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PEDAGOGIKA ILIMLERI

Pedagogika teoriyasi ham tariyxi
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THE FOUNDATION OF ALL PROFESSIONS
Allaniyazov Ismail Begzhanovich — Candidate of Pedagogical Sciences
Ismaylova Aziza Saadatdinovna — master's student
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: pedagogika, ustoz, rivojlanish, shaxs, shakllanish, ta’lim, tarbiya, ijtimoiylashuv.
Rezyume. Magqola pedagoglik kasbining ijtimoiy ahamiyatiga bag‘ishlangan bo‘lib, asosli dalillar keltirilgan.
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Pe3tome. CraTbs MoCBsIIeHa COIMAILHOM 3HAYMMOCTH TIearornieckol npodeccuu, npuBeeHbl apryMeHTHPOBaHHbIC

(aKxThl.

Key words: pedagogy, mentor, development, personality, formation, education, upbringing, socialization.
Summary. The article is dedicated to the social significance of the teaching profession, with substantiated facts

presented.

Kirisiw. Bala shaxsin galiplestiriw - adamzat aldinda
turgan ogada quramali hiam en aktual mashqala.
Mashgalanin duris sheshiliwinde qatnasatugin tareplerdin
ogada kop ekenligi hammege belgili. Degen menen, bizif
pikirimizshe bala shaxsin qaliplestiriwdin tiykargi bas
faktorlarinan biri — pedagog shaxst ham onin piday:
miyneti. Ulkenler menen baylamis balaga socialliq
baylanislardi ornatiwga, 6zin ham basqalardi biliwge
jardem beredi, qatarlart menen baylanisti 6zlestiriwine ham
rawajlamwina tikkeley tasir etedi. Ulken adam bala ushin
ulgi, eliklew etaloni esaplanadi, qatarlari menen baylanista
bolsa bala 6zine ulkenler menen baylanis barisinda 6tken
iskerlik usillarin, 6z ara birge islesiw, jasawdin har qiyl
arnawli formalarin bastan keshiredi. Solay etip, mektepke
shekemgi jastan baslap, mekteptegi Omirinin aqirina
shekem jamiyetshilik ham 6z qatarlari menen gqarim-
gatnasta, eger, adam Omir boy1 ustazlar1 tasirinde
qaliplesken minez-quliq  is-hareketlerine muwapiq
jasaytuginin nazerge alsaq, bizge qarangi tande jol
korsetiwshi juldiz — pedagoglar.

Adebiyatlar talqilaw1 ham metodlar. Pedagogikaliq
ham psixologiyaliq adebiyatlarda mektep jasi balasinin

intellektual rawajlamiwinda, balada ol yamasa bul
paziyletler,  konlikpeler, uqipliliglardi  tarbiyalawda
pedagogtin miyneti, onmn tarbiyashi sipatindagr jeke

paziyletlerinin bala shaxsi rawajlaniwina tasiri mashqalasi
jeterli darejede toliq tallangan. Balaliq jasimin 6zine tan
ozgeshelikleri (tasirshenlik, emociyaliq, ansat
iseniwshenlik) sebepli tarbiyashi 6zinin intellektual ham
pedagogikaliq qabiletleri menen gana emes, al jeke sipatlari
menen de pedagogikaliq tasir etedi [4:58].

Pedagog shaxsi — bala shaxsin qaliplestiriwdin tiykargi
bas mexanizmi. Ulkenler menen baylanis balaga socialliq
baylanislardi ornatiwga, 6zin ham basqalard1 biliwge

Adamdi mugallim jaratadi
V.Suxomlinskiy

jardem beredi, qatarlari menen qarim-qatnasinin qaliplesiwi
ham rawajlaniwina tikkeley tasir etedi. Ustaz shaxsi bala
ushin ulgi, eliklew etalon1 esaplanadi. Bala 6z qatarlart
menen qarim-qatnas, jasi ulkenler ham ustazlari menen
baylanislar barisinda olar tarepinen oOtken insamiy
pazuyletler, iskerlik usillarin, 6z ara birge islesiwdin arnawl
formalar1 t.b. ozlestirip baradi. Sonligtan, maqgalamizda
balanin mektep jas1 dawirinin barliginda onin har tarepleme
jetik kamil insan bolip qaliplesiwinde «sociallastirtwdi ham
0zin-6zi aniqlawdi tamiyinleytugin ayirim sipatlardin
qosindisiny [3:184] qaliplestinw pedagogikaliq miynettin
jemisi ekenin korsetiwge hareket ettik.

Tarbiyashinin  «shaxs boliw»  qgabiletinin  tarbiya
procesine tasiri ogada kuashli. Pedagogtin mektepke
shekemgi jastagi bala shaxsina tasir etiw tabiyati quramali,
teren ham koép qirli. Balanin qorshagan ortaliq penen
qatnasina daldalshisiliq jumislar1 tulkenler, ata-ana ham
ustazlar moynina juklengen. Bala ulkenler basshiliginda
jana iskerlik turlerin, kénlikpe ham uqipliliglard: iyeleydi,
diniyan1 6zlestiredi. Bul jerde de balalardin turmistagi
jedelligi ulkenlerden 6tetugin minez-quliq is-hareketler ham
adamgershiligi menen tikkeley baylanisli [4:96].

Sonligtan pedagogikaliq iskerlik balanin biliw iskerligin
qaliplestiriwge umtilip atirgan zamanagdy pedagogtan
tomendegi jeke parametrlerge iye boliwdi talap etedi:
belsendi ham koép qurlt kasiplik ham sociallig-madeniy
iskerlik qabilet; adeplilik, balalar ham tlkenler menen
munasibette empativ  sezimtalliqti, sabir-tagat ham
kenpeyillik, olardi qgabil etiw ham qollap-quwatlawga,
kerek bolganda qorgawga tayarliq; topar ishindegi ham
toparlar araliq qarim-qgatnastt tamiyinlew qabileti;
balalardin ruwxiy rawajlamiw o6zgesheliklerin biliw; 6zin-
0zi rawajlandirtw ham 6zin-6zi tarbiyalaw gabileti.
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Talqilaw. Bala ulkenler siyaqli dinyani1 biliwdin
turagli procesinde boladi, ol oylaydi, analizleydi, sdyleydi,
tinlaydi, tisinedi, sezedi, basqa adamlar menen baylanisadi.
Ulkenler ham qatarlart menen qarim-gatnas, biliw iskerligi
procesinde bala shaxsi, onin ortaliqt1 biliw iskerligi jedel
rawajlanadi. Balalardin biliw aktivligin qozdirtwshu,
rawajlandirip ham qaliplestiriwshi tiykarg: figuralardan biri
pedagog. Stimullastiriwsht  hareketler ustazlar tarepinen
biliw aktivligine motivlengen ham motivlenbegen
tarlerinde iske asiriladi. Ustazdin har qiylit motivaciyaliq is-
hareketleri balani biliw iskerligine qosa alsa bala hesh
gqanday arnawli qozdiriwshi mutajlik sezbeydi. Bunday
balalarda biliwge quzigiwshiliq, biliw iskerligine diqqat
qaliplesken boladi. Biraq, pedagogtin xoshametlewshi
hareketlerine motivaciyaliq emes reakciyaga iye bolgan
balalar kop ushirasadi. Bunday balalardin biliw aktivligin
rawajlandiriw olardin seziw organlarina tésir etiwden
baslanadi. Bunday jagdayda daslep itibardi tartatugin,
qiziqtiratugin, mashqalali jagdayd: juzege keltiretugin
tasirli korinisler, qiziqhh qisqa guarrin, turmistan musallar
paydali boladi. Biliw, ilip aliw jedelligi tomen darejedegi
balalarda kobinese - «Bul ne?» degen soraw korinisindegi
qizigiwshiliq payda boladi. Bunday jagdaylar mugallimnen
barha qiragiliqti, hazir juwap bola aliwdi talap etedi.
Pedagogtin sheberligi bul jagdayda tapqirliq penen sorawlar
beriw, balanin kozqaras1 ham sezimlerine tasir etiw menen

juzege kelgen quzigiwshiligti  iskerlikke  ulastirip
rawajlandira biliwdi talap etedi. Korsetilgen mashqalani
sheshiwge pikirlewdi rawajlandiniw  biliw  (kognitiv)

iskerliginin jetilisiwine alip keledi. Bul procestin barligi
tikkeley pedagog basshiliginda otedi [7].

Solay etip, pedagog balalardi 6zine tartiw (empatiya),
qiziqtintw ham biliw aktivligin rawajlandiriw ushin barliq
pedagogikaliq qurallarga iye boliwi kerek. Sonday-aq,
pedagogtin 6zin-6zi rawajlandirtwga umtiliwi, balalardin
ruwxly rawajlamiw ozgesheliklerin biliw, doretiwshilik
potencial, balalar ham ata-analar menen munasibetlerde
adeplilik ham kenpeyillik sityaqli jeke paziyletleri de
ahmiyetli. Bilimli ham balalard1 styiwshi pedagog gana
bilim aliwshilardin biliw aktivligin qaliplestire aladi.

Mektep oqiwshisinin 6zin-6zi bahalawinin qgaliplesiwine
mugallimnin tasiri ulken. Mugallim 6zinin minez-qulqin
tarbiyalaniwshilart ushin 6rnek qurali aylandiriwi  kerek.
Sebebi pedagoglardin balalar menen 6z ara qatnasi
kontekstinde bala shaxsimifi rawajlamwi  qéliplesedi.
Shanaraq — nareste ushin daslepki socialliq institut bolip,
perzenttin qanday insan bolip o6siwinde ata-ananin orni,
albette, sheshiwshi orin ieyleydi. Birag pedagogga da,
albette, kop narse baylanisli, sebebi balalar 6z Omirinin
adewir bolegin mugaddes orin mektep diywallari ishinde
oOtkeredi. Atap otiw zar(r, ustazlar balaga hatteki ata-analar
bere almaytugin adamgershilik sirlart menen bir qatarda
bilim, tasiniw, bastan keshiriw, bagdar ala biliw t.b.
styaqli esap-sansiz insan1y paziyletler de bere aladi.
Ustazliq tasir haqqinda G.Adams «oqitiwsh1 mangilikke
tasir etedi, onin tasirinin qay jerde baslanip, qay jerde
tamamlaniwin heshqashan aniq biliw mimkin emesy», —
dep eskertedi [2:7].

Balanin rawajlaniwi ushin jamaatlik ortaliq ahmiyetli
rol oynaydi. Bilim aliwshilar toparindagi klimat pedagog
ham balalar, balalardin 6z ara munasibetleri menen
belgilenedi. Topardagi jagsi ortaliq omin barliq agzalari
ozlerin erkin sezingeninde, sonin menen birge basqalardin

0z halinda qaliw huqiqr da htrmet etilse juzege keledi.
Balanin jeke individualligl saqlangan ham uliwma magset
ham  nétiyjelerge  birgelikli ~ erisiwshi  jamaatti
sholkemlestiriw ham basqariw pedagogikaliq késip iyeleri
moynina juklengen [7:75]. Bala menen 6z ara qatnastagi
kompetentlik pedagogtin professionalliginin tiykargi quram
bolimlerinen biri bolip esaplanadi. Qarim-gatnasta
kompetent bolgan adam gana, 6z sherigine 6zin erkin ham
golayli seziwine jardem beretugin qarim-qatnas ortaligin
ornatadi. Bunday ortaliq eki-ush adamnin qatnasiwinda
qalipleskeni menen adamlardin turaqli toparindagr uliwma
jagdaydi xarakterleydi [3].

Jamaattegi abadan ortaliqtin tiykargi korsetkishlerinen
biri ulkenlerdin bala menen birge islesiw formasindagi
qarim-qatnasi bolip, ol pedagogtan da, baladan da olardin
uliwma iskerlikten tendey mépdar bolip, onda birgelikte
qatnasitwin ndzerde tutadi. Bunda pedagogtin poziciyasi
sonnan ibarat, balanin belgili bir iskerlikke bolgan
qizigiwshiligin tasinip ham harmet etip, 6zinin belsendi
gatnasiwi menen bul qizigiwshiliqti qollap-quwatlaw ham
rawajlandiriw, balaga haqiyqattan da jardem kerek
bolganda mulayimlik penen jardem beriwden ibarat [7:80].

Birge islesiw pedagog tarepinen bolatugin har qanday
basimdi biykarlap, balanin erkinlikke umtiliwin qollap-
quwatlaydi. Pedagogtin bala menen birge islesiw
barisindagi barliq kasiplik ham insanty paziyletleri gana
onin har tarepleme toliq rawajlaniwin tamiyinleydi. Balalar
menen islesiw barisinda pedagogtin balanin barliq minez-
qulig, is-hareketlerine miinasibet bildiriwi juda dhmiyetli.
Balanin tabisinan shin jirekten quwanip, onin dartine
tilekles bolip, onin mashqalalart ham satsizliklerine
ayrigsha qizigiwshiliq ham diqqat, itibar menen qatnas
jasasaniz, balaga ol juda mutaj bolgan jardemdi korsetesiz

[5:63].
Natiyjeler. Pedagogtin reakciyasina qarap, balada,
Ozinin  tabislart  ham  satsizlikleri, qateleri  yaki

jetiskenlikleri, 6zinin jeke sipati haqqinda tusinik payda
boladi. Sonin ushin bala menen baylanista jaman keypiyat,
sharshaw, ashiwlamiwga hesh qashan jol qoymaw kerek.
Balaga qaratilgan barliq murdjatlar retinde tartipke de
shaqirip qoyiw, turpayir is-hareketlerin adil  bahalaw
albette, unamli maniske iye. Madselen, eger bala sabaq
dawaminda bir narseni orinlay almagan bolsa, ogan «Hay
sen, apiwayl tapsirmanin en apiwayisin orinlay almadin!» -
dep aytiwga bolmaydi. «Meyli, hesh gap, ilaji bolar» degen
nemqurayliq penen de juwmaq shigariwdin keregi joq,
sebebi bul jagdayda magsettin dhmiyeti ham unaml
natiyjege bagdarlanganliq jogaladi. Bul jagdayda «Raxmet
sagan, sen jaqs! hareket ettin» siyaqli xabar unamli boladi.
«Bunin 6zi adewir jagsi!», «Jane urinip kor!», «Meninshe,
bul sagan quyin bolmasa kerek», «Hamme de satsizlikke
ushirayd» t.b. usi siyaqlh qollawlar qapa boliw ham
qarsihiqtt  keltirip  shigarmay  keyingi  hareketlerge
iytermeleydi [6]. Kitaplar insanlar ushin ayirigsha omir
sabaqligina aylanip, kopshilikti gedeylikten qutqargan XX
asirdin en dwmetli adamlarinan biri Deyl Karnegi «balani
maqtawdan ayanban, ilaji barinsha oni kopshilik aldinda
maqtawga, al jekkelikte bolsa singa aliwga hareket etin»
[9] — dep kenies beredi.

Balanin har qanday qolaysiz is-hareketi qanday da bir
tasir ilajlar1 menen juwmagqlaniwi kerek. Biraq soni este
saglaw kerek, eger unamsiz bekkemlew unamliga
qaraganda kobirek qollanilsa, aste-aqirin bala sanasinda
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turaglt unamsiz stereotip qaliplesedi, onda quwanishqa,
zawiqqa, muhabbatqa ormn jogq. Ulkenlerge salistirganda
gaweter ham qorqiw ustemlik etetugin sezimlerge aylanadi.
Bul bolsa, balanin jeke rawajlaniwina qaliplesine jardem
bermeydi [4].

Rawajlandiriwshi talim poziciyasinda turgan pedagogtin
ahmiyetli waziypalarman biri bala menen jagst baylanisqa
erisiw esaplanadi. Jagst qarim-qatnas ornatiw ushin balant
shaxs sipatinda demek, onin pikirleri, bastan keshiriwleri,
keypiyati menen shin kewilden qzigiw kerek. Jaqgsi
qarim-qatnastin  zarGr sharti, sherigin shin kewilden
hurmet etiw. Bala ushin hurmet 6z ara tasirlesiwdin
ahmiyetli sharti bolip, bul hurmet balaga suyilgeni, demek,
ol jaqst ham hamme narseni iyelep atirgani haqqinda signal
beredi.

Pedagogtin bala menen baylanisiw tiri ham sipatina
onin barliq tiykargi psixikaliq processleri, gabileti ham
shaxs sipatlarinin rawajlaniwi menen baylanisli. Balanin
keleshektegi  turmisinda  tabisli,  doretiwshi, erkin,
juwapkershilikli, danyaga ham adamlarga ashiq boliw1 kop
tarepleme pedagoglarga baylamisli. Pedagog tarbiyaliq tasir
natiyjesin nazerde tutiwi, faktlerdi talqilaw1 kerek, bolmasa
doretiwshi bolmay qaladi. Balalarga muhabbat, olardin
sezimlerin tusiniw, olar menen sawbetlesiw quwanishi, 6z
panin biliw, pedagogika, psixologiya tarawlarindagi
bilimlersiz jagst pedagog boliw mumkin emes. Pedagog
ushin onin kasibi, bul tek gana jumis emes, al shaxsti
tarbiyalaw missiyasi ekenin tasiniw dhmietli [4].

Mugallimshilik kasibin mangilik dep ataydi. Insan 6zi
jaratilgannan baslap barqulla oqitiwga: tajiriybeni jas
awladqa jetkeriwge ham uyreniwge — ozlestiriwge zaruarlik
sezgen. Jaslardin ustazlari, adette, en bilimli ham abirayli
adamlar bolgan. Olar islep atirgan jumistin ahmiyeti ham en
jagst oqitiwshilardin  abirayr mugallimshilik kasibine
harmet penen qarawdi talap etken. Bul kasiptin jamiyetke
tasiri haqqinda ayyemgi grek filosofi Platon «eger etik
tigiwshi jaman usta bolsa, onnan mamleket onsha ziyan
kérmeydi, puqaralar bolsa birqansha jaman kiyingen, biraq
balalardi tarbiyalawsh1 6z waziypasin jaman orinlasa,
mamlekette nadan ham jaman adamlardin patin bir awladi
payda boladi» [1:33].

Misali shveycariyali pedagog Pestalocci barliq jiynap-
tergenin balalar tylerin sholkemlestiriwge sarpladi. Ol 6z
omirin jetimlerge bagishladi, balaliqgti quwanish ham
jaratiwsh1 miynet mektebine aylandiriwga hareket etti. Onin
qabiri Gstinde «Hamme narse basqalar ushin, hesh narse 6zi
ushiny — sozleri jazilgan ajayip estelik tur. Yaponiyada
metroga mugallim kirip kelse 80 jasar garr1 uship turip orin
berer, al otirmaw mugallim ushin ayip sanalar eken. Bul

fenomen adamdi teren oyga shumdiretugin 4jayip qubilis
emes pe?

Shigis Aristoteli A.Farabiydin pikirinshe, oqitiwshinin
waziypasi danishpan méamleket basshisinin waziypalarina
ugsas. Oqitiwsh1 da sol siyaqlh koérgen ham esitken
narselerdi yadinda jagst saqlay aliywi, ziyrek ham
kozqgaraslt aqil, korkem soylew gabiletine iye boliwi, ilim-
pan menen shugillaniwdi jaqst koriwi menen birge,
oqiwshilarina bilim beriwi, ... nakas islerden saqlaniwi;
haqiyqathqtt suyiwi, otirikti ham otirik soylewshilerdi jek
koriwi;... ar-namistt qadirlewi; oqiwshilaria adil boliwi
kerek [8].

Pedagogikaliq kéasip obyekti ham predmeti basqa adam
bolgan kasipler tarawina kiredi. Biraq ol bul tarawdin
ishinde de 6z aldma bolek taraw sipatinda ajiralip turadi.
Onin «adam-adam» tipindegi basqa kéasiplerden tiykargi
parqi sonda, ol bir waqtin 6zinde 6zgertiwshi késipler
klasina da, basqariwshi kasipler klasina da tiyisli. Solay
eken, pedagog 6z xizmetinin magseti sipatinda shaxstin
qaliplesiwi ham o6zgeriwin, onin intellektual, emocionalliq
ham fizikaliq rawajlamiwi, ruwxiy dunyasmimn qaliplesiwi
procesin basqariwga majbir. Pedagog, basqa har ganday
basshi siyaqli, 6zi rawajlaniw procesin basqarip atirgan
oqiwshilardin iskerligin jagst biliwi hdm koéz aldina
keltiriwi kerek. Solay bolsa, pedagogikaliq kasip eki
tarepleme — adamtaniw ilimleri bilimlerin biliwdi ham
arnawli tayarliqtan 6tiwdi talap etedi.

Juwmag. Pikirlerimizdi juwmagqlap, témendegilerdi
aytiwga boladi: tek pedagog gana balani «6mirge baslaydi»,
bilim beredi, tarbiyalaydi, aqiliy, ruwxiy ham fizikaliq
rawajlamwina basshiliq etedi [6]. N.Mandela talim-tarbiya
sistemasin  «bilimlendiriw — dunyani 6zgertiw ushin en
kashli qural» [10]. XVII asirde jasagan ulli chex pedagogi
Yan Amos Komenskiy pedagoglar atqaratugin jumistin
adam Omirindegi tutqan orm1 hadm ahmiyeti haqqinda
«mugallimlerge quyash astinda onnan joqart bolmaytugin
joqari lawazim tapsirild» [8:135] — dep bahalagan bolsa,
biz insanlarga sabaq beriwshi, dunyadagt barliq
kasiplerdin ata-anas1 pedagogikaliq kasip — degen
juwmagaga keldik.

Mamleketimizde barliq késipler tendey hurmetke iye.
Birag haqiyqat en abirayli kasip — mugallimshilik.
Mugallim bizdi balaliq, 6spirimlik, jasliq jillar1 arqalt alip
otedi, har kuani, geyde sezilmeytugin martlik korsetedi —
bizge 0z bilimlerin, galbinin bir bolegin beredi. Ol — émirde
6z ornimizdi tabiwimizga jol korsetiwshi  juldiz.
Mugallimshilik kasibi—ulli ham gozzal. Jagsiliq ham
adalatqa uyretetugin, haqiyqiy insan boliwga shaqiratugin
ustazga shakirt tusiw — taptirmas baxit.
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Tayanch so‘zlar: summativ baholash, ta’lim sifati, baholash tizimi, o‘quv natijalari, kompetensiyaviy yondashuv,
pedagogik diagnostika.

Rezyume. Magolada summativ baholashning ta’lim jarayonidagi o‘rni, uning o‘quv natijalarini baholashdagi ahamiyati
va ta’lim sifatiga ta’siri tahlil qilingan. Tadqiqotda summativ baholashning nazariy asoslari, xalqaro tajriba va zamonaviy
ta’lim tizimlarida qo‘llanilishi o‘rganilgan. Natijalar summativ baholash ta’lim natijalarini ob’ektiv aniqlash, ta’lim sifati
monitoringini ta’minlash va ta’lim jarayoni samaradorligini oshirishda muhim vosita ekanligini ko ‘rsatdi.

KiroueBble cjioBa: CyYMMATHBHasl OLCHKA, Ka4CCTBO O6pa30BaHI/I$I, CUCTCMa OLCHKH, PE3yJIbTaTbl O6y‘{eHI/I$I,
KOMIICTCHTHOCTHBIH noaxona, neaarorndcecKkas JuaroHoCTuka.

Pe3ome. B craTthe AHAJIM3BUPYCTCS pOJIb CYMMATUBHOI'O OLICHHMBAHUS B O6paSOBaTeJ'IBHOM nponecce, €ro 3HaucHue B
OIICHKE PE3YJIbTaTOB 06y‘~IeHI/Iﬂ " BJIHUAHHEC HAa Ka4Y€CTBO O6pa30BaHI/I$1. B HCCJIICAOBAHUU U3YYCHBI TCOPETUUCCKHUE OCHOBBI
CYMMATHUBHOT'O OIICHHUBAaHUWA, Me)i(}IyHapO}leIﬁ OIBIT W €ro HNPUMCHCHHUC B COBPEMCHHBIX CHUCTEMAX 06pa30BaHI/Iﬂ.
PeSyHLTaTI)I IMokKasajiu, 4TO CYMMAaTUBHasA OICHKA SABJISCTCA BaXXHBIM HWHCTPYMEHTOM O6’BCKTI/IBHOFO OIPCACIICHUA
pe3yabTaToB  OOyueHHs, OOeCreueHHs] MOHUTOPHHra KadecTBa 00pa3oBaHUS U MOBBIMICHUS 3(G(GEKTHBHOCTH
00pazoBaTeNLHOTO MpoIiecca.

Key words: summative assessment, educational quality, assessment, learning outcomes, educational effectiveness.

Summary. This article examines the role of summative assessment in the educational process and its contribution to
improving educational quality. The theoretical foundations, international experience, and practical significance of
summative assessment are analyzed. The findings indicate that summative assessment is an effective mechanism for

measuring learning outcomes, ensuring educational accountability, and improving educational quality.

Kirisiw.  Ozbekstanda amelge asmlip — atirgan
bilimlendiriw reformalart summativ bahalaw sistemasin
xaliqaraliq standartlar tiykarinda jetilistiriwge qaratilgan.
"Bilimlendiriw haqqinda"gi Nizam, jana mamleketlik
bilimlendiriw standartlari, milliy bahalaw sistemas: ham
xaliqaraliq bahalaw bagdarlamalarinda qatnasiw summativ
bahalawdin ahmiyetin ele de arttirmagqta.

Bugingi ktinde bilimlendiriw sistemasinda
oqiwshilardin bilim, kénlikpe ham kompetenciyalarin duris
bahalaw maselesi ayrigsha &hmiyetke iye bolmagqta.
Bilimlendiriwdin sapasin tamiyinlew ham oni xaligaraliq
standartlar darejesine alip shigiwda bahalaw sistemasi
ahmiyetli orm iyeleydi. Zamanagdéy pedagogikada
bahalawdin formativ ham summativ tarleri ajiratilip,
olardin har biri bilimlendiriw procesinin natiyjeliligin
arttintwga  xizmet etedi. Asirese, summativ bahalaw
bilimlendiriw natiyjelerin aniqlaw, oqiwshilar erisken
jetiskenliklerdi bahalaw ham de bilimlendiriw bagdarlama-
larinin natiyjeliligin analizlew imkanin beredi [3].

Summativ bahalaw belgili bir ogqiw dawiri, tema yamasa
kurs juwmaglari boyinsha oqiwshilar tarepinen 6zlestirilgen
bilim ham konlikpeler darejesin anmiglawga garatilgan
bahalaw turi esaplanadi [4].

Onin natiyjeleri bilimlendiriw sapasin monitoring etiw,
oqiwshilardin akademiyaliq jetiskenliklerin bahalaw ham
keyingi bilimlendiriw basqishlarina tayarliq darejesin
belgilewde ahmiyetli derek esaplanadi.

Jahan bilimlendiriw ameliyatinda summativ bahalaw
bilimlendiriw standartlar1 talaplarina erisilgenlik darejesin
aniqlawdi natiyjeli qurali sipatinda tan almadi. Atap
aytqanda, xaliqaraliq bahalaw bagdarlamalar1 (PISA,
TIMSS, PIRLS) natiyjeleri de bilimlendiriw sapasit ham
oqiwshilardin  kompetenciyalarin  bahalawda summativ
qatnas elementlerine tiykarlanadi [5].

Summativ bahalaw bilim beriwdin belgili basqishi yaki
dawiri juwmaginda oqiwshilar tarepinen iyelengen bilim,
konlikpe hdm uqipliliglardi bahalawga qaratilgan process.
Ol bilimlendiriw magsetlerine qay darejede erisilgenin
aniqlaw, bilimlendiriw makemelerinin jumisin bahalaw
ham keyingi bilimlendiriw basqishlarina tayarliq darejesin
belgilew imkaniyatin beredi.

Ozbekstan bilimlendiriw sistemasinda da bahalawdin
zamanagdy modellerin engiziw boymsha ken kolemli
reformalar amelge asirilmaqta. Us1 koézqarastan summativ
bahalawdin abzalliglarin ilimiy jaqtan tanlaw tlken
ahmiyetke iye.
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Maselenin  qoyiiwi.  Ozbekstan  Respublikasinda
keyingi jillar1 bilimlendiriw sistemasin modernizaciyalaw,
xaliqaraliq bilimlendiriw standartlarin  engiziw ham
bilimlendiriwdin sapasin arttirtwga qaratilgan ken koélemli
reformalar dmelge asirilmaqta. Atap aytqanda, uliwma orta
bilim beriw makemelerinde oqiwshilardin bilim ham
kompetenciyalarin ~ bahalaw  sistemasin  jetilistiriw
mamleketlik bilimlendiriw siyasatinin tiykargi
bagdarlarinan biri sipatinda belgilengen [2]. Biraq ameliyat
natiyjesi som1 korsetedi, bahalaw processlerinde obyektiv,
ashig-aydinliq  ham  birden-bir 6lshemler tiykarinda
bahalawdi tamiyinlewge baylanisli ayirim mashqalalar
saqlanip qalmagqta. Sonin ishinde, désturiy bahalaw usillar
kop jagdaylarda oqiwshinin haqiyquy bilim dérejesi ham
kompetenciyalarin ~ toliq  sadwlelendirmeydi, bahalaw
natiyjeleri bolsa bilimlendiriwdin sapasin toliq analiz etiw
ushin jeterli magliwmat bermewi mimkin [6]. Bul bolsa
bilimlendiriw makemelerinde oqiw natiyjelerin  duris

bahalaw ham  bilimlendiriwdin  sapasin  basqariw
natiyjeliligin tomenletedi.
Songi jillart  Ozbekstannin  xaliqaraliq  bahalaw

bagdarlamalari - PISA, TIMSS ham PIRLS izertlewlerinde
gatnasiwi milliy bahalaw sistemasin xaliqaraliq talaplar
tiykarinda jetilistiriw zarurligin jane de kuasheytti [7]. Bul
processte summativ bahalaw oqiwshilardin belgili bir
basqishta erisken natiyjelerin aniglaw, Dbilimlendiriw
standartlarinin ormmlaniwin qadagalaw hdm bilimlendiriw
makemelerinin jumis natiyjeliligin bahalawdin ahmiyetli
qurali sipatinda kdrinbekte.

Sonin menen birge, uliwma orta bilim beriw
mekteplerinde summativ bahalawdin mazmuni, normalari
ham  amelge asinmw  mexanizmlerin  jetilistiriw,
pedagoglardin bahalaw kompetenciyalarin rawajlandiriw
ham de bahalaw natiyjelerinen bilimlendiriwdin sapasin
arttinnw magsetinde natiyjeli paydalamiw maseleleri jeterli
uyrenilmegen. Bul jagday summativ  bahalawdin
abzalliglarin  ilimiy jaqtan analiz etiw ham oni
bilimlendiriw sapasina tasir etiwshi ahmiyetli faktor
sipatinda  izertlew zararligin belgileydi. Sol sebepli
summativ  bahalawdin  bilimlendiriw  natiyjeliligin
arttirnwdagl dhmiyetin aniqlaw ahmiyetli ilimiy mashqala
esaplanadi.

Izertlew magseti. Bul izertlewdin magseti summativ
bahalawdin teoriyaliq-pedagogikaliq tiykarlarin uyreniw,
onin bilimlendiriw sapasina tasirin analiz etiw ham uliwma
orta bilim beriw mekteplerinde oqiwshilardin bilim,
konlikpe ham kompetenciyalarin duris bahalaw arqali
bilimlendiriw  natiyjeliligin  arttinwdagi  ahmiyetin
aniqlawdan ibarat.

Sonday-aq, izertlew shenberinde summativ bahalawdin
abzalliglarm ilimiy jaqtan tiykarlaw, om1 ameliyatga
natiyjeli engiziw mexanizmlerin izertlew ham bahalaw
natiyjelerinen bilimlendiriwdin sapasin jagsilaw qurali
sipatinda paydalamiw boyimnsha usimslar islep shigiw
nazerde tutilad.

Izertlew obyekti. Izertlew obyekti sipatinda Ozbekstan
Respublikas1 ultwma orta bilim beriw mekteplerinde
amelge asirilip atirgan bahalaw procesi, atap aytganda,
oqiwshilardin  bilim, konlikpe ham kompetenciyalarin
aniqlawga qaratilgan summativ bahalaw sistemasi ham onin
bilimlendiriw sapasina tasiri tanlangan.

Izertlew shenberinde bilimlendiriw makemelerinde
summativ bahalawdi sholkemlestiriw ameliyati, bahalaw

natiyjelerinin oqiw procesi natiyjeliligine tasiri ham
bilimlendiriw sapasin arttiriwdagi ahmiyeti tyreniledi.

Izertlew predmeti. Izertlew predmeti sipatinda
summativ bahalawdin bilimlendiriw procesinde qollaniliwi,
onin oqiwshilardin bilim, kénlikpe ham kompetenciyalarin
bahalawdag1 imkaniyatlari, sonday-ag, summativ bahalaw
natiyjelerinin bilimlendiriw sapast ham oqiw procesi
natiyjeliligine tasir etiw mexanizmleri uyreniledi.

Izertlewde summativ bahalawdin mazmuni, principleri,
oOlshemleri, abzalliglar1 hdm de onin bilimlendiriw sapasin
arttinw faktor1 sipatindagi pedagogikaliq imkaniyatlar:
analiz etiledi.

Izertlew gipotezasi. Bilimlendiriw makemelerinde
summativ  bahalawdih  zamanagéy normalari  ham
texnologiyalarin  engiziw oqiwshilardin  bilimlendiriw
jetiskenliklerin obyektiv aniglaw, bilimlendiriw natiyjelerin
natiyjeli monitoring etiw ham bilimlendiriwdin sapasin
basqariw mexanizmlerin jetilistiriw arqali bilimlendiriw
natiyjeliligin arttirtwga alip keledi. Eger summativ bahalaw
aniq Olshemler tiykarinda sholkemlestirilse ham formativ
bahalaw menen uylestirilse, bilimlendiriwdin sapasi ham de
oqiwshilardin akademiyaliq natiyjeleri sezilerli darejede
artadu.

Izertlew metodologiyasi. Bul izertlewdi 4amelge
asiriwda pedagogika, bilimlendiriwdi bahalaw teoriyasi
ham  ilimiy izertlew  metodologiyasinin  uliwma
principlerine qaraldi. lzertlew procesinde summativ
bahalawdin bilimlendiriw sapasina tasirin har tarepleme
uyreniw magsetinde teoriyallq hdm empirikaliq izertlew
usillarinan kompleksli paydalanildi.

Izertlewdin teoriyaliq boliminde temaga baylanish
jergilikli ham sirt el ilimiy adebiyatlar, normativ-huqiqiy
hujjetler, bilimlendiriw tarawindagi ilimiy izertlewler jane
bahalaw sistemasina baylanish ilimiy derekler tanlandi.
Bunda analiz, sintez, salistirmali analiz, uliwmalastinw
ham sistemalastiriw usillart qollanildi.

Empirikaliq  izertlew  procesinde  bilimlendiriw
makemelerinde qollanilip atirgan summativ bahalaw
ameliyat1 Gyrenildi. Pedagoglardin pikir-usinislarin aniqlaw
magsetinde  sorawnama  ham  sawbet  usillarinan
paydalanildi. Sonday-aq, oqiwshilardin bahalaw natiyjeleri
analiz etilip, summativ bahalawdin bilimlendiriw sapasina
tasiri bahalandi.

Izertlew natiyjelerin qayta islew ham juwmagqlar
shigariwda statistikaliq analiz magliwmatlardi salistiriw
ham interpretaciyalaw usillarmman paydalanildi. Alingan
natiyjeler tiykarinda summativ bahalawdi jetilistiriw ham
onin bilimlendiriw sapasimna unamli tasirin kuasheytiw
boyinsha ilimiy-ameliy usinislar islep shigildi. 1zertlewde
gollanilgan metodlar:

- ilimiy-pedagogikaliq 4debiyatlardi analizlew;
salistirmali ham sistemali tallaw;
baglaw;

- Sorawnama,;

- sawbet;

- pedagogikaliq t4jiriybeni tiyreniw;

- natiyjelerdi statistikaliq analizlew;

- uliwmalastiriw ham juwmagq shigariw.

Izertlewdin teoriyaliq bazasin bahalaw teoriyasi
boyinsha jergilikli ham sirt el alimlarinin jumislart quraydi.
Sonday-ag, OECD, YUNESKO ham xaligaraliq bahalaw
bagdarlamalarinin materiallar1 tanlandi.



Ilim hdm jdamiyet. /25.2026

Natiyjeler. Izertlew procesinde summativ bahalawdifh
bilimlendiriw sapasina tasiri teoriyaliq ham ameliy jaqtan
analiz etildi. Ilimiy adebiyatlar ham pedagogikaliq derekler
sont korsetti, summativ bahalaw oqiwshilardin belgili bir
oqiw dawiri juwmaginda erisken bilim, konlikpe ham
kompetenciyalarin amglawda tlken ahmiyetke iye. Bul
bahalaw tari bilimlendiriw standartlarinda belgilengen
natiyjelerge erisiw darejesin aniglaw ham bilimlendiriw
procesinin natiyjeliligin bahalaw imkaniyatin beredi.
Izertlew shenberinde uyrenilgen pedagogikaliq
tajiriybelerdin analizi summativ bahalawdin bir qatar
abzalliqlarga iye ekenligin  korsetti. Oqiwshilardin
bilimlendiriw  jetiskenliklerin ~ durts ham  6lshemli
bahalawga xizmet etedi. Bahalaw kriteriyalarinin aniq
belgileniwi oqitiwshi tarepinen subyektiv qatnas boliw
itimalin  azaytadi ham  natiyjelerdin  isenimliligin
tamiyinleydi. Izertlew natiyjeleri summativ bahalawdin bir
qatar ahmiyetli abzalliglarga iye ekenligin korsetti.

Analizler son1 korsetti, summativ bahalaw natiyjeleri
oqiwshilardin o6zlestiriw darejesin aniqlaw menen bir
qatarda, bilim beriw procesindegi bar mashqalalardi da
aniqlaw imkaniyatin beredi. Atap aytqanda, belgili temalar
yamasa kompetenciyalar boymsha tomen natiyjeler
belgilengende, oqiw bagdarlamalar1 haAm oqitiw metodlarin
qayta korip shigiw zararligi jizege keledi. Bul bolsa

bilimlendiriwdin sapasin basqariwdin ahmiyetli mexanizmi
sipatinda koérinedi. Pedagoglardin pikir-usinislarin analiz
etiw summativ bahalaw natiyjeleri oqiwshilardin bilim aliw
jumisin monitoring etiw, olardin kashli ham &zzi tareplerin
aniqlaw jane keyingi oqiw procesin jobalastirrtwda tulken
adhmiyetke iye ekenligin korsetti.

Izertlew natiyjeleri summativ bahalawdin bilimlendiriw
sapasina unamli tasir etetuginin tastiyiqladi. Onmin sistemali
ham ilimiy tiykarlangan halda qollaniliw1 oqiwshilardin
bilim darejesin aniq bahalaw, bilimlendiriw natiyjelerin
monitoring etiw ham bilimlendiriw procesin jetilistiriw
imkaniyatlarin keneytedi. Sonligtan summativ bahalawdi
zamanagdy bahalaw normalar1 tiykarinda sholkemlestiriw
bilimlendiriwdin sapasin arttirrtwdin dhmiyetli faktorlarman

biri bolip esaplanadi.
Juwmag. Summativ bahalawdin tiykargi abzalliglari
sipatinda bahalawdin obyektivligi, natiyjelerdin

isenimliligi, bilimlendiriw natiyjeliligin aniqlaw imkaniyati
ham de bilimlendiriw procesin jetilistiriw ushin zarar
magliwmatlar bazasin galiplestiriwi aniqlandi. Sonday-aq,
summativ bahalaw natiyjeleri oqiwshilardin akademiyaliq
jetiskenliklerin bahalaw, bilimlendiriw makemelerinin
jumisin analiz etiw ham bilimlendiriwdin sapasin basqariw
processlerinde dhmiyetli malimleme deregi bolip xizmet
etetugini dalillendi.

Adebiyatlar
1. O‘zbekiston Respublikasining 2020-yil 23-sentabrdagi O‘RQ-637-sonli «Ta’lim to‘g risida»gi Qonuni.
2. Oc‘zbekiston Respublikasi Prezidentining 2022-yil 11-maydagi «2022-2026 yillarda maktab ta’limini rivojlantirish
bo‘yicha milliy dasturni tasdiglash to‘g‘risida»gi PF-134-son Farmoni.
3. Black P., Wiliam D. Assessment and Classroom Learning. Assessment in Education: Principles, Policy & Practice.

— London, 1998. Vol. 5(1). — P. 7-74.

4. Nitko A.J., Brookhart S.M. Educational Assessment of Students.

—P. 24-29.

7th ed. — Boston: Pearson Education, 2019.

5. OECD. PISA 2022 Assessment and Analytical Framework. — Paris: OECD Publishing, 2023. — P. 15-22.
6. Wmmyxamenor P., Uynmomer M. Tabiaumaa 3aMOHaBHN MeIaroruk TexHojorusiiap. — TomkeHnT: «®DaH Ba

TexHosorusy, 2020.

7. Organisation for Economic Co-operation and Development. PISA 2022 Results: Factsheets — Uzbekistan. — Paris:

OECD Publishing, 2023.



Ilim hdm jdamiyet. /25.2026
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THE ROLE OF CREATIVE MODULES IN DEVELOPING STUDENTS' INTERCULTURAL
COMMUNICATION COMPETENCE
Arzieva Bibi-Sanem Aynazarovna — Doctor of Pedagogical Sciences, Associate professor
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Tayanch so‘zlar: madaniyatlararo mulogot kompetensiyasi, pragmatik kompetensiya, leksik kompetensiya,
pragmalingvodidaktika, kreativ modullar, noverbal kommunikatsiya, autentik materiallar, ingliz tili shevasi.

Rezyume. Tadgiqotda Qoragalpoq xalgining verbal (magol-matallar, urug‘ nomenklaturasi) va noverbal (kinesika,
okulezika, proksemika) kommunikativ elementlari AQSH va Britaniya madaniyatlari bilan tagqoslandi. Zamonaviy ingliz
tili leksikasi (sleng, abbreviaturalar, metaforalar, loanwords) pragmatik jihatdan o‘rganildi. Pragmalingvodidaktik
yondashuv asosida innovatsion texnologiyalar (autentik diskurs tahlili, rolli o‘yinlar, kontrastli tahlil, loyiha usuli) tagdim
etildi.

KiroueBble cjioBa: MCKKYJIbTYpHAsA KOMIICTCHIMSA, HIparMaTudyeckas KOMIICTCHLHS, JICKCHYCCKasd KOMIICTCHLMA,
nparMaJIvMHIrBOANAAKTUKA, KPCATUBHBIC MOAYJIH, HCBCp6aJ'IBHa$[ KOMMYHUKaIusA, ayTCHTUIHbIC MaTCcpHUaJIbl, AHTIINHCKUH
CJICHT .

Pe3ome. B HCCIICA0OBAHUN OBUIH COIIOCTAaBJIEHEI Bep6aJ'H>HLIe (HOCJ‘IOBI/IHBI, poaoBasn HOMeHKJ'IaTypa) u HeBep6aJ'H>HBIe
(KI/IH€3I/IKa, OKYyJIC3H1Ka, HpOKCGMI/IKa) KOMMYHHUKAaTUBHBIC 3JICMCHTBI KAPAKAJIIAKCKOI0 Hapoda € KYJbTypaMU CIIA u
BennkoOpuTtannu. Jlekcnka COBPEMEHHOTO aHTIIHICKOTO sI3BIKa (CIIeHT, ab0peBHaTyphl, MeTadOphl, 3aNMCTBOBAHHSA) ObLIa
n3y4dyc€Ha C HpaFMaTquCKOﬁ TOYKH 3pCHUA. Ha ocHoBe IMparMaJIMHrBOANAAKTUICCKOr0 mnoaxoaa 6]:.1.]'[1/1 MPCATIOKCHBI
HMHHOBAI[MOHHBIC TEXHOJIOTUH (aHAJIU3 ayTeHTUYHOTO JUCKYpCa, POJICBBIE UIPbI, KOHTPACTHBIN aHAIN3, IPOSKTHBINA METON).

Key words: intercultural competence, pragmatic competence, lexical competence, pragmalinguodidactics, creative
modules, nonverbal communication, authentic materials, English slang.

Summary. The study compared verbal (proverbs, clan nomenclature) and non-verbal communicative elements of the
Karakalpak people with the American and British cultures. The lexicon of modern English (slang, abbreviations,
metaphors, borrowings) has been studied from a pragmatic perspective. Based on the pragmalinguodidactic approach,
innovative technologies (authentic discourse analysis, role-playing games, contrast analysis, project method) were

proposed.

Kirisiw. Jahan bilimlendiriw sistemasinda
madeniyatlararaliq baylanis kompetenciyasi studentlerdin
kasiplik tayarlamwinin tiykargi komponentine aylandi.
Globalizaciya ham multikultural orta jagdaylarinda til
uyreniw tek grammatikaliq qalipler menen sheklenbey, al
madeniy tusiniw, pragmatikaliq isenimlilik hAm mediatorliq
qabiletin talap etedi. YUNESKO Education 2030 Incheon
deklaraciyasinda [4] korsetilgenindey, bilimlendiriwde
doretiwshilik, sin pikirlew, birge islesiw ham madeniy
tisinislikti rawajlandiriw basli waziypa bolip tabiladi. Bul
hujjette bilimnin bekkem tiykarina iye boliw, déretiwshilik
ham sin pikirlewdi rawajlandiriw, birge islesiw gabiletlerin
ham qizigiwshiliglarin kusheytiw magsetleri belgilengen.

Asirese, AQSh (Michigan universiteti), Germaniya
(Bonn universiteti), Britaniya (Oksford universiteti),
Franciya  (Strasburg) ham  Ozbekstan  (Tashkent
mamleketlik jahan tilleri universiteti) siyaqli makemelerde
CEFR (Common European Framework of Reference for
Languages) negizinde integrativ usillar arqali studentlerdin
lingvopragmatikaliq, diskursiv ham sociolingvistikaliq
qabiletleri rawajlandirilmaqta. CEFR Companion Volume
[2] plurilingual hédm  pluricultural kompetenciyan,
mediation gabiletin ham onlayn qarim-qatnasti qosiw arqali
til oqitiw mazmunin keneytedi.

Byram [1]) modeline muwapiq, madeniyatlararaliq
baylanis kompetenciyast qizigiwshiliq, hiirmet (attitudes),
madeniy bilim (knowledge), talqilaw ham qabilet (skills)
ham kritikaliq madeniy sana (critical cultural awareness)
komponentlerinden turadi. Bizin izertlewimizde
madeniyatlararaliq baylanis paradigmasi shenberinde
pragmatikaliq, leksikaliq ham naverbal kompetenciyalardin
integraciyasi talqilanadi.

Metodlar.  Izertlewde
integrativ metodlar qollanildi.

1. Xaligaraliq ham milliy ilimiy adebiyattin sistemaliq
analiz ham sintezi siyaql teoriyaliq bazasi.

2. Qaraqalpaq xalquun verbal (naqil-magallar, ruw-
gawim atlari, jurekke qol qoyiw) ham naverbal (kinesika —
gol uslasiw, iyin qushaglaw; okulezika — ko6z baylanist,
proksemika — kenislik) elementlerinin basqa madeniyatlar
menen salistiriliw kibi salistirmali-kulturologiyaliq usil.

3. Inglis tilindegi social media, film, podcast ham real
diskurslar (YouTube, TED Talks, Twitter/X postlar1)
siyaql1 autentik materiallar analizi.

- Rolli oyinlar (situation-based role-play): 20+ scenariy
(madeniyatlararaliq tisinbewshilik jagdaylar1).

- Ozbek/Qaraqalpaq — Inglis/AQSh madeniy kontekst-
lerinde birdey jagdaylard: salistiriw kibi kontrastli talqilaw:

tomendegishe ~ kompleksli,
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- Studentler toparlarda “Madeniyatlararaliq qollanba”
yamasa “Jaslar slengi s6zligi” jaratiw siyaqli joybar usili:

- tiplik qatelerdi (bro, dude, ghosting) talqilaw kibi
Pragmatic failure correction shinigiwlari siyaqli impirikaliq
analizler islep shigild.

Bahalaw qurallart sipatinda Pre-test / Post-test
(pragmatikaliq kompetenciya shkalasi), anketa, student
joybarlarinin rubrikasi, video-talqilaw texnologiyalarinan
paydalamildi.

Natiyjeler

1. Studentler sleng ham idiomalardi duris kontekste
gollamw gabiletin rawajlandiriwshi pragmatikaliq kompe-
tenciyanifn 6siwi.

2. Metaforaliq hdm ironiyaliq sleng (e.g., “ghost”,
“roast”) talqilanganda tusiniliw dérejesi 6skenligi ham
Loanwords ham abbreviaturalar (LOL, BRB) pragmatikaliq
jugi anigqlawshi leksikaliq kompetenciyanin rawajlaniwi.

3. Qaraqalpaq madeniyatinda koézdi tomen tusiriw —
hurmet belgisi (joqari iyerarxiya). AQSh madeniyatinda —
isenimlik belgisi. Thumbs-up — universal, biraq Jaqin
Shigista gawip manisin beriwshi naverbal komponentlerdin
rawajlaniwi.

4. Rolli oymlar ham autentik diskurs analizi pedagog-
ikaliq texnologiyalar natiyjesin korsetti.

Dodalaw. Alingan natiyjeler xaligaraliq tajiriybe menen
sadykes kelip, kreativ moduller studentlerde tek lingvis-
tikalig emes, al madeniy ham pragmatikaliq mediatorliq
qabiletin galiplestiriwge tiykar boliwi mumkinligin korsetti
[1]. Qaraqalpaq madeniyatinin kollektivizm ham hirmetke
tiykarlangan naverbal elementleri basqa madeniyatlar
menen integraciyalamiwi tusiniwdi arttira aladi, biraq
olardin konteksti rawajlandirilmasa, tisinbewshilikke alip
keliwi mamkin. Sol sebepli, kreativ modullerdi tayarlawda
araqalpaq madeniy koérip-shimigiwlarin  basqa madeni-
yatlardin naverbal belgileri menen salistirtwga ayrigsha
itibar beriw kerek.

Pragmalingvodidaktikaliq qatnas negizinde zamanagdy
leksika ogitiliwi studentlerde pragmatikaliq qawiplerdi
aldinnan seziw konlikpesin rawajlandiradi. Bul qatnas
arqalt studentler so6zlik birliklerdin tek manisin emes, al
olardin gqanday jagdayda, kimge qaray, qanday intonaciya
menen qollanilatuginligin  uyrenedi. Misali, «raxmety,
«keshir», «miamkin» degen soézlerdin pragmatikaliq ntisqa-
larm tarli madeniy kontekste talqilaw studentlerde madeni-
yatlararliq kommunikaciyada qawipsiz ham natiyjeli
qatnasiwga jardem beredi.

Bul zerttew natiyjeleri Qaraqalpagstan jogari oqiw
ornlarinda shet til oqitiw sistemasina bir gatar usinislar
beredi:

- kreativ modullerdifh mazmunin madeniy mediatorligqa
bagdarlaw;

- pragmalingvodidaktikaliq materiallardin kompleksin
tayarlaw;

- Studentlerdin madeniyatlararliq baylanis gabiletlerin
bahalawdin innovaciyaliq usillarin engiziw.

Uliwmalastirip aytqanda, shet til oqitiw procesinde
kreativ ham pragmatikaliq tiykargi moduller garagalpaq
jaslarin globalliq dinyada 6z madeniyatin saqlap qaliwga
ham basqa madeniyatlar menen dialog ham baseki jasaw
qabiletli shaxs retinde qaliplestiriwge tiykar boladi. Bul
bagittag1 izertlewlerdi dawam ettiriw, omin natiyjelerin
oqiw-qurallarina  engiziw kelesi urpaqlarga madeni-
yatlararliq kommunikaciyaga tayarlawda tlken dhmiyetke
iye.

Juwmagq. Filolog-studentlerdin  madeniyatlararaliq
baylanis kompetenciyasin rawajlandiriwda kreativ moduller
innovaciyaliq pedagogikaliq texnologiya sipatinda ulken
ahmiyetke iye. Bul moduller studentlerge tek til material-
larin uyreniwdi emes, al madeniy konteksti tusinip, oni
kreativ tarde qollaniwga, basqa madeniyatlar menen dialog
jasawga imkaniyat Dberedi. Pragmalingvodidaktikaliq,
autentik ham salistirmali  usillardi  kefinen qollamiw
YUNESKO - 2030 magsetlerine (jamiyetlik adililik, sapali
bilim beriw ham madeniy strukturani saqlaw) muwapiq
kasiplik tayarlawga jardem beredi.

Atap aytqanda, kreativ moduller arqali studentlerde
madeniy mediator rolin atqariw gabileti qaliplesedi. Misali,
garagalpaq folklor1 ham naverbal kommunikaciya element-
lerin inglis yamasa basqa tillerdegi autentik materiallar
menen salistirtw studentlerge madeniyatlararaliq tuasiniktin
terenligin arttiradi. Bul usillar studentlerdin pragmatikaliq
sezgi koénlikpesin  rawajlandirip, real kommunikativ
jagdaylarda qawipsiz ham natiyjeli qatnasiwga tayarlaydi.

Keleshek izertlewlerde bul modeldi basqga tillerge
(musal1, tark, rus, nemec tilleri) ham onlayn formatqa
kennen engiziw usiniladi. Onlayn platformalarda kreativ
modullerdi virtual madeniy almasiw joybarlari menen
baylanistirtw,  xaliqaraliq  studentlerdin  qatnasiwin
tamiyinlew mumkin. Sonday-aq, modeldin natiyjeliligin
empirikaliq bahalaw ushin uzaq muddetli eksperimentler,
studentlerdin 6z-6zin bahalaw1 ham portfoliolar sistemasi
engizilse, natiyjeler anigiraq boladi.
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3AMOHABH TABJIUM TEXHOJIOTUSIJIAPU BOCUTACUIA YKYBUNJIAPHUHI
®U3NKAHU YPTAHMUIIT A BYJITAH KOTHATUB KU3UKUILITHUA
IMAKJIVTAHTHPUIIHUHT IIEJAT'OT'UK IHAPT-ITAPOUTJIAPHU
AcamatauHoBa Ya0ocun MaxMyIoBHA — crnadcép YKUmyeuu
Adrcunués nomudazu Hyxkyc dasnam nedazo2uka uHCmumymu

TasgHu cj'fmap: HWHTCPAKTHUB TCXHOJIOTHUAIAP, (1)I/ISI/IK8. TabJIMMHU, HHKJIFO3UB TabJIUM, UMKOHHUATH YCKJIIaHI'aH S'/KYB‘II/IJ'Iap,
BHpTYyal JJabopaTopusuiap, pakaMid TabIUM PeCypcllapy, MOCJIAIIYBYaH YKUTHIIL

Pe3tome. Makoiaaa MHKIIIO3UB TabJIUM IAPOMTUIA UMKOHUATH YEKJIAHTaH YKyBUMiIapra Gpusnka GpaHuHN YKUTHIIIA
HHTCPAKTHB TEXHOJOTHsUIApAaH (GoHaaTaHuil Macaianiapu KypuO dYuKwirad. Pakamiu TabiuM pecypciapd, BHPTYal
nabopaTopusiap, MyJIbTUMEIUS BOCHTATAPH Ba MOCIAIIYBYaH YKUTHII THU3UMIIApUIaH (HOWTATaHUITHUHT T0JI3apOUru
acocyiab Oepuirad. Y0y TeXHOJOTHSUIAPHUHT OMIMMIIAPHU Y3MAITHPUII cudaTH, YKYBUWIAPHUHT OMIHII (HaoJIMTH Ba
MOTHUBALUACUTA TaAbCUPHU TaXJINJI KUJIIMHIAH. Du3nKaHUHT TypJan 6S7J'II/IMJ'IapI/IHI/I S"KI/ITI/IH.ILIEI HWHTCPAKTUB TCXHOJIOTUSJIapHU
Kymam Oyiinda amaimuii Mucoiutap KenTUpwiraH. MasKyp TEXHOJOTHSUIADHH JKOPHH STHIIATH acOCHH MyaMMolap
aHWKIAaHUO, ymapHm Oaprapad otum iymmapum Ttakaud dTmwiarad. TagkuKOT HaTWKajlapura Kypa, HWHTEPAaKTHB
TEXHOJOIUsJIap MMKOHUATH YCKJIAHT'aH S'/KYB‘II/IJ'Iap Y4yH (1)I/ISI/IKa TabJIMMHHUHT CI/I(I)aTI/IHI/I omupuIra camapajin BOCHUTA
SKaHJIUTY KYpCaTUIIH.

KiroueBble cjioBa: WHTEPAKTHBHEIC TEXHOJIOTHH, 00ydeHNe (QH3HKe, HHKIIO3UBHOE oOpa3oBaHue, ydammuecs ¢ OB3,
BUPTYaJIbHBIE JJa00paTopuy, U(poBble 00pa3oBaTeNbHbIE PECYPChI, aIalITUBHOE 00yUEHHE.

Pe3tome. B crathe paccmaTpuBaroTcs OCOOEHHOCTM IPUMCEHEHUS WHTEPAKTUBHBIX TEXHOJOIMH B INpernojaBaHUU
(GU3MKK ydaluMcs ¢ OrpaHUYEHHBIMHA BO3MOYKHOCTSIMU 3JI0POBBSI B YCJIOBHSIX MHKJIFO3MBHOTO 0Opa3oBanus. OO0CHOBaHa
aKTYaJIbHOCTh HMCIIOJIb30BaHHUs LU(PPOBBIX 00pa30BaTEIbHBIX PECYPCOB, BUPTYaJbHBIX JIa0OpPATOpPHHA, MYJIbTHMEIUITHBIX
CPEICTB M alallTUBHBIX 00ydaromux cucteM. IIpoBesieH aHaIN3 UX BIMSHHUS Ha Ka4eCTBO YCBOGHHUS yueOHOro marepuaia,
YPOBEHb TIO3HABATENBHONH AaKTHBHOCTH M Yy4eOHOW MOTHBamMu ydammxcs. [IpuBeneHBl NPakTHYECKHE MPUMEPHI
HCIOJIb30BaHUA HWHTCPAKTHBHBIX TEXHOJOTHH Opu HMU3YUYCHUHU Pa3IMdHbIX PpaszicioB (I)I/ISI/IKI/I. BrIgBIIEHEI OCHOBHEBIE
HpO6J'IeMLI BHCAPCHUA HaHHBIX TCXHOJ’IOFPII7I, BKJIHO4asi TEXHUYCCKUC, METOAUYCCKUEC W OPraHU3allMOHHBIC ACHCKTbI, U
MPEAJIOKCHBI ITYTU UX PCHICHUA. CZ[GJ'IaH BBIBOJ O BBICOKOM 3(1)(1)€KTI/IBHOCTI/I HWHTCPAKTUBHBIX TEXHOJOTUH KakK CpeacTBa
TMOBBIIICHUA JOCTYITHOCTH U Ka4€CTBA (1)1/[31/[‘1601(01“0 06p330BaHI/IH JJIA ydaluxcs ¢ OrpaHNn4€HHbIMU BO3MOKHOCTSAMU.

Key words: interactive technologies, physics education, inclusive education, students with disabilities, virtual
laboratories, digital learning resources, adaptive learning.

Summary. This article examines the application of interactive technologies in teaching physics to students with
disabilities within the framework of inclusive education. The relevance of using digital educational resources, virtual
laboratories, multimedia tools, and adaptive learning systems is substantiated. The study analyzes their impact on learning
outcomes, cognitive engagement, and student motivation. Practical examples of implementing interactive technologies in
teaching various physics topics are presented. The main challenges associated with the integration of these technologies,
including technical, methodological, and organizational issues, are identified, and possible solutions are proposed. The
study concludes that interactive technologies are an effective means of improving the accessibility and quality of physics
education for students with special educational needs.

BBenenne. CoBpemeHHOE 00pa30BaHHE IpETEPIICBACT WuKmro3uBHOE  00Opa3oBaHWE  OPHEHTHPOBAHO  HA
3HAYHTEIbHBIC HW3MCHCHHS II0J] BJIMSHHUCM TMPOIECCOB  CO3JAaHHE PAaBHBIX YCIOBHH OOYUYCHHS JUIT BCEX KAaTCTOPHI
IUGPOBU3AMA M Pa3sBUTHA HHKIIO3MBHOTO IMOJX0Aa. B ywammxcs, He3aBHCHMO OT WX (DU3NYECKHUX, CEHCOPHBIX
9TUX YCIOBHSIX 0COOYIO aKTyalbHOCTh MPUOOpPETaeT BHEA-  WJIM KOTHUTHBHBIX ocoOeHHOocTel. COTrIacHO COBPEMEHHBIM
peHHe WMHTEpaKTUBHBIX TEXHOJOTHHA B 0Opa30BATENbHBIM  HCCIENIOBAHMAM, HCIOJIBb30BaHHE IUPPOBBIX 00pa3oBa-
mporecc, 0coO0EHHO TpH OO0y4YeHHH (QHU3MKE — OJHOW M3  TENBHBIX PECYpCOB M MHTEPAKTHBHBIX METOJOB OOyUCHHUS
HauOojee  CIOXKHBIX W a0CTPaKTHBIX  JUCIHMIUIMH  CHOCOOCTBYET  MOBBIMIEHHIO  JOCTYIHOCTH  Y4€OHOTO
€CTeCTBEHHOHAYy4YHOTro Iukia. dusnka TpedyeT pa3BUTOrO0  MaTepuaia W YIydIIeHWIo ero ycBoeHus [1:436-448]. B
a0CTPaKTHOTO MBINUICHUS, MPOCTPAHCTBEHHOI'O BOOOpaXke-  YACTHOCTH, HWHTEPAKTHBHBIC TEXHOJOTHH  IO3BOJISIFOT
HUS ¥ HABBIKOB JKCIIEPHMEHTAIBHON JAEATCIFHOCTH, YTO  aJalTHPOBATh COJCpXaHue W (GOpMy Mojmavyu HHOOpMAIHH
MOXET TMpPENCTAaBIATh 3HAYUTEIbHBIC TPYAHOCTH M B 3aBHCUMOCTH OT WHIWBUAYAIBHBIX MOTPEOHOCTEH
YYAIIUXCS C OTPAHUYCHHBIMU BO3MOXKHOCTSAMH 3J0POBBS  OOYYAFOLIUXCS.

(OB3).
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AXTyalbHOCTH TIPUMEHEHHUSI MHTEPAKTHUBHBIX TEXHOJO-
U 00yCIIOBJIEHA TaKXKe MX CIIOCOOHOCTHIO BH3YaTH3UPO-
BaTh CIOXHBIE (DU3MUYECKHE IIPOIECCHl. lIcmosnp3oBaHue
MYJIbTUMEIUNHHBIX CPEACTB, CHMYJISTOPOB U BHUPTYalbHBIX
nmabopaTopuil 3HAYMUTENBFHO OOJErdaeT MOHWMAaHHE TaKHX
TeM, KakK OJJIEKTPOMAarHeTH3M, KBAaHTOBBIC SIBICHUS U
MexaHuka [2:128]. DTo 0cOOEHHO Ba)KHO JJIS YYaIUXCs C
HapyIICHUSIMU CIIyXa WM 3PEHHS, MOCKOJBKY IO3BOJISIET
3aJIeHCTBOBATh  aJbTEPHATUBHBIC KaHAJbl BOCIPHATH
nHdopmanum.

Kpome TOro, WMHTEpakTHBHBIE TEXHOJIOTHH CIIOCOO-
CTBYIOT (OPMHPOBAHHMIO II03HABATEIBHOI'O HHTEpeca H
MOBBIIICHUIO MOTHBAIMK K oOydeHH0. Kak moka3bIBaroT
HCCIECOBaHMS, TPHMEHEHHE TeWMU(DHUIMPOBAHHBIX |
aJanTHBHBIX 00pa30BATENbHBIX ILIATHOPM YBEIHIHBACT
BOBJICUCHHOCTh YYaIIUXCSl M CIIOCOOCTBYET Pa3BUTHIO WX
CaMOCTOATENBHOCTH [3:322].

Takum 00pa3zoM, BHEIPEHNE MHTCPAKTHBHBIX TEXHOJO-
ruil B npenojaBanue ¢usuku ydammmces ¢ OB3 sBisercs
Ba)XHBIM HANpaBJICHHEM MOJIEPHU3AIMK  00pa3oBaHus,
HalpaBJeHHBIM Ha MOBBIIICHNE €ro Ka4ecTBa U JOCTYITHO-
CTH.

OcHoBHasi 4acTh. VIHTEpakTHBHBIE TEXHOJIOTHH B
0o0y4deHnn (pU3UKE BKIIOYAIOT MIMPOKHH CHEKTP CPEACTB H
METOJIOB, HAIPABJICHHBIX Ha AKTHBU3AIHMIO IO3HABATEINb-
HOM pesitenbHOCTH ydammxcs. OpxHUM W3 Hamboiee
3G PEKTUBHBIX HHCTPYMEHTOB SBIIIFOTCS BHUPTYalbHbIC
71a00paTOPUM W CHUMYJIATOPBI, IMO3BOJISIONINE MOJEIHPO-
BaTh (PU3MUECKHE MPOIIECCHI B IIU(POBOH cpere.

Hanpumep,  ucnoss3zoBanue  miardpopmel  PhET
Interactive Simulations mo3BonsieT y4amumcsi OpOBOAUTH
BUPTYaJIbHbIE JKCIIEPUMEHTBI 110 Pa3JIMuHBIM pasJiesiam
Gbu3KMKK, U3MEHssI apaMeTpbl U HaOJronas pe3ysbTaThl B
pexxume peanbHOro BpemeHH [4:26-28; 7]. 910 0cobeHHO
Ba)KHO JUISl YYallUXCsl C OFPAaHUYEHHBIMU JIBUTaTEIbHBIMH
BO3MOXKHOCTSIMH, ITOCKOJIbKY HCKIIIOYAeT HEOOXOAMMOCTb
paboTHI ¢ HpU3NIECKUM 000PYIOBAHUEM.

[IpakTHKa MOKa3bIBAeT, YTO MPUMEHEHHE TaKHX CHUMY-
JSITOPOB  cIIOCOOCTBYeT Oosiee TITyOOKOMY ITOHUMAHHIO
yueOHOro Marepuana. B wmcciienoBaHum, IOCBSIIEHHOM
ucrionp3oBannio PhET, oTmewaeTcs MOBBIIIEHHE YPOBHA
YCBOGHUSI 3HAHUI M HHTepeca K mpeamMery [4:26-28].

Jlpyrum Ba)kKHBIM HANpaBIICHHEM SIBJISETCS HCIOJb30-
BaHHME TEXHOJIOTHH NOMOJIHEHHON peambHOCTH (AR). OHH
MO3BOJISIIOT ~ HAKJaZbIBaTh BUPTyaJlbHbIE OOBEKTHl Ha
peanmpHyI0 cpeny, co3maBas 3(ddekr mnpucyTcTBUS U
MOBBIIIAsT HATJBITHOCTh M3y4aeMbIX siBleHui. Hampuwmep,
IIPY U3YYEHHUH JIEKTPOMArHUTHBIX MOJIEH yJaluecss MOTryT
BU3yaJIbHO HAOJIONATh JIMHUU II0JSI M UX M3MEHEHUE IIpH
BapbUPOBaHUHU mapameTpoB [2:128-145].

MynbTHMeANHHbIE TEXHOJIOTHH TaK)Ke MIPArOT 3HAYH-
TEJIHYI0 posib B oOyueHun ¢usuke ywammxcs ¢ OB3.
Hcnonb3oBaHue aHUMAIIMK, BHEOMAaTEpUaliOB U UHTEPaK-
TUBHBIX MPE3CHTAlM I103BOJSIET aJalTHPOBATh I10/a4y
nHGOPMAINU AT PA3IMYHBIX KaTeropuil 0O0ydaroIIuxcs.
Tak, 1 y4aluxcsi ¢ HapyIIeHUSIMH CITyXa Ba)KHBIM SIBJISI-
€TCsl HaJIMYhe BU3YalbHOTO CONPOBOXKIEHUS M CyOTHTPOB,
a JuIsl ydaluxcsl ¢ HapyUICHHUSIMU 3pEHHsT — 8y JHOKOMMEH-
TapHeB U TaKTWIBHBIX Mozeneit [5:138-140].

AnanTuBHBIE 00pa3oBaTENbHBIE CHCTEMBI IIPEJICTAB-
JSIFOT cOOOM elle 0JJHO MepCIeKTUBHOE HarpasieHue. OHU
MO3BOJISIIOT  YYUTHIBATh HMHAMBUAYaJbHBIE OCOOCHHOCTH
ydammxcs M IOJCTpauBaTh y4eOHBIH mporecc IOox HX
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YpOBEHb MOJArOTOBKH. MCronb30BaHHE TAKUX CHUCTEM
CHOCOOCTBYET CHIDKCHHIO KOTHUTHBHOW HArpy3Kd H
TIOBBIIICHUIO 3 deKTUBHOCTH 00ydenus [6:21-28].

PaccMOTpUM ~ KOHKpETHbIE IPUMEPbl  MPUMEHEHHS
MHTEPAKTHBHBIX TEXHOJOTHH B 0OydeHun (u3uke yda-
MIAXCS C OTPAaHMYCHHBIMH BO3MOXKHOCTSMHU 3JI0POBBSI C
MO3UIUHA KOTHUTUBHO-JESTEIEHOCTHOTO U WHKIIO3UBHOTO
TIOJIXOJIOB.

Ipumep 1. (Onexmpocmamuxa: 3axon  Kynouna)
Hcnonb3oBaHHE WHTEPAKTHBHBIX CHUMYJISITOPOB, MO3BOJIS-
IOIINX BapbUpOBAaTh BEJIMYHMHBI 3JIEKTPUUECKUX 3apsi/iOB H
paccTosiHHE MEXAYy HHUMH, OOECIIeYMBAET IEPeXxoa OT
MACCUBHOTO BOCHPHSITUS K HCCICIOBATEIbCKOMY THITY
yaeOHO#l amedTenpHOCTH. B pamkax ydeOHOTO JKCIepH-
MEHTa y4Yalluecsl OCYIIECTBISIIOT CEPUI0 BUPTYaIbHBIX
MU3MepeHuil, GUKCUPYsS U3MEHEHHUSI CHIIbI B3aHMMOJICHCTBHS
Opd  KOHTPOJNUpYeMOi  MoAupUKaluyd  HapamMeTpoB
cucrembl. Takoit  ¢dopMaT MO3BONSET  pPeEaTU30BaTh
3JIEMEHTHI KBa3U-9KCIEPHUMEHTAILHOTO MOAX0/a U CIIoco0-
CTBYeT (OPMHUPOBAHUIO (YHKIIMOHATIHHOTO MOHHUMAHUS
3aBUCUMOCTH

C TOukM 3peHHs KOTHUTHUBHOH TEOpUH OOYyYeHWUs,
MOJO0HBIE CUMYJISLIUN CHU)KAIOT BHEIIHIOI KOTHUTHBHYIO
Harpy3Ky 3a CHeT BU3yalu3aluy aOCTPaKTHBIX BEIUYUH W
OJTHOBPEMEHHO YCHUJIMBAIOT T'EHEPaTHBHYI0 aKTHBHOCTh
yuamuxcst. Jns oOydaromumxcsi ¢ OrpaHMYeHHBIMH JIBUTA-
TeNbHBIMU BO3MOXXHOCTSIMH HMHTEpaKTHUBHAs Cpela BBICTY-
MaeT KaK KOMIICHCATOPHBI HMHCTPYMEHT, 00ecHednBaio-
Ui paBHBIN JOCTYI K SKCIIEPUMEHTAIBHON IESTEIbHOCTH
1 (OpMHUPOBAHHIO HCCIIEAOBATEIBCKIX KOMITETCHIHH.

Ipumep 2. (Onmuxa: ompadceHue u nperomieHue

ceema)
[TpumeHeHne IUHAMHYECKHX AaHUMAIMOHHBIX MoJeNeid B
HN3yYeHHH TEeOMETPUYECKOH ONTHKM II03BOJIAET pearnu3o-
BaTh  INPHUHIUI  MYJIBTHMOJAIBHOTO  IPEACTaBICHUS
nHpopmanuu. VHTEpakTHBHBIE cCpelbl, B  KOTOPBIX
ydaimuecss MOTyT M3MEHATh Yrojl MajAeHUs, I0Ka3aTesb
MIPETOMIICHUS U XapaKTePUCTUKH CPEMIbl, CO3JAI0T YCIOBUS
JUISl BU3YaJIbHOTO aHaJln3a 3aKOHOMEPHOCTEH pacrpocTpa-
HEHUS CBETa.

B KOHTEKCTe MHKIIIO3UBHOTO OOYYEHHS TaKHe TEXHO-
Joruu 0coO6eHHO 3()(EKTHBHBI AJISI YYAIIUXCSl ¢ Hapyle-
HUSIMH CITyXa, TIOCKOJIBKY 00€CHeYrBalOT JOMHHHUPOBAHHE
BU3yaIIbHOTO KaHana Bocnpusiths. bomee Toro, BO3MoOX-
HOCTh MTHOBEHHOU oOpaTtHol cBsizu (feedback) m Habmio-
JICHUS 32 W3MEHEHHEM TPAaeKTOpuil Jydeil crmocoOcTByeT
(GOpPMHUPOBAHHUIO  YCTOWYMBBIX  MEHTAIBHBIX  MOJIENEH
(U3MIECKUX MPOIECCOB. DTO, B CBOIO OYEPEb, MOBHINIACT
YPOBEHb KOHIIETITYaJIbHOTO IOHUMAHHSA W CHIDKaeT BEpo-
ATHOCTh (POPMHUPOBAHUS AIBTEPHATHBHBIX (OIIMOOYHBIX)
MpeICTaBICHUM.

Ipumep 3. (Mexanuxa: moodenupoganue O8uUIICEHUs)
IefiMupuurpoBaHHBIE CUMYIISATOPBI, MOJEIUPYIOIINE JIBU-
JKEHHE Tell (HarpuMmep, 10 HAKIOHHOW IUIOCKOCTH, B IOJIE
CHJIBI TSDKECTH WJIM NPU IEHCTBUU CHJI CONPOTHUBIICHHS),
MO3BOJISIFOT MHTETPHPOBATH AJIEMEHTHI MPOOIEMHO-OPHEH-
THPOBAaHHOTO W aJalTHBHOro oOydeHHs. B pamkax Takmx
Cpel ydJamiuecs pemIaroT 3aJadd, Bapbupys IapaMeTphl
CHCTEMBI U aHAJTU3UPYS TOITYIeHHBIE PE3YIbTaThl, YTO CIIO-
COOCTBYET pa3BUTHIO HABBIKOB MAaTEMAaTHYECKOTO MOJEINH-
POBaHMS M HHTEPIPETANH (PU3UICCKUX 3aBHCUMOCTEH.
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UrpoBast mexaHuka (YpOBHHM CIOXKHOCTH, CHCTEMa  IIOATOTOBJICHHBIX IIEaroroB M HEOOXOAWMOCTDH aJamlTalun

JOCTHKCHUM, WHTEPAaKTHBHBIC 33JaHWs) BBIIOJNHSIET HE  TEXHOJIOTHH IMOJ WHAWBUIYalIbHBIE OCOOCHHOCTH yJalluX-
TOJIbKO MOTHBAMOHHYIO (DYHKITHIO, HO M CIYKHUT MHCTPY- s [3:(322-323); 6:(21-28)].
MeHTOM muddepeHnmanun oOydeHus. s ydammxcs ¢ Jns mpeomoneHWs STHX TPYXHOCTEH HE0OXOAUMO
KOTHUTHUBHBIMH OCOOCHHOCTSIMH 3TO OCOOCHHO BaXXKHO,  pa3BUBAaTh CHCTEMY IOBBINICHUS KBAJIU(HUKAINK IEIaro-
MIOCKOJIBKY ~MO3BOJISIET  PEajIn30BaTh WHIWBHIYAJIbHBIE  TOB, PACHIMPSTh JOCTYN K HU(POBBIM 00pa30BaTEIbHBIM
oOpazoBarenbHbIE TPAGKTOPHMHM M YNPaBIATh TEMIIOM  pecypcaM U BHEIPATh TOCYAAapCTBEHHBIC IIPOrPaMMBI
OCBOEHMS MaTepHaa. MOJJIEPKKH MHKITFO3UBHOTO 00pa30BaHMS.

IIpencraBneHHble NpPUMEPBHl  JEMOHCTPUPYIOT, 4TO 3akurouenune. [IpoBeseHHbBIH aHANN3 MOKA3bIBAET, YTO

WHTEPaKTHBHBIE TEXHOJOTUH B O0y4eHHMH (DU3MKE BBHINOJI-  HHTEPAKTHBHBIE TEXHOJOTMH WIPAIOT KIIOUEBYIO POJIb B
HSIOT HE TOJBKO WJUTIOCTPATHBHYIO, HO M KOTHHTHBHO-  O0ECHEYECHUH JOCTYIHOCTH W KadecTBa oOyueHHs: (usmke
TpaHcopmupytomyo  QyHknuio. X  uWcnosip30BaHME — y4allMXcs C OTPaHMYEHHBIMH BO3MOXKHOCTSIMU 3JJOPOBBSL.
MIO3BOJISIET NIEPEHTH OT PENIPOAYKTHBHON Mozenu o0ydeHns VX WCIONb30BaHWE TMO3BONSIET HE TOJBKO IIOBBICHTH
K HCCJIEZ0BATENbCKONW, OCHOBAHHON Ha aKTUBHOH IEATENb-  YPOBEHb YCBOGHHUsI Yy4eOHOro Marepuana, HO M CIOCO0-
HOCTH ydamierocs. HaydHas HOBH3Ha JaHHOTO MOAXOJa  CTBYET Pa3BUTHIO MO3HABATENBHOTO MHTEpPECA, MOTHBAIMA
3aKJIIOYAaeTCsl B HMHTETPAlMM HHTEPAKTUBHBIX IHU(QPOBBIX ¥ CAMOCTOATEIHLHOCTH OOyJarONIMXCH.
WHCTPYMEHTOB C MPHHIUIIAMHA HHKIIFO3MBHOTO 00pa3oBa- Ocoboe 3HadeHHE WMEIOT BHPTYAIbHBIE J1a0OpaTopuH,
HUSI, 9TO 00ECTIeYMBaCT CHHEPreTHUecKuil 3((GEeKT: 0OJHO-  MYJbTHMEIWIHBIE pEecypchl M aJalTHBHBIE 00pa3oBaTElb-
BPEMEHHOE TOBBIIICHHUE IOCTYIIHOCTH OOYy4eHHUS M Kadye-  Hble CHCTEMbI, KOTOphle 00eCHeuMBAaIOT HHIUBHyaIH3a-
cTBa (OpPMHUPOBaHMS MPEIMETHBIX W METAlpPEeIMETHBIX  IMI0 OOYYEHHS W YYHUTHIBAIOT OCOOCHHOCTH BOCIIPUSTHS
KOMIIETEHITUH. nH(popManuK pa3TMYHBIMU KATETrOPUSIMHU YUaAIIUXCSL.

Takum 00pa3oM, HHTEPAKTUBHBIE TEXHOJIOTHH CIEAYeT BMmecte ¢ Tem ycremHas peanu3aiis MHTEpaKTHBHBIX
paccMaTpuBaTh Kak KJIIOUEBOM KOMIIOHEHT aJalTUBHOM  TEXHOJOrMH TpeOyeT KOMIUIEKCHOTO IMOAXOJa, BKIIOYAIO-
00pa3oBaTenbHOM cpenpl, 0OecneynBaroIieil IepcoHann3a-  Ier0 Pa3BUTHE MaTepHalbHO-TEXHHUYECKOH 0asbl, MoIro-
U0 OOydYeHHs, CHIDKCHHE KOTHUTHBHBIX OapbepoB M  TOBKY IEAAarorMYECKHX KaJpoB M pa3paboOTKy MeToIude-
Pa3BUTHE HCCIEIOBATENECKOTO MBIIUICHHUS Y YYAIIHUXCA C  CKHX PEKOMEHIAIMH.

Pa3INYHBIMH 00pa30BaTEIbHBIMHU TOTPEOHOCTIMH. TakuM 00pa3oM, NMPUMEHEHHE MHTEPAKTHBHBIX TEXHO-

HecMoTps Ha MHOTOYMCIICHHBIC NTPEUMYILIECTBA, BHENI- JIOTHH B oOydeHMH ¢u3uke ydammxcs ¢ OB3 sBisercs
pEeHUE MHTEPaKTHBHBIX TEXHOJIOTHH CTAJIIKUBAETCS C PAJOM  MEPCIEKTHBHBIM HANpaBICHHEM DPa3BUTHA COBPEMEHHOTO
npobiem. K HUM OTHOCSATCS HeNOCTaTOYHAsh TEXHUUYeCKas  oOpa3oBaHMs U TpeOyeT JalbHEWIINX HAYYHBIX HCCIIEI0Ba-
OCHAIIIEHHOCTh 00pa30BaTENBHBIX YUPEXKACHUH, HeXBaTKa  HMH M MPAKTHUYECKOTO BHEIPEHHUS.
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THE IMPORTANCE OF DIGITAL TECHNOLOGIES AND SIMULATION
ON THE TOPIC OF SATURATED DIBASIC ACIDS
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Tayanch so‘zlar: organik kimyo, to‘yingan ikki asosli kislota, ragamli texnologiyalar, interaktiv ta’lim va
simulyatsiyalar.

Rezyume. Magolada to‘yingan ikki asosli kislotalar mavzusida ragamli texnologiyalar va simulyatsiyalarning
ahamiyati bayon etilgan. Organik kimyo fanini o‘qitishning zamonaviy pedagogik yondashuvlari asosida talabalar organik
fikrlash qobiliyatlarini rivojlantiruvchi yangi materiallarni ishlab chigish, eksperimentlarni loyihalash va natijalarni
metrologik talqin qilish imkoniyatiga ega bo‘ladilar. Ta’lim tizimida infratuzilmaviy va ragamli kompetentlikning mavjud
muammolari tahlil gilinib, taklif etilayotgan metodikaning samaradorligi asoslandi. Organik kimyoni o‘qitishning o‘quv-
metodik tizimini organik fanlar raqamli kutubxonasi, izlanishga asoslangan ta’lim texnologiyalari, teskari ta’lim
yondashuvlari asosida takomillashtirishning ahamiyati kompetensiyaviy yondashuv bilan bog‘ligligi ochib berilgan.

KiaroueBbie cioBa: OpraHUYCCKas XHUMUA, HACBIIICHHAA JABYXOCHOBHAs KHUCJIOTA, I_[I/I(i)pOBLIe TCXHOJIOT'UH,
HWHTCPAKTHBHOC 06yquI/Ie 1 CUMYJISANH.

Pe3ome. OTa cTaThsl ONHMCHIBACT BaKHOCTH I_[I/I(i)pOBBIX TEXHOJOTHHA | CI/IMy.TIﬂI_[I/Iﬁ B H3YUYCHHHU HACBIIICHHBIX
JABYXOCHOBHBIX KHCJOT. Ha ocHoBe COBPCMCHHBIX NEAAroru4eCKux MmoAXOoAO0B K IPECHOAaBAHUIO OpFaHquCKOﬁ XHUMHH
CTYACHTBI UMCHOT BO3MOXKXHOCTH paSpa6aTI>IBaTI) HOBBIC MaTcpualibl, pa3BUBAIOIIUC HABBIKKM OPraHUYCCKOI'O0 MBINIJICHUA,
IIPOEKTUPOBATh SKCIIEPUMEHTBI U METPOJIOTUYECKU UHTEPIIPETUPOBATH Pe3yJibTaThl. 1IpoaHanu3upoBaHbl CyLIECTBYIOIINE
mpobsemMbl HHPPACTPYKTYpHOU U IM(PPOBON KOMIIETCHTHOCTH B CHCTEME 00pa3oBaHus U 00OCHOBaHa 3(dekTuBHOCTH
npeajgaraeMoil MeToAuKu. B JaHHOW cTaTbe pacKpbITO, YTO Ba)KHOCTh COBEPIICHCTBOBAHMS Y4eOHO-METOIUYECKOM
CHCTEMBI TIPeroJIaBaHusl OPraHn4ecKol XMMHUH Ha OCHOBE LU(POBOH OMOIMOTEKH OpPraHUYECKUX HayK, 00pa30BaTeIbHBIX
TGXHOHOFHﬁ, OCHOBAHHBIX Ha UCCJICAOBAHUAX, IIOAXO0O0B O6paTHOI‘O 06yHeHHﬂ CBs3aHAa C KOMIICTCHTHOCTHBIM ITOAXOJ0OM.

Key words: organic chemistry, saturated dibasic acid, digital technologies, interactive learning and simulation.

Summary. The article discusses the importance of digital technologies and simulation in the topic of saturated dibasic
acids. Based on modern pedagogical approaches to teaching organic chemistry, students will have the opportunity to
develop new materials that develop organic thinking skills, design experiments, and metrological interpretation of results.
Existing problems of infrastructural and digital competence in the education system were analyzed, and the effectiveness of
the proposed methodology was substantiated. This article reveals that the importance of improving the educational and
methodological system of teaching organic chemistry based on the digital library of organic sciences, research-based
educational technologies, and reverse learning approaches is related to the competency-based approach.

Kirish. Ta’lim tizimining ragamlashtirilishi barcha texnologiya va simulyatsiyalar asosida o‘qitish masalalari
fanlar gatori kimyo ta’limida ham yangi imkoniyatlarni  bo‘yicha mavjud adabiyotlar tahlil gilinadi.
yuzaga keltirmoqda. Aynigsa, organik kimyo bo‘limidagi Abdusamatov va Mardonov, Abdulxayeva va Ismoilov
murakkab mavzularni o‘zlashtirishda zamonaviy raqamli  darsliklarida organik birikmalarning tuzilishi, spirtlar sinfi
texnologiyalar va virtual simulyatsiyalar samarali vosita va ularning kimyoviy xossalari batafsil yoritilgan. Bu
sifatida namoyon bo‘lmoqda. To‘yingan ikki asosli ~manbalar spirtlar mavzusini nazariy asosda o‘qitish va
kislotalar mavzusi molekulyar tuzilish, fizik-kimyoviy talabalarga amaliy misollar bilan tushuntirish uchun muhim
xossalar, olinishi va qo‘llanilishi kabi murakkab bo‘lib, kompetensiyaviy yondashuvni qo‘llashda asosiy
tushunchalarni o‘z ichiga olganligi sababli uni interaktiv — material sifatida ishlatiladi. Sobirov, Mahsumov va Umarov
metodlar orqali o‘qitish muhim hisoblanadi. esa spirtlar bo‘yicha laboratoriya ishlarini va ularni

Bugungi kunda 3D molekulyar modellar, virtual pedagogik metodlar bilan uyg‘unlashtirishni tavsiya giladi
laboratoriyalar va kompyuter simulyatsiyalari ~ [2].

o‘quvchilarning abstrakt tasavvurlarini aniq shakllantirish, Bu adabiyotlar asosida aniglanishicha, spirtlar
kimyoviy jarayonlarni vizual ko‘rsatish hamda mustagil —mavzusini o‘qitishda kompetensiyaviy yondashuv, teskari
o‘rganish ko ‘nikmalarini rivojlantirish imkonini bermoqda. ta’lim modeli va interaktiv metodlarni integratsiyalash

Mavzuga oid adabiyotlar sharhi. Oliy ta’limda talabalarning nazariy bilimlarini chuqurroq o‘zlashtirish,
to‘yingan ikki asosli Kislotalar mavzusini ragamli  amaliy ko‘nikmalarini shakllantirish va mustaqil fikrlash
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qgobiliyatini rivojlantirishda samarali ekanligi isbotlangan.
Shuningdek, ragamli texnologiyalar va virtual laboratoriya-
lar ta’lim jarayonini modernizatsiya qilishda muhim vosita
sifatida xizmat giladi.

Tadqgiqot metodologiyasi. Karbon kislotalarning
funksional hosilalari karboksil guruhdagi-OH ni boshga
atomlar va atomlar guruhiga almashinishidan hosil
bo‘ladi.Bunday birikmalarga asosan quyidagilar kiradi:

+ Galogenangidridlar yoki atsilgalogenidlar;

+ Angidridlar;

+  Murakkab efirlar, laktonlar;

+ Gidrazidlar va azidlar;

+ Nitrillar va izonitlar.

Uglevodorodlardagi bir yoki bir necha vodordo atomla-
rini karboksil guruhga almashinishi natijasida hosil bo‘lgan
birikmalar karbon kislotalar deyiladi.Ular karbon kislotalar
molekualsida -COOH karboksil guruh deb ataluvchi atom-
lar guruhi tutadigan organik birikmalardir.

To‘yingan ikki asosli kislotalar HOOC(CH,),COOH
yoki C,H,,(COOH), umumiy formulalar bilan ifodalanadi.
Ularning gamologik qatori shavel kislotadan boshlanadi:

Olinish usullari. Ikki asosli kislotalarni bir asosli

kislotalarni olish usullaridan foydalanib hosil qilish
mumkin.
1. Ikki atomli spirtlarni okidlash orqali olish:

o
CH,OH — CH,OH 91, rooc—cooH + H,O

2. Dinitrillarni gidrolizlash orgali olish:
CH,=CH, + Br,—>» CH,Br—CH,Br %NC—CHZ—CHZ-CN —
- 2KBr

— HOOC- CH,-CH,~COOH + 2NH,

3.  Oksikislotalarni oksidlash:

o)
CH,OH — CH, — COOH _O1 | hooc- CH,— COOH

Fizik-kimyoviy xususiyatlari. Ikki asosli to‘yingan
karbon kislotalar suvda yaxshi eriydigan kristall moddalar

bo‘lib, ularni kislotalik doimiyligi tegishli bir asosli
kislotalarnikiga garaganda yuqori. Ular  bosgichli
dissotsionaladilar:
HO ,OH N ,OH
RN L-C
07 Mo -H* 0”7 o
0. _,OH O, O
_ O — _
o N T o R0
Kimyoviy xossalari jihatidan ikki asosli kislotalar

to‘yingan bir asosli kislotalarning barcha xossalarini
takrorlaydilar, ya’ni ular metall va metall oksidlari,
gidrooksidlari bilan tuz hosil giladilar, murakkab efir,
kislota angidridi, galoid angidrid va boshqalar hosil
qiladilar. Faqat ularda reaksiya bosqichli borib, o‘rta va
nordon tuz, mono- va diefir va boshqalarni hosil gilishlari
mumkin.

Shuning bilan birga bir asosli kislotalardan farq
giladigan reaksiyalarga ham kirisha oladilar [2].

o - va B - dikarbon kislotalarni suyuglanishi haroratidan
yuqoriroqda qizdirilganda dekarboksillanish  reaksiyasi

sodir bo‘ladi va natijada to‘yingan bir asosli kislotalar hosil
bo‘ladi:

t
HOOC-COOH —» H-COCH + CO,

t
HOOC — CH,— COOH —— % CH,—COOH + CO,

y- va yuqgori dikarbon kislotalar bu sharoitda siklik
angidridlarni hosil giladilar:

o)
CH, — COOH 300°C cH,c?
|
CH, — COOH -H0 CH,—C <O
Yo

Ikki asosli kislotalar orasida malon kislota o‘ziga xos
xususiyatlarni namoyon giladi. Undagi —CH,—(metilen)
guruhidagi vodorod atomlari juda qo‘zg’atuvchan bo‘lib
kislota xususiyatlarini namoyon qiladilar, ya’ni metallar
bilan almashinish reyaksiyasiga kirisha oladi. Malon
kislotaning dietilefiriga natriy metali yoki natriy alkogolyat
bilan ta’sir etilganda natriy malon efiri hosil bo‘ladi.

40
C,H;—0-C{

SCH| Nat
C,H;— O - C§o

40
CH;—0-c%

~CH,
CoHs ~0 - C{

NaOR
—_—
R-OH

Natriy malon efirida manfiy zaryad uglerod va kislorod
atomlari o‘rtasida tagsimlangani uchun bu efir o‘ta barqaror
bo‘lib, juda oson hosil bo‘ladi. Natriy malon efir bir va
ko‘p asosli kislotalar va ularning hosilalarini olishda
dastlabki modda bo‘lib xizmat giladi. Bunga quyidagilar
misol bo‘lishi mumkin.

1. Bir asosli kislotalarni olish.

Na(cmupr)
(C,H;CO0),CH, T [(C,HsCO0),CH]'Na* —»

C,HgBr 2H,0
-NaBr CH,CH,CH(COOC,H;), —» CH;CH,CH(COOH), —»

—L b CH,CH,CH,COOH
-CO,

2. Ikki asosli kislotalarni hosil gilish.

Agar natriy malon efiriga galoid alkan o‘rniga o-
bromalmashgan kislota efirlari bilan ta’sir etilganda oxirgi

mahsulot sifatida ikki asosli kislotalar hosil bo‘ladi,
masalan:
[(C,H,CO0),CHINa' + CH,CHBI - COOCH; ——¥

COOCH, H, COOH
—>  CH-CH(CHy) - COOC,H; m CH-CH(CH) - COOH —»

COOC,Hs zs COOH

—> CO, + HOOC - CH, - CH - COOH
CH,

B-, y- dikarbon kislotalarga ammiak bilan ta’sir
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etilganda kislota diamidlari hosil bo‘ladi. Kislota diamidlari
gizdirilganda kislota imidlariga aylanadilar:

0]
Y/
CH, - COOH 2NH, = CH,—~CO-NH, t  CH,-c{
| —> | | _,NH
CH, - COOH CH,—-CO—-NH, -NH, CHZ—C§O
Analitik kimyoda, malon kislota yuqorida ko‘rsatib
o‘tganimizdek, turli qimmatbaho birikmalarni olishda,
qahrabo kislota qishloq xo‘jaligida, adipin, sebotsin

kislotalar esa sun’iy tolalar ishlab chiqarishda ishlatiladi.
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To‘yinmagan bir asosli kislotalar. Bularning tuzilishida
karboksil guruhi bilan birgalikda qo‘shbog’ va uch bog’lar
ham bo‘ladi [4].

“Xulosalash” (Rezyume, Veer) metodi.

Bu metod murakkab, ko‘p tarmoqli, mumkin qadar,
muammoli xarakteridagi mavzularni o‘rganishga qaratil-
gan. Metodning mohiyati shundan iboratki, bunda
mavzuning turli tarmoqlari bo‘yicha bir xil axborot beriladi
va ayni paytda, ularning har biri alohida aspektlarda
muhokama etiladi. Masalan, muammo ijobiy va salbiy
tomonlari, afzallik, fazilat va kamchiliklari, foyda va
zararlari bo‘yicha o‘rganiladi. Bu interfaol metod
tanqidiy, tahliliy, aniq mantiqiy fikrlashni muvaffaqiyatli
rivojlantirishga hamda o‘quvchilarning mustaqil g‘oyalari,
fikrlarini yozma va og‘zaki shaklda tizimli bayon etish,
himoya gilishga imkoniyat yaratadi.

“Xulosalash” metodidan ma’ruza mashg‘ulotlarida indivi-
dual va juftliklardagi ish shaklida, amaliy va seminar
mashg‘ulotlarida kichik guruhlardagi ish shaklida mavzu
yuzasidan bilimlarni mustahkamlash, tahlili qilish va
tagqoslash magsadida foydalanish mumkin [1].

Metodni amalga oshirish tartibi:
L L.
\ -“ w O*qgituvchi ishtirokchilarni 5-6 kishidan iborat kichik guruhlarga
PN || ciratadi.

I Navbatdagi

o*tkazadilar,
0 qituvchi tomonidan tahlillar umumluhﬂril-udl zaruriy axborotir
bilan to‘ldiriladi va mavzu yakun

bosqgichda barcha guruhlar o'z  tagdimotlarini IJ

Namuna:

Karbon kislotalar
To‘yingan bir To‘yinmagan Aromatik kar-
asosli karbon bir asosli bon kislotalar

kislotalar karbon kislotalar
afzal- kam- afzal- kam- afzal- kam-
ligi chiligi ligi chiligi ligi chiligi

Xulosa:

Tahlil va natijalar. To‘yingan ikki asosli kislotalar
(masalan, oksalat, malonat, suktsinat kislotalar) mavzusini
o‘gitishda ragamli texnologiyalar va interaktiv simul-
yatsiyalarni go‘llash ta’lim samaradorligini sezilarli dara-
jada oshiradi. Mazkur yondashuv o‘quvchilarning nazariy
bilimlarini mustahkamlash bilan birga, ularning analitik va
mustaqil fikrlash ko‘nikmalarini rivojlantirishga xizmat
giladi.

Birinchidan, ragamli simulyatsiyalar orqali dikarboksil
kislotalarning molekulyar tuzilishi, funksional guruhlar (—
COOQRH), ularning fazoviy joylashuvi va o‘zaro ta’siri vizual
tarzda namoyish etiladi. Bu esa o‘quvchilarga abstrakt
tushunchalarni aniq tasavvur gilish imkonini beradi. Oddiy
darslikdagi statik rasmlardan farqli o‘laroq, simulyatsiyalar
dinamik jarayonlarni (masalan, dissotsiatsiya, esterify-
katsiya reaksiyalari) bosgichma-bosqich ko‘rsatadi.

Ikkinchidan, laboratoriya tajribalarini virtual muhitda
bajarish imkoniyati yaratiladi. Bu aynigsa xavfsizlik,
moddiy resurslar yoki vaqt cheklangan holatlarda muhim
ahamiyatga ega. O‘quvchilar virtual laboratoriyada
kislotalarning xossalarini (kislotalilik darajasi, tuz hosil
gilish reaksiyalari) mustaqil tekshirishi mumkin. Natijada

ular  tajriba  o‘tkazish  ketma-ketligini  chuqurrog
o‘zlashtiradi.
Uchinchidan, ragamli platformalar orqali differensial

yondashuvni amalga oshirish osonlashadi. Kuchli o‘quvchi-
lar murakkab topshiriglar (reaksiya mexanizmlarini tahlil
qilish), o‘rtacha darajadagilar esa asosiy tushunchalarni
mustahkamlashga yo‘naltirilgan mashqlarni bajaradi. Bu
individual ta’lim trajektoriyasini shakllantirishga yordam
beradi.

To‘rtinchidan, simulyatsiyalar yordamida o‘quvchilar-
ning gizigishi ortadi. Interaktivlik, vizuallik va mustaqil
boshgaruv imkoniyati motivatsiyani oshiradi. Natijada dars
jarayonida faollik kuchayadi va bilimni o‘zlashtirish dara-
jasi yuqorilaydi [3].

Natijalar shuni ko‘rsatadiki:

- o‘quvchilarning mavzuni tushunish darajasi oshadi;

- nazariy bilimlar amaliy ko‘nikmalar bilan integratsiya-
lanadi;

- mustaqil o‘rganish va izlanish ko‘nikmalari rivojla-
nadi;

- murakkab kimyoviy jarayonlar osonroq o‘zlashtiriladi;

- ta’lim sifati va samaradorligi ortadi.

Xulosa. To‘yingan ikki asosli kislotalar mavzusini
o‘qitishda ragamli texnologiyalar va simulyatsiyalarni
qo‘llash zamonaviy ta’limning muhim yo‘nalishlaridan biri
hisoblanadi. Ushbu yondashuv o‘quvchilarga murakkab
kimyoviy tushunchalarni chuqur va ongli ravishda
o‘zlashtirish imkonini beradi.

Ragamli vositalar yordamida ta’lim jarayoni interaktiv,
vizual va amaliy yo‘naltirilgan shaklga keladi. Bu esa
o‘quvchilarning bilim, ko‘nikma va kompetensiyalarini
kompleks rivojlantirishga xizmat giladi. Aynigsa, virtual
laboratoriyalar va simulyatsiyalar orqali tajriba o‘tkazish
imkoniyati kimyo fanini o‘rganishda innovatsion muhit
yaratadi.

Shu sababli, kimyo ta’limida, xususan, dikarboksil
kislotalar mavzusini o‘qitishda ragamli texnologiyalarni
keng joriy etish magsadga muvofiqdir. Bu nafaqat ta’lim
sifatini oshiradi, balki zamonaviy, raqobatbardosh va ilmiy
tafakkurga ega mutaxassislarni tayyorlashga zamin yaratadi.
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SOMATOTIPOLOGIK XUSUSIYATLARNI HISOBGA OLGAN HOLDA
O‘RTA VA UZOQ MASOFALARGA YUGURUVCHhILARNI TAYYORLAShDA
AEROB VA ANAEROB YUKLAMALAR NISBATINI OPTIMALLASHhTIRISh
Bekmurzaev Abdikarim Kulmurzaevich — dotsent
abdikarimbekmurzaev@gmail.com
Ajiniyoz nomidagi Nukus davlat pedagogika instituti

ONITUMU3ALIUA COOTHOIEHUSA ADPOBHBIX U AHADPOBHBIX HAT'PY30K
IIPU ITOAT'OTOBKE BEI'YHOB HA CPEJHME U JJIMHHBIE TUCTAHIIUN
C YYETOM COMATOTHUIIOJIOT'MYECKUX OCOBEHHOCTEM
Bexmyp3aes Aoaukapum Kynmypzaesud — ooyenm
Hyxyccxuii 20cyoapcmeennbiitl nedazo2udeckuti UHCmumym umenu Axcunuasa

OPTIMIZING THE RATIO OF AEROBIC AND ANAEROBIC LOADS IN TRAINING MIDDLE- AND
LONG-DISTANCE RUNNERS, CONSIDERING SOMATOTYPOLOGICAL CHARACTERISTICS
Bekmurzaev Abdikarim Kulmurzaevich — Associate Professor
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: acrob yuklamalar, anaerob yuklamalar, o‘rta va uzoq masofalarga yugurish, somatotip, VO,max,
laktat, mashg‘ulot jarayonini individuallashtirish.

Rezyume. Tadqiqot maqsadi somatotipni hisobga olgan holda o‘rta va uzoq masofalarga yuguruvchilarda aerob va
anaerob yuklamalarni individuallashtirilgan tagsimlash samaradorligini aniglashdan iborat. Tadgiqotda nazorat va tajriba
guruhlariga bo‘lingan 36 nafar sportchi ishtirok etdi. Eksperimental metodika sportchilarning morfofunksional
xususiyatlariga garab yuklamalarni tabagalashtirilgan holda rejalashtirishni nazarda tutgan. VO,max funksional testi, laktat
testi, YUQS nazorati va test masofalaridan foydalanildi. Natijalar tajriba guruhida aerob va anaerob ko‘rsatkichlarning
sezilarli yaxshilanishi, laktat konsentratsiyasining pasayishi va sport natijalarining oshishini ko‘rsatdi. Metodika yuqori
samaradorlikni ko ‘rsatadi va yuguruvchilarni tayyorlash tizimida qo‘llanilishi mumkin.

KiroueBble cioBa: a3pO6HBI€ Harpyskuy, aHa3p06HHe Harpyskuy, Oer Ha CpeaAHUC U NJIMHHBIC JUCTAHIIUU, COMATOTHII,
VOzmax, JIaKTaT, MHANBUAYAJIU3allid TDEHUPOBOYHOTO ITpoLecca.

Pe3tome. Llens uccnenoBanust — onpeaeanTb 3QGEeKTHBHOCTh HHANBUYIN3UPOBAHHOTO pacIpeeIeHUs a9pOoOHbBIX U
aHa3pOOHBIX HATPY30K y OCTYHOB HA CPEJHHME W JJIMHHBIC JMCTAHIIMK C YYETOM COMATOTHIA. B MccienoBaHuU TpUHSIIA
yuacTue 36 CIOPTCMEHOB, pa3/lelEHHBIX HAa KOHTPOJBHYIO M JKCIEPHMEHTAIBHYIO TPYNIBL. JKCIEpHUMEHTaJIbHAS
METOJIMKa mpeaycMarpuBaia audhepeHIIMPOBAHHOE IJIAHUPOBAHUE HAPY30K B 3aBUCUMOCTH OT MOP(ODYHKIIMOHATBHBIX
oco0eHHOCTeH cTOpPTCMEHOB. Vcnonb30Banuch GyHKIMOHAIBHOE TecTupoBanne VO, max, Jakrat-tect, kKoHTpodb YCC u
TECTOBBIC JUCTAHIIUH. PeBy.TIBTaTBI TNoKa3aJin JOCTOBCPHOC YJIy4YIICHHUC aBpO6HBIX u aHaSpO6HBIX HOKaSaTeJ’IGﬁ, CHUXKCHUC
KOHIICHTpallMM JIaKTaTa W TOBBIIICHUC CIIOPTUBHLIX PE3YyJIbTATOB Yy SKCHepI/IMGHTaJIbHOﬁ T'pYIIIbI. MeTOI[I/IKa
JACMOHCTPUPYCT BBICOKYIO 3(1)(1)€KTI/IBHOCTL 1 MOXCT IIPUMEHATHCA B CUCTEME NOATOTOBKU 6€FYHOB.

Key words: aerobic loads, anaerobic loads, medium and long-distance running, somatotype, VO,max, lactate,
individualization of the training process.

Summary. The purpose of the study is to determine the effectiveness of individualized distribution of aerobic and
anaerobic loads in middle and long-distance runners, taking into account the somatotypes. 36 athletes participated in the
study, divided into control and experimental groups. The experimental methodology provided for differentiated planning of
loads depending on the morphofunctional characteristics of the athletes. Functional testing VO,max, lactate test, heart rate
monitoring, and test distances were used. The results showed a significant improvement in aerobic and anaerobic
indicators, a decrease in lactate concentration, and an increase in sports results in the experimental group. The methodology
demonstrates high effectiveness and can be applied in the runner training system.

Kirish. O‘rta va uzoq masofalarga yuguruvchilarning texnologiyalarini joriy etish davlat siyosatining ustuvor
samarali tayyorgarligi aerob va anaerob yuklamalarning  yo‘nalishi hisoblanadi.
optimal nisbatini talab giladi. Zamonaviy tadgiqotlar shuni Tadgiqot gipotezasi: sportchining somatotipini hisobga
ko‘rsatadiki, sportchining morfologik va funksional olgan  holda aerob va anaerob  yuklamalarni
xususiyatlarini hisobga olgan holda mashg‘ulot jarayonini  individuallashtirilgan taqsimlash an’anaviy metodikaga
individuallashtirish organizmning moslashuvchanlik  nisbatan yuqori mashg‘ulot samarasini ta’minlaydi.

imkoniyatlarini oshiradi va sport mahoratining o‘sishini Materiallar va usullar. Tadgiqot kontingenti: 36 nafar

tezlashtiradi [1, 7]. sportchi (18 nafar nazorat guruhi, 18 nafar tajriba guruhi),
Tadgiqotning dolzarbligi o‘ta zo‘rigish va ortigcha  yoshi 18-22 yosh, mashg‘ulot tajribasi 3-5-yil.

yuklamali jarohatlar xavfini kamaytirish, aerob va anaerob Sportchilarning tana tuzilishi turlari bo‘yicha

ish qgobiliyatini oshirish, shuningdek, sport tibbiyoti tagsimlanishi (%)

tamoyillari va mashg‘ulot nazariyasini integratsiyalash Tana tuzilishi Nazorat Tajriba

zarurati  bilan belgilanadi. O‘zbekiston Respublikasi turi guruhi guruhi

Prezidentining PQ-5924-sonli [10] garorlariga muvofig, Ektomorf 42 41

olimpiya zaxiralarini rivojlantirish va o‘quv-mashgulot Mezomorf 50 50

jarayonini monitoring gilishning zamonaviy Aralash 8 9
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Dastlabki bosgichda guruhlar o‘rtasida statistik jihatdan
sezilarli farqlarning yo‘qligi (p>0,05) ularning taqqos-
lanishini va tajribani tashkil etishning to‘g‘riligini
ko‘rsatadi.

Usullar:

1. Morfologik tipni aniglash uchun Xit-Karter [6]
(Heath & Carter, 1967) usuli bo‘yicha somatotipologik
diagnostika.

2. Funksional sinama: VO2max (Laboratoriya yoki dala
Kuper sinamasi), YUQS, nazorat yuklamasidan keyingi
laktat sinamasi.

3. Test masofalarini bosib o‘tish nazorati: 800 m va
3000 m, tajribadan keyingi vaqt va o‘sish (%) qayd etildi.

4. Matematik statistika usullari: o‘rtacha arifmetik,
standart og‘ish, o‘zgarishlarning ishonchliligini baholash
uchun Styudentning t-mezoni.

5. Eksperimental metodika: aerob va anaerob yuklama-
larning tagsimlanishi somatotipni hisobga oldi:

Ektomorf - 65-70% aerob, 30-35% anaerob yuklamalar.

Mezomorf - 55-60% aerob, 40-45% anaerob yuklama-
lar.

Avralash - 60-65% aerob, 35-40% anaerob yuklamalar.

Tadqgiqotda qo‘yilgan vazifalarni hal qilish uchun
olingan natijalarning  obyektivligi, ishonchliligi va
takrorlanuvchanligini ta’minlaydigan bir-birini to‘ldiruvchi
usullar majmuasi qo‘llanildi. Usullarni tanlash sportda
zamonaviy pedagogik va fiziologik tadgigotlar tavsiyalariga
muvofig amalga oshirildi [2, 9].

Tadgiqotda Ixtisoslashtirilgan olimpiya zaxiralari sport
maktabida tahsil olayotgan 24 nafar o‘rta va uzoq masofaga
yuguruvchilar ishtirok etdi. Sinaluvchilarning yoshi 17-19
yosh, sport malakasi - | razryad va SUN. Barcha
ishtirokchilar yengil atletika bilan kamida 4 yil muntazam
shug‘ullangan va shifokorning maksimal yuklamalarni
bajarishga ruxsati bo‘lgan.

Xit-Karter usuli bo‘yicha somatotipologik diagnostika
asosida tana tuzilishining uchta asosiy guruhi ajratildi:
ektomorf, mezomorf va aralash tip. Ushbu tagsimot
keyinchalik organizmning mashg‘ulot ta’sirlariga javobini
tahlil gilishda hisobga olindi.

Tadgigot ishtirokchilarining somatotipologik

tagsimoti
Tana tuzilishi | Nazorat guruhi Tajriba
turi (n=12) guruhi (n=12)
Ektomorf 5 4
Mezomorf 4 5
Aralash 3 3

Olingan ma’lumotlar guruhlarning tipologik tuzilishi
bo‘yicha taqqoslanishini ko‘rsatadi, bu esa morfologik
omillartning NG va TG o‘rtasidagi dastlabki farqlarga
ta’sirini istisno qiladi.

Kislorodning maksimal iste’molini aniqlash laboratoriya
sharoitida bosgichli yugurish testidan foydalangan holda
amalga oshirildi. VO2max aerob chidamlilikning asosiy
mezonlaridan biri bo‘lib, kardiorespirator tizimning integral
imkoniyatlarini aks ettiradi [7].

NG va TG sportchilarida VO,max ning dastlabki
ko‘rsatkichlari (ml-kg—"-min—")

Guruh Ofrtacha | o, t p
giymat
Nazorat guruh 61,8 2,4
Tajriba guruh 62,1 2,6 | 0,31 | >0,05

Statistik  jihatdan ahamiyatli farqlarning yo‘qligi
(p>0,05) dastlabki bosgichda aerobik tayyorgarlik darajasi
bo‘yicha guruhlarning tengligini tasdiqlaydi.

Yurak urish tezligi tinch holatda va maksimal yukla-
maga erishilganda qayd etildi. Tinch holatdagi YUQS
mashglanganlik darajasini, YUQSmax esa yurak-gon tomir
tizimining chegaraviy ishga bo‘lgan reaksiyalarining
adekvatligini aks ettiradi [4] (Karimov, 2020).

Tekshirilganlarda yurak urish tezligining dastlabki

ko‘rsatkichlari
Ko‘rsatkich Nazorat Tajriba 0
guruh guruh
Tinch holatdagi
YUQS (zarba/dagiqa) 58,6+3,1 | 57,9+28 | >0,05
YUQSmax
(zarba/daq) 192,4+42 | 193,1 +£4,0 | >0,05
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Tinch holatdagi YUQS ko‘rsatkichlari yaxshi mashq
gilgan yuguruvchilar darajasiga mos keladi, bu esa
tadgigotning barcha ishtirokchilarida yetarli aerob baza
mavjudligini tasdiglaydi.

Natijalar. Aerob ish qobiliyati:

VO2max tajriba guruhida 61+1,2 dan 69+1,5 ml/kg/min
gacha (p<0,05), nazorat guruhida 60+1,3 dan 62+1,4
ml/kg/min gacha (p>0,05) oshdi.

Tinch holatda YUQS TGda 7% ga, NGda 2% ga
kamaydi.

Anaerob bargarorlik

Standart yuklamadan keyin laktat konsentratsiyasi TGda
9,9 dan 8,2 mmol/l gacha, NGda 9,8 dan 9,4 mmol/l gacha
kamaydi.

Sport natijalari.

800 m masofani yugurib o‘tish vaqti TGda 4,6% ga,
NGda 1,3% ga kamaydi.

3000 m masofani yugurib o‘tish vaqti TGda 3,6% ga,
NGda 1,2% ga kamaydi.

Natijalar bo‘yicha xulosalar:

Eksperimental metodika aerob va anaerob ish qobiliyati
ko‘rsatkichlarini sezilarli darajada yaxshiladi, sport nati-
jalarini  oshirdi va yuklamalardan keyin tiklanishni
tezlashtirdi.

Muhokama. Olingan natijalar tadqiqot farazini to‘liq
tasdiglaydi va xorijiy hamda mahalliy ma’lumotlar bilan
mos keladi [8, 1, 3]. Yuklamani somatotipga garab indivi-
duallashtirish  funksional va sport ko‘rsatkichlarining
yanada aniq of‘sishini ta’minlaydi, laktat darajasini
pasaytiradi va tiklanishni tezlashtiradi.

Metodikadan quyidagilar uchun foydalanish mumkin:

- mashg‘ulot jarayonini optimallashtirish;

- ortigcha yuklanish jarohatlari profilaktikasi;

- sportchining morfofunksional xususiyatlarini hisobga
olgan holda musobaga tayyorgarligini rejalashtirish.

Xulosa. Aerob va anaerob yuklamalarni individual
tagsimlash yuguruvchilarning funksional va sport tayyor-
garligini sezilarli darajada oshiradi.

1. Somatotipologik diagnostika mashg‘ulotlarni reja-
lashtirishning majburiy elementi hisoblanadi.

2. Ishlab chigilgan metodika sport maktablari, litseylar,
olimpiya zaxiralari kollejlari va terma jamoalarda qo‘lla-
nilishi mumkin.

3. Muntazam funksional nazorat yuklamalarni o‘z
vaqtida to‘g‘rilash va ortigcha yuklanishning oldini olish
imkonini beradi.
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PEDAGOGIK FANLARDA “KITOBXONLIK MADANIYATI>’ VA
“MUTOLAA KOMPETENSIYASI’> TUShUNChALARINING QIYOSIY TAHLILI
Bektursinova Gulxumar Joldasbaevna — o ‘gituvchi
bektursinovagulxumar600@gmail.com
Ajiniyoz nomidagi Nukus davlat pedagogika instituti

CPABHUTEJIbHBIN AHAJIN3 TOHATUM “KYJIbTYPA UTEHUS”
U “UYUTATEJbCKAS KOMIIETEHIIUA’ B NEJAT'OTHYECKUX HAYKAX
Bexrypcunosa I'yaxymap KoapnacbaeBHa — npenooasamens
Hyxycckuii cocydapcmeennbiii nedazo2uyeckuti uHCmumym umeru Adjcunusiza

COMPARATIVE ANALYSIS OF THE CONCEPTS “CULTURE OF READING”’
AND ““READING COMPETENCE”’ IN PEDAGOGICAL SCIENCES
Bektursinova Gulkhumar Zholdasbaevna — teacher
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: kitobxonlik madaniyati, mutolaa kompetensiyasi, pedagogik tahlil, giyosiy yondashuv, mutolaa
ko‘nikmalari, matnni tushunish, ta’lim tizimi, shaxs rivojlanishi.

Rezyume. Maqolada pedagogik fanlar tizimida muhim o‘rin tutuvchi ‘‘kitobxonlik madaniyati’> va ‘‘mutolaa
kompetensiyasi’’ tushunchalari mohiyati, o‘zaro aloqadorligi hamda o‘ziga xos jihatlari qiyosiy jihatdan tahlil qgilingan.
Muallif har ikkala tushunchaning nazariy-metodologik asoslarini yoritib, ularning shaxs kamoloti va ta’lim jarayonidagi
o‘rnini belgilab beradi. Tadqiqot davomida ‘‘kitobxonlik madaniyati’’ keng qamrovli ijtimoiy-madaniy hodisa, ‘‘mutolaa
kompetensiyasi’’ esa aniq amaliy ko‘nikma va natijaga yo‘naltirilgan pedagogik kategoriya ekanligi asoslangan hamda
ularni rivojlantirish bo‘yicha xulosalar keltirilgan.

KiroueBbie ciaoBa: KyJibTypa YTCHUS, YUTATCIbCKAd KOMIICTCHTHOCTD, HCZ[aFOFPI‘ICCKI/II;‘I aHaJlnu3, CpaBHI/ITeIIBHHﬁ
1oaxod, HaBBIKM YTCHUA, IOHUMAHUEC TECKCTA, CUCTEMA OﬁpaSOBaHI/Iﬂ, Pa3BUTHUC JTUIHOCTH.

Pe3ome. B crathe MIPOBOAUTCA CpaBHHTeJ‘IBHLIfI aHaJIn3 CyHIHOCTH, B3aMMOCBA3HU U cneumbnqecxnx ocoOeHHOCTER
TOHATHH «KYJIbTypa HYTCHHUSA» U «YUTATCJIIbCKAsA KOMIICTCHTHOCTL», 3daHUMAIONIUX Ba)XHOC MCCTO B CHUCTEMC
neJarornieCKkux Hayk. ABTOp PACKPBIBACT TCOPCTUKO-MCTOAOJIOTUICCKHUEC OCHOBBI oboux HOH?[TI/II7[, OoInpeaciss ux pojib B
pa3BUTHU JIMYHOCTU U O6pa30BaTeJH>HOM mpouecce. B X0€ HCCJICIOBAaHUA 060CHOBaHO, 4TO «KYJbTypa 4YTCHUA»
peaACTaBIIACT c000ll KOMILUIEKCHOE COIIMOKYJIbTYPHOC SABJICHUEC, B TO BPEMA KaK «YHUTATCJIIbCKAsA KOMIICTCHTHOCTbL)»
pacCMaTpuBACTCA KaK MNE€AarorudeckKasd KaTeropus, OpPHUCHTHPOBAHHAsA Ha KOHKPETHBLIC TMPAKTUYCCKHUE HaBbBIKM U
PE3YJIbTATHI. Taxxe MPEACTABJICHBI BBIBOJBI 110 UX PAa3BUTHUIO.

Key words: culture of reading, reading competence, pedagogical analysis, comparative approach, reading skills, text
comprehension, educational system, personal development.

Summary. This article provides a comparative analysis of the essence, interconnectedness, and specific characteristics
of the concepts "reading culture™ and "reading competence,” which hold a significant place in the system of pedagogical
sciences. The author highlights the theoretical and methodological foundations of both concepts, defining their role in
personal development and the educational process. The study demonstrates that while "reading culture” is a comprehensive
socio-cultural phenomenon, "reading competence” is a pedagogical category focused on specific practical skills and
outcomes. Concluding recommendations for their development are also presented.

Kirish. Globallashuv va axborotlashgan jamiyat chigaradi hamda ta’lim  amaliyotida  mutolaani
taraqqiyoti sharoitida inson kapitali sifati, uning intellektual  shakllantirish mezonlarini belgilashda chalkashliklarga
salohiyati va mustaqil bilim olish imkoniyatlari bevosita sabab bo‘ladi. Shu bois, ushbu tushunchalarning ilmiy-
axborot manbalari, xususan, kitob bilan tizimli ishlash  nazariy va qiyosiy tahlilini amalga oshirish zamonaviy
ko‘nikmasiga borib tagaladi. Zamonaviy pedagogik pedagogika fani uchun yugori dolzarblik kasb etadi.
innovatsiyalar va ta’lim paradigmalarining almashinuvi Iimiy-nazariy adabiyotlar tahlili. “Madaniyat” va
jarayonida ta’lim oluvchilarning mutolaa faoliyatini tashkil — “kompetensiya” kategoriyalari falsafiy, sotsiologik va
etish, ularning intellektual va ma’naviy olamini boyitish  pedagogik jihatdan turli xil ierarxik darajalarga ega.
pedagogik fanlarning fundamental muammolaridan biri  Rossiyalik va mahalliy pedagog-olimlarning (jumladan,
bo‘lib golmoqda. B.Aliyev, M.Baranov, N.Smetannikova va boshqalar)

O‘zbekiston Respublikasida ta’lim tizimini tubdan isloh  tadgiqotlarida kitobxonlik fanning turli aspektlari orgali
gilish, yosh avlodning intellektual salohiyatini oshirish  yoritilgan.
hamda kitobxonlikni keng targ‘ib qilish davlat siyosatining Kitobxonlik madaniyati tushunchasi ko‘proq aksiologik
ustuvor yo‘nalishlaridan biri etib belgilangan. Ushbu  (gadriyatli) va madaniy-tarixiy yondashuvlarga tayanadi. U
kontekstda  pedagogik  tadgiqotlarda  “kitobxonlik  shaxsning ma’naviy dunyosi, estetik didi, kitobga bo‘lgan
madaniyati” va “mutolaa kompetensiyasi” tushunchalari  ijtimoiy-psixologik munosabati va ichki ehtiyojlari
tez-tez va o‘rinli go‘llanib kelinmogda. Birog, ko‘plab  majmuasi sifatida ko‘riladi. Bu tushuncha makro-darajali
ilmiy izlanishlarda mazkur terminologik birliklar sinonim  bo‘lib, shaxs shakllanishining uzoq muddatli tarbiyaviy
sifatida yoki biri ikkinchisining o‘rnida tushunchaviy — mahsulidir.
anigliksiz ishlatilishi kuzatiladi. Bu holat pedagogik Ikkinchi tomondan, Garb pedagogik maktablarida va
kategoriyalar tizimida metodologik noanigliklarni keltirib  xalgaro baholash dasturlarida (masalan, PISA — Programme
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for International  Student  Assessment)  “mutolaa
kompetensiyasi” (reading literacy / reading competence)
tushunchasiga alohida urgu beriladi. Ushbu tushuncha
pragmatik va kognitiv yondashuvga asoslangan bo‘lib,
shaxsning yozma matnlarni tushunish, ulardan foydalanish,
ular ustida mulohaza yuritish va jamiyat hayotida faol
ishtirok etish uchun matn mazmuniga tayanish qobiliyatini
ifodalaydi. Bu tushuncha ko‘proq funktsional savodxonlik
va amaliy ko‘nikmalarga yo‘naltirilgan [1].

Tadqgigot metodologiyasi.  Tadgiqot jarayonida
giyosiy-pedagogik tahlil, tizimlilik, kontseptual model-
lashtirish, pedagogik kategoriyalarni differentsiatsiya gilish
hamda umumlashtirish metodlaridan foydalanish magsadga
muvofiq deb topildi. Shuningdek, shaxsga yo‘naltirilgan va
kompetensiyaviy yondashuvlar tadgigotning metodologik
asosi sifatida xizmat gildi.

limiy-nazariy adabiyotlar tahlili. llmiy pedagogik
manbalarda shaxsning kitob bilan ishlash va matn
axborotini gabul gilish faoliyatini tadgiq etish uzoq davriy
evolyutsiyaga ega. Birog, XXI asrga kelib axborot
ogimining keskin ortishi va ragamli texnologiyalar
taraqqiyoti an’anaviy pedagogik tushunchalar tizimiga
yangicha yondashuvlarni olib kirdi. Xususan, “kitobxonlik
madaniyati” hamda G‘arb va xalqaro ta’lim standartlari
asosida kirib kelgan “mutolaa kompetensiyasi” tushun-
chalarining ilmiy-nazariy asoslari va ularning konseptual
chegaralari jahon va mahalliy olimlar tomonidan turlicha
talgin etib kelinmoqda.

1. “Kitobxonlik madaniyati” tushunchasining ilmiy-
nazariy asoslari.

“Kitobxonlik madaniyati” kategoriyasi fundamental
pedagogika va sotsiologiyada aksiologik (gadriyatli) hamda
shaxsga yo‘naltirilgan yondashuvlar doirasida o‘rganiladi.
Ushbu tushunchaning shakllanishi va pedagogik mohiyati
asosan Sharq va yevropa falsafiy-pedagogik maktablarida
shaxs ma’naviyatini yuksaltirish vositasi sifatida talqin
gilingan.

Rossiyalik pedagog-olim M.Baranov o‘z tadqiqotlarida
kitobxonlik madaniyatini shaxs umumiy madaniyatining
uzviy gismi sifatida baholaydi. Uning fikricha, bu
tushuncha faqatgina o‘qish ko‘nikmasini emas, balki adabiy
manbalarni tanlash, ularni estetik idrok etish va olingan
ma’naviy-axloqiy xulosalarni o‘z hayotiy strategiyasiga
aylantirish qobiliyatini gamrab oladi.

Pedagogik tadgigotchi va sotsiolog B.Aliyev o‘z ilmiy
ishlarida  kitobxonlik  madaniyatining  sotsiomadaniy
jihatlariga e’tibor qaratadi. Uning yondashuviga ko‘ra,
kitobxonlik madaniyati — bu jamiyat va shaxs o‘rtasidagi
ma’naviy ko‘prik bo‘lib, u uzoq muddatli pedagogik ta’sir
hamda ijtimoiy muhit natijasida shakllanadi. Olim ushbu
madaniyat tarkibida motivatsion-gadriyatli komponentni
birinchi o°ringa qo‘yadi, ya’'ni shaxsning ichki ehtiyojlarisiz

kitobxonlik  madaniyatini  yuksaltirib  bo‘lmasligini
asoslaydi.
Shuningdek, pedagogik manbalarda  kitobxonlik

madaniyati shaxs taraqgiyotining makro-darajasi sifatida
qayd etiladi. Unda kitob o‘qish — axborot olish mexanizmi-
dan ma’naviy suhbat (dialog) darajasiga ko‘tariladi. Bu
yerda subyektning badiiy asar gahramonlari bilan empatiya
(hissiy yaqinlik) o‘rnatishi va muallif g‘oyasini falsafiy
anglashi ustuvor ahamiyat kasb etadi.

2. “Mutolaa kompetensiyasi” tushunchasining konsep-
tual talginlari.
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Xavfsiz va tez o‘zgaruvchan global dunyoda ta’lim tizi-
mining kompetensiyaviy paradigmaga o‘tishi munosabati
bilan pedagogika faniga “mutolaa kompetensiyasi” (reading
competence) tushunchasi kirib keldi. Bu tushunchaning
ilmiy asoslari ko‘proq G‘arb pedagogik maktablari hamda
xalgaro baholash dasturlari (masalan, PISA — Programme
for International Student Assessment) doirasida ishlab
chigilgan.

Xalgaro tadgigotlar kontekstida mutolaa kompetensiyasi
(ko‘pincha “mutolaa savodxonligi” — reading literacy sifa-
tida ham qo‘llaniladi) quyidagicha ta’riflanadi: “shaxsning
jamiyat hayotida samarali ishtirok etishi, 0‘z maqgsadlariga
erishishi va intellektual salohiyatini rivojlantirishi uchun
yozma matnlarni tushunishi, ulardan foydalanishi, ular
ustida mulohaza yuritishi va ularga munosabat bildira olish
qobiliyatidir”.

Tanigli rus olimasi va mutolaa bo‘yicha xalqaro ekspert
N.Smetannikova o‘zining ilmiy izlanishlarida mutolaa
kompetensiyasining instrumental va kognitiv tabiatini ochib
beradi. Uning fikricha, mutolaa kompetensiyasi XXI asr
kognitiv ko‘nikmalari bilan bevosita bog‘liq. Olima
mutolaani shunchaki mexanik o‘qish emas, balki turli
tipdagi matnlarni (lineer matnlar, gipermatnlar, diagramma
va jadvallar) strategik gayta ishlash jarayoni deb hisoblaydi.

G‘arbiy Yevropa va AQSH pedagogik tadqiqotlarida
(jumladan, J.Eklvold, K.Snov ilmiy ishlarida) mutolaa
kompetensiyasi pragmatik va funktsional nuqtai nazardan
tahlil qilinadi. Ularning fikricha, ushbu kompetensiya
shaxsning axborotli jamiyatda muvaffagiyatli adaptatsiya
bo‘lishini (yashovchanligini) ta’minlovchi eng muhim
tayanch (kalit) kompetensiyalardan biridir. Bu yerda asosiy
urg‘u matnni tanqidiy tahlil qilish, undagi feyk va ishonchli
ma’lumotlarni ajratish hamda muammoli vaziyatlarni hal
gilishda matn axborotidan resurs sifatida foydalanishga
garatiladi [2].

3. Qiyosiy-pedagogik differensiatsiya va integratsiya.

Pedagogik olimlarning tadgiqgotlarini tizimli tahlil gilish
natijasida shuni ko‘rish mumkinki, ilmiy adabiyotlarda
ushbu ikki tushuncha o‘rtasidagi munosabatda ikki xil
konseptual yondashuv mavjud:

Birinchi yondashuv (Sinonimik talgin): Ayrim
metodist va pedagoglar tadgiqotlarida ushbu ikKki
tushunchani bir xil ma’noda yoki bir-birining o‘rnini
bosuvchi terminlar sifatida qo‘llashadi. Biroq, zamonaviy
metodologiya bu yondashuvni cheklangan deb hisoblaydi,
chunki u tushunchalarning o‘ziga xos ierarxik va funk-
tsional tabiatini inkor etadi.

Ikkinchi yondashuv (Tizimli-ierarxik talgin): Ilg‘or
pedagogik tadgigotlarda (masalan, zamonaviy kompe-
tensiyaviy yondashuv tarafdorlari ishlarida) bu ikki
tushuncha bir-biri bilan uzviy bog‘liq, ammo ierarxik
jihatdan farq qiluvchi tizim sifatida ko‘riladi.

Ilmiy manbalar tahlili shuni ko‘rsatadiki, mutolaa kom-
petensiyasi ko‘proq kognitiv-texnik va amaliy darajani
ifodalaydi. U “Matn bilan qanday ishlash kerak?” degan
savolga javob beruvchi ko‘nikmalar bazasidir. Kitobxonlik
madaniyati esa falsafiy-aksiologik daraja bo‘lib, mutolaa
ko‘nikmalarining shaxs ichki qadriyatiga va ma’naviy
ehtiyojiga aylanish fenomenidir.

Pedagogik olimlar tomonidan qayd etilishicha, mutolaa
kompetensiyasi shakllanmagan o‘quvchida kitobxonlik
madaniyatini tarbiyalash metodik jihatdan imkonsizdir,
chunki matn mazmunini to‘liq tushuna olmaydigan yoki



Ilim ham jamiyet. ¥¢5.2026

tahlil gila olmaydigan shaxs mutolaadan estetik yoki
ma’naviy zavq ola olmaydi. Shu bilan birga, mutolaa kom-
petensiyasi fagat texnik vosita bo‘lib qolsa va kitobxonlik
madaniyatiga ko‘tarilmasa, ta’lim oluvchi faqatgina prag-
matik axborot iste’molchisiga aylanadi, uning shaxsiy-
ma’naviy rivojlanishi esa ortda qolaveradi.

Tadqiqot natijalari va ularning muhokamasi

1. “Kitobxonlik madaniyati” tushunchasining pedagogik
o‘lchamlari.

Kitobxonlik madaniyati shaxsiy va ijtimoiy ongning
uyg‘unlashuvi natijasida yuzaga keladigan murakkab
subyektiv hodisadir. Pedagogik nugtai nazardan, u
shaxsning har tomonlama kamol topishida, uning ma’naviy-
axlogiy giyofasi shakllanishida muhim omil hisoblanadi.
Kitobxonlik madaniyatining o‘ziga Xos Xususiyati
shundaki, unda mutolaa jarayoni shunchaki axborot olish
vositasi emas, balki shaxsning o‘z-o‘zini anglashi va estetik
zavq olishi uchun subyektiv ehtiyojga aylanadi.

Ushbu tushunchaning strukturasini quyidagi tarkibiy
elementlar tashkil etadi:

-Aksiologik (motivatsion) komponent: Kitobni oliy
gadriyat deb tan olish, mutolaaga nisbatan ichki psixologik
ehtiyoj va motivatsiyaning mavjudligi.

-Estetik komponent: Badiiy asarning badiiy-estetik
giymatini his gila olish, muallif uslubini anglash, adabiy
didning shakllanganligi.

-Etik va ijtimoiy komponent: Mutolaa gilingan asar-
lardan olingan ma’naviy xulosalarni jamiyatda, kundalik
munosabatlarda odob-axloq me’yorlari sifatida qo‘llay
olish, kutubxona va axborot muhitidan foydalanish odobiga
ega bo‘lik [3].

Kitobxonlik  madaniyatini  an’anaviy = pedagogik
mezonlar bilan baholash ancha murakkab, chunki u ichki
dunyoqarash va ma’naviy yo‘nalishlar bilan bog‘liq bo‘lib,
uzoq muddatli tarbiyaviy jarayonda shakllanadi.

2. “Mutolaa  kompetensiyasi”  tushunchasining
funktsional tabiati.

Mutolaa kompetensiyasi zamonaviy axborot makonida
shaxsning yashovchanligini (funktsional savodxonligini)
ta’minlovchi instrumental ko‘nikmalar majmuidir. Agar
kitobxonlik madaniyati ko‘proq badiiy va falsafiy
matnlarga, insonning qalbiga yo‘naltirilgan bo‘lsa, mutolaa
kompetensiyasi har ganday turdagi (badiiy, ilmiy, rasmiy,
elektron, grafik) matnlar bilan ishlashga, ratsional tahlilga
asoslanadi.

Pedagogik kategoriyalar doirasida mutolaa kompe-
tensiyasining tarkibiy gismlariga quyidagilar kiradi:

-Kognitiv-texnik komponent: O‘qish texnikasi, tezligi,
matn shakllarini (gipermatn, jadval, diagramma va h.k.)
vizual idrok eta olish.

-Analitik (tanqidiy) komponent: Matndagi asosiy va
ikkinchi darajali ma’lumotlarni ajratish, yashirin ma’nolarni
(subtekstni) anglash, axborotning ishonchliligini tekshirish,
muallif nugtayi nazariga tangidiy baho berish.

-Pragmatik (amaliy) komponent: Matndan olingan
axborotni muayyan muammoni hal gilish, garor qabul
gilish, yangi bilim yaratish yoki hayotiy ehtiyojlarni
gondirish uchun amaliyotga tatbiq eta olish [4].

Mutolaa kompetensiyasi — bu diagnostika gilinadigan va
aniqg mezonlar (masalan, matnni tushunish koeffitsiyenti,
tahlil chuqurligi) yordamida oson o‘lchanadigan pedagogik
natijadir.
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3. Tushunchalarning giyosiy va ierarxik munosabatlari.

Mazkur tushunchalarni differentsiatsiya qilish ularning
pedagogik fanlardagi o‘rni va maqsadini aniq belgilashga
imkon beradi. Ularning o‘rtasidagi farq va o‘xshashliklarni
bir necha fundamental yo‘nalishlarda ko‘rish mumkin.

Magsad va natija jihatidan yondashilganda, mutolaa
kompetensiyasining mohiyati pragmatik xarakterga ega
bo‘lib, matn axborotini samarali qayta ishlash ko‘nikmasini
shakllantirishga garatiladi. Kitobxonlik madaniyatining
magsadi esa keng qamrovli bo‘lib, shaxs dunyoqarashini,
uning estetik va intellektual salohiyatini yuksaltirishga
xizmat qiladi. Baholash mezonlariga ko‘ra, kompetensiyani
aniq xalgaro va milliy testlar (masalan, PISA) yordamida
miqdoriy o‘lchash mumkin bo‘lsa, madaniyatni o‘lchash
sifat ko‘rsatkichlari (shaxsning qadriyatlari, ichki moti-
vatsiyasi) sababli ancha murakkab pedagogik diagnostikani
talab etadi.

Faoliyat subyekti va obyektining munosabati jihatidan
qaralsa, mutolaa kompetensiyasida subyekt (o‘quvchi) va
obyekt (matn) o‘rtasidagi munosabat ratsional-mantiqiy
xarakterga ega bo‘ladi. Subyekt matndan asbob (instru-
ment) sifatida foydalanadi. Kitobxonlik madaniyatida esa
bu munosabat interfaol muloqot (dialog) shakliga o‘tadi:
kitobxon muallif bilan, gahramonlar bilan va eng muhimi,
o‘zining “Men”1 bilan ma’naviy muloqotga kirishadi.

Pedagogik ierarxiya (tizimlilik) nuqtai nazaridan, bu
ikki tushuncha o°zaro uzviy bog‘liq bo‘lib, bir-birini inkor
etmaydi, balki to‘ldiradi. Pedagogik jarayonda ular o‘ziga
xo0s bosqichli ierarxik tizimni hosil giladi. Mutolaa kompe-
tensiyasi kitobxonlik madaniyatining asosi, boshlang‘ich
poydevori hisoblanadi. Matnni to‘g‘ri o‘qish, tahlil qilish,
undagi g‘oyalarni interpretatsiya qilish ko‘nikmasiga (ya’ni
mutolaa kompetensiyasiga) ega bo‘lmagan shaxsda yuksak
kitobxonlik madaniyatini shakllantirish mutlago imkon-
sizdir.

O‘z navbatida, kitobxonlik madaniyati mutolaa kompe-
tensiyasining evolyutsion davomi va eng oliy nugtasidir.

Agarda o°‘quvchida mutolaa kompetensiyasi yuqori
darajada rivojlangan bo‘lsa-yu, lekin unda Kkitobga
nisbatan  ma’naviy  ehtiyoj, qadriyatli ~munosabat

shakllanmasa, bu ko‘nikma shunchaki texnik vosita bo‘lib
qolaveradi va shaxsning ma’naviy rivojlanishiga xizmat
gilmaydi. Shuning uchun, mutolaa kompetensiyasi texnik-
ratsional darajani, kitobxonlik madaniyati esa ma’naviy-
aksiologik darajani ifodalaydi, deb hisoblash ilmiy jihatdan
to‘g ridir.

Xulosa. Pedagogik fanlarda “kitobxonlik madaniyati”
va “mutolaa kompetensiyasi” tushunchalarini qiyosiy tahlil
gilish asosida quyidagi fundamental xulosalarga kelindi:
Mutolaa kompetensiyasi — bu shaxsning yozma axborot
muhitida erkin harakat qilishi, matnli ma’lumotlarni qabul
qilishi, qayta ishlashi va amaliyotda qo‘llay olishini
ta’minlaydigan funktsional-kognitiv ko‘nikmalar tizimidir.
U ta’lim jarayonida magsadli mashqlar va metodikalar
vositasida shakllantiriladigan va aniq testlar orgali
o‘lchanadigan pedagogik kategoriya hisoblanadi. Kitobxon-
lik madaniyati — bu shaxsning kitob dunyosiga, mutolaa
faoliyatiga va adabiy merosga bo‘lgan tizimli, qadriyatli va
estetik munosabatlarining oliy shaklidir. U fagatgina texnik
mahoratni  emas, balki shaxsning  dunyoqarashini,
ma’naviy-axlogiy mezonlarini hamda intellektual ehtiyoj-
larini gamrab oladi. Ushbu ikki tushuncha pedagogik
jarayonda sabab va natija, vosita va maqgsad kabi dialektik
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munosabatda bo‘ladi. Mutolaa kompetensiyasi kitobxonlik  turgan asosiy vazifa — ta’lim oluvchilarda faqatgina texnik
madaniyatini shakllantirishning instrumental mexanizmi  ko‘nikmalarga asoslangan mutolaa kompetensiyasini
bo‘lsa, kitobxonlik madaniyati mutolaa kompetensiyasining  shakllantirish bilan cheklanib golmasdan, uni shaxsning
oliy va integratsiyalashgan pedagogik ko‘rinishidir.  doimiy ehtiyojiga aylanuvchi yuksak kitobxonlik madani-
Zamonaviy ta’lim tizimi va pedagogik tadqiqotlar oldida yatini tarkib toptirishga yo‘naltirishdan iboratdir.
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NEJAT'OTHYECKHUE OCHOBBI OLIEHUBAHUS IIMCBbMEHHBIX PABOT
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PEDAGOGICAL FOUNDATIONS FOR ASSESSING WRITTEN WORK
USING ARTIFICIAL INTELLIGENCE
Dauletiyarova Nigora Kenesbaevna — Doctor of Philosophy in Pedagogical Sciences
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: sun’iy intellekt, yozma ishlarni baholash, esseni avtomatlashtirilgan tarzda baholash, katta til
modellari, psixometrik validlik, baholashning xolisligi, akademik yozuv, tanqidiy fikrlash, qayta aloqa, oliy ta’lim.

Rezyume. Maqolada sun’iy intellektdan foydalangan holda yozma ishlarni baholashning pedagogik va psixometrik
asoslari ko‘rib chiqilgan. Avtomatlashtirilgan baholash tizimlarining afzalliklari va kamchiliklari, ishonchliligi, validligi,
xolisligi hamda akademik halollik masalalari tahlil gilingan. Talabalarning tanqidiy fikrlashi, mualliflik mustaqilligi va
sifatli yozma muloqotini rivojlantirish uchun sun’iy intellekt imkoniyatlarini o‘qituvchining ekspert bahosi bilan
uyg‘unlashtirish zarurligiga alohida e’tibor garatilgan.

KiroueBble ciioBa: I/ICKYCCTBeHHHﬁ HHTCIIJICKT, OICHHUBAHUC ITHMCBbMCHHBIX pa60T, ABTOMATHU3UPOBAHHOC OLCHUBAHHNC
3CCE, OOJIBIIINE SI3BIKOBBIE MOJACIH, IMCUXOMETPUYCCKAsd BAJIUAHOCTH, CHOPABCAIIMBOCTb OLCHUBAHHSA, aAKaJACMHUYCCKOC
MMUCbMO, KPpUTHICCKOC MBIIJICHUC, 06paTHa;{ CBA3b, BBICIIICC 06pa30BaHI/I€.

Pe3ome. B cratne pacCMaTpUBAOTCA NEAArOrM4YCCKUC U NCUXOMCTPUYCCKUC OCHOBBI OLICHKH IMHMCbMCHHBIX pa60T C
HUCIIOJIB30BAHHUEM HUCKYCCTBCHHOT'O HHTCJIIICKTA. AHaJ’II/ISI/Ip}fIOTCSI npeumMyniecTBa u OrpaHUYCHUSA CUCTEM
ABTOMATU3UPOBAHHOIO OLHCHUBAHHA, BOHNPOCHI HAJACIKHOCTH, BaJIWUAHOCTH, CIPABCIMBOCTU U aKa,I[eMPI‘IeCKOP'I
nmobporopsimouHocTr. Ocoboe BHUMAaHHE YJCHACTCS HEOOXOJMMOCTH codeTaHus Bo3MoOxkHocTed MU ¢ 3kcmepTHOM
OueHKOﬁ npenogaBareist Ajid PasBUTUA KPUTUYECKOI'O0 MbIIIJICHUA, aBTOpCKOﬁ CaMOCTOSITEJIBHOCTH M Ka4eCTBEHHOM
MUCbMEHHOMN KOMMYHUKAIIUU CTYACHTOB.

Key words: artificial intelligence, writing assessment, automated essay scoring, large language models, psychometric
validity, assessment fairness, academic writing, critical thinking, feedback, higher education.

Summary. This article examines the pedagogical and psychometric foundations of assessing writing tasks using
artificial intelligence. It explores the benefits and limitations of Al-based assessment systems, focusing on reliability,
validity, fairness, and academic integrity. The study emphasizes the importance of combining Al capabilities with human
expertise to promote critical thinking, student agency, and effective academic writing.

Kirisiw. Oqiwshilardin jazba jumislarin bahalaw ushin  baglawin saqlaytugin ashiq ham tasindirmeli tiykarlardi da
generativ jasalma intellektti qollamiw ahmiyetli Ozgeristi  jaratiw talap etiledi [2, 7].
keltirip shigaradi. Bul — eski, qatan avtomatlastirilgan Hazirgi zamanagdy izertlewler bul sistemalardin
sistemalardan sheginip, terefirek ham kontekstke sidykes uliwma alganda insan bahalawlarina saykes keletuginin
pikir bildiriwge uqipli usillarga otiw degeni [1]. Déstiriy  koérsetse de, olar kobinese adil nétiyjelerdi tamiyinlewde
avtomatlastiriigan bahalaw qurallari tiykarinan  qiynaladi. Sebebi bul sistemalar bilmegen jagdayda
grammatikaliq ham mexanikaliq tarepten jiberilgen ustirtin  Jingvistikalq birjaqlama kozqaraslardi sawlelendiriwi yaki

qételerdi. anqlaw menen .s.heklense, .hézir.gi. 1’111.<en. .tﬂ har tarli demografiyaliq toparlar ushin turaqli natiyjelerdi
modelleri strukturaliq bir izlilik hdm dalillerdin isenimliligi  ;gya  almaw:  muamkin. Hazirgi  psixometrikaliq

styaqli  quramali ritorikaliq ~ 6zgesheliklerdi talglaw
potencialina iye [1]. Degen menen, bunday quramali
sistemalardi pedagogikaliq ameliyatqa engiziw olardin
psixometriyaliq turaqliligin ham de bahalaw natiyjelerinde
sistemal1 birjaqliliq potencialin qatan tekseriwdi talap etedi
[2, 3]. Geypara izertlewler ulken til modellerinif insan
tarepinen bahalaw menen salistirganda joqari darejedegi
isenimlilikke erise alatugimin korsetse de [3, 4], olar
kobinese adalatli hdm aniq bahalawdi tdmiyinlew ushin

bahalawlarga qaraganda, modeller joqar1 darejedegi
korrelyaciyaliq saykeslikke erisken waqitta da, kobinese
boljawliq validlik hdm potencial sintaksislik dialekt
sheklewleri siyaqli testlerdi 6z ishine alatugin aldingi
kauzal 4&dillik protokollarman o6te almaydi [8]. Bul
quymshiliglardi ~ sheshiw ~ jida  ahmiyetli,  sebebi
avtomatlastirilgan bahalaw sistemalar1 tariyxta “qara qut1”
modelleri retinde smga alingan — joqart darejeli
esapqa alimwi kerek bolgan 6zgeshe bahalaw dlgilerin akademiryalilq' ormlastiriw ushin talap etiletugin as%nqhqtl
kérsetedi. Misali, bahalaw diapazonmmin tarayiwi yaki cle fie tamlym.ley almay’dl. [9]' 3‘{“‘,1” modelrler korbn-’nese
bahalawshi qatanliginmn  6zgerip turiwi  siyaqlt  [5]. t.eren. Semantﬂfa'hq ma}n'lsn tisiniwden  gore, u§t1rt19
Sonligtan, adil bahalawdi tamiyinlew ushin modeldin lingvistikaliq qallplerge? itibar qaratqam.ushlp, .(ﬂar.d?n ker¥
iskerligin texnikaliq jagtan tasttyiglaw gana jetkiliksiz. baylanis1  studentlerdin  argumentlerin jetilistiriwdegi
Bumifi ushin avtomatlastirilgan sheshimlerdin Gstinen insan ~ quramaliliqlard: sheshe almaw1 mamkin [3, 10].
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Adebiyatlarga  shohw. Avtomatlastirilgan  esse
bahalawdin jedel kefieyiwi algoritmlik tenlik ham sistema
juwapkershiligi boyinsha éameldegi izertlewlerdi teren
uyreniwdin ahmiyetli ekenligin korsetedi. Izertlewlerge
kore, ana inglis tilinin lingvistikaliq tlgilerine éabzalliq
beretugin oqittw maglhiwmatlarman kelip shigatugin
algoritmlik birjaqliliq kébinese standart emes dialektlerden
paydalanatugin  yaki har quyli ortaliqlarga tiyisli
studentlerge keri tasir etedi. Studentlerdin dalillew gabiletin
rawajlandinw  ushin  zardr  bolgan  pedagogikaliq
ayrigshaliglardi sawlelendire almaganlqtan, bul
avtomatlastirilgan sistemalarga artigsha styeniw turaql
intellektualliq rawajlamw ushin ahmiyetli bolip qalip
atirgan jaziwdin sapali hdm qaytalaniwshi tareplerin eriksiz
turde ekinshi oringa tasirip qoyiwt mumkin.

Bunnan tisqari, studentler quramali ideyalardi shinay1
bayanlawdan gore, boljap bolatugin algoritm standartlarin
qanaatlandiniwga kobirek itibar qarata baslaganliqtan,
avtorliq Ozgeshelik penen logikaliq terenliktin joytihiw
gawpi haqqindagr alafilawshiliglar kusheyip barmagqta.
Bahalaw protokollarin usilayinsha "aldawga urmiw" —
strukturaliq shablonlardi formulaliq takirarlaw yaki esse
kolemin strategiyaliq tGrde asiriw arqali korinedi ham
sistemanin  student jumisimin faktlik amiqhigmm  yaki
dalillewinin izbe-izligin sin kozqarastan tekseriwge uqipsiz
ekenligin jane de jasiradi. Bul modeller kobinese teren
semantikaliq tasiniwden goére, juzeki lingvistikaliq
qasiyetlerge ahmiyet beretugmliqtan, olar koébinese shin
intellektual izleniwden gore, algoritmlik sheklewlerge
sirtlay boysimiwdi qollap-quwatlaydi [10]. Natiyjede, bul
texnologiyaliq sheklew qateli keri baylanis shenberin payda
etiw gawpin tuwdiradi. Bunda student te, sistema da
korsetkishlerdi optimallastiriwga umtiladi da, natiyjede
natiyjeli jaziw pedagogikasinin tiykart bolip gqalatugin
sishil pikirlew ham 6zin-6zi analizlewdin takirarlanatugin
processlerine ziyan jetkeredi [11].

Metodologiya. Jasalma intellektke tiykarlangan jaziw
jumuslarin bahalaw qurallarinin natiyjeliligi hdm amelge
asiriliwin - bahalaw ushin, bul izertlewde mugdarliq
psixometrikaliq 6lshemler menen student-oqitiwshi 6z ara
qatnasin sapaliq bahalawdi biriktiretugin aralas usillar
ramkasinan paydalaniladi. Bul strategiya jasalma intellektti
sholkemlesken turde qollamwdin jaziw konlikpelerinin
rawajlaniwina da, studentlerdin 6z jumislarindagi jeke
garezsizlik darejesine de qalay tasir etetuginin toliq
bahalawga mumkinshilik beredi. Atap aytganda, izertlew
joybar1 argumentativ 6zgeshelik ham ritorikaliq quramaliliq
belgilerine salistirganda texnikaliq aniqliqtagi 6zgerislerdi
san jaginan bahalaw magsetinde bakalavriattin 300
qatnasiwshisina uzaq muddetli tallaw jlrgiziwdi 6z ishine
aladi. Magliwmatlar jiynaw eki izbe-iz kelgen semestrdi
qamtip, jaziw minez-qulqindagi ozgerislerdi baglap bariw
ushin aralastwdan aldingi ham keyingi jazba jumis tlgileri
menen birge eki haptede bir ret otkeriletugin studentlik

sorawnamalardan paydalaniladi. Bul mugdarliq
koérsetkishlerge tiykarlangan tallawdi toligtinw ushin
gatnasiwshilar  toparimin  bir bdlimi menen yarim
strukturaliq intervyuler otkerilip, sapaliq o6zgerisler
uyreniledi.

Natiyjeler. Daslepki natiyjeler avtomatlastiriigan

bahalar menen argumenttin sapasin insan tarepinen bahalaw
arasinda adewir pariqtin bar ekenligin korsetpekte, sebebi
bul qurallar kobinese logikaliq duzilistegi kemshiliklerdi
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aniqlay almay, til bayligin artiqgsha bahalaydi. Bul jagday
avtomatlastirilgan sistemalardin jaziw texnikasi (mexanika)
menen gdp duzilisindegi tiykarglr jaqsilamiwlardi aniq
Olshegen waqitta da, natiyjeli ilimiy argumentaciya ushin
talap etiletugin kenirek logikaliq terenlik penen konceptual
aniqhigtt bahalay almaytugmin dalilleydi. Uzaq muddetli
(longitudinal) magliwmatlardin  sanliq analizi  bul
uyginsizliqt1 jane de tastiyiglaydi: jasalma intellekttin jaziw
texnikas1 siyaqli sirtqr kemshiliklerdi dizetiw boyisha
usinislart jiyi qabil etilgeni menen, studentlerdin terenirek
mani ham strukturaliq argumentke baylanisli usinislardi
qabillaw darejesi sezilerli darejede tomen ekenligi aniglandi
[11]. Bul tendenciya prozanin algoritmlik tegisleniwi teren
ham original sintez ushin zarar bolgan tawekelge bariw
menen  kognitivlik  garama-qarsiliglardi  toémenletiw
mumkinligin kdrsetedi hdm studentlerdi shinay, nazik pikir
juritiwdi rawajlandirtwdan gore, qabil etilgen strukturaliq
standartlarga boljaniwi ansat, formulaliq jagtan boysimmiwga
ustemlik beriwge iytermeleydi [10].

Bul natiyjeler jasalma intellekttin standartlastirilgan
kriteriyler boymsha bahalawda jaqsi natiyjeler korsetkeni
menen, olardin teren mazmunli adam tarbiyashilar
tarepinen adette usinilatugin teren tGsinikli ham konstruktiv
mazmunga saykes kele almaydi. Kobinese qatan, ustirtin
baglaw  dizimlerine  stGyenetugin  avtomatlastirilgan
sistemalardan pariqli turde, adam-oqitiwshilar aniqliq ham
kontekstke ayriqsha itibar qaratatugin teren pikirler
bildiriwde ayrigsha uqipliliq koérsetip, sol arqalt oqiwshi
jumisimin tiykargi logikaliq izbe-izligin toliq esapqa aladi.
Bul pariq hazirgi bahalaw arxitekturalarinin ahmiyetli bir
sheklewin korsetedi: bunda algoritmlik aniqligga styeniw
joqar1 darejedegi ritorikaliq strategiya menen konceptual
qatanliqt1 jetilistiriw ushin zarar bolgan galiplestiriwshi keri
baylanisti shette qaldiriw gawpin tuwdiradi [15].

Bul mashqalalarga qarst turiw ushin bilimlendiriw
makemeleri texnologiyant oqiwshinin 6z pikiri ornin
basatugin emes, al sin kozqarastan pikirlewdi qollap-
quwatlaytugin qural sipatinda paydalaniwin
tamiyinleytugin ham adam tarepinen qadagalanatugin
bahalaw usillarin engiziwi kerek. Sonligtan, oqiwshilarga
0z jazganlarin mazmunli turde qadagalawga aliwina jardem
beriw ushin  bilimlendiriw  bagdarlamalar1  6z-6zin
analizlewge, empatiyaga ham doretiwshilik izleniwlerge
xoshametleytugin, insanga bagdarlangan oqitiw
metodlarma otiwi tiyis. Oqitiwshilar tek aqirgl natiyjeni
bahalaw menen sheklenbey, al waqit 6tiwi menen pikirdin

rawajlaniwin  korsetetugin  processke  bagdarlangan
basqishlarga itibar qaratsa, har qyli kozqaraslardi
uyleslestiriwdegi  metakognitivlik  hareketti  terenirek

bahalay aladi. Natiyjede, bul usil texnologiya menen oqitiw
arasindagi qatnastt qayta sazlap, generativ qurallardi
tapsirmani juzeki orinlawga arnalgan tayanishtan, teren,
garezsiz intellektualliq sintez ushin tiykarga aylandiradi.

Talqilaw. Oqitiwdin bul usilina 6tiw mekteplerden 6z
siyasatin janalawdi ham oqiwshilardin jasalma intellektten
teren intellektuallig hareketten qashiw ushin qisqa jol
retinde emes, al pikirlewge jardem beriwshi sherik
sipatinda paydalaniwin tdmiyinlewdi talap etedi. Bul bolsa,
paradigmanin 6zgeriwin, yagniy tek gana magliwmatti eske
tusiriwdi emes, al kritikaliq analiz ham mashqalani sheshiw
styaqlt  jogart  darejedegi  kognitivlik  uqipliliglard:
bahalaytugin bahalaw metodologiyalarina otiwdi talap etedi
[16].
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Algoritmlik ormlaniwga qarsiliq kérsetetugin, maselen,
jeke ham belgili bir kontekstke saykes tusiniklerdi
biriktiriwdi talap etetugin tapsirmalardi islep shigiw arqali
bilimlendiriw makemeleri studentlerdi quramali kurs
materiallart menen terenirek shugillaniwga natiyjeli tarde
majbirley aladi. Bunday bahalawlar studentlerden
teoriyaliq tiykarlard: jana, kontekstke saykes scenariylerge
gollanmiw siyaqli jogar1 darejedegi pikirlewdi talap etetugin
tapsirmalardi  orinlawdi  talap etiwi mumkin [16].
Studentlerden daslepki pikirlerin galiplesken pan bilimleri
menen sintezlewdi talap etiw arqali bul tapsirmalar ulken til
modelleri, asirese olardin analitikaliq bahalaw ham kontent
aniqhigindagr  turaqli  quymshiliglart  sebepli, orinlay
almaytugin kritikaliq izertlew darejesin talap etedi [10].

Sol sebepli, pedagoglar oqiwshilardi jasalma intellekt
jaratqan  joybarlardi  analizlewge, tekseriwge ham
jetilistiriwge bagdarlaytugin tapsirmalar islep shigiwi
kerek. Bul texnologiyanin apiwayr jardemshi rolinen sin
kozqarastan izertlew obyektine aylandiradi. Misali, ust
qurallardi quramlas pikir bildiriwshiler (peer reviewers)
sipatinda qabil etiw arqali oqiwshilar 6z joybarlar1 boyinsha
aniq usinislar sorawga ham algan maslahatlerinin durishigin
bahalawda sin kozqarastan pikirlewge tyrenedi. Bul
pedagogikalig model tilim aliwshilardi ulken til
modellerinin  6zine tan shekleniwleri, atap aytqanda,
magliwmatlardi yamasa dereklerdi oyda toqip shigaratugin
"gallyucinaciyaliq" natiyjelerge beyimliligi menen betpe-
bet keliwge majburleydi [10]. Usilay etip, bul qurallar
basqa jagdayda sigip shigartwi mumkin bolgan sinshil
izertlew konlikpeleri bekkemlenedi.

Bul ozgeris, o6zinin pedagogikaliq abzalliglaran
tisqar1, studentlerden Ozlerinin redaktorlaw processlerin
hujjetlestiriwdi  talap etiw arqali, avtomatlastirilgan
sistemalardin teren konceptual baylanisliliqga garaganda,
tildin ustirtinligine itibar beriw gawpin azaytadi. Bul
process shin intellektualliq miynetti strukturaliq prozanin
algoritmlik eliklewlerinen ajiratip turatugin  haquyqry
pikirlewdin jazbasin payda etedi. Bilimdi korsetiw usillarin
har turlilestiriw arqali, pedagoglar studenttin  kurs
materialin haqiyqiy tarde sintezlegenin jagsiraq am’qlay

aladi ham akademiyaliq bahalawdin shin intellektualliq
gatnasti  Olshewin tamiyinleydi, al bul sheber, biraq
mazmunsiz strukturaliq proza jaratiwdin ustirtin gabileti
emes.

Bugan erisiw ushin  bilimlendiriw  makemeleri
texnologiyadan paydalamiwdin etikaliq qagiydalarin aniq
belgilep beriwi kerek. Bul arqali studentler o6zlerinin
tiykarg1 avtor bolip qalatinligin ham jasalma intellektti (JI)
en joqargl sheshim qabillawshi retinde emes, al sm
kozqarastan talqilaw ushin derek sipatinda qollaniwi

kerekligin tsinedi. Ogqitiwshilar studentlerge jasalma
intellektke ~ sin  kbézqarastan  munasibette  boliwga
jardemlesetugin  birgeliktegi islesiw qurali sipatinda

qarawga bagdarlaw1, onini qosqan ulesin duris korsetiw ham
akademiyaliq hadalliq principlerin saqlaw ushimn tikkeley
koshirip aliwdan saqlaniwdin dhmiyetin atap otiwi kerek.
Pedagoglar texnologiyani passiv «qara quti» sheshimi
retinde emes, al akademiyaliq izertlew obyekti retinde
korsetiw arqali omin tiykarindagi mexanizmler menen
iqtimal birjaqlamaliqlard1 tGsindirip bere aladi [10, 13].
Usilay etip, olar studentlerdi 6z intellektualliq jumislarinda
JI-dan paydalamwdin etikaliq quramaliliqlarin  sheshiw
ushin zartr bolgan analitikaliq tiykar menen tdmiyinleydi.
Juwmagq. Jasalma intellektti akademiyaliq bahalawga
kirgiziw tamamlangan, statikaliq tapsirmalardi bahalawga
bagdarlangan dasturiy usillar ornina, ashiq processlerge
ham studentlerdin sinshil pikirlew gabiletin kasheytiwge
itibar qaratatugin oqitiw strategiyalarin 6zgertiwdi talap
etedi. Natiyjede, bul pedagogikaliq transformaciya
universitetlerden oqitiwshilar quramin da, studentlerdi de
ust rawajlanip atirgan texnologiyalardin imkaniyatlari
menen etikaliq aqibetlerin natiyjeli paydalana aliwga
uyretetugin ken qamtiwli talim tiykarlarin daziwdi talap
etedi. Pedagoglar JI sawatliligina birinshi darejeli ahmiyet
beriw arqali studentler generativ sistemalardr aniqlawshi
abirayli derek retinde emes, al birgeliktegi, sinshil
izertlewler ushin qural sipatinda qollanatugin oqiw ortaligin
qaliplestirip, olardin 6z intellektualliq rawajlaniwinin
belsendi arxitektorlari bolip qaliwin tamiyinley aladi.
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QARAQALPAQ XALIQ PEDAGOGIKASININ QALIPLESIW TARIYXI
HAM OQIiWShi JASLARDI ADEP-IKRAMLIQ RUWXINDA
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Ajiniyaz atindagi Nokis mamleketlik pedagogikaliq institut:

HCTOPUSA ®OPMUPOBAHUS KAPAKAJIITAKCKOM HAPOJIHOM NMEJATOTUKHA A
MEJATOTUYECKHUE OCHOBBI HPABCTBEHHOI'O BOCIIUTAHUS YYAIIEVCSA MOJIOEXKA
EcemypartoBa Typranéuke AUTMypaToOBHA — Crmapuwuii npenodasames
Hyxycckuii eocyoapcmeennulii nedazo2uieckuii UHCmumym umenu Asxcunusasa

THE HISTORY OF KARAKALPAK FOLK PEDAGOGY FORMATION
AND PEDAGOGICAL FOUNDATIONS OF MORAL EDUCATION OF STUDENTS
Esemuratova Turganbike Aytmuratovna — Senior Lecturer
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: qoragalpoq xalq pedagogikasi, axloqiy tarbiya, xalq og‘zaki ijodi, milliy qadriyatlar, urf-odatlar,
an’analar, o‘quvchi yoshlar, ma’naviy tarbiya.

Rezyume. Mazkur maqolada qoragalpoq xalg pedagogikasining shakllanish jarayoni, uning tarixiy ildizlari, milliy
qadriyatlar tizimidagi o‘rni hamda o‘quvchi yoshlarga axloqiy tarbiya berishdagi ahamiyati yoritilgan. Shuningdek, xalq
og‘zaki ijodi, urf-odatlar, milliy an’analar va qadriyatlarning yosh avlodda odob-axlogq, mehnatsevarlik, vatanparvarlik,
insonparvarlik hamda ma’naviy fazilatlarni shakllantirishdagi pedagogik imkoniyatlari tahlil qilingan.

KaroueBrble ciioBa: KapakaJiltakCKas HapoJHada neJaroruka, HpaBCTBEHHOC BOCIIMTAHUE, YCTHOC HAPOJHOC TBOPUECTBO,
HallMOHAJIbHBIC HEHHOCTHU, TpaAUIIUH, 06]31'-12[1/1, yyaigasacsa MOJOACKDb, IYXOBHOC BOCIIUTAHUC.

Pe3rome. B naHHOI CTaThe paccMaTpHBAIOTCS MPolecC (GOPMHUPOBaHHs KapaKaIMaKCKOH HApOJHOW MEeAaroruku, e
HUCTOPUYCCKHUC OCHOBBI, MECTO B CHUCTECMEC HALIMOHAJIbHBIX I.IeHHOCTeﬁ 1 3HAYCHUC B HPABCTBCHHOM BOCIIUTAHUUN yqameﬁcsi
MOJIOACKH. Oco0oe BHMMaHHE yYACACTCA MEAArornieCKuM BO3MOXKHOCTAM YCTHOT'O HAPOAHOI'O0 TBOPYCCTBA, 06LI‘IaeB,
Tpa,ZlI/ILII/Iﬁ 1 HAITMOHAJIbHBIX I_[eHHOCTeI\/'I B q)OpMI/IPOBaHI/II/I HPABCTBCHHBIX KAa4CCTB, pr;[OJ'I}O6I/I$I, naTpuoTnU3Ma, rymaHusmMa
u ,I[YXOBHOﬁ KYJBbTYpPbI IOAPACTAOMICTO ITOKOJICHUS.

Key words: karakalpak folk pedagogy, moral education, folklore, national values, customs, traditions, students,
spiritual education.

Summary. This article examines the formation of Karakalpak folk pedagogy, its historical foundations, its role within
the system of national values, and its significance in the moral education of students. It also analyzes the pedagogical
potential of folklore, customs, traditions, and national values in fostering morality, diligence, patriotism, humanism, and the
spiritual development of the younger generation.

Kirisiw. Qaraqalpaq xaliq pedagogikast xaliqtin kép  turmusimi sawleleniwi ham danyaga koézqarasi” — dep
asirlik  turmus  tajiriybesi, ruwxiyy miyrasi, milliy  bergen tariypi xaliq pedagogikasinin mazmunin toliq aship
qadiriyatlart ham tarbiyaga tiyisli kézqaraslarimin jiynagi  beredi [1]. Bul pikirde korinip turganinday, xaliq
bolip tabiladi. Ol uzaq tariyxiy rawajlamw dawirlerinde  pedagogikasi tek tarbiya usillarinia jiyindist gana emes, al
qaliplesip, awladtan-awladqa awizeki ham ameliy tirde ol milliy madeniyat, ruwxiy qadiriyatlar, urp-adetler ham
jetkerilip kelgen. Xaliq pedagogikasinin tiykargi magseti  awladtan-awladqa berilip kelgen tajiriybenin birliginen
jas awladti adamgershilikke, adep-ikramliliqqa, Watansiy-  quralgan pedagogikaliq sistema esaplanadi. Xaliqtinn turmis
iwshilikke ham uliwma insaniyliq qadiriyatlarga hirmet  tartibi, miynetke, adamgershilik gasiyetlerge, shanaraq ham
ruwxinda tarbiyalawdan ibarat. Blgingi kunde globallasiw  jamiyetke bolgan munasibeti xaliq pedagogikasi arqali jas
sharayatinda jaslar tarbiyasinda milliy qadiriyatlard: saqlap  awlad sanasina sindiriledi.
qaliw ham olard1 talim-tarbiya procesine engiziw maselesi llimiy jaqtan alganda, bul aniglama xalq
ayrigsha dhmiyetke iye bolmaqta. Us1 bagdarda qaraqalpaq  pedagogikasinin negizgi qasiyetlerin — tariyxiyligi,
xallq pedagogikasinin mumkinshiliklerin Gyreniw ham  Gzliksizligi, milliyligi ham ameliy bagdarlanganliligin
onnan natiyjeli paydalaniw pedagogika iliminin ahmiyetli  belgileydi. Sebebi, xaliq pedagogikas1 adamlardin kop jilliq
waziypalarman biri esaplanadi. tajiriybesine tayangan halda qaliplesken bolip, ol jas

Adebiyatlar shohwi. Qaraqalpaq xaliq pedagogikasimn  awladtin adamgershilik, miynetsygishlik,
qaliplesiwi  xalqumizdin  turmus  tariyxi, sociallig-  watansuyiwshlik, ulkenge hiirmet ham kishige izzet siyaqli
ekonomikaliq jagdaylari, miynet dastirleri ham ruwxiyy paziyletlerin qéliplestiriwge xizmet etedi. Sonligtan
gadiriyatlart menen tig1z baylanisli bolgan. Qaraqalpaq ilimpazdin  bul ilimiy kézqarast hazirgi zaman
xalqr jas awlad téarbiyasina barliq waqitta ulken itibar pedagogikasinda da 6z 4dhmiyetin jogaltpagan, sebebi ol
bergen. Daslep biz qaraqalpaq xaliq pedagogikasimin  milliy tarbiya mazmunin bayitiw ham jaslardi uliwma
qaliplesiwin tyrene otirip bul maselede ilimiy-izertlewler — insamiyliq ham milliy gadiriyatlar tiykarinda tarbiyalawda
alip bargan pedagog ilimpazlarimmizdin pikirlerine itibar  metodologiyaliq negiz sipatinda xi1zmet etedi.
garattiq. Azelden balani tarbiyalawda ata-ana, qgawim agsaqallar

Pedagog P.Abdimuratovtin “Xalq pedagogikasi — ham uliwma jamiyet gatnasqan. Xaliq arasinda tarqalgan
adamlardin kop asirlik Urp-adet, dastirlerin, tarbiyaliq  ertekler, dastanlar, naqil-maqallar, jirlar ham afuzlar
tajiriybelerin, bay turmisliq bilimlerin 6zine jamlegen xaliq  balalarga bilim beriw menen birge olardin ruwXiy
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ozgesheliklerin qaliplestiriw qurali sipatinda qollanilgan.
Asirese, «Qiriq qiz», «Alpamus», «Edige» siyaqli
dastanlarda batirliq, hadalliq, dosliqqa sadiqliq, ata-anani
hirmet etiw ham Watand1 qadirlew ideyalar1 kefinen
suwretlenedi. Bul shigarmalar arqali jaslarga jagsiliq penen
jamanliqtt ajiratiw, duris qarar qabillaw ham 6z minez-
qulqm basqariw styaqli qasiyetler sindirilgen.

Ulken awlad ozinen kishkene &wladga toplamlgan
tajiriybelerdi awizeki aytip, tyretip ham islep korsetip uqip
konlikpesin rawajlandirtwi  menen xaliqin  toqtawsiz,
turmisliq bilimi ham ameliy talim-tarbiyaliq tajiriybesi
negizinde xaliq pedagogikasi qaliplese basladi [2].
llimpazlardin bul pikirleri xaliq pedagogikasinin tabiyiy
ham uzliksiz rawajlaniw procesi ekenligin korsetedi.
Awladtan-dwladqa awizeki tirde berilip kelgen bilim,
konlikpe ham tajiriybeler xaliq pedagogikasinin en
ahmiyetli deregi esaplanadi. Sebebi jazba pedagogikaliq
miynetlerde payda bolmastan aldin tarbiya procesi turaqli
tarde ulken awladtin 6z tajiriybesin jas awladqa tyretiwi
arqali amelge asirilgan. Bul process jaslardi turmisqa
tayarlaw, miynetke uyretiw, adamgershilik paziyletlerin
qaliplestiriw ham milliy gadiriyatlard: saqlap qaliwda tlken
ahmiyetke iye bolgan.

Sonin menen birge, xaliq pedagogikasinin qaliplesiwi
tek bilimdi jetkerib beriw menen gana sheklenbeydi. Ol
xaliqtin salt-turmisi, urp-adetleri, dastarleri, awizeki xaliq
doretpeleri, oyinlari, naqil-maqallar1 ham dastanlar1 arqalt
da bayitilip otirgan. Usi tarizde xaliq pedagogikasi har bir
tariyx1y ddwirde jamiyet talaplarina say jetilistirilip, milliy
tarbiya sistemasinin negizine aylangan. Qaraqalpaq xaliq
pedagogikasinin en tiykarglr qasiyetlerinin biri adep-
ikramliliq tarbiyasina ayrigsha itibar beriw bolip tabiladi.
Adep-ikramliliq tarbiyas: shaxstih sanasm, minez-qulgin
ham qadiriyatlarin qaliplestiriw procesi sipatinda qaraladi.

Pedagogikaliq adebiyatlarda adep-ikramlilig- bul (arab
tilinen alinip- minez quliq manisin bildiredi) socialliq sana
formalarinin biri bolip, socialliq minasibetler hdm shaxstin
tartipke saliwshi qagiydalardin jiyindisi dep anigqlama
berilgen [3]. Adep-ikramliliq tek jeke adamnin minez-qulq:
emes, al jamiyettegi socialliq munasibetlerdi retlestiriwshi
adeplilik normalar1 ham qadiriyatlar jiyindisi ekenligin
korsetedi. Ilimiy kozqarastan alganda, adep-ikramliliq
shaxstin tek teoriyaliq bilimine emes, al omin ktndelikli is-
hareketi, basqalar menen munasibeti, jawapkershiligi ham
qadiriyatlarga bolgan kozqarasina baylanisli galiplesedi. Ol
shanaraq, mektep, jamiyet ham xaliq pedagogikasinin
tarbiyaliq tasirleri natiyjesinde rawajlanadi. Asirese, xaliq
pedagogikasindag1 urp-adetler, dastarler, naqil-maqgallar
ham ulkenge hurmet, kishige izzet styaqli qadiriyatlar adep-
ikramlihiqtin mazmunin bayitip, jas awladtin ruwhiy
tarbiyasinin sapalarin qaliplestiriwge x1zmet etedi.

Xaliq pedagogikasinda adep-ikramliliq, mehir-aqibet,
sabirliliq, hadalliq, keshirimlilik, kishipeyillilik siyaqli
paziyletler jogari bahalangan. «Adep basi salem», «Jaqgsiliq
etsen, ozifie qaytadi», «Ulkenge hurmet, kishige izzet»
styaqlt naqil-magqallar arqali jaslarga moralliq normalar
tusindirip berilgen. Bul naqillar xaliqtin pedagogikaliq oy-
pikirlerinifi qisqa hAm mazmunli koérinisi bolip esaplanadi.

Xaliq pedagogikasinda miynet tarbiyasi1 da ulken orin

iyeleydi. Qaraqalpaq xalqi miynetti adamnin tiykarg:
qadiriyat1 dep bilgen ham balalardi kishkene jastan
miynetke Uyretken. Ul balalar mal sharwashiligi,

diyganshiliq ham shanaraq jumislarina qatnasqan bolsa, qiz
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balalar 1y isleri, qonaq kutiw, qol 6neri styaqli jumislarga
uyretilgen. Bul process tek gana miynet konlikpelerin emes,
al jawapkershilik, tartiplilik, turaqlillg hdm miynetke
htrmet sezimlerin de qaliplestirgen. Xaliq arasinda «Miynet
etsen erinbey, toyad: qarmin tilenbey», «Miynet tibi —
rahat» degen naqillardin ken tarqalgani da sonin ayqin
daliyli.

Pedagogikaliq adebiyatlarda «Miynet tarbiyas1 — en
tiyimli, en tasirshen, en kushli ham en natiyjeli tarbiya turi»
dep bahalaniwi biykar emes [4]. Bul pikir insan shaxsinin
qaliplesiw procesinde miynettin tek ekonomikaliq qural
emes, al ruwxiy, adep-ikramliliq, intellektual ham socialliq
qasiyetlerdi bir waqitta rawajlandiratugin pedagogikaliq
faktor ekenliginen kelip shigadi. Miynet arqali bala 6z
ktshin, = mumkinshiliklerin,  juwapkershiligin =~ ham
atirapindagilar menen birgelikte is alip bartw tajiriybesin
iyeleydi. Sol sebepli miynet tarbiyasi basqa tarbiya tarlerin
toligtirip qalmay, olardin ameliy negizin jaratadi.

Talqulaw. Zamanagdéy pedagogikaliq izertlewlerde
miynet  tarbiyast  bala  shaxsimn  kompetentligin
qaliplestiriwdin tiykargi mexanizmlerinen biri retinde
qaraladi. Asirese, kompetenciyaliq jantasiw sharayatinda
oqiwshinin  teoriyaliq bilimdi ameliy xizmet penen
baylanistirtwi, mashqalaga sheshim tabiwi, doéretiwshilik
penen pikirlew ham birgelikte islew konlikpelerin iyelewi
miynet tarbiyasi arqali bekkemlenedi. Bul bolsa miynettin
tek kasipke tayarlaw emes, al 6mirlik kompetenciyalardi
qaliplestiriw qurali ekenligin korsetedi.

[limpazlardin pikirinshe, miynet tarbiyasinin
tasirshenligi onin 6zgesheliginen kelip shigadi. Sebebi bala
miynet procesinde tayin bilimdi qabillamaydi, al 6zi
izlenedi, smap koredi, qateligin tusinedi ham duzetedi.
Bunday ameliy tajiriybe bilimnin teren oOzlestiriliwine,
6zine isenimnin artiwina ham juwapkershiliktin seziminin
qaliplesiwine alip keledi. Psixologiyaliq izertlewler de
ameliy iskerlik arqali alingan tdjiriybenin uzaq waqitqa
saqlaniwin tastiyiqlaydi.

Miynet tarbiyasinin adep-ikramliliq tarbiyast menen
baylanisi da ilimiy adebiyatlarda ken sawlelendiriledi.
Hadal miynetke qadiriyat sipatinda qaraw, 6z miynetinin
natiyjesine huirmet penen qaraw, basqalardin miynetin
qadirlew, tartipke boysiniw ham tzliksiz 6zin jetilistiriw
styaqlt gasiyetler bala sanasinda birden emes, al sistemali
miynet iskerligi arqali qaliplesedi. Sonin ushin miynet
tarbiyasi adep-ikramliliq normalarin bekkemlewdin ameliy
mektebi dep bahalanadi.

Bugingi global o6zgerisler sharayatinda miynet
tarbiyasinin mazmuni da janalanip atir. Endi ol tek qol
miyneti menen sheklenbey, sanli texnologiyalar,

innovaciyaliq pikirlew, startap madeniyati, ekologiyaliq
juwapkershilik ham sociallig joba iskerligi menen
baylanistirilmaqta. Bul janasha mazmun oqiwshilarda
miynet bazarina beyimlesiw, 6z aldina maqgset qoyiw,
resurslardi natiyjeli paydalamiw hdm 6z bilimlerin uzliksiz
jetilistiriw s1yaql1 sapalardi galiplestiredi.

Qaraqalpaq xalquun dasturleri hdm urp-adetleri de
adep-ikramliliq tarbiyanin tiykarg1 derekleri bolip tabiladi.
Ul tylendiriw, qiz uzatiw, besik toy, tusaw kesiw, sunnet
toy ham basqa da dastarler balalarga milliy qadiriyatlardi
uyretiw qurali sipatinda xizmet etken. Bul dasturlerde
stylaw, bir-birine jardem beriw, tuwiqanshiliqti kasheytiw
ham shanaraq birligin saqlaw ideyalar1 korinis tabadi.
Dastarler arqali jaslar 6z xalqnin tariyxin, madeniyatin
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ham gadiriyatlarin uyrenedi, 6z milliy identifikaciyasin
galiplestiredi.

Natiyjeler. Adep-ikramliliq tarbiya beriwde shanaraq
penen mekteptin birge islesiwide ayrigsha dhmiyetke iye.
Xaliq pedagogikasinda shanaraq balanin birinshi tarbiya
oshagi dep esaplangan. Ata-ana 0z minez-qulqr menen
balaga ulgi boliwi kerek dep qaralgan. Bala en daslepki
a4dep normalarin, adamlar menen gqarim-gatnas jasaw
qagiydalarm  ham  adep-ikramliliq  6zgesheliklerin
shanaraqta Uyrenedi. Sonligtan xalqimiz «Qus uyasinda
korgenin qiladi» dep biykar aytpagan. Mektepte beriletugin
tarbiya shanaraqtagi tarbiya menen birlestirilgen jagdayda
gana joqar1 natiyje beredi.

Bugingi kunde mektep talim-tarbiya procesinde xaliq
pedagogikasman ken paydalamiw zarr. Asirese, tarbiya
sabaqglarinda naqil-magqallar, ertekler, dastanlar ham xaliq

oymlarin  qollamtw  oqiwshilardin  ruwxity  sanasin
rawajlandiriwga jardem beredi. Xaliq oyinlari arqal
balalarda dosliq, birgelikte islesiw, tartiplilik ham

shidamliliq qéasiyetleri qaliplesedi. Ertekler ham anizlar
arqalt bolsa jagsilig penen jamanligtin ayirmashiligt
tusindiriledi. Sonin menen birge oqiwshilarda milliy
gadiriyatlarga hurmet, watansiyiwshilik ham insaniyliq
jawapkershilik sezimleri qaliplesedi.

Qaraqalpaq xaliq pedagogikasi jaslarda
watansuyiwshilik tarbiyasin qaliplestiriwde de ulken orin

tutad1. Xaliq awizeki doretpelerinde tuwilgan jerdi suyiw,
el-jurtt1 gadirlew ham om qorgaw ideyalar1 basli orinda
turadi. Déstan qaharmanlari hamme waqitta eldin mapi
ushin guresken ham bul jaslar ushin ulgi bolip xizmet
etken. Watanstyiwshilik tarbiyas: jaslarda 6z xalqumn

tariyxina, madeniyatina hdm tiline bolgan hurmetti
kasheytedi.
Sonday-aq, xaliq pedagogikasi jaslarda

kommunikativlik madeniyatti qaliplestiriwge de jardem
beredi. Miymandoslig, bir-birine hiirmet penen qaraw, jagsi
soylew ham adamlardin gadirin biliw qaraqalpaq xalqinin
tiykarg1 qasiyetleri bolip esaplanadi. Bul qasiyetlerdi
jaslarda qaliplestiriw jamiyettegi socialliq qatnaslardin
duris rawajlaniwina jardem beredi.

Juwmag. Juwmaqlap aytqanda, qaraqalpaq xaliq
pedagogikasi jas awladti adep-ikramliliq, adamgershilik,
miynetsuygishlik ~ hdm  watansiyiwshilik  ruwxinda
tarbiyalawda uliwma pedagogikaliq sistemanin ajiralmas
bolegi bolip tabiladi. Onin tiykarinda xalqimizdin koép
asirlik tajiriybesi, gadiriyatlar1 h&m ruwxiy miyrasi jatir.
Sonligtan da mektep taliminde ham shanaraq tarbiyasinda
xaliq pedagogikasinin mumkinshiliklerin ken qollamiw
jaslarda joqart ruwxiy qasiyetlerdi qaliplestiriwge, olardi
kamil insan etip tarbiyalawga ham jamiyettin rawajlanwina
ilayiq ules qosa alatugin shaxs sipatinda qaliplesiwine
x1zmet etedi.
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Hyxycckuii 2ocyoapcmeennulii nedazo2uteckuil UHCImumym umeru Axcunussa

3AMOHABHUM TABJUM AMAJIMETUJIA KOMIIETEHIUSIBUMA EHIAIIYB
I'puropseBa Mapuna UropeBna — xamma yxumyeuu
Adrcunués nomuoazu Hyxkyc dasnam nedazo2uka uHCmumymu

THE COMPETENCE-BASED APPROACH IN MODERN EDUCATIONAL PRACTICE
Grigorieva Marina lgorevna — Senior Lecturer
Nukus State Pedagogical Institute named after Ajiniyaz

Taanu cj’73JIap: KOMHeTeHHI/IHBI/Iﬁ éHI[OIHyB, KOMIICTCHI YA, KOMIICTCHTJIMK, TabJIHUM mapaé}m, TabJIUM HaTWKaJlapu,
TabJIUM CI/I(baTI/I, TasgsHY KOMIIETCHIUAJIAp.

Pe3tome. Makosiaa KOMIIETEHIMABUNA EHJOITYBHUHT Ha3apHuil acociapy Ba yHU3aMOHAaBUHM TabJIUM aMaluETUIa aMara
OIIUPUIIHUHT ¥Y3Ura XOC XYCYCHATIapW KypuO dnmkuiaamu. TaAKUKOTYWIAPHUHT «KOMIIETCHIUS» Ba «KOMIIETEHTIIMK)»
TYIIYHYQIAPUHUHI MOXUATHUIAa OUJ HIMHAKN Kapamuiapyu TaxJIWI KI/IJII/IHI/I6, KOMHéTeHL[I/IﬂBI/Iﬁ éHI[OI.HYBHI/IHI‘ TabJIUM
cHpaTHHU OWIMPHUIINATH YpHH o4nO Oeprirad. TapauM >kapa8HUHMHT SHT MYXHM HATIDKacl cupaTHaa TabiiM
OJIYBUWJIAPHUHT acocuiu KOMICTCHUMAJIAPUHU MAKITIAHTUPUIITa aJIoOXHU4a 3”5TI/I60p KapaTUJiIMOKAaA.

KiroueBble cJI0Ba: KOMIIETCHTHOCTHBIN moaxod, KOMIICTCHIUA, KOMIICTCHTHOCTD, 06pa30BaT€J'IBHBII7[ mnponecc,
pe3yabTaThl 00pPa30BaHusl, KAYECTBO 00pPa30BaHUsl, KIFOUEBbIC KOMIICTCHIIHH.

Pe3tlome. B crathe paccMaTpuBaArOTCA TCOPETUUCCKUE OCHOBBI KOMIICTCHTHOCTHOI'O IMOJAXOAda H O0COOEHHOCTH €Tro
peanuzanii B COBPEMEHHOH 00pa3oBaTelbHON MNpakTUKe. AHATW3UPYIOTCS HAy4yHBIE B3TJISABI HCCIEAOoBaTeled Ha
CYIITHOCTb MHOHITHI CKOMIIETCHIUA» M «KOMIETCHTHOCTH», PACKPLIBACTCA POJIb KOMIETCHTHOCTHOI'O IIOAXO04da B
MOBBILIEHUH KadyecTBa oOpa3zoBanus. Ocoboe BHHMaHue yressiercs (OPMHPOBAHMIO KIIIOYEBBIX KOMIETEHIMIA
oOyJaromuxcs Kak BaXHEUIIIEMy pe3yibTaTy 00pa30BaTeIbHOTO TpoIiecca.

Key words: competence-based approach, competence, competency, educational process, educational outcomes, quality
of education, key competencies.

Summary. The article examines the theoretical foundations of the competence-based approach and the specifics of its
implementation in modern educational practice. It analyzes scholarly perspectives on the essence of the concepts of
"competence™ and "competency” and explores the role of the competence-based approach in enhancing the quality of
education. Particular attention is paid to the development of students' key competencies as a crucial outcome of the
educational process.

Beenenune. CoBpeMeHHbBIIH 3Tall pa3BUTHs 00pa3oBaHHs  OCYIIECTBIATh NPO(ECCHOHANBHYIO NEeSTeNIbHOCTh B YCIIO-
XapaKTepu3yeTcss MOMCKOM HOBBIX IMOJXOJIOB K OpraHm3a-  BHAX OBICTPO MEHstoIerocsi odmiecTBa, HU(POBU3ALUN U
IIUH y4eOHOTO MpoIiecca, OPUEHTUPOBAHHBIX HA MOJATOTOB-  TJI00aIH3aIyH.

Ky JMYHOCTH K YCHEUIHOW MAEATEIbHOCTH B YCIIOBHSAX B HayuHOH nuTepaType KOMIETEHTHOCTHBIH IOAXOX
ObIcTpO MeHsIoIerocss obmiecTBa. B 3Toii cBsA3M ocoboe  paccMaTpHBaeTCsi Kak METOAOJIOTHYECKass OCHOBA MOJEp-
3HaUCHHE MPUOOPETaeT KOMIICTEHTHOCTHBIH ITOIX0/, KOTO-  HH-3allM¥ 00pa30BaHMs, OPUEHTHPOBAHHAS Ha JOCTHKCHHE
pBIit paccMaTpuBaeTcsl Kak OJHO M3 BEIyIIMX HalpaBlIeHWH  HE TOJNbKO IPEAMETHBIX 3HaHWH, HO M KOMIUIEKca
MoJiepHH3an o0pa3oBaHus. Ero akTyassHOCTH 00yCiiOB-  yHHBEpCANbHBIX, oOmenpogdeccnoHanbHbIX U mpodeccno-
JIeHa HEOOXOANMMOCTBIO IIOJTOTOBKH BBITYCKHUKOB, CIO-  HalbHBIX KommeTeHIuH. Ero rmaBHOW 0COOEHHOCTHIO
COOHBIX HE TOJBKO YCBaWBaTh 3HAaHUS, HO U 3(D(EKTHUBHO  SBISETCS CMEUICHUE aKIIEHTa C YCBOSHHSI CUCTEMbl 3HAHHUI
NPUMEHATh UX B Pa3lIMUHbIX JKU3HEHHBIX U MPOQeccHo- Ha pa3BUTHE CIOCOOHOCTH IPUMEHSATh HX B Pa3HO-
HAJIBHBIX CUTYaIHSIX. 00pa3HBIX MPAKTHYECKUX CHUTYaIMiX, CaMOCTOSTEIBHO

KomneTeHTHOCTHBIN OX01 cOPMHUPOBAJICS KaK OTBET ~ NPHHHUMATh pPEUICHHS, KPUTHYECKH OICHWBAaTh HH()OP-
Ha TIOTPEOHOCTH O0IIeCTBa B CIEIHANNCTaX, o0Jafaomux  Mamuio, 3(GGEeKTHBHO B3aWMOJCHCTBOBATH C OKpYKaro-
MOOMJIBHOCTBIO, ~ CaMOCTOSATENILHOCTBIO,  KPUTHYECKHMM  IMMMHM M HENPEPHIBHO COBEPIICHCTBOBATH COOCTBEHHYIO
MBIIIJIEHHEM M CIOCOOHOCTBIO K HENPEPHIBHOMY caM000-  Npo(ecCHOHATBHYIO JESTebHOCTb.
pasoBaHuIO. B oTouuue OT TpPaAMLUMOHHOW 3HAaHUEBOMN 3HAUNTENBHBIH BKJAJX B pa3paboOTKy TEOPEeTHYECKUX
napajiurMbl 00pa3oBaHus, JaHHBIH TTO/X0/ OPUEHTUPYETCS ~ OCHOB KOMIIETEHTHOCTHOTO MOJXOAa BHECHIH pOCCHiicKHe
Ha (OpPMHUpPOBaHUE y 00ydarOIIUXCsl KOMIUIEKca KoMmrieTeH-  yueHsle M.A.3umnussa, A.B.Xyropckoi, B.B.Cepukos,
1M, 00ecTIeynBaIOIMX YCIICIIHOE pelleHne npaktudeckux  B.A.bonotos, B.B.KpaeBckuii un npyrue.
3a1ad. Metonojiorusi ucciaegoBaHus. MeETOIOJIOTHYECKYIO

AHanu3 aurtepatypbl. KOMIETEHTHOCTHBIM TMOAXOJ  OCHOBY MCCIIEIOBaHMS COCTABWIM TPYIBl Y4YEHBIX B 00ia-
ABISIETCS OMHUM W3 HamOoliee 3HAYMMBIX HANpaBICHWH  CTH MEJIAarOTWKH M TeOpUH oOpaszoBaHms. B mporecce pabdo-
Pa3BUTHSI COBPEMEHHOH IeJarornaeckoil HayKd u o0pa3o-  THI HCIIOIB30BATMCH METOABI aHANN3a, CHHTE3a, CPAaBHEHHS
BaTeIbHON MpaKTUKH. B mocnegHue aecatuieTus npodie- W 0000UIeHUs HAyYHOW JUTEpaTyphl MO mpobiemMe KomIie-
Ma (OPMHUPOBAHUSA KOMIICTCHIMI OOYyJalOUINXCSl HAXOAUT-  TEHTHOCTHOTO ITOJIXOMA.
csl B IIGHTPE BHUMaHMUS HCCIIe/loBaTeIel, YTo 00yCIOBIICHO Tak, N.A.3uMHss paccMaTpuBaeT KOMIETEHTHOCTh Kak
IepexoJioM 00pa30BaTENbHBIX CUCTEM K HOBBIM TpeOOBa-  MHTETPAaTHBHOE KaYECTBO JIMYHOCTH, BKIIOYAIOLIEE 3HAHUS,
HUSIM [TOJTOTOBKH CHENUAINCTOB, CIIOCOOHBIX 3(p(EKTUBHO  YMEHHS, HABBIKH, ONBIT AEATCIHHOCTH U LIEHHOCTHBIE OpH-
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eHTanuu. [lo MHEHHWIO HCCIEeNOBaTeNsl, KOMIETEHTHOCTb
MPOSIBISIETCSI B CIIOCOOHOCTH YENIOBEKAa YCHEHIHO pEIaTh
MPaKTHYECKHE 3aJadll B Pa3NUYHBIX cdepax KuzHeaes-
TenpHOCTH [1:34].

A.B.XyTOpCcKkoil onpenensieT KOMIETEHLIHMIO KaK COBO-
KyITHOCTh B3aMMOCBS3aHHBIX KadeCTB JIMYHOCTH, HEOOXO-
JIUMBIX JJISl IPOJYKTUBHOM JIESTENBHOCTH B ONPEAEIeHHOM
obmnactu. Y4eHBIH BbIIENSET KIIOYeBble 00pa3oBaTelbHbIE
KOMITETEHIIMH, KOTOPHIE JIOJKHBI (POPMHUPOBATHCS B IPO-
necce o0ydeHuss u 00eCIeYrBaTh TOTOBHOCTh OOyYaroIie-
rocsi K CaMOCTOSTENIbHOM NEsTeIbHOCTH U HENPEPBIBHOMY
oOpaszoBanuro [2:58].

B paborax B.A.bonoTtoBa u B.B.CeprukoBa KOMIeTeHT-
HOCTHBIA HOAXOJ PAcCMaTPUBACTCSI KaK CPEACTBO IIPEOO-
JIEHUsl pa3pblBa MEXIY TEOPETHUYECKON MNOArOTOBKOM M
[IPaKTUYECKON JEATENBHOCTHIO. ABTOpPHI NMOJYEPKUBAIOT,
9TO0 00pa3oBaHKE JODKHO OBITH HANIPABICHO HE CTOJBKO HA
nepenady 3HAHWH, CKOJIBKO HAa Pa3BUTHE CIIOCOOHOCTH
MIPUMEHSATh UX B PEalbHBIX )KU3HEHHBIX cuTyanuax [3:11].

[TpoGnema 0Opa3oBaTEIbHBIX PE3YJILTATOB B KOHTEKCTE
KOMIIETEHTHOCTHOTO  IIOJXOJa  TaKXke  Hcclenyercs
B.B.KpaeBckum u A.A.Bep6unkuM. OHH OTMEYAIOT, YTO
COBpPEMEHHOE 00pa3oBaHuE JOJDKHO oOecrnednBaTh GOpMHU-
poBaHME y OOYYarOIIUXCS OIbITA NMPAKTUUECKON JESTENb-
HOCTH, KOMMYHHUKATUBHBIX YMEHHH, KPUTHYECKOTO MBIII-
JICHHUS ¥ CIIOCOOHOCTHU K caMopa3BuTHioO. [4:19].

Ocoboe 3HaYeHNEe KOMIETECHTHOCTHBIN MOIX0J MPHOO-
peraeT B METOAMKE OOydeHHsS s3bIkaM. B Tpynax
A.H.Iykuna, T.M.Kanuronoso#, JI.B.MockoBkuHa u
W.I1.JIpicakoBoii hopMupOBaHHE KOMMYHHKATUBHOH KOM-
METEHIIUN pacCMaTPHUBAETCs KaK OCHOBHAS II€JIb S3bIKOBOTO
obpaszoBanus. Vccaenoarenu Moa4epKrUBaiOT, YTO PE3yIb-
TaTOM OOYYeHHsl S3bIKY JIOJDKHA CTaTh CIIOCOOHOCTH 00Y-
YAFOIIUXCS HMCIIOJIB30BaTh S3BIK KaK CPEACTBO OOIICHHS B
pa3MuHBIX KOMMYHHKATHBHBIX cuUTyauusx. «OOydyeHue
pedeBoMy OOIIEHHUIO JIOJDKHO CTPOUTHCS HA OCHOBE KOM-
MYHHUKAaTUBHBIX CUTYallUi, MAaKCUMaJIbHO TPHOJIMKECHHBIX K
€CTECTBEHHBIM yCIIOBHAM obOmieHus» [5:84].

B coBpeMeHHOI Ieparoruyeckoii Hayke OTCYTCTBYET
€INHOE TOJIKOBAHWE TOHATHH «KOMIIETEHIMS» U «KOMIIe-
TEHTHOCTb». Pa3iuuHble HCCIe0BaTeNN AKIEHTHPYIOT
BHUMAaHHE Ha OTJEJIbHBIX aCMEeKTaX JaHHBIX KaTeTOpuil, 4T
00yCTIOBNIMBA€T HEOOXOIMMOCTh HMX CPaBHUTEIHHOTO
aHaIu3a.

Haunbonee 3HauMTENBHBIA BKJIAJ B pa3pabOTKy TEOpPHH
KOMIIETEHTHOCTHOrO0 moaxoga BHecnu WM.A3umHsas u
A.B.Xyrtopckoii. Hecmorpst Ha 0OImHOCTP HCXOIHBIX
MO3MIMHA, WX HaydHblE B3IJISbI MMEIOT ONpe/eICHHbIE
pasiuusl.

N.A3uMHAS paccMaTpuBaeT KOMIETEHTHOCTh Kak
MHTErpaTUBHOE KavyecTBO JIMYHOCTH, (opMmupyloleecs Ha
OCHOBE 3HaHWH, yMEHHH, OIbITa AEATEIHLHOCTH U LIEHHOCT-
HbIX OpueHTauui. IIo0 MHEHHIO y4yeHOro, KOMIETEHTHOCTh
MIPOSIBIISIETCSL B CIIOCOOHOCTH 4enoBeka 3((eKTUBHO Aeii-
CTBOBATh B PA3JIMYHBIX JXM3HEHHBIX M MPO(ECCHOHANbHBIX
cutyanuix. VccremoBaTens IOAYEPKHBAET JMYHOCTHBIN
XapakTep KOMIIETEHTHOCTH M €€ CBS3b C MOTHBAI[MOHHON
chepoii genoneka.

A.B.XyTopckol, B CBOK OuY€pelb, pa3TPaHUUYUBAET
MOHATHSL «KOMITETEHIIUS» U «KOMIIETEHTHOCTHY. [Tog KoM-
NETEHIMEeH OH IIOHMMAaeT COBOKYITHOCTh TpeOOBaHMH K
00pazoBaTeNbHOM MOATOTOBKE 00YdaroIerocs, a mojx KOM-
METEeHTHOCThIO — BIIAJICHUE COOTBETCTBYIOILEH KOMIIETECH-
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yel ¥ IMYHOCTHOE OTHOIIEHHE K Hel. Takoi moaxod mo3-
BOJSIET PACCMATPUBATh KOMIIETCHIHMIO KaK HOPMAaTHBHO
3aaHHBI 00pa30BaTENBHBIA PE3yIbTAT, & KOMIETCHTHOCTD
— KaK €ro NpakTHYECKOE BOIIIOIMICHHE.

Tabnuma. CpaBHUTETIBHAS XapaKTePUCTHKA TIOIXOIOB

N.A.3umreit n A.B.XyTopckoro
Kpurepnii .
purep N.A.3umussn A.B.XyTopckoii
CpaBHEHMs
Bnagenue coot-
[Tonnmanue kom- || HMHTErpaTtuBHOE .
BETCTBYIONIEH
METEHTHOCTH  (|KQYECTBO JTMYHOCTH .
KOMITETEHI[HEH
CooTHolIeHHE

Yacto paccMatpu-
BalOTCS BO B3aHMO-
CBSI3U

TIOHATHH «KOMIIC-
TEHIHS» U «KOM-
IIETEHTHOCTDY

YeTko pa3rpaHu-
YUBAIOTCS

JInunocTHble Kaue- || OOpa3oBarebHbIe
CTBa U OIIBIT JIesl- pe3ynbTaThl U
TEJIBHOCTH TpeboBaHuUs

OCHOBHOM aKI[EHT

Crioco6HOCTB pe-
Peannzanusa xom-

IMpakTHdeckas ||[IaTh KH3HEHHBIE U o
TIETEHITHH B 1es-
HAMpPaBJICHHOCTH || MPOQheCCUOHANb-
TENLHOCTH
HBIE 3a7a49K
PaccmatpuBaeTcst

Ponp muarOCTH I.[eHTpaJ'ILHa?I 4Yepe3 OTHOLICHUC

K OCATCIIBHOCTH

CpaBHUTENBHBIH aHANW3 HAYYHBIX B3IVIJOB ITOKAa3bI-
BaeT, YTO BCE MCCIIEJOBATENN IMPU3HAIOT HEOOXOAUMOCTh
nepexojia OT TPAJAUIIMOHHON 3HAHUEBOW MOJETH 00YydeHHs
K MOJIENI, OPHUEHTHPOBAHHOM Ha ()OPMHPOBAHUE OIBITA
MpakTU4ecKon aesrenpHocTH. Bmecte ¢ Tem U.A.3umHsis
JleNlaeT aKIeHT Ha JUYHOCTHOM COCTAaBIISIONICH KOMIIETEHT-
HocTH, A.B.XyTOpCcKoif — Ha CTPYKType 0Opa3oBaTeIbHBIX
Pe3yJIbTaTOB.

TakuMm 00pa3oM, HECMOTPS Ha PA3IU4Ms B TPAKTOBKaX,
MIPEJCTaBICHHBIEC MOIXOABI TOMOJIHAIOT APYT Ipyra u mo3-
BOJIIIOT KOMIUIEKCHO PaccMaTpUBaTh KOMIETEHTHOCTh Kak
pe3ynpTaT 00pa30BaHMS, BKIIOYAMONINN 3HAHUSA, YMEHHS,
OTIBIT JESTEIbHOCTH, TMYHOCTHBIE KaueCTBa U TOTOBHOCTH K
pemeHno MpoeCCUOHAIBHBIX U COIMAIBHBIX 3aaa4. [aH-
HOE TTOHMMAaHHE JI)KUT B OCHOBE COBPEMEHHOW 0oOpa3oBa-
TEJILHOM NMPAaKTHUKH W OMNPE/ENseT HalpaBlICHUS Pa3BUTHUS
KOMITETEHTHOCTHOTO MOAX0/a B CHCTeMe 00pa3oBaHusL.

OCHOBHBIMHU TIPHHIMIIAMH KOMIIETEHTHOCTHOTO IT0JIXO-
Jia SIBIISIOTCSL:

OpHUEHTAIMs] HA IPAKTHYECKOe NPUMEHEHUE 3HAHUM;

WHTETpaIys 3HaHNH, YMEHUI W TMIHOCTHBIX Ka4eCTB;

pa3BUTHE CAMOCTOSTEIIFHOCTH M OTBETCTBEHHOCTH 00Y-
YJaroIUXCS;

(opMHpOBaHNE TOTOBHOCTH K HETPEPHIBHOMY 00pa3o-
BaHUIO;

obecrieueHne CBs3U OOy4YeHHS C TPO(ecCHOHATBHON
JIESITEbHOCTBIO.

B coBpemeHHOH 00pa3oBaTenbHONH NpPaKTHKE KOM-
HNETEeHTHOCTHBII MOJAXOJA pealu3yercs uepe3 BHEIpEHUe
AKTHBHBIX M MHTEPAKTUBHBIX METOIOB OOYUCHHMS, IPOEKT-
HYI0 JeATEeNbHOCTh, IpoOJeMHOe OOydeHHe, Keiic-
TEXHOJIOTHH, HCCIIEIOBATENILCKYI0 pabOTy M HCIIOJIB30Ba-
HHEe [UQPOBEIX 00pa3oBaTENbHBIX pecypcoB. Takue
METOJbI TIO3BOJIAIOT CO3/aBaTh YCIOBHUSI IUISI PA3BUTHUS Y
00yJaromuxcsi KOMMYHHKAaTHBHBIX, HH(OPMAIOHHBIX,
COLMATBHBIX U MIPO(ECCHOHATBHBIX KOMIIETCHIIUH.




Oco0oe 3HaueHNEe KOMITETEHTHOCTHBIM TOJIXO MPHOO0-
peTaeT B SA3BIKOBOM 00pa3oBaHWd. (OCHOBHOW IICIBIO
00y9eHUs SI3bIKYy CTAHOBHTCS ()OPMHUpPOBAHHE KOMMYHHUKa-
TUBHOW KOMIICTCHITMH, IIPEAIoaralmell CcrocoOHOCTh
3¢ (PEKTUBHO HCHONB30BATH SI3BIK B PA3IMYHBIX CHTYaLHAX
obmenus. B 3Toil cBsA3W BO3pacTaeT poib IPAKTHKO-
OPHEHTHPOBAHHBIX 33/JlaHUH, MOJEIHPYIOIINX peabHbIe
KOMMYHUKaTHBHBIE CUTYallUH.

CoBpeMeHHbIe 00pa3oBaTeNbHbIE CTaHAAPTHl TaKXkKe
OpPHEHTHPOBaHbI Ha KOMIICTCHTHOCTHYIO MOJAENb MOATO-
TOBKHM oOydaromuxcsi. B HUX pesyiprarbl oOpazoBaHUs
NIPE/ICTAaBIICHBI B BHJE COBOKYITHOCTH YHHUBEpCAJIbHBIX, 00-
menpoeCCHOHATBHBIX U TPO(PECCHOHANBHBIX KOMITCTCH-
IIUH, YTO CBUIETENBCTBYET O MIMPOKOM NPHU3HAHUU KOMIIE-
TEHTHOCTHOTO TI0IX0/1a B 00pa30BaTENbHOM MPaKTHKE.

HecMoTps Ha 3HaYMTENBHBIE JOCTIKCHUS, PeaTH3aIlis
KOMITETEHTHOCTHOTO IIOJXOJla CTAalKUBACTCSI C PAAOM
TpynHocTel. K HUM OTHOCSTCS HemocTaTodHas pa3pado-
TAHHOCTb TUarHOCTUYECKUX MHCTPYMEHTOB OLIEHKH KOMIIe-
TEHLHUH, HEOOXOIUMOCTh COBEPILEHCTBOBAHUS METOANYE-
CKOM MOJTOTOBKH IENAroroB 1 Noucka 3Gp(eKTHBHBIX TeX-
HOJIOTHiT (POPMHPOBAHUS KOMIIETEHTHOCTEH 00Yy4alOmInXCsl.

AHayim3 u pe3yabTarhbl. [IpakTika BHEIpeHHUs KoMIIe-
TEHTHOCTHOTO TOAXOAa B II€AArOTMYECKUX HHCTUTYTax
CBHUJICTENBCTBYET O €ro BBICOKOH 3((EKTHBHOCTH IIpH
YCIIOBUM KOMIUIEKCHOM OpraHM3alii 00pa3oBaTelIbHOTO
nponecca. CoOBpeMEHHbIE NEJarorudecKue HHCTUTYTHI
OPHEHTHPYIOT MOATOTOBKY OYIyIIMX YYUTEIEH HE TOJBKO
Ha OCBOGHHE CHCTEMBI TEOPETHYECKHX 3HAHWH, HO M Ha
(dopmupoBanue MpopecCHOHATIBHBIX KOMIIETEHIUH, HE0O-
XOJUMBIX JJIS yCIIEUIHOM II€arorn4ecKon JesiTeIbHOCTH.

Onnum u3 Hambonee >(PpPEeKTUBHBIX HaNpaBlIEHUH pea-
JIM3alMK KOMIIETEHTHOCTHOTO TI0/IX0/1a SIBJISIETCS MHTErpa-
LIUsl  TEOPETHMYECKOH  MOJArOTOBKM  C  MPAKTHKO-
OpPHEHTHPOBAHHBIM O0yUEHHEM.

Ocoboe MecTo 3aHMMaeT yueOHast 1 IPON3BOJICTBEHHAS
relaroruyeckasl mpakTuka. Bo BpeMst MpoxXoXkaeHust mpak-
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THUKH CTYAEHTHI CaMOCTOSITENBHO pa3pabaThIBalOT yPOKH,
MPOBOAAT yIeOHBIEC 3aHATHS, OPTaHU3YIOT BOCTIUTATEIbHbIC
MEpOIIPUATHS, OCYIIECTBIAIOT JHAarHOCTHKY o00pa3oBa-
TENBbHBIX PE3yNbTAaTOB INKOJBHUKOB W  aHAIU3HPYIOT
COOCTBCHHYIO MEIaroruyecKyro JesTensHOCTh. HacTaBHH-
YECTBO CO CTOPOHBI IPENOAABATENC MHCTUTYTA M OIBIT-
HBIX YYUTEJNeH IIKOJ o0ecreuynBaeT MOCTOSIHHYIO npodec-
CHOHAJIBHYIO PE(IIEKCHI0O M KOPPEKTUPOBKY IpPOQeccHo-
HaJIbHBIX JE€HCTBUHI CTYIECHTOB.

[Tono6Hast opranuzaiyst 00y4eHus O3BOJISIET OYAYIIM
nefaroraM IPUMEHATh TOJTYyYEHHBbIE 3HaHMA B peanbHBIX
YCIIOBUSIX 00pa30BaTeIbHON AEATEIbHOCTH, Pa3BHBas MPO-
(beccoHaIbHOE MBIIUICHHE, KOMMYHUKaTHBHBIC HaBBIKU U
CIOCOOHOCTH IPUHUMATH TEArOTMIECKUE PEIICHHS.

Pesynbrarhl aHanM3a IpaKTUYECKOTO OMBITA MO3BONISIOT
cAenaTb BBIBOJA, 4YTO peanu3alysd KOMIIETEHTHOCTHOTO
moxo/1a odecredrBaeT NOBBIICHHE KadecTBa Mpodeccro-
HaJbHOM TOATOTOBKM Oyaymux mexaroros. CTyneHTHI
JIEMOHCTPUPYIOT OoJiee BBICOKHH ypPOBEHb C(HOPMHUPOBaH-
HOCTH TPO(ECCHOHANBHBIX KOMIIETCHIMH, CIIOCOOHOCTh
3 PEeKTUBHO NPUMEHSTH 3HAHUSI B HECTAHJAPTHBIX IEAaro-
TMYECKUX CHUTyalUsiX, TOTOBHOCTh K WHHOBAI[HOHHOMN
JIEITEIIbHOCTH W HENPEephIBHOMY IMPO(EeCcCHOHAIbHOMY
Pa3BUTHIO.

3akiaiouenue. IIpoBeneHHOE UCCIETOBAHHE MTO3BOISAET
cAenaTb BBIBOJ O TOM, YTO KOMIIETEHTHOCTHBIA HOIXOJ
SBIIIETCA Ba)KHEHIIEH XapaKTEPUCTUKOW COBPEMEHHOIO
obpazoBanusi. Ero BHenpeHHe CIOCOOCTBYET HOBBIIICHHIO
Ka4yecTBa TIIOJTOTOBKH OOYYalOIIMXCS, Ppa3BUTHIO HX
CHOCOOHOCTH TNPHUMEHATh 3HAHMS B IPaKTHUYECKOH mes-
TENbHOCTU U YCHEIIHO afalTUPOBAaThCsA K M3MEHSIONIMMCS
YCIOBUSIM ~ OOIIECTBEHHON JKU3HH. KOMIIETEHTHOCTHBIM
noaxoj oOecreunuBaeT IMepexo] OT Mepeladyd T'OTOBBIX
3HaHUH K (OPMHPOBAHUIO JTUYHOCTH, CIIOCOOHOH K camo-
CTOSITENILHOMY PEIICHHI0 NPO(eCcCHOHAIBHBIX U COLHUAIb-
HBIX 3aJ]a4, 4TO COOTBETCTBYET COBPEMEHHBIM TPeOOBaHH-
SIM K pe3ysbTaTaM o0pa3oBaHusL.
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Tasinu cy3aap: MoTuBaIys, YKyB (aoiusaTd, OakaraBpHat, IMeJaroruk TEXHOIOTHSIAP, METOJUK BOCHUTAJAp, OMIHMI
(daommury.

Pe3rome. Maxkonana OakamaBpuaT OOCKMYM TanabaJapUHUHT YKyB MOTHMBAallMSICUHM MIAKJUIAHTHUPUII — Ba
PHBOXKJIAHTHPHUIITa KapaTWiIraH METOAMK BocUTanap Epurtwiran. Myaumd OUIAaKTHK BOCUTajap, IeIaroruk
TEXHOJIOTHsUIAp XaMIa YKyB (GaoiusaThHH (aoUIAlITUPYBYM YyCy/utap Taxjawi Kwiand. LyHuWHTIEK, TanabalapHUHT
WHIUBHIYyall XYCYCHSTIapUHH MHOOATra OJraH XOJjJa TabJIuM KapaéHMHU TalIKWJI ITHII OyliMua amManuid TaBcHsIap
KEJITUPUJITaH.

KiroueBble ciaoBa: MOTHUBaNusAi, yqe6Haﬂ ACATCIBbHOCTD, 6aKaJ'IaBpI/IaT, eaarortd€CKuc TEXHOJIOIuu, MeTO,I[PI‘IeCKI/Iﬁ
PIHCTPYM€HTapI/II>'I, IIO3HAaBaTCJIbHasA AaKTUBHOCTD.

Pe3ome. B craTthe pacCMaTpUBAIOTCA KIIFOYCBBIC ACIICKTBI MCETOAUYCCKOIO0 HWHCTPYMCHTApHsA, HAIPABJICHHOTO Ha
¢dopMupoBaHHE W pa3BUTHE YYeOHOH MOTHMBAllMM CTYICHTOB OakajlaBpuaTa. ABTOp AaKICHTHPYEeT BHHMaHHE Ha
NEeJarornieCKux TCXHOJIOTUAX, CTUMYIHUPYHOHNIUX ITO3HABATCIIBHYHO AKTHBHOCTB, 4 TAKXKC HA KOHKPETHBIX METOAAX U
HpI/IéMaX, 06GCH€‘{I/IBa}OH_[I/IX YCTOP'I‘{PIBYIO MOTHUBAIlUKO K 06yqu1/I}0. Hpe,ZlCTaBJ'IGHBI NPAaKTUYCCKUC PCKOMCHAAIMU 110
MIPOEKTUPOBAHUIO YIEOHOI0 Ipolecca ¢ yIETOM HHANBUIYAIbHBIX OCOOCHHOCTEH CTYIEHTOB.

Key words: motivation, learning activity, undergraduate education, pedagogical technologies, methodological tools,
cognitive engagement.

Summary. The article examines the methodological tools aimed at stimulating learning motivation among
undergraduate students. The author highlights pedagogical technologies and techniques that activate cognitive engagement
and sustain motivation. Practical recommendations for organizing the learning process considering students’ individual
traits are provided.

BBenenue. CoBpemeHHas cucrema BeIcmiero  (YOOBOJILCTBHE OT TpoOIlecca); OTpHIATENbHYI (CTpax
00pa30BaHUs CTANKHBACTCSA C 3a7adeid (GOpMHUpPOBAHMSA HE  Iepel]l HaKa3aHHWEM, HEYCIIEXOM).
TOIBKO  TPO(PECCHOHANBHBIX, HO ¥  JIMYHOCTHBIX Pa3zpaboTka MeTOAMYECKOTO MHCTPYMEHTApHS JOJDKHA
KOMIETeHIINA  o0yJaromuxcs. B 3TOM  KOHTEKCTE  YYHTHIBATH BCE OTH BUABI MOTHBAIMH, WX AWHAMHUKY H
MOTHBAIUS CTaHOBHTCSA BaXXHEHIIINM (dakTOopoM  HMHAMBUAYaJbHBIE OCOOCHHOCTH OOYYArOIMXCSL.
YCIIEIIHOTO ~ OCBOEHHUS ~ 00pazoBaTEIbHBIX  MPOTPaMM. IIpobnema MoTHBanMK yueOHOH AEATENBHOCTH 3aHUMA-

Oco0eHHO aKkTyaJdbHO 3TO JJIs CTYIAEHTOB OakamaBpuaTa, €T OJHO W3 LEHTPaJbHBIX MECT B  IICHXOJIOTO-
HaxXOJSIIMXCSl Ha JTale CTAHOBJICHUS KaK CIEIUAJIMCTOB.  MEJIarorTMYeCKUX HCCIeTOBaHUAX. TeopeTHudecKue OCHOBBI
MortuBarst B y4eOHOH JeATETBHOCTH oOOeCledrBaeT  HM3y4eHHS MOTHBALIMOHHOW CQepsl JHYHOCTH  OBLIH
HAIPABJICHHOCTh, AKTUBHOCTh W YCTOMYMBOCTh YYEOHBIX  3QJI0KEHBI B TPYAaX OTCYECTBECHHBIX YYCHBIX, PacCMaTpH-
neiicTBUd, 4YTO TpeOyeT OT mpernojaBaTels BIAICHUS  BaBIIMX MOTHBAIMIO KaK BHYTPEHHHH MEXaHU3M, OIpele-
Ppa3HO00pa3HBIM METOJUICCKUM HHCTPYMEHTApUECM. JISIOLMI HANpaBICHHOCTh M AKTUBHOCTh JIE€ATENbHOCTH

CoBpeMeHHOE BEICIICE O00pa3oBaHHE MepexuBaeT  denoBeka. CyYIIECTBEHHBIH BKIAJ B pa3pabOTKy TEOpUH
TpaHC(OpMAIIMOHHBIE MPOIECChl, B IIEHTpe KOTOpbhix  MotuBamuu  BHecion — A.H.JleontheB, JI.M.boxowuy,
HaxXOJUTCsl JUYHOCTh cTyAeHTa. OnnuMm u3 BaxHeilmumx  A.K.Mapkosa, E.IL.Unbun, M.A.3uMHsIst 1 Ipyrue uccie-
(haKTOpOB YCIIENTHOTO YCBOCHUsI 3HAHUU sIBiIsieTcs ydebnas  jgoBatenu. B paborax E.I1.MnpuHA MOTHBAIUS TpakTyeTcs
MoTtuBanusi.  AmankynoB  III.  momuepkuBaeT  9TO, Kak CJIO)KHAsi CHCTeMa MOTHBOB, MOTPEOHOCTEH, Ienedl u

METOAMYECKHA  WHCTPYMEHTapui,  00ecHeumBaIOMNK  HHTEPECOB JHMYHOCTH, OIPEHCSIAIONINX  JIeSTEIHHOCTD
¢dopMHupoBaHHE  yCTOWYMBOH  y4eOHOM  MOTHBamMH,  dYeloBeka [2].
CTaHOBHTCA IIPUOPUTETHBIM HaIlpaBJICHUEM H.Manomonoxk, T.CemenoBa u E.TepeHTheB OqUEPKH-

negaroruyeckoro  mpoektupoBanus [1]. B pamkax  BarooT, 4TO TEOPHs CAMOJECTEPMHUHAIMH SBJIETCS OIHOM U3
MIeTaTOTMYECKON MPAKTHKH MOTHBAIWS KiIacCUQUIPyeTcss  HanOoiee MPOAYKTHUBHBIX UL aHAIN3a MOTHUBAIMH CTY/ICH-
HA:BHYTPCHHIOIO (MHTEpeC K 3HAHHSAM, CTPEMJICHAC K  TOB BBICHICH IIKOJBI, TaK KaK IMO3BOJSET YYHUTBHIBATh Kak
CaMOPAa3BUTHIO );BHEIITHIOO (oueHkH, KOHTPOJb,  BHYTPEHHHWE, TaK M BHEIIHUE IPUYHUHBI BOBJICUYEHHUS B
MIEPCIEKTUBBI TPYIOYCTPOHCTBA); MOJIOXKUTEIBHYIO  YYCOHYIO IEATCIBHOCTH [3].
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B HCCIIEJOBAHUSIX A.H.JIeontneBa MOTHBALIUSA
pacKpbIBaeTCs Yepe3 KaTeropuio AesTeIbHOCTH, B KOTOPOH
MOTHB BBICTYHaeT B KadecTBe MOOyxmaromero ¢akropa
aKTUBHOCTH JHYHOCTH. ABTOpP MOJYEPKHBAJ, YTO WUMEHHO
MOTHUB OIPEACISIET JUYHOCTHBIA CMBICT AEATEIBHOCTH M
BJIMSIET HA CTENEHb BOBJIICYEHHOCTU YEJIOBEKA B IPOLECC
00yucHwMs.[4]

M.B.JIs1eHKO OTMEUYaeT, YTO JHWIIb HE3HAYUTEeJIbHAas
4acTh CTYACHTOB JEMOHCTPHUPYET YCTOWYUBYIO BHYTpEH-
HIOI0 MOTHBAIIMI0 K OOYYEHHUIO, TOrIa Kak OOJBIIMHCTBO
OPHUEHTUPOBAHO MPEUMYIIECTBEHHO Ha BHEIIHUE CTUMYJIBI:
MOJyYCHHE JTUIUIOMA, COIMANIbHOE 0J00peHre miu n3bera-
HHUe Heynmad [5].

B paborax A.K.MapkoBoii ydeOHasi MOTHBAIHA
paccMaTpHBaeTcs Kak CJI0)KHAs MHOTOYPOBHEBas CHCTEMa,
BKIIIOYAIOIIast M03HABAaTENbHEIE, COILMaJIbHBIC u

npodeccHOHaNbHBIE MOTHBBL. ABTOp TOAYEPKHBAIA, YTO
pa3BUTHE MOTHBAIMOHHON C(ephl CTYy[JEHTOB HAINPSIMYIO
CBSI3aHO C OpraHusanueil oGpa3oBaTeslbHOTO Ipolecca U
XapakTepoM IeAaroruyeckoro B3aummoneicteua. Ocoboe
BHUMaHHE HCCJeIoBaTeNb  yaemsuia  (OPMUPOBAHHIO
BHYTPEHHHX  MOTHBOB  y4YeHHs,  O0ECIEeUMBAIOLINX
OCO3HAHHOE U aKTUBHOE OTHOIICHHE K 00yueHuIo [6].

U.A3umMHA1  paccmaTpuBaja  MOTUBALMIO  Kak
Ba)KHEHIIHNHA CTPYKTYpPHBIN KOMITOHEHT yaeOHO
nestenpHOCTH. [lo MHEHHIO HCCiemoBatelsi, YpOBEHb
y4eOHON aKTUBHOCTH CTYICHTOB OIPENEISCTCS CTEIEHBIO
UX JINYHOCTHOW 3aMHTEPECOBAHHOCTH B 00pa30BaTEIHHOM
mpomecce, a TaKKEe CIOCOOHOCTHIO  IPENOAaBaTENS
CO03/1aBaTh yCIOBUSA JUIA NMPOSBICHUS CaMOCTOSTENbHOCTU U
MO3HABATEIFHOM MHUIIHATHBEI 00yUaromuxcst [7].

B wuccnenosannsax T.B.CemeHoBo#l mpeampussTa Imo-
IIBITKa CHCTEMAaTHU3UPOBATh TEOPETHUKO-METOHOIOTHIECKHE
MOJIXO/BI K U3YyYCHHUIO Y4eOHONH MOTHBAIMH. ABTOpP BBIZE-
JII€T HECKOJIBKO KJIFOYEBBIX HAIIPABIICHUN: TEOPUIO ApaiiBa,
TEOPHIO OXHMIAHWH M LEHHOCTH, aTpUOYTHBHYIO TEODHIO,
TEOpHI0 CcaM03((EKTUBHOCTH, TEOPHIO IOCTHIKEHUECKHX
nenei n Teopuro camozaerepMuHanuu. CoriaacHO BBIBOJIAM
nccienoBaTeNs, MOTUBAUS y4eOHOH NesATEeIbHOCTH TIpeli-
CTaBJsIET CO00H MHOTOYPOBHEBYIO CHCTEMY, BKIIIOUAIOIIYIO
KOTHUTHBHBIH, SMOIMOHAIBHBIA U TOBEICHYECKUH KOMIIO-
HeHTHI [8].

CoBpeMeHHbIE 3apyOeKHbIE UCCIICTOBAHMS MOTHBAIIH
y4eOHOH 1eATeTbHOCTH IPEUMYIIECTBEHHO 0a3UPYIOTCS Ha
Teopun camoonpenenenus O./lecu u P.Paitana. CormacHo
JAaHHOM ~KoHIenuuy, Hauboyiee ycToiumMBONW (opmoi
MOTHBALIUH SIBJISIETCS] BHYTPEHHSS! MOTHBALUSI, OCHOBaHHAS
Ha MHTEpece K COAEP)KaHUIO AEATEIBHOCTH M CTPEMIICHUH
JUYHOCTH K CaMOpa3BUTHIO. llccrenoBaTeny BBLIENISIOT
Tpu 0a30BbIE NCHXOJIOTHYECKHE MOTPEOHOCTH, BIHSIOIINE
Ha (OPMHMpPOBAHUE YCTOHYMBONH MOTHBALMH: HMOTPEOHOCTDH

B aBTOHOMHH,  KOMIETEHTHOCTM M  COLUAIbHOU
MIPUHAAJICKHOCTH. Y IOBJIETBOPEHHE YKa3aHHBIX IIOTped-
HOCTEl  CIOCOOCTBYET  IOBBIINICHHIO  IIO3HABATEIBHON
aKTMBHOCTH CTYJEHTOB U pa3BUTHIO HX CaMOCTOsI-
TEIBHOCTH B OOYIEHUH.

Meroauyeckuii  MHCTPYMEHTapuii: IOHATHE U
CTPYKTYypa

I[loxg ™MeroauyecKUM HWHCTPYMEHTAPUEM MOTUBALIUU
MMOHUMAETCS COBOKYIHOCTh NPUEMOB, METOAOB, (OpM U
cpenctB  oOydeHHs, HANpaBIICHHBIX HAa AKTUBU3AIUIO
BHYTPEHHEIO CTPEMJICHUSI CTYIEHTa K OCBOCHHUIO 3HAaHUHU.
OH BKJIIOYAET:
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MOTHBAIIMOHHBIE METOJABI TpernoaaBanus (Mpoo-
JeMHOe O0OydeHHe, WCCIeIO0BaTeIbCKas NeATCIBHOCTD,
KEHC-METOIbI);

— mupaktadeckue cpenctBa (MKT, mynsrumenniiHbie
pecypcEL, UTPOBBIE (OPMBI);

— QOpMBI KOHTPOJ, CTHMYIUPYIOIIHE YIEOHYIO
AKTHBHOCTb (IpoeKTHBIE 3aJaHusl, CaMOOIICHKA,
pednexcus).

B HUCJIeJOBAHUAX becnanbko B.IIL.,

«pe3yNbTATUBHOCTh OOYYCHHS HAMPSIMYI 3aBHCHT OT
COTJIACOBAHHOCTH TENAarorm4ecKux IeNieH, COoAepKaHus U
cpenctB ux peanauzanum» [3].

IIcuxosioro-negaroruyeckasi 0CHOBa MOTHBALIMH

MoTuBanus CTyIEeHTOB 0a3MpyeTcss Ha TAKUX TEOPHSX,
KaK TeopHs uepapxum morpedHocteit A. Macnoy, Teopus
MoTHBamuu mocTikeHus J[.Makkiemnanma, a Takke Ha
nesrensaocTHOM moaxone JI.C. Beirorckoro. C ToYkHM
3peHHS MEeNAarOTUKH BBICHICH IIIKOJBI, MOTHUBAIIHS SBISICTCS
HeOTLeMJ’IeMOﬁ YaCcTblO KOMIICTCHTHOCTHOI'O I110J1X0Ja,
OpI/IeHTI/IpOBaHHOFO HAa AaKTHUBHOC BKJIFOYCHHC CTyZleHTa B
00pazoBaTeNbHbIHN Mporece .

IIpakTuyeckne MeTOIBI M TEXHOJIOTHH

B MIPaKTUKE BY30BCKOT'O IIperno/iaBaHus
5 PEKTUBHEIMUA METOAAMH SIBIISIOTCSL:

npoektHoe  oOy4yeHme, Kotopoe  Qopmupyer y
CTYIEHTOB JIMYHOCTHBIH  HWHTEpEC dUepe3  pELICHHE

aKTyallbHbIX 33/1a4;
nopthoaro, Kak Crocod CaMONpPE3eHTAMU U OLCHKH
JIMYHBIX TOCTHKCHUI,
obpaTHast CBS3b,
OIICHKE U MOJJICPIKKE;

OCHOBAaHHAss Ha KOHCTPYKTHBHOMH

TexHosorust  "oOyueHWe uepe3  HACTaBHHUYECTBO",
MOBBILIAIONIAS  BHYTPEHHIOK  MOTHBAalMIO 32  CU€r
3MOLUOHAILHOTO BOBJICYCHHUS.

Taike BaKHYIO pOJIb WIPAOT WHJMBUAYaJbHbIC

TPAaeKTOpUU OOYUEHUs, KOTOpHIE YYHUTHIBAIOT JIMYHbBIE
MOTHBBI 1 IIE€JIH CTY/ICHTOB .

OmnbIT npenoiaBanus B OakajgaBpHaTe MOKa3bIBAaCT, YTO
HanOonee A(PQPEKTUBHBIM SBISCTCS KOMOWHHPOBAHHBIN
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IMpo6JieMbl 1 OTPAHUYEHUS camopa3Butre. B ycrnosmsax 1mmdpoBmuzanuu obpa3zoBaHus,
Ha mpakTuke BBIABICHBI TPYIHOCTH, MEIIAIOIIME  IeJaroruyeckas 3ajada 3aKiIlo4aeTcsi B TOM, YTOOBI
3¢ (PeKTHBHOMY NPUMEHEHHI0 MOTHBAIIIOHHOTO HWHCTPY-  HAaXOIUThH 3((EeKTUBHBIC CIIOCOOB! BKIFOUECHHUS CTYICHTOB B

MEHTapHsi: aKTHBHYIO y4eOHYIO NESATCILHOCTh HA OCHOBE BHYTPEHHHX
Henocrarounass MeToan4eckast IOATOTOBKA MPEMOAaBa-  MOTHBOB.

Tenei; Pa3BuTHEe METOIMUECKOTO HHCTPYMEHTapUsI MOTHBALINH
OrpaHW4eHHOCTh BPEMEHU Ha 3aHSTHUS; B 00pa3oBaTeNbHOM NESTENbHOCTH OakajaBpOB SIBISAETCS
Huskwuii ypoBeHb 1M(POBOI TPaMOTHOCTH y CTYJICHTOB ~ aKTyaJbHOW 3ajaueil COBPEMEHHOrO IIeJarorm4eckoro

U TpenojaBarenel; npouecca. PPEKTUBHOCTh O0YUEHHS HANPSMYIO 3aBHCHT
Henoouenka ponu MOTHBalMM B YYeOHBIX IUIaHaX M OT ypPOBHS MOTHMBAIMHU, @ 3HAYUT — U OT TOTO, HACKOJBHKO

IIporpamMmax. ITpaMOTHO  TpenojaBaTeNb  HUCIOJB3YeT  KOMILUIEKC

3akaiouyenne. Takum  0o0pa3oM,  METOAMYECKHH  IEAArorMYEcKHX, HU(PPOBBIX M MCHUXOJIOTO-IHIAKTHIECKUX
HHCTPYMEHTAPHA MOTHBALlMM CTYACHTOB OakamaBpmata cpeacTB. HeoOxommmo — manmpHeWIee  TEOpeTHIECKOE
mpencraBisier co0oif THOKYIO, amanTHBHYIO CHCTEMY, OCMBICICHHE U MPaKTHIecKoe 00OCHOBAHME METOIMYECKUX
crocoOHYI0 HE TOJBKO TIONJCPKUBATh IO3HABATENFHBI  pEIICHHH, WHTETpalds WHHOBAIIMOHHBIX TEXHOJOTHH W
HHTEpec, HO U (POPMHUPOBATh YCTOWYHMBYIO YCTAaHOBKY Ha  pa3BHUTHE MEIAarOrMYecKOi pedieKcru.
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MAKTAB O‘QUVChILARIDA INTELLEKTUAL SAVODXONLIKNI
RIVOJLANTIRIShNING PEDAGOGIK ASOSLARI
Matmuratova Gulistan Kamalatdinovna — katta o ‘gituvchi
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Ajiniyoz nomidagi Nukus davlat pedagogika instituti

MNEJATOIr'MYECKHUE OCHOBBI PA3BUTHS UHTEJIJIEKTYAJIBHOM
I'PAMOTHOCTHU Y IKOJIBHUKOB
Matmyparosa ['ynucran KamanataunoBHa — cmapuwuil npenodaéamens
Hyxycekuii 2ocyoapcmeennulii nedazo2uieckuii uHCmumym umenu Axrcunusiza

PEDAGOGICAL FOUNDATIONS OF DEVELOPING INTELLECTUAL
LITERACY IN SCHOOLCHILDREN
Matmuratova Gulistan Kamalatdinovna — Senior teacher
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: intellektual savodxonlik, tangidiy fikrlash, mantigiy tafakkur, pedagogik texnologiyalar, mustaqil
fikrlash, ijodkorlik, kompetensiya, ta’lim sifati.

Rezyume. Mazkur magolada intellektual savodxonlik mazmuni, uning tarkibiy gismlari, tangidiy va mantiqgiy fikrlashni
rivojlantirishdagi o‘rni hamda zamonaviy pedagogik texnologiyalar asosida o‘quvchilarning mustaqil fikrlash, ijjodkorlik va
muammolarni hal etish kompetensiyalarini shakllantirish masalalari yoritilgan.

KiroueBbie cjioBa: HWHTCJUICKTYyaJIbHasA T'paMOTHOCTb, KPUTHUICCKOC MBIIIJICHUC, JIOTNYECKOEC MBIIIJICHUC,
negarorn4eCKue TEXHOJI0rum, CaMoCTOATCIIbHOC MBIIIJICHUE, TBOPYECTBO, KOMIIETECHTHOCTDH, KAUY€CTBO O6pa30BaHI/IH.

Pe3tome. B naHHOH cTaTbe paccMaTpUBAlOTCA CYIIHOCTb M CTPYKTYpa HMHTEIUIEKTYyaJIbHOM IPpaMOTHOCTH, €€ POJb B
PAa3BUTHU KPUTHUCCKOI'O M JIOTUYCCKOI'O0 MBINUJICHHSA, @ TAKKC 3HAYCHUC COBPCMCHHBLIX INEAArOTrMYCCKUX TEXHOJIOTHH B
(1)OpMI/Ip0BaHI/II/I CaMOCTOATCIbHOI'O MBIIIJICHHUS, TBOPYCCKUX CIIOCOOHOCTEN 1 HaBBIKOB peaicHus HpO6J‘IeM Yy HIKOJIbHUKOB.

Key words: intellectual literacy, critical thinking, logical thinking, pedagogical technologies, independent learning,
creativity, competence, quality of education.

Summary. This article examines the essence and structure of intellectual literacy, its role in developing critical and
logical thinking, as well as the significance of modern pedagogical technologies in forming independent thinking, creative
abilities, and problem-solving skills in schoolchildren.

Kirish. XXI asrda jamiyat rivoji bilimli, tangidiy = amaliyotda qo‘llash qobiliyatidir. U faqat bilim olish bilan
fikrlaydigan va vyangicha yechimlar topa oladigan cheklanib golmaydi, balki:

shaxslarga ehtiyoj sezmogda. Shu bois, ta’limning ilk Mustaqil fikrlash

bosqichidanoq o‘quvchilarning intellektual savodxonligini Manbalar bilan ishlash

rivojlantirish ~ masalasi  muhim  ahamiyatga ega. Muammolarni ijodiy yechish

Boshlang‘ich sinflar bolaning fikrlash, anglash, tahlil gilish Mantigiy tahlil gilish

va ijodiy yondashish qobiliyati asosi qo‘yiladigan davr kabi ko‘nikmalarni ham oz ichiga oladi.

hisoblanadi. Intellekt atamasi kundalik hayotimizda juda ko‘p

Bugungi kunda ta’lim tizimi oldida turgan asosiy ma’noda qo‘llanadi, turlicha izoh beriladi. Intellektni
vazifalardan biri — o‘quvchilarning intellektual salohiyatini ~ mustaqgil reallik sifatida ajratishni asosiy mezoni uning xulq
rivojlantirish va zamonaviy bilimlarga ega, mustaqil fikrlay  atvorini boshqarish funksiyasi hisoblanadi. O‘zbekistonda

oladigan shaxslarni tarbiyalashdir. Boshlang‘ich sinf — esa bu masala yuzasidan M.G.Davletshin, E.G*.G‘oziyev,
bolaning fikrlash, mulohaza qilish, axborotni gayta ishlash ~ B.R.Qodirov, G*.B.Shoumarov, V.M.Karimova
va qo‘llash ko‘nikmalari shakllanadigan muhim bosqich  R.Toshimov, M.M.Mamatov, E.Z.Usmonova,

hisoblanadi. Shu bois, intellektual savodxonlikni oshirishga  Z.E.Nishonova, M.Vohidovlarning fikrlarini o‘rganish

garatilgan magsadli yondashuv bu bosgichda juda magsadga muvofigdir.

ahamiyatlidir. E.G‘.G‘oziyev O‘zbekistonda tafakkur psixologiyasini
Intellektual savodxonlik — bu axborotni gabul gilish, keng yoritgan olimlardan biridir. Muallifning fikriga ko‘ra,

tahlil qilish, mantigiy xulosa chigarish va uni amaliyotda inson tafakkuri o‘zining mustaqilligi jihatidan mustaqil va

qo‘llay olish qobiliyatidir. Bu tushuncha bir necha asosiy = nomustaqil tafakkurga ajratiladi. «Tafakkurning

yo‘nalishlarni o‘z ichiga oladi: mustaqilligi deganda, kishining shaxsiy tashabbusi bilan 0‘z
Tangidiy fikrlash — ma'lumotni baholash, asosli va oldiga konkret maqsad, yangi vazifalar qo‘ya bilishi, ular
asossiz fikrlarni ajratish. yuzasidan amaliy va ilmiy xarakterdagi faraz qilishi,
Mantigiy tahlil — ma’lumotlar o‘rtasidagi bog‘liglik va  natijani ko‘z oldiga keltira olishi, qo‘yilgan vazifani hech
sabab-ogibat munosabatlarini topish. kimning ko‘magisiz, ko‘rsatmasisiz o‘zining aqliy izlanishi
ljodiy yechimlar — muammolarga yangi va samarali yo‘l  tufayli, turli yo‘l, usul va vositalar topib, mustaqil ravishda
topish. hal gilishdan iborat aqliy qobiliyatni tushunish kerak»
Axborotdan to‘g‘ri foydalanish — ishonchli manbalarni Tafakkurning mustaqilligi aglning sertashabbusligi,
tanlash va ularni tahlil gilish [1]. pishigligi va tanqidiyligida namoyon bo‘ladi. Aqlning

Intellektual savodxonlik — bu o‘quvchining axborotni  sertashabbusligi deganda insonning o‘z oldiga yangi
to‘g‘ri qabul qilish, tahlil qilish, xulosa chiqarish va  muammo, aniq maqgsad va konkret vazifalar qo‘yishini, ana
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shularning barchasini amalga oshirish, nihoyasiga
yetkazishda, yechimini gidirishda usul va vositalarning
shaxsan o°zi izlashi, aqliy zo‘r berib intilishi, ularga
taallugli qo‘shimcha belgi va alomatlarning keltirilishidan
iborat bosqichlarning bo‘lishini nazarda tutamiz. Aqlning
pishigligi vazifalarni tez echishda, echish paytida yangi
usul va vositalarni tez izlab topishda, ularni saralashda, ana
shu usullar va vositalarni oz o‘rnida aniq qo‘llashda
trafaretga aylangan usul, eski yo‘l va usullardan forig’
bo‘lishda va boshqa jarayonlarda ifodalanadi.

E.G*.Goziyev aqliy taraqqiyotning o‘sishini maktabda
olinadigan  bilimlar  ta’minlaydi, deb  hisoblaydi.
O‘quvchilarni aqliy jihatdan o‘stirish uchun ularni faqat
bilimlar tizimi bilangina emas, balki muayyan aqliy faoliyat
usullari  (tahlil,  sintez, taqgoslash,  turkumlash,
mavhumlashtirish, umumlashtirish, esda olib golish va
boshqalar) o‘quv, ko‘nikma va malakalarni ko‘zda tutish
kerakligini ta’kidlaydi. O‘quvchilar aql-zakovatini kamol
toptirishda mantiqiy tafakkurning ahamiyati katta, chunki
tafakkurning rivojlanishi aglni qo‘shimcha ma’lumotlar
bilan boyitadi.

Agliy faoliyat insonning muayyan  bilimlarni
o‘zlashtirish yoki yangiliklarni ochish bilan bog‘liq psixik
faoliyatdir. Tafakkur atrof-muhitdagi vogelikni nutq
yordami bilan bevosita, umumlashtirgan holda aks
ettiruvchi psixik jarayon, sotsial-sababiy bog‘lanishlarni
anglashga, yangilik ochishga va prognoz gilishga
yo‘naltirilgan aqliy faoliyatdir [2].

Tahliliy yondashuv. Boshlang‘ich sinf o‘quvchilarida
intellektual savodxonlikni rivojlantirish uchun o‘qituvchi
quyidagi masalalarga e’tibor garatishi lozim:

Ta'lim jarayonida faol ishtirokni ta'minlash

Masalan: 2-sinf tabiat fanidan “Suvning holatlari”
mavzusida dars o‘tilganda, bolalarga tajriba orqali muzning
erishi va suvning qaynashi ko‘rsatiladi. Keyin “Nima uchun
muz eriganda suv hosil bo‘ladi?” kabi savollar orqali
mantiqgiy fikrlashga undaydi.

Muammoli vaziyatlar yaratish

Masalan: Matematika fanidan “Ahmad 3 dona qalam
sotib oldi, unda yana 2 dona galam bor edi. Uning jami
necha qalami bo‘ldi?” kabi oddiy misoldan tashqari,
“Ahmad 5 dona galamini do‘stlariga teng tagsimlamoqchi.
U har bir d‘stiga necha qalam berishi mumkin?”” kabi ijodiy
savol qo‘shiladi.

Topishmoglar ongga ta'sir qilishning ko‘p taraflama
vositasi hisoblanib, magsadi shaxs kamolotining barcha
boshga jihatlari bilan yaxlitlikda topishmoglardagi oqil
(dono fikrlar, teran va muhim narsa haqidagi ko‘plab
ma’'lumotlar) va go‘zallik (topishmoqlarning mukammal
badiiy shakllari, inson hayotining va tabiiy hodisalalarning

shoironaligi)ning uzviy bog‘ligligi sharofati bilan
erishilgan. Ayni holda, agl xalq tomonidan magsad,
go‘zallik esa  vosita deb  baholangan.  Aynan

topishmogqlardagi go‘zallik tufayli sog‘liq ahloq, mehnat
hagidagi fikrlar bu qadar ma'nodorlik kasb etgan.
Etnopedagogik mitti asarlar magol va topishmoglar xalq
hayotida katta ahamiyatga ega bo‘lib kelgan. Ularning
ahamiyati bugungi kunda ham zarracha kamaygani yo‘q.
Xalq so‘zlarni tejab ishlatgan, fikrni saqlash va
uzatishdagni samarador vositalarni gadrlagan, aynigsa nutq
lo‘ndaligini yuqori baholagan: «Ko‘p gap eshakka yuk».
Azaldan maqollar hagida ajoyib fikrlar mavjud. Yunonlar
va rimliklar uchun magollar jamiyatning hukmron fikri
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bo‘lgan, italiyaliklar uchun — xalq maktabi, ispanlar uchun
— ruh ozig‘i, chexlar uchun — ajdodlar donoligi, chuvashlar
uchun — keksalar o‘giti, Sharq xalglari uchun — dur
shodasidek so‘zning husni, o‘zbeklar uchun donolik va
ezgulik maktabi hisoblangan. Barcha uchun esa xalg magol
va topishmoglari xalq Xxazinasidagi bebaho boylik, deb
garalgan.

Topishmoglar bolaning xotirasini, fikrlash gobiliyatini,
zehn o‘tkirligini oshirishga imkon tug‘dirgan.

Topishmoglar bolaga turli narsalarning belgilarini
qiyoslashga, ulardagi umumiylikni topishga o‘rgatgan va
shu bilan birga narsalarni tasnif gilish, ulardagi kerak
narsalarni olib tashlash uquvini shakllantirgan. Boshgacha
aytganda, topishmoglar yordamida nazariy, ijodiy tafakkur
asoslari shakllangan.

Savol-javob  topishmoglar odamlar  hayoti va
faoliyatining ko‘p tomonlarga daxl qiladi. Ularda xalgning
odatlagi tasavvurlari aks etadi. Agliy tarbiyada bu
topishmoglarning ahamiyati g‘oyat yuksak. Ular nafaqat
fahmlash va faol fikriy faoliyatni talab etadi, balki ko‘proq
xotirlashga ~ ham  undaydi.  Ayrim  savol-javob
topishmogqlarga javoban bolalar maqollar, qo‘shiglar va
ertaklarda  uchratadilar.  Ertaklardagi  javoblar turli
variantlardan iborat bo‘ladi. Mazmun jihatdan ishonchli va
shakl jihatdan shoirona javob eng muvaffiyatlisi
hisoblanadi. Masalan «Dunyoda odam uchun eng qimmatli
narsa nima» degan topishmoqqa «Vatandan qimmatli narsa
bo‘lmas» degan javob «Xujayin va uning malayi» degan
tarixiy ertakda bor.

Topishmoglar bolaning kuzatuvchanligini rivojlantiradi.
Bola gancha kuzatuvchan bo‘lsa, u shunchalik tez va tug‘ri
topadi. Topishmoq topishni o‘rgangan bolaga o‘zi ham
topishmogqlar to‘qishini vazifa qilib bersa bo‘ladi.

Axborot texnologiyalaridan foydalanish

Masalan: Internetda “Google Earth” yordamida
geografiya bo‘yicha virtual sayohatlar o‘tkazish. Bu orqali
o‘quvchilar axborot izlash, taqqoslash va taqdim qilish
ko‘nikmasiga ega bo‘ladi.

Tadqiqotchilik ko‘nikmasini shakllantirish

Masalan: 3-sinfda “O‘simliklar hayoti” mavzusini
o‘tganda o‘quvchilarga uyda kichik tajriba qilish
topshiriladi — urug‘ni suvda va quruq muhitda o‘stirish va
natijalarini sinfda taqdim etish.

Amaliy  tavsiyalar. Maktab  o‘quvchilarining
intellektual savodxonlikni oshirishda bir gancha interaktiv
o‘qitish metodlaridan foydalanish samara beradi.

“Aql xaritasi” metodi — mavzuni umumiy sxemada aks
ettirish, masalan, “Suvning ahamiyati” bo‘yicha markazda
“Suv” so‘zi yoziladi va undan turli tarmoqlar chiqariladi
(ichimlik, tozalash, qishloq xo‘jaligi, energiya).

“Ikki gismli kundalik” — kitob o‘qishda bir kolonkada
matndan igtibos, ikkinchi kolonkada shaxsiy fikr yoziladi.

“Oyna orqali qarash” — vogeani boshga shaxs nugtai
nazaridan tasvirlash mashgi. Jamoaviy loyihalar — masalan,
“Mening orzu shahrim” maketi, u yerda bolalar ijodkorlik
va mantiqiy rejalashtirish ko‘nikmalarini ishlatadi.

“Aql charog‘i”, “Fikrlar xaritasi” kabi usullar orqali
o‘quvchilarning  fikrlash  jarayonini  faollashtiradi.
Jamoaviy muhokamalar, rol o‘yinlari va savol-javoblar
o‘tkazish va hakoza [3].

Maktab o‘quvchilarining ta’lim faoliyatida texnologiya-
larni faol qo‘llovchi pedagoglar tarbiyalanuvchilarda ta’lim
jarayoni  samaraliroq  kechishini,  texnologiyalardan
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foydalanish bolalarga o‘quv materialini batafsil o‘rganish
imkonini berishini va o‘zlashtirish yanada qizigarli darajada
kechishini ta’kidlaydilar. Zamonaviy dunyo innovatsion
texnologiyalarga asoslangan samarali va qiziqarli ta’lim
usullarini talab giladi, chunki zamonaviy ta’lim zamonaviy
texnologiyalar bilan hamqadam bo‘lib bormoqda.

Bundan tashkari o‘quvchilar bilan sinfda kichik tadgiqot
ishlarini olib borish bolalarning intellektual savodxonligini
oshirishda muhim ahamiyat kasb etadi. Bunda bolalar bilan
tabiat, jamiyat yoki oddiy hayotiy masalalar bo‘yicha
kichik tadgiqotlar tashkil qili, bolalarni topilmalarini sinfda
tagdim etishga o‘rgatish, axborot texnologiyalaridan
foydalanish, komp'yuter dasturlari, ta'limiy platformalar va
mul'timedia materiallari yordamida bilimni
chuqurlashtirish, onlayn kitoblar va ensiklopediyalar bilan
tanishtirish, muammoli vazifalar berish, oddiy mashglar
o‘rniga ijodiy va mantiqiy fikrlashni talab giluvchi savollar
berish  orgali  ukuvchilarning  tanqidiy  fikrlashni
rivojlantiriladi.

Bul ishlarni tashkil etishda o‘qituvchining roli bexiyos.
O‘qituvchi  intellektual  savodxonlikni  rivojlantirish
jarayonida qo‘llab-quvvatlovchi, yo‘l-yo‘riq ko‘rsatuvchi
va ilhomlantiruvchi shaxs bo‘lishi lozim. U bolalarda
bilimga qiziqish uyg‘otishi, savol berishga rag‘batlantirishi
va mustaqil izlanish ko‘nikmasini shakllantirishi kerak.

Xulosa.  Intellekt inson agqliy faoliyatining, agql-
zakovatini, ongli hatti-harakatining  yuksak  shakli
hisoblanadi. Intellekt tevarak-atrofni, ijtimoiy mubhitni

hamda vogelikni bilish quroli, shuningdek, insonning keng
ko‘lamdagi faoliyatini oqilona amalga oshirishning asosiy
sharti sanaladi.

Chindan ham intellektual salohiyatni yuksaltirish
bugungi kunda milliy taraggiyotning asosiy sharti va
mezoniga aylanmogda. Chunki intellektual jihatdan golog
xalq hech gachon rivojlanmaydi. Dunyodagi taraqqiy
topgan mamlakatlar eksport giladigan mahsulotlarining
ko‘pchiligi intellektual mulk hisoblanadi.

Intellektual savodxonlikni rivojlantirish — bu faqgat bilim
berish emas, balki bolani mustaqil fikrlaydigan, tahlil
giladigan va ijodiy yechim topadigan shaxs sifatida
tarbiyalashdir. Boshlang‘ich sinfda bu jarayonni interaktiv
usullar, axborot texnologiyalari va tadgigotchilik faoliyati
bilan uyg‘unlashtirish eng samarali yo‘l hisoblanadi.

Maktab o‘quvchilarining intellektual savodxonlikni
oshirish kelajakda bilimli, ijodkor va mustaqil
fikrlaydigan yosh avlodni voyaga yetkazishning asosiy
garovidir.  Bu  jarayonda  zamonaviy  pedagogik
texnologiyalar, ijodiy yondashuv va  bolalarning
gizigishlarini hisobga olgan holda tashkil etilgan ta’lim eng
samarali natijalarni beradi.

Adabiyotlar
1. Berorckwuit JI.C. Meimienne u peds. — Mocksa: «JlabupuaTy, 1999.
2. Axmedova M. Boshlangich sinflarda o‘qitish metodikasi. —Toshkent: «O‘qituvchi», 2018.
3. Xolikov D. Boshlangich ta’limda innovasion metodlar. —Toshkent: «Fan», 2020.

39



Ilim hdm jdamiyet. /25.2026

BOShLANG’ICh SINFLARDA O‘QUVChILARNING ADABIY TAHLIL
KO*NIKMASINI ShAKLLANTIRISh
Matchonov Safo — pedagogika fanlari doktori, professor
safomatchonov1949@gmail.com
Chirchig davlat pedagogika universiteti

PA3BUTUE HABBIKOB JIMTEPATYPHOI'O AHAJIU3A Y YUYAIIIUXCS HAYAJIBHBIX KJIACCOB
MaTt4uonoB Cado — doxmop nedazozuueckux HayK, npogeccop
Yupyuxckuii 20cy0apcmeeHHblil nedazo2uyeckull yHugepcumen

DEVELOPING STUDENTS' LITERARY ANALYSIS SKILLS IN PRIMARY GRADES
Matchonov Safo — Doctor of Pedagogical Sciences, Professor
Chirchik State Pedagogical University

Tayanch so‘zlar. Badiiy matn, asar tahlili, ifodali o‘qish,asarning g‘oyaviy asoslari va mavzusi, obrazlar tizimi, syujet
chizig‘i, kompozitsiyasi va tasviriy vositalari, o‘quvchilarning bilish faoliyatini shakllantirish.

Rezyume. Magolada umumiy o‘rta ta’lim tizimida adabiyot mustaqil o‘quv fani sifatida o‘z statusiga ega bo‘lgani
sababli boshlang‘ich ta’limda ham bolalar adabiyotini o‘qitish metodikasiga metodist olimlar mustaqil o‘quv predmeti
sifatida garash lozimligiilmiy-metodik jihatdan asoslangan. Shuningdek, boshlang‘ich sinflarda badiiy matn ustida ishlash
bosqichlariva usullari haqida so‘z yuritilgan.

KiroueBble cioBa: Xy,HO)KeCTBeHHLIﬁ TCKCT, aHaJIN3 NPOU3BCACHMS, BBIPA3UTCIILHOC YTCHHUC, I/I,Z[Gf/iHEliI OCHOBa U T€EMaA
MMpOU3BEACHUA, CUCTEMaA o6pa3013, CHOKCTHaA JIMHHUA, KOMIIO3HMIUA H xy,uomeCTBeHHo—1/1306pa31/1Tean1)1e CpCACTBa,
(hopMHUpOBaHUE MMO3HABATEIBHOMN EATEIBHOCTH yUAIIUXCS.

Pe3tome. B cTtatbe HayyHO-METOAMYECKH OOOCHOBAHO, YTO, TMOCKOJBKY JHUTEpaTypa B CHCTEME OOIIEro CPEeIHero
00pa3zoBaHusi UMEET CTaTyC CaMOCTOSTEIbHOW YueOHOW AMCHMIUIMHBI, METOJMKA MPENoJaBaHus JETCKOM JIMTEpaTyphbl B
HayaJlbHOM O0pa30BaHMU TAKXKe JOJDKHA pPAacCMaTpPHBaThCA YUEHBIMHU-METOJUCTaMU KaK CaMOCTOSITENBHBIN y4eOHBIN
peaAMET. KpOMe TOT'0, paCCMATPUBAIOTCA 3TAIlbl © METOAbL pa6OTLI HaJg XyAOKECCTBCHHBIM TCKCTOM B Ha4aJIbHBIX KJIaCCaX.

Key words: literary text, literary analysis, expressive reading, ideological basis and theme of the work, system of
characters, plot line, composition and stylistic devices, development of students' cognitive activity.

Summary. This article provides a scientific and methodological justification that, since literature has the status of an
independent academic subject within the general secondary education system, the methodology of teaching children’s
literature in primary education should also be regarded by methodologists as an independent academic discipline. The
article also discusses the stages and methods of working with literary texts in primary school.

Kirish. Boshlang’ich sinflarda badiiy asar ustida Tanlab o‘gishdan matn ustida ishlashning barcha
ishlashni to‘g‘ri, tez, ongli va ifodali o‘qishga o‘rgatish  bosgichlarida turli xil giyinchilikda, —murakkablikda
vazifasi o‘quvchilarda asarni tahlil qilish ko‘nikmasini  foydalaniladi. U o‘quvchilarda yaxshi o‘qish sifatlarini
shakllantirish bilan birga amalga oshiriladi. O‘qish  o‘stirish bilan birga ularning ijodiy tasavvuri, nutqi va
malakalarini shakllantirish bilan matn ustida ishlashning  zehnini o‘stirishga yordam beradi. Eng oddiy tanlab o‘qish
o°zaro bog‘liqligi asarni tahlil gilishga ganday yondashishni  asar mazmuni yuzasidan bo‘ladi.
belgilab beradi. Tanlab o‘qish ongli va ifodali o‘qish malakasini

Badiiy asar ustida ishlashning 2-bosqichi asar tahlilidir.  shakllantirishni matn ustida ishlash  ko‘nikmasini
Asarni tahlil qilishning asosiy yo‘nalishi matnning aniq  shakllantirish bilan birga qo‘shib olib borishga, bolalarning
mazmuni (vogealar va uning rivojlanishi)ni,  ijodiy tasavvurini, nutqi va zehnini o‘stirishga imkon
kompozitsiyasini, ishtirok etuvchi shaxslarning axlogi va  beradi. Shuning uchun undan o‘qish darslarida keng
xarakterli xususiyatlarini, asarning g‘oyasini aniqlash  foydalaniladi. Tanlab o‘qish matn rejasini tuzishda (matn
hisoblanadi. gismiga uning mazmunini ifodalaydigan gapni, ya’ni reja

Asarni tahlil gilishning metodik shartlaridan biri asar  qismini topishda) gahramonga tavsif berish (matndan
mazmunini uning tasviriy-ifodaviy vositalari bilan bog‘liq  gahramonning muayyan bir xususiyatini, harakatini
holda garashdir. Yana bir asosiy goida asar ustida ishlash  tavsiflovchi materiallar  tanlash)da, asar g‘oyasini
jarayonida ta’lim-tarbiyaviy vazifalarni umumiy ravishda aniqlash (g‘oyani anglatgan o‘rinni topib o‘qish)da tatbiq
amalga oshirish hisoblanadi. Bu qoidalar asar ustida etiladi.
ishlashning asosiy yo‘nalishini belgilaydi, shuningdek, 2. O‘quvchilarning berilgan savol va topshirigqlarga
matnni tahlil qilish jarayonida o‘quvchilar bajaradigan o0°‘z so‘zlari bilan javob berishi. Mashgning bu turi
topshiriglarni va muhokama gilish uchun ularga beriladigan  o‘quvchilarda o‘gilganlar yuzasidan muhokama yuritish

savollarning xarakterini aniglab olishga yordam beradi. ko‘nikmasini o‘stirishga, asarda gatnashuvchi
Asar tahlili jarayonida matn ustida ishlashning quyidagi  gahramonlarni baholashga, muallif tasvirlagan hayotiy
turlaridan foydalaniladi: lavhalar bilan asar g‘oyasi o‘rtasidagi bog‘lanishni

1. Tanlab o‘qish. Bunda o‘quvchi matnning berilgan  aniglashga imkon beradi. Ishning bu turida beriladigan
vazifaga mos qismini o‘qiydi. Vazifa asarning mazmunini  savollar ma’lum maqsadga yo‘naltirilgan va muayyan
oydinlashtirish, sabab-natija bog‘lanishini belgilash, badiiy  izchillikda bo‘lishi, o‘quvchilarni mustaqil fikrlashga
xususiyatini  ochish, o‘qilgan matnga o‘z shaxsiy undashi lozim. Boshlang‘ich sinf o‘qish darslarida savol va
munosabatini ifodalashdan iborat bo‘lishi mumkin. Tanlab  topshiriglar qaysi maqsadga yo‘naltirilganiga ko‘ra
o‘qish matn ustida ishlashning eng samarali usulidir. — quyidagicha tasnif gilinadi:
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a) asar mazmunini o‘zlashtirish va gayta hikoyalashga
doir savol-topshiriglar.

b) asar tilini o‘rganish va o‘zlashtirishga doir savol-
topshiriglar.

Savol-topshiriglar ustida jamoa, juft va yakka tartibda
ishlash mumkin.

3. O‘quvchilarni savol berishga ofrgatish.
O‘quvchilarning o‘zlarini ham savol tuzishga o‘rgatish
lozim. Zero,¢to‘g‘ri qo‘yilgan masalaning o‘zi yarim
javobdir. Matn yuzasidan savol tuzishda o‘quvchining dars
mavzusi bilan bog‘liq jihatlarga e’tibor berishi asarda
tasvirlangan ~ vogea-hodisalar ~ o‘rtasidagi  sababiy
bog‘lanishlarni bilib olishga, hayotiy xulosalar chiqarishga
yo‘l ochadi. Shuning uchun ham matn yuzasidan savol
tuzish o‘quvchini ongli va tushunib o‘qishga yo‘llaydi.
O‘quvchilarni savol berishga o‘rgatish matn ustida
ishlashda yaxshi natija beradi. O‘quvchilar matnni ongli
o‘zlashtira olsalargina, matn yuzasidan savol bera oladilar.
Sh.Sa’dullaning “Qovun sayli” hikoyasi yuzasidan savol
tuzish topshirig‘i quyidagicha beriladi:

— Hikoyadagi birinchi xatboshini o‘qing va shu gism
yuzasidan savol tuzing.

Hikoyadagi  birinchi  xatboshida  qo‘llangan
so‘zlarning ma’nosini izohlash bo‘yicha savol-topshiriglar
tuzing. (Bejirim, sertor so‘zlarining ma’nosini izohlang)
Hikoya qahramonlari tabiati, boshgalar bilan
munosabatlari yuzasidan savollar tuzing va shu kabilar.

Keyinchalik o‘quvchilar muhokama va ijodiy savollar
berishni ham o°zlashtirib oladilar.

4. Matnni tasvirlash. Matnni tasvirlash matn ustida
ishlashda katta ahamiyatga ega bo‘lib, o‘quvchilarning
ijjodiy  qobiliyatlarini  rivojlantiradi, undan  to‘g‘ri
foydalanish esa asarda yozuvchi tasvirlagan hayotiy
manzaralarni o‘quvchilar aniq tasavvur qilishlari uchun
qulay imkoniyat vyaratadi. Matnni ikki xil tasvirlash
mumkin:1) so‘z bilan tasvirlash; 2) grafik tasvirlash.

So‘z bilan tasvirlash o‘ziga xos murakkab ish turi
bo‘lib, unda manzarani so‘z yordamida aniq qayta tiklash
talab etiladi. So‘z bilan tasvirlash, shuningdek, grafik
tasvirlash uchun ham o‘quvchi matnni, undagi vogea sodir
bo‘lgan vaziyatni, qatnashuvchilarning tashqi ko‘rinishini,
xarakterli xususiyatlarini yaxshi bilishi zarur. So‘z bilan
tasvirlashda so‘zlarni aniq tanlash talab qilinadi, bu esa
o‘quvchilar nutqini rivojlantirishda foydali vositalardan biri
hisoblanadi.

Tasvirlashdan o‘qituvchi turli magsadlarda, chunonchi,
reja tuzishga asos sifatida, gayta hikoyalashga tayyorlashda,
vogea Yyuz bergan sharoitni aniglashda foydalanadi.
Tasvirlashdan mustaqil ish sifatida ham foydalaniladi:
o‘qgituvchi matnning ma’lum qismidan o‘quvchilarga juda
ma’qul bo‘lgan manzarani so‘z bilan yoki grafik
tasvirlashni, unga muallif so‘zini tanlashni hamda turli
tabiat manzaralarini, gatnashuvchi kishilarning tashqi
ko‘rinishini, voqea sodir bo‘lgan joylarni tasvirlashni
topshiriq qilib berishi mumkin.

Matnni so‘z bilan tasvirlashga o‘rgatishni darslikda
beriladigan rasmlarni matndagi shu rasmga mos gism bilan
tagqgoslab tasvirlashdan boshlash kerak.

So‘z bilan tasvirlash bosqgichma-bosgich,
tayyorgarlikdan so‘ng amalga oshiriladi:

1. Matndan manzara, vaziyat yoki gahramonlarning
tashqi ko‘rinishi tasvirlangan o‘rinlar aniqlanadi.

2. Nisbiy tugallangan o‘rinlar ajratiladi.

maxsus
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3. Tasvirlashga leksik-uslubiy tayyorgarlik ko‘riladi,
ya’ni yozuvchi, shoir qo‘llagan lug‘aviy birliklarga
o‘quvchilar diqqati tortiladi va wular tahlil qilinadi.
Tasvirlashda so‘zni aniq tanlashga yordam beriladi.

4. So‘z bilan tasvirlashga o‘rgatishning dastlabki
paytida xattaxtaga foydalaniladigan so‘zlar yozib qo‘yilishi
zarur. So‘z bilan tasvirlash qayta hikoyalashga aylanib
golmasligi lozim.

Grafik tasvirlash ko‘proq uyda bajariladi. Buning
uchun o‘quvchilar tasvirlanadigan matn gismini ajratadilar,
uni digqat bilan o‘qib  chiqadilar, mazmunini
o‘zlashtiradilar va unga mos rasm chizadilar. Bunda
o‘quvchilar bilan qanday ranglardan foydalanish, ranglar
ifodalaydigan ma’nolar bo‘yicha suhbat o‘tkaziladi.
Rasmlar ko‘rgazmasi tashkil etiladi. Har bir rasm muallifi
o‘zi  chizgan rang  tasvirini  izohlab  beradi.
Kompyuterlashtirilgan sinflarda grafik tasvirlash sinfda
ham bajartirilishi mumkin. Bunda o‘quvchilarning ijodiy
yondashuvlariga imkon beriladi.

O‘quvchilar asar voqealari rivojini seriyali rasmlar
asosida muayyan izchillikda tasvirlashlari ham, har bir rasm
seriyasi ostida shu gismda ifoda etilgan muhim fikrlarni
yozib qo‘yishlari ham mumkin. Bular asar matnini to‘liq
qayta hikoyalash, shuningdek, o‘qilgan hikoya, maqolaning
rejasini tuzish, matn mazmunini, uning tasviriy vositalarini
bilib olishga yordam beradi.

5. Asar rejasini tuzish. Reja matn mazmunini ongli va
chuqur tushunishda, asosiy fikrni ajratishda, vogealarning
izchilligini  belgilashda, matn qismlarining o°zaro
bog‘lanishini tushunishda o‘quvchilarga yordam beradi.
Reja ustida ishlash o‘quvchilar nutqi va tafakkurini
o‘stiradi. Ular matnni mazmunan tugallangan gismlarga
bo‘lishga va har bir qismning asosini topishga, ularga qisqa
va aniq sarlavha topishga, uni reja qismi sifatida
shakllantirishga o‘rganadilar.

Reja tuzishga tayyorgarlik ishlari savod o‘rgatish
davridayoq boshlanadi. Tayyorgarlik mashgining eng oddiy
turi berilgan sarlavhalardan kichik matn mazmuniga mosini
topib qo‘yish hisoblanadi. Bunday mashqqa o‘rgatishda
o‘qituvchi sarlavha asosiy fikrni ifodalashini ta’kidlaydi,
bolalar topgan sarlavhani tahlil gilib, u yoki bu sarlavha
nima uchun mos yoki mos emasligini tushuntiradi. Reja
tuzishga tayyorgarlik ishining ikkinchi turi o‘qituvchi
rahbarligida tanlab o‘qish hisoblanadi, bolalar matndan
o‘qituvchi bergan savolga javob bo‘ladigan o‘rinni topib
o‘qiydilar.

Reja tuzish “oddiydan murakkabga” tamoyili asosida
asta-sekin  murakkablashtirilib, muayyan izchillikda
o‘tkazib boriladi. O‘quvchilar 1-sinfda o‘qilgan kichik
matnga o‘qituvchi rahbarligida so‘roq gap tarzida sarlavha
tanlashlari, 2-sinfda kichik magolaning rejasini o‘qituvchi
rahbarligida so‘roq yoki darak gap tarzida tuzishlari,
3-sinfda o‘qilgan matn rejasini jamoa bo‘lib tuzishlari,
4-sinfda mustaqil reja tuza olishlari kerak.

Rejaning eng oddiy shakli rasmli reja hisoblanadi.
Buning uchun avval bolalar kitobda berilgan rasmlardan
matn gismiga mosini tanlashga va uni nomlashga
o‘rgatiladi, keyin matn qismiga tayyor rasm berilmaydi, uni
bolalarning o‘zlari so‘z bilan tasvirlaydilar. Hikoya o‘qiladi
va qismlari bo‘yicha tahlil qilinadi, so‘ng o‘quvchilar
matnning 1-qismini o‘qiydilar, o‘qituvchi ulardan qanday
rasm chizish mumkinligini so‘raydi. Qolgan gismlari ustida
ham ishlar shu tarzda ishlanadi.O‘quvchilar chizgan
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rasmlariga nom (sarlavha) qo‘yadilar. Ular qo‘ygan nom
sarlavha doskaga reja gismi tarzida yozib beriladi.

O‘quvchilar rasmli reja tuzishdan mantiqiy reja tuzishga
o‘tadilar. Bunday reja tuzish quyidagi izchillikda
o‘rgatiladi:

1. O‘qituvchi gismlarga bo‘lingan matnga tanlab reja
tuzadi va matn rejasining o‘rnini almashtirib, sarlavha
tarzida xattaxtaning chap tomoniga yozib qo‘yadi.
O‘quvchilar matnning 1-qismini o‘qiydilar, shu qism
mazmuniga mos sarlavhani topadilar, uni o‘qituvchi
xattaxtaning o‘ng tomoniga yozadi. Ana shu tarzda
xattaxtada o‘qilgan matnning rejasi hosil bo‘ladi.

2. Matn qismlarini tahlil qilish jarayonida o‘quvchilar
o‘qituvchi rahbarligida har bir qismdagi asosiy g‘oyani
aniqlaydilar va wunga sarlavha topadilar, o‘qituvchi
sarlavhalarni reja tarzida xattaxtaga yozib boradi.

3. Qismlarga bo‘linmagan matn tanlanadi, sarlavhalar
matn rejasi tartibida xattaxtaga yoziladi. O‘quvchilarga
berilgan sarlavhalardan foydalanib, matnni gismlarga
bo‘lish topshiriladi. Ular matnni o‘qishadi va sarlavhalarga
tegishli gismni ajratadilar.

4. Qismlarga bo‘linmagan matn tanlanadi, sarlavhalar
aralash tarzda xattaxtaga yoziladi. O‘quvchilarga
yuqoridagiday qismlarga bo‘lish topshiriladi. O‘quvchilar
matnni o‘qib, nisbiy tugallangan qismni ajratadilar va unga
mos sarlavhani xattaxtadantanlaydilar. Ish shu tarzda
davom ettirilib, matn rejasi tuziladi.

O‘quvchilarda reja tuzish ko‘nikmasi hosil bo‘lgach,
3-4-sinflarda ular matnni mustaqil ravishda gismlarga
bo‘ladilar, har bir gismga reja tuzadilar. Rejani darak va
atov gap tarzida shakllantiriladilar, unda har bir gism bir
turdagi gaplar shaklida bo‘lishi lozim.

Xulosa. Xulosa qilib aytganda, boshlang’ich sinf
o‘quvchilarning adabiyotga bo‘lgan qiziqishi va bilimini
to‘g‘ri yo‘naltirish, o‘quv materialidagi asosiy va muhim
jihatlarni ajrata olish ko‘nikmalarini shakllantirishda
ularni matn ustida ishlashga o‘rgatish usullari muhim
ahamiyat kasb etadi. Bundan tashgari ularda tahlil
ko’nikmasini shakllantirishga ham alohida e’tibor berish
lozim. Shu bilan birga badiiy asar ustida ishlash jarayonida
tahlil qilishning ahamiyati Kkatta ekanligini unutmaslik
kerak.
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Rezyume. Maqolada qozoq afsonalari va ertaklarining ta’limiy salohiyati hamda afsonaviy gahramonlarni ta’lim
jarayonida qgo‘llash masalalari tahlil gilinadi. Afsonaviy nasrning milliy dunyoqarash, tarixiy xotira va ma’naviy
gadriyatlarni saglashdagi ahamiyati ta’kidlanadi. Milliy xotirada saglangan tarixiy shaxslar va donishmand obrazlari orgali
yosh avlodning axlogiy fazilatlarini shakllantirish, ularning milliy ongini rivojlantirish hamda ma’naviy va madaniy
gadriyatlarni singdirish imkoniyatlari tahlil gilinadi. Tadgiqot natijalari shuni ko‘rsatadiki, ta’lim jarayonida afsonaviy
gahramonlardan tizimli foydalanish shaxsning ruhiy va axlogiy rivojlanishiga ijobiy ta’sir ko‘rsatadi.
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(AP26104063).

KiroueBble cioBa: (1)OJ'ILKJ'IOp, JICTCHAApHbIC I'€pou, O6paSOBaHI/I€, HalMOHAJIbHBIC HNEHHOCTH, AYXOBHOC Haclieque,
HUCTOPUYCCKHUC JIMTHOCTH, HApOAHAs IIPpO3a.

Pe3tome. B crathe AHAJIU3UPYETCA BOCHHUTATEIbHBIN NOTCHIMAJI Ka3alKHUX JICTCHJ W CKa30K, a TaKXKEC HUCIIOJIb30BAHUC
JIETEHJIAPHBIX TepoeB B 00pa3oBaTeNbHOM mporiecce. IloguepkuBaeTcs BaKHOCTh JIET€HIAAPHOUN MPO3bI I COXPAHECHUS
HalMOHAJIBHOT'O MUPOBO33PECHUA, HCTOpPI‘ICCKOfI naMATH U JYXOBHBIX L[eHHOCTef/’I. B cratnhe AHAJIU3UPYIOTCA BO3MOKHOCTHU
(I)OpMI/IpOBaHI/I}I HPaBCTBECHHBLIX KaYC€CTB MOJIOAOI'0 IMOKOJCHUA, PA3BUTHUA €0 HAIUOHAJIBHOTO CaMOCO3HAHUA U MPUBUTUA
JAYXOBHBIX U KYJBTYPHBIX HeHHOCTeﬁ C NMMOMOIIBIO UCTOPHUUYECCKUX JIMYHOCTEN U MYOPBIX nepCOHameﬁ, COXpaHUBHINXCS B
HapOHHOﬁ IIaMsTH. Pe3ym>TaT1>1 ucciaeaoBanusd CBUACTCILCTBYIOT O TOM, YTO CHCTEMATHYCCKOC HCIIOJIB30BaAHUC
JICTCHAAPHBIX TI'€POCB B 06paSOBaTGJ‘IBHOM pomecce OKa3bIBACT IMOJIOKHUTCIIBHOC BJIHWAHUC HaA IICUXOJIOTMYECKOC U
HPABCTBECHHOC PA3BUTHUC JIUIHOCTH.

Cratbs IMOATOTOBJICHA B paMKaxX I'PaHTOBOTO (I)I/IHaHCI/IPOBaHI/ISI HAay4YHbIX /i HAYYHO-TCXHUYCCKHUX IIPOCKTOB Ha
2025-2027 roxpl. UccnenoBanne ¢puHaHCHpOoBaIoch KomureroM mo Hayke MUHHCTEpCTBA HAYKH M BBICIIETO 00pa30BaHMUs
Pecniyonuku Kazaxcran (AP26104063).
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Summary. The article analyzes the educational potential of Cossack legends and fairy tales, as well as the use of
legendary heroes in the educational process. The importance of legendary prose in preserving the national worldview,
historical memory, and spiritual values is emphasized. The article analyzes the possibilities of shaping the moral qualities
of the younger generation, developing their national consciousness, and instilling spiritual and cultural values through
historical figures and wise characters preserved in the national memory. The research findings indicate that the systematic
use of legendary heroes in the educational process has a positive impact on an individual's psychological and moral
development.

This article was written as part of a grant for scientific and/or scientific-technical projects for the years 2025-2027. The
research was funded by the Committee of Science of the Ministry of Science and Higher Education of the Republic of
Kazakhstan (AP26104063).

Introduction. One of the most important sources that  texts. In the process of historical development, artistic
have preserved the ancient worldview and spiritual world of  stories transmitted from generation to generation through
the Turkic peoples to this day and passed on from oral tradition were later transferred to written form and
generation to generation is the system of mythological passed on from generation to generation as a spiritual
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heritage that ensures cultural continuity. In Kazan literary
studies, folk prose is classified by genres, and its
typological general characteristics and artistic and aesthetic
units are determined through special scientific analyses. As
a result of research, it is considered that folk prose is
divided into two main areas - legendary and fairy tale.
Kazakh legends and fairy tales occupy an important place
in the national cultural space, as they embody moral,
aesthetic and historical content, as well as educational and
cognitive significance. According to the classification by
subject, legendary texts are divided into types related to
place, love, heroic and historical themes. In addition, it is
known that a number of myths of historical content have
been preserved through the art of music and have survived
to the present day.

Undoubtedly, the use of spiritually deep mythological
images in the process of education and upbringing is one of
the most effective methods of forming the moral qualities
of the individual, national consciousness and spiritual and
cultural values. The use of mythological heroes in the
educational process is an effective means of forming the
moral qualities of the individual, national consciousness
and spiritual and cultural values.

Literary analysis. Legendary texts are usually created
based on real people and events in historical reality. In this
regard, the literary critic S.A. Kaskabasov: "In historical
legends, events and facts are sometimes artistically
constructed and evaluated from a fictional perspective; that
is, people narrate and present events and facts in
accordance with their own ideas, aspirations and interests,
wanting them to correspond to their own thoughts,
aspirations and interests. There are several reasons for this.
First, because so much time has passed, the exact course of
events is unknown; second, what is reflected is not the truth
of what actually happened in the past, but the truth that the
people wanted to see. It is impossible to argue against the
idea that 'the embellishments in the legend were not
deliberately introduced' [1:130]. The heroes of the legends
are individuals who are famous in the national memory for
their wisdom, courage or merits in the field of statecraft,
and also have symbolic significance in the national
worldview (Asan Kaygy, Aldar Kdse, Zhirenshe the Wise,
Kojanasyar, Korkut, etc.) appear as the main characters of
legendary prose. Depending on certain historical hames in
the legends, artistic images of such historical figures as
Begim Ana, Korkut, Chingiz Khan, Jochi, Tokhtamysh,
Bekem Ana, Korkyt, Chinggis Khan, Joshi, Toktamysh,
Temir, Ablai Khan, Tole Bi, Kazibek Bi, Aytike Bi, Syrim
Datuly, Isatay Taymanuly, Makhambet Otemisuly, Beket
Ata and Mashhur Zhusup are presented in a unified form.

Through the system of images of legendary heroes,
students not only master the content of each historical
period, but also get acquainted with the characteristic
aspects of human behavior of that time. Through the images
of heroes, the worldview and life position of our ancestors
are revealed, which allows us to instill in the consciousness
of the individual certain aspects of the values and
ontological features inherent in the Turkic peoples.

Historical legends are part of the hundred-volume
scientific publication - the "Babasoz" series, published by
the M. O. Ouezov Institute of Literature and Arts within the
framework of the State "Cultural Heritage" program
Collected in volumes 85, 86, 87, 88 and 89. Depending on
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the events, images depicted, as well as the general theme
and content, historical legends are divided into periods:

- Legends about the Turkic Khaganate and historical
figures before it;

- Legends about historical figures of the Oguz-Kipchak
period;

- Legends about events during the Mongol invasions
and the Golden Horde;

- Legends about events and figures of the Kazan
Khanate;

- Legends about wars and battles against the Kalmyks;

- Legends about the Akhs;

- Legends about Emperor Ablai;

- Legends about famous commanders and heroes;

- Legends about the hero Syrym;

- Legends related to the historical events of the Bukey
Horde;

- Legends about Kenesari-Nauryzbay and the heroes of
the uprising;

- About historical figures who lived in the 19th century
legends” [2].

Collected legends reveal the spirit of each era.

Before the above-mentioned hundred-volume scientific
publication, many scientific and popular educational works
were compiled, dedicated to individual historical figures
and collections of historical legends. Historical stories were
called "historical legends” [3]. The first to introduce this
concept into scientific circulation was the scientist
Sh.Valikhanov. Later, research in this area was continued
by V.V.Radlov, G.N.Potanin, A.E.Alektorov, A.Divaev,
I.Altsynarin, M.-Zh. Kopayev, A.Margulan, M.Auezov,
A.Kongyratbayev, M.Gabdullin, E.Ysmayulov,
S.Kaskabasov and others. ...Systematically continuing the
work of such prominent scientists as L. Sobolev, he laid the
foundation for further scientific research.

The first scholar to consider the legendary genre as an
independent genre as an important branch of folk prose was
M.Auezov. In his work, written in collaboration with
L.Sobolev, he says: "A fictional story and legend about
people who lived in history, originating from folk
creativity, is a story that describes the real courage and
character of this person in his life, a legend that arises from
perception, does not completely separate the historical
person from his real identity, and at the heart of each
legend lies the main features of a real person...," [4]. He
gives this definition and identifies the specific features of
the genre.

Discussion and results. The main typological features
of legendary prose include its historicity and national and
local character. Legends, by describing the historical
memory, worldview and life experience of a particular
ethnos, provide the younger generation with cognitively
important information from an ethnographic, ethnological
and anthropological point of view. From this point of view,
legendary prose serves as a valuable source for studying the
spiritual culture of the nation.

According to scientific and pedagogical research, the
actions and deeds of the heroes of legends are perceived in
a way appropriate to the age of the reader, and their moral
impact is strong. The proverb "The words of our ancestors
are a source of wisdom" embodies the essence of the
spiritual experience and linguistic treasure accumulated by
the nation over the centuries. Today, the rich vocabulary of
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the Kazakh language is rarely found in everyday speech,
and the process of impoverishment of language culture is
observed. In this regard, the wise reasoning of the heroes of
legends and fairy tales, witty sayings, as well as examples
of behavior such as etiquette in interpersonal relationships
and respect for the elderly, when systematically used in the
educational process, help to eliminate the shortcomings not
only in language, but also in moral education.

The poems and legends of bards and poets, which have
become a national heritage in the history of Kazan, are rich
in profound proverbs and witty phrases. Among them is
Kaban, who lived in the 18th century. Educational legends
about the poet Kabylisa occupy a special place. Such stories
reveal the life and character of the poet and are considered a
manifestation of folk wisdom. A number of legends about
the poet have come down to us. For example, the legend
"The Poet's Conversation with the Crowned Prince"
[5:117]. In this tale, the short dialogue between the poet
Kaban and the prince artistically illustrates social etiquette,
the value of words, and resourcefulness. The natural
scenery of the summer pasture is used to connect the story
with real life, thereby enhancing the realistic character of
the legend.

In traditional Kazakh society, the etiquette of respect for
the royal lineage was a firmly established norm. The poet
Kaban dismounting from his horse and crossing the bridge
over the Zhelmaya demonstrates that he followed proper
protocol and maintained personal etiquette. The king's
mockery of the poet and awarding him the title of 'saint' is a
demonstration of his violation of verbal etiquette, based on
his confidence in his social status.

The poet Kaban's response is an excellent example of
the art of speech. He refutes his opponent's unkind words
with clarity and force, citing the historical fates of the
prince's father Ablai and his brother Algazy as examples.
Here, the poet's goal is not to humiliate a person, but to
remind them of the truth and encourage them to reflect. As
a result, the prince's recognition of his mistake and respect
for the poet demonstrate the educational power of wise
words.

The moral significance of the fable is manifested at
several levels:

- maintaining the culture of speech, speaking decently
and thoughtfully;

- respect for elders and compliance with the rules of
etiquette for younger people;

- showing that wisdom and creativity are superior to
social status;

- encouraging reflection through historical figures and
educating the younger generation.

From this point of view, the fables about the poet Kaban
are an important educational and cognitive heritage that
serves to enrich the vocabulary of the younger generation,
improve speech skills, and instill national values.

"The human soul is a trust entrusted to you by God.

Be a friend to your child,

You will be immersed in pleasure.

The word of the people is a treasure.

If you do not want your mind to be harmed, restrain
your pride.

If you know its value, honor is precious;

If you can value it, everything is precious.

"Draw your thoughts in solitude,
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Draw yourself in the crowd."” [5:138]. Balpyk
Deripsaluly, who left behind such profound, article-like
words, occupies a special place in the spiritual and cultural
heritage of the Kazakh people.

His contemporary, the famous poet Suyinbay Aronuly,
singing "I am from the generation of the word master
Balpyk," clearly demonstrates Balpyk's authority among the
people and his mastery of the art of speech. His words, full
of wisdom and moral guidance, led the people to unity and
harmony He served to preserve the integrity of the nation.
The abundance of legends and historical records about the
life and activities of Holy Balpyq in the national memory
further confirms his socio-political and spiritual
significance.

One of the most pressing problems in education today is
the inability of adolescents to understand the deep meaning
of literary texts, such as the author's intention and main
message. This situation is closely related to the insufficient
development of students' abilities to think logically, reason,
and identify cause-and-effect relationships. Short stories
and fables with a moral conclusion are an effective means
of overcoming this deficiency.

Balpyg Deripsalyuly’s” Answer to his Grandson’s
Question' [5:172] is a text of great educational value, based
on deep philosophical thought. The main idea of the fable is
to distinguish between the biological life of a person and
his spiritual existence, as well as to develop the concept of
the continuity of generations and the eternity of the name.

The main moral conclusion of the fable is embodied in
the answer of the saint:

"I will die after you, my child!" At first glance, this may
seem illogical, even stupid. However, it is this paradox that
stimulates the teenager's thinking. The child is forced to
compare the literal meaning of the word with the deeper
meaning of the answer and search for its true meaning.

The bride's question in the fable "Will you live another
ninety years?" is a dialogical element that indicates a
misunderstanding in the text. In this passage, the reader is
given the opportunity to ask the question "Why didn't the
hero understand?”. Through this, the teenager learns to
identify erroneous conclusions and think logically.

The final answer of the saint:

"As long as he lives, | am alive. When he dies, who will
remember me?" is the essence of the narrative. Here the
concept of "death" is used not in the literal sense, but in the
sense of forgetting a person's name and the end of his
spiritual life. To understand this idea, the reader must:

- be able to distinguish between the literal and figurative
meanings of words;

- consider life and death from a philosophical point of
view;

- think about the importance of the spiritual heritage of
man.

Therefore, this fable should develop in a teenager:

- logical thinking;

- the ability to understand deep meaning;

- the ability to draw conclusions from dialogues;

- understanding of moral and ethical values.

Conclusion. In conclusion, reading and analyzing such
short but meaningful legends and stories directly affects the
teenager's conscious perception of works of art,
understanding the value of words, and developing a culture
of thinking. Therefore, systematic work with such texts in
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the educational process is one of the important tasks of  Ayteke Bi help form a national worldview and restore
modern pedagogy. historical memory, and also demonstrate the highest
In general, the use of mythological heroes in the example of humanitarian qualities such as caring for people
educational process is an effective mechanism for the and society and providing shelter in difficult times. At the
formation of the spiritual and moral qualities of a person in  same time, the figures of Al-Farabi, Ibn Sina (Avicenna)
the education system. The images of Begim Ana and and Khoja Ahmed Yasavi are recognized as symbols of
Domalak Ana, preserved in the historical memory and  knowledge and wisdom, guiding intellectual and spiritual
collective experience of the Kazakh people, are perceived  development.
as symbols of immaculate purity and innocence, which From a psychological point of view, these mythical
contributes to strengthening the moral principles of the  figures are perceived as role models and contribute to the
younger generation. Through such heroes as Makhambet,  formation of social behavioral patterns. In cultural studies
Isatay, Syram, Kabanbay and Er Edige, such qualities as and ethnopedagogy, they are considered as symbolic
courage, patriotism, fortitude and responsibility are  figures representing the educational ideals and value system
instilled. The images of Korkut, Mashhur Zhusup, Beket of the people. In this regard, the systematic use of mythical
Ata, Asan Kaygy and Jirenche are spiritual compasses that  heroes in the process of teaching and upbringing ensures
develop holiness and talent, and form the ability to the continuity of education, enriches the emotional and

distinguish between good and evil. sensory perception of students, and allows combining
In addition, through the names of historical figures such  traditional education with modern educational content.
as Genghis Khan, Jochi, Tokhtamysh, Amir Temur and In this regard, the scientific use of mythological heroes

Ablai, moral standards such as honesty, justice, courage and  for educational purposes is one of the main methods of
kindness are consciously instilled in the minds of students.  preserving the national spiritual heritage and forming a
Historical figures such as Mayky Bi, Tole Bi, Kazibek Bi,  mature, morally perfect personality.
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O‘ZBEKISTONDA INKLYUZIV TA’LIM MUAMMOLARI VA RIVOJLANISh ISTIQBOLLARI
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IMPOBJIEMBI U TIEPCIIEKTUBBI PAZBUTH A NHK/JIIO3UBHOI'O OBPA3OBAHUSA B Y3BEKUCTAHE
Mupuuszosa I'yasunpa HuerbaeBHa — accucmenm npenoodasameins
Hyxycckuii 2ocyoapcmeennulii neddcozuyeckuli UHCmumym umenu Axcunusasa

PROBLEMS AND DEVELOPMENT PROSPECTS OF INCLUSIVE EDUCATION IN UZBEKISTAN
Pirniyazova Gulchira Nietbaevna — assistant teacher
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: inklyuziv ta’lim, maxsus ehtiyojli bolalar, teng imkoniyatlar, pedagogik yondashuv, ijtimoiy
integratsiya, ta’lim siyosati, pedagog kadrlar, innovatsion metodlar, ta’lim tizimi.

Rezyume. Magqolada biz O‘zbekistonda inklyuziv ta’lim tizimining bugungi holati, mavjud muammolari hamda uning
rivojlanish istigbollari tahlil qildik. Inklyuziv ta’lim jamiyatning barcha a’zolari, jumladan nogironligi bo‘lgan bolalar
uchun teng ta’lim imkoniyatlarini yaratishga qaratilgan muhim ijtimoiy jarayonlardan biri hisoblanadi. Maqolada biz
mamlakatimizda inklyuziv ta’limni joriy etish jarayonida uchrayotgan asosiy muammolar, shuninghdek, pedagog
kadrlarning yetarli darajada tayyor emasligi, maxsus o‘quv metodik materiallarning yetishmasligi, ta’lim muassasalarining
moddiy-texnik bazasi yetarli darajada moslashtirilmaganligi kabi masalalarni yoritib berdik. Shuningdek, ota-onalar hamda
jamiyatning inklyuziv ta’limga nisbatan munosabati ham muhim omil ekanligini ko‘rib chiqdik. Tadqiqot davomida biz
inklyuziv ta’limni rivojlantirish uchun zamonaviy pedagogik texnologiyalarni joriy etish, malakali mutaxassislarni
tayyorlash, ta’lim muassasalarini mos infratuzilma bilan ta’minlash hamda xalgaro tajribadan samarali foydalanish zarurligi
asoslab berdik. Maqola yakunida esa O‘zbekistonda inklyuziv ta’lim tizimini rivojlantirish bo‘yicha taklif hamda tavsiyalar
berilib, ushbu tizimni takomillashtirish jamiyatda ijtimoiy tenglikni ta’minlash, shuningdek, har bir bolaning ta’lim olish
huquqini ro‘yobga chiqarishda muhim ahamiyat kasb etishini ta’kidlanadi.

KiroueBble c¢J10Ba: WHKIIO3UBHOE O6paBOBaHI/I€, JCTH C 0COOBIMU HOTpe6HOCTHMI/I, paBHBIC BO3MOKHOCTH,
He,I[aFOFI/I‘IGCKI/Iﬁ noaxoa, counvajibHagd  HHTErpaunusd, 06p8.30BaT€J'IBHaSI IIOJIMTHUKA, He,I[aFOFI/I‘IeCKI/Iﬁ IepcoHall,
HMHHOBAIIlMOHHBIC MCTOABI, CUCTEMA 06p330BaHI/I$[.

Pe3ome. B cratne MIPpOAHATIU3UPOBAHO TCKYHICC COCTOAHUC CUCTEMbI NHKIIFO3UBHOT'O O6paSOBaHI/I$[ B YS6CKI/ICTEIHG, €c
TCKYIIHC HpO6J’I€MLI 1 HNCPCIICKTUBBI PA3BUTUS. HuKmro3uBHOE O6pa30BaHI/I€ ABJACTCA OAHHUM M3 BaXXHBIX COIHMAJIbHBIX
IIPOIIECCOB, HAIIPABICHHBIX HA CO3JJAHNE PABHBIX 00Pa30BATENbHBIX BO3MOXKHOCTEH ISl BCEX WICHOB OOIIECTBA, BKIIOYAS
):[CTGIZ C OrpaHUYCHHBIMU BO3MOXHOCTAMMU. B cratbe OCBCHICHBI OCHOBHBIC HpO6J’IeMLI, BO3HUKAIOIIUE B MPOLECCE
BHCAPCHUA WHKIIFO3UBHOTO O6pa30BaHI/IH B HaIllei CTpaHE, a TaKX€ TAaKUC BOIIPOCHI, KaK HEAOCTATOYHas IOJATOTOBKa
NEJArorn4eCKoro rnepcoHama, HEXBATKa CHECIUATIbHBIX yLIe6H0-MeTOI[I/I‘IeCKI/IX MaTe€prajioB U HEAOCTATOYHAA adallTamusd
MaTepualibHO-TeXHHMYECKO 0a3bl 00pa3oBaTeNbHBIX yupekaeHHi. Takke y4TeHO, 4YTO BaKHBIM (DAKTOPOM SIBISIETCSI
OTHOIICHHE POAUTENEeH 1 00IIecTBa K MHKJIIO3UBHOMY 00pa3oBaHM0. B Xoje uccnenoBanus 000CHOBaHa HEOOXOIUMOCTh
BHCAPCHUSA COBPEMCHHBIX NEAAIrOrMYCCKUX TCXHOJ’IOFI/II\/'I, IOATrOTOBKH KBaJ’II/Iq)I/II_lI/IPOBaHHBIX CIICaJIucCTOB, obecrieueHus
00pa30BaTENBHBIX YIPESIKICHAN COOTBETCTBYIONICH HHPPACTPYKTYPOi 1 3()(HEKTUBHOTO UCIOIB30BaHUS MEKIYHAPOTHOTO
OIIbITa JJIA pa3BUTHUA MHKIIO3UBHOT'O O6paBOBaHI/IH. B 3akmroueHne ctaThHn MpeACTaBJICHBI MPCATIOKCHUS U PCKOMEHAAINHU
0 pas3sBUTUIO CUCTEMbI WHKIIFO3UBHOT'O 06paSOBaHI/I$I B YS6GKI/ICT3HC, MOAYCPKHUBACTCA, YTO COBEPHICHCTBOBAHUC 3TOH
CHCTEMBI MMeEET OOJIBIIOE 3HAYEHUE JUIA obecnieyeHust COUAJIbHOTO PABCHCTBA B 06H.IGCTBC, a TaKXKe Jid pealnu3aluun
IpaBa KaXXIoro peOeHKa Ha 00pa3oBaHue.

Key words: inclusive education, children with special needs, equal opportunities, pedagogical approach, social
integration, educational policy, pedagogical personnel, innovative methods, educational system.

Summary. In this article, we analyzed the current state of the inclusive education system in Uzbekistan, its current
problems and prospects for its development. Inclusive education is one of the important social processes aimed at creating
equal educational opportunities for all members of society, including children with disabilities. In the article, we
highlighted the main problems encountered in the process of introducing inclusive education in our country, as well as
issues such as insufficient training of pedagogical personnel, lack of special educational and methodological materials, and
insufficient adaptation of the material and technical base of educational institutions. We also considered that the attitude of
parents and society to inclusive education is also an important factor. During the study, we substantiated the need to
introduce modern pedagogical technologies, train qualified specialists, provide educational institutions with appropriate
infrastructure, and effectively use international experience to develop inclusive education. At the end of the article,
proposals and recommendations are made for the development of an inclusive education system in Uzbekistan,
emphasizing that improving this system is of great importance in ensuring social equality in society, as well as in realizing
the right of every child to education.

Kirish. So‘nggi yillarda O‘zbekistonda ta’lim sohasida  muassasalarida maxsus sharoitlar yaratish, pedagog
keng ko‘lamli islohotlarni amalga oshirilmogda. Ushbu  kadrlarning malakasini oshirish va xalgaro tajribani
jarayonlarda inklyuziv ta’limni rivojlantirish masalasi ham  o‘rganish kabi chora-tadbirlar inklyuziv ta’lim tizimini
alohida e’tibor olingan. Davlat tomonidan qabul shakllantirishga xizmat gilmogda. Bu kabi yondashuv har
gilinayotgan normativ-huquqiy hujjatlar hamda ta’lim  bir bolaning individual imkoniyatlarini hisobga olgan holda
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ta’lim olish huquqini ta’minlashga qaratilgan bo‘lib,
jamiyatda ijtimoiy tenglik va bag‘rikenglik mubhitini
shakllantirishga imkon beradi.

Inklyuziv ta’limni rivojlantirish nafaqat ta’lim tizimi,
balki jamiyatning umumiy taragqiyoti uchun ham muhim
omil hisoblanadi. Chunki bunday yondashuv har bir
bolaning jamiyat hayotida faol ishtirok etishiga va o‘z
gobiliyatlarini namoyon etishiga hamda kelajakda mustaqil
hayot kechirishiga asos yaratadi. Shu sababli inklyuziv
ta’limni rivojlantirishda davlat siyosati, ta’lim muassasalari,
pedagoglar, ota-onalar hamda jamiyatning boshga vakillari
o‘rtasidagi hamkorlik muhim ahamiyatga ega hisoblanadi
[1:45].

Mazkur magolada biz O‘zbekistonda inklyuziv ta’lim
tizimining bugungi holati, uning rivojlanishiga to‘sqinlik
gilayotgan muammolar hamda kelgusidagi rivojlanish
istigbollari ilmiy tahlil asosida yoritib berdik. Shuningdek,
inklyuziv ta’lim tizimini yanada takomillashtirish, ta’lim
muassasalarida barcha bolalar uchun qulay hamda teng
imkoniyatli ta’lim mubhitini yaratish bo‘yicha muhim taklif
va tavsiyalarni ham ilgari suriladi.

Adabiyotlar tahlili va tadgigot metodologiyasi.
Inklyuziv ta’lim masalasi so‘nggi yillarda ta’lim tizimida
eng dolzarb masalalardan biriga aylanib kelmogda. Ushbu
masala bo‘yicha ko‘plab mahalliy va xorijiy olimlar
tomonidan ilmiy tadqiqotlar olib borilgan bo‘lib,
shunindek, inklyuziv ta’limning nazariy asoslari, pedagogik
yondashuvlari hamda amaliy muammolarini ham ochib
bergan. Quyidagi adabiyotlar tahlili shuni ko‘rsatadiki,
inklyuziv ta’lim jamiyatda tenglik, ijtimoiy adolat hamda
ta’lim olish huquqini ta’minlashga xizmat qiladigan muhim
pedagogik konsepsiyalarda biri hisoblanadi.

Mabhalliy olimlardan N.Muslimov o‘zining “Pedagogik
kompetentlik va kasbiy shakllanish” nomli ilmiy ishida
o‘qituvchilarning kasbiy tayyorgarligi inklyuziv ta’lim
samaradorligini ~ belgilovchi  asosiy omillardan  biri
ekanligini ta’kidlab o‘tgan (Muslimov N., 2015).
Shuningdek, R.Mavlonova  tomonidan yaratilgan
“Pedagogika nazariyasi va tarixi” darsligida ta’lim
jarayonida individual yondashuv hamda differensial ta’lim
tamoyillarining inklyuziv ta’lim uchun muhim ekanligini
alohida yoritib bergan (Mavlonova R., 2018) [2:102].

Bundan tashgari, Sh.Sharipovning ilmiy tadgiqotlarida
maxsus ehtiyojli bolalarni umumiy ta’lim tizimiga
integratsiya gilish masalalari va pedagoglarning innovatsion
yondashuvlari tahlil etilgan (Sharipov Sh., 2017).
U.Nishonaliyev tomonidan olib borilgan tadgiqotlarda esa
ta’lim muassasalarida inklyuziv muhit yaratish hamda
o‘quv  jarayonini  moslashtirish, ~maxsus  metodik
yondashuvlardan foydalanish zarurligi asoslab o‘tilgan
(Nishonaliyev U., 2019) [4:23].

Xalqaro tadqiqotlarda ham inklyuziv ta’lim masalasiga
katta e’tibor garatilgan bo‘lib, xususan, M. Ainscow va T.
Booth tomonidan ishlab chigarilgan “Index for Inclusion”
konsepsiyasida inklyuziv ta’limni rivojlantirish uchun
ta’lim muhitini barcha o‘quvchilar uchun moslashtirish
zarurligi ta’kidlangan (Ainscow M., Booth T., 2011).
Shuningdek,  YuNESKO  tomonidan  tayyorlangan
“Inclusive Education: The Way of the Future” hisobotida
inklyuziv ta’lim barcha bolalarning sifatli ta’lim olish
huquqini ta’minlashga xizmat qilishi qayd etib o‘tilgan
(UNESCO, 2009) [3:57].
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Tadgiqot metodologiyasi sifatida bir qator ilmiy
metodlardan foydalandik. Awvvalo, mavzuga oid ilmiy
adabiyotlar, darsliklar va monografiyalar hamda normativ-
huqugiy hujjatlar tahlil etildi. Ushbu jarayonda tahlil hamda
sintez metodlari yordamida inklyuziv ta’limga oid ilmiy

qarashlar  o‘rganilib, ularning  asosiy = g‘oyalari
umumlashtirib berildi.
Natijalar. O‘zbekistonda inklyuziv ta’limni

rivojlantirish masalasi bugungi kunda davlat siyosatining
muhim yo‘nalishlaridan biriga aylanib bormoqda. Bu
jarayon jamiyatda ijtimoiy  tenglikni  ta’minlash,
shuningdek, barcha bolalar uchun teng ta’lim
imkoniyatlarini yaratish hamda nogironligi bo‘lgan yoki
alohida ta’lim ehtiyojiga ega bo‘lgan bolalarning jamiyat
hayotiga faol integratsiyasini ta’minlashga qaratilgan.
Tadqiqot jarayonida inklyuziv ta’limning amaliy holati,
mavjud muammolari hamda rivojlanish istigbollari tahlil
etildi.

Avvalo, O‘zbekistonda inklyuziv ta’limni joriy etish
bo‘yicha muhim huquqgiy hamda tashkiliy asoslar
yaratilganini ta’kidlash lozim. So‘nggi yillarda qabul
qilingan ta’limga oid qonunlar, davlat dasturlari va
strategiyalar nogironligi bo‘lgan bolalarning umumiy ta’lim
muassasalarida ta’lim olish imkoniyatini kengaytirishga
xizmat qililishiga qaratiimoqda. Maktablarda maxsus
sinflar tashkil etish va inklyuziv ta’limni tajriba-Sinov
asosida joriy etish hamda pedagoglarning malakasini
oshirish bo‘yicha turli loyihalarni amalga joriy etilmoqda.
Bu esa inklyuziv ta’lim tizimining bosqichma-bosgich
rivojlanib borayotganini ko ‘rsatib beradi.

Ikkinchi muhim muammo pedagog Kkadrlarning
tayyorgarligi bilan bog‘liq hisoblanadi. Inklyuziv ta’limni
samarali tashkil etish uchun o‘qituvchilar nafaqat o‘z fanini
mukammal bilishi, shuningdek, balki maxsus ehtiyojli
bolalar bilan ishlash bo‘yicha psixologik hamda pedagogik
bilimlarga ham ega bo‘lishi zarurdir. Tadgiqotlar shuni
ko‘rsatadiki, ayrim o‘qituvchilar inklyuziv sinflarda ishlash
tajribasiga ega emas yoki bu borada yetarli metodik
yordamga muhtojdirlar. Shu sababli pedagoglarning
malakasini oshirish hamda ularni zamonaviy metodikalar

bilan tanishtirish inklyuziv ta’limni rivojlantirishning
muhim omillaridan biri sanaladi.
Shuningdek, ota-onalar va jamiyatning inklyuziv

ta’limga bo‘lgan munosabati ham muhim ahamiyatga
egadir. Ba’zi hollarda ota-onalar maxsus ehtiyojli
bolalarning umumiy sinflarda ta’lim olishini to‘liq qo‘llab-
quvvatlamaydi yoki bu jarayon hagida yetarli ma’lumotga
ega emasdirlar. Bu esa inklyuziv ta’limni joriy etishda
ijtimoiy hamda ruhiy to‘siqlarni yuzaga keltirishi mumkin.
Shu sababli jamiyatda inklyuziv ta’limning ahamiyati
haqida targ‘ibot va tashviqot ishlarini kuchaytirish, ota-

onalar bilan hamkorlikni  mustahkamlash  muhim
ahamiyatga egadir [5:44].
Muhokama. Inklyuziv ta’limni rivojlantirish uchun

kompleks yondashuv zarur hisoblanadi. Birinchi navbatda,
ta’lim muassasalarining infratuzilmasini takomillashtirish,
barcha bolalar uchun qulay hamda xavfsiz ta’lim mubhitini
yaratish  lozimdir.  Ikkinchidan, pedagog Kkadrlarni
tayyorlash tizimini takomillashtirish va  oliy ta’lim
muassasalarida inklyuziv pedagogika bo‘yicha maxsus
kurslarni  keng joriy etish muhim ahamiyatga ega
hisoblanadi. Uchinchidan, maxsus ehtiyojli bolalar bilan
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ishlash uchun zamonaviy pedagogik texnologiyalar va faqat ta’lim sohasi bilan cheklanib qolmay, balki jamiyat
innovatsion metodlarni qo‘llash darkordir. taraqqiyoti bilan ham uzviy bog‘liq hisoblanadi.

Xulosa. Ofzbekistonda inklyuziv ta’lim tizimini Xulosa qilib aytganda, inklyuziv ta’limni rivojlantirish
rivojlantirish bugungi kunda ta’lim siyosatining muhim va  O‘zbekistonda insonparvarlik tamoyillariga asoslangan
ustuvor yo‘nalishlaridan biriga aytlangan. Inklyuziv  ta’lim tizimini shakllantirishga asos bo‘lib Xizmat giladi.
ta’limning asosiy maqsadilaridan biri barcha bolalarga, Bu jarayon har bir bolaning qobiliyati hamda ehtiyojlarini
jumladan alohida ta’lim ehtiyojlariga ega bo‘lgan bolalarga  hisobga olgan holda ta’lim olish huquqini ta’minlashga
ham teng va sifatli ta’lim olish imkoniyatini yaratishdan  yordam beradi. Kelajakda inklyuziv ta’lim tizimini yanada
hisoblanadi. Ushbu yondashuv nafaqat ta’lim tizimini takomillashtirish orgali jamiyatda ijtimoiy tenglikni
demokratlashtirishga, balki jamiyatda ijtimoiy tenglik mustahkamlash, barcha bolalarning ta’lim  olish
hamda bag‘rikenglik, muhitini shakllantirishga ham xizmat  imkoniyatlarini kengaytirish hamda ularning jamiyat
qiladi. Shu sababli inklyuziv ta’limni rivojlantirish masalasi ~ hayotida faol ishtirok etishini ta’minlash mumkin bo‘ladi.
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BOShLANGF‘ICh SINF ONA TILI TA’LIMIDA BOG‘LANIShLI NUTQNI
RIVOJLANTIRIShNING LINGVISTIK ASOSLARI
Reyembayeva Arzayim Paraxat gizi — tayanch doktorant
arzayim.reyembaeva@ndpi.uz

Ajiniyoz nomidagi Nukus davlat pedagogika instituti

JUHI'BUCTUYECKHUE OCHOBBI PAZBUTHUS CBSI3HOM PEUN
B OBYYEHHU POJHOMY S3bIKY B HAYAJIBHBIX KJIACCAX
Peiiem0aeBa Ap3aiinm IlapaxaTtoBHa — 0a306bili OOKMOpanm
Hyxycekuii 2ocyoapcmeennulii nedazo2uieckuii uHCmumym umenu Axrcunusiza

LINGUISTIC FOUNDATIONS OF DEVELOPING CONNECTED SPEECH IN
PRIMARY SCHOOL MOTHER TONGUE EDUCATION
Reyembayeva Arzayim Parakhatovna — doctoral student
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: bog‘lanishli nutq, leksik-semantik sath, sintaktik-konstruktiv, matn, til birliklari, gap, nutgiy faoliyat.

Rezyume. Maqolada boshlang‘ich sinf ona tili ta’limida o‘quvchilarning og‘zaki va yozma bog‘lanishli nutqini
rivojlantirishning lingvistik asoslari ilmiy-nazariy jihatdan tahlil gilingan. Shuningdek, til sathlari (leksika va sintaksis),
s0°‘z boyligini oshirish, sodda va qo‘shma gaplar ustida ishlash hamda matn yaratish mexanizmlari yoritib berilgan.

KiroueBble cjioBa: CBS3HAs pedb, JIEKCUKO-CEMAHTHUECKUI YPOBEHb, CHHTAKTUKO-KOHCTPYKTHUBHBIH, TEKCT, SI3BIKOBBIE

CANHUIIBI, IIPCATIOKEHUE, peUCBasd ACATCIIbHOCTD.

Pestome. B craTthe HayyHO-TEOPETUYECKH IIPOAHAIM3UPOBAHBl JMHIBUCTUYECKUE OCHOBBI Pa3BUTHs YCTHOW H
ITICBMEHHOHN CBS3HOW peYn yJaIliuxcsl B Ha4aJbHOM 0OyYeHNH POTHOMY SI3BIKY. Taxske OCBEIIEHB! YPOBHH SI3bIKa (JIEKCHKA
U CHHTAKCHC), BOIIPOCH 00OTAIIEHHsI CIIOBAPHOTO 3amaca, padoTa Hal MPOCTHIMU U CIIOKHBIMHU TTPEATIOKEHISIMH, a TAKXKE

MEXaHHU3MBI CO3JaHUA TCKCTA.

Key words: coherent speech, lexical-semantic level, syntactico-constructive, text, language units, sentence, speech

activity.

Summary. The article scientifically and theoretically analyzes the linguistic foundations of developing students' oral
and written coherent speech in primary native language education. It also highlights language levels (lexics and syntax),
vocabulary enrichment, work on simple and compound sentences, as well as text creation mechanisms.

Kirish. Boshlang‘ich sinf ona tili ta’limining bosh
magsadlaridan biri o‘quvchilarning og‘zaki va yozma
nutqini to‘g‘ri, ravon, mantiqiy izchil va ta’sirchan etib
shakllantirishdan iboratdir. Bog‘lanishli nutq o‘quvchining
nafaqat o‘quv faoliyatidagi muvaffaqiyati, balki uning
shaxs sifatida kamol topishi, o‘z fikrini erkin bayon eta
olishi va boshgalar bilan mulogotga kirisha olishining
asosiy vositasidir.

Respublikamizda ta’lim sifatini tubdan yaxshilash,
boshlang‘ich  sinflarda o‘quv jarayonini zamonaviy
yondashuvlar asosida tashkil etish hamda o‘quvchilarning
nutqiy savodxonligini oshirish masalasiga alohida e’tibor
qaratilmoqda. Xususan, Oc‘zbekiston Respublikasining
“Ta’lim to‘g‘risida”gi Qonuni [1], Xalq ta’limi tizimini
2030-yilgacha rivojlantirish  konsepsiyasini  tasdiglash
to‘g‘risidagi [2], Mamlakatimizda o‘zbek tilini yanada
rivojlantirish va til siyosatini takomillashtirish chora-
tadbirlari to‘g‘risidagi Farmonlari [3], Maktabgacha va
maktab ta’limini rivojlantirishga oid Qaror [4] hamda
Taraqqgiyot strategiyasida [5] belgilangan ustuvor vazifalar
yosh avlodning og‘zaki va yozma bog‘lanishli nutqini har
tomonlama o‘stirish uchun mustahkam huquqiy-me’yoriy
asos bo‘lib xizmat qgiladi.

Mazkur jarayonning samaradorligini ta’minlash uchun
uning lingvistik asoslarini chuqur ochib berish ilmiy-
metodik jihatdan muhim ahamiyat kasb etadi.

Asosiy qism. Boshlang‘ich sinf ona tili o‘quv
dasturlarida o‘quvchilarning lug‘at boyligini kengaytirish,
bog‘lanishli nutqini ofstirish hamda ularning estetik
tafakkurini rivojlantirishga alohida e’tibor qaratiladi. Bu
vazifalarni muvaffagiyatli bajarishda darslikdagi matnlarni
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tahlil qgilish va maxsus leksik-grammatik mashglardan
foydalanish muhim o‘rin tutadi.

Bog‘lanishli nutq — fikrni bayon etish ehtiyojini amalga
oshirishga qgaratilgan, tugallangan mavzuni ifodalaydigan,
mantigiy va grammatik qoidalar asosida tuzilgan, mustagqil,
tugallangan va o‘zaro bog‘langan ma’noli qismlarga
bo‘linadigan nutq sifatida namoyon bo‘ladi [7:256].

Boshlang‘ich sinf o‘quvchilarining bog‘lanishli nutqini
rivojlantirish murakkab va ko‘p qirrali jarayon bo‘lib, u 0z
navbatida tilshunoslik, psixologiya va pedagogika
fanlarining o°zaro integratsiyasiga tayanadi. Zero, har
ganday nutqiy malaka ma’lum bir til qoidalari (lingvistik
asos), shaxsning yosh va psixologik xususiyatlari
(psixologik asos) hamda o‘qitishning maqsadli usullari
(pedagogik asos) birligida shakllanadi.

Professor Q.Qosimova ta’kidlaganidek, ‘“Boshlang‘ich
sinf ona tili ta’limida o‘quvchilarning og‘zaki va yozma
nutgini o‘stirish ularning tafakkurini o‘stirish bilan uzviy
bog‘liq bo‘lib, bu jarayonda lingvistik qonuniyatlarni
o‘quvchilarning yosh psixologiyasiga mos holda singdirish
muhim ahamiyat kasb etadi” [8:45].

Ona tili ta’limining bosh mezoni tilning jamiyatdagi
ijtimoiy vazifasidan kelib chiqadi. Ma’lumki, til eng asosiy
aloga vositasi bo‘lib, so‘zlovchi o‘z fikrini u orqali bayon
etadi, tinglovchi esa uni nutq vositalari yordamida idrok
etadi.

Professor M.G‘ulomov o‘zining ilmiy tadqiqotlarida
o‘zbek tilining sintaktik tuzilishi, gap va uning turlari,
shuningdek, so‘zlarni o‘zaro bog‘lash usullarini ilmiy
jihatdan asoslab bergan [6:45]. Olimning fikricha,
o‘quvchilarda bog‘lanishli nutqni rivojlantirish uchun
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avvalo sodda va qo‘shma gaplarni mantiqiy bog‘lash,
sintaktik qoidalarni puxta o‘zlashtirish talab etiladi.
Boshlang‘ich sinf o‘quvchilari gap tuzish malakasini
egallamasdan turib, mukammal bog‘lanishli nutqqa (matn
yaratishga) erisha olmaydilar.

Bog‘lanishli nutqni rivojlantirishning lingvistik asoslari
til tizimining sathlari, xususan, leksika va sintaksis
gonuniyatlari bilan uzviy bog‘liqdir.

Tilshunos olim R.Sayfullayeva va boshgalarning
hammuallifligida yaratilgan ilmiy manbalarda til tizimining
barcha sathlari bir-biri bilan uzviy alogadorligi ko‘rsatib

o‘tilgan [9:112]. Xususan, sintaksis bo‘limida so‘z
birikmasi va gap sintaksisi, ularning mazmuniy hamda
grammatik aloqalari o‘quvchilarning nutqini

shakllantirishning poydevori sifatida qaraladi. Bog‘lanishli
nutg shunchaki alohida gaplarning ketma-ketligi emas,
balki sintaktik yaxlitlikka ega bo‘lgan matn ekanligi, uning
qurilish qonuniyatlari ushbu tadqiqotlarda o‘z aksini topgan
[9:115].

Demak, boshlang‘ich sinf o‘quvchilarida bog‘lanishli
nutgni shakllantirish jarayoni tilning kichik birliklaridan
(leksika) yirik sintaktik birliklargacha (matn) bosgichma-
bosqich o‘sib borishini taqozo etadi. Bu jarayonni ilmiy
jihatdan quyidagi bosgichli tizim orgali ifodalash mumkin:

1-chizma. Boshlang‘ich sinflarda bog‘lanishli nutqni
rivojlantirish asoslari

Boshlang‘ich sinflarda

bog ‘lanishli nutqni
rivojlantirish asoslari

LINGVISTIK
ASOSLAR e PEDAGOGIK
Fonetik me’yorla ASOSLAR

on yorlar Kichik maktab yoshi

Leksik boylik davel Didaktik tamoyillar

Grammatik qurilish Tafakkur va nutq Integrativ yondashuv
Matn tuzilishi birligi i sledor yauBtily
qonuniyatlari Og*zaki va yozma nutq S
muvozanati

NATIJA: O‘quvchining mantiqiy fikrlashi, ravon

og‘zaki va yozma nutq malakalarining to‘laqonli
shakllanishi

Chizmada keltirilgan bosqichli tizim boshlang‘ich sinf
o‘quvchilarining nutqiy faoliyatini leksik-semantik sathdan
boshlab bosgichma-bosgich rivojlantirib borish va yakunda
yaxlit matn yaratish darajasiga olib chigish imkonini beradi.

Shuningdek, zamonaviy lingvodidaktika va metodikada
ham o‘quvchilarning nutqiy faoliyatini rivojlantirishga
alohida e’tibor qaratilmoqda.

Yuqoridagi nazariy tahlillardan kelib chiggan holda,
tadqiqotimiz doirasida boshlang‘ich sinf o‘quvchilarida
bog‘lanishli nutqni shakllantirishning bosgichli tizimini
quyidagi jadval orqali ko‘rib chigamiz.

2-jadval. Boshlang‘ich sinf o‘quvchilarida bog‘lanishli
nutgni shakllantirish bosgichlari:

Ta’lim Til Mualliflik Kutilayotgan
bosqish- | birliklari | yondashuvi va ilmiy-metodik
lari va amaliy mexanizm natija
sathlari
Leksik- | So‘zva | O‘quvchining Fikrni aniq va
semantik | uning s0°z boyligini tushunarli bayon
ma’nosi faollashtirish, |etish uchun leksik
mavzuga doir poydevor
leksik birliklarni yaratiladi
tanlash va
nutgda go‘llash
ko‘nikmasini
shakllantirish
Sintaktik- | So‘z So‘zlarni Gap tuzish
konstruk- |birikmasi 0‘zaro malakasi
tiv va sodda Grammatik shakllanib,
gaplar jihatdan sintaktik goidalar
bog‘lash, amalda
sodda gap mustahkamlanadi
tuzish hamda gap
ustida magsadli
ishlash
mashglarini
bajarish
Matn  |Qo‘shma Gaplarni Boshlang‘ich sinf
yaratish |gaplarva| mantigiy va o‘quvchilarining
(Sintaktik | yaxlit mazmuniy mustagil matn
yaxlitlik) | matn bog‘lash, fikrni yaratish va
izchil davom mulogot gilish
ettirish orgali layoqati
mukammal to‘laqoniy
bog‘lanishli nutg rivojlanadi
(og‘zaki va yozma
matn) hosil gilish

Jadvalda Keltirilgan bosgichli tizim boshlang‘ich sinf
o‘quvchilarining nutgiy faoliyatini leksik-semantik sathdan
boshlab bosgichma-bosgich rivojlantirib borish va yakunda
yaxlit matn yaratish darajasiga olib chigish imkonini beradi.

Mazkur jarayonning ilmiy-nazariy asoslarini yanada
chuqurlashtirib, tadgiqotchi S.S.Tajbenovaning
ta’kidlashicha, lingvistik kompetensiyani shakllantirish
jarayoni o‘quvchilarning til birliklarini (fonetik, leksik,
grammatik) o‘zlashtirishi, ularni nutqda to‘g‘ri qo‘llay
bilishi hamda muloqot jarayonida o‘z fikrlarini erkin va
ravon bayon etish ko‘nikmalarini egallashi bilan uzviy
bog‘ligdir [10:24].

Xulosa. Xulosa qilib aytganda, boshlang‘ich sinf ona
tili  ta’limida  o‘quvchilarning bog‘lanishli  nutqini
rivojlantirish lingvistik asoslarga, xususan, leksika va
sintaksis gqonuniyatlarini bosgichma-bosqich o‘zlashtirishga
tayanadi. O‘quvchilarda so‘z boyligini oshirish, gap tuzish
malakasini shakllantirish va ularni matn darajasiga olib
chigish ularning nutqiy savodxonligini oshirishning asosiy
omilidir
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HNEJATOTUYECKUE ®AKTOPBI, COBEPHIEHCTBOBAIOIIUE KPEATHUBHBIE
ACHEKTHI BYIYIIIUX YUUTEJENA MY3bIKA
PomanoBa Canobap EpexenoBHa — kanoudam nedazo2uieckux HayK, 0oyenm
Hyxycekuii 2ocyoapcmeennulii nedazo2uieckuii uHCmumym umenu Axrcunusiza

PEDAGOGICAL FACTORS IMPROVING THE CREATIVE ASPECTS
OF FUTURE MUSIC TEACHERS
Romanova Sanobar Yerejepovna — Candidate of Pedagogical Sciences, Associate Professor
Nukus State Pedagogical Institute after named Ajiniyaz

Tayanch so‘zlar: pedagog, mahorat, malaka, ijodkorlik, tarbiya, musiqa kuylash, tinglash, musiga savodi, o‘qituvchi
mahorati.

Rezyume. Magqola oliy ta‘limda bo‘lajak musiqa o‘gituvchilarini tayyorlash jarayonida foydalanilayotgan samarali
usullar zamonaviy pedagogik talablar asosida takomillashtirilishi, darsda faol va interfaol metodlar, amaliy-ijodiy
mashg‘ulotlar, loyiha faoliyati, integrativ ta‘lim va ragamli texnologiyalar bo‘lajak musiqa o‘qituvchilarining kasbiy-
kreativ kompetentligini shakllantirishda muhim ahamiyatga egaligi va mazkur usullarning tizimli va maqgsadli qo‘llanilishi
oliy ta‘lim tizimida raqobatbardosh, ijodkor va zamonaviy musiqa o‘qituvchilarini tayyorlashga xizmat qilishi haqida
yozilgan.

KiaroueBble cjioBa: negaror, MacTepCTBoO, KBaJ'II/I(bI/II(aL[I/Iﬂ, KpCaTUBHOCTb, BOCHHUTAHHEC, HCIOJIHCHUC MY3bIKH,
MPOCIyIIMBaHUC, MYy3bIKaJIbHAs TPaMOTHOCTD, IEAATrOrN4YCCKOC MAaCTCPCTBO.

Pe3rome. B cratee paccMaTpuBaeTCsl COBEPIICHCTBOBAHME 3(P(PEKTHBHBIX METOIOB IMOATOTOBKH OYIYIIHX yduTeNei
MY3bIKH B BBICHINX y‘le6HBIX 3aBCJICHUAX HA OCHOBC COBPCMCHHBIX MNEAArOTrMUCCKUX Tpe60BaHHI7L HOI[‘IepKI/IBaeTCiI, 4qTo
AKTHUBHBIC W HHTCPAKTUBHBIC MCETO/bI, MNPAKTUYCCKHUEC TBOPYCCKUC 3aHATUA, MPOCKTHAA ACATCIBbHOCTb, MHTCIPATUBHOC
oOydenue W 1HUGPOBBIE TEXHOJOTMM HMEIOT BaKHOE 3HaueHHEe B (OPMUPOBAHUHM MNPO(ECCHOHAILHO-KpeaTHBHON
KOMIIETEHTHOCTH OYyAYIIMX Yy4MTesel My3bIKH. Takxke OTMEYaeTcs, YTO CHCTEMHOE U IeJCHANpaBICHHOE NMPHUMEHEHHE
3THX METOJIOB CIIOCOOCTBYET MOATOTOBKE KOHKYPEHTOCHOCOOHBIX, TBOPYECKHX W COBPEMEHHBIX YUHTENEHl MY3BIKH B
CHCTEMEC BBICHICTO 06pa3OBaHI/I$L

Key words: pedagogue, skill, competence, creativity, education, singing, listening, music literacy, teacher's skills.

Summary. The article discusses the improvement of effective methods used in the process of training future music
teachers in higher education based on modern pedagogical requirements, the importance of active and interactive methods
in lessons, practical and creative activities, project activities, integrative education, and digital technologies in forming the
professional and creative competence of future music teachers, and the systematic and targeted application of these meth-
ods to train competitive, creative, and modern music teachers in the higher education system.

Kirish. Zamonaviy ta‘lim tizimi globallashuv va  vositalari ulardan foydalanish shart-sharoitlarini belgilaydi,
innovatsion rivojlanish sharoitida pedagog kadrlarni  ilg‘or pedagogik texnologiyalar yordamida o‘quv jarayoni
tayyorlashga nisbatan yangi talablarni ilgari surmogda. samaradorligini oshirishga harakat giladi. Shu boisdan ham
Aynigsa, oliy ta‘lim tizimida bo‘lajak musiga pedagogik texnologiya, didaktik texnologiya, ta’lim
o‘qituvchilarini tayyorlash jarayoni faqat nazariy bilimlar  texnologiyalariga o‘quv jarayonidagi eng samarali vositalar
bilan cheklanmay, ularning kasbiy-pedagogik, ijodiy va sifatida garalmoqda. Ulardan bugungi kunda jahon
metodik kompetensiyalarini rivojlantirishni talab etadi. pedagogikasi amaliyotida keng foydalanilmoqda.

Bo‘lajak musiqa o‘qgituvchilarining kreativlik sifatlarini Adabiyotlar tahlili va metodologiya. Pedagogika oliy
oshirish ko‘p qirrali pedagogik jarayon bo‘lib, u ta‘lim fan dasturlari mazmuni bo‘lajak o‘gituvchilarga kasb
innovatsion  texnologiyalar, ijodiy ~muhit, shaxsga bo‘yicha bilimlar berish, pedagog faoliyat sirlarini orgatish
yo‘naltirilgan yondashuv, motivatsiya va musigiy- V@ talabalarda ko‘nikma hosil gilishga qaratilgan. Yugorida
improvizatsion tajriba orgali amalga oshiriladi. Ushbu dayd etilgan vazifalami bajarishda bo‘lajak musiga
omillar  uyg‘unligi musiqiy  ta’lim  jarayonini oqltuvch_ll_arlnmg k_asbly va pedagogik mahcir.atlnl.
zamonaviylashtiradi, bo‘lajak o‘qituvchilarni ijodkor, shakllantirishga ahamiyat berish zarur. Mahorat — bu “ishni

innovatsion fikrlaydigan professional mutaxassis sifatida muvaffaqquat!| ba]a.l“Sh uc.hun.zar.ur. ,t’)o lgan st]a_xsnmg
shakllantirishga xizmat gladi. shaxsiy xususiyatlari kombinatsiyasidir”. Zero o‘gituvchi

. . . e “pedagoglik kasbiga doir bilimlarni, ya’ni psixologik,
_ Har ganday fanni, shu jumladan, musiqa fanini o'gtish pedagogik malaka va mahoratni, ilmiy-nazariy va amaliy
jarayonida ham faollashtiradigan, ularni darsning faol  \ilimiarni puxta egallagan bolishi® [3, 2] magsadga
ishtirokchilariga, mustaqgil fkirlovchi mushohada giluvchi

; aliyd, o L ST muvofiq. Pedagogik texnologiya hozirgi kunda eng
oz fikrlarini bildira oluvchi o‘quvchi sifatida namoyon rivojlangan mamlakatlar ta’lim tizimida bo‘lgani kabi

qiliShi Uchun .imkoniyat yar§tUVChi - bu ofgituvchidir.  hizning Respubliksmizda ham ta’lim jarayonini tashkil
O‘qituvchi o°zi va o‘rganuvchi o*quvchilar uchun qulay va  gjlish, boshqarish, nazorat gilish bilan bog‘liq ishlarda
gizigarli bo‘lgan o‘qitish usullari, yo‘llari, shakllari, ystuvor o‘rini egallamoqda.
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Shuning uchun ham pedagogik texnologiyalardan
barcha pedagoglar yaxshi xabardor bo‘lishi, ta’lim
jarayonida ularni qo‘llab dars o‘tishlariga muhim e’tibor
berilmogda. Bu aynan jamiyat taraqgiyotining obyektiv
gonuniyatlariga mos bo‘lib, jamiyat taraqqiy etishi bilan
ta’lim-tarbiya mazmuni, magsad va vazifalari shunga mos
ravishda takomillashib borishi bilan bog‘liqdir. Hozirgi
sharoitda inson faoliyatining asosiy  yo‘nalishlari
taraqqiyotga mos maqsadlarni to‘liq amalga oshirish
imkoniyatlarini beruvchi modelli tizimga, ya’ni ta’limni
texnologiyalashtirishga aylanib bormoqda.

Natijalar va muhokama. Musiqiy ta’lim mazmunini
milliy asosda shakllantirish, milliy musigiy merosdan
to‘lagonli foydalanish, xalq kuy-qo‘shiqlari, doston,
mumtoz va magom hamda ularning ta’sirida yaratilgan
zamonaviy musiqalar vositasida o‘quvchi yoshlarni milliy
qadryatlarimizni teran anglaydigan, Vatanga, o‘z xalqiga,
tilimizga, dinimizga, tariximizga, san’atimizga ongli
munosabatda bo‘ladigan va unga vorislik qila oladigan
ma’nan yetuk, barkamol shaxsni tarbiyalash asosiy magsad
va vazifa sifatida ko‘rsatilgan. Ta’lim jarayonida
o‘quvchilar musiqa san’atini butun nafosati bilan
o‘rganishlari, idrok etishlari ommaviy musiqa faoliyatlari:
musiqa tinglash, tahlil gilish, jamoa bo‘lib qo‘shiq kuylash,
nazariy bilimlarni o‘zlashtirish, (musiqa savodxonligi)
raqsga tushish, bolalar cholg‘u asboblarida chalish va unga
jo‘r bo‘lish, musiqaga ritmik jo‘r bo‘lish masalalarini
shakllantirish musiqiy ta’limning asosiy mazmunini tashkil
etadi.

Pedagogik texnologiyalarni barcha turlarida birdek
go‘llaniladigan va ta’lim-tarbiya jarayonini tadrijiy tarkib
topishida va rivojlanib borishida hal giluvchi omillar hamda
tarkibiy elementlar uch xil faoliyatdan iborat bo‘lib, ular
so‘zlash, ko‘rsatish va mashqlar bajarishdan iborat bo‘lib
musiqga darslariga uni tadbiq etilganda quyidagicha ketma-
ketlik va bog‘liglikda amal qiladi. Musiqa ta’limining
o‘ziga xosligi tashkiliy tuzilishi, amaliy ijrochilik
faoliyatlari, o‘qitish wusullari, ularning samaradorligini
ta’minlovchi omillar, vositalar tahlili va ularni umumiy
ijjodiy va ijobiy jihatlarini umumlashtirish musiqa ta’limini
o‘zigagina xos bo‘lgan yangi turlarini ishlab chiqish
imkonini berdi. Bular ham o‘z magsadi va bajaradigan
vazifasi mazmun va mohiyatiga ko‘ra pedagogik
texnologiya bo‘lib, ularni musiqa mashg‘ulotlariga tadbiq
etish yaxshi natija bermogda. Bunday darslar o‘quvchilarda
yaxshi kayfiyat, jo‘shqinlik, ko‘tarinki ruh va intilishni
kuchaytirmoqda.

Musiqa o‘qituvchisi nafagat musiqiy bilim va ijrochilik
mahoratiga ega bo‘lishi, balki ta‘lim jarayonini samarali
tashkil ~ eta  oladigan, innovatsion  metodlardan
foydalanuvchi, ijodkor pedagog bo‘lishi lozim. Shu bois,
oliy ta‘limda bo‘lajak musiqa o‘qituvchilarini tayyorlashda
foydalanilayotgan samarali usullarni aniglash va ilmiy
asoslash dolzarb pedagogik muammo hisoblanadi. Mazkur
tadqiqot quyidagi metodologik yondashuvlarga asoslanadi:

Kompetensiyaviy ~ yondashuv ~ bo‘lajak  musiqga
o‘qituvchisining kasbiy, ijjodiy va pedagogik
kompetensiyalarini shakllantiradi. Faoliyatga asoslangan
yondashuv esa bilimlarni amaliy va ijodiy faoliyat
jarayonida egallashda shaxsga yo‘naltirilgan yondashuv
orgali talabalarning individual qobiliyatlari va ijodiy
salohiyatini hisobga olishni ma’qul topadi. Bunda talabalar
bilan tizimli yondashuv orqali musiga o‘qituvchisini
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tayyorlash jarayonini yaxlit pedagogik tizim sifatida ko‘rib
chiqgiladi.

Bo‘lajak musiqa o‘qituvchilarini tayyorlash
metodologiyasi pedagogika, psixologiya va musiqa san‘ati
fanlarining integratsiyasiga asoslanadi. D.B.Kabalevskiy,
E.B.Abdullin, L.V.Shkolyarlarning ilmiy qarashlariga
asoslangan xulosamizda musiqa o‘qituvchisining kasbiy
tayyorgarligi tizimli va bosgichma-bosgich tashkil etilishi
zarur. Ushbu jarayonda musiqa san‘atining estetik mohiyati
va pedagogik maqsadlar uyg ‘unligi ta‘minlanadi. [lmiy
adabiyotlarda bo‘lajak musiqa o‘qituvchilarining kasbiy
tayyorgarligi ko‘p komponentli tizim sifatida talqin etiladi.
E.B.Abdullin va L.V.Shkolyarlarning tadgiqgotlari asosida
musiqa o‘qituvchisining kashiy tayyorgarligi pedagog
uchun [1]:

1. Musigaga nazariy jihatdan tayyorgarlik;

2. Ijro qilish (qo‘shiq va cholg‘u ijrochiligi) tayyor-
garligi;

3. Pedagogik hamda metodik tayyorgarlik;

4. Kreativ hamda innovatsion faoliyatga tayyorgarlik
kerak va zarur bo‘ladi.

Ta‘lim jarayonida qo‘llaniladigan wusullar mazkur
komponentlarning barchasini rivojlantirishga xizmat gilishi
lozim. Zamonaviylikda faol va interfaol usullar ta‘lim
samaradorligini oshiruvchi muhim omil sifatida e‘tirof
etiladi. Muammoli ta‘lim, munozara, agliy hujum, keys-
stadiy kabi usullar bo‘lajak musiqa o‘qituvchilarining
mustaqil fikrlashini rivojlantiradi, interfaol metodlar
talabalarning o‘quv jarayonidagi faolligini oshirib, ularni
bilimni ijodiy o‘zlashtirishga undaydi hamda kreativlikni
oshirishda asosiy pedagogic omil bo‘lib xizmat qiladi.
Musiqa ta‘limida bu usullar asar tahlili, ijro talqini va dars
loyihalash jarayonida samarali qo‘llaniladi. Musiqiy
komponentlar vokal, xor, cholg‘u ijrochiligi, improvizatsiya
va bastakorlik elementlari bo‘lajak o‘qituvchilarning kasbiy
mahoratini oshiradi. Hamda musiqiy ijrochilik faoliyati
orgali talabalarda pedagogik sezgirlik va ijodiy tafakkur
rivojlanishi tadgigotlarda isbotlangan.

Bugungi oliy ta’lim tizimida auditoriyadan tashqari
mustaqil ta’limga ko‘p e’tibor qaratilib talabalarga mustaqil
ravishda dars ishlanmalari, konsert dasturlari va musigiy
loyihalar yaratish imkonini bermoqda. Loyiha faoliyati
bo‘lajak o‘qituvchilarning kasbiy-kreativ kompetentligini,
mas‘uliyatini va ijodiy tashabbuskorligini rivojlantiradi.

Musiqa ta‘limida fanlararo integratsiya samarali
usullardan  biri hisoblanadi. Oliy ta‘limni raqamli
texnologiyalarsiz tasavvur etib bo‘lmaydi. Kompyuter
dasturlari yordamida musiqga yaratish, nota yozish va audio-
video tahlil qilish bo‘lajak musiqa o‘qituvchilarining
ijodkorlik faolligini oshiradi. Ragamli texnologiyalar
asosida tashkil etilgan ta‘lim jarayoni talabalarning
innovatsion fikrlashini rivojlantiradi. 1lmiy adabiyotlar
tahlili shuni ko‘rsatadiki, oliy ta‘limda bo‘lajak musiga
o‘qgituvchilarini tayyorlashda  samarali usullardan
foydalanish ta‘lim sifatini oshirib faol, amaliy va
innovatsion usullar talabalarning kasbiy tayyorgarligini
mustahkamlaydi, ularning ijodiy salohiyatini ro‘yobga
chigaradi.

Bo‘lajak musiqa o‘qituvchilarining kreativ sifatlarini
shakllantiruvchi pedagogik omillar bu innovatsion ta’lim
texnologiyalaridan foydalanish bo‘lib texnologiya bilan
musiqiy san’atni jamlash, interaktiv metodlarni oson va
gizigarli olib borish, musigiy virtual asboblar, audio tahlil
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platformalari va multimedia vositalari orgali musiga darsini

vizuallashtirish  orqali dars qiziqarli bo‘ladi. Bu
texnologiyalar  o‘quvchilarning  musiqily = materialni
o‘zlashtirish jarayonini qiziqarli va ijodiy giladi.

Kreativlikni rivojlantirish ko‘p jihatdan ta’lim muhitiga
bog‘lig. [jodiy muhit quyidagilar bilan ta’minlanadi:

-erkin fikrlash va ifoda imkoniyati;

-xatolarni ijodiy jarayonning tabiiy gismi sifatida gabul
qilish;

-talabalarga  mustagqil
vazifalarini berish;

-musiqiy improvizatsiyalarni rag‘batlantirish [2]

musigiy loyihalar yaratish

Pedagog tomonidan Dberilayotgan rag‘batlantirish,
bilmaganlarini bilishiga ko‘maklashish talabada ichki
motivatsiyani kuchaytiradi. talabalarning ichki
motivatsiyasi kuchaysa, ijodiy faolligi ham ortadi.

Konkurslar, festivallar, ijodiy loyihalar, konsert dasturlarida

gatnashish  kreativlikning shakllanishi uchun muhim
omildir.

O‘qituvchining  e’tirofi, qo‘llab-quvvatlashi  ham
shaxsning ijodiy o‘sishiga ta’sir ko‘rsatadi. Musiqa

darslarida improvizatsiya kreativlikning eng samarali va
natijali shaklidir. Talabalarning ritmik, melodik, vokal yoki
instrumental improvizatsiyaga jalb qilinishi musiqiy
tafakkur, fantaziya va kompozitsion qobiliyatlarini
rivojlantiradi.

Bo‘lajak musiqa o‘qituvchilarining kreativlik sifatlarini
oshirish ko‘p qirrali pedagogik jarayondir. Innovatsion
texnologiyalar, ijodiy muhit, shaxsga yo‘naltirilgan
yondashuv, motivatsion omillar va improvizatsion faoliyat
birgalikda talabaning musigiy ijodkorlik potensialini
yuksaltiradi. Natijada musiqiy ta’lim zamon talablari
asosida rivojlanadi, ijodkor va ragobatbardosh musiga
o‘qituvchilari shakllanadi [3, 1].

Bo‘lajak musiqa o‘qituvchilarining kreativlik sifatlarini
oshirish uchun quyidagi metodik taklifni tadbiq gilmoqchi
edim. Pedagoglar bo‘lajak musiqa o‘qituvchilarining
tayyorlashdagi shart sharoyitlarni o‘rganish, pedagogika
nazariyasi va didaktik tamoyillar asosida retseptura ishlab
chiqish, ta’limda talabalarning kreativlik sifatlarini aniglash
va uni oshiruvchi manbalarni qidirish, moslashtirib
o‘rgatish, talabalarni kreativ sifatlarini pedagogik omillar
orgali oliy ta’lim tizimida belgilangan metodlarni taklif
gilish va shu taklif gilinadigan usullar talabalarni kreatif
sifatlarini oshirishga xizmat qilishlari kerak. Bular pedagog
tomonidan ishlab chigilgan pedagogik shakl va usullar

orgali amalga oshiriladi. Ularga kreativlik sifatlarini
oshiruvchi pedagogik omillarni ko‘rsatib berishda mavjud
didaktik tamoyillar asosida an’anaviy, interaktiv va aktiv
zamonaviy metodlardan foydalaniladi.

Talabaga bu metodlarni amalga oshirishda nazariyaga
etibor berib mavzuga oid falsafiy, pedagogik va psixologik
adabiyotlar, davlat hujjatlari, konsepsiya va dasturlarni
o‘rganish hamda tahlil qilish, metodlarni solishtirish,
saralash, bo‘lajak musiga o‘qituvchilarini o‘qitish
jarayonini va o‘quvchilarni kreativlikka yo‘llovchi
aspektlarni kuzatish, talabalarga metodlarni qo‘llab shu
metodlar natijasini tahlil qilish va yaxshi ta’sir qilgan sifatli
metodlarni olib qolish hamda qo‘llashni taklif qilamiz.
Suhbat jarayonida quyidagi kabi savollarni berib ularning
bilimlarini sharxlab turishimiz magsadga muvofiq:

1) Kreativlik nima?

2) Innovatsiya nima?

3) Texnologiya nima?

4) Texnika nima?

5) Bularning musiqa ta’limiga alogasi nimada?

6) Musiqiy komponentlar bu?

7) Pedagogik sezgirlik va ijodiy tafakkur rivojlanishi
uchun musiqa o‘qituvchisi nima qilish kerak?

8) Mustaqil ta’limni qanday bajarasiz? Qanday
bajarilishi kerak? Hemisda yoki qandaydir qoidasini
ko‘rganmisiz?

9) Musiqga darsi loyihasi tushunchasi?

10) Muammoli ta‘lim, munozara, aqliy hujum, keys-
stadiy kabi usullarni bittasini opisaniya qilib bering?

11) Musiqiy elementlarning barchasini bilasizmi?

12) Musiqa kalitlarini 4 tasini sanab yozing.

13) Multimedia vositalari orgali musiga darsini
vizuallashtirish nima beradi? Tushuntiring...

14) Musiqiy eshitish gobiliyati turlari?

15) Didaktika nima uning magsadlari

Xulosa. Xulosa qilib aytganda, oliy ta‘limda bo‘lajak
musiqa o‘qituvchilarini tayyorlash jarayonida
foydalanilayotgan samarali usullar zamonaviy pedagogik
talablar asosida takomillashtirilishi zarur. Darsda faol va

interfaol metodlar, amaliy-ijodiy mashg‘ulotlar, loyiha
faoliyati, integrativ ta‘lim va raqamli texnologiyalar
bo‘lajak  musiqga  o‘qgituvchilarining  kasbiy-kreativ

kompetentligini shakllantirishda muhim ahamiyatga ega.
Mazkur usullarning tizimli va maqgsadli qo‘llanilishi oliy
ta‘lim tizimida ragobatbardosh, ijodkor va zamonaviy
musiqa o‘qituvchilarini tayyorlashga xizmat qiladi.

Adabiyotlar
1. Mi6poxumoB O.A. V36ex xank Mycuka mwxoau (Metoauk tascusap, | kucm). — Toukent: «M6H Cuuoy, 1994,
2. Mapkosa A.K. IIcuxonorus npopeccnonanusma. — Mocksa: «3HaHue», 1996.
3. Mavlonova R., Abdurahimova R. Pedagogik mahorat. — Toshkent: «Fan va texnologiya», 2009.
4. Romanova S., Kuchkarova N. «Pedagogical factors that improve the creative qualities of future music teachers» has
been accepted for oral presentation as well as inclusion in the conference proceedings of IV. International firat scientific
research congress to be held in Elazig. — Tiirkiye during, December 5-6, 2025.
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BJIUSAHHUE )KECTOBOI'O SA3bIKA HA PASBUTUE HABBIKOB IIOHUMAHUS
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Hyxycekuii 2ocyoapcmeennulii nedazo2uieckuii UHCmumym umenu Axicunusaza

THE ROLE OF SIGN LANGUAGE IN DEVELOPING
TEXT COMPREHENSION SKILLS AMONG DEAF CHILDREN
Salamova Feruza Khakimbekovna — Doctor of Philosophy in Pedagogical Sciences
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: kar bolalar, imo-ishora tili, matnni tushunish, surdopedagogika, lingvistik bilingvizm, kognitiv
rivojlanish.

Rezyume. Magolada imo-ishora tilining kar va zaif eshituvchi o‘quvchilarda matnni o‘qish va tushunish ko‘nikmalarini
rivojlantirishga ko‘rsatadigan ta’siri tahlil qilingan. Tadqiqotning magqsadi bilingval yondashuv asosida imo-ishora
nutgining kar bolalar mantigiy va obrazli tafakkurini shakllantirish hamda matn mazmunini dekodlash (shifrdan chigarish)
tezligini oshirishdagi pedagogik imkoniyatlarini aniglashdan iborat. Tadgiqot metodologiyasi sifatida korreksion-pedagogik
eksperiment va o‘quvchilarning matnni tushunish darajasini aniqlovchi giyosiy monitoring usullari qo‘llanilgan. Natijalar
shuni ko‘rsatdiki, dars jarayonida tizimli ravishda vizual-fazoviy imo-ishora tayanchlaridan foydalanish kar bolalarda
mavhum so‘z va tushunchalarni grafik matn bilan bog‘lash vaqtini o‘rtacha 30% ga qisqartiradi hamda matn mohiyatini
anglash darajasini sezilarli darajada oshiradi. Xulosa qilib aytganda, imo-ishora tili kar o‘quvchilar uchun matnli
ma’lumotlarni o‘zlashtirishda fundamental «kognitiv ko‘prik» vazifasini bajaradi va maxsus ta’lim tizimida bilingval
metodikani keng joriy etish zaruratini asoslaydi.

KiroueBble cJjioBa: Tiyxue JETH, JKECTOBBIM S3bIK, NOHMMaHHE TEKCTa, CypJOIEAaroruka, JIMHIBHCTUYECKUN
OMJIMHTBU3M, KOTHUTHBHOE Pa3BUTHE.

Pe3rome. B nanHO# cTaThe aHATH3UPYETCS BIMSAHHE JKECTOBOTO SI3bIKa HA PAa3BUTHE HABBIKOB YTEHHS M IMOHMMAaHUS
TeKCTa y DIyXHX M clabocuplmamux ydammxcs. Llenpro mccrnenoBaHMs SIBISCTCS OIpEIeNeHHE IeJaroruieckoro
MOTEHIMAaJIa )KEeCTOBOH peu Ha OCHOBE OMJIMHTBAILHOTO 10J1X0/1a B (POPMHUPOBAHHH JIOTHYECKOTO M 00Pa3HOTO MBILIICHHUS
IIyXUX JAeTell, a Takke B TOBBIIICHHH CKOPOCTH NCKOIUPOBAHMSA COJEpXKAHUSA TEeKcTa. B KauecTBe MeTOJ0JOTHH
HCCIICIOBAaHMS HCIOIb30BATNCH KOPPEKIIMOHHO-TIEIarOTHYECKU KCIIEPUMEHT M METOJBI CPAaBHUTEIHHOIO MOHHUTOPHHTA
YPOBHSA TOHMMAaHHUS TEKCTOB Yy4YalIMMHUCS. Pe3ynpTaThl MoKa3anM, 4TO CHCTEMAaTHYECKOE HCIIOJIB30BAaHHE BH3YyalbHO-
IIPOCTPAHCTBEHHBIX JKECTOBBIX OMOpP B Y4eOHOM IIpoIlecce COKpallaeT BpeMsl COOTHECEHHsS aOCTPaKTHBIX CJIOB C
rpagu4ecKuM TEKCTOM Y TIyXux nereil B cpenHeM Ha 30% W 3HAYMTENHHO MOBBINIAET YPOBEHb OCMBICIEHHS TeKCcTa. B
3aKJIIOYEHNH CJIeNaH BBIBOA O TOM, YTO JKECTOBBIH SI3BIK CIY)KHT (PyHAaMEHTAJIbHBIM «KOTHUTHBHBIM MOCTOMY MJIS
YCBOGHUsI TEKCTOBOI HMH(OpMAIMU TIyXHMMH YYalIUMHCS, YTO OOOCHOBBIBAET HEOOXOAMMOCTH IIUPOKOIO BHEAPEHUs
OMIIMHIBAJIbHOW METOMKH B CHCTEMY CIIELIHAIbHOTO 00Pa30BaHMUs.

Key words: deaf children, sign language, text comprehension, deaf education, linguistic bilingualism, cognitive
development.

Summary. This article analyzes the impact of sign language on the development of text reading and comprehension
skills in deaf and hard-of-hearing students. The purpose of the study is to identify the pedagogical potential of sign
language, based on a bilingual approach, in shaping the logical and figurative thinking of deaf children, as well as in
increasing the speed of decoding text content. The research methodology involved a correctional -pedagogical experiment
and methods of comparative monitoring to determine the students' level of text comprehension. The results indicated that
the systematic use of visual-spatial sign anchors in the educational process reduces the time required for deaf children to
connect abstract words with graphic text by an average of 30% and significantly increases the depth of text comprehension.
In conclusion, sign language serves as a fundamental "cognitive bridge" for deaf students to assimilate textual information,
which justifies the necessity of widely implementing bilingual methods in the special education system.

Kirish. Zamonaviy maxsus pedagogika va inklyuziv  rivojlanishida yozma nutqni egallash, ya’ni matnni o‘qish
ta’lim tizimining eng muhim vazifalaridan biri imkoniyati ~ va uni tushunish ko‘nikmasi markaziy o‘rinni egallaydi.
cheklangan, xususan, eshitishida nugsoni bo‘lgan (kar va  Zero, matn dunyo haqidagi axborotlarni olishning asosiy
zaif eshituvchi) bolalarni jamiyatga moslashtirish va ularga  manbayidir.
sifatli ta’lim berishdan iboratdir [1]. Eshitish qobiliyati Ammo amaliyotda kar bolalarning matnli ma’lumotlarni
cheklangan  bolalarning  intellektual ~ va  ijtimoiy idrok etish va ularning mazmun-mohiyatini to‘liq
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tushunishida jiddiy giyinchiliklar kuzatiladi. Sababi ular
fonetik va auditorlik muhitdan uzilgan holda, so‘zlarning
ma’nosini va gaplarning grammatik qurilishini vizual tarzda
gabul gilishga majburlar. Bu jarayonda imo-ishora tili kar
bolalarning tabiiy va birinchi tili (ona tili) sifatida namoyon
bo‘ladi. Lekin imo-ishora tili shunchaki qo‘l harakatlari
yig‘indisi emas, baki o‘zining boy lug‘at tarkibi, murakkab
grammatikasi va vizual-fazoviy tuzilishiga ega bo‘lgan
mukammal tizimdir [3].

So‘nggi yillarda o‘tkazilgan psixolingvistik va surdo-
pedagogik tadqiqotlar shuni ko‘rsatadiki, bolaning o‘z ona
tilida (imo-ishora tilida) fikrlash darajasi ganchalik yuqori
bo‘lsa, uning ikkinchi tilini (yozma nutqni) qabul qilish va
matnni tushunish ko‘nikmasi shanchalik tez rivojlanadi [6].
Shuning uchun imo-ishora tilining kar bolalarda matnni
tushunish ko‘nikmalarini shakllantirishdagi o‘rni va ta’sir
mexanizmlarini ilmiy asoslash bugungi kunning dolzarb
masalalaridan biri hisoblanadi.

IImiy muammo. Kar bolalarda matnni tushunish
jarayoni eshituvchi tengdoshlariga nisbatan murakkab
kechadi. Buning asosiy sabablaridan biri og‘zaki nutq va
yozma tilni o‘zlashtirishdagi giyinchiliklar hisoblanadi [5].
Ta’lim jarayonida imo-ishora tilidan samarali foydalanish
matn mazmunini anglashga qanday ta’sir ko‘rsatishi yetarli
darajada o‘rganilmagan. Shu bois, imo-ishora tilining kar
bolalarda matnni tushunish ko‘nikmalarini
rivojlantirishdagi pedagogik imkoniyatlarini aniglash va
ilmiy-metodik asoslash muhim ilmiy muammo hisoblanadi.

Tadqgigot magsadi. Imo-ishora tilining kar bolalarda
matnni tushunish ko‘nikmalarini rivojlantirishga ta’sirini
o‘rganish hamda ushbu ko‘nikmalarni shakllantirish va
rivojlantirishga garatilgan metodik tavsiyalar ishlab chigish.

Tadqiqot vazifalari:

»  Kar bolalarda matnni tushunish ko‘nikmalarining
psixologik-pedagogik asoslarini tahlil gilish.

»  Imo-ishora tilining ta’lim jarayonidagi o‘rni va
imkoniyatlarini o‘rganish.

» Kar o‘quvchilarning matnni tushunish darajasini
aniglash mezonlarini ishlab chigish.

» Imo-ishora tili asosida matn bilan ishlashga doir
amaliy topshiriglar tizimini ishlab chigish.

Tadqgiqot obyekti. Kar bolalarda matnni tushunish
ko‘nikmalarini rivojlantirish jarayoni.

Mavzuning o‘rganilish darajasi. Surdopedagogikada
uzoq vagt davomida eshitish qobiliyati cheklangan
bolalarda faqgat eshitish-nutq idrokini rivojlantirishga
garatilgan tibbiy yondashuv ustunlik gilib keldi. Biroq
ushbu paradigma doirasidagi asosiy muammo bolalar
tomonidan nutqning yozma shaklini o‘zlashtirishdagi
to‘signi bartaraf etish bo‘lib qolmoqda [5]. Kar bola uchun
kitob o°qish ikkinchi til tizimini o‘rganish jarayoni
hisoblanadi, uning sintaksisi va morfologiyasi imo-ishora
nutqi tuzilishidan tubdan farq giladi [3].

Asosiy  lingvistik  garama-garshilik erta yoshda
birlamchi til bazasining yetishmasligidadir. Tabiiy va
tushunarli mulogot tizimi (bunday tizim vazifasini imo-
ishora tili bajaradi) mavjud bo‘lmasa, bolada bosma
matnlarni dekodlash (shifrdan chigarish) va chuqur
tushunish uchun zarur bo‘lgan tushunchalar apparati hamda
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kognitiv  sxemalarning shakllanishi ravishda
kechikadi [2, 8].

Tadgiqgot metodlariga esa ta’lim jarayonida lingvistik
ko‘nikmalarning ijobiy tillararo transferi (ko‘chishi)
hagidagi gipotezani tekshirish uchun kvazieksperimental
dizayn doirasida amalga oshirilgan kompleks giyosiy metod
qo‘llanildi. Tadgigot davomida giyosiy tahlil uchun kichik
maktab yoshidagi (8—10 yosh), nomverbal intellekt darajasi
o‘xshash va ijtimoiy-iqtisodiy maqomi bir xil bo‘lgan kar
bolalarning ikki guruhga ajratilgan holda o‘rganildi:

Eksperimental guruh: Tug‘ilganidan boshlab imo-
ishora tili mulogotning tabiiy birinchi tili bo‘lgan (kar ota-
onalar oilasidagi) kar bolalar kiritildi.

«MAKTAB» «SINF»

gonuniy

1-rasm. Eksperimental guruh (Imo-ishora orgali
to ‘g ‘ridan-to ‘g ri semantik tarjima).

Nazorat guruhi: Eshituvchi ota-onalar oilasida faqgat
eshitish-nutq (oral) metodikasi bo‘yicha ta’lim olayotgan,
erta bolalik davrida imo-ishora tili qo‘llanmagan bolalar
tashkil etdi.

»  qo‘llanmagan bolalar tashkil etdi.

«SINF»

Ss.os Ii % Nndvm Ff
2-rasm. Nazorat guruhi (Harfma-harf tahlil).
Ikkala guruh uchun lingvistik rag‘batlantiruvchi vosita

sifatida o‘zaro ta’sir va ruhiy holat fe’llaridan (masalan,
"MAKTAB", "SINF") foydalanildi. Mazkur guruhlarda
vizual materialni gabul qilish xususiyatlari quyidagicha
modellashtirildi:
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e Eksperimental guruh yondashuvi: «<sMAKTAB» va
«SINF» so‘zlari ko‘rsatilganda, grafik shakl to‘g‘ridan-
to‘g‘ri fazoviy semantik ishoraga o‘giriladi (1-rasm).

«MAKTAB»

Tt 9% AacA Bb B

Imo-ishora orqali fo ‘g ‘ridan-to ‘g ‘ri semantik tarjima

«SINF»

Ss. s Ii % NndVn Ff &
Imo-ishora orqgali fo ‘g ‘ridan-to ‘g ‘ri semantik tarjima

1-rasm. Eksperimental guruhda so'zlarni idrok etish
jarayoni.

e Nazorat guruh yondashuvi: Birlamchi vizual-
fazoviy tayanchni his qilmaslik sababli so‘zlar harfma-harf
tahlil gilish obyektiga aylanadi (2-rasm).

«MAKTAB» daktil tahlili «SINF» daktil tahlili

M)+ (A)+ () + M+ @) +B) O+ D)+ N+
2-rasm. Nazorat guruhida harfma-harf tahlil (daktil-
lash) jarayoni.

Matnni tushunish ko‘nikmalarini kompleks baholash
standartlashtirilgan metodikalar yordamida o‘tkazildi.
Bunga:

e [chda o‘qish tezligi va sifati;

e Matnning anig mazmuni va Yyashirin kontekstini
(inferensiya) aniqlash bo‘yicha savollarga javob berish;

e Tushirib qoldirilgan so‘zlarni to‘ldirish metodikasi
(klouz-test) kiritildi.

Klouz-test topshiriglari namunasi:

1.  “Bahorda daraxtlarda yangi
bo ‘ladi” (Mos javob daktilda:

B+A+R+G

paydo

yoki

2. “Qushlar qaysi faslda uchib keladi” (Mos
javob daktilda:

B+A+H+O+R

Ushbu metodika o‘quvchilarning matn mazmunini
anglash, mantiqiy bog‘lanishlarni tushunish va lug‘at
boyligidan foydalanish darajasini aniglash imkonini berdi.

Tadqiqgot natijalari-qgiyosiy tahlil jarayonida guruhlar
o‘rtasidagi diagnostik ko‘rsatkichlarda statistik jihatdan
muhim farglar gayd etildi.

Eksperimental guruhdagi tabiiy bilingv bo‘lgan va imo-
ishora tilini kognitiv darajada yuqori egallagan bolalar,
nazorat guruhi vakillariga qaraganda, o‘qilgan matn
tuzilishini sifat jihatidan ancha yuqori darajada tushunishini
namoyish etdilar [4]. Kar bolalar mantiqiy xulosa chigarish
(inferensiya) topshiriglarini muvaffagiyatliroq bajardilar,
matn syujetidagi sabab-oqibat alogalarini anigroq belgilab
berdilar va ularda metamatnli tushunish darajasi yuqoriligi
kuzatildi.

Baza hisoblangan imo-ishora tilini erta o‘zlashtirish
mavhum bosma belgilarni ongda shakllangan psixik
konseptlar bilan solishtirish va mental xaritalash jarayonini
osonlashtirgan mustahkam kognitiv poydevor bo‘lib xizmat
gildi. Aksincha, nazorat guruhida vizual-fazoviy tayanchni
mavjud emasligi matnni mexanik tarzda harfma-harf tahlil
gilinishiga olib keldi, bu esa matn mazmunini umumiy
tushunish darajasini sezilarli darajada pasaytirdi.

Muhokama-olingan empirik natijalar zamonaviy til
ontogenezi nazariyasiga va sensor deprivatsiya (sezgi
cheklanishi) sharoitida tillararo transfer konsepsiyasiga
salmoqli xulosalar qo‘shadi:

v' Eskirgan qarashlarning rad etilishi: Tadgiqot
imo-ishora nutqidan foydalanish og‘zaki/yozma til
rivojlanishini  sekinlashtiradi degan eskirgan tezisni
mazmunan rad etadi va J. Kamminsning tillararo bog‘liqlik
gipotezasi (Linguistic Interdependence Hypothesis) "ishora
— matn" modalligiga nisbatan ham to‘g‘ri ekanligini
tasdiglaydi [6].

v' Kognitiv ko‘nikmalar transformatsiyasi: Vizual-
fazoviy modallik orgali rivojlantirilgan asosiy kognitiv
ko‘nikmalar (axborotni tizimlashtirish, diggatni jamlash,
syujetni prognoz qilish) tekis bosma matnni o°qishda
lingvistik kompetensiyaga muvaffagiyatli transformatsiya
bo‘lishi isbotlandi [7].

v Praktik ahamiyati: Taqdim etilgan ma’lumotlar
ta’lim standartlarini isloh qilish uchun ishonchli ilmiy-
metodik asos bo‘ladi hamda zamonaviy surdopedagogika
amaliyotiga bikultural va bilingval ta’lim modellarini keng
joriy etish zaruriyatini asoslab beradi.

Xulosa. Nazariy tahlil va empirik ma’lumotlar asosida
shunday xulosaga kelish mumkinki, imo-ishora tili kar
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bolaning ko‘rgazmali-obrazli tafakkuri bilan yozma Tavsiyalar: Ta’lim jarayonini yanada takomillashtirish
nutqning abstrakt tuzilishi o‘rtasida samarali ko‘prik  maqgsadida maxsus (korreksion) maktablar amaliyotiga
(mediator) vazifasini bajaradi. Kar bolalarning matnni  maxsus vizual tayanch vositalar, bilingval ragamli
tushunish darajasi bevosita ularning imo-ishora tilidagi  materiallar va ikki tilli o‘quv qo‘llanmalarni keng joriy
lisoniy kompetensiyasi chuqurligiga bog‘lig. etish tavsiya etiladi.
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THE CULTURAL AND EDUCATIONAL VIEWS OF ABDIKADIR
BEKIMBET UGLI

Seytmuratov Qalbay — Candidate of Pedagogical Sciences
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: madaniyat, maorif, ma’rifat, maktab, madrasa, adabiyot, jadidchilik, darslik.
Rezyume. Magolada qoragalpogq xalgining jafokash marifatparvar farzandi, istedodli shoir Abdugodir Bekimbet

uglining madaniy-marifiy garashlari hagida suz boradi.

KiroueBble ciioBa: KynbpTypa, 00pa3oBaHUe, IPOCBEUICHHE, IITKOJIA, MEAPECe, INTepaTypa, IHKAAUIN3M, YIeOHHUK.

Pe3ome. B cratne pacCMaTpuBAOTCA KYJIbTYPHBIC H 06paSOBaTeJ‘ILHLIe B3TJIAAbl TAJAHTIMBOI'O IIO3Ta A6/:[y1<am/1pa
Bexumbera Ooriy, CTpagaromiero U MpoOCBCHICHHOI'O CbiHa KapaKaJIIIaKCKOro Hapoaa.

Key words: culture, education, enlightenment, school, madrasah, literature, Jadidism, textbook.

Summary. The state is considering the cultural and educational views of the talented poet Abdukadir Bekimbet oglu, a

martyr and enlightened son of the Karakalpak people.

Kirisiw. Belgili shayir, qaraqalpaq xalqmn talanth
perzentlerinin  biri bolgan Abdiqadir Bekimbet uli 6z
doretiwshiligi dawaminda koplegen madeniy-agartiwshiliq
pikirlerdi zamannmin talabimman kelip shigip jazdi ham
keleshek awladqa miyras etip qaldirdi. Ol 6z qosiqlarinda
xaligtin awir turmis sharayatin jirlay otirip, turmistagi
ustem klass wakilleri, ayirim din ulamalar1 tarepinen islenip
atirgan nahaqliglardi ashkaralap, insanlardi insapqa, adalatl
boliwga shaqurip keldi. Sonin menen birge talim-tarbiyaga,
asirese jaslar tarbiyasina tulken diqqat qaratip, keleshek
awladtin  bilimli-ilimli, kamil insan bolip jetilisiwin
nasiyatladi.

Abdigadir Bekimbet uli 1860-jili Qaraqalpaqstannin
hazirgi Shimbay qalasina jaqmn jerdegi Tagjap awilinda
(Ménjiwli aw1lt dep te ataydi) Ayimbet iyshan elatinda jarl
shanaraqta dunyaga kelgen. Shayirdin akesi Bekimbet
jogshilig, kambagalliqta jasagan. Abdigadirdi korgen, oni
jagst  Dbiletugin  adamlardin  aytiwmma  qaraganda
Qaraqalpagstanda Kenes hukimeti ornaganga shekem ol
akesi siyaqli kemtarliq, jogqshiliq turmistt ham awir
qistwmetlerdi basian keshiredi.

Abdigadir  turmus  qiymshiliglarma  qaramastan
awilindagr Aymmbet iyshannin meshiti janindagi mektepte
talim aladi ham sawatin ashadi. Ol jerde diniy bilim aliw
menen birge sol jerde sabaqliq retinde paydalanip kelingen
belgili shigis shayir-oyshillarinin  shigarmalart menen
tanisip, olardin shigarmalarindagi ken dunyaqarasi, adebiy
sheberlikleri, waqiya ham hadiyselerdi sheberlik penen
sawretley aliw qabiletleri menen tamisa kele 6zinde de
qosiq jaziwga degen 1qlas oyana baslaydi. Jergilikli
shayirlardan Otesh, Jiyen jiraw, Berdaq, Kunxoja, Ajiniyaz
ham basqa da shayirlardin shigarmalarin, dunyaga bolgan
kézqaraslarin qunt penen uyrenedi,

Turmus tashwishleri menen ol déslep Shabbazda (hazirgi
Beruniy qalasi), Petro-Aleksandrovskte (hazirgi Tortkul)
ham Xorezmde boladi. Keyin ala Sirdarya boylarina barip,
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qazaq xalq1 arasinda bolip, talap isleydi. Qaraqalpagstanda
sovet  hakimiyati  ornamastan  buriniraq  shayir
Taxtakopirdegi «Saritay qumi» degen jerde otiratugin
bajasin panalap, sol jerge koship baradi. Biraq ust jillart
shayirdin hayali qaytis bolip, balalari menen 6zinin tuwilip
osken awilina qayta koship keliwge majbur boladi. Sol
dawirdegi qaraqalpaq shayir-oyshillarinia déretiwshiligin
uyrene otirip, ol basqa jerlerdegi jasawshi xaliglardin
turmis sharayatr, kun korisi menen tamisadi. Petro-
Aleksandrovskte bolgan waqitlart ruslar menen baylanis
jasaydi. Natiyjede onin dinya qaras1 bir qansha keneyip,
jamiyettegi awhalga 6zinshe baha beriw darejesine erisedi
ham 6zide azi-kem qosiqlar toqry baslaydi [1:406].

Tiykargi bélim. Abdigadir Bekimbet ulmih jas
wagqitlarinan baslap-aq adebiyatqa degen qizigiwshiliginin
baslanganin kéremiz. Ozinen buringi Kunxoja, Ajiniyaz,
Berdag, Oteshtif shigarmalar1 menen jaqmnnan tanis bolgan.
Misali, Abdigadirdin «Ol nege darkar», «Jaqsidi», «Bolar»
qosiglart Berdaqtin «Xaliq ushin», «Jaqsiraq» qosiqlari
menen putinley tnles keledi.

Abdigadir eki zamand1 korgen shayir. Jarli xaligga pana
bolganday bolgan jana hukimettin, sovet hukimetinin
ornawin ulken umitler menen kutip aladi. Buni biz onin
1920-j1l1 jazgan «Kordim» qosiginda bul waqiyanin ayqin
sawlelengenligin koremiz. Hukimettin xaliqtiki ekenligin,
jaslardin oqip bilim aliwin jaqlaydi.

Metodologiya. Shayirdin doretiwshiligi  bir qatar
adebiyatsh1 alimlarimiz tarepinen adebiy miyras sipatinda
uyrenilgen (A.Paxratdinov, K.Allambergenov,
M.Bekbergenova. XX asir qaraqalpaq adebiyati tariyxi.
Nokis, «Qaraqalpagstan», 2011). Onin shigarmalarindagi
talim-tarbiyaliq pikirler pedagogika ilimlerinin doktori,
professor O.Alewov tarepinen de tyrenilgen [1:400].
Degen menen biz onih doretiwshiligin sol dawirdin
napesinen kelip shigip, madeniy-agartiwshiliq kézqgarastan
koérip shigiwdi maqul kordik.
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Biz omifi qosiglar toplamm (Abdigadir Bekimbetov.
Tanlamali qosiqlari. Nokis, «Qaraqalpagstan» baspasi,
1966) oqip korgenimizde shigarmalarinin tiykargi bolegin
jaslar kamalati, olarga berilip atirfan talim-tarbiya
maseleleri, kamil insandi tarbiyalaw, ustazliqtin jamiyettegi
orni, onin qrymshiligi hdm minnetleri haqqinda ekenligin
koremiz. Ol 6zinin «Ustaz» [2:55] ath qosiginda 6zinin jas
ustazga shakirt tuskenligin, ol daslebinde tartinsa da keyin
qushaq aship kutip alganligin jazadu:

Yash uglandi ustaz desem,

Dadi, pariyad bilan qashti,

Taza alip urgat desem,

Qulliq etip qushaq ashti.

Sonday aq:

Qashma-qashma bolip nadan,

Ustaz aytsa irgan mudam,

Nadanliqta qalgan jaman,

Kim urgatse bolar ustaz, - dep jaslardi nadanliqta qalip
ketpey ilim-bilim uyreniwge, ustazdin aytqanin islewge
shaqiradi. Usinin menen xalqumiz arasindagi «Ustaz-
atannan ulli» degen tisinikti ele de rawajlandiradi.

«Jigirma besh» qosiginda bolsa bul jastin dhmiyetine
toqtalip, on1 «Atajaq tannin sahari, Jas Omirinin bahari» dep
tariyipleydi. Jaslardi onin qadirin biliwge shaqirip, omin
aylanip kelmeytuginligin bilay suwretleydi:

Jigirma besh belli dawran,

Otip keter sizge arman,

Qayta kelmes etsen farman,

Bir 6tken son jigirma besh.

Sonin menen birge bul qosiginda: «Qorgap qalmay
yalgiz basin, Elin qorir jigirma besh» dep jazip, jaslardi
azamatliq waziypasin orinlawga, Watandi qorgawdin har
bir jas jigit ushin minnet ekenligin esletip, ogan hamiyshe
tayar turiwga shaqiradi.

Jigirma besh gaytpas tastan,

Siltesen keskir almastan,

Xizmet qil ornina bastan,

El qadirin bil jigirma besh, — dep jaslardi Watan
suyiwshilikke tarbiyalap, olardi xaliq x1zmeti ushin barqulla
tayar boliwga, elge xi1zmet etiwge shaqiradi.

Shayir qaziwda jurip jazgan «Qaziwday» atli qosiginda
Seypulla ata misalinda: «Az emesdur nasibayin, Koknardi
qoy, Seypulla ata» dep jazip, jaslardi har quyli ziyanh
adetlerden saqlamiwga shaqirip, bunin duris narse emes
ekenligine, Islam taliymati kozqarasinan da bunday adet
jagst emes ekenligine diqqat awdaradi:

Koéknarshinin jayi dozaq,

Koéknardi qoy, Seypulla ata.

Shayir 6zinin «Bolar» atli qosiginda bolsa:

Alimliq qashad kitap ashpasa,

Shiqqan kan batadi shugla shashpasa,

Kokke ushar qiymshiliqtan qashpasa,

Bilimliler gatarman zor bolar, — dep jazip, jaslarimizga
kitap ashpasa, oqimasa sawatli alim bola almasligin, bilimli
insanlardin 6z tenleslerinen aldinda bolatuginligin ham
baxitqga erisetugmligin uqtiradi. «Balalar1 isker, jangan shoq
bolsa, Xaliq stygen baxitli azamat bolar», dep xaligti,
jaslardi ilim-bilim iyelewge, baxitl insanlardan bolip 6émir
suriwge shaqiradi. Soday-aq:

Dana bolsan nadan menen talaspa,

Abdigadir agmaqlardi alasla,

Bilgir, adil jigit bolsan jol basla,

Bilimlinin eter isi sol bolar, — dep bilimli adamlardin
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dana, adamgershilikli, oziq oyl bolatuginhigin koérsetip,
olardi jol baslawshi boliwga 1ilayiq insanlar bola
alatuginligin aytip otedi.

Shayir sonii menen birge ayirim ustazlardin 6z
waziypasina nemqurayliq penen qarawlarin qatan singa
aladi. Ol 6zinin «Ustazim» athi qosiginda: «Bilimli adam
shirrtyiwga bolama» dep, har bir ustazdin 6zine tan
elementar pedagogikaliq takt ham pedagogikaliq etikaga
iye boliw1 zarurligi, sonin menen birge har bir pedagogtin
olarga amel etiwi shart ekenligin eskertedi. Ol wus1
qosiginda:

Sizden uyrenbey aq hesh bir harip,

Xaliq aldinda ustaz deymen men garip,

Shirriyp adam demeysen sen «Sharrik,

Ulamanin karin etpey, ustazim, — dep, har bir pedagogta
basqalar menen garim-gatnasta kommunikativlik gabilettin
zarur ekenligine toqtaladi.

Abdiqadir  Aymmbet  iyshanmi  awilinda  tuwilip
oskenlikten onin awladlar1 menen awillas, ayirimlart menen
qonsi bolip jasaydi. Degen menen ayirim bolis ham
agsaqallardin, din ulamalarinin ormsiz islerin korip, olardi

ashkaralap, olarga arnap kritikaliq bagdarda qosiqlar
doretedi. «Qaziwda», «Qizketken» atli qosiqlarinda
qaziwga beldar aliwdagi  adalatsizliq, paraxorlq,
miynetkeshlerge 4piway1r sharayatlardin  jaratilmawni,

«Qattiagardan jiqqmn ketti» atli qosiginda bolsa bolis ham
agsaqallardin jigqmnin aldin aliw ham boégew islerindegi
arqayinliqqa beriliwi, tiyisli sharalar kdrmegenligi, hAmme
jiqqindt baylawga atlanip, ulken qiymshiliqti baslarinan
keshirip atirganda baylar ham hameldarlardin goddaslap
awilda jargenligin, olarga hesh ganday jardem
korsetpegenligi  ayawsiz ~ ashkaralanadi. ~ Natiyjede
ganshadan-qansha adamlardin qara uylerinin suwga 181p
ketkenligi, eginlerinin nabit bolganlig1, sol sebepli xaliqtin
asharshiliqqa  giriptar  bolganligit  haqqindagi  ashshi
haqryqatliq aship beriledi. Shayir bul qosiginda:

Eldi suw alip jatqanda,

Qara iy suwda qaligqanda,

Aralga qarap aqqanda,

Bolis elde jatqan eken.

Baylawga kormey hareket,

Qolinda bar garejet,

Bolis, agsaqal qara bet,

Biymani s6z aytqan eken, — dep jazadu.

«Iyshanimy atli qosiginda bolsa:

Riyshat berdin har paridke,

Axayit bilmegen iytke, — dep, jazadi. (Riyshat-diniy
bilimge iye degen guwaliq, parit-sawatsiz adam, axayit-
tiyim salinbagan manisinde). Sonday aq, «Jagsidi»
qosiginda bolsa:

Bul zamanda iyshan, haziret, bay hesap,

Qéte emes, bari desem biyinsap,

Yamasa:

Qayir1 joq, tekte hasa uslagan,

Bunday pirden qara jilan jagsidi, — dep korsetedi.

Abdigadirdin miynetkesh xaliqtin jirshist bolganmin onif
«Ol nege darkar», «Jaqsidi», «Bolar», «Kerek» ham tagi
basqa qosiqlarida korsetedi. Ol shigarmalarinda da xaliqti
hadal miynetke shaqiriw, xaliq ushin x1zmet etiw, adil emes
bassh1 menen eldegi buzaqilardan qashiw, olarga qarsi
gures alip bariw, adamgershilikke shaquriw ham t.b.
progressiv ideyalard1 alga stredi.
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Abdigadir shayir zamanmifi ziyali insami sipatinda
Patsha Rossiyasinin eziwshilik siyasati xaliqtin kun korisin
jane de awirlastirip atirganligin teren tasinedi. Ekinshi jer
juzilik uris sebepli Rossiya patshast Nikolay II nin 1916-jil
25-iyundag1 «Front artinda jumis islewge (mardikarliqqa)
Turkistan, Sibir hdam Kavkazdia milleti rus bolmagan
xaliglar1 (inonarodecler) arasinan jast 19 dan 31 jas
araligindagr er adamlardan front artinda qorganis
obyektlerin quriw ushin  jumisshi (mardikar) aliw
hagqinda»gi Ne1526 sanl parmaninda [3:266] Tarkistannan
250 min adamnin almiwi kézde tutildi. Bul adalatsizliq,
sonday-aq shaquriliw mapazindagr tensizlik, paraxorliq
h.tb. illetler xaliq arasinda ulken naraziliglardin payda
boliwina alip keldi. Us1 dawirdegi jadidshilik ideyalarinan
ilhamlangan shayir 6zinin «Megzer» atli qosiginda:

Ane korin, alinbagqshi mardikar,

Bizge qayir1 barma, ol kimge darkar, — dep jazgan edi.

Abdigadir Bekimbet ulmii 1966-jili basilip shigqan
«Tanlamal1 qosiqlar» toplamina alg1 s6z jazgan N.Japaqov
ham AKarimovlar bilay dep koérsetedi: «Abdigadir
Bekimbet uli menen shayir, dramaturg ham mamleketlik

isker Qasim Awezov arasinda kashli baylanis bolgan.
Qastm  Awezov Tértkalde islep jargen jillarinda
Abdiqadirdi Tértkulge kel dep otinish etken. On1 rasmiy
shaqirgan. Biraq shayir Tortkalge bara almay-aq, 1930-j1lt
qaytis boladi».

Juwmaq ham usmislar. Shayirdin bul toplamin
baspaga tayarlawshilar onin birde-bir qosigmin aldin jariq
koérmegenligin, hammesi xaliq awzinan jazip alinganligin
bildiredi. Demek onin qosiglar1 xaliqtin diydisinen shigip,
kewlindegi pikirlerdi o6zinde jamlegenlikten awizdan-
awizga Otip, yad alingan. Xaliq arasinan ele de onin aldin
jariyalanbagan doretpeleri tabilad: dep umit etemiz.

Bul shayirdin waqtinda 6z zamanina say doéretiwshilik
penen shugillanganligin, xaliqtin arziw-armanlarin, jirin
jirlaganligin, xaliqtin kewlinen shigarliqtay shigarmalardi
doretkenligin tastiyiqlaydi. Asirese omn jaslar talim-
tarbiyast haqqindagi oylari, ustazlar ushin pedagogikaliq
sheberliktin ahmiyeti haqqindagi kdzqaraslari hazirgi kinde
de ulken ahmietke iye. Onin shigarmalarindagi progressiv
pikirlerdi ele de terenirek uyreniwimiz ham olardan hazirgi
uzliksiz bilimlendiriw sistemasinda paydalaniwimiz zarur.

Adebiyatlar
1. Alewov O. Qaragqalpagstanda talim-tarbiyaliq oylardin qaliplesiwi ham rawajlamwi. -Nokis: «Bilim», 1993.
2. Abdiqadir Bekimbet uli. Tanlamali qosiglari. —Nokis: «Qaragalpagstan”, 1966.
3. Xoshimov K. va b. Pedagogika tarixi. -Toshkent: «O‘qituvchi», 1996.

62



Ilim hdm jdamiyet. /25.2026

APPLYING COMMUNICATIVE LANGUAGE TEACHING (CLT)
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HNCITIOJIBb30BAHUE KOMMYHUKATUBHOI'O OBYUYEHUA A3BIKY (CLT)
B OBYUEHUU AHI'JIMACKOMY SI3BIKY MJIAJIIIUX YYAILIIUXCS
B JTOMIKOJIBHBIX OBPA30OBATEJIBHBIX YUYPEXJIEHUAX
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Tayanch so‘zlar: kommunikativ til o‘qitish (CLT), bog‘cha bolalari, so‘z boyligi, sinfdagi muloqot, kommunikativ
kompetensiya, Dell Hymes, Michael Canale, Merrill Swain, Savitri Savignon, harakatga asoslangan tadqiqot, o‘yinlar, rol
o‘ynash, qo‘shiqlar.

Rezyume. Magolada kommunikativ til o‘qitish (CLT) metodining bog‘cha yoshidagi bolalarga ingliz tilini
o‘rgatishdagi samaradorligi o‘rganilgan. Tadqiqot davomida o‘yinlar, kartochkalar, rol o‘ynash va qo‘shiqlar kabi
interaktiv faoliyatlar bolalarning so‘z boyligini va darsdagi ishtirokini oshirganligi aniqlangan. Tadqiqot 4-6 yoshdagi
bolalar bilan sinf asosida olib borilgan. Natijalar CLT bolalarning faolligini va motivatsiyasini oshirishini ko‘rsatdi, ammo
ularning nutgi asosan oddiy so‘zlar va qisqa iboralardan iborat bo‘ldi. Umuman olganda, CLT erta til o‘rganishda samarali
yondashuv hisoblanadi.

KoaioueBble ciioBa: KOMMyHHKAaTUBHBIA MeTo/ oOydenus: (CLT), netn AOIIKOJILHOTO BO3pacTa, YCBOCHUE CIOBAPHOTO
3amaca, B3aMMOJICHCTBHE B Kiacce, KomMyHuKaTuBHas kommnerernus, Dell Hymes, Michael Canale, Merrill Swain, Savitri
Savignon, uccieaoBanue qEHCTBUsI, HTPbI, POJIEBBIC UTPHI, TCCHH.

Pe3tome. B crathe paccmarpuBaeT NpUMEHEHHE KOMMYHHKaTuBHOro Mertoxa oOydenust (CLT) npu oOyueHun
AHIIMHACKOMY SI3BIKY JI€TEH [OLIKOJIBHOrO BO3pacTa. V3yuyaercsl BIMSHUE MHTEPAKTUBHBIX 3aJlaHUN, TaKUX KaK UIPHI,
KapTOYKH, POJIEBbIE CHUTYallMd M IIECHM, Ha Pa3BUTHE CJIIOBAPHOrO 3amaca W ydacTue jaeteil B ypokax. MccnemoBaHue
npoBoJmiIock B (opMare KiaccHoro action research c¢ nmeremm 4-6 ner. Pesynpratel mokasamu, yro CLT moBeimaer
MOTHBALMIO ¥ aKTUBHOCTH YYAIIMXCS, OJHAKO WX peYb OIPAaHWYMBACTCS OTAEIBbHBIMH CIOBAaMH M KOPOTKHMH (ppasamu.
B nemom meton CLT sBisteTcst 3 (heKTHBHBIM [UIS PAHHETO H3YYCHUS SI3BIKA.

Key words: Communicative Language Teaching (CLT), kindergarten learners, vocabulary acquisition, classroom
interaction, communicative competence, Dell Hymes, Michael Canale, Merrill Swain, Savitri Savignon, action research,
games, role-play, songs, participation.

Summary. The article explores the use of Communicative Language Teaching (CLT) in teaching English to
kindergarten learners. It investigates how interactive activities such as games, flashcards, role-plays, and songs influence
children’s vocabulary learning and participation. The research was conducted through classroom-based action research in a
preschool setting with learners aged 4-6. Findings show that CLT increases student engagement, motivation, and basic
vocabulary use, although language output remains limited to simple words and short phrases. The study concludes that
CLT is effective for early language learning, especially in large and interactive classrooms.

Introduction. Early childhood is a crucial period for also the ability to use language appropriately in social
language development, as children are naturally inclined to  contexts [2:269-293]. Canale and Swain further expand
acquire language through interaction, play, and social this concept by identifying grammatical [1:1-47], sociolin-
engagement. Many researchers argue that early exposure to  guistic, and strategic components of communication, while
a foreign language can enhance not only communicative  Savignon highlights the role of interaction in developing
competence but also cognitive development. However,  communicative ability [4:83].

traditional teaching approaches that focus on grammar Despite strong theoretical support, there is limited
explanation and memorization are often ineffective in empirical evidence on how CLT functions in large

Kindergarten settings, as they do not correspond to young kindergarten classrooms with young learners. Therefore,
learners” developmental needs. . this study addresses the following research problem: To
Communicative Language Teaching (CLT) offers an o .

what extent can Communicative Language Teaching

alternative by emphasizing meaningful communication and | S q bul
real-life language use. According to Hymes communicative improve participation —and vocabulary —use among

competence includes not only grammatical knowledge but kindergarten learners in large-group classroom settings?
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Based on this problem, the study aims to answer the
following research questions:

e How does CLT influence vocabulary acquisition
among children aged 4-6?

e How does CLT affect students’ participation during
classroom activities?

e Which communicative activities are most effective in
engaging young learners?

Research Methods. This study employed a qualitative
classroom-based action research design aimed at
investigating the effectiveness of Communicative Language
Teaching (CLT) activities in developing young learners’
participation and vocabulary use in English lessons. Action
research was considered appropriate because it allowed the
teacher-researcher to observe classroom interaction directly,
reflect on instructional practices, and adapt activities
according to learners’ responses throughout the teaching
process. The study mainly focused on students’
engagement, willingness to communicate, and their ability
to use basic English vocabulary in meaningful classroom
situations.

The research was conducted in a private kindergarten
Tabassum Preschool Educational Institution, where
English is taught as a foreign language to preschool
learners. The institution consists of four preschool groups
representing different age categories. 1 am responsible for
teaching English to three of these groups, while the
remaining group comprises the youngest learners.
Participants consisted of more than 100 children aged
between 4 and 6 years old. The learners were divided into
three groups, each including approximately 50 students
with mixed language abilities and different levels of
classroom participation.

The learning environment was designed to be child-
centered and interactive, providing opportunities for
movement, communication, and collaborative learning.
English lessons were conducted twice a week, with each
lesson lasting 30 minutes. The intervention continued for
four weeks, resulting in a total of eight lessons for each
group.

The lessons were planned according to the principles of
Communicative Language Teaching (CLT), emphasizing
interaction, communication, and meaning-focused learning
rather than explicit grammar explanation. The instructional
materials and classroom tasks were adapted to the learners’
age characteristics, attention span, and cognitive
development.

The lessons focused on familiar and age-appropriate
topics such as animals, colors, food, toys, and everyday
classroom expressions. Various communicative activities
were integrated into the lessons to encourage active
participation and natural language use.

The communicative activities that were designed
included the following:

- “Interactive flashcard activities” were used to
introduce and practice vocabulary. Learners identified,
pointed to, selected, or named flashcards in response to
teacher questions such as “Where is the cat?” or “What
color is this?”

- “Memory and matching games» encouraged learners
to recognize vocabulary items, match pictures, and
pronounce words while turning over cards. These activities
helped improve attention, recall, and oral production.
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- «Role-play activities» involved short and simple
dialogues related to greetings, introducing oneself, and
classroom communication. Students practiced expressions
such as “Hello,” “How are you?” and “I’m fine.”

- «Songs, chants, and action-based activities» were
implemented to reinforce vocabulary and pronunciation
through repetition, rhythm, and movement. Physical
response activities increased learner motivation and
supported comprehension.

- «Pair and group interaction tasks» were also
occasionally used to encourage cooperation and peer
communication in English.

Throughout the lessons, the teacher acted mainly as a
facilitator and guide, encouraging students to participate
actively and respond confidently without fear of making
mistakes.

Data for the study were collected through qualitative
classroom observation and continuous monitoring of
learners’ participation during communicative activities. The
following instruments were used:

- classroom observation checklist;

- field notes written after each lesson;

- informal tracking of student
participation during classroom interaction.

The classroom observation checklist focused on several
aspects of learner performance, including:

- the number of students actively participating in
activities;

- the number of correct vocabulary responses;

- attempts to use English words and expressions during
interaction;

- learners’ enthusiasm, confidence, and willingness to
communicate;

- difficulties encountered during communicative tasks.

Field notes were recorded immediately after each lesson
to document students’ behavior, classroom atmosphere,
successful activities, and challenges observed during the
teaching process. These notes provided additional insights
into how communicative activities influenced learners’
motivation and language use.

The collected data were analyzed qualitatively through
descriptive interpretation of classroom observations and
field notes. Students’ participation patterns, vocabulary
responses, and communicative behavior were compared
across lessons to identify changes in engagement and
language use over the four-week instructional period. The
analysis focused on determining how communicative
activities contributed to learners’ confidence, interaction,
and development of basic speaking skills.

Discussion. The findings of this study indicate that
Communicative Language Teaching (CLT) positively
influenced kindergarten learners’ participation and early
language use. During the intervention period, students
became more actively involved in classroom activities and
showed greater willingness to use English vocabulary.

The use of games, songs, role-plays, and interactive
flashcard activities created a motivating and low-anxiety
learning environment. As a result, learners participated
more confidently and demonstrated improved vocabulary
recognition and recall. However, their language production
remained largely limited to single words and short phrases.
This suggests that while CLT effectively encourages
communication, a longer period of instruction may be

responses and
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required for the development of more complex language
skills.

Age-related differences were also observed. Older
learners tended to participate more independently and
produced short phrases more frequently, whereas younger
learners relied more on repetition and teacher support. This
finding highlights the importance of considering
developmental factors when designing communicative
activities for young learners.

Another challenge was the large class size. With
approximately fifty students in each group, opportunities
for individual interaction and feedback were limited. Since
these elements are important components of CLT, not all
learners benefited equally from classroom activities.

Conclusion. This study examined the use of
Communicative Language Teaching (CLT) activities in
English lessons for kindergarten learners. The findings
showed that communicative activities such as games,

flashcards, role-plays, and songs increased students’
participation and encouraged the use of basic English
vocabulary. Learners became more engaged in classroom
interaction and demonstrated greater confidence in
responding to English prompts.

At the same time, the study revealed that language
production was generally limited to single words and short
phrases, indicating that the development of more advanced
communicative skills requires longer periods of instruction.
Factors such as learner age and large class size also
influenced the effectiveness of the activities.

Overall, the results suggest that CLT is an effective
approach for promoting engagement and early language use
among young learners. The findings highlight the
importance of providing meaningful and interactive
learning opportunities in preschool English classrooms and
support the continued use of communicative activities in
early language education.
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Turdimuratov Islam Toremuratovich — magistrant
turdimuratovislam855@gmail.com
Ajiniyoz nomidagi Nukus davlat pedagogika instituti

KOPPEKIIMOHHO-JIOT'OIIEJUYECKASA PABOTA 110 IEKCUYECKOMY
PA3BUTHUIO PEUH JETEW C HAPYIIEHUSIMUA 3PEHUSA
TypasimypatoB Uciam TopemypaToBu4 — macucmpanm
Hyxycckuii eocyoapcmeennuiii nedazosuieckuii uHCmumym umeru Axcunusasa

CORRECTIONAL-LOGOPEDIC WORK ON THE LEXICAL DEVELOPMENT
OF SPEECH IN CHILDREN WITH VISUAL IMPAIRMENT
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Tayanch so‘zlar: logopediya, ko‘rish qobiliyatining buzilishi, nutq rivojlanishi, sistemogenez, sintagmatik
munosabatlar, paradigmatik munosabatlar, o‘quv-o‘yin faoliyati, yaqin rivojlanish zonasi, fonetika, leksika, grammatik
tuzilish, korreksion-rivojlantiruvchi ishlar.

Rezyume. Maqolada ko‘rish qobiliyati buzilgan va nutqi to‘liq rivojlanmagan maktabgacha yoshdagi bolalar bilan olib
boriladigan korreksion logopedik ishlarning nazariy-uslubiy asoslari asoslab berilgan. Nutqida nugsoni bo‘lgan bolalar
uchun o‘yin faoliyatini o‘quv o‘yin shakliga o‘tkazish zarurligi asoslangan, til tashkil etilishining ikki darajasi —
sintagmatik (nutqni amaliy o‘zlashtirish) va paradigmatik (til tizimlaridan ongli foydalanish) ajratib ko‘rsatilgan hamda
ularning izchil o‘zlashtirilishi ko‘rsatilgan.

KiroueBbie cioBa: Jiororneaus, HapymweHusa 3pCHusA, pPEUYCBOC PA3BUTHUEC, CUCTCMOICHE3, CHHTAarMaTu4cCKUe
OTHOIICHHS, MapaJurMaTHYeCKUe OTHOILEHHMS, y4eOHO-UIpoBasl JEesTENbHOCTh, 30Ha OJMkaiiiero pasBuTHs, GoHETHKa,
JIEKCHUKA, TPaMMaTHIeCKUN CTPOH, KOPPEKIIHOHHO-pa3BUBAarOMIas padboTa.

Pesrome. B cratbe 000CHOBaHBI TCOPCTUKO-METOAUYCCKHNEC OCHOBBI KOppeKI_[I/IOHHO-HOFOH@Z[H‘I@CKOﬁ pa6OTLI C
JOMIKOJIbHUKAMH, UMCIHOIIUMHU HAPYIICHU 3pCHUS U HEAOPA3BUTUC PCYU. Oo6ocHOBaHa H€06XOZ[I/IMOCTB nepeBoaa PIl"pOBOﬁ
aKTUBHOCTH B Y4eOHO-UTPOBYIO (popMy Ui JAeTedl ¢ pedeBHIMH HAPYIICHUSMH, BBIICICHBI JBa YPOBHS SI3BIKOBOU
OpraHu3anum — CHHTarMaTU4ecKui (HpaKTI/I‘IeCKOG OBJIaJICHUC pe‘ILlO) u Hapa,I[I/IFMaTI/I‘ICCKI/Iﬁ (OCOSHaHHOG OIICPUPOBAHUC
S3BIKOBBIMH CI/ICTeMaMI/I) — M IIOKAa3aHO UX MOCJICAO0BATCIbHOC YCBOCHHUC.

Key words: speech therapy, visual impairment, speech development, systemogenesis, syntagmatic relationships,
paradigmatic relationships, educational and play-based activities, zone of proximal development, phonetics, lexis,
grammatical system, remedial and developmental work.

Summary. This article substantiates the theoretical and methodological foundations of corrective speech therapy for
preschoolers with visual impairments and speech underdevelopment. The article validates the need to transition play
activity into an educational play format for children with speech disorders. It identifies two levels of linguistic organization
—syntagmatic (practical mastery of speech) and paradigmatic (conscious manipulation of language systems) — and shows
their sequential acquisition.

Kirish. Maktabgacha yoshdagi bolalarda to‘g‘ri nutqni Nutgida nuqsoni bo‘lgan bolalar ko‘pincha o‘zlarida
shakllantirishga qaratilgan logopedik korreksion ishlar  shakllangan imkoniyatlar darajasi bilan yetakchi faoliyat
psixikaning me’yoriy rivojlanishiga oid umumgabul talablari va shaxsiy ehtiyojlariga mos kela olmaydilar,
gilingan psixologik gonuniyatlarga tayanadi. natijada nutgni rivojlantirish uchun motivatsiya va
A.N.Leontyev, D.l.Feldshteyn va D.B.Elkonin  rag‘batlar yetarli bo‘lmay qoladi. Shu bois logopedik
konsepsiyalariga ko‘ra, har bir yosh bosqgichida bolaning aralashuv yetakchi o‘yin faolligini o‘quv-o‘yin faoliyati
psixik jarayonlari va shaxsiy xislatlaridagi asosiy  formatiga o‘tkazishga qaratiladi. Bunda magsadli yo‘nalma
o‘zgarishlar yetakchi faoliyat orqali belgilanadi [1]. ta’limiy xususiyatga ega bo‘lsa-da, uni amalga oshirish
Maktabgacha yosh uchun bunday faoliyat o‘yin hisoblanib,  usuli o“yin shakllari va usullarini saqlab qoladi.

u psixikaning har tomonlama rivojlanishini ta’minlaydi. Psixologik-pedagogik adabiyotlarda bolaning nutgiy
Nutqida nugsoni bo‘lgan bolalar ko‘pincha yetakchi  faoliyatga nisbatan ikki xil yondashuvi ajratib ko‘rsatiladi:
faoliyat talablaridan imkoniyatlari darajasi bo‘yicha ortda amaliy va nazariy. Amaliy yondashuv nutqdan turli
qoladilar, buning natijasida ularning shaxsiy ehtiyojlari  vazifalarda keng foydalanishni nazarda tutadi, bunda nutqiy
nutq rivojlanishini yetarlicha rag‘batlantirmaydi. Shu faoliyatning o°zi, uning unsurlari va qonuniyatlari haqida
munosabat bilan, logopedik aralashuv yetakchi o‘yin  begaror, mavhum hamda yetarlicha anglanmagan tasavvur
faoliyatini o°‘quv-o‘yin faoliyati formatiga o‘tkazishga mavjud bo‘ladi. Nazariy yondashuv esa ona tiliga borligni
qaratiladi. Bunda maqgsad ta’limiy xususiyatga ega aks ettiruvchi alohida tizim sifatida gqarash; uning
bo‘lsa-da, uni amalga oshirish usuli o‘yin shakllarini saglab  unsurlarini, tarkibiy xususiyatlari va gonuniyatlarini
qgoladi. aniglash; nutgiy faoliyatni ixtiyoriy va ongli ravishda

Adabiyotlar tahlili va metodologiya. Psixologik- boshqarish qobiliyati bilan tavsiflanadi. Shuni inobatga
pedagogik adabiyotlarda, A.A.Leontyev ta’riflaganidek, olgan holda, logopediyaning asosiy vazifalaridan biri nutgni
bolaning nutgiy faoliyatga nisbatan ikki asosiy yondashuvi  muvaffagiyatli egallash uchun psixologik zamin yaratishdir:
ajratib ko‘rsatiladi: amaliy va nazariy. fonetik, fonematik, morfologik va sintaktik
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umumlashmalarni avval amaliy darajada shakllantirish,
so‘ngra esa anglash darajasiga o‘tkazish lozim.

Ko‘rishida nugsoni bo‘lgan bolalarning nutgiy
faoliyatni amaliy o‘zlashtirishi zamonaviy lingvistik
qarashlarda so‘z ma’nolarini tashkil etishning ikki xil:
sintagmatik va paradigmatik tamoyili ajratilishidan kelib
chigishi kerak.

Birinchi tamoyil nutq zanjiridagi unsurlarning izchil
aloqalarini, ikkinchisi esa til tizimidagi unsurlar o‘rtasidagi
giyosiy munosabatlarni aks ettiradi.

Tilning paradigmatik tuzilishi muayyan bir til birligini
belgilangan zidlanishlar tizimiga yoki ierarxik belgilar
tizimiga  kiritishni  tagozo etadi.  Zidlanish  va
munosabatlarning ierarxik tuzilishi tamoyili tushunchalarni
shakllantirish uchun asos bo‘lib xizmat qiladi. Bu tamoyil
nafaqat so‘zning fonetik va leksik tarkibiy qismlariga, balki
uning morfologik va semantik turlariga ham tegishlidir.

So‘zdan gapga o‘tishda boshqa bir tamoyil
sintagmatik tamoyil namoyon bo‘ladi. Uning mohiyati
shundaki,  bayonning  tuzilishi ~ garama-garshiliklar
ierarxiyasiga emas, balki so‘zlar o‘rtasidagi izchil, ravon
alogalarga asoslanadi.

Shu narsa muhimki, alogalarning sintagmatik tashkil
etilishi fikrning ravonligi va yaxlitligini ta’minlaydigan
tabiiyroq shakldir. A.R.Luriya tadqiqotlariga ko‘ra, 5-6
yoshli bolalarda nutgning sintagmatik tashkil etilishi
birliklari ~ sifatida namoyon bo‘ladigan  predikativ
reaksiyalar ustunlik qilishi kuzatiladi. Bu nutgiy
faoliyatning sintagmatik shakli paradigmatik turdagi
munosabatlardan oldin paydo bo‘lishini, paradigmatik
munosabatlar esa keyingi yosh davrida mustahkamlanishini
ko‘rsatadi [2].

Ko‘rishida nugsoni bo‘lgan maktabgacha yoshdagi
bolalarda nutq buzilishlarini tuzatishda logopedik ta’sir til
tizimining tuzilishini belgilaydigan til munosabatlarining
quyidagi turlariga tayanishi kerak: nutgni amaliy egallash
darajasini ta’minlaydigan sintagmatik munosabatlarga va
bolalarning ayrim til qonuniyatlarini o‘zlashtirishi bilan
paradigmatik munosabatlarga.

Nutgiy faoliyat optimal giyinchilik zonasida — ya’ni,
bola imkoniyatlari chegarasida bo‘lib, uning nutqiy
qobiliyatlarini yanada rivojlantirishni rag‘batlantirsa va shu
orgali  L.S.Vigotskiy belgilagan yagin  (potensial)
rivojlanish zonasini ro‘yobga chiqarsa, nutqiy rivojlanish
muvaffagiyatli deb hisoblanadi. Bu zonadan tashgariga
chigadigan faoliyat esa rivojlanishga kamrog hissa
qo‘shadi: o‘ta soddalikda u faqat allagachon shakllangan
ko‘nikmalarni amalga oshiradi, o‘ta murakkablikda esa
uddalab bo‘lmas holga keladi va yangi ko‘nikmalarni
egallashga olib kelmaydi [3].

Shundan kelib chigib, logopedik ish korreksion-
rivojlantiruvchi  xususiyatga ega bo‘lishi lozim. Bunda

me’yordagi nutq tizimi elementlarining shakllanish
gonuniyatlari, ko‘rish qobiliyati buzilgan va nutqi
rivojlanmagan bolalarda ushbu gonuniyatlarni

o‘zlashtirishda yuzaga keladigan qiyinchiliklarning o‘ziga
xosligi  hisobga olinishi hamda korreksion-logopedik
vazifalar bolaning potensial rivojlanish zonasiga tayanib hal
etilishi kerak.

P.K.Anoxinga ko‘ra, nutqning rivojlanishi sistemogenez
tamoyili asosida kechadi. Bu — ontogenezning o‘ziga xoS
gonuniyati bo‘lib, uning mohiyati organizmning yashab
golishini va muhitga moslashishini ta’minlashga qaratilgan
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funksional tizimlarning notekis shakllanishidan iborat.
Funksional tizim bir zumda mukammal holda paydo
bo‘lmaydi: dastlabki bosqichlarda adaptiv faoliyat uchun
eng zarur bo‘lgan tarkibiy bo‘g‘inlar va qismlar birlashadi.
Shu tufayli funksional tizimlar o‘zining yakuniy yetilishini
kutmasdanoq moslashuv vazifalarini bajara boshlaydi.

Nutq faoliyatining shakllanishidagi muhim omillardan
biri nutgning intonatsion jihati dastlab nutg-eshituv, keyin
esa nutg-harakat analizatorlari tizimida erta shakllanishidir.
Nutgning bunday erta intonatsion rasmiylashuvi bolaning

ijtimoiy integratsiyalashuviga yordam berib, sezilarli
darajada adaptiv samara ko‘rsatadi.

T.N.Ushakova  tomonidan o‘tkazilgan  nutqning
fiziologik  mexanizmlariga oid  tadgiqotlar  shuni

ko‘rsatadiki, nutq tizimining semantik darajasi minimal
ta’minot tamoyiliga muvofiq boshqa darajalardan oldinroq
ishga tushadi [4]. Demak, bola avvalo nutgni tushunishni,
shundan keyingina uni ifodalashni o‘zlashtiradi.

Ekspressiv nutqning shakllanish jarayonida so‘zlar bilan
ifodalangan gaplarga o‘tish kuzatiladi va bunda ma’noni
yetkazishda intonatsiya yetakchi o‘rin tutadi. Bu holat
funksional nutq tizimining to‘liq morfofunksional
yetilishidan oldin harakatga kelishini tasdiglaydi, bu esa
sistemogenezning asosiy qonuniyatlaridan biridir.

Funksional nutg tizimining shakllanishiga oid
neyrofiziologik ma’lumotlar uning tarkibiy gqismlarining
tizimli o‘zaro ta’siri haqidagi tasavvurlarni to‘ldiradi [5].

Yaxlit tizimni tashkil etuvchi til strukturasida barcha
unsurlar qonuniy munosabatlarda va o‘zaro bog‘liqlikda
bo‘ladi: tovush qurilishi, grammatik tizim va leksik tarkib
o‘zaro alogador hamda bir-birini belgilaydi. Nutgning turli
tarkibiy qismlarining o‘zaro ta’siri, ayniqsa, ontogenezda
yaqqol namoyon bo‘ladi: fonetik tomonning rivojlanishi
lug‘at boyligining ortishiga va grammatik vositalarning
kengayishiga imkon beradi.

Shundan kelib chiqib, ko‘rish qobiliyatida nuqgsoni
bo‘lgan bolalar bilan olib boriladigan korreksion-logopedik
ishlar nutg nugsonlarini tahlil gilishda tizimli yondashuv
tamoyillariga asoslanishi kerak. Bunday yondashuv til
tizimining o‘zaro bog‘liq darajalarini, ularning o‘zaro ta’siri
va rivojlanish ketma-ketligini hisobga olgan holda
kompleks baholashni hamda maqsadli ta’sir ko‘rsatishni
nazarda tutadi.

Muhokama va natijalar. Yugorida bayon etilgan
goidalarni hisobga olgan holda, logopedik aralashuv ham
umumiy, ham maxsus tamoyillarni amalga oshirishni o‘z
ichiga oladi. Bular: tizimlilik, komplekslilik, rivojlanish
tamoyili, ontogenetik tamoyil, faoliyatli yondashuv,
etiopatogenetik tamoyil, nutq nugsonining simptomatikasi
va tuzilishini hisobga olish hamda aylanma yo‘l
tamoyilidir.

Korreksion ishlarning asosiy yo‘nalishlari

1. Gnostik-praktik funksiyalarni shakllantirish

- ko‘ruv gnozisini, analitik-sintez operatsiyalarini
rivojlantirish;

- optik-fazoviy gnozis va praksisni shakllantirish;

- ko‘ruv va nutqiy-eshituv xotirasini mustahkamlash.

2. Nutgning tovush tomonini shakllantirish

- tovushlarning me’yoriy talaffuzini shakllantirish;

- turli tovush-bo‘g‘in tuzilishiga ega so‘zlarni
artikulyatsiya qilish ko‘nikmalarini rivojlantirish;
- fonematik  eshitish  qobiliyati va idrokini

rivojlantirish;
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- nutgning tushunarliligi ustidan
nazoratni yo‘lga qo‘yish.

3. Lug‘at boyligini rivojlantirish

- so‘zlarning denotativ ma’nosini mustahkamlash;

- leksik ma’noning signifikativ  komponentini
shakllantirish;

- leksik ma’no tuzilmasini rivojlantirish.

4. Grammatik qurilishdagi nugsonlarni
gilish

- avval sintagmatik aloqalarga tayanib, so‘ngra
munosabatlarning paradigmatik darajasiga o‘tgan holda
so‘z o‘zgartirish va so‘z yasashning to‘g‘ri shakllarini
shakllantirish.

5. Bog‘lanishli nutqni rivojlantirish

- sensorli tajribani umumlashtirishga garatilgan
amaliy va o‘yin mashg‘ulotlarini maxsus tashkil etish orgali
bolalarning kommunikativ faoliyatini faollashtirish;

- ko‘rish qobiliyati zaif va nutqi rivojlanmagan
bolalarning lug‘at boyligini oshirish hamda barqaror nutqiy

va ifodaliligi

korreksiya

ko‘nikma va malakalarni shakllantirish hisobiga ularning
mustaqil nutqiy faolligini rivojlantirish.

Xulosa. Xulosa qilib aytganda, ushbu ishni
loyihalashtirish uchun nutq faoliyatining ko‘p qirrali
tarkibiy-funksional tahlili asos bo‘lib xizmat qiladi va bu
tahlil, o‘z navbatida, tiflopedagogik xususiyatlar hamda
mavjud ko‘rish deprivatsiyasining tabiatiga qarab
belgilanadi. Ishlab chigilayotgan dasturiy-metodik vositalar
eng yaqin rivojlanish zonasi konsepsiyasiga qat’iy tayangan
holda tuzilishi, pedagogik vazifalar esa o°‘quvchining
mavjud kognitiv zaxiralariga yo‘naltirilishi zarur. Bunday
ta’lim marshrutlari o‘quv-bilish faolligining optimal
giyinchilik darajasida amalga oshirilishini kafolatlashga
mo‘ljallangan. Bu kabi dasturlarni amalga oshirishning
strategik yo‘nalishi ko‘nikmalarning izchil, bosqichma-
bosqich o‘zgarishini ta’minlashdan iboratdir: bunda til
goliplarini intuitiv-empirik o‘zlashtirishdan ularni muloqot
amaliyotida ixtiyoriy, metakognitiv nazorat ostida va
chuqur anglagan holda qo‘llashga o‘tiladi.
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Tayanch so‘zlar: estetik rivojlanish, estetik did, ijodiy qobiliyatlar, ijodiy o‘zini namoyon qilish, tasviriy san’at.

Rezyume. Magqolada tasviriy san’at vositalari orqali talabalarni estetik rivojlantirish asoslarining o°ziga xos
xususiyatlari ochib berilgan. Tasviriy san’at vositalaridan foydalangan holda talabalarni estetik rivojlantirish san’at asarlari
bilan tanishtirish va mustaqil ijodiy faoliyat orqali go‘zallikni idrok etish va tushunish qobiliyatini shakllantirish, estetik did
va ijodiy gobiliyatlarni rivojlantirishga asoslanadi. Buning uchun rangtasvir, haykaltaroshlik, grafika asarlarini tomosha
qgilish, tahlil gilish, ularning tarixi va ta’sirini o‘rganish, rasm va boshqa ijod turlari bo‘yicha amaliy mashg‘ulotlar
o‘tkazish kabi turli usullardan foydalaniladi.

KiioueBble ¢JIOBA: 3CTETUYECKOE pa3BUTHC, 3CTECTUYCCKUM BKYC, TBOPYCCKHUEC CHOC06HOCTI/I, TBOPYECKOEC
CaMOBBIPa’KCHUC, I/I306paSI/IT€J'ILHOG HCKYCCTBO.

Pe3ome. CraTps pacKpbIBacT 0COOEHHOCTH OCHOB JCTETHYECKOTO pa3sBUTUA CTYACHTOB IIOCPCACTBOM CpPCACTB
I/1306p331/IT6J'IBHOFO HCKYCCTBaA. DcTeTHYeCcKOe Pa3sBUTHUC CTYACHTOB C HCIIOJb30BAHUEM CPCACTB I/I306paSI/IT€J'ILHOFO
HCKYCCTBa OCHOBAHO Ha (bOpMI/IpOBaHI/II/I CIIOCOOHOCTH BOCIIPpMHUMATh U IIOHUMATh IIPCKPACHOC, PAa3BUBATh 3CTETHYCCKUAH
BKYC M TBOPYCCKHUC CIIOCOOHOCTH 4Cpe3 3HAKOMCTBO C HNPOU3SBCACHHAMHN HCKYCCTBA M CaAMOCTOSATCIBbHYIO TBOPYCCKYIO
ACATCIBbHOCTD. I[J'ISI JOCTHUKCHUA ITOM eI HCIOJIB3YKOTCA pa3jiMdHbIC MCETOJAbI, TAKHUC KaK IIPOCMOTP MW aHaJIU3
MIPOM3BEACHHI KHUBOIIHUCH, CKYJIBITYPHI M rpadMKH, U3yYSHUE UX UCTOPUU U BIUSHUI, 8 TAKKE MPAKTUYECKUE 3aHATHSA 110
PUCOBAHUIO U APYTUM BHUJaM TBOPUCCTBA.

Key words: aesthetic development, aesthetic taste, creative abilities, creative expression, fine arts.

Summary. The article reveals the features of the foundations of students' aesthetic development through the means of
fine arts. The aesthetic development of students using fine arts means is based on forming the ability to perceive and
understand beauty, developing aesthetic taste and creative abilities through familiarization with works of art and
independent creative activity. To achieve this goal, various methods are used, such as viewing and analyzing works of
painting, sculpture, and graphics, studying their history and influence, as well as practical classes in drawing and other
types of creativity.

Kirisiw. Sawretlew oOneri arqali studentlerdin estetikaliq ~ kewil bildiriw, izleniw jagdaylari, uyretiw (shinigiw)
rawajlamwinin tiykarlari — suwretlew oOneri doretpeleri  usillarinan ibarat bolip, korkem oner, qarim-qatnas, tabiyat,
menen tanisiw ham ameliy iskerlik arqali olarda goézzalligti  miynet, oy siyaqli har quyli qurallardan paydalaniwdi
seziw qabiletin rawajlandiriw, korkem talgam ham  nazerde tutadi. Stiwretlew Onerinen paydalanip studentlerdi
doretiwshilik qadiriyatlardi galiplestiriwden ibarat. Bunda  estetikaliq rawajlandinw metodologiyasimn magqseti —
korkem oner ham qorshagan alemdi mazmunli tirde gabil — gozzalligti  kériw, tGsiniw  ham  doretiw  gabiletin
etiw  konlikpelerin  galiplestiriw, isendiriw, izleniw rawajlandiriw, ruwxiy qadiriyatlar ham korkem onerge
jagdaylarin jaratiw, ameliy hareketlerge uyretiw usillarin  baylamistinw arqalt  bir putin  shaxsti  qaliplestiriw.
qollaniw  zarGr. Sawretlew oOneri arqali studentlerdi ~ Stuwretlew onerinen paydalanip studentlerdi estetikaliq
estetikaliq rawajlandinnwdin magqseti: shaxsti qaliplestiriw  jaqtan rawajlandirrw metodlar1 tomendegilerden ibarat:
(studenttin estetikaliq rawajlamtwi onm individualligin  isendiriw  metod1  (studentlerde  gbzzalliqqa sanali
qaliplestiriw  ham jamiyettin estetikallq madeniyatin  munasibetti qaliplestiriw), kewil bildiriwge iytermelew
qaliplestiriwge bagdarlangan), koérkem oner haqqinda metod: (studentlerdi korkem onerdi qabil etiwdegi
tusinik (studentler korkem oner tarlerin tGsiniw ham  emocional tdjiriybe procesine tartiw), izleniw jagdaylari
bahalaw ushin zarur bolgan bilim ham konlikpelerge iye  metod1 (doretiwshilik sheshimlerdi 6z betinshe izlewge
boladi), doéretiwshilik ham  madeniy qadiriyatlar sharayat jaratiw, t4jiriybe ham baslamalardi xoshametlew),
(doretiwshilik hdm madeniy qadiriyatlar, sonday-aq, uyretiw metod: (koénlikpe ham uqipliliglardi  ameliy
estetikaliq qadiriyatlar dunyasinda jol-joba taba aliw  shimgiwlar arqali bekkemlew).
qabileti qaliplesedi). Tiykargr bélim. Suwretlew Oneri qurallar1 arqali

Suwretlew onerinen paydalanip studentlerdi estetikaliq  studentlerdi estetikaliq jaqtan rawajlandirtwda korkem oner
jagtan  rawajlandinw  metodologiyas1  studentlerdin  madeniyatinan xabardar boliw, korkem 6ner shigarmalarin
estetikaliq sezimlerin, doretiwshilik qgabiletlerin  qabil etiw ham talqilaw konlikpelerin  rawajlandiriw,
qaliplestiriwge, korkem oner tarleri arqali ruwxiyy  sGwretlew iskerligi procesinde doretiwshilik gabiletlerin
gadiriyatlardan paydalaniwga tiykarlangan. Ol isendiriw,  qaliplestiriwge erisiledi. Bugan ameliy hareketlerge tiyretiw
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(stwret saliw, musin saliw), doretiwshilikti rawajlandirtw
ushin izleniw jagdaylarin xoshametlew, goézzalliqqa
emocional baha beriw arqali qaygiriwga shaquriw sryaqli
har qiyli usillar jardeminde erisiledi.

Suwretlew oOneri qurallari arqali studentlerdi estetikaliq
rawajlandiriw procesinde tomendegilerge ayrigsha itibar
beriw kerek:

1. Estetikaliq qatnasti qaliplestiriw: korkem onerde,
tabiyatta, kundelikli turmista gozzalliqti kére aliw, om
gadirlew qgabiletin rawajlandiriw. Estetikaliq qatnasti
qaliplestiriw — korkem oner ham turmusta gozzalliqtt seziw
ham bahalaw gabiletin rawajlandiriwga qaratilgan magsetli
process. Bul process korkem oner doretpeleri menen
tanisiw, estetikaliq talgam ham sezimlerdi rawajlandiriw,
doretiwshilik gabiletin qaliplestiriwden ibarat. Estetikaliq
tarbiyanin waziypalar1 ekskursiya, korkem oner menen
shugillamiw, séwbetlesiw, korgizbelerge bartw siyaqli
formalar arqali sheshiledi.

Bul jerde de tiykarg: tarepler tomendegiler: magsetke
bagdarlangan process (estetikaliq qatnasiqti qaliplestiriw
sholkemlestirilgen process bolip, tuwiliwdan baslanadi hdm
putkil omiri dawaminda dawam etedi); kop tarepleme
rawajlamw (tek gana gozzalligtt kozden Otkeriw emes, al
koérkem tabiyat, emocional, biliw aktivligi, doéretiwshilik
qabiletlerdin rawajlaniwin 6z ishine aladi); gdzzalliqtt
kézden Otkeriw (adamnin qorshap turgan dunyada,
tabiyatta, turmista, korkem onerdegi gozzalliqti koriw ham
seziw gabiletine tiykarlanadi); kérkem onerdin roli (korkem
oner tarleri menen tamisiw (suwret, muzika, adebiyat, teatr)
estetikaliq qatnasti qaliplestiriwdin tiykargi qurallarian biri
bolip esaplanadi); estetikaliq doretiwshilik (estetikaliq
qatnastin rawajlaniwi doretiwshilikke umtiiw ham 6zin
korsetiwge jardem beredi, kundelikli tajiriybeni korkem
niyetlerge aylandiradr).

2. Doéretiwshilik gabiletin rawajlandiriw: doretiwshilik

gabiletin  rawajlandiriw, suwretlew  iskerligindegi
konlikpelerdi ham uliwma doretiwshilik  korinislerin
rawajlandiriw. Doretiwshilik gabiletlerdi rawajlandiriw

qolayli ortaliq jarattw menen birgelikte suwret saliw,
waqiya oylap tabiw, standart emes maselelerdi sheshiw,
jana iskerlik tarlerin 6zlestiriw siyaqli hareketlerdi de 6z
ishine aladi. Tiykargi shartlerge baslamani xoshametlew,
tanlaw erkinligin beriw, tayar sheshimlerdi majburlemey
gollap-quwatlaw ham jardemlesiw kiredi.

Doretiwshilik  gabiletlerdi  rawajlandiniwdin ~ shartli
shartleri tomendegiler bolip esaplanadi: qolayli ortaliq
jaratiw (psixologiyaliq qolayliliq ham qollap-quwatlawdi
tamiyinlew, isenimli qatnasiqlardi qollap-quwatlawy);
taflaw erkinligi (individke ne ham qalay islew, belgili bir
jumisqa qansha waqit ajirattwdi 6zi tanlawina imkan berin);
gollap-quwatlaw ham jardemlesiw (qollap-quwatlawd1
usinin, biraq tayar sheshimlerdi aytip korsetpen. Garezsizlik
ham 6z kushine iseniwdi xoshametlew; har qiyliliq ham
xoshametlew (bir qiyliliq ham sharshawga jol qoymaw
ushin har quylt jumislardr usinis etin. Bul ham déretiwshilik
tapsirmalar, hdm fizikaliq shimgiwlar, oyinlar, har qiyh
sezimler menen islesiw boliw1 mimkin).

Bunda bilim beriw procesinde tomendegi metod ham
ameliyatlardan paydalamiw mumkin: stwretlew Onerinin
har tarli tarleri menen bir qatarda onermentshilik usillarinan
paydalaniw  (suwret saliw, buymmlar islew mayda
motorikani, qiyalin rawajlandiradi, pikir ham sezimlerdi
bayan etiwge jardem beredi); bilim beriw oyinlari (ertekler
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doretiw, personajlar ham kostyum oylap tabiw, stwretli
gurrinler islew); izertlew jumusi (suwretli bayanatlar
tayarlaw, qiziql tema boyinsha magliwmatlard: izlew ham
talqilaw); maseleler sheshiw (insannan maksimal kuash
jumsawdi talap etetugm, biraq ormmlaw mumkin bolgan
maselelerdi usmmiw. Muwapiq sheshim 6z gabiletine
isenimdi bekkemleydi); Uyreniw ham talqilaw (biliw
proceslerin rawajlandirtw: diqqat, eslew, pikirlew, éasirese,
obrazli pikirlew); sanali baqlaw (jana ideyalar ham
baylanislardi koriw ushin  atirapta juz berip atirgan
proceslerdi talqilaw).

3. Madeniyat penen tanisiw: milliy ham jahan korkem
madeniyati menen tanisiw, korkem onertanmiwshiliq bilim
ham tésiniklerdi qaliplestiriw. Madeniyatqa Gyreniw — bul
insannin madeniy qadiriyatlar, normalar, dastarler, bilim
ham konlikpelerdi o6zlestiriw procesi bolip, onin har
tarepleme rawajlamiwina xizmet etedi. Bul process eki
bagdarda juz beredi: sociallasiw, adam jamiyettin
madeniyatin 6zlestiredi ham doéretiwshilik belsendilik, 6zi
madeniyattin doretiwshisine aylanadi.

Sociallastw dep ataliwshi birinshi bagdar (jamiyetten
shaxsqa) tomendegilerge tiykarlanadi:  bilimlendiriw
(médeniy miyrast1 Ozlestiriwge mektep bagdarlamalari,
panler ham koérkem oner haptelikleri, joybarlaw jumuslari,
xaliq dasturlerin ozlestiriw jardem beredi); shanaraq ham
jamaat (balada 6z madeniyatt hagqinda tasinik payda
etiwde shanaraq, xaliq bayramlari, maresimler, oymlar ham
dasturler tiykargi rol oynaydi); mamleketlik institutlar
(muzeyler, kitapxanalar, arxivler hdm basqa da madeniy
makemeler madeniy bayliglardan paydalaniw imkaniyatin
beredi, biraq nizam hujjetleri arqali paydalaniw shekleniwi
mumkin).

Doretiwshilik belsendilik siyaqli keyingi bagdar (jeke
adamnan jamiyetke) tomendegilerdi anlatadi: intellektual
ham ruwxiy rawajlamw (korkem oner ham basqa madeniy
korinislerdi uyreniw jeke adamdi intellektual, ruwxiy ham
adep-ikramliliq jaqtan rawajlandiradi ham de estetikaliq
zawlq keltiredi); innovaciyalar (jana shigarmalar, ilimiy
ashiliwlar, texnikaliq qurallar ham basqa madeniyat
elementlerin  jaratiw oni  bayitadi ham jamiyettin
rawajlaniwina jardem beredi).

Bul jerde madeniyatqa aralasiwdin rolin de atap otiw
zarur: sociallasiw ham inklyuziya (madeniyatqa aralasiw
adamlardi, sonin ishinde, imkaniyatlart sheklengen
adamlardi sociallastinw ham inklyuziyalawdin natiyjeli
quralt esaplanadi); shaxstin rawajlantwi (bul process
insannin sipatlari, ideallar1, qadiriyatlart hdAm dinyagarasin
qaliplestiredi); timish birge jasaw (madeniyat adamlar
arasinda 6z ara tusinisiw, kenpeyillik ham tilekleslikke
jardem beredi, bul tinish birge jasaw ushin ahmiyetli);
minez-quhiqt1 tartipke saliw (madeniyat normalari ham
gagtydalar1 turmistin har quyli tarawlarinda insannin minez-
quliqin tartipke saladi).

Studentlerdin emocional dunyasina tasir etiw, adep-
ikramliliq ham estetikaliq ideald1 qaliplestiriw shaxs
rawajlamiwi procesi arqali 6tedi. Shaxs rawajlamwi — bul
insannin putkil 6miri dawaminda jiz beretugin ham onin
ishki dunyasi (isenimi, qadiriyatlari, 6zin-6zi anlawi),
minez-qulq:, turmistin fizikaliq, aqilly, adep-ikramliliq,
socialliq sityaqli har quyli tareplerin 6z ishine alatugin
uzliksiz 6zgerislerdin quramali procesi. Bul process ishki
(jeke belsendilik, umtiliwlar) hdm sirtq1 (socialliq ortaliq,
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tarbiya, basqa adamlar menen 6z ara qatnasi) faktorlardin
0z ara tasiri natiyjesi bolip esaplanadi.

Shaxs rawajlaniwi qorshagan ortaliq penen 6z ara
tasirlesiw arqali dmelge asadi (adam tuwiliwinan baslap
0zin qorshagan alem tasirinde qaliplese baslaydi, daslep —
shanaraq ham jaqinlari, keyin — mektep, universitet, jumis
ham t.b.; biliw ham iskerlik (rawajlamw waqiyan1 biliw
ham 6z iskerligi arqali amelge asadi. Waqit 6tiwi menen
shaxstin sistemali sipatlar1 6zgerip baradi ham bul
ozgerisler tek sanliq emes, al sipatliq xarakterge iye boladi);
ishki procesler (6z-6zin anlaw, 6zgerisler zarurligin anlaw,
6z Omiri ushin juwapkershilikti 6z moynina aliw ham
magsetke muwapiq hareket etiw siyaqli ishki mexanizmler
az ahmiyetke iye emes.); ishki ham sirtq1 faktorlardin 6z ara
baylanisliligt ~ (shaxstin ~ rawajlantwina  genetikaliq
beyimlilikler de, socialliq sharayatlar, tarbiya ham shaxstin
jeke tanlaw1 da tasir etedi); procestin uzliksizligi (shaxstin
rawajlamiw1 bir waqithi process emes, al Omirinin aqirina
shekem dawam etetugin turaqli dinamika bolip esaplanadi.
Ol 6z ishine ham mugdar 6zgerislerin (6siwdi), ham sapa
ozgerislerin (transformaciyani) aladi.

Barliq processte korkem onerdi uyreniwge duris
jantasiw, suwretlew onerinin turleri (renli sawret, grafika,
musinshilik ham basqalar) menen tanisiw tulken dhmiyetke
iye.

Koérkem onerdi uyreniw shigarmalard: tariyx,
filosofiya, psixologiya siyaqli har quyli koézqaraslardan
talqilaw, doretiwshilik koénlikpelerin o6zlestiriw. Tiykargt
bagdarlari: kérkem onertamiw (korkem oOner tariyxi ham
teoriyalarin uyreniw), estetika (korkem oner filosofiyasi),
sociologiya, korkem oner psixologiyasi. Sonday-aq, belgili
bir  doretiwshilik  trleri  boyinsha  konlikpelerdi
qaliplestiriwge qaratilgan ameliy oqiw boliwi mamkin.

Koérkem oner tarlerin uyreniwde korkem onerdi
uyreniwdin tiykargi bagdarlarinin 6zine tanligin esapqa
aliw kerek. Korkem oner bagdart korkem oner usillart ham
bagdarlarin tariyxity talqilaw ham klassifikaciyalaw,
madeniy ham tariyxiy kontekstti iiyreniwdi 6z ishine aladi.
Estetikaliq jantasiw — filosofiyanin gézzalliq, kérkem oner
ham talgam tabiyatin uyreniwshi bolimi. Koérkem oner
sociologiyast ham psixologiyasi, onin tiykar1 korkem onerdi
socialliq hadiyse sipatinda uyreniw, sonday-aq, korkem
onerdi, sonin ishinde, koriwdi qabil etiw psixologiyasi.
Semiotika korkem oOnerdi belgiler hdm kommunikaciya
sistemas1 sipatinda tallaw sipatinda. Bul bagdar koérkem
shigarmada manilerdin qalay jaratiliwi ham jetkeriliwin
uyrenedi. Bul jerde ameliy bilim beriw de songi orinda

turmaydi, onmin tiykarinda kérkem onerdin belgili turleri
suwretlew,  musinshilik, muzika ham  basqalarda
doretiwshilik  konlikpelerin  rawajlandiriw, doéretiwshilik
arqali 6zin ham 6z sezimlerin tusiniw birinshi orinda turadi.

Stwretlew oOneri daslep payda bolgan waqittan baslap
iytermelew ham qaygirtw usilina tiykarlangan. Sezimlerdi
rawajlandiriwga  jardem  beretugin  kérkem  oner
shigarmalar1 ham qorshagan ortaliq qubilislarin emocional
bahalaw. Korkem onerde kewil bildiriwge iytermelew
metodi — adamnin koérkem shigarma gaharmanlarina kewil
bildiriwi, olardin is-hareketlerin bahalaw1 emocional
tasirshenlikti rawajlandiriw  usili. Ol joqart korkem
shigarmalar ham olardin emocionalliq-obrazli atqariliwi
arqali 4jayip narsege emocionallig-unamli, siqilsiz narsege

unamsiz qatnasti qdliplestiriwge tiykarlanadi [1:265-
266].

Bul metodtin tiykarinda emocional jiljiw jatadi.
Shigarmani tialaw yaki oqiw arqali insan obrazlar

danyasina kirip baradi, qgaharmanlardin sezimlerin sezinedi.
Keyingi basqish hareketlerdi bahalaw bolip esaplanadi.
Emocional bagimiw procesinde personajlardin hareketlerin
bahalaw juz beredi, bul bolsa alemge estetikaliq
munasibetti galiplestiriwge xizmet etedi.

Ozlestiriwde kérkem onerdin joqari sapast da kem
dhmiyetke iye emes. Metodtin ndtiyjeli islewi ushin
shigarmalardin kérkemlik quninin jogari boliwi dhmiyetli.

Keyingi basqish — emocional atqartw. Tek gana tekst
yamasa suwretti aniq takirarlaw emes, al materialdi 6zgeshe
ortaliq jaratatugin sezimge beriw de ahmiyetli.

Qollaniw natiyjesinde estetikaliq talgam qaliplesedi.
Metod 6z estetikaliq talgamin galiplestiriwge jardem beredi.
Sonin natiyjesinde gozzalliq seziminin rawajlaniwina ham
jaramsiz narsege unamsiz mundasibettin rawajlaniwina

jardem  beretugin  emocionalliq  juwapkershiliktin
rawajlaniwi.  Juwmaqlawshi  basqishta adamgershilik
paziyletler  qaliplesedi, olardi  tarbiyalaw  arqali

personajlarga kewil bolisiw juz beredi.

Juwmag. Suwretlew Oneri qurallari arqali studentlerdin
estetikaliq rawajlamiwi  olardin madeniy qadiriyatlari,
doretiwshilik pikirlew ham ruwxiy dunyasin galiplestiriwge
xizmet etetugin dhmiyetli process esaplanadi. Juwmagqlap
aytqanda, bul process studentlerdin sezim tajiriybesin
bayitadi, olardin talgam ham uUnleslik  sezimin
rawajlandiradi, jahan korkem madeniyatinan xabardar etedi.
Bunday qatnas natiyjesinde oqiwshilar  atiraptagi
gozzalligqga kobirek itibarli  boladi ham  6zin-6zi
doretiwshilik jagtan amelge asirtwga uqipli boladi.
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COJEP)KAHUE ®OPMUPOBAHUS KOMMYHUKATUBHOM KOMIETEHTHOCTH
VY YUAIIIMXCSA HAYAJIBHBIX KJIACCOB CPEJCTBAMU TEMMU®UKAILIUU
3apumoéeroBa I'yab3upa KomepdaeBHna — accucmenm npenooagament
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CONTENT OF FORMING COMMUNICATIVE COMPETENCE
IN PRIMARY SCHOOL STUDENTS THROUGH GAMIFICATION
Zarimbetova Gulzira Kosherbayevna — assistant teacher
Aminova Xushnoza Baxodirovna — student
Nuriddinova Rukhshona Dastanbekovna — student
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Tayanch so‘zlar: kommunikativ kompetentlik, geymifikatsiya, boshlang‘ich ta’lim, nutqiy faollik, didaktik o‘yin,
motivatsiya, o‘quvchi shaxsi.

Rezyume. Maqolada boshlang‘ich sinf o°‘quvchilarida kommunikativ kompetentlikni shakllantirish jarayonida
geymifikatsiya texnologiyasining ahamiyati va mazmuniy asoslari ko‘rib chiqiladi. Geymifikatsiyaning kommunikativ
kompetentlik komponentlariga ta’siri, uning didaktik imkoniyatlari va boshlang‘ich ta’lim kontekstidagi o‘rni muhokama
gilinadi. Magolada kommunikativ kompetentlikning tarkibiy tuzilishi, geymifikatsiya elementlarining pedagogik
funksiyalari va ularning o‘zaro bog‘liqligi tahlil etiladi. Natijalar shuni ko‘rsatadiki, geymifikatsiya yondashuvi
boshlang‘ich sinf o‘quvchilarida nutqiy faollikni, muloqot madaniyatini va hamkorlikka moyillikni rivojlantirishga sezilarli
hissa qo‘shishi mumkin.

KaioueBble ciioBa: KOMMYHHKAaTHBHas KOMIIETEHTHOCTh, reiMuduKalms, HadalibHOoe OOpa3oBaHHE, pedeBas
AKTUBHOCTb, IUJIAKTUYECKasA Urpa, MOTUBALIMA, JTUIHOCTDb y4alll€rocs.

Pe3tome. B cTaThe paccMaTpUBalOTCs 3HaUE€HHE M COJIep)KaTeIbHbIE OCHOBBI TEXHOJOIMU relMU(UKaly B mpolecce
(GbopMHUpOBaHUS KOMMYHHKATHBHOM KOMIIETCHTHOCTH Y YyYAIlUXCSA HAYadbHBIX KiIaccoB. OOCyXmaeTcs BIUSHHE
FeﬁMH(I)PIKaIIPIH Ha KOMIIOHCHTbI KOMMYHHKaTHBHOﬁ KOMIICTCHTHOCTH, eé JAUAAKTHUICCKUE BO3MOXHOCTU W pPOJb B
KOHTCKCTC Ha4dYaJIbHOI'O O6pa30BaHI/I$I. B cratne AHAJIU3UPYIOTCA  CTPYKTYPHOC CTPOCHUC KOMMYHHKaTHBHOﬁ
KOMIICTCHTHOCTH, II€JarorundycCcKuc (bYHKLII/II/I JJIEMCHTOB FeﬁMH(i)PIKaI.IPIPI 1 UX B3aUMOCBA3b. PeBy.l'IBTaTBI IIOKa3bIBAKOT, YTO
Ioaxoa Ha OCHOBE FeﬁMH(i)PIKaI.IHH MOKET BHECTH 3HAYHMTEIBLHBIN BKJIaJl B pas3BUTUC pe‘leBOfI AKTUBHOCTH, KYJIbTYPbI
O6H.[6HI/I$I 1 CKJIOHHOCTH K COTPYAHUYCCTBY Yy yHallIUXCA HAYAJIbHBIX KJIACCOB.

Key words: communicative competence, gamification, primary education, speech activity, didactic game, motivation,
student personality.

Summary. The article examines the significance and substantive foundations of gamification technology in the process
of developing communicative competence among primary school students. The influence of gamification on the
components of communicative competence, its didactic potential, and its role within the context of primary education are
discussed. The article analyses the structural composition of communicative competence, the pedagogical functions of
gamification elements, and their interrelationship. The findings indicate that a gamification-based approach can make a
substantial contribution to the development of speech activity, communication culture, and a disposition toward
collaborative engagement among primary school students.

Kirish. ~ Zamonaviy ta’lim  tizimida shaxsga nutq ko‘nikmalarini, balki tinglovchi bilan kontakt o‘rnata
yo‘naltirilgan yondashuv tobora ustuvor ahamiyat kasb  olish, o‘z fikrini mantigan ifodalash, mulogot vaziyatiga
etmoqda. Boshlang‘ich sinf o‘quvchilari — ya’ni 6 yoshdan  moslasha olish va hamkorlikda fikrlash gobiliyatlarini
10 yoshgacha bo‘lgan bolalar — o‘z nutqiy va ijtimoiy  tushunamiz [2]. Bu tushuncha lingvistik kompetentlikdan

kompetentliklarini aynan maktabning dastlabki  kengroq bo‘lib, ijtimoiy-kommunikativ, pragmatik va
bosqgichlarida shakllantirishadi. Bu davrda mulogot  diskursiv o‘lchovlarni ham o‘z ichiga oladi.
ko‘nikmalarining ganchalik to‘g‘ri va mustahkam poydevor Birog boshlang‘ich sinf pedagogik amaliyotida

ustiga qurilishi bolaning keyingi akademik hamda ijtimoiy = kommunikativ kompetentlikni shakllantirish ko‘pincha
muvaffagiyatini  belgilab beradi [1]. Shu sababli  passiv usullar — o‘qituvchining monologik tushuntirishlari,
kommunikativ kompetentlikni rivojlantirishga yo‘nalti-  darslik matnlari bilan ishlash va standartlashtirilgan
rilgan  pedagogik texnologiyalarning samaradorligini  topshiriglar orgali amalga oshiriladi. Bunday yondashuvlar
o‘rganish dolzarb masalaga aylanib bormoqda. Kommu- o‘quvchining ichki motivatsiyasini yetarlicha qo‘llab-
nikativ kompetentlik deganda biz nafaqat og‘zaki va yozma  quvvatlamaydi va haqgigiy mulogot vaziyatlarini taglid gila
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olmaydi [3]. Natijada o‘quvchilar grammatik jihatdan
to‘g‘ri gapira olishi mumkin, ammo jonli muloqotda
giyinchilik sezadi. Ushbu muammoni hal etishda
geymifikatsiya — o‘yin mexanizmlarini o‘quv jarayoniga
tathiq etish — istigbolli alternativa sifatida e’tibor gozonib
kelmoqda. Geymifikatsiya o‘quvchilar uchun tabiiyan
jozibali bo‘lgan elementlar — ballar, darajalar, unvonlar,
vaziyatli stsenariylar, jamoaviy vazifalar — orqali o‘quv
faoliyatiga  shug‘ullanishning  motivatsion  bazasini
kuchaytiradi [4]. Maqolaning asosiy magsadi mavjud
adabiyotlar tahlili orqali geymifikatsiyaning boshlang‘ich
sinf  o‘quvchilarida  kommunikativ  kompetentlikni
shakllantirishdagi  nazariy asoslarini va mazmuniy
imkoniyatlarini aniglashdan iborat.

Metodologiya va adabiyotlar tahlili. Tadgigqot nazariy-
tahliliy xarakterga ega bo‘lib, o‘zbek, rus va xorijiy
pedagogik, psixologik hamda metodologik manbalardagi
ilmiy ma’lumotlarni  giyosiy tizimlashtirish asosida
qurilgan. Maqolada kommunikativ kompetentlik
nazariyasini ishlab chiqgqan etakchi tadgiqotchilar
D.Hymes, M.Canale, M.Swain, S. Savignon, shuningdek,
o‘zbek va rus pedagog-olimlari — B.Hasanov, G°.Qodirov,
A.A.Leontev, D.l.1zarenkov asarlari tahlil gilingan [2, 5, 6].
Adabiyotlarni  o‘rganish  davomida  kommunikativ
kompetentlikning tarkibiy modellari, geymifikatsiyaning
didaktik asoslari va ularning boshlang‘ich ta’limdagi tatbiq
imkoniyatlari  giyoslanib, umumlashtiruvchi xulosalar
chiqarilgan.

Kommunikativ kompetentlik nazariyasining poydevori
D.Hymesning «kommunikativ kompetentlik» tushuncha-
siga oid ishlarida mustahkamlangan bo‘lib, u bu kompetent-
likni tilni fagat tuzilmaviy jihatdan bilishdan fargli
ravishda, ijtimoiy kontekstga mos ravishda qo‘llay olish
gobiliyati sifatida ta’riflagan [5]. Keyinchalik Canale va
Swain ushbu tushunchani to‘rtta komponentga
grammatik, ijtimoiolingvistik, diskursiv va strategik kom-
petentliklarga — ajratib tahlil gilishdi. Bu model hozirgi
kunga qadar kommunikativ kompetentlikni o‘rganishdagi
eng keng targalgan metodologik asos hisoblanadi [6].
O‘zbek pedagogikasida esa B.Hasanov kommunikativ
kompetentlikni  o‘quvchining muloqot vaziyatlariga
muvofiq harakat qila olishi va o‘z nutqini ongli boshqara
olish ko‘nikmasi deb belgilaydi [1]. Boshlang‘ich sinf
o‘quvchilari uchun bu kompetentliklarni rivojlantirish
alohida metodologik yondashuvni talab etadi, chunki bu
yoshdagi bolalarning asosiy idrok qilish mexanizmi o‘yin
faoliyati orgali amalga oshiriladi.

Geymifikatsiya nazariyasi K. Werbachning ishlarida
tizimli ko‘rinish kasb etgan bo‘lib, u o‘yin elementlarini
uch darajaga ajratadi: dinamikalar (narrativ, taragqgiyot,
munosabatlar), mexanikalar (vazifalar, ragobat, fikr-
mulohaza), va komponentlar (ballar, nishonlar, reytinglar)
[4]. Ushbu tuzilma ta’lim jarayoniga tatbiq etilganda,
o‘quvchilarning faollikni o°‘z-o‘zidan qo‘llab-quvvatlashi
kuchayadi. Rus pedagogi A.A.Verbitskiy o‘quv o‘yinlarini
"kontekstli ta’lim" doirasida muhim metodologik vosita
sifatida baholagan va ularning motivatsion ta’sirini nazariy
asoslagan [3]. Uning ta’kidlashicha, o‘yin shaklida tashkil
etilgan o‘quv vaziyatlari o‘quvchida real hayot muloqotini
modellashtirib, kommunikativ tajriba orttirishning eng
samarali yo‘lidir.

Geymifikatsiyaning boshlang‘ich ta’limdagi o‘rnini
tadqiq etgan N.Deterding va boshqalar o‘yin elementlari
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motivatsion va kognitiv ta’sir orgali ta’lim natijalarini
yaxshilashini ko‘rsatgan [7]. Ayniqsa, vaziyatli rolli
o‘yinlar va jamoaviy vazifalar bolaning ijtimoiy nutqini
faollashtiradi, chunki bunday o‘yinlarda fikr almashish,
muzokaralar olib borish, kelishuv qidirish zaruriyati
tug‘iladi. Bu esa kommunikativ kompetentlikning strategik
va diskursiv komponentlarini bevosita mashqg gildiradi.
O‘zbek pedagog-metodisti G*.Qodirovning ta’kidlashicha,
o‘quvchilarning muloqot faoliyatini rag*batlantirishda o‘yin
vositalaridan foydalanish milliy pedagogik an’analarda ham
chuqur ildiz otgan bo‘lib, xalq o‘yinlari boshlang‘ich
ta’limning tabiiy didaktik resursi bo‘lib xizmat gilgan [8].
Bu nugtai nazar geymifikatsiyaning mabhalliy ta’lim
kontekstida tarixiy va madaniy legitimligini ham
tasdiglaydi.

Geymifikatsiyaning  kommunikativ ~ kompetentlikka
ta’sirini  o‘rganishda til o‘rganishdagi motivatsiya
nazariyalari ham muhim ahamiyat kasb etadi. R.Ryan va
E.Desining o‘z-o‘zini  belgilash  nazariyasi  (Self-
Determination Theory, 1985) ichki motivatsiyaning uchta
asosiy omilini — kompetentlik, avtonom boshqgaruv va aloga
(relatedness) hissini — ajratib ko‘rsatadi [9]. Geymifikatsiya
0°yin elementlari orqali aynan ushbu uchala omilni qo‘llab-
quvvatlashga qodir: vazifalarning bosqichliligi o‘quvchida
kompetentlik hissini, mustagil tanlov imkoniyati avtonom
boshqaruvni, jamoaviy o‘yinlar esa aloga hissini
shakllantiradi. Bu nazariy asoslar geymifikatsiyaning
kommunikativ ta’lim jarayonidagi ta’sirini tushuntirishda
ishonchli asos beradi. Bundan tashqari, Lev Vigotskiyning
"yagin rivojlanish zonasi" tushunchasi geymifikatsiya
doirasida ham o‘z ahamiyatini saqlab qoladi: o‘yin
vaziyatlarida bola o0°‘zi mustaqil bajara olmaydigan
kommunikativ  vazifalarni tengdoshlar yoki kattalar
yordamida muvaffagiyatli hal etadi, bu esa nutqgiy
rivojlanishni tezlashtiradi [10].

Natijalar va muhokama.  Adabiyotlar tahlilining
natijalariga ko‘ra, geymifikatsiyaning kommunikativ
kompetentlikni shakllantirishdagi mazmuniy asoslari bir
necha o‘zaro bog‘lig yo‘nalishda ko‘rib chiqilishi lozim.
Birinchi yo‘nalish — motivatsion aspekt. Boshlang‘ich sinf
o‘quvchilari ~ hali  irodaviy  xususiyatlarini  to‘liq
rivojlantirmagan  bo‘lib, ularning o°‘quv faoliyatdagi
ishtiroki ko‘proq bevosita qizigish va hissiy jalb etilishga
bog‘lig [3]. Geymifikatsiya elementlari vazifani
muvaffaqiyatli bajarish uchun berilgan ragbat, taraqqiyot
ko‘rsatkichlari, jamoaviy raqobat — o‘quvchining faollikni
o‘zi ichidan boshqarish qobiliyatini mustahkamlaydi.
Natijada o‘quvchi kommunikativ vazifaga nafagat baholash
uchun, balki shaxsiy gizigish orgali murojaat etadi. Bu esa
nutqiy faollikning sifat jihatdan yangi darajaga ko‘tarilishi
uchun psixologik zamin hozirlaydi. Ushbu yo‘nalish
bo‘yicha adabiyotlar geymifikatsiyaning motivatsion ta’siri
eng avvalo ichki rag‘batni kuchaytirishda namoyon
bo‘lishini bir ovozdan tasdiglaydi.

Ikkinchi yo‘nalish — kommunikativ kompetentlikning
tarkibiy jihatdan rivojlanishi. Grammatik kompetentlik —
nutgning to‘g‘ri tuzilishini — an’anaviy o‘quv usullari ham
rivojlantirishga qodir. Birog ijtimoiolingvistik kompetentlik
(vaziyatga mos nutq) va strategik kompetentlik (mulogotda
yuzaga kelgan to‘siglarni engish usullari) faqat haqiqiy
mulogot vaziyatlarida, ya’ni o‘quvchi jonli aloga
o‘rnatishga majbur bo‘lganda shakllanadi. Rolli o‘yinlar,
stsenariy asosidagi muloqot vazifalari va jamoaviy
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muhokamalar aynan shunday vaziyatlarni modellashtiradi.
Masalan, «savdo» yoki "sayohat" mavzusidagi rolli o‘yinda
o‘quvchi savol berish, ma’lumot so‘rash, kelishuv izlash va
o‘z fikrini isbotlash kabi turli diskursiv funksiyalarni
amalda o°zlashtiradi. Bu esa grammatik o‘quv mashqlariga
nishbatan ancha boy kommunikativ tajribani ta’minlaydi [7].
Geymifikatsiya doirasida vazifalarning bosgichliligi ham
muhim: dastlab oddiy dialog, so‘ng guruhiy muhokama,
nihoyat murakkab rolli stsenariy — bu ketma-ketlik
o‘quvchining nutqiy imkoniyatlarini asta-sekin kengaytirib
boradi.

Uchinchi yo‘nalish — ijtimoiy va hamkorlikka oid
o‘lchovlar. Kommunikativ kompetentlik nafaqat individual
nutq qobiliyatlarini, balki guruhda ishlash, kelishuv
qidirish, boshqalarning fikrini tinglab tushunish va o°z
nugtai nazarini hisobga olgan holda mulogot olib borish
ko‘nikmalarini ham o‘z ichiga oladi. Jamoaviy
geymifikatsiya vazifalari — masalan, o‘quvchilar birgalikda
belgilangan magqsadga erishishi lozim bo‘lgan kooperativ
o‘yinlar — aynan ushbu ko‘nikmalarni mashq qildiradi.
Bunday o‘yinlarda raqobat individual emas, guruhiy
bo‘ladi, bu esa tengdoshlar ofrtasidagi muloqot
intensivligini oshiradi. Vigotskiy ta’kidlaganidek, ijtimoiy
o‘zaro ta’sir kognitiv rivojlanishning harakatlantiruvchi
kuchi hisoblanadi, geymifikatsiya esa ushbu ijtimoiy o‘zaro
ta’sirni tashkiliy jihatdan strukturalashtiradi va mazmunli
giladi [10].

To‘rtinchi yo‘nalish — mazmuniy tanlov masalasi.
Geymifikatsiya elementlari ganchalik jozibali bo‘lmasin,
ular kommunikativ magsadlarga xizmat qilishi uchun
mazmuniy jihatdan pedagogik maqsadlarga uyg‘un bo‘lishi
lozim [8]. Adabiyotlar tahlili shuni ko‘rsatadiki,
geymifikatsiyaning eng katta xatosi — o‘yin elementlarini
mazmundan ajratgan holda sirtqi rag‘bat sifatida
qo‘llashdir. Bunday holatda o‘quvchi ball yig‘ish uchun
harakat qiladi, kommunikativ vazifa esa ikkinchi o‘ringa
tushib qoladi. Shu sababli samarali geymifikatsiya
kommunikativ  vazifani o‘yinning markaziy tarkibiy
qismiga aylantirishi, o‘yin mexanikasini esa ushbu vazifani
hal etish jarayonining organik davomi sifatida loyihalashi
zarur [4]. Masalan, "bahs-munozara” geymifikatsiyasida
o‘quvchi o‘z argumentini ganchalik mantiqli va ishonchli
ifodalasa, shuncha yuqori natijaga erishadi — bu holda o‘yin
mexanikasi bevosita kommunikativ sifatni baholaydi va
rag‘batlantiradi.

Bundan tashqari, o‘qituvchining roli geymifikatsiya
sharoitida gayta ko‘rib chiqilishi lozim. An’anaviy ta’limda
o‘qituvchi bilim manbai va monologik ta’sir sub’ekti
bo‘lsa, geymifikatsiya doirasida u o‘yin muhitini
loyihalashtiruvchi, faoliyatni yo‘naltiruvchi va refleksiyani
tashkil etuvchi murabbiyga aylanadi [3]. Bu o‘zgarish
boshlang‘ich ta’limda aynigsa muhim, chunki o‘quvchining
o‘qituvchi bilan emotsional munosabati uning o‘quv
motivatsiyasiga to‘g‘ridan-to‘g‘ri ta’sir qgiladi. O‘qituvchi
geymifikatsiya vazifalarini shunday tuzadiki, har bir
o‘quvchi o‘z kommunikativ imkoniyatlari darajasiga mos
vazifani topa olsin va muvaffagiyat hissini his gilsin —
bu esa kommunikativ faollikning bargaror motivatsion
bazasini vujudga keltiradi [9].

Beshinchi yo‘nalish — baholash va fikr-mulohaza
mexanizmlari. Kommunikativ kompetentlikni shakllantirish
jarayonida baholash nafagat yakuniy natijani, balki
jarayonning o‘zini ham qamrab olishi lozim. An’anaviy
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baholash tizimida o‘quvchi o‘z nutqiy faoliyatining sifati
hagida ko‘pincha kechiktirilgan va bir tomonlama
ma’lumot oladi — bu esa xatolarni ongli tushunish va o‘zini
takomillashtirish imkoniyatini cheklaydi. Geymifikatsiya
esa tezkor va ko‘p qatlamli fikr-mulohaza (feedback)
tizimini tabiiy tarzda o‘z ichiga oladi: o‘yin jarayonida
o‘quvchi darhol o‘z harakatining natijasini ko‘radi, qaysi
kommunikativ strategiya samarali ekanini his giladi va
keyingi vazifaga yanada ongli tayyorlanadi. Bundan
tashqgari, geymifikatsiya doirasida tengdoshlar baholashi
ham muhim o‘rin tutadi — o‘quvchilar bir-birining nutgiy
faoliyatini kuzatib, izoh berish orqali o‘zlari ham tanqidiy
nutgiy  tafakkurni  rivojlantiradilar. Izarenkovning
ta’kidlashicha, kommunikativ kompetentlikni
rivojlantirishda o‘quvchining o‘z nutq faoliyatini refleksiv
baholay olishi — ya’ni metakommunikativ ko‘nikma —
alohida didaktik magsad sifatida belgilanishi zarur [2].
Geymifikatsiya aynan ushbu refleksiv baholashni o‘yin
jarayoniga organik kiritish imkonini beradi, bu esa
boshlang‘ich sinf o‘quvchilarida o°‘z-o‘zini boshqarish va
nutgiy mas’uliyat hissini shakllantirishga xizmat giladi.

Oltinchi yo‘nalish — geymifikatsiyaning differentsial
ta’lim bilan uyg‘unlashuvi. Boshlang‘ich sinf sinfxonasida
o‘quvchilar nutqiy rivojlanish darajasi, temperament,
ijtimoiy tajriba va o‘quv uslubi jihatidan bir-biridan
sezilarli darajada farg qiladi [1]. An’anaviy frontal dars
formati bu farglanishni hisobga olishga qodir emas —
hamma uchun bir xil vazifa va sur’at belgilanadi, bu esa
past darajadagi o‘quvchilarni orgada qoldirib yuborish,
yuqori darajadagilarni esa zeriktirib qo‘yish xavfini
tug‘diradi. Geymifikatsiya tizimi esa vazifalarni darajalash,
individual tracktoriyalarni loyihalash va har bir o‘quvchiga
mos mulogot mubhitini yaratish imkonini beradi. Masalan,
uyatchan yoki mulogotga tortinchoq o‘quvchi uchun avval
ikkilik dialog, so‘ng kichik guruh, nihoyat butun sinf oldida
nutq kabi bosgichma-bosgich kommunikativ vaziyatlar
taklif etilishi mumkin — bu yerda o‘yin formatining tabiiy
tartiblilik xususiyati differentsial yondashuvning pedagogik
vositasiga aylanadi. Leontevning faoliyat nazariyasiga
ko‘ra, kommunikativ faoliyat o‘quvchida shaxsiy mazmun
kasb etgandagina hagiqiy rivojlanishga xizmat giladi;
geymifikatsiya esa turli xil o‘quvchilar uchun turlicha,
ammo har birida shaxsiy ahamiyat tug‘diradigan muloqot
vaziyatlarini yaratish vositasi sifatida ushbu nazariy talabni
amalda gondira oladi.

Xulosa.  Amalga oshirilgan adabiyotlar tahlili va
nazariy mushohada asosida quyidagi xulosalar chiqgarish
mumkin. Boshlang‘ich sinf o‘quvchilarida kommunikativ
kompetentlikni shakllantirish murakkab, ko‘p o‘lchovli
pedagogik jarayon bo‘lib, u o‘quvchining motivatsion,
kognitiv va ijtimoiy rivojlanishini bir vaqtning o‘zida
gamrab olishini talab etadi. Geymifikatsiya — o‘yin
mexanizmlarini o‘quv jarayoniga magqsadli tatbiq etish —
ushbu talablarni gondirish uchun nazariy jihatdan puxta

asoslangan va amaliy imkoniyatlari keng bo‘lgan
pedagogik  yondashuv  hisoblanadi.  Geymifikatsiya
motivatsion,  diskursiv,  ijtimoiy va  mazmuniy

yo‘nalishlarda kommunikativ kompetentlikning asosiy
komponentlarini ~ bir ~ kompleks  tizim  doirasida
rivojlantirishga imkon beradi.

Biroq geymifikatsiyani samarali asbob sifatida ishlatish
uchun bir gator shart-sharoitlar bajarilishi zarur: o‘yin
elementlari kommunikativ maqgsadlardan ajratilmasligi,
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vazifalar murakkablik darajasiga ko‘ra bosqgichma-bosgich
tartiblanishi, o‘qituvchi esa faol boshqaruvchi emas, balki
yo‘naltiruvchi sifatida qayta pozitsiyalanishi lozim. O‘zbek
boshlang‘ich ta’lim tizimi kontekstida geymifikatsiyani
joriy etish milliy pedagogik an’analar — xalq o‘yinlari,
jamoaviy faoliyat madaniyati — bilan organik bog‘lanishi

kerak, bu esa ushbu texnologiyaning mahalliy sharoitda
gabul gilinuvchanligini  oshiradi. Kelgusida ushbu
yo‘nalishda amaliy pedagogik tajribalar, o‘qituvchilar
uchun metodologik qo‘llanmalar va boshlang‘ich ta’lim
dasturlariga muvofiqg geymifikatsiya loyihalari ishlab
chigilishi magsadga muvofiq.
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HCIOJBb30BAHUE OBPA3I[OB HAPOJHOM NMEJATOTMKA B BOCIIUTAHUM JETEA
Aonanuesa Ilepy3a UcaeBHa — cmapuuii npenodasamens
feruzaabdaleyva@gmail.com
Hyxycckuii eocyoapcmeennulii nedazo2uieckuii UHCmumym umenu Asxcunusasa

BOJIAJIAP TAPBUSICUJIA XAJIK ITEJATOT'MKACH HAMYHAJIAPUJIAH ®OMJIAJTAHUIII
Abnanunesa Ilepysa UcaeBHa — kamma yxumyeuu
Adcunués nomuoazu Hyxkyc oagram neoazoeuxa uHCmumymu

UTILIZING EXAMPLES OF FOLK PEDAGOGY IN CHILD-REARING
Abdaliyeva Peruza Isaevna — Senior teacher
Nukus state Pedagogical Institute named after Ajiniyaz

Tasinu cy3aap: owmma, XalK KaApHATIapH, ypd-omaTiap, aHbaHajiap, dpTakiap, TepManap, TONHIIMOKJIAp, MaKOJ-
MaTtajuiap, ajiainap.

Pe3rome. Makomaga owia TapOWsACHAa KOPAKAIMOK XalK IIeJaroTMKach HaMyHallapuaaH (QOHmaTaHdIl OpKaId
OonarapHH Xap TOMOHIaMa O0apKaMoJI HHCOH STHO TapOusiiam Basudanapu Xakuaa cy3 oopamu.

KiroueBblie cioBa: CCMbs, HApOJAHBIC LICHHOCTH, 061,1an, TpaaAulluu, CKa3Ku, TCPME (CTI/IXOTBOpHO-HaHeBHaﬂ peqb),
3araJiky, rmocCJOBUIIbI-IIOTOBOPKH, KOJ'II)I6GJ'II)HBIC IICCHH.

Pestome. B cratbe uzper peub O 3aJadyax BOCIUTAHMS JETEH BCECTOPOHHE pPa3BUTHIMHU JIIOABMHM C IOMOLIBIO
HCTONIb30BaHUsl 00pa3I0B KapaKaIMaKCKOW HApOJHOU NearorukKu B CEMEHHOM BOCITUTAHHH.

Key words: family, folk values, customs, traditions, fairy tales, termes (verse-singing speech), riddles, proverbs,
lullabies.

Summary. The article deals with the problems of educating children by comprehensively developed people using
samples of Karakalpak folk pedagogy in family education.

Beenenue. Cemps — HeoTheMJIeMass 4acTh OOIIECTBa. AHamm3 u pe3yabTarbl. CeMbs — 3TO MecTo, TIe
Her napona, Haruu ninn o0IecTBa, KOTOphIE OBl HE YUUTBHI-  YEJOBEK OTIBIXaeT M BOCCTAHABIMBACT pabOTOCHOCO0-
BaJIM IPOOJIEeMbI CEMBbH B HCTOPHH CBOETO PA3BUTHA M B HOCTh. BMecTe ¢ TeM, ceMbs SBISIETCS 09aroM BOCITUTAHHMS.
onpeneneHuu Oyxymero. Beskoe Oynyinee HeoTaenumMo oT B ceMeHHOM BOCIIMTaHMU AETEH CYIIECTBYIOT OCTaBICHHbIE
CeMEeHMHBIX MHTepecoB. Tak Kak, CeMbsl JUI KaXI0ro 4elo-  IPEeAKaMH, HCIBITAHHBIE MOKOJICHUSMH IIIOJEH, Iydiue
BEKa — 3TO Ha4aJlo BCEX Hadaj. A Taxke, KaXJIbli YelNOBeK  TpaauIuH, oObrdam. [ BOCIUTAHUS JAeTel BCECTOPOHHE
CBA3BIBACT CBOE CUACTHE, NMPEXKIEC BCETO, C CEMbEH, T. €.  Pa3BUTHIMHU JIIOJBMH, B CEMEHHOM BOCIHMTaHHMH IIEJIECO00-
YyBCTBOBATh CE0S IO HACTOAILIEMY CYACTIMBBIM MOXKET  pPa3HO HCIIOJIB30BaTh 0Opas3Il HApOAHOW IEAAaroTHKH,
TOJIBKO TOT, KOTOPBIH CUACTIIUB y ce0s1 10Ma, B CEMBbE. c(OpMUpPOBaHHbIE Ha MPOTSHKEHHMH MHOTHX JieT. Tak Kak,

AHaym3 Jutepatypsbl. CeMbsl, SBISSICH HEOTBEMIIEMOH  POJIUTEINHN, pacCKa3blBasi CBOUM JIETSAM CKa3KH, MOCIOBHIIBI
YacThIO OOIIECTBA, 3aHUMAET BAXHOE MECTO B Pa3BUTHH ¥ IOTOBOPKH, CKOPOTOBOPKHM M 3arajku (OPMHUPYIOT Y HUX
Ka)XXJOro 4YeJIOBEKa B OTAEIbHOCTH M JIO0OH HAalMK B  IIEPBHYHBIE HPaBCTBEHHBIE NpexacTaBieHus. OcobeHHO Ha
LETIOM. TICHXOJIOTHYECKOE Pa3BUTHE PEOCHKA BIMSET KOJIbIOSIbHAS

IMepssriit Ilpesunent PecryOmuku V3bekucran Mcnam — mecHs, depe3 KOJNBIOETbHYIO MaTh BBIPa)KAaeT CBOM YyBCTBA
KapuMoB noguepkuBas, 4To ceMbsl 3aHUMAeT 0co00€ MECTO K MIIAJICHIY, JKEJNaHUs, YTOOBl peOEHOK BBIPOC XOPOLINM
B Pa3BUTUM Kaxjoro ooOmiecTBa, Hamuu: “‘Hecomnenno, dyemoBexom. Hampumep:

BEeIMKa pOJIb W BIUSHWE CEMbH B (OPMUPOBAHUU U AjlfHaHaWbIH aIarbiM

pa3BUTHH CBOEOOpA3HOW MyXOBHOCTH KaxJIoH Haiuu. Tak Ko3b1 )KYHIIH KaJaFeiM

KakK, caMbl€ YHCThIE U KPUCTAJIbHBIE YYBCTBA YEJIIOBEKA, €TO XKypr cylimece cyliMecuH

TIePBBIC TTOHATHS ¥ BOOOPAKESHHS O )KU3HU POPMUPYIOTCS B O3UMHHH CYWTeH anmarbiM

[EepBYI0 Oouepenb UMEHHO B ceMelHoi cpene. PyHIaMEHT B kapakanmakckoM HapoJzie Hapsay C KOJBIOCIhHBIMH

TIOHATHH, MPEACTABISIOMNX CO00H TyXOBHBIE KPUTEPUH M IIECHSAMH MaTepel CYIIECTBYIOT €€ M NECHH- TEPMHIIBL,
B3MUISABL, OINpPEAETSIONINE XapakTep W MHUPOBO33PEHHE  KOTOPHIE IMOIOT OTIHI. TepMHUIIBI — TPaAWIMOHHBIA KaHP
peOeHKa, Takue Kak, Jo0poTa M MHIJIOCEpIME, YeCThb M  KapakKaJMakcKoro (oJbKIOpa, TMOCBSIICHHBIH  IETSIM.
COBECTb, YBWXEHHE K pOAMTENsIM, npeacTaButeIsiM  OOBIYHO KOJIBIOETBbHBIE NIECHU TOIOT MaTEePH, @ TEPMHUIIBI —
CTapIIero MOKOJICHWSl 3aKJIaAbIBAIOTCS B CEMEHWHBIX  3TO IECHHM, MOCBSIICHHbIE PeOCHKY, B HCIIOJHEHUH OTIOB
ycnosusx” [1]. B xapakanmakckoit HapoaHoi memaroruke — [3].

JIeTckuid (ONMBKIOP H3ydalcs KaK OTHENbHBIA kaHp. B OTIbl  WCHONHSIOT TECHHU-TEPMHIIBI  TpocTo, 0e3
CBA3M C ATHM Y. AWTMypaToB OmyONMKOBad TPYA MOJ  MY3BIKQJIFHOTO COMPOBOXIACHMA. OTIIBI, TaKKe KaK MaTepH,
Ha3zBanueM "Kapakanmakckuil netckuii ponpkiop." B Hell, BHOCAT BKJIag B BOCIUTaHWE peOCHKA, W3Jaras uepes
OCHOBBIBASICH HAa JIETCKOM (OJNBKIIOpE, MOJYEPKUBACTCS  IIECEHHBIE CTPOKH CBOM UYYBCTBA, BBIpaXKas ITOKEIAaHUS,
BaXHOCTh CKOPOTOBOPOK, 3araJloK M CKa30K B BOCIIUTAHMM  YTOOBI AETH BBIPOCIH MY)KeCTBEHHbIMH. Hampumep:

JieTeil B ceMbe, pa3BHBas UX MBIIIICHHE M CIIOCOOCTBYS Afinery-aiinely aitna oap,

Tpyaomoouro. [2]. Aiinan apery Kaiioa Oap,
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A¥IpI MaKTan HeTCHNH,

Al GamamMHaH maiina 6ap,

Cka3kn WrparT CyIOIECTBEHHYIO pPOJIb B CEMEHHOM
BocruTaHnu. CKa3KW — OJMH M3 OCHOBHBIX BHJIOB YCTHOTO
HapomHOro TBOpuectBa. OHHM TpPoOyXKIalOT y JHerei
IOOPOTY, OT3BIBYMBOCTH. CYIIECTBYET HECKOJIBKO pPazHO-
BUJIHOCTEH CKa3oK. JleTH O4eHb JII0OSAT CIIyIIaTh CKa3KH,
JIEHCTBHS CKa304HBIX repoeB OyIsIT BOOOpaKeHHs MaJIbIIIA.
Cka3Ku MOMOrarT AETAM OCMBICIHTH SIBIEHUS OKpYXKaro-
IIEro MUpa, pacUIMpsIIOT UX Kpyrozop. OcoOeHHO AeTsIM
JIOLIKOJIBHOTO BO3pacTa HYXHO pacCcKa3blBaTh CKa3KUd O
KHUBOTHBIX. [loTOMy 4TO, B Takmx cka3zkax H300pa)keHHe
MOBAJIOK 3BEpPEH, OCOOEHHOCTH X MOBEACHHUS HATOMHUHAET
n300pakeHNe TIOBEICHUS IIOACH, XKMBOTHBIE B CKa3Kax
OIIMIIETBOPSIOT CO0OI YemoBedeckne OOOpONeTeNT U
MOPOKH. A TOA BIMSIHUEM 3THX CKa30K C PaHHETO BO3PacTa
B HX JETCKOM CO3HAaHWHM CKJIAAbIBAIOTCS IPaBUIbHbIC
MIPECTABIICHHUS O CIIPABEIUINBOCTH, O 100pe U 3J1€.

B nacrosmee BpeMs pOIUTENHM B CEMEWHOM BOCIIMTA-
HUM Bce OOJbLIE OTHAIOT MPEANOYTEHHS HCIIOJIb30BAHHIO
COBPEMEHHBIX METOZOB BOCHHTaHHUSI. OTO MpPaBHIBHO,
MIOTOMY 4TO, Ha CETOIHAIIHUIN JACHb Meflarorudeckasi HayKa
OUYEeHb XOPOUIO pa3BHTa M B Hel co3aatoTcst 3PPEeKTUBHbBIE
METOJBI ATl BOCIIUTAHUS AeTed. OJHAKO y KaKIOH HallUH
HUMEIOTCSI [EHHOCTH, TPaAWIM{, OOBIYaW, OTpa’karoIlue
CBOEOOpa3Hyl0 HAIMOHAIBHYIO CaMOOBITHOCTh, OHH HE
MOTEPSUTH CBOETO 3HA4YEHUs W 1o cedl neHb. IlosTomy,
JaCcTOE MCIIOJIb30BAHUE POIAMUTENSIMA B CEMEHHOM BOCITHUTA-
HUM, B OOBIYHOM BOCHHTATEIBHOM IIPOIECCE B KadyecTBE
00pa3loB — TPOW3BEIECHUH YCTHOTO HApOIHOTO TBOpYE-
CTBa- TOCJIOBHI] M HOTOBOPOK, 3arajjoOKk U CKOPOTOBOPOK,
CONYTCTBYET  OCBOGHHIO  JI€TBMH  BOCIHTATENbHBIX
0COOEHHOCTEH, XapaKTepHBIX IJIS Hallleil HAaIMOHAJIBHOCTH.
Oco0eHHO B BOCTIUTATEIHHOM IPOIECCE POAUTENN HUCTIONb-
30BaJi TIOCJIOBHIIBI M OTOBOPKHU. Ha mpumepe mocnoBuir”
Muitrer TyOmM-paxar —Tpyn TpPUHOCHT YIOBOJBECTBHE,
“EHOEK eTceH-eMepCeH — €CJIM OTPYIUIILCS, TO H MOeHIh”,
POAMTENH TPHUYYAIOT AETel K TPYydy, OOBSCHSSA, YTO TPYI
3aHMMAeT BaXXHYIO POJIb B )KM3HH YeNIOBEKa. A Ha IpuUMepe
MOCJIOBHI] M TIOTOBOPOK 00 OOIIECTBEHHBIX HOpMax
MOBEJICHNs, Takux Kak: “bonalpIH neceH amemian, XOIl
KBUIBIK TICHEH aJeTiieH — XOdYellb OBITh BOCIUTAHHBIM,
BEXJIUBBIM, BO3BMH ce0€ B NPHUBBIUKY XOpollee IOoBele-
HHUE”, — IeTH y4aTcs XOPOILINM MaHepaM, CIIy>KUTh Hapo1y,
OBITH BMECTE C HapoJ oM — “Ep eI yIIbIH Tyyaabl, €1 YIIbIH
oneau — I'epoil poxkaaercs Ha cuacTbe HAPOAY U yMHUpPAET
3a Hapox . Bocmnurtanue pgerell BCECTOPOHHE Pa3BUTBIMU
JUYHOCTSMH  MOCPEJICTBOM MPHMEHEHHs BOT  TaKHX
TIOCJIOBHI] ¥ TIOTOBOPOK B CEMEHHOM OBITY, JOHECEHHUEM JI0
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CO3HaHMS peOCHKa HAapOAHBIX KAa4eCTB MW HAciexus
SIBIISICTCS CBAIICHHBIM JOJITOM Ka)KIOTO M3 HAC.

Kpome mnocnoBull ¥ MOTOBOPOK B KapaKaJIaKCKOH
HapOJHOW IIEaroTMKe Ba’KHBIM CPEICTBOM MJISI BOCIHTA-
HUS JeTe MOTYT OBITh M TepMe (CTHXOTBOPHO-HATICBHAS
pedb uin OenbIid CTHX). TepMe CUNTAIOTCS OJHUM U3 BUIOB
(ONBKIOPHOTO JKaHpa, HMMEIT Maible pa3mepbl. OHH
HACTaBJISIIOT, BOCIIUTHIBAIOT JIr0Jiei. TepmMe 00ObIYHO HCIoJI-
HSIOT JKbIpay (HapoaHbBIE MeBUBI). B HUX B Ha3uumat
€JILHO-TIOYYUTEIbHOH popMe MOETCS O TOM, KaK JKHTb, YTO
nenatb. TepMme, IpeqHa3HadeHHbIE AN JeTeH, ydaT HX
npexae Bcero Ao0py, OTIMYaTh XOpollee OT IUIOXOTO,
TOMY, KaKUMH JIOJDKHBI OBITh HOPMBI IOBEICHHSA, UYTO
MPUHOCHUT BpeI YeNOBEKY M TPHU3BIBAIOT CIYIIATENS K
CIpaBeIJTUBOCTH.

Bup nerenze He xamaH,

Bunumcus eckeH yi )xamaH,

Kapaycbl3 eckeH KbI3 jxaMaH,

Exu nerenue He xamaH,

Eneycus kenreH xay xamaH X.T.0.

Jetn ciaymaroT TepMe ¢ OOJBIIMM YIOBOJHCTBHEM U
CTaparoTcs MX 3alOMHHUTh U Iepecka3aTh. B BocmuTaHuu
JIeTeil BaXXHOE MECTO 3aHUMAIOT Takke 3arajgku. M3sect-
HBIH Kapakanmmakckuii  Qoipkimopuct K.AummberoB x
apaKkTepu3yeT 3arafkd TakKuM oOpa3zom: “3aramgka croco0-
CTBYET pa3BUTHIO YMCTBEHHOU criocoOHOoCcTH. OTraipBanme
3araloKk OTTaYMBACT yM, IpUydas eTeH K YeTKOH JIOTHKE,
pacCyXICHUIO, pa3BUBACT CIIOCOOHOCTH K aHAIN3Y, MBIMI-
JICHHUIO, PACIIMPSeT KPyro3op, AOCTABIET yMy peOeHKa
MoJIe3HOe yIpakHeHue” [4]. 3aragku TeCHO CBS3aHBI C
peanpHOM JKHU3HBIO YeJoBeKa. 3arajplBaHue 3arajiok JaBHO
CYIIIECTBYET cpeau neTeil. PasranpiBanue 3aragku TpeOyeT
aKTUBHON pabOThI MBICIH, HAOIIOAATEIbHOCTH, HAXOMIH-
Boctu. Hampumep:

Kurnikene rana 00#ib1 6ap, — (MaJeHbKUN 1€1)

Kabat-kabar ToHsI Oap (mmusi3) (B ceMb 1ryd oner) (JIyk)

Bup niitim O6ap ypmetian, — (He maet, He KycaeT)

Pyyxcatce3 on yiire, (B 10M He ycKaeT) (3aMOK)

Xenr KMM Xopru3 KupMeian (HUKTO B IOM HE 3aXOMIHT)
(xymeIm).

3akiaouenne. B 3akiroueHWe MOXHO CKa3aTh, 4TO
ceMeHOe BOCIHUTAHHE, OCHOBAHHOE Ha KapaKaJIlaKCKOH
HapOJHOU INEJaroruke, sBIsIeTC CaMOM aKTyallbHOM 3aja-
yell ceroJIHAIIHEro AHs. BocnuTaHue HauMHaeTcs ¢ CeMbHU
U UCTIONB3YSl B CEMEHHOM OBITY HapOJHBIE OObIUaM M Tpa-
JIILIMY, KaKAbIH WIEH CEMbU MOJXET IepeiaTh Oyayuiemy
MOKOJICHUIO HallMOHAJIbHBIE IIEHHOCTH, OObIYau M TpaJu-
IIMM CBOETO HapoJa M 3TO COIYTCTBYET BOCIHMTAHHUIO Oymy-
LIEr0 NOKOJIEHUsI IPUBEP>KEHIIAMH HAllHUOHATIBHOMN UIEH.

Jluteparypa
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QORAQALPOG‘ISTON HUDUDIDAGI EKOLOGIK VA SOTSIAL-IQTISODIY
MUAMMOLAR ASOSIDA FIZIKAVIY HODISALARNI O‘QITIShDA
MULTIMEDIA VA INTERAKTIV TEXNOLOGIYALARDAN FOYDALANISh
Abdijaliev Sultanbek Kallibekovich — fizika-matematika fanlari bo ‘yicha falsafa doktori
sultanbekabdijaliev@gmail.com
Omarova Zamira Allamjarovna — magistrant
Ajiniyoz nomidagi Nukus daviat pedagogika instituti

UCIOJb30BAHUE MYJIbTUMEJIUMAHBIX U UTHTEPAKTUBHBIX
TEXHOJIOTI' MM TP OBYUYEHUU ®U3UUYECKHUM SIBJEHUSIM HA
OCHOBE 3KOJIOIT'HYECKHUX U COIIMAJTBbHO-5KOHOMUNYECKHUX
MMPOBJIEM TEPPUTOPUU KAPAKAJIMIAKCTAHA
AonmxanueB Cynrantex KannnéexkoBu4 — dokmop gunocogpuu no pusuxo-mamemamuyeckum Haykam
Omaposa 3amupa AnnaM:KapoBHA — MASUCMPAHN
Hykycckuii cocyoapcmesennbiii nedazocuieckuti UHCIMumym umenu Axcunussa

THE USE OF MULTIMEDIA AND INTERACTIVE TECHNOLOGIES IN
TEACHING PHYSICAL PHENOMENA BASED ON ENVIRONMENTAL AND
SOCIO-ECONOMIC PROBLEMS IN THE TERRITORY OF KARAKALPAKSTAN
Abdijaliev Sultanbek Kallibekovich — Doctor of Philosophy in Physical and Mathematical Sciences
Omarova Zamira Allamjarovna — master’s student
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: Qoragalpog©iston, Orolbo‘yi, fizika ta’limi, ekologik muammo, multimedia, interaktiv texnologiya,
virtual laboratoriya, fizikaviy hodisa, ekologik tafakkur, nazariy-metodik yondashuv.

Rezyume. Magolada Qoragalpog‘iston Respublikasining ekologik va sotsial-igtisodiy muammolari asosida fizikaviy
hodisalarni o‘gitishda multimedia va interaktiv texnologiyalardan foydalanishning didaktik imkoniyatlari tahlil gilinadi.
Magqolada Orolbo‘yi hududida kuzatilayotgan suv tanqisligi, tuproq sho‘rlanishi, chang-to‘zon hodisalari, iqlim
keskinlashuvi kabi jarayonlar issiqlik almashinuvi, bug‘lanish, diffuziya, aerodinamika, nurlanish va energiya aylanishi
mavzulari bilan bog‘lanadi. Empirik tajriba-sinov ma’lumotlari keltirilmaydi; asosiy e’tibor ilmiy-metodik adabiyotlar
tahlili, mahalliy ekologik vaziyatlar asosida darsni loyihalash va kutilayotgan pedagogik samaralarni nazariy asoslashga
qaratiladi.

KitoueBble ciaoBa: Kapakannakcran, Ilpuapanbe, ¢usuueckoe o0pa3oBaHue, OKOJOTHMYECKash Tpobdiiema,
MyJbTHMEINA, WHTEPAKTHBHbIE TEXHOJIOTUH, BHPTyanbHas Jjaboparopusi, (GHU3NUECKOE SBICHHE, HKOJOTHYECKOE
MBIIIJICHUEC, TCOpeTI/IKO-MeTOHI/I‘IeCKI/Iﬁ moaxod.

Pe3some. B craTthe pacCMaTpuBaOTCd AUAAKTHYCCKHUE BO3MOXKHOCTH HCIHOJIb30BaHUA My.l'[BTPIMe,I[PIﬁHLIX u
HWHTCPAKTHUBHBIX TEXHOJIOTHH npu 06y‘I€HI/II/I (1)I/IBI/I‘IGCKI/IM SABJICHUAM Ha OCHOBE JOKOJOIMY€CKHMX MW COLHMAJIbHO-
SKOHOMIYECKUX TpoOieM Pecrmybmmku Kapakammakcran. Ocoboe BHUMaHUE yAEISIETCs CBS3H mporeccoB [Ipuapamss c
TaKUMU TeMaM# (H3HUKH, KaK TeII000MeH, ucnapenue, 1uddys3us, aspoanHaMuKa, U3Ty9IeHUE U peBpanicHue dHeprun. B
CTaTbC€ HC IMPUBOJATCA SMIMPUYCCKUC PE3YyJIbTAThl DKCIICPUMCHTA; AKIICHT CACJaH Ha aHaJInu3c Haquo-MeToz[qucxoﬁ
JIMTEPATYpPhbl, IPOCKTUPOBAHUU YPOKOB C YYETOM MECTHOT'O DKOJOIMYECKOI'0 KOHTCKCTAa U TCOPCTUYCCKOM 000CHOBaHUHT
OXUAACMBIX MEAArOTHUICCKUX PE3YJILTATOB.

Key words: Karakalpakstan, Aral Sea region, physics education, environmental problem, multimedia, interactive
technologies, virtual laboratory, physical phenomenon, ecological thinking, theoretical and methodological approach.

Summary. The article examines the didactic potential of using multimedia and interactive technologies in teaching
physical phenomena based on environmental and socio-economic problems in the Republic of Karakalpakstan. It connects
local environmental processes in the Aral Sea region with physics topics such as heat transfer, evaporation, diffusion,
aerodynamics, radiation and energy transformation. The article does not present empirical experimental data; it focuses on
the analysis of scientific and methodological literature, lesson design based on the local ecological context, and theoretical
justification of expected pedagogical outcomes.

Kirish. Bugungi kunda ta’lim jarayonida fanlarni Masalan, Orolbo‘yi hududida suv sathining pasayishi va
hayotiy muammolar bilan bog‘lab o‘qitish dolzarb  bug‘lanish jarayonlarini tushuntirishda issiqlik almashinuvi,
masalalardan biri hisoblanadi. Aynigsa, Qoraqalpog‘iston  molekulyar harakat, bug‘lanish tezligi va nurlanish
Respublikasi  sharoitida fizika fanini fagat nazariy energiyasi tushunchalaridan foydalanish mumkin. Chang-
gonuniyatlar majmyu sifatida emas, balki hududda mavjud  to‘zonlarning tarqalishi aerodinamika, bosim, havo oqimi,
ekologik va sotsial-igtisodiy jarayonlarni tushuntirish  diffuziya va zarralar harakati bilan izohlanadi. Tuproq
vositasi sifatida o‘qitish muhim ahamiyatga ega. Orol sho‘rlanishi va namlikning kamayishi esa kapillyarlik,
dengizi inqgirozi, suv resurslarining kamayishi, tuprog bug‘lanish, moddalarning eruvchanligi va issiqlik ta’sirida
sho‘rlanishi,  chang-to‘zonlarning  ko‘payishi, havo modda almashinuv jarayonlari bilan bog‘liq holda
haroratining keskin o‘zgarishi va aholining turmush o‘rganilishi mumkin.
sharoitiga ta’sir etuvchi ekologik omillar fizika fanidagi An’anaviy darslarda bunday murakkab hodisalarni faqat
ko‘plab hodisalar bilan bevosita bog‘liqdir. og‘zaki tushuntirish ko‘pincha yetarli natija bermaydi.
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Chunki o‘quvchi yoki talaba fizikaviy jarayonni ko‘z oldiga
keltira olmasa, uning mohiyatini chuqur anglamaydi. Shu
sababli multimedia va interaktiv texnologiyalardan
foydalanish fizika ta’limida muhim didaktik vosita sifatida
garaladi. Animatsiya, simulyatsiya, virtual laboratoriya,
interaktiv  xarita, videolavha va ragamli topshiriglar
yordamida abstrakt fizikaviy hodisalarni ko‘rgazmali,
tushunarli va amaliy mazmunda yoritish mumkin.

Mazkur magolaning magsadi — Qoraqalpog‘istonning
ekologik va sotsial-igtisodiy muammolari asosida fizikaviy
hodisalarni  o‘gitishda  multimedia va  interaktiv
texnologiyalardan foydalanishning nazariy-metodik
imkoniyatlarini asoslash hamda fizika darslari uchun
didaktik yondashuvlarni taklif etishdan iborat.

Tadgigot vazifalari quyidagilardan iborat:
1) Qoraqalpog‘iston hududidagi ekologik va sotsial-
iqtisodiy muammolar bilan bog‘liq fizikaviy hodisalarni
aniglash; 2) multimedia va interaktiv texnologiyalarning
fizika ta’limidagi didaktik imkoniyatlarini tahlil qilish;
3) fizikaviy hodisalarni mahalliy ekologik muammolar
bilan bog‘lab o‘qitish uchun nazariy-metodik model taklif
etish; 4) taklif etilgan yondashuv asosida kutiladigan
pedagogik natijalarni ilmiy-metodik jihatdan asoslash;
5) mazkur yondashuvning cheklovlari va amaliy qo‘llash
shartlarini aniglash.

Mavzuga oid adabiyotlar tahlili. Multimedia ta’lim
nazariyasida o‘quv materialini matn, tasvir, animatsiya,
audio va interaktiv elementlar orqali berish o‘quvchining
idrok jarayonini faollashtirishi ta’kidlanadi. R.E.Mayerning
“Multimedia Learning” asarida vizual va verbal axborotni
uyg‘unlashtirish o‘quv materialini yaxshiroq anglashga
yordam berishi asoslangan [1]. Bu yondashuv fizika
fanidagi abstrakt tushunchalarni animatsiya va simulyatsiya
orqali tushuntirish zarurligini ko‘rsatadi.

UNESCOning 2023-yildagi “Technology in education:
A tool on whose terms?” hisobotida ragamli texnologiyalar
ta’lim sifatini oshirishi mumkinligi, biroq texnologiyaning
samarasi ularning pedagogik magsadga mos qo‘llanishiga
bog‘liqligi alohida ta’kidlanadi [2]. Shu sababli multimedia
vositalari darsda mustagil magsad emas, balki fizikaviy
hodisani chuqurroq anglashga xizmat qiluvchi didaktik
vosita sifatida qo‘llanishi lozim.

University of Colorado Boulder tomonidan ishlab
chigilgan PhET Interactive Simulations platformasi fizika,
kimyo, biologiya, geografiya va matematika fanlarida
interaktiv modellar asosida ta’lim berish imkoniyatlarini
yaratadi [3]. Orolbo‘yi hududiga oid manbalarda esa
ekologik ingirozning suv resurslari, aholi turmushi va atrof-
muhit barqarorligiga ta’siri yoritiladi; Xalgaro Orolni
qutqarish ~ jamg‘armasi  agentligi ma’lumotlari  bu
muammoning hududiy dolzarbligini ko‘rsatadi [4]. Mazkur
maqolaning o‘ziga xos jihati shundaki, unda multimedia
ta’limi haqidagi umumiy nazariyalar Qoraqalpog‘iston
hududining aniq ekologik va sotsial-igtisodiy konteksti
bilan bog‘lanadi.

Nazariy-metodik tadgigot metodologiyasi. Ushbu
magola nazariy-metodik xarakterga ega bo‘lib, unda
haqigiy pedagogik tajriba-sinov natijalari yoki statistik

ma’lumotlar keltirilmaydi. Tadqiqotning metodologik
asosini  ilmiy-metodik  adabiyotlar tahlili, mabhalliy
ekologik vaziyatlarni didaktik jihatdan tahlil qilish,

taqgoslash, umumlashtirish va metodik modellashtirish
tashkil etadi.
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Tadqiqot obyekti sifatida umumiy o‘rta va oliy

pedagogik ta’limda fizika fanini o°qitish jarayoni
belgilandi. Tadgiqot predmeti esa Qoragalpog‘iston
hududidagi ekologik va sotsial-igtisodiy muammolar

asosida fizikaviy hodisalarni multimedia va interaktiv
texnologiyalar yordamida o‘qitishning nazariy-metodik
imkoniyatlaridan iborat.

Tadgigotning metodik farazi quyidagicha shakllantirildi:
agar fizika darslarida Qoraqalpog‘iston hududiga xos
ekologik va sotsial-igtisodiy muammolar multimedia
hamda interaktiv texnologiyalar asosida tushuntirilsa,
o‘quvchilarning fizikaviy hodisalarni hayotiy jarayonlar
bilan bog‘lab anglash, tahlil qilish va ekologik mas’uliyat
nuqtayi nazaridan baholash ko‘nikmalari rivojlanishi
mumkin.

Tadgigot doirasi 2016-yildan keyin e’lon gilingan
ilmiy-metodik adabiyotlar, xalgaro tashkilotlar hisobotlari,
raqamli ta’limga oid manbalar, Orolbo‘yi ekologik holatiga
doir ochiq materiallar hamda fizika fanini o‘qitishdagi
interaktiv vositalar tahlili bilan chegaralandi. Amaliy
tajriba-sinov o‘tkazilmagani sababli maqolada tanlanma
hajmi, nazorat va tajriba guruhlari hamda test natijalari
berilmaydi. Bu holat magolaning nazariy-metodik maqola
sifatidagi chegarasi hisoblanadi.

Metodik tahlil jarayonida “muammo — fizik izoh —
interaktiv ko‘rsatish — mustaqil xulosa” modeli asos qilib
olindi. Ushbu modelda avval mahalliy ekologik yoki
sotsial-igtisodiy muammo tanlanadi, keyin u bilan bog‘liq
fizikaviy hodisa aniqlanadi, so‘ng multimedia yoki
interaktiv texnologiya yordamida jarayon ko‘rgazmali
tushuntiriladi va yakunda o‘quvchi hodisa yuzasidan
mustaqil xulosa chiqarishga yo‘naltiriladi.

Mahalliy muammolar va fizikaviy hodisalarning
metodik bog‘ligligi. Qoraqalpog‘iston hududidagi ekologik
muammolarni fizika ta’limi bilan bog‘lashda har bir real
jarayon muayyan fizik tushuncha bilan izohlanishi mumkin.
Masalan, Orol dengizi suvining kamayishi bug‘lanish va
issiqlik almashinuvi jarayonlari bilan bevosita bog‘liq
bo‘lib, bu mavzuni animatsiya, sonli karta va bug‘lanish
jarayonini ifodalovchi simulyatsiyalar orgali tushuntirish
mumkin.

Chang-to‘zonlar hodisasi aerodinamika, bosim fargi va
mayda zarralar harakati bilan bog‘liq. Shamol
simulyatsiyasi yordamida shamol tezligi ortganda quruq yer
yuzasidan zarralarning ko‘tarilishi va havoda tarqalishi
ko‘rsatiladi. Tuprogning sho‘rlanishi esa kapillyarlik,
eruvchanlik va bug‘lanish jarayonlari orqgali tushuntiriladi;
bunday darsda virtual tajriba o‘quvchilarga suvning tuproq
qatlamlari bo‘ylab ko‘tarilishi va tuzlarning yuzaga
chigishini tasavvur gilishga yordam beradi.

Suv tangisligi suyuqlik ogimi, bosim va energiya sarfi
kabi tushunchalar bilan bog‘liq. Interaktiv model orqali
quvurda suvning oqishi, bosim o‘zgarishi va energiya sarfi
ko‘rsatiladi. Quyosh energiyasidan foydalanish esa
yorug‘lik energiyasi, fotoeffekt va energiya aylanishi
mavzulari bilan bog‘liq bo‘lib, quyosh paneli simulyatsiyasi
yordamida amaliy mazmunda tushuntiriladi. Harorat
keskinligi issiqlik sig‘imi, nurlanish va konveksiya
jarayonlari orqali tushuntiriladi; grafik va video tajriba bu
hodisani ko‘rgazmali tushunishga yordam beradi.

Metodik tahlil natijalari. Mazkur magolada empirik
tajriba-sinov natijalari emas, balki nazariy-metodik tahlil
asosida aniglangan pedagogik imkoniyatlar bayon etiladi.
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Tahlil natijalari shuni ko‘rsatadiki, Qoraqalpog‘iston
hududidagi ekologik va sotsial-igtisodiy muammolar fizika
darslari uchun muhim didaktik kontekst bo‘lib xizmat
qgilishi mumkin.

Birinchidan, fizikaviy tushunchalar hayotiy mazmun
kasb etadi. O‘quvchilar bug‘lanish, diffuziya, issiqlik
almashinuvi, bosim, havo ogimi, nurlanish kabi
tushunchalarni faqat nazariy ta’rif sifatida emas, balki o‘z
hududida kuzatilayotgan real jarayonlarni tushuntiruvchi
ilmiy asos sifatida gabul gilishlari mumkin.

Ikkinchidan,  multimedia  vositalari ~ murakkab
jarayonlarni ko‘rgazmali tushuntirishga yordam beradi.
Aynigsa, chang va tuz zarralarining havo ogimida
tarqalishi, suvning bug‘lanishi, issiqlik almashinuvi yoki
quyosh energiyasining elektr energiyasiga aylanishi kabi
jarayonlarni animatsiya va simulyatsiya orqali ko‘rsatish
0°‘quvchi tasavvurini faollashtiradi.

Uchinchidan, interaktiv texnologiyalar o‘quvchini faol
ishtirokchiga  aylantirish ~ imkonini  beradi.  Virtual
laboratoriya yoki simulyatsiyada o‘quvchi parametrlarni
o‘zgartiradi, natijani kuzatadi va sabab-ogibat bog‘ligligini
anglashga harakat giladi. Bu jarayon fizikaviy hodisani
tayyor axborot sifatida qabul gilishdan ko‘ra, uni mustagqil
tahlil gilishga undaydi.

To‘rtinchidan,  ekologik  mazmundagi  fizikaviy
vaziyatlar o‘quvchilarda ekologik tafakkur va ijtimoiy
mas’uliyatni shakllantirishga xizmat qilishi mumkin. Biroq
mazkur xulosalar nazariy-metodik tahlil natijalari bo‘lib,
ularni migdoriy jihatdan tasdiglash uchun kelgusida alohida
pedagogik tajriba-sinov ishlari talab etiladi.

Muhokama. Tahlil natijalari multimedia va interaktiv
texnologiyalar fizikaviy hodisalarni tushuntirishda muhim
didaktik vosita bo‘lishi mumkinligini ko‘rsatadi. Bu holat
R.E.Mayer tomonidan ilgari surilgan vizual va verbal
axborotni uyg‘unlashtirish haqidagi qarashlar bilan mos
keladi. Fizika fanidagi abstrakt tushunchalarni animatsiya,
simulyatsiya va virtual tajriba orqgali ifodalash
o‘quvchilarning hodisani tasavvur qilishini yengillashtiradi.

UNESCO materiallarida ta’limda raqamli
texnologiyalardan foydalanish o‘quv jarayonining sifatini
oshirish omillaridan biri sifatida ko‘rsatiladi, biroq
texnologiya samaradorligi pedagogik magsad, o‘qituvchi
tayyorgarligi va o‘quv resursining mazmuniga bog‘liqligi
ta’kidlanadi. Mazkur maqoladagi yondashuv  ham
texnologiyani mustagil maqgsad sifatida emas, balki

PhET simulyatsiyalari bo‘yicha metodik tajriba
interaktiv modellar fizikaviy jarayonlarni mustaqil kuzatish
va parametrlarni o‘zgartirish imkonini berishini ko ‘rsatadi.
Biroq Qoraqalpog‘iston sharoitida bunday texnologiyalarni
qo‘llash faqat tayyor simulyatsiyani namoyish qilish bilan
cheklanmasligi kerak. O‘qituvchi simulyatsiyani Orolbo‘yi
muammolari, chang-to‘zonlar, suv tangisligi va quyosh
energiyasidan foydalanish kabi mahalliy misollar bilan
bog‘lagandagina uning tarbiyaviy va amaliy qiymati ortadi.

Boshga metodik yondashuvlardan fargli ravishda, ushbu
magqolada fizika ta’limi umumiy ragamli ta’lim muammosi
sifatida emas, balki Qoraqalpog‘iston hududining ekologik
va sotsial-iqtisodiy konteksti bilan bog‘langan holda ko‘rib
chiqildi. Shu bilan birga, maqgolaning muhim cheklovi
shundaki, unda nazorat va tajriba guruhlari asosida olingan
empirik natijalar berilmagan. Kelgusida mazkur metodik
modelni aniq maktablar, o‘quvchilar guruhi, test natijalari
va statistik tahlil asosida tekshirish maqolaning amaliy
giymatini yanada oshiradi.

Xulosa. Qoragalpog‘iston Respublikasida mavjud
ekologik va sotsial-igtisodiy muammolar fizika fanini
hayotiy mazmunda o‘qitish uchun muhim didaktik manba
bo‘lib xizmat qiladi. Orolbo‘yi ekologik holati, suv
tanqisligi, tuproq sho‘rlanishi, chang-to‘zonlar, iqlim
o‘zgarishi va energiya resurslaridan foydalanish kabi
masalalar ko‘plab fizikaviy hodisalar bilan bevosita bog‘lig.

Nazariy-metodik  tahlil  asosida  aniglanishicha,
multimedia va interaktiv  texnologiyalar fizikaviy
hodisalarni ko‘rgazmali, tushunarli va amaliy yo‘nalishda

tushuntirish  imkonini beradi. Virtual laboratoriyalar,
simulyatsiyalar, animatsiyalar, ragamli xaritalar va
videodarslar yordamida o‘quvchilar fizikaviy

gonuniyatlarni real hayotdagi muammolar bilan bog‘lashni
o‘rganishlari mumkin.

Magolada taklif etilgan “muammo - fizik izoh —
interaktiv ko‘rsatish — mustaqil xulosa” modeli fizika
darslarida mahalliy ekologik materiallardan foydalanish,
o‘quvchilarning fanga qiziqishini oshirish va ekologik
tafakkurini rivojlantirish uchun metodik asos bo‘lib xizmat
gilishi mumkin.

Shu bilan birga, magola nazariy-metodik xarakterga ega
bo‘lgani sababli unda empirik natijalar keltirilmagan.
Kelgusida mazkur yondashuvning samaradorligini aniglash
uchun nazorat va tajriba guruhlari asosida pedagogic
tajriba-sinov o‘tkazish, diagnostik testlar ishlab chigish va

fizikaviy hodisalarni mahalliy ekologik muammolar bilan  natijalarni matematik-statistik tahlil qilish magsadga
bog‘lab tushuntirish vositasi sifatida talqin giladi. muvofiqdir.
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METO/UKA OBYUYEHUSA SKCIIEPUMEHTY I10 UHTEP®EPEHIIUN
C UCITOJIb30BAHUEM He—Ne JIABEPA U 3EPKAJIA JIJIOMIA
AxumoBa JKymaxan Opa3baeBHA — KanOuOam Qu3uKo-mMamemMamuieckux Hayx, O0yenm
Opasbim0eroBa Kamkaman OpandaeBHa — Cmyoenm
Hyxyccxuii 20cyoapcmeennbitl nedazo2udeckutl UHCmumym umenu Axcunuasa

TEACHING METHODOLOGY OF THE LLOYD'S MIRROR INTERFERENCE
EXPERIMENT USING A He-Ne LASER
Akimova Jumakhan Orazbayevna — Candidate of Physical and Mathematical Sciences, Associate Professor
Orazimbetova Kalzhamal Oralbaevna — student
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: interferensiya, Lloyd tajribasi, He—Ne lazer, kogerent manba, yorug‘likning to‘lqin tabiat.

Rezyume. Ushbu maqolada yorug‘likning to‘lqin tabiatini isbotlovchi muhim optik hodisalardan biri Lloyd
interferensiya tajribasi He—Ne lazer yordamida chuqur o‘rganiladi. Maqolada interferensiya hodisasining nazariy asoslari,
Lloyd tajribasining fizik mohiyati, He—Ne lazerning ishlash prinsipi, tajriba qurilmasi va o‘tkazish metodikasi, matematik
ifodalar, o‘lchash natijalari hamda xatoliklar tahlili batafsil bayon etilgan. Tajriba natijalari yorug‘likning to‘lqin
xususiyatlarini amaliy jihatdan tasdiqlaydi va lazer nurlarining yuqori darajada koherent ekanligini ko‘rsatadi.

KuroueBbie ciioBa: naTepdepenmus, onsit JInotina, He-Ne ma3ep, KorepeHTHBIH HCTOYHHK, BOTHOBAs PUPO/Ia CBETA.

Pe3rome. B nanHO# craThe ¢ moMmompio Jasepa He-Ne yrayOiieHHO HM3ydaeTcss OJHO W3 BaKHEHIINX ONTHYCCKHUX
SIBIICHUM, JTOKA3bIBAIOIINX BOJIHOBYIO IPUPOAY CBeTa - HHTep(hepeHINOHHbIN 3kcriepuMenT Jlmoiina. B crathe moapoOHO
H3JI0KEHBI TCOPETUUECKUE OCHOBHI SBIICHUS HMHTEp(epeHINH, GU3ndecKas CYIIHOCTh ombITa JInmoima, mpuHONT paOOoTHI
nazepa He-Ne, skcnepuMeHTanbHas yCTaHOBKA M METOJIMKA IPOBE/ICHMS, MAaTEeMaTHYECKUE BBIPAKEHHS, PE3yJIbTaThl
M3MEPEHUH U aHaJIu3 MOTPEIIHOCTEN. Pe3ysbTaThl 3KCIIEpUMEHTa IPAKTUYECKHU MTOATBEPKAAIOT BOJHOBBIE CBOWCTBA CBETA
U JEMOHCTPUPYIOT BBICOKYIO CTEIIEHb KOT€PEHTHOCTH JIA3E€PHBIX JIyUeH.

Key words: interference, Lloyd's experiment, He-Ne laser, coherent source, wave nature of light.

Summary. This article provides an in-depth study of one of the important optical phenomena proving the wave nature
of light, the Lloyd interference experiment, using a He-Ne laser. The article provides a detailed description of the
theoretical foundations of the interference phenomenon, the physical essence of Lloyd's experiment, the operating principle
of the He-Ne laser, the experimental device and methodology, mathematical expressions, measurement results, and error
analysis. The experimental results practically confirm the wave properties of light and demonstrate that laser beams are
highly coherent.

Kirish. Yorug‘lik tabiati fizika fanining eng muhim va  chiziglari ~ hosil  bo‘ladi.  Interferensiya  hodisasi
uzoq yillar davomida o‘rganib kelinayotgan fundamental yorug‘likning to‘lqin tabiatini tasdiglovchi eng muhim
masalalaridan biridir. XVII asrda I.Nyuton yorug‘likni  eksperimental dalillardan biri bo‘lib, zamonaviy optik
mayda zarrachalar oqimi sifatida talqin qilgan bo‘lsa, o‘lchash usullari, interferometrik tizimlar, golografiya va
X.Gyuygens uning to‘lqin nazariyasini ilgari surdi. yuqori aniqlikdagi metrologik o‘lchovlarning nazariy
Keyinchalik T.Yungning ikki tirgishli tajribasi hamda asosini tashkil etadi [2, 3, 4, 6]. Interferensiya hodisasini
O.Frenel tomonidan ishlab chigilgan difraksiya nazariyasi  namoyish etuvchi Klassik tajribalardan biri Lloydning
yorug‘likning to‘lqin xususiyatlarini eksperimental jihatdan  akslantirish  tajribasi  (Lloyd's mirror  experiment)
tasdigladi. XIX asrda J.K.Maksvell elektromagnit maydon  hisoblanadi. Ushbu tajriba XIX asrda irlandiyalik fizik
nazariyasini yaratib, yorug‘lik elektromagnit to‘lqgin Humphrey Lloyd tomonidan taklif etilgan. Tajribada
ekanligini ilmiy asoslab berdi. XX asr boshlarida  yorug‘lik nurining bir qismi bevosita ekranga tushadi,
A.Eynshteyn fotoeffekt hodisasini tushuntirish orgali  ikkinchi gismi esa tekis ko‘zgudan akslanib ekranga yetib
yorug‘likning kvant tabiatini ham isbotladi. Natijada boradi. Ko‘zgudan gaytgan nur virtual manba hosil gilgani
zamonaviy fizikada yorug‘likning to‘lgin-zarracha dualizmi  sababli haqiqiy va virtual manbalardan tarqalgan to‘lginlar
hagidagi tasavvur shakllandi va optika fanining ofzaro interferensiyalanadi. Natijada ekranda yorug‘ va
rivojlanishiga mustahkam nazariy asos yaratildi [1, 2, 4, 6].  qorong‘i interferensiya chiziqlari hosil bo‘ladi. Mazkur
Interferensiya  yorug‘likning eng muhim  to‘lgin  tajriba optik yo‘l farqi, fazalar farqi va akslanish jarayonida
hodisalaridan biri bo‘lib, fazalari o‘zaro bog‘langan yuz beradigan faza siljishini o‘rganishda muhim ahamiyat
(kogerent) ikki yoki undan ortiq yorug‘lik to‘lginlarining  kasb etadi [2, 3, 4]. Hozirgi kunda Lloydning akslantirish
ustma-ust tushishi natijasida yuzaga keladi. Bunday holatda  tajribasi laboratoriya mashg‘ulotlarida asosan He—Ne lazer
ayrim nuqtalarda yorug‘lik intensivligi ortadi, boshga yordamida bajariladi. Geliy-neon lazeri 632,8 nm to‘lqin
nugtalarda esa kamayadi. Natijada ekranda navbatma-  uzunligidagi monoxromatik, yuqori darajada kogerent va
navbat joylashgan yorug® va qorong‘i interferensiya intensiv yorug‘lik nurini hosil giladi. Lazer nurining kichik
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yoyilish burchagi hamda yuqori fazaviy barqgarorligi Tajriba qurilmasi
interferensiya chiziglarini aniq kuzatish va ularning ~ 1-rasm. Tajriba sxemasi
parametrlarini yuqori aniqlik bilan oflchash imkonini
beradi. Shu sababli He—Ne lazerlari optik laboratoriyalarda,
metrologiyada, golografiyada, interferometrik o‘lchash He-Ne lazer "(‘:::'f:;a Linza  Lloydoynasi  Ekran
tizimlarida hamda ilmiy tadqiqotlarda keng qo‘llaniladi ! —
[5, 8, 9]. Fizika ta’limida Lloydning akslantirish tajribasi
o‘quvchilarda yorug‘lik interferensiyasi haqidagi nazariy
bilimlarni mustahkamlash, to‘lqin optikasi qonuniyatlarini
amaliy tajribalar asosida tushuntirish hamda nazariy
hisoblash natijalarini eksperimental ma’lumotlar bilan
tagqoslash imkonini beradi [7, 9, 10]. Mazkur ishda He—Ne
lazer yordamida |_|0ydning akslantirish interferensiyasi He-Ne lazer, diafragma (tirqish), linza, Lloyd oynasi va ekran
kuzatilib, interferensiya chiziglari hosil gilinadi, ularning opclk stolde bix chisiaqu joytashetstiadi,
oralig‘i nazariy formulalar asosida hisoblanadi va olingan
natijalar tajriba ma’lumotlari bilan solishtiriladi.

Nazariy qism. Interferensiya fazalar fargi vaqt
davomida o‘zgarmaydigan ikki yoki undan ortiq kogerent
yorug‘lik to‘lginlarining o°‘zaro qo‘shilishi natijasida
yorug‘lik intensivligining fazoda gayta tagsimlanish
hodisasidir. Kogerent to‘lginlar bir xil chastotaga, deyarli 2. Lazer nuri yo'nalishini tekshirish
teng amplitudaga va doimiy fazalar farqiga ega bo‘ladi. '
Ana shunday sharoitda ular o‘zaro kuchayish yoki so‘nish
hodisasini yuzaga keltiradi. Yorug‘lik to‘lqinlari bir-birini
kuchaytiradigan nuqtalarda yorug® interferensiya chiziqlari,
bir-birini  so‘ndiradigan  nuqtalarda esa  qorong‘i
interferensiya chiziqlari hosil bo‘ladi .

Lloyd tajribasida haqiqiy manba va uning ko‘zgudagi
mavhum tasviri hosil gilgan ikki manba interferensiya-
lanadi.Manbalar orasidagi masofa: Diafragma ochiladi va lazer nuri optik elementlar orgali

d=2h ekranga yo'naltiriladi. Nurning to'g'ri yo'nalishi tekshiriladi.

1. Asbob-uskunalarni joylashtirish

Bu yerda lazerdan chiggan nur ikki gismga ajraladi:
1. Bevosita ekranga tushuvchi nur.

2. Ko‘zgudan akslanib ekranga tushuvchi nur.

Tajribaning bajarilish tartibi

2-rasm. Qurilmani sozlash

bu yerda:
o h — lazer nuri bilan ko‘zgu orasidagi masofa.
Interferensiya maksimumlari sharti:

A=mi
Interferensiya minimumlari sharti:

He—Ne lazer optik relsga o‘rnatiladi.
1. Lloyd ko‘zgusi lazer nuriga juda kichik burchak os-
tida joylashtiriladi.
2. Ekran ma'lum masofaga qo‘yiladi.
3. Nur yo‘nalishi tekshiriladi.

A= (m+l)ﬂ 3-rasm. Interferensiya manzarasi. Ekranda quyidagi
: ko‘rinishdagi interf iya chiziglari hosil bo‘ladi:
bu yerda: 0 Tinisndagi mterierensiya chiziqlari hosil bo ladi:
m=0,1,2,3.. 3. Diafragmani sozlash

Interferensiya chiziqlari oralig‘i
Interferensiya yo‘laklari kengligi:

AL
=3
bu yerda:
o 3 — chiziglar oralig‘i;
o)\ — lazer to‘lqin uzunligi;
o L — ekran bilan manba orasidagi masofa;
o d — virtual manbalar orasidagi masofa.
Tajribaning magsadi
o Lloydning akslantirish interferensiyasini kuzatish.

Interferensiya chiziglarini anig olish uchun diafragma tor

tirgish holatiga keltiriladi

o Interferensiya chiziglarini hosil gilish. Hisoblash

o Chiziqglar orasidagi masofani o‘lchash. Berilgan:

e Yorug‘likning to‘lgin tabiatini tasdiglash. 1=6328-10""m L=15m,d=1.0-10"3m g=?
Kerakli jihozlar Formula:

o He—Ne lazer = E

e Lloyd ko‘zgusi (tekis ko‘zgu) _ . d

¢ Optik rels Hisoblaymiz: .

e Ekran B =%€)_;1'5= 0.95mm

* Millimetrli lineyka Demak, interferensiya chiziglari orasidagi masofa

o Shtativ va tutgichlar taxminan 0.95mm ga teng.
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Natijalar. Tajriba davomida He-Ne lazer yordamida
Lloyd interferensiyasi muvaffaqgiyatli kuzatildi. Ekranda
yorug‘ va qorong‘i interferensiya chiziqlari hosil bo‘ldi.
Olingan natijalar nazariy formulalar bilan mos keldi hamda
yorug‘likning to‘lqin tabiatini tasdiqladi.

Xulosa. Mazkur ishda He-Ne lazer yordamida
Lloydning akslantirish tajribasini o‘qitish metodikasi ishlab
chiqildi va laboratoriya sharoitida sinovdan o‘tkazildi.
Tajriba davomida haqiqiy va virtual yorug‘lik manbalari
hosil gilgan interferensiya hodisasi kuzatildi hamda ekranda
yorug‘ va qorong‘i interferensiya chiziqlari hosil bo‘ldi.
Interferensiya chiziqlari oralig‘i nazariy formulalar asosida
hisoblanib, tajribada olingan natijalar bilan taggoslandi.
Hisoblash va tajriba natijalari o‘zaro mos kelishi
yorug‘likning to‘lqin tabiatini hamda interferensiya
gonuniyatlarining to‘g‘riligini tasdiqladi.Tajriba natijalari
He-Ne lazerining monoxromatikligi va yuqori

kogerentligini interferensiya hodisasini aniq kuzatishda
muhim omil ekanligini ko‘rsatdi. Lloydning akslantirish
tajribasi optik yo°l farqi, faza siljishi va interferensiya
chiziglarining hosil bo‘lish mexanizmini amaliy jihatdan
tushuntirish imkonini beradi. Shu sababli mazkur tajriba
talabalar va o‘quvchilarda to‘lqin optikasi bo‘yicha nazariy
bilimlarni mustahkamlash hamda laboratoriya
ko‘nikmalarini rivojlantirishda samarali o‘qitish vositasi
hisoblanadi.Taklif etilgan o‘qitish metodikasi oliy ta’lim
muassasalarining fizika laboratoriyalarida, optika fanini
o‘gitishda hamda zamonaviy pedagogik texnologiyalar
asosida  tashkil etiladigan amaliy mashg‘ulotlarda
qo‘llanilishi mumkin. Olingan natijalar interferensiya
hodisasini o‘qitish samaradorligini oshirish va laboratoriya
mashg‘ulotlarini takomillashtirish uchun ilmiy-uslubiy asos
bo‘lib xizmat qiladi.
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OLIY TA’LIMDA «ELEKTR VA MAGNETIZM» BO‘LIMINI O‘QITIShDA INTERFAOL
TEXNOLOGIYALARDAN FOYDALANISh AFZALLIKLARI
Bazarbaev Zinatdin Bisenbay og‘li — doktorant
zinatdinbazarbaev8515@gmail.com
Ajiniyoz nomidagi Nukus davlat pedagogika instituti

HPEMMYIIECTBA UCHOJIb30BAHUSI MHTEPAKTUBHBIX TEXHOJIOTU B IPENOJIABAHUA
PA3JIEJIA "JJIEKTP U MATHETHU3M" B BBICIIEM OBPA30BAHUN
Ba3ap6aeB 3unataun bucen6aeBu4 — dokmopanm
Hykycckuii cocyoapcmesennbiii nedazo2uieckuti UHCIMumym umeru Axcunussa

ADVANTAGES OF USING INTERACTIVE TECHNOLOGIES IN TEACHING THE «<ELECTRICITY AND
MAGNETISM» SECTION IN HIGHER EDUCATION
Bazarbaev Zinatdin Bisenbaevich — doctoral student
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: interfaol texnologiya, «Flipped classroomy, axborot, ta’lim, talabalar, ta’lim-tarbiya jarayoni, bilim,
ko‘nikma va malaka, o‘quv maqsadlari, noan’anaviy ta’lim, an’anaviy ta’lim.

Rezyume. Hozirgi zamonaviy ta’limda interfaol texnologiyalar asosida fizika mashg‘ulotlarini tashkillashtirish orqali
talabalarning fizikaga oid bilimlarini oshirishga erishish bugungi kundagi ta’limning eng dolzarb jixatlaridan biri bolib
golmoqda. Bugungi zamonaviy ta’lim jarayonining samarodorligini oshirish uchun yangi texnologiyalar ishlab chiqilib
amaliyotga joriy etish jarayonlari davom etmoqda, shunday samaradorligi yuqori bolgan metodlarning biri bu «Flipped
classroom» metodi hisoblanadi. Maqolada oliy ta’limda «Elektr va magnetizm» bo‘limini o‘qitishda «Flipped classroom»
metodidan foydalanishning afzalliklari haqida ma’lumotlar berilgan. Shuningdek, «Kulon qonuni» mavzusini o‘qitishda
interfaol texnologiyalarning samaradorligi bo‘yicha fikirlar bayon etilgan.

KaioueBble cioBa: unrepakTuBHble TexHojoruu, «Flipped classroom», unHpopmaiys, oOpa3oBaHHE, CTYICHTHI,
y4eOHO-BOCIIUTATEIbHBIA IpoLiecC, 3HAHHWSA, YMEHHS W HaBBIKM, Y4eOHbIE LeNH, HEeTPaJULHOHHOE oOpa3oBaHue,
TpaJIULMOHHOE 00pa30BaHUeE.

Pe3iome. B coBpeMeHHOM 00pa30BaHHMH DOCTHIKCHHE MOBBIICHNS 3HAHUHA CTYACHTOB IO (DH3MKE MyTEM OpraHU3alliH
3aHATHH N0 (H3UKE HA OCHOBE WHTCPAKTHBHBIX TEXHOJOIMHA OCTaeTcs OIHUM W3 Hambojee aKTyaJbHBIX AacCIeKTOB
COBpeMEHHOro oOpasoBanHus. /[lnst TOBbIIEHHS S((GEKTHBHOCTH COBPEMEHHOro 00pa3oBaTENBHOIO  IpoLecca
NPOJOJDKAFOTCS  HPOLECCHl  Pa3pa0OTKM W BHENPEHHMS B NPAKTUKY HOBBIX TEXHOJOTWIl, OJHHM M3 TaKUX
Bbicokod(exTrBHBIX MeTonmoB  siBisiercsi Meron «Flipped classroom». B craree npexactaBieHa wuHpoOpManus o
npeuMyiecTBax ucnosib3oBanust Merona «Flipped classroom» mnpu mnpenomaBaHuu pasznenia  «DJIEKTPUYECTBO H
MarHeTusmM» B BhICIIEM oOpa3oBaHum. Taxke U3JI0XKEHbI MHEHHS 00 3((EKTUBHOCTH MHTEPAKTUBHBIX TEXHOJIOTHI B
oOyueHnu Teme «3akoH KymoHay.

Key words: interactive technology, «Flipped classroom,» information, education, students, educational process,
knowledge, skills and abilities, educational goals, non-traditional education, traditional education.

Summary. In modern education, increasing students' knowledge of physics through the organization of physics lessons
based on interactive technologies remains one of the most pressing aspects of education today. To increase the efficiency of
today's modern educational process, the processes of developing and implementing new technologies continue; one such
highly effective method is the «Flipped Classroom» method. The article provides information on the advantages of using
the «Flipped classroom» method in teaching the «Electricity and Magnetism» section in higher education. Opinions are
also expressed regarding the effectiveness of interactive technologies in teaching the topic «Coulomb's Law.»

Kirish. Mamlakatimizda zamon talablari asosida ta’lim Asosiy gism. Hozirgi kungacha oliy ta’limda «Elektr
jarayonini tashkil etish, jumladan, oliy ta’lim tizimida va magnetizm» bo‘limini o‘qitish bo‘yicha M.Djo‘rayev,
interfaol texnologiyalarini joriy etish orgali yuqori malakali ~ N.Sadriddinov, A.Rahimov, A.Mamadaliyev singari olimlar
kadrlar tayyorlashga alohida e’tibor qaratilmoqda. ish olib borgan.

O‘zbekiston Respublikasini yanada rivojlantirish bo‘yicha Ko‘plab  kuzatishlar, pedagogik izlanishlar va
Harakatlar strategiyasida «Uzluksiz ta’lim tizimini yanada tadqiqotlarga ko‘ra o‘qituvchi dars o‘tish mobaynida barcha
takomillashtirish, sifatli ta’lim xizmatlari imkoniyatlarini ~ talaba bilan ish olib borganligi sababli, u odatda o‘rtacha
oshirish, mehnat bozorining zamonaviy ehtiyojlariga  bilimga ega bolgan o‘quvchiga qarab ish yuritadi. Bunday
muvofig yuqori malakali kadrlar tayyorlash siyosatini holatda darsning samaradorligi pasayishi kuzatilgan.
davom ettirish» muhim ustuvor vazifa sifatida belgilangan ~ Shunday ekan hozirgi darslarni interfaol noan’anaviy va
[1:39]. zamonaviy interfaol texnologiyalardan foydalanib o‘tish

Chunonchi, murakkab texnika bilan ishlay oladigan, zamon talabi bolib hisoblanadi. Darslarni bunday tashkil
ishlab chigarish jarayonining moxiyatini to‘laqonli anglash  etishda bir gator muommolar hozirgi vaqtgacha saglanib
imkoniyatiga ega, favqulotda ro‘y beruvchi vaziyatlarda  qolmoqda [2:6].
ham yuzaga kelgan muommolarni ijobiy hal eta oluvchi Oliy ta’limda fizikaning «Elektr va magnetizmy
malakali mutaxasisni tayyorlashga bo‘lgan ijtimoiy extiyoj  bo‘limini o‘qitishda ma’ruza paytida haligacha an’anaviy
ta’lim jarayonini texnologik yondoshuv, zamonaviy wusulda o‘qitish davom etmoqda. Bu esa o‘z navbatida
pedagogik texnologiyalar asosida tashkil etishni tagozo talabalarning ko‘rgazmali tajribalarni amaliyotda qo‘llash,
etmoqda. interfaol axborot kommunikatsion texnologiyalardan
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natijali foydalanish, interfaol foydalanish, mustaqil ta’lim
va kichik guruhlarda ishlash bo‘yicha haligacha
muommolarning mavjudligiga sabab bolmoqda.

Ta’lim olish jarayonida esda saqlash faoliyati bilan
bog‘lanishi psixologlarning takidlashicha quydagicha
shaklda boladi. Talaba o‘qisa 10%, eshitsa 20%, ko‘rsa
30%, ko‘rsa va eshitsa 50%, aytib bersa 80%, aytib bersa va
amalda ko‘rsatib bersa 90% ni eslab qolar ekan. Shuning
uchun ham ta’lim jarayonida interfaol texnologiyalardan
unumli foydalanish hardoim o‘z dolzarbligini saqlab
kelmoqgda [3:12].

Metodologiya. Bugungi zamonaviy ta’lim jarayonining
samarodorligini oshirish uchun yangi metodlar ishlab
chiqilib amaliyotga joriy etish jarayonlari davom etmoqda,
shunday samaradorligi yugori bolgan metodlarning biri bu
«Flipped classroom» metodi hisoblanadi.

Yaqginda «Flipped Classroom» deb nomlangan va
O’zbek tiliga «Teskari sinf» deb tarjima qilingan ta’lim
modeli paydo bo‘ldi. Flipped Classroom da teskari atamasi
uy vazifasi va sinf mashg‘ulotlarining o‘zaro almashinuvini
aniglash uchun ishlatiladi [4:6]. «Teskari sinf» atamasi
birinchi marta J. Uesli Beyker tomonidan o‘rganish va
o‘qitish bo‘yicha xalqaro konferensiyada paydo bo‘lgan va
u 2000-yilda o‘zining «The classroom flip, using web
course management tools to become the guide by the side»
magqolasida qo‘llagan. Ushbu tadqiqotni amalga oshirish
uchun Lage va uning do‘stlari «Teskari sinf xonasi» deb
nomlangan shunga o‘xshash atama yordamida tadqiqot
o‘tkazdilar [5:2].

«Flipped classroom»da talabalar mavzu bilan uyda
tanishadilar, keyin esa auditoriyada uni o‘rganishni mashq
qiladilar. Bu auditoriyada yangi mavzuni o‘qitish, so‘ngra
talabalarga uy vazifalari va loyihalarini uyda mustaqil
bajarish uchun topshirish amaliyotidan farqli o‘laroq, ushbu
aralash ta’lim strategiyasida yuzma-yuz ishtirok etish
odatda texnologiya orqali individual o‘rganish bilan
birlashtirilgan. Odatdagi Flipped Classroom vaziyatida
talabalar uy vazifasini bajarish uchun auditoriyaga
kelishdan oldin savollar va hech bo‘lmaganda ba’zi
ma’lumotlar bilan oldindan yozib olingan videolarni uyda
ko‘rishlari kerak boladi [6:2]. 1-rasmda metodning
qo‘llanilishi va o‘quv materiallarining ta’lim jarayoniga
bog‘lanishi bo‘yicha yonaltirigan korsatma keltirb otilgan.

1-rasm. Yo‘naltirilgan ko‘rsatma.

«Flipped classroom» metodidan foydalanib «Elektr va
Magnetizm» bo‘limining Kulon qonuni mavzusi va Amper
kuchi mavzularini o‘qitish bo‘yicha namuna keltiramiz.

* Aralash
ta’lim
shakli

* Ko‘proq
o‘qituvchi va
talabalar

* Ko‘rib
chiqish va
mustahkamlash

* Ragamli
o‘quv
materiallari

Teskari sinf jarayoniga o‘zgartirishning birinchi va
ehtimol eng muhim bosqichi dars va ma’ruza materialini

yozib olishdir. Dars vaqtidan oldin o‘qituvchi darsning
mazmuni va o‘quv jarayonini rejalashtirishni boshlaydi.
Shu tariga o‘qituvchi nafaqat dars materialini tayyorlaydi,
balki o‘zi va talabalarni jarayonga tayyorlaydi. Darsga
tayyorgarlik ko‘rgandan so‘ng, o‘qituvchi talabalar uchun
videoni (bir necha dagiga) yozib oladi va uni dars vaqgtidan
bir necha kun oldin talabalar uchun yuklaydi, bu orqali

o‘qituvchi texnologiyani o‘rganishga kiritadi.
Oliy o‘quv yurtlarida fizikaning «Elektr va Magnetizmy

bo‘limining ma’ruza

darslarini

o‘qitishga

Flipped

classroom metodidan foydalanib o‘qitish metodikasini
quyidagicha takomillashtirdik. (1-jadval)

«Flipped classroom» ya’ni teskari sinf metodining
tadbiq etilish jarayoni 1-jadval.

bolgan asosiy
va qo‘shimcha
adabiyotlar

telefon, flanshet,
smart doska va

Amalga Ma’lumot- | Ma’lumot-
oshirilgan Foydalanila- larning | larni yuk-
ishlagr digan vositalar elektron |lab olish va
korinishi [foydalanish
Mavzu: Kulon Kompyuter
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. smart doska va
yuklab oling boshga /
va_og|b qurilmalar
chiging
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Videodarsni telefon, flanshet, LEI =
Ko'rib chiging smart doska va
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qb'lan smart doska va
tanilsh | n boshqa PowerPoint E
9 qurilmalar
. Kompyuter,
K't]alpr?bgginnuim telefon, flanshet,
Jrit smart doska va
amaliyotda boshaa
ishlab koring qurilmglar
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Tadgiqotimiz jarayonida «Magnetizm» bo‘limi bo‘yicha
«Flipped classroom» metodiga asoslangan mashg‘ulotlarga
namunalar ishlab chigildi.

Biz tadqiqot olib borayotgan Nukus DPI «Fizika»
kafedrasida «FElektr va magnetizm» bo‘limi alohida fan
sifatida joriy gilingan va ma’ruza mashg‘ulotlariga 46 soat
ajratilgan. Bu bo‘lim 3-semestrda o‘qitiladi.

Muhokama. Hozirgi kunda ta’lim jarayonida eng kop
etibor qaratilib kelinayotgan jihatlarning biri mustaqil
ta’lim ekanligi hech kimmga sir emas. Buning tastig‘i
sifatida auditoriya soatlari bilan mustaqil ta’lim soatlari
teng gilib qoyilgani yani butun ma’ruza, seminar, amaliy va
laboratoriya soatlarini yig‘indisi mustaqil ta’limi bilan teng.

Shunga qaramay hozirgi kungacha ta’lim jarayonida
mustaqil ta’limni tashkil etishda muommolar kuzatilmoqda.
Biz taklif etayotgan metod yugorida ta’kidlaganimizdek bir
necha sohalarda o‘zi samaradorligini ko‘rsatti. «Flipped
classroom» metodi talabalarda mustaqil ishlash ko‘nikma
va malakalarini rivojlantiradi.

Xulosa. «Elektr va magnetizm» bo‘limining «Kulon
gonuni» mavzusini o‘qitishda «Flipped classroom»
metodidan  foydalanganimizda tadgiqot natijalaridan
ma’lum bo‘ldiki, metoddan foydalansak talabarning
axborotlar bilan ishlash, zamonaviy axborot
texnologiyalaridan yoydalanish, mustaqil ta’lim olish va 0‘z
bilimlarini amaliyotda foydalanish ko‘nikmalari
shakillantirish afzalliklariga ega.
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Rezyume. Maqolada umumta’lim maktablarida biologiyadan amaliy mashg‘ulotlar samaradorligini oshirishda
topshiriglar daftaridan (workbook) foydalanishning pedagogik-texnologik jihatlari yoritilgan. Maqolada workbookning
amaliy mashg‘ulotlardagi o‘rni, uning tuzilishi, didaktik imkoniyatlari, loyihalash va qo‘llash texnologiyasi, shuningdek,
ragamli texnologiyalar bilan integratsiyalashuvi tahlil gilingan. Xalgaro va mahalliy tadgigotlar asosida topshiriglar
daftaridan foydalanish o‘quvchilarning kognitiv, affektiv va psixomotor kompetensiyalariga ijobiy ta’sir ko‘rsatishi ilmiy
asoslangan. Maqola biologiya o‘qituvchilari, metodistlar va ta’lim texnologlari uchun amaliy ahamiyatga ega.

KiroueBble cioBa: TETpaab 3a,uaH1/n71, pa6oqaﬂ KHUTra, IPAKTUYCCKUC 3aHATUA, OMOIOTHYECKOE 06pa30BaHI/Ie,
3¢ EKTHBHOCTD, CAMOCTOSTEILHOE 00YUCHHE, KOMIIETEHTHOCTHBIH MOX0 I, IU(YPOBHIC TEXHOJIOTHH.

Pe3tome. B craTbe OCBelleHBI M€AarornKO-TEXHOJIOTHYECKHE acleKThl MCIOIb30BaHus TeTpaau 3afaanuii (workbook)
JUIsl TIOBBIMIEHUS] 3(Q(QEKTUBHOCTH MPAaKTHYECKUX 3aHITHI 1O OHOJIOrMHM B 0O0Ie0Opa3oBaTeNbHBIX IIKOJax. B crarke
AHAJIU3UPYETCA POJIb WOI‘kbOOk B MNPAKTUYCCKUX 3aHATHAX, €TI0 CTPYKTypa, TUAAKTHUCCKUE BO3MOKHOCTHU, TEXHOJIOTUA
MPOCKTUPOBAHUA W IIPUMCHCHHSA, a TAKKC HHTErpanuda C I_[I/I(I)pOBBIMI/I TexHoJioruasMu. Ha ocHoBe MCKAYHAPOAHBIX H
OTCYCCTBCHHBIX I/ICCJ'Ie,I[OBaHI/Iﬁ HAy4YHO 06OCHOBaHO, 4YTO HCIIOJIBb30BaHUC TeTpaL[eﬁ Ba,I[aHI/Iﬁ IIOJIOKUTCIIbHO BJIMACT Ha
KOTHUTHUBHBIC, a(b(I)GKTI/IBHBIe U INCUXOMOTOPHBIC KOMIIETCHIHH YYalIUXCs. Cratbsa UMeeT MPAKTUYCCKOC 3HAYCHUC I
y‘{I/ITeﬂef/'I 6I/IOJ'IOFI/II/I, METOAUCTOB U O6paBOBaT€J'IBHBIX TCXHOJIOT'OB.

Key words: assignment notebook, workbook, practical exercises, biology education, effectiveness, independent study,
competency-based approach, digital technologies.

Summary. The article highlights the pedagogical and technological aspects of using a workbook to increase the
effectiveness of practical biology classes in general education schools. The article analyzes the role of the workbook in
practical training, its structure, didactic capabilities, design and application technology, as well as its integration with
digital technologies. Based on international and domestic research, it has been scientifically substantiated that the use of
assignment notebooks has a positive impact on students' cognitive, affective, and psychomotor competencies. The article is
of practical importance for biology teachers, methodologists, and educational technologists.

Kirish. Umumta’lim maktablarida biologiya fanini  topshiriglar daftari (workbook) amaliy mashg‘ulotlarda
o‘qitishning  dolzarb muammolaridan biri shundaki, o‘quvchilarning mustaqil faolligini oshiruvchi,
o‘quvchilarning amaliy ko‘nikmalari ko‘pincha nazariy  o‘qituvchining tayyorgarlik yuklamasini kamaytiruvchi va
bilimlaridan sezilarli darajada orgada qoladi, chunki bilimlarni mustahkamlashning samarali vositasi sifatida
an’anaviy darslarda laboratoriya va amaliy mashg‘ulotlarga  tobora ko‘proq e’tirof etilmoqda [8, 9:18-20]. Biroq, work-
yetarli vaqt ajratilmaydi, shuningdek, mavjud uslubiy  bookdan foydalanishning bosgichma-bosgich texnologiyasi,
go‘llanmalar ko‘pincha o‘quvchilarning mustaqil ishlash  uning o‘quvchilarning turli kompetensiyalariga kompleks
faolligini rag‘batlantirmaydi [5:82-84]. Xalgaro tagqoslash  ta’siri va turli xil maktab sharoitlarida qanday natijalar
tadgiqotlari (masalan, TIMSS 2019 va PISA 2022) berishi hali yetarlicha o‘rganilmagan. Shu sababli, ushbu
natijalariga ko‘ra, respublikamiz o‘quvchilarining qariyb 65  tadqiqotning maqgsadi umumta’lim maktablarining 10-11-
foizi tabiiy fanlar bo‘yicha amaliy topshiriglarni bajarishda  sinflarida  biologiya fanidan amaliy mashg‘ulotlar
yo‘riqgnomalarni tushunishda jiddiy qiynaladi, ammo bu  samaradorligini oshirishga garatilgan topshiriglar daftaridan
ko‘rsatkichni maxsus ishlab chiqilgan didaktik vositalar ~ foydalanish texnologiyasini ishlab chigish va uning
yordamida sezilarli darajada yaxshilash mumkinligi bir  o‘quvchilarning bilim o‘zlashtirish darajasiga, amaliy
gator tadgigotlarda tasdiglangan. Shu nugtai nazardan, ko‘nikmalariga, mashg‘ulot vaqtining samaradorligiga
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hamda fanga bo‘lgan qiziqishiga ta’sirini eksperimental
tekshirishdan iborat bo‘ldi.

Metodologiya. Tadgiqot ikki guruhli eksperimental
dizayn asosida tashkil etildi, chunki bu usul mustaqil
o‘zgaruvchining (topshiriglar daftaridan foydalanish)
ta’sirini nazorat guruhi bilan solishtirish imkonini beradi.
Tadgigot 2024-2025-0‘quv yilida respublikaning turli
hududlarida joylashgan to‘rtta umumta’lim maktabida
o‘tkazildi, va unda jami 168 nafar 10-sinf o‘quvchisi
ishtirok etdi. Maktablar tanlashda tasodifiy klasterli tanlov
usuli qo‘llanildi, hamda har bir maktabda bitta tajriba va
bitta nazorat guruhi shakllantirildi. Natijada, 84 nafar
o‘quvchi tajriba guruhiga va 84 nafar o‘quvchi nazorat
guruhiga ajratildi. Guruhlarning boshlang‘ich bilim darajasi
oldindan test orqali tekshirilgan bo‘lib, ular o‘rtasida
statistik jihatdan ahamiyatli farg aniglanmadi (p>0,05).

Tajriba guruhi uchun maxsus “Biologiya 10-sinf: amaliy
mashg‘ulotlar uchun topshiriqlar daftari” (workbook) ishlab
chigildi. Ushbu daftar quyidagi tarkibiy gismlardan iborat
edi: har bir amaliy mashg‘ulotning aniq magqgsadi, kerakli
jihozlar va xavfsizlik qoidalarini o‘z ichiga olgan
yo‘rignoma bloki; 4-6 bosqichli batafsil topshiriglar;
ma’lumotlarni qayd etish uchun jadvallar va diagrammalar
shablonlari; natijalarni tahlil gilishga garatilgan ochiq va
yopiq test savollari; o‘z-o‘zini baholash mezoni; hamda
go‘shimcha onlayn resurslarga havola giluvchi QR kodlar.
Workbook un to‘qqiz amaliy mashg‘ulotni o‘z ichiga olgan:
“Hayotning tuzilish darajalarini modellashtirish”, “Suvning
tirik organizmlar uchun ahamiyati”, “Biologik infografika
tuzish”, “DNK va RNK tuzilishiga doir masalalar yechish”,
“Prokariot va eukariot hujayralar tuzilishini qiyosiy
o‘rganish”, “Energiya almashinuviga doir masalalar
yechish”, “Oqsil biosintezi jarayonini modellashtirish”,
“Mitoz va meyoz fazalarini taqqoslash”, “O°simliklar
(yo‘sin, qirqquloq, qirgbo‘g‘im, urug‘li o‘simlik) hayot
siklida jinssiz va jinsiy bo‘g‘inlarning gallanishini
modellashtirish”, “To‘liq va chala dominantlik bo‘yicha
masalalar yechish”, “Kodominantlik va pleyotropiyaga doir
masalalar yechish”, “Jins genetikasiga doir masalalar
yechish”, “Modifikatsion o‘zgaruvchanlikni o‘rganish”,
“Modifikatsion va mutatsion o‘zgaruvchanliklarni qiyosiy
o‘rganish”, “Restriksion saytlarni aniqlash va meva
sharbatini ishlab chigarishda pektinazadan foydalanishni
o‘rganish”, “Ekosistemaning tarkibiy gismlarini aniqlash”,
“Oziq zanjiri va oziq to‘riga oid sxemalar tuzish va
masalalar yechish”, “Populyatsiyalarning demografik
ko‘rsatkichlarini ~ Hardi-Vaynberg ~ qonuni  asosida
o‘rganish”, hamda “Organizmlarning yashash muhitiga
moslanishini o‘rganish”. Nazorat guruhida esa aynan shu
mavzular an’anaviy usulda o‘qitildi, ya’ni o‘qituvchi
og‘zaki yo‘riqnoma berdi, o‘quvchilar oddiy laboratoriya
jurnali va darslikdan foydalandi, va hech ganday tayyor
shablon yoki bosgichli topshiriglar berilmadi. Amaliy
mashg‘ulotlarni tashkil etish metodikasi bo‘yicha mavjud
go‘llanmalarda asosan an’anaviy yondashuv tavsiflanadi
[4:114-120], birog workbook asosidagi  bosgichli
texnologiya ularga nisbatan ancha batafsil va o‘quvchi
markazlashgan bo‘lib, gisman yoritilgan [1].

Tajriba guruhida har bir amaliy mashg‘ulot besh
bosgichli texnologiya asosida tashkil gilindi: birinchidan
(tayyorgarlik bosqichi), uy vazifasi sifatida o‘quvchilar
workbookning  yo‘rignoma  bloki bilan tanishdilar;
ikkinchidan (bajarish  bosgichi), amaliy ish aynan
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workbookdagi  bosgichma-bosqgich topshiriglar asosida
bajarildi; uchinchidan (tahlil bosqichi), workbookdagi
tahliliy savollar guruhlarda muhokama qilindi; to‘rtinchidan
(nazorat bosgichi), workbookning test topshiriglari yakka
tartibda bajarildi; beshinchidan (baholash bosgichi),
o‘quvchilar o‘z-o‘zini baholash mezonlari asosida o°z
ishiga ball qo‘ydi. Nazorat guruhida mashg‘ulotlar odatdagi
tartibda — og‘zaki yo‘rignoma, amaliy ish, umumiy sinfiy
muhokama va o‘qgituvchining og‘zaki nazorati shaklida
o‘tkazildi.

O‘Ichov vositalari sifatida to‘rt xil asbob qo‘llanildi.
Birinchidan, bilim o‘zlashtirish testi — har bir mavzu
bo‘yicha 20 ta savoldan iborat (10 ta nazariy va 10 ta
amaliy topshiriq) bo‘lib, testning ishonchliligi Kuder-
Richardson wusuli bo‘yicha «=0,89 ni tashkil etdi.
Ikkinchidan, amaliy ko‘nikmalarni kuzatuv varaqasi — 5
balli shkalada baholanuvchi 8 ta mezonni o‘z ichiga olgan
(asbobni to‘g‘ri ishlatish, kuzatishni qayd etish, xulosa
chigarish va boshqalar), va bu varaqa har bir o‘quvchi

uchun mustaqil kuzatuvchi  tomonidan  to‘ldirildi.
Uchinchidan, mashg‘ulot vaqti — har bir amaliy
mashg‘ulotning boshlanishidan yakuniy nazorat

topshirig‘igacha bo‘lgan daqiqalar ragamli sekundomer
yordamida qayd etildi. To‘rtinchidan, o‘quvchilar
so‘rovnomasi — fanga qiziqish, mashg‘ulotning qulayligi va
workbookning tushunarliligiga oid savollarni o‘z ichiga
olgan.

Statistik tahlil SPSS 26.0 dasturida amalga oshirildi.
Guruhlararo farglar mustaqil tanlamalar t-testi bilan, oldin
va keyingi o‘zgarishlar esa juft tanlamalar t-testi bilan
tekshirildi. Statistik ahamiyatlilik chegarasi p<0,05 qilib
belgilandi.

Natijalar. Amaliy mashg‘ulotlar tsikli tugagandan
so‘ng o‘tkazilgan yakuniy test natijalari tajriba guruhi
foydasiga aniq fargni ko‘rsatdi. Quyidagi 1-jadvalda ikkala
guruhning  boshlang‘ich va  yakuniy test ballari
solishtirilgan.

1-jadval. Tajriba va nazorat guruhlarining bilim
o‘zlashtirish ko‘rsatkichlari

Ko‘rsatkich Tajrlbg Nazorgt Statistik
guruhi guruhi farg

Boshlang‘ich test p>0,05
balli (maks. 100) | 2?2 87 | (farq yo'q)
Yakuniy test balli

(maks. 100) 87,4 74,8 p<0,001

O‘sish (ball) +28,2 +16,1 p<0,001

O‘sish (foizda) 47,6% 27,4% —

1-jadvaldan ko‘rinib turibdiki, boshlang‘ich testda
guruhlar o‘rtasida farg bo‘Imagan (p>0,05), ammo tadgiqot
yakunida tajriba guruhi nazorat guruhidan o‘rtacha 12,6
ball yugori natijaga erishgan (p<0,001). Aynigsa, testning
amaliy topshiriglarga oid gismida farq yanada katta
bo‘lgan: tajriba guruhida amaliy gism bo‘yicha o‘rtacha
ball 89,1 ni tashkil etgan bo‘lsa, nazorat guruhida bu
ko‘rsatkich 69,5 ga teng bo‘lgan (p<0,001).

Amaliy  ko‘nikmalarni  kuzatish  natijalari ~ shuni
ko‘rsatdiki,  tajriba  guruhi  o‘quvchilari  nazorat
guruhidagilarga nisbatan barcha mezonlar bo‘yicha yuqori
natijalarga erishgan. Xususan, tajriba guruhining umumiy
o‘rtacha balli (maksimal 40 balldan) 35,6 ni tashkil etgan
bo‘lsa, nazorat guruhida bu ko‘rsatkich 27,6 ga teng
bo‘lgan (p<0,001). Eng katta farq “kuzatish natijalarini
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tizimli gayd etish” (tajriba guruhida 4,7 ball, nazorat
guruhida 3,1 ball) va “asoslangan xulosa chigarish” (4,4
ballga nisbatan 2,9 ball) mezonlarida kuzatilgan.
Shuningdek amliy mashg‘ulot davomida tajriba gruhi va
nazorat guruhi dars davomida  Mashg‘ulot vaqgtining

samaradorligi  bo‘yicha olingan natijalar 2-jadvalda
keltirilgan.
2-jadval. Amaliy mashg‘ulotlarning o‘rtacha
davomiyligi (daqgiqalarda)
Jarayon Tajriba | Nazorat Farg Vaqt
bosgichi guruhi | guruhi | (dagiga) | tejalishi
Yo‘r1qnqrpa 9,5 69%
va tashkiliy 4,3 13,8 dagiga K
) . am vaqt
gism tejalgan
Amaliy 4,9 0
ishni 22,6 27,5 dagiga K 18%
S : am vaqt
bajarish tejalgan
2,3
Nazorat va . 27%
baholash 6.2 8,5 dgqlqa kam vaqt
tejalgan
Umumi 17,5 30%
y 21,5 39,0 daqgiga kam
vaqt -
tejalgan vagt

2-jadvaldan ko‘rinadiki, tajriba guruhida har bir amaliy
mashg‘ulot o‘rtacha 21,5 dagiga davom etgan bo‘lsa,
nazorat guruhida bu ko‘rsatkich 39,0 dagigani tashkil etgan,
ya’ni har bir darsda o‘rtacha 17,5 dagiga (taxminan 30 foiz)
vaqgt tejalgan. Tajriba guruhida tejalgan vaqtdan unumli
foydalanildi. O‘quvchilarning olgan nazariy va amaliy
bilimlarin gayta mustahkamlashga erishish magsadida
go‘shimcha topshiriglar uchun vagt ajratildi. Bu vaqtda
o‘quvchilarga amaliy mashg’ulot uchun multimedialar, test
savollar, mobiltopshiriglar berildi. Bu esa o‘quvchilarning
dars davamida olgan bilim, ko‘nikma va malakalrin
yanada mustahkamlaydi. Eng katta vaqt tejamkorligi
yo‘rignoma bosqichida sodir bo‘lgan, chunki workbookda
yozma yo‘rignoma mavjudligi o‘qituvchining uzun
og‘zaki tushuntirishlariga bo‘lgan ehtiyojni  keskin
kamaytirgan.

O‘quvchilarning subyektiv qoniqish darajasini o‘lchash
natijalariga ko‘ra, tajriba guruhidagi o‘quvchilarning 89
foizi amaliy mashg‘ulotni “qiziqarli” deb hisoblagan bo‘lsa,
nazorat guruhida bu ko‘rsatkich 51 foizni tashkil etgan.
Shuningdek, tajriba guruhining 86 foizi kelgusida ham
workbookdan foydalanish istagini bildirgan, va 80 foizi
biologiya faniga qizigishi oshganligini gayd etgan. Nazorat
guruhida bu ko‘rsatkichlar mos ravishda 55 foiz va 43
foizni tashkil etgan. Bundan tashgari, tajriba guruhida
ishlagan haftasiga o‘rtacha 2 soatdan 35 daqiqa
o‘qgituvchilar workbookdan foydalanish tufayli vaqt
tejaganligi ma’lum qildilar.

Muhokama. Ushbu tadgigot natijalari topshiriglar
daftari (workbook) asosida tashkil etilgan amaliy
mashg‘ulotlar an’anaviy usulga nisbatan bir qator muhim
afzalliklarga ega ekanligini aniq ko‘rsatdi. Birinchidan,
bilim o°zlashtirish darajasining 47,6 foizga oshishi (nazorat
guruhida 27,4 foiz) workbookning kognitiv samaradorligini
tasdiglaydi, va bu natija oldingi tadgiqotlar (masalan, Putri
va Ahda, 2020) natijalaridan ham yuqori [7:215-217].
Aynigsa, amaliy topshiriglar bo‘yicha farq (tajriba guruhida
89,1 ball, nazorat guruhida 69,5 ball) workbook amaliy
ko‘nikmalarni  shakllantirishda ayniqsa kuchli vosita
ekanligini  ko‘rsatadi, = chunki  undagi  bosqichli
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yo‘rignomalar va tayyor shablonlar o‘quvchilarni kuzatish,
gayd etish va tahlil gilishga o‘rgatadi. Xuddi shunday,
Apeadido va boshq. (2024) ham amaliy mashg‘ulotlar
o‘quvchilarning ilmiy jarayon ko‘nikmalari va biologiyadan
akademik natijalarini sezilarli yaxshilashini gayd etgan
[2:34-41].

Ikkinchidan, amaliy ko‘nikmalar kuzatuvidagi natijalar
(tajriba guruhida 35,6 ball, nazorat guruhida 27,6 ball)
workbookning jarayonga yo‘naltirilgan ta’limdagi o‘rnini
ochib beradi. “Kuzatish natijalarini tizimli qayd etish” va
“asoslangan xulosa chiqarish” mezonlaridagi katta farqlar
bevosita workbookdagi jadvallar, diagrammalar va tahliliy
savollar blokining samarali ekanligi bilan izohlanadi.
Norhaedah va boshgalar (2020) ham shunday natijalarga
erishgan bo‘lib, ularning tadqiqotida QR kodli ishchi
daftarlar yordamida ilmiy jarayon ko‘nikmalari 85,6 foizga
yetgan. Bizning tadqiqotimizda asosiy ta’sirni aynan qog‘oz
shablonlar va bosqichli yo‘rignomalar bergan, bu esa
workbookning didaktik kuchi uning yaxshi tuzilgan yozma
topshiriglarida ekanligini anglatadi [6: 6-12]. Bonina va
boshq. (2022) ham ishchi daftarlarning biologik ta’lim
tizimidagi didaktik va metodologik ahamiyatini alohida
ta’kidlagan bo‘lsa [8], Pashkov va boshq. (2018) esa ularni
o‘quvchilarning mustaqil ish faolligini oshiruvchi asosiy
vosita sifatida baholaydi [9:18-20].

Uchinchidan, mashg‘ulot vaqtining 17,5 daqiqaga (30
foizga) qisqarishi amaliy jihatdan juda muhim, chunki
tejalgan vaqtni o‘qituvchi qo‘shimcha tushuntirishlar yoki
individual yordamga sarflashi mumkin. Eng katta vaqt
tejamkorligi yo‘rignoma bosqichida kuzatilgan (69%
tejamkorlik), bu esa workbookning o‘qituvchining takroriy
og‘zaki  ko‘rsatmalariga bo‘lgan  ehtiyojni  keskin
kamaytirganligini ko‘rsatadi. Bundan tashqari,
o‘gituvchilarning tayyorgarlik vaqtining haftasiga 145
dagigaga gisqarishi keng miqgyosda joriy etishda muhim
igtisodiy ahamiyatga ega.

Tadqiqotning ba’zi cheklovlarini tan olish lozim.
Birinchidan, tadqiqot faqat bir o‘quv yili davomida va faqat
10-sinf biologiyasi misolida o‘tkazilgan, shuning uchun
natijalarni boshga sinflar va fanlarga umumlashtirishda
ehtiyot bo‘lish kerak. Ikkinchidan, o‘quvchilarning
workbookga bo‘lgan ijobiy munosabatida yangilik effekti
(Hawthorne effekti) gisman rol o‘ynagan bo‘lishi mumkin.
Ushbu ta’sirni minimallashtirish uchun kelgusida uzoq
muddatli  kuzatuvlar o°‘tkazish maqsadga muvofiq.
Uchinchidan, workbooklarni ishlab chigish dastlabki
bosgichda vaqt va malaka talab giladi, ammo bu bir
martalik xarajat bo‘lib, ishlab chiqilgan daftar bir necha
yillar davomida gayta foydalanish mumkin.

Kelgusida tadgiqotlarni turli sinflar va turli fanlar
bo‘yicha kengaytirish, qog‘oz workbooklar bilan ragamli
(elektron) workbooklarning samaradorligini taggoslash,
hamda workbook dizaynining optimal tuzilmasini aniglash
yo‘nalishlarida olib borish magsadga muvofiq. Shuningdek,
workbookdan foydalanishning o‘quvchilarning uzoq
muddatli xotirasida bilimlarning saglanishiga ta’sirini
o‘rganish muhim ahamiyatga ega.

Xulosa. Xulosa o‘rnida aytish mumkinki, ushbu
tadgiqot natijalari topshiriglar daftaridan foydalanish
umumta’lim maktablarida biologiyadan amaliy
mashg‘ulotlar samaradorligini oshirishning ishonchli va
amaliy jihatdan qulay texnologiyasi ekanligini ko‘rsatdi.
Taklif etilayotgan besh bosgichli texnologiya (tayyorgarlik
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— bajarish — tahlil — nazorat — baholash) o‘gituvchilar  uchun umumta’lim maktablarida biologiya va boshqa tabiiy
tomonidan nisbatan oson o‘zlashtirilishi mumkin, va u  fanlardan amaliy mashg‘ulotlarni  tashkil etishda
nafagat biologiya, balki boshga tabiiy fanlar amaliy topshiriglar daftarlarini ishlab chigish va keng joriy etish
mashg‘ulotlariga ham moslashtirilishi mumkin. Shuning tavsiya etiladi.

Adabiyotlar

1. Alloberganova Z.B., Ro‘zmetova Z.Y., Shamuratova S.B., Atajanov O. Biologiyadan amaliy mashg‘ulotlar (o‘quv
go‘llanma). “Bookmany print” nashriyoti, 2024, 214-b.

2. Apeadido S., Opoku-Mensah D., Opoku Mensah G. Enhancing science process skills and academic performance in
biology: The impact of practical work. Apeadido S., Opoku-Mensah D., Opoku Mensah G. (2024). Enhancing Science
Process Skills and Academic Performance in Biology: The Impact of Practical Work. Integrated Science Education
Journal,.2024, 5(1), 34-41.

3. Biologiyadan laboratoriya va amaliy mashg‘ulotlarni o‘tkazish metodikasi // ARM (Andijon Respublika maxsus
maktab-internati). 2022. URL.: http://arm.sammoi.uz/[reference:24]

4. Hayitov A.E., Umirzaqova G.E. Biologiya darslarida laboratoriya mashg‘ulotlarini tashkil etish metodikasi. Saratov,
Rossiya. Dxoxnomuka u cortuym, (2025). (7-2 (134)), 114-120.

5. Muhitdinov Sh. Ways to Increase Educational Efficiency in Teaching Biology // Journal of Medical Sciences and
Innovation. 2025, Vol. 4. Ne 6. -P. 82-84.

6. Norhaedah A., Rambitan V.M., Lumowa S.V. A development of practicum instructions based on gr code: for
improving science process skills and mastering biological concepts of class viii students at public middle school 2
samarinda. ljer-Indonesian Journal Of Educational Review. 2020, 7(02), 6-12.

7. Putri N. P., Ahda Y. The Effectiveness of Multiple Intelligences Based Work Books on Biological Learning
Competencies of Students Class X Senior High School. In International Conference on Biology, Sciences and Education
(ICoBioSE 2019) (pp. 215-217). (2020, August). Atlantis Press.

8. bormna T.A., Kympux E.B., Mazerr XK.D. [unaktudeckne ¥ METOHOJOTHYCCKHAE ACIIEKTHI MPUMCEHEHUS PabOdnx
TeTpaZ[efI B CHCTEME OHMOJIOIHYECKOTO 06paBOBaHI/I$[. >KypHaJ'I Buonorns u xumus. I/IB,I[aTeJ'IL xcypHana: I/IS,I[aTeJ'ILCKOG
pecyOIMKaHCKOe YHUTAPHOE MPEANPHUATHE «AyKanus U BeixaBanue» (r. Munck). (2022).

9. IMamkos A. H., Mstauna O. B., JIemmos B., llletnakuna H.A., [lapdernosa H. B., Bemnuko JI.I'. PaGouas terpanp mo
OMOJIOTHH KaK CpCACTBO TIOBBIIICHUA Ka4deCTBA OpraHU3alinu CaMOCTOSITEIbHOH pa6OTI>I CTYACHTOB. HaLII/IOHaJ'ILHaH
acconmanus yueHsix, (2018). (9 (36)), 18-20.

90


http://arm.sammoi.uz/%5Breference:24%5D

Ilim hdm jdamiyet. /25.2026

BOShLANG‘ICh TA’LIM O‘QISh SAVODXONLIGI DARSLARIDA
MASAL MATNI USTIDA IShLASh METODIKASI
G‘ulomova Xolida — dotsent
gulyamovakhalida@gmail.com
Chirchiqg davlat pedagogika universiteti
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Tayanch so‘zlar: masal, boshlang‘ich ta’lim, o‘qish savodxonligi, matn tahlili, tarbiyaviy adabiyot, metodika, ifodali
o‘qish.

Rezyume. Magqolada boshlang‘ich ta’lim o‘qish savodxonligi darslarida masal matni ustida ishlashning metodikasi
ko‘rib chiqiladi. Masal janrining tarbiyaviy ahamiyati, o‘quvchilarga axloqiy tushunchalarni singdirish yo‘llari va ifodali
o‘qishni shakllantirish usullari tahlil qilinadi. Tadqiqotda o‘zbek adabiyotidagi masallar asosida amaliy tavsiyalar beriladi.

KiaroueBble ciaoBa: 0acHs, HadajgbHOe OOpa30BaHHE, T'PAMOTHOCTh UTCHHs, AaHAdM3 TEKCTa, BOCIUTATEIbHAS
JIMTEpaTypa, METOAMKA, BEIPA3UTEIbHOE YTCHHUE.

Pe3ome. B crathe paccMaTpuBaCTCA MCTOJAUKA pa6OTBI Haa TEKCTOM OacHM Ha Ypokax YHTATEIHCKON T'paMOTHOCTHU B
HaYaJbHOH IIIKOJIE. AHaJ'II/ISI/IpyeTCﬂ BOCIIMTATCJIPHOC 3HAYCHHUC JKaHpa 6aCHI/I, nyTn (I)OpMI/IPOBaHI/Iﬂ HPABCTBCHHBIX
MOHATHH Yy ydamuxcda 1 METOJAbI BBIPA3UTCIBHOI'O YTCHUA. Ha ocnose Oacen y36eKCKOI>‘I JIMTEPATYPhbI JaHbI IIPAKTUICCKUC
pEeKOMEHIanuu.

Key words: fable, primary education, reading literacy, text analysis, educational literature, methodology, expressive
reading.

Summary. The article examines the methodology of working with fable texts in reading literacy lessons in primary
education. The educational significance of the fable genre, methods of instilling moral concepts in students, and techniques
for developing expressive reading are analyzed. Practical recommendations are provided based on fables from Uzbek
literature.

Kirish. Ta’limning samaradorligi ko‘p jihatdan chiqarilgan gissadan hissa undan ibratli xulosa chigarishga
o‘gituvchi tomonidan didaktik jarayonni to‘g‘ri tashkil —undaydi. Masalning liro-epik janrda, she’riy shaklda,
etishiga bog‘liq. Didaktik jarayom  barcha  ta’lim  majoziy xarakterdagi qisqa syujetli asarligi o‘quvchilarning
muassasalarida pedagoglar uchun eng muhimi va  o‘qishini yengillashtiradi.
didaktik jarayon shaxsning tanlovni amalga oshirishi “Antik adabiyotda Ezop masallarining xalg orasida
uchun muhim yo‘nalish hisoblanadi. Mazkur jarayonda  sevilib o‘qilishining sababi ham xalq unda o‘z hayotidagi
muayyan o‘quv vositalari o‘zlashtiriladi va qo‘llaniladi.  holatlarni ko‘rganligidadir. Masalda qo‘llangan ko‘chma
Didaktik jarayonning tarkibini tashkil etuvchi 3 ta o‘zaro ma’nodagi so‘zlar va kinoyaviy iboralar, "yashirincha”
aloqador qismlar: 1) o‘quvchilarni  yo‘naltiruvchi;  tanqid o‘quvchini fikrlashga, hayotiy xulosalar chigarishga
2) o‘quvchilarning shaxsiy bilish faoliyatlarini amalga  undaydi.

oshiruvchi; 3) o‘qituvchi tomonidan mazkur faoliyatning Ma’lumki, o‘quvchi shaxsini maktabga kelgan kunidan
boshqarilishini  ta’minlandi. Ushbu gqismlar barcha  boshlab, bilim berish jarayonida tarbiyalab borish hozirgi
didaktik jarayonlarda birday amal qiladi. globallashuv jarayonining dolzarb muammosi sanaladi.

Masal janridagi asarlar tahlilida dasturlashtirilgan ~ Masalni tarbiyaviy masalaga qaratilgan janr sifatida
ta’lim muhim o’rin tutadi. Dasturlashtirilgan ta’lim o‘quv  o‘quvchiga ma’naviy ozuqa beradi. Masal o°‘quvchida
materialini  kichik-kichik  gismlarga bo‘lish, uni  mehnatga, ona-Vatanga mehr-muhabbat, fidoyilik, do‘stlik,
muayyan tartibda bayon etish, wushbu qismlarning ezgulik kabi hislatlarni tarbiyalaydi. Shuningdek, masal
biridan ikkinchisiga o‘tish tartibi (qoidalari)ni belgilash, boladagi qo‘pollik, qo‘rslik, yolg‘onchilik, yalqovlik,
xususan, har bir qgismni o‘zlashtirish yuzasidan aniq  beparvolik kabi illatlarni bartaraf etishda yordam beradi.

ko‘rsatmalar, topshiriqlar berish, o0‘z-o‘zini  nazorat Adabiyotlar tahlili va metodologiya. O‘zbek
qilishni ta’minlash kabi yo‘llar bilan amalga oshiriladi. masalchisi Gulxaniyning, Frantsuz shoiri Lafontenning

Masalda axlogiy, satirik va kesatiq mazmunini  masallari, A.Navoiy dostonlaridagi “Sher bilan Durroj”,
kinoyaviy obrazlarda aks ettirilishi, kichik hajmda bo‘lishi,  “Kabutar” singari masallari o‘quvchi shaxsini tarbiyalashda

vogealarning she’riy, ba’zan nasriy asar yo‘l bilan ifoda muhim o‘rin tutadi. O‘zbek adabiyotida Sayido Nasafiy,
etilishi, insonga xos xususiyatlarning hayvonlar, jonivorlar ~ Maxmur, Gulxaniy kabi shoirlar ham Navoiy an’analarini
va  of‘simliklar  dunyosiga  ko‘chirilishi, masal davom ettirib yozgan masallari bolalar tarbiyasiga
gahramonlarining  mulogoti mavzusi va mazmuni  garatilgan.

o‘quvchilarning o‘qib-o‘rganishga bo‘lgan qiziqishini Hayvonlar, parrandalar, hasharotlar, gullar hagidagi
oshiradi. Masalning kirish qismidagi, ba’zan yakunidagi majoziy asarlarni bolalar qiziqib o‘qiydilar. Jumladan,
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Sayido Nasafiyning «Bahoriyot» («Hayvonotnomay)
masallari o‘quvchilarnin axloqiy va ma’naviy tarbiyasiga
ta’sir o‘tkazadi. Mashhur masalnavis Gulxaniyning
«Toshbaga bilan Chayon», «Maymun bilan Najjor»
masallari  boshlang‘ich sinf o‘quvchilarining yoshiga
mosligi, ularda do‘stlik, rostgo‘ylik, mehnatsevarlik,
go‘lidan kelmaydigan ishga urinmaslik kabi g‘oyalar ilgari
suriladiki, bular o‘quvchini fikrlashga undaydi.

Biroq  amaldagi  boshlang‘ich  sinf  «O‘qish
savodxonligi» darsliklarida masal janriga kam e’tibor
garatilgan. Vaholanki, masaldan chiqgarilgan gissadan hissa
o‘quvchi o‘ylashga, o‘zidagi xususiyatlarni asardagi
holatlar bilan tagqoslashga undaydi [1].

Natijalar.  Sinfdan tashqari o‘qish uchun «Qaysar
buzogcha» (0.Qo‘chqorbekov) masalini tavsiya etish
oilasi, o‘rtoqlari, do‘stlaridan ajralib, yomon yo‘llarga kirib
qolgan, oqibatda ko‘ngilsiz holatlarga tushib qolgan
bolalarni tarbiyasiga katta ta’sir ko‘rsatadi. Bu masaldan
chiqgariladigan xulosa — gissadan hissa «Bo‘linganni bo‘ri
yer» hikmatida o°z ifodasini topgan.

«Chumoli va Tipratikan» masalida Chumoli timsoli
orqali bolalar halollikka o‘rgatiladi, har bir narsani, u katta
yoki kichik bo‘lishidan qat’iy nazar, so‘rab olishga,
egasining ruxsati bilan foydalanishga da’vat etiladi.

«O‘roq va Kombayn» masali qahramonlari: o‘roq va
kombaynning munozarasi texnikaning afzalligi — kam vaqt
sarflab, samarali natijaga erishish mumkinligi hamda
ularning ahil bo‘lib, birgalikda mehnatga bel bog‘lashlari
kabi o‘quvchilarning tushunchalarini boyitish bilan birga
inson tomonidan aytilgan texnika ularning mehnatini
yengillashtirganini anglashlariga xizmat giladi [2].

Muhokama. Masalni ifodali o‘qish asar qahramon-
larining xatti-harakatini anglashga va uning mazmunini
qisqa, ba’zan bir necha so‘z bilan aytib berishga, ayrim
gatnashuvchilarning xarakterli  xususiyatlarini aniglab,
o‘zaro qiyoslashga o‘rgatish muhim ahamiyatga ega.

1-sinfda bolalar masalni hayvonlar hagidagi ertakka
o°xshash kulguli asar kabi gabul gilsalar, 2-sinfdan boshlab
ular masaldagi hayvonlarning Xxatti-harakati, o°zaro
munosabatlari ba’zan kishilar hayotida ham uchrashini,
masal axloqiy bilim beradigan hikoya ekanini, ko‘proq
she’riy tarzda bo‘lishini, unda kishilardagi ayrim
kamchiliklar tasvirlanishini anglay boshlaydilar.

Masallarda yashiringan o‘tkir kinoya, voqealarning
tez-tez o‘rin almashinib turishi uni bir maromda o‘qishga
xalaqit beradi. Shuning uchun ifodali o‘qishga yetarli
malaka hosil gilmagan o‘quvchi avval matn bilan yaxshilab
tanishib chigishi lozim.

Masal tahlil gilinayotganda, wvogea rivojini jonli
tasavvur qilish, obrazlarni aniq idrok etishda o‘quvchilarga
yordam berish zarur. Chunonchi, ularga ayrim epizodlarni
so‘z bilan tasvirlash, ba’zilariga o‘qituvchi yordamida

tavsif berish, oxirgi bosqichda rollarga bo‘lib o‘qish [3]
kabilar tavsiya gilinadi.
Masal matni ustida ishlash quyidagi bosgichlar asosida

tashkil etiladi: masal mazmunini aniq idrok etish;
kompozitsiyasi, qgatnashuvchilarning xarakteriga mos
xususiyatlarini, xatti-harakatlarining sabablarini ochish;

allegoriyani aniglash; masal xulosasini tahlil gilish [4].

Klaster bilimlarni sistemalashtiradi. Butun bir mavzu
klaster metodida olib borilishi mumkin. Darsning borishi
davomida yangi ma’lumotlar qo’shib boriladi, asosiy
ma’lumotlar boshqa ranglar bilan ajratib boriladi.

Masal matni ustida ishlash jarayonida o‘quvchilar
fikrini tartiblashtirishda “Klaster” texnologiyasi muhim
ta’limiy ahamiyat kasb etadi. O‘quvchilar klasterni
markaziga asosiy tushunchani Kiritishi va tarmoglarda
fikrini asoslashi lozim bo‘ladi. Bu jarayonda klasterdagi
noto‘g‘ri fikrlar tuzatilishi mumkin.

Masalan: O‘quvchilar o‘gigan asarlarining muhim
tushunchalari aytiladi, o‘quvchi doskaga yozib boradi.

Ish faolyati davomida quyidagi ko‘nikmalar rivojlanib
boradi:

-savollar qo‘ya bilish;

-asosiyni ajratish;

-sababini aniglash orgali bog‘lanishlarni belgilash;

-gismdan umumiyga o°tish, muammoni to‘lig anglash;

-tagqoslash va tahlil qilish;

-xulosa chigarish.

O‘quvchilarni  tavsif berishga o‘rgatish  uchun
o‘qituvchining o‘zi qahramonni xarakterlovchi so‘z,
iboralarni tavsiya giladi. Ular ichiga masaldagi timsollarga
x0s bo‘lmagan xususiyatlarni ifodalovchi so‘z, iboralar
kiritib qo‘yiladi. O‘quvchi ular ichidan mosini tanlab olish
jarayonida mantiqan fikrlaydi. Bu so‘z va iboralar esa
bolalar nutqiga ko‘chadi.

Xulosa.  Xulosa qilib aytganda, masal janrining
tarbiyaviy tomoni ochilishda hayvonlar harakati, xulqi
2-sinfdan boshlab insonlarga ko‘chiriladi. Bu jarayonda
o‘quvchilar fikrlashga undaladi.

O‘quvchilar lug‘atini boyitishda «So‘z va iboralarning
ma’nosini bilib oling» rubrikasidan foydalanish, o‘qish
ko‘nikmasini rivojlantirishda tanlab o‘qish, rollarga bo‘lib
o‘qitish turlaridan foydalanish, masal mazmunini gisga
so‘zlab berishga o‘rgatishda rejadan foydalanish, asar
gahramonlariga tavsif berishda taqqoslash usulini qo‘llash,
bilimni  nazorat (qilishda «Bliss texnologiyasi»dan,
«Topgan-topalog» o‘yinidan foydalanish o‘quvchilarni
0°qib-o°rganishga bo‘lgan qizigishini oshiradi.

Mazakur izchillik asar mazmunini va unda ilgari
surilgan tarbiyaviy g‘oyani anglashga xizmat qiladi.
Masalan, Rauf Tolibning «Qo‘zichoq» masali g‘oyasiga
«Ahmoqgning o‘zi bilmas, Bilganning so‘ziga kirmas»
magoli mos keladi.
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Tayanch so‘zlar: boshlang‘ich ta’lim, ona tili darslari, o‘quv-biluv materiallari, pedagogik texnologiya, didaktik
o‘yinlar, interfaol metodlar, mustaqil fikrlash, o‘quv faoliyati, o‘quvchilarning rivojlanishi, ta’lim samaradorligi.

Rezyume. Maqolada boshlang‘ich sinf ona tili darslarida o‘quv-biluv materiallaridan foydalanish usullari yoritilgan.
Dars jarayonida o‘quv materiallarini samarali tanlash, ularni pedagogik texnologiyalar asosida qo‘llash hamda interfaol va
didaktik usullardan foydalanish orqali o‘quvchilarning bilim olish faolligini oshirish masalalari tahlil gilingan. Shuningdek,
o‘quvchilarning yosh va individual xususiyatlarini hisobga olgan holda o‘quv materiallarini tizimli va izchil tashkil
etishning ahamiyati asoslab berilgan.

KaroueBble ciaoBa: HayanbHOE O00pa3oBaHHE, YPOKM POJHOTO SI3bIKa, Y4eOHO-TIO3HABATENbHBIC MaTEpUAIbl,
negarornyeCckas TCXHOJIOTUA, NUAAKTUYCCKUEC HIPbl, MHTCPAKTHBHBLIC METOblI, CAMOCTOATCILHOC MBINUICHUC, yqe6Haﬂ
JIeSITENIbHOCTD, pa3BUTHE ydamuxcs, 3G HeKTHBHOCTh 00y4YeHUS.

Pe3rome. B craThe paccMaTpHBalOTCS METOIBI HCIOJIB30BAaHMUA y4eOHO-IIO3HABATEIBHBIX MAaTEpHAOB Ha ypoKax
POIHOTO 53bIKa B HAYaIbHBIX Kiaccax. AHaJIM3MPYIOTCS Bonpochkl 3¢(dexkTHBHOro ordopa yueOHBIX MaTepuaioB, HX
MMPUMEHCHUA Ha OCHOBE IMCAArorm4€CKux TeXHOHOFI/Iﬁ, a Tax)Ke IIOBBIIIEHHUS IT03HABATEJILHONW aKTUBHOCTH yuamuxcs
IOCPEACTBOM HWHTCPAKTUBHBIX )44 JUJAKTHYCCKUX METOI0B. Ocoboe BHUMAaHHEC YACTACTCA CUCTEMHOMY nu
MOCIIEIOBATEILHOMY ITIOCTPOCHHIO Y4eOHOro MaTepuala C YYeTOM BO3PAacTHBIX M HHIMBUAYAIbHBIX OCOOCHHOCTEH
YYaLIAXCSL.

Key words: primary education, mother tongue lessons, learning materials, pedagogical technology, didactic games,
interactive methods, independent thinking, learning activity, student development, learning effectiveness.

Summary. The article discusses methods of using learning materials in mother tongue lessons in primary school. It
analyzes the effective selection of educational materials, their application based on pedagogical technologies, and
increasing students’ cognitive activity through interactive and didactic methods. Special attention is given to the systematic
and consistent organization of learning materials considering students’ age and individual characteristics.

Kirish. Bugungi globallashuv va axborotlashuv ~ mazmuni, sifati va ularni o‘quvchilarga yetkazish usullariga
sharoitida ta’lim tizimi oldiga o‘quvchilarning mustaqil  bog‘liqdir. Ayniqgsa, boshlang‘ich sinf ona tili darslarida
fikrlash qgobiliyatini rivojlantirish, ularning bilim olishga  o‘quv materiallarini to‘g‘ri tanlash va ulardan oqilona
bo‘lgan qiziqishini oshirish hamda hayotiy kompetensiya-  foydalanish o‘quvchilarning savodxonligini oshirish,
larini shakllantirish kabi muhim vazifalar qo‘yilmoqda. Bu  nutqini rivojlantirish, mantiqiy va ijodiy fikrlashini
vazifalarni samarali amalga oshirishda boshlang‘ich ta’lim  shakllantirishda muhim ahamiyat kasb etadi.
alohida o‘rin egallaydi. Chunki aynan boshlang‘ich sinf- Adabiyotlar tahlili. Ona tili fani boshlang‘ich
larda o‘quvchilarning bilim olishga bo‘lgan munosabati, ta’limning asosiy fanlaridan biri bo‘lib, u o‘quvchilarda
o‘qish, yozish va fikrlash ko‘nikmalari shakllanadi. Shu nutqiy kompetensiyalarni rivojlantirish, fikrni og‘zaki va
bois boshlang‘ich ta’lim sifatini oshirish, darslarni  yozma shaklda erkin ifodalash, matn bilan ishlash, tahlil
zamonaviy pedagogik texnologiyalar asosida tashkil etish  gilish va xulosa chiqarish ko‘nikmalarini shakllantirishga
hamda o‘quv-biluv materiallaridan samarali foydalanish  xizmat qiladi. Shu sababli ona tili darslarida foyda-
bugungi kunning dolzarb masalalaridan biri hisoblanadi. laniladigan o°‘quv materiallari o‘quvchilarning yosh,

Mamlakatimizda ta’lim tizimini tubdan takomil-  psixologik va individual xususiyatlariga mos bo‘lishi, ularni
lashtirish, o‘quv jarayoniga innovatsion pedagogik faol o‘quv faoliyatiga jalb etishi zarur. Pedagog olim
texnologiyalarni keng joriy etish va xalqaro ta’lim LY.Lernerning ta’kidlashicha, ta’lim mazmuni nafaqat
standartlari asosida raqgobatbardosh kadrlar tayyorlashga  bilimlarni ozlashtirishga, balki o‘quvchilarning ijodiy
alohida e’tibor qaratilmoqda. Ta’lim jarayonining  faoliyat tajribasini rivojlantirishga ham xizmat qilishi lozim
samaradorligi esa ko‘p jihatdan o‘quv materiallari  [1:42].
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O‘quv materiallarini loyihalashga yangi pedagogik
texnologiyalar asosida yondashuv ta’lim jarayonida
o‘quvchilar faolligini ta’minlash bilan birga fan asoslarini
o‘zlashtirish  sifatini  ham  kafolatlaydi. Pedagogik
texnologiya  doirasida  yangi  o‘quv  materialini
o‘zlashtirishning boshlang‘ich, algoritmik, ijodiy va evristik
xarakterdagi darajalari belgilanadi.

Boshlang‘ich ~ xarakterdagi  darajada  o‘quvchi
eshitganlari, berilgan namunalar va ko‘rsatmalar asosida
topshiriqlarni  bajaradi. Bu bosqichda o‘qituvchining
mahorati, o‘quv materialini qiziqarli va izchil bayon etishi
muhim ahamiyatga ega. Algoritmik darajada esa
o‘quvchilar  o‘zlashtirgan bilim va ko‘nikmalarini
amaliyotga tatbiq etishni o‘rganadilar. Bu jarayonda o‘quv
materiallarining tizimliligi, oddiydan murakkabga garab
rivojlanishi va mavzulararo bog‘liglikning ta’minlanishi
alohida ahamiyat kasb etadi. L.S.Vygotskiyning fikricha,
o‘quvchilarning rivojlanishi ularning yaqgin rivojlanish
zonasi asosida tashkil etilgan ta’lim jarayonida samarali
kechadi [2:214]. Shu sababli ona tili darslarida hamkorlikda
ishlash, mulogot va interfaol metodlardan foydalanish
magsadga muvofigdir. Mazkur yondashuv o‘quvchilarning
bilimlarni  bosgichma-bosqich  o‘zlashtirishiga imkon
yaratadi. Tizimli tashkil etilgan o‘quv materiali o‘quvchida
mantiqiy fikrlashni shakllantiradi va mavzular o‘rtasidagi
bog‘liglikni anglashga yordam beradi. Aynigsa, oddiydan
murakkabga o°tish tamoyili boshlang‘ich sinf o‘quvchilari
uchun juda muhim bo‘lib, ularning o‘quv jarayoniga
moslashishini osonlashtiradi. Vygotskiy nazariyasiga ko‘ra,
o‘quvchi mustaqil bajara olmaydigan vazifalarni kattalar
yoki tengdoshlari yordamida bajara oladi, bu esa uning
rivojlanish darajasini yuqoriga ko‘taradi. Shu bois dars
jarayonida juftlikda ishlash, kichik guruhlarda topshiriglar
bajarish va o‘zaro fikr almashish muhim didaktik
ahamiyatga ega.

Interfaol metodlardan foydalanish o‘quvchilarning
faolligini oshiradi, ularni mustaqgil izlanishga undaydi
hamda o°‘z fikrini erkin ifodalash  ko‘nikmasini
rivojlantiradi. Bunday jarayonda o‘qituvchi yo‘naltiruvchi
rolni bajaradi, o‘quvchilar esa bilimni faol ravishda
o‘zlashtiruvchi subyektga aylanadi. Natijada ta’lim jarayoni
samaradorligi sezilarli darajada oshadi. ljodiy xarakterdagi
darajada o‘quvchilar mavjud bilimlarni turli vaziyatlarda
go‘llash imkoniyatiga ega bo‘ladilar. Bunda muammoli
vaziyatlarni yaratish, izlanishga undovchi topshiriglardan
foydalanish va ijodiy qobiliyatlarni rivojlantirish muhim
hisoblanadi. Evristik darajada esa o‘quvchilar yangi
axborotlarni mustaqil ravishda izlash, tahlil qilish va
muammolar yechimini topish ko‘nikmalarini egallaydilar.
Bu esa ularda mustaqil ta’lim olish kompetensiyasining
shakllanishiga xizmat giladi.

Boshlang‘ich sinf o‘quvchilarining yosh va psixologik
xususiyatlarini hisobga olish o‘quv materiallarini samarali
loyihalashning asosiy shartlaridan biridir. Z.T.Nishonova
va G.K.Alimovalarning qayd etishicha, kichik maktab

yoshidagi  bolalarda  bilishga  qizigish, emotsional
ta’sirchanlik va faol muloqotga intilish yuqori bo‘lib, ta’lim
vositalarining to‘g‘ri tanlanishi ularning intellektual

rivojlanishiga sezilarli ta’sir ko‘rsatadi [3:185].

Yugoridagi fikrlardan kelib chiqib, o‘quv materiallarini
didaktik loyihalashga nisbatan pedagogik texnologiya
asosida yondashuv quyidagi jihatlari bilan ajralib turadi:
o‘quv materiallari ta’lim-tarbiya jarayonini izchil tashkil

94

etish uchun loyihalanadi; darsning aniq magsadlari
belgilanadi; o‘quv materiallariga pedagogik ishlov beriladi;
materiallarning didaktik vazifalari aniglanadi; ularni tagdim
etishning shakl, metod va vositalari tanlanadi hamda
kutilayotgan natijalar oldindan rejalashtiriladi.

Boshlang‘ich ta’lim vositalari sifatida o‘quv matnlari
asosly o‘rin egallaydi. Hozirgi kunda ular an’anaviy
darsliklardan tashqari elektron darsliklar, audio va
videodarslar, multimedia vositalari orgali ham tagdim
etilmoqda. Elektron darsliklar o‘quvchilarning mustaqil
ishlash ko‘nikmalarini rivojlantirish bilan birga, ta’lim
mazmunini interaktiv shaklda o‘zlashtirish imkoniyatini
yaratadi.

Shuningdek, videofilm va audio darslardan foydalanish
ham o‘quvchilarning mavzuni chuqurroq tushunishlariga
yordam beradi. Audio darslarda personajlar, rolli o‘yinlar
va turli ovoz effektlaridan foydalanish boshlang‘ich sinf
o‘quvchilarining qiziqishini oshiradi hamda materialni oson
o‘zlashtirishlariga xizmat qiladi.

O‘quv  materiallarini tanlash va tizimlashtirishda
ularning ilmiyligi, izchilligi va yosh xususiyatlariga mosligi
alohida ahamiyatga ega. R.A.Mavlonovaning
ta’kidlashicha, ta’lim jarayonida qo‘llaniladigan materiallar
o‘quvchilarning mustaqil fikrlashini rivojlantirishi va
bilimlarni amaliyot bilan bog‘lashga xizmat qilishi lozim
[4:96]. Ushbu fikrning mazmuni shundan iboratki, o‘quv
materiallari fagat tayyor bilimlarni yetkazib berish bilan
cheklanib qolmasdan, o‘quvchini izlanishga, tahlil qilishga,
tagqoslashga va xulosa chigarishga undashi kerak.

Boshlang‘ich sinf ona tili darslarida bu talab aynigsa
muhim hisoblanadi. Masalan, matn bilan ishlash jarayonida
o‘quvchilarga fagat matn mazmunini o‘qitish emas, balki
uning asosiy g‘oyasini aniqlash, qahramonlarning xatti-
harakatlariga baho berish, vogealar yuzasidan o‘z fikrini

bildirish kabi topshiriglar berilishi mustaqil fikrlash
ko‘nikmalarini rivojlantiradi. Shu bilan birga, o‘quv
materiallari  o‘quvchilarning kundalik hayoti, milliy

qadriyatlari va real hayotiy vaziyatlar bilan bog‘langan
bo‘lsa, olingan bilimlarni amaliyotda qo‘llash imkoniyati
kengayadi.

Bugungi kunda boshlang‘ich sinf ona tili darslarida
muammoli  ta’lim, modulli  o‘qitish, kompyuter
texnologiyalari, hamkorlikda o‘qitish va didaktik o‘yin
texnologiyalaridan  keng foydalanilmogda.  Didaktik
mazmunga ega bo‘lgan o‘yinlar o‘quvchilarni faol ishtirok
etishga undaydi, bilimlarni qizigarli shaklda egallash
imkonini beradi. Sh.A.Amonashvili o‘yin faoliyati bolalar
uchun tabiiy ehtiyoj ekanligini va u o‘quv motivatsiyasini
kuchaytirishini alohida ta’kidlaydi [5:44]. Shu sababli ona
tili darslarida “So‘z top”, “Maqolni davom ettir”, “Kim
chaqqon?” kabi didaktik o‘yinlardan foydalanish samarali
natijalar beradi. Bunday o‘yinlar o‘quvchilarning darsga
bo‘lgan qizigishini oshirish bilan bir gatorda, ularning
nutqiy  faoliyatini  faollashtiradi, lug‘at  boyligini
kengaytiradi va mulogot madaniyatini rivojlantiradi.
Aynigsa, boshlang‘ich sinf o‘quvchilari uchun o‘yin
jarayonida o‘rganilgan bilimlar uzoq vaqt xotirada saqlanib
goladi. Chunki o‘yin davomida bola o‘zini erkin his qiladi,
topshiriglarni majburiyat sifatida emas, balki qizigarli
faoliyat sifatida qabul giladi. Masalan, “So‘z top” o‘yini
o‘quvchilarning so‘z  boyligini oshirish va imlo
ko‘nikmalarini mustahkamlashga xizmat qilsa, “Maqolni
davom ettir” o‘yini xalq og‘zaki ijodi namunalarini



Ilim hdm jdamiyet. /25.2026

o‘rganish orqali ularning ma’naviy-axlogiy tarbiyasiga
jjobiy ta’sir ko‘rsatadi. “Kim chaqqon?” o‘yini esa
o‘quvchilarning tezkor fikrlash, to‘g‘ri javob topish va
bilimlarni amalda qo‘llash ko‘nikmalarini rivojlantiradi.
Shuningdek, didaktik o‘yinlar dars jarayonida sog‘lom
raqobat muhitini yaratadi, o‘quvchilarni hamkorlikda
ishlashga va bir-birining fikrini hurmat qilishga o‘rgatadi.
O‘yin texnologiyalaridan magsadli va tizimli foydalanish
natijasida o‘quvchilarning bilish faolligi ortadi, mustaqil
fikrlash qobiliyati rivojlanadi hamda ona tili faniga bo‘lgan
qiziqishi yanada kuchayadi. Shu bois didaktik o‘yinlar
boshlang‘ich sinf ona tili darslarida ta’lim samaradorligini
oshiruvchi muhim pedagogik vositalardan biri hisoblanadi.
Dars jarayonida muammoli vaziyatlar yaratish, fanlararo
integratsiyani ta’minlash, o‘quvchilarni mustaqil izlanishga
yo‘naltirish hamda zamonaviy axborot texnologiyalaridan
foydalanish o‘quv materiallarini samarali o‘zlashtirishga
yordam beradi. O‘qituvchi tomonidan dars loyihasining

puxta ishlab chiqilishi, o‘quvchilarning yosh va individual
xususiyatlarini  hisobga olish ta’lim samaradorligini
oshirishning muhim omili hisoblanadi.

Xulosa. Xulosa qilib aytganda, boshlang‘ich sinf ona
tili darslarida o‘quv-biluv materiallaridan foydalanishni
takomillashtirish o‘quvchilarning bilim, ko‘nikma va
malakalarini rivojlantirishda muhim ahamiyatga ega. O‘quv
materiallarini pedagogik texnologiyalar asosida loyihalash,
interfaol metodlar va zamonaviy axborot-kommunikatsiya
vositalaridan foydalanish ta’lim samaradorligini oshiradi.
Shuningdek, didaktik o‘yinlar, multimedia vositalari va
muammoli  ta’lim  texnologiyalari  o‘quvchilarning
bilishga bo‘lgan qiziqishini kuchaytirib, ularning mustaqil
va ijodiy fikrlash qobiliyatlarini rivojlantiradi. Shu bois
boshlang‘ich ta’lim amaliyotida o‘quv-biluv materiallarini
takomillashtirish  va ularni  zamonaviy  pedagogik
yondashuvlar asosida qo‘llash dolzarb vazifalardan biri
bo‘lib qolmoqda.
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Tayanch so‘zlar: mustaqil tadgigot faoliyati, kimyo fanida darsdan tashgari ta’lim, sinfdan tashqari ilmiy izlanish,
o‘quvchiga yo“naltirilgan ta’lim, mustaqil o‘rganish, izlanishga asoslangan ta’lim, tadgiqotga yo‘naltirilgan ta’lim.

Rezyume. Maqolada sinfdan tashqgari mashg‘ulotlarning turli shakllari, jumladan kimyo to‘garaklari, loyiha
topshiriglari, ilmiy tanlovlar va virtual laboratoriyalar tahlil gilinib, ularning eksperimental ko‘nikmalar, tangidiy fikrlash
va muammolarni hal gilish ko‘nikmalarini rivojlantirishdagi o‘rni ochib berilgan. Moslashuvchan va shaxsiylashtirilgan
ta’lim muhitini yaratishda ragamli texnologiyalar va innovatsion pedagogik usullarning ahamiyati alohida ko‘rib chigiladi.
Olingan natijalar shuni ko‘rsatadiki, mustaqgil tadgiqot faoliyatini tizimli tashkil etish o°‘quvchilarning o‘quv
motivatsiyasini, akademik o‘zlashtirishini va ilmiy tadgiqotlarga tayyorgarligini sezilarli darajada oshiradi.

KiaroueBble cja0Ba: CcaMOCTOATCILHAA HCCJIICA0BATCIIbCKAsA ACATCIbHOCTh, BHCYPOYHOC 06yquI/Ie 110 XHWMHH,
BHCYPOYHAs HAYYHO-UCCICAOBATCIIbCKAA ACATCIbHOCTD, 06yquI/Ie, OPHUCHTHPOBAHHOC Ha Yy4allerocs, CaMOO6paSOBaHI/Ie,
06yqu1/Ie Ha OCHOBC HCCJICA0BAHMSA, UCCIICAOBATCIBCKU OPUCHTUPOBAHHOC 06pa30BaHI/I€.

Pe3rome. B craThe aHAMM3UPYIOTCS pa3lIn4HbIe (OPMBI BHEYPOUHOU NEATEIBHOCTH, BKIIOYAs XUMHUECKUE KPYKKH,
MPOCKTHBIC 3alaHus, HaYYHbIC KOHKYPCbl U BHUPTYaAJIbHBIC J'Ia60paT0pI/II/I, a TAKXKXC PACKPBIBACTCA HX POJIb B pPa3BUTHUHU
OKCIICPUMCHTAJIbHBIX HABBIKOB, KPUTUYCCKOI'O0 MBIIUICHUA H YMGHPIP'I peuieHus HpO6J‘IeM. OTILGJ‘IBHO paccMaTpuBacTCA
3HAUCHUC L[I/I(prBbIX TEXHOJIOT UM nu WHHOBAIIMOHHBIX neaaroru4yeCKux METOO0B B CO31aHUN FH6KOI7I )44
MEPCOHATIM3UPOBAHHON 00pa3oBaTeabHOi cpenpl. [loyueHHBIC pPe3yabTaThl CBUACTCIHCTBYIOT O TOM, YTO CHCTEMHAs
OopraHu3anus CaMOCTOSITEJIbHOMN HCCHeﬂOBaTeHBCKOﬁ ACATCIbHOCTH 3HAYUTCIBHO IIOBBIIIACT yqe6Hon MOTHUBAIHIO,
AKaICMHUYCCKYI0 YCTIEBAEMOCTD U TOTOBHOCTDH YUaIlIUXCA K HAYUYHBIM HCCJICAOBAHUAM.

Key words: independent research activity, extracurricular learning in chemistry, out-of-class scientific inquiry,
student-centered learning, self-directed learning, inquiry-based learning research-oriented education.

Summary. This article analyzes various forms of extracurricular activities, including chemistry clubs, project
assignments, scientific competitions, and virtual laboratories, and reveals their role in developing experimental skills,
critical thinking, and problem-solving skills. The importance of digital technologies and innovative pedagogical methods in
creating a flexible and personalized educational environment is considered separately. The obtained results indicate that the
systematic organization of independent research activities significantly enhances students' learning motivation, academic
performance, and readiness for scientific research.

Introdaction. Innovative approaches in education are  solution of which often serves to create one's own algorithm
becoming increasingly relevant due to their effectiveness  based on trial and error.
and teaching effectiveness. One of the innovative forms of Thus, the main goals of educational and research
teaching modern schoolchildren is the educational and activities can be identified: identifying and pedagogical
research activities of students, which allow for the support for gifted children, developing students' interest in
resolution of a number of pressing problems, primarily  science, developing intellectual and creative abilities,
increasing motivation for studying the subject, improving increasing motivation for studying subjects, acquiring
the quality of knowledge in the subject, career guidance, research skills, developing independent information-search
initiative, the ability to cooperate with partners, expanding  activities, developing research behavior, and acquiring
the scientific worldview, creating opportunities for  personal values during educational and research activities
cooperation between participants in the process, and [3].
demonstrating their abilities, identifying interests, and The culmination of any educational activity is the result
self-expression. of education — the experience of independent, creative,

We define the concept of "educational-research activity"  research work and a series of innovations obtained as a
as a type of activity aimed at solving the educational tasks  result of such work. We highlight the following learning
set before the student in a creative, non-standard way, as a  outcomes of students' educational and research activities:

result of which they acquire new knowledge, skills, and * subject result — enrichment with general theoretical
abilities during their activities under the guidance of a  knowledge;
teacher-mentor. Educational and research activities that  familiarization with the subject area of research —

contribute to the development of students' creative abilities  acquisition of a certain narrow range of knowledge within
should include problem-based and creative tasks, the the framework of the research problem;
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* the result of practical training - the acquisition of
certain skills and abilities;

» mastering the methods and techniques of activity used
within the framework of the student's research;

* development of the student's personal qualities,
formation of personal values, including the development of
the individual's research behavior and research position.

The most popular types of organizing students'
educational and research activities described in the
literature are project, project-research, and research
activities. In order to link the types of organization of
educational and research activities with the goals and
learning outcomes, as well as to determine the important
didactic aspects of organizing educational and research
activities in chemistry, we organized the "Chemists"
scientific circle in secondary schools of the Republic of
Karakalpakstan based on a general education institution in
2023-2025. The work of the scientific circle is aimed at the
educational and research activities of students in chemistry
during extracurricular time.

At the scientific club, students of various ages: from 15
to 17 years old (grades 9-11) had the opportunity to engage
in project-research and research activities. Project activity
is understood as a type of activity aimed at achieving goals,
objectives, and results through reproductive means.
Project-research activity is viewed as an activity aimed at
designing one's own research, highlighting the goal, task,
research hypothesis, and intended product.

In the implementation of project-research activities, the
final result can be not only a specific product but also new
knowledge acquired by the student during the research
process, where the stages of its execution are initially
attempted to be predicted. Compiling a research plan is
achieved by independently creating an algorithm for
solving the problem, often through a series of failures. The
result is an understanding of the essence of the phenomenon
under study, the discovery of new patterns, and the result is
new knowledge. Furthermore, in our view, it is necessary to
understand that in some cases, the difference between a
project and design and survey activities may be
insignificant. Project activity involves not only achieving a
specific result formalized in the form of a specific practical
product but also organizing the process of achieving this
result [1, 2].

During the implementation of the project, it is possible
to enrich the student's knowledge with new knowledge.
Thus, it can be concluded that the educational results of
project and project-research activities can often be partially
identical across a range of indicators. We define research
activity as a creative process of acquiring unknown
knowledge by a student through research aimed at solving
educational and research tasks.

When we speak of an educational and research problem,
we mean a problem that cannot be solved by the student
according to a standard algorithm: solving it requires
demonstrating skills in information retrieval, comparison
and analysis of facts, and drawing conclusions. The result
of solving such a problem is new knowledge. In our view,
the main components of research activity: problem-setting,
literature analysis, selection of research methods,
conducting research, analyzing and summarizing the results
obtained, and presenting one's conclusions give the research
activity a line of infinity.
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If the product obtained during the implementation of
project activities is the logical conclusion of the project,
then in research activities, new knowledge serves as the
basis for a deeper study of the research subject. Based on
the results of the club's work, we have reached certain
conclusions. From the perspective of choosing the optimal
type of educational and research activity, in our opinion,
any method of organizing educational and research activity
can be considered the most effective, as the application of a
particular method depends on the age, psychological, and
intellectual abilities of the students and the goals set for
them.

In our view, the development of research behavior,
research activity, and the formation of an individual's
research position through students' educational and research
activities can be carried out as effectively as possible within
the framework of school project-research and research
activities. Approaches to performing such student research
should prioritize non-standard, creative, and problem-based
situations. This approach is particularly relevant in the
study of natural sciences, particularly chemistry. In our
view, it is possible to carry out research activities at school,
but it is more difficult compared to project and
project-research activities. This is due to problems such as
the long duration of such research (almost unlimited),
insufficient equipment of the school's material base,
insufficient qualifications of teachers, and the complexity
of the phenomena being studied.

Such research consists of the joint creative activity
of the teacher and the student, aimed at studying
specific  problems outside the curriculum. It is worth
noting that postgraduate research can be successfully
integrated with interdisciplinary research. As a result of
such integration, the teacher's effective work with students
is harmonized; the research topic goes beyond the school
curriculum and becomes non-standard, problem-oriented,
and cognitive.

When a student conducts research in chemistry, this can
be work on biochemistry, geochemistry, pharmacy, etc. As
an example, work aimed at isolating biologically active
substances used in pharmacy from plant raw materials can
be considered. In this process, students become acquainted
with the most commonly used methods for extracting
substances from plants, purifying them, and identifying
them wusing various methods. Such work requires
thoroughness and precise analysis from the students.

Methodologic. We consider it necessary to differentiate
the organization of students' educational and research
activities, taking into account their age characteristics.
Analysis of club activities shows that students in grades
9-11 who have just begun studying chemistry are interested
in studies that are not time-consuming, but are clear and,
of course, yield successful results. At the same time, it is
advisable to partially combine the project method with
exploration activities. At the initial stage of the student's
research, in our opinion, there must be an understanding of
the final result, as in this way the student learns to create a
theoretical plan for their work and the practical stages of its
implementation. It should be noted that at the initial stage
of educational and research activities in chemistry, the
result of practical training aimed at developing skills in
working with chemical reagents, laboratory equipment,
containers, etc., is of great importance. In the future, the
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acquired skills will contribute to the development of
educational outcomes and research behavior.

Here is an example of a project related to partial
exploration activities - "metals from mortar." The goal of
the project is to obtain metals as a result of a chemical
reaction occurring in a solution. This project is carried out
for 60-90 minutes, conducting the experiment does not
require deep knowledge of chemistry, and minor mistakes
made by students will not cause failure, the experiment will
be successful. Students must mix certain solutions of
substances that form metals as a result of a chemical
reaction. The work is performed according to the algorithm.
In this process, students develop the skills to work with
laboratory utensils and equipment, and to follow the rules
for safe handling of chemical reagents. During the
experiment, students learn to describe the phenomena
associated with the transformation of substances. The
project is supplemented by partial search activities in the
form of problem situations [4].

For example: how does a change in the conditions of a
chemical reaction affect its course? Students should
experiment with changed conditions and try to explain the
observed differences. The senior school age is considered
the most optimal for conducting project-research and
research activities. In high school students (9-11 grades,
15-17 years old), a selectively conscious interest in exact
sciences, a personal position, and a professional orientation
toward the future profession are formed. In our opinion, it
is advisable to organize longer research activities at this
age, lasting from one week to one month, and sometimes up
to several months. Research activities for such an age group
should be carried out based on the current problems of
modern science. To successfully implement the set goals
and objectives, the assistance of researchers from higher
educational institutions and research institutes can be used
in organizing activities.

For example, when studying organic chemistry in the
10th grade, students can perform research work on the topic
"Making glue from milk." The study can be considered in
the context of the implementation of "green technologies” —
the creation of materials with beneficial properties from
raw materials whose processing does not pose a danger to
the environment. In this process, students' laboratory skills
are developed, a research approach to the problem under
study is developed, experimental planning skills are
formed, and students acquire additional theoretical
knowledge about the properties of substances and
phenomena studied within the framework of the project.

The duration of the study can range from a few weeks to
several months. The classification of educational and
research activities by classroom and extracurricular types is
described in detail in the literature. However, lessons may
contain only certain elements of educational and research
activities, which can be explained by the lesson's time
constraints and the dependence of the lesson material
content on the curriculum.

We believe that one of the successful methods for
conducting research activities in chemistry lessons is
solving problem-based situational problems. The main goal
of such problems is to teach the student not to reconstruct
the obtained information, but to apply it in various
situations, to determine the natural-scientific essence, to
update the necessary information and to find the correct
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solution to the problem given in the problem in an implicit
form. All of the above helps develop students' critical
thinking and logic. In our view, problem-based tasks
involving a demonstration experiment can be particularly
successful. For this purpose, chemistry possesses rich
equipment and a developed methodological framework for
conducting demonstration experiments [5].

The preparation of a demonstration experiment in
chemistry is often creative in nature and ensures the
development of practical skills in working with chemical
equipment and reagents. Involving students in conducting
this type of experiment can contribute to the formation of
both subject-specific and practical learning outcomes of
educational and research activities. Attention should be
paid to the formation of the student's orderliness. For this
purpose, a demonstration experiment is the most successful
method, as the staging of many experiments requires
meticulous, diligent work. At this point, it is appropriate to
speak about the acquisition of personal qualities by
students. For example, the demonstration experiment
"silver mirror reaction" will be successful if the silver
released as a result of the reaction settles evenly on the
walls of the vessel in the form of a thin mirror film. If this
reaction is carried out without adherence to a precise
methodology and the proper balance between the reagents,
silver will be released in the form of a black precipitate. At
the same time, students can be involved in preparing for the
experiment, which contributes to the development of their
proficiency.

The experiment can be reinforced with the problem
question: "Why is it necessary to strictly adhere to the
method of performing a reaction for it to proceed
successfully?" Practical work and laboratory experiments in
chemistry lessons are usually carried out within the
framework of research lessons, which consist of the initial
formation of students' research approach. Since most of
such work is performed at the reproductive level, it is
difficult to speak of the development of research skills. In
such cases, it is possible to practice and improve the skills
of working with laboratory equipment, laboratory
containers, and chemical reagents. In lessons, research
skills are developed through practical work of a creative
nature. For example, work consisting of identifying
encrypted substances or synthesizing a substance according
to an independently developed plan under the guidance of a
teacher.

Extracurricular work allows the student to conduct
educational research more fully and extensively. We see
that such activities are carried out within the framework of
subject clubs for schoolchildren. It is attributed to the
second level of organization of educational and research
activities. Extracurricular activities are not regulated by
lesson time and do not involve grades for actions performed
that are specific to the lesson. The student is given more
freedom of movement and has the opportunity to
demonstrate their abilities to the maximum extent. Abilities
that were previously hidden due to certain circumstances
can be identified.

Attention should be paid to the forms of organizing
classes in the club. We consider it appropriate to use group
forms of instruction for students in grades 9-11. For
example, the group project session "Crystals Under the
Microscope” for students in grades 9-11 is aimed at
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developing students' skills in working with research tools
and cooperation skills. The goal of the project is to create
photographs of crystals and compare them. To conduct the
experiment, it is necessary to: create a micro preparation,
calibrate the USB microscope, and photograph the crystals
at multiple magnifications. This work requires students to
distribute tasks among group members, as the micro
preparation prepared according to the written algorithm
must be quickly placed on the microscope table due to the
high crystal formation rate.

Consequently, the clear and coordinated work of the
entire team is essential for the successful execution of the
project. Even if students do not achieve good results at first,
the teacher can correct their activities in the right direction.
After creating the photographs, students can be asked to
identify patterns in the structure of the studied crystals. For
students in grades 9-11, the individual form of instruction is
more effective, as a result of which a teacher-centered
approach to the student can be formed. When using such an
approach, a unique creative tandem of teacher and student
is formed.

As a result of well-planned collaborative work, high
educational results can be achieved in achieving the set
goals and objectives. In such an approach, the teacher's role
should not be dominant. The student should be given a
certain amount of freedom in conducting research.
However, all occupational safety standards must be strictly
observed during the student's chemistry research.
Therefore, minimizing the teacher's role in organizing
educational and research activities is not always advisable.
All research work in laboratory conditions must be
conducted under the teacher's supervision.

When working in a chemistry laboratory, one of the
most important conditions is for students to know the safety
rules and methods of providing first aid in the event of an
accident. The selection of a student capable of individual
student research should be carried out by the teacher based

on their own analytical and diagnostic research based on
group sessions in the studio.

It is specifically individual educational and research
activities that are characterized as the third level of
organizing educational and research activities. At this level,
the student is not limited by time; all stages of the student's
research are fully carried out at a pace convenient for the
student. The student is as independent as possible in their
research. Thus, we conclude that in general, educational
and research activities should be planned by the teacher,
taking into account the diagnostic analysis of various
approaches to their organization.

Conclusion. We believe that the most effective way to
involve students in educational and research activities and
develop their abilities is to involve them in educational and
research activities from the age of 13-14 and then gradually
develop their skills, abilities and abilities, which is carried
out through short-term successful research - projects. At the
age of 15-17, students interested in educational and
research activities can effectively engage in student
research aimed at achieving specific personal results
(research competitions, olympiads, admission to higher
education institutions in the field of educational and
research activities, etc.). At this age, the student is capable
of conducting research in a scholastic manner, carrying it
out, and analyzing the obtained experimental data. For
natural sciences, particularly chemistry, methods of
scientific cognition such as experiment, observation,
description, and measurement should prevail. In our view,
research education in chemistry is less effective without the
student's experimental activity. The study concludes that
effective implementation of extracurricular research in
chemistry  requires a  well-structured  pedagogical
framework, integration of interdisciplinary approaches, and
continuous assessment of learning outcomes. The results
can be applied to improve chemistry teaching practices and
to support the development of research-oriented education
systems.
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Tayanch so‘zlar: sun’iy intellekt, adaptiv pedagogik tizim, 0‘z-o‘zini rivojlantirish, shaxsiylashtirilgan ta’lim, raqamli
ta’lim mubhiti, ta’lim analitikasi, individual ta’lim trayektoriyasi, adaptiv o‘qitish, oliy ta’lim.

Rezyume. Magqolada talabalar o‘z-o‘zini rivojlantirishning sun’iy intellekt asosidagi adaptiv pedagogik tizimining
nazariy-pedagogik asoslari yoritilgan. Adaptiv pedagogik tizimning mohiyati, tarkibiy komponentlari, funksiyalari hamda
shaxsiylashtirilgan raqamli ta’lim mubhitidagi o‘rni ilmiy jihatdan asoslab berilgan. Sun’iy intellekt texnologiyalarining
ta’lim analitikasi, individual ta’lim trayektoriyasini loyihalash, pedagogik qarorlarni qo‘llab-quvvatlash va talabalarning
0°z-0°zini rivojlantirish kompetensiyasini shakllantirishdagi imkoniyatlari tahlil gilingan.

KiroueBbie cjJoBa: I/ICKyCCTBeHHHﬁ HUHTCJIJICKT, aJaliITUBHas neaarorudyeckast CHUCTCMaA, caMOpa3BUTHUC,
MEPCOHAIM3UPOBaHHOE O0y4yeHHe, nudpoBas obOpa3oBaTelbHAs cpeaa, oOpa3oBaTelibHAS AHAIWTHKA, WHIMBHIyaTbHAs
00pa3oBatenbHasi TPACKTOPHS, aJAlITUBHOE 00YUYCHHUE, BBICIICE 0Opa30BaHUE.

Pe3ome. B crartne PAaCKpBIBAOTCA TCOPCTHUKO-TICAATOTMYCCKUC OCHOBBL a,I[aHTPIBHOfI HeﬂaFOFH‘IECKOﬁ CHUCTEMBI
caMoOpa3BUTUA CTYACHTOB, OCHOBAaHHOM Ha TEXHOJIOTHSIX HNCKYCCTBCHHOT'O HMHTCIIJICKTA. Haquo 000CHOBaHBI CYHIHOCTD,
CTPYKTYpHBIC KOMIOHEHTHI, (DYHKINHM aganTUBHONW MENarorndeckoil cucTteMbl M €€ poib B IEPCOHATM3HMPOBAHHOW
uudposoil obpazoBarensHOM cpene. [IpoaHann3mpoBaHbl BO3MOMHOCTH TEXHOJIOTHMH HMCKYCCTBEHHOI'O HHTEIJIEKTa B
obmnactu 00pa3oBaTeIbHON AHAIUTHKH, NMPOSKTHPOBAHUS HMHIMBHUIYaJIbHBIX 00pa30BaTENbHBIX TPACKTOPHUH, MOANCPIKKA
Ieaarorun4yeCKux peIJ_IeHI/II7I u Q)OpMI/IpOBaHI/I}I KOMIETCHTHOCTU CaMOPa3BUTHA CTYACHTOB.

Key words: artificial intelligence, adaptive pedagogical system, student self-development, personalized learning, digital
learning environment, learning analytics, individualized learning trajectory, adaptive learning, higher education.

Summary. The article explores the theoretical and pedagogical foundations of an artificial intelligence-based adaptive
pedagogical system for students' self-development. It provides a scientific justification of the essence, structural
components, functions, and the role of the adaptive pedagogical system within a personalized digital learning environment.
The study analyzes the potential of artificial intelligence technologies in learning analytics, the design of individualized
learning trajectories, pedagogical decision support, and the development of students' self-development competence.

Kirish. XXI asrning uchinchi o‘n yilligida oliy ta’lim
tizimi ragamli transformatsiyaning yangi bosgichiga kirdi.
Sun’iy intellekt, katta hajmdagi ma’lumotlarni tahlil gilish
(Big Data), ta’lim analitikasi (Learning Analytics),
intellektual ta’lim tizimlari hamda generativ sun’iy intellekt
texnologiyalarining jadal rivojlanishi ta’lim jarayonini
tashkil etishga bo‘lgan an’anaviy yondashuvlarni qayta
ko‘rib chigishni talab etmoqda. Zamonaviy mehnat
bozorida raqobatbardosh mutaxassis tayyorlash nafaqat
fanga oid bilimlarni shakllantirishni, balki talabaning
mustaqil ta’lim olish, o‘z faoliyatini baholash, shaxsiy
rivojlanishini rejalashtirish va butun umr davomida
o‘qishga tayyorligini ham ta’minlashni taqozo etmoqda.
Shu sababli oliy ta’lim muassasalarida talabalarning
0‘z-0‘zini rivojlantirish kompetensiyasini shakllantirish
strategik vazifalardan biri sifatida garalmoqda.

So‘nggi yillarda ta’limni shaxsiylashtirish konsepsiyasi
pedagogika  nazariyasi va  amaliyotining  muhim
yo‘nalishlaridan biriga aylandi. Ushbu yondashuv har bir
talabaning bilim darajasi, kognitiv xususiyatlari, o‘quv
sur’ati, qiziqishlari va kasbiy ehtiyojlarini hisobga olgan
holda ta’lim jarayonini tashkil etishni nazarda tutadi. Biroq
an’anaviy pedagogik tizimlar bunday vazifani to‘liq amalga
oshirish imkoniyatiga ega emas, chunki ular asosan barcha
talabalar uchun yagona mazmun, bir xil topshiriglar va

umumiy baholash mezonlariga tayanadi. Bu esa ta’lim
oluvchilar o‘rtasidagi individual farqlarni hisobga olish
imkoniyatini cheklaydi.

Adabiyotlar  tahlili.  Talabalarning  o°‘z-o‘zini
rivojlantirishini ta’minlash ~ masalasi  pedagogika,
psixologiya va ta’lim texnologiyalari sohalarida uzoq
yillardan buyon tadqgiq etib kelinmoqda. Mazkur
yo‘nalishda olib borilgan ilmiy izlanishlar shuni
ko‘rsatadiki, zamonaviy ta’lim tizimida talabaning mustaqil
o‘qishi, oz faoliyatini rejalashtirishi, refleksiya olib borishi
hamda uzluksiz rivojlanishga tayyorligi ta’lim sifati va
kasbiy  kompetensiyalarni  shakllantirishning  muhim
omillaridan biri hisoblanadi.

O‘z-0‘zini  boshqaruvchi  ta’lim  nazariyasining
asoschilaridan biri B.Zimmerman talabaning o‘quv
faoliyatidagi muvaffagiyati, avvalo, uning o‘z oldiga
magsad qo‘yishi, faoliyatini rejalashtirishi, natijalarni
monitoring qilishi va o‘zini baholash ko‘nikmalari bilan
uzviy bog‘ligligini asoslab bergan. Ushbu nazariyada talaba
ta’lim jarayonining passiv ishtirokchisi emas, balki oz
rivojlanishini ongli ravishda boshgaruvchi faol subyekt
sifatida talgin gilinadi [1].

P.Pintrich tomonidan ishlab chigilgan motivatsion
yondashuvda esa o0‘z-0‘zini boshqaruvchi ta’limning
samaradorligi talabaning ichki motivatsiyasi, magsadga
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yo‘naltirilganligi va  metakognitiv  strategiyalaridan
foydalanish darajasi bilan izohlanadi [2]. Mazkur garashlar
shaxsiylashtirilgan ta’lim mubhitini yaratishda individual
motivatsiyani hisobga olish zarurligini ko‘rsatadi.

Ta’limni individuallashtirishning psixologik asoslari
J.Swellerning kognitiv yuklama nazariyasida ham o‘z
ifodasini topgan. Mazkur nazariyaga ko‘ra, o‘quv
materialining murakkabligi talabaning bilish
imkoniyatlariga mos bo‘lishi kerak. Aks holda ortigcha
kognitiv yuklama o‘quv samaradorligini pasaytiradi. Shu
sababli adaptiv o‘qitish tizimlari o‘quv materialining hajmi
va murakkabligini foydalanuvchining joriy bilim darajasiga
moslashtirish imkoniyatiga ega bo‘lishi zarur [3].

Ragamli ta’lim mubhitining rivojlanishi bilan G.Siemens
va S.Downes tomonidan ilgari surilgan konnektivizm
nazariyasi ham dolzarb ahamiyat kasb etdi. Mazkur
nazariyaga ko‘ra, bilim alohida shaxsda emas, balki axborot
tarmoglari, ragamli platformalar va ijtimoiy alogalar
tizimida shakllanadi. Shuning uchun zamonaviy ta’lim
jarayonida sun’iy intellekt, ta’lim analitikasi va raqamli
platformalar o‘quv faoliyatining ajralmas komponentiga
aylanmoqda [4, 5].

So‘nggi yillarda sun’iy intellekt asosidagi adaptiv ta’lim
tizimlariga bag‘ishlangan tadqiqotlar soni sezilarli darajada
ortmoqda. Ushbu ishlarda, asosan, ta’lim analitikasi,
mashinali  o‘qitish  algoritmlari, individual ta’lim
trayektoriyalarini loyihalash hamda pedagogik garorlarni
ma’lumotlar asosida qabul gilish masalalari yoritilgan.
Biroq mavjud ilmiy manbalar tahlili shuni ko‘rsatadiki,
tadqiqotlarning aksariyati adaptiv o‘qitishning texnologik
jihatlariga qaratilgan bo‘lib, talabalarning o0°‘z-o°zini
rivojlantirishini boshgaruvchi yaxlit pedagogik tizimning
nazariy modeli yetarli darajada ishlab chigilmagan. Mazkur
holat ushbu tadgigotning ilmiy yangiligini belgilaydi.

Tadqiqot metodologiyasi. Mazkur maqgola konseptual
xarakterga ega bo‘lib, unda empirik tajriba emas, balki
nazariy-pedagogik tahlil amalga oshirildi. Tadgiqgot
metodologiyasi zamonaviy pedagogika, shaxsiylashtirilgan
ta’lim, adaptiv pedagogik tizimlar hamda sun’iy intellekt
texnologiyalariga oid ilmiy manbalarni  kompleks
o‘rganishga asoslandi.

Tadgigot davomida quyidagi ilmiy metodlardan
foydalanildi:

ilmiy-pedagogik adabiyotlarni giyosiy va tangidiy tahlil
qilish;

tizimli tahlil orqali adaptiv pedagogik tizimning tarkibiy
elementlarini aniglash;

analiz va sintez metodlari
garashlarni umumlashtirish;

konseptual modellashtirish usuli yordamida sun’iy
intellekt asosidagi adaptiv pedagogik tizimning nazariy
modelini ishlab chiqgish;

mantigiy umumlashtirish orgali tizimning funksional
komponentlari hamda ular o‘rtasidagi o‘zaro bog‘liglikni
asoslash.

Tadgigotning metodologik asosini shaxsga
yo‘naltirilgan ta’lim, kompetensiyaviy yondashuv, tizimli
yondashuv, adaptiv  o‘qitish  konsepsiyasi  hamda
ma’lumotlarga asoslangan pedagogik boshqaruv tamoyillari
tashkil etdi. Ushbu metodologik yondashuvlar talabalarning
individual rivojlanish ehtiyojlarini hisobga oluvchi adaptiv
pedagogik tizimning nazariy modelini ishlab chigish
imkonini berdi.

Natijalar. Mazkur tadqiqot natijasida talabalarning o‘z-
o‘zini rivojlantirishini qo‘llab-quvvatlashga yo‘naltirilgan
sun’ly intellekt asosidagi adaptiv pedagogik tizimning

asosida mavjud ilmiy
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nazariy modeli ishlab chiqildi. Tizimli tahlil asosida ushbu
modelning maqgsadi, tarkibiy komponentlari, funksional
bog‘lanishlari hamda ishlash mexanizmi aniqlandi.

Tahlillar shuni ko‘rsatdiki, sun’iy intellekt asosidagi
adaptiv pedagogik tizimni fagat texnologik platforma
sifatida emas, balki pedagogik boshgaruv tizimi sifatida
talgin qilish magsadga muvofigdir. Mazkur tizimning
markazida talaba shaxsi va uning o0°‘z-o‘zini rivojlantirish
jarayoni joylashadi. Sun’iy intellekt esa pedagogik
magsadlarni amalga oshirishga xizmat giluvchi intellektual
vosita sifatida namoyon bo‘ladi.

Nazariy umumlashtirish natijalari shuni ko‘rsatdiki,
sun’iy intellekt texnologiyalaridan foydalanish adaptive
pedagogik tizimning quyidagi funksional imkoniyatlarini
kengaytiradi:

talabaning bilim darajasi va o‘quv faolligini real vaqt
rejimida monitoring gilish;

individual o‘quv ehtiyojlarini aniqlash;

moslashtirilgan o‘quv materiallarini tavsiya etish;

topshiriglarning murakkablik darajasini  avtomatik
o‘zgartirish;

akademik xavf guruhidagi talabalarni oldindan aniglash;

o‘qituvchini pedagogik qarorlar qabul qilishda analitik
ma’lumotlar bilan ta’minlash.

Shuningdek, tadgiqgot natijasida adaptiv pedagogic
tizimning samaradorligini baholash uchun mezonlar tizimi
ham taklif qilindi. Ushbu mezonlar quyidagi yo‘nalishlarni
gamrab oladi:

talabaning mustaqil ta’lim olish faolligi;

0°z-0°zini baholash va refleksiya ko ‘nikmalari;

individual ta’lim trayektoriyasiga rioya qilish darajasi;

raqamli ta’lim muhitidagi faollik;

0°z-0°zini rivojlantirish kompetensiyasining shakllanish
darajasi.

Nazariy modellashtirish natijasida ishlab chigilgan
adaptiv  pedagogik tizim modeli oliy ta’limning
shaxsiylashtirilgan raqamli ta’lim muhitida talabalar
rivojlanishini  uzluksiz  monitoring qilish, individual
pedagogik qo‘llab-quvvatlashni tashkil etish hamda
ma’lumotlarga asoslangan boshqaruv qarorlarini qabul
qilish uchun konseptual asos bo‘lib xizmat qilishi
aniglandi.

Tadgiqot natijalarining muhim jihati shundaki, unda
adaptiv pedagogik tizimning yakuniy natijasi sifatida fagat
akademik ko‘rsatkichlarning oshishi emas, balki talabaning
0°‘z-0°‘zini rivojlantirish kompetensiyasini shakllantirish
ustuvor magsad sifatida asoslandi. Shu bois tizimning
samaradorligi bilim natijalari bilan bir gatorda talabaning
mustaqil o‘rganish, o‘z faoliyatini rejalashtirish, refleksiya
yuritish va uzluksiz kasbiy rivojlanishga tayyorligi orgali
ham baholanadi.

Natijada ishlab chiqilgan nazariy model sun’iy intellekt,
ta’lim analitikasi va adaptiv pedagogik boshqaruvni yagona
konseptual tizimga integratsiyalash imkonini berishi
aniqlandi hamda u oliy ta’lim muassasalarida shaxsiylash-
tirilgan raqamli ta’lim mubhitini rivojlantirishning nazariy
asosi sifatida tavsiya etildi.

Muhokama. Mazkur tadqiqot natijalari sun’iy intellekt
asosidagi adaptiv pedagogik tizimni oliy ta’limda talabalar
0‘z-0‘zini  rivojlantirishini  qo‘llab-quvvatlovchi  yaxlit
pedagogik model sifatida talgin qilish imkonini berdi.
Natijalarning tahlili shuni ko‘rsatadiki, adaptiv pedagogik
tizimning samaradorligi fagat ragamli texnologiyalardan
foydalanish bilan emas, balki pedagogik magsadlar,
diagnostika, individual qo‘llab-quvvatlash va uzluksiz
gayta aloga mexanizmlarining yagona tizimga integratsiya-
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lashuvi bilan belgilanadi. IMRAD yondashuviga ko‘ra,
muhokama bo‘limining asosiy vazifasi olingan natijalarni
ilmiy adabiyotlar bilan solishtirish va ularning mazmunini
sharhlashdan iborat.

Tadgigot davomida ishlab chigilgan konseptual model
B.Zimmerman tomonidan ilgari surilgan o0‘z-o0‘zini
boshqaruvchi ta’lim nazariyasini zamonaviy raqamli ta’lim
muhiti sharoitida yangi bosgichga olib chigadi. Zimmerman
ta’kidlaganidek, talabaning o‘z faoliyatini rejalashtirishi,
monitoring qilishi va baholashi uning ta’limdagi
muvaffaqiyatini belgilovchi asosiy omillardan biridir.
Taklif etilgan adaptiv pedagogik tizim ushbu jarayonlarni
sun’ly intellekt algoritmlari yordamida uzluksiz qo‘llab-
quvvatlash  imkonini  yaratadi. Natijada 0°‘z-o‘zini
rivojlantirish fagat talabaning shaxsiy faolligiga emas, balki
raqamli ta’lim muhitining adaptiv imkoniyatlariga ham
tayanadigan jarayonga aylanadi [1].

Olingan natijalar P.Pintrichning motivatsion
yondashuvi bilan ham uyg‘unlashadi. Tadqiqotda ishlab
chigilgan model individual ta’lim trayektoriyasini
shakllantirishda talabaning o‘quv faolligi, motivatsiyasi va
o‘zlashtirish ~ dinamikasi  haqidagi  ma’lumotlardan
foydalanishni nazarda tutadi. Bu esa pedagogik garorlarni
umumiy mezonlar asosida emas, balki har bir talabaning

rivojlanish  xususiyatlariga mos ravishda gabul qilish
imkonini beradi [2].
J.Swellerning kognitiv yuklama nazariyasi nuqtai

nazaridan ham ishlab chigilgan model muhim afzalliklarga
ega. Adaptiv tizim o‘quv materialining murakkablik
darajasini talabaning tayyorgarligi va o‘zlashtirish sur’atiga
moslashtirishi orgali ortiqgcha kognitiv yuklamaning oldini
olishga xizmat qiladi. Shu jihatdan sun’iy intellekt
algoritmlari didaktik qarorlarni gabul gilishni avtomat-
lashtirmaydi, balki ularni ilmiy asoslangan ma’lumotlar
bilan qo‘llab-quvvatlaydi [3].

Tadgiqgot natijalari G.Siemens va S.Downes tomonidan
ishlab chigilgan konnektivizm nazariyasining zamonaviy
rivojlanish tendensiyalarini ham tasdiglaydi. Raqamli ta’lim
muhitida bilimlar faqat o‘qituvchi tomonidan uzatiladigan
axborot bilan chegaralanmaydi. Sun’iy intellekt, ta’lim
analitikasi va raqamli platformalar o‘rtasidagi o‘zaro
integratsiya talabaning individual rivojlanishini boshga-
rishga xizmat giluvchi yangi pedagogik infratuzilmani
shakllantiradi [4, 5].

Mazkur tadgiqgotning muhim ilmiy jihatlaridan biri
shundaki, unda sun’iy intellekt pedagogik jarayonning

mustaqil subyekti sifatida emas, balki pedagogik
boshgaruvning intellektual vositasi sifatida talgin gilindi.
Ushbu yondashuv o‘qituvchining kasbiy faoliyatini sun’iy
intellekt bilan almashtirish emas, balki uning analitik
imkoniyatlarini kengaytirishga garatilgan. Shuning uchun
ham adaptiv pedagogik tizimda yakuniy pedagogik qarorlar
o‘qituvchi tomonidan gabul qilinadi, sun’iy intellekt esa
ushbu qarorlarni qabul qilish uchun zarur bo‘lgan
ma’lumotlarni tahlil qiladi va tavsiyalar ishlab chiqadi.

Shuningdek, tadqigot natijalari shuni ko‘rsatadiki,
adaptiv  pedagogik tizimning samaradorligini  fagat
akademik ko‘rsatkichlar orqali baholash yetarli emas.
Talabaning 0‘z-0‘zini  rivojlantirish ~ kompetensiyasi,
refleksiv faoliyati, mustaqil ta’lim olish ko‘nikmalari, oz
faoliyatini rejalashtirish va baholash qobiliyati ham tizim
samaradorligining muhim indikatorlari hisoblanadi. Shu
bois kelgusida adaptiv pedagogik tizimlarni baholash
metodikalarida mazkur ko‘rsatkichlarni ham kompleks
hisobga olish magsadga muvofiqdir.[6]

Xulosa. Mazkur tadqiqot natijalari talabalarning o‘z-
o‘zini rivojlantirishini ta’minlashda sun’iy intellekt
asosidagi  adaptiv pedagogik tizim zamonaviy oliy
ta’limning shaxsiylashtirilgan va ma’lumotlarga asoslangan
modelini amalga oshirishning istigbolli pedagogik yechimi
ekanligini ko‘rsatdi. Nazariy tahlillar asosida adaptive
pedagogik tizimning mohiyati aniglandi, uning tarkibiy
komponentlari, funksional imkoniyatlari hamda
shaxsiylashtirilgan ragamli ta’lim muhitidagi o‘rni ilmiy
jihatdan asoslandi.[7]

Tadgigotning muhim ilmiy natijalaridan biri shundan
iboratki, unda sun’iy intellekt adaptiv pedagogik tizimning
asosiy magsadi emas, balki pedagogik qarorlarni ilmiy
asoslash va o‘qituvchining kasbiy faoliyatini qo‘llab-
guvvatlovchi intellektual vosita sifatida talgin gilindi. Shu
sababli tizimning markaziy elementi texnologiya emas,
balki talabaning o‘z-o‘zini rivojlantirish jarayoni va uni
pedagogik boshgarish mexanizmlari hisoblanadi.[8]

Mazkur maqola konseptual tadqiqot bo‘lganligi sababli,
ishlab chigilgan model nazariy asoslar bilan cheklanadi.
Kelgusidagi tadgigotlarda ushbu adaptiv pedagogik tizimni
oliy ta’lim muassasalari amaliyotida joriy etish, uning
samaradorligini eksperimental sinovdan o‘tkazish, sun’iy
intellekt algoritmlarining pedagogik natijalarga ta’sirini
statistik jihatdan baholash hamda o‘z-o°zini rivojlantirish
kompetensiyasining  shakllanish  dinamikasini empirik
ma’lumotlar asosida tahlil gilish magsadga muvofiqdir [9].
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THE ROLE AND SIGNIFICANCE OF FOLKLORE
IN THE UPBRINGING OF PRIMARY SCHOOL-AGE STUDENTS
Qadirov Jurabek Ayitbayevich — independent researcher
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: xalq og‘zaki ijodi, folklor, boshlang‘ich ta'lim, xalq pedagogikasi, milliy qadriyatlar, tarbiya, maqol,
ertak, topishmoq, o‘quvchi.

Rezyume. Magqolada boshlang‘ich ta'lim yoshidagi o‘quvchilarni tarbiyalash jarayonida o‘zbek xalq og‘zaki ijodidan
foydalanishning pedagogik imkoniyatlari tahlil qilingan. Xalq og‘zaki ijodi namunalarining o‘quvchilarda milliy
gadriyatlarga hurmat, ma'naviy-axloqiy fazilatlar, vatanparvarlik, mustaqil fikrlash hamda nutq madaniyatini
shakllantirishdagi o‘rni ilmiy manbalar asosida yoritilgan. Shuningdek, ertak, maqol, topishmoq, doston va boshqa folklor
janrlarining boshlang‘ich ta'lim jarayonidagi didaktik hamda tarbiyaviy imkoniyatlari tahlil qilinib, ularni zamonaviy ta'lim
jarayoniga integratsiya qilish bo‘yicha ilmiy xulosalar bayon etilgan.

KiroueBble cjioBa: YCTHOC HApOAHOC TBOPYCCTBO, (I)OJ'ILKJ'IOP, Ha4YaJIbHOC O6paBOBaHI/I€, BOCIIMTAHUEC, HaApOJAHAA
negaroruka, HaliMOHaJIbHBIC ICHHOCTH, CKAa3Ka, IOCJI0BULA, 3arajka, ydaluecs.

Pe3ome. B craTthe AHAJIM3UPYIOTCA NEAArOTUYCCKUEC BO3MOXKHOCTU HCHOJIB30BaHUA y36el<c1<0ro YCTHOI'O HApOAHOTO
TBOpYCCTBA B BOCHHUTAHHWU YYAIIUXCA Ha4YaJbHOM IIIKOJIBL. OCBCH.[aeTCSI BIIMAHHUC HpOI/ISBeZ[eHI/Iﬁ q)oannopa Ha
(1)OpMI/Ip0BaHI/Ie HallMOHAJIbHBIX HeHHOCTeﬁ, HPABCTBCHHBIX KAa4Y€CTB, KYJbTYPbl p€iH, CAMOCTOATCIbHOI'O MBIIUJICHUSA U
NMaTPpUOTHUICCKOT'O BOCIIMTAHNA HIKOJIBbHUKOB. PaCCManHBaIOTCSI JUIAKTUYCCKHEC U BOCITUTATCIIBHBIC BO3MOXHOCTH CKa30K,
IIOCJIOBHII, 3araoK U 3IMHYCCKUX HpOHSBC}lCHHﬁ, a TaKke 000CHOBBIBAETCS HCO6XO]II/IMOCTI) HX HIUPOKOTO MCIIOJIb30BAHUA
B COBPEMEHHOI 00pa3oBaTeIbHON MPAKTHKE.

Key words: oral folk literature, folklore, primary education, folk pedagogy, national values, moral education, fairy
tales, proverbs, riddles, students.

Summary. This article examines the pedagogical potential of Uzbek oral folk literature in the moral education of
primary school students. It analyzes the role of folklore in developing national values, ethical qualities, patriotism,
independent thinking, and speech culture among young learners. The educational significance of fairy tales, proverbs,
riddles, and epic works is discussed, and recommendations are provided for integrating folklore into contemporary primary
education.

Kirish. Jamiyat taraqgiyoti, avvalo, ma'naviy barkamol,
mustaqil fikrlaydigan va milliy gadriyatlarga hurmat ruhida
voyaga yetgan yosh avlodni tarbiyalash bilan chambarchas
bog‘liq. Shu bois O‘zbekiston Respublikasida ta’lim
tizimini modernizatsiya gilish jarayonida o‘quvchilarning
ma'naviy-axlogiy kamolotini ta’minlash, ularda milliy va
umuminsoniy gadriyatlarni shakllantirish davlat
siyosatining ustuvor yo‘nalishlaridan biri sifatida e’tirof
etilmogda. Mazkur vazifalarni samarali amalga oshirishda
xalq og‘zaki ijodi muhim pedagogik manba hisoblanadi.

O‘zbek xalq og‘zaki ijodi xalgning ko‘p asrlik hayotiy
tajribasi, ma'naviy merosi, urf-odatlari, axlogiy garashlari
va estetik didini o‘zida mujassam etgan noyob madaniy
boylikdir.  Folklor asarlarida ezgulik va yovuzlik,
mehnatsevarlik va dangasalik, vatanparvarlik, do‘stlik,
halollik, mardlik hamda insonparvarlik kabi umuminsoniy
gadriyatlar badiiy obrazlar vositasida ifodalangan. Shu
sababli folklor namunalari yosh avlodni tarbiyalashning
samarali vositalaridan biri sifatida xalq pedagogikasida
alohida o‘rin egallaydi.

Boshlang‘ich maktab davri bolaning shaxs sifatida
shakllanishida eng muhim bosgichlardan biri sanaladi.
Aynan shu davrda o‘quvchilarda axlogiy me’yorlar, estetik

did, nutg madaniyati, milliy o‘zlikni anglash va ijtimoiy
munosabatlarga oid dastlabki tasavvurlar shakllanadi. Shu
nuqtai nazardan, xalq og‘zaki ijodi namunalaridan ta’lim-
tarbiya jarayonida maqsadli foydalanish o‘quvchilarning
ma'naviy kamolotini ta’minlashda muhim pedagogic
imkoniyatlarni yuzaga chigaradi.

So‘nggi yillarda xalq og‘zaki ijodini asrash, o‘rganish
va ta'lim tizimiga tatbiq etish bo‘yicha davlat miqyosida

gator chora-tadbirlar amalga oshirilmogda. Xususan,
baxshichilik ~ san'atining ~ YUNESKOning  Insoniyat
nomoddiy madaniy merosi reprezentativ ro‘yxatiga

kiritilishi hamda milliy folklor merosini rivojlantirishga
garatilgan  normativ-huqugiy hujjatlarning gabul gilinishi
ushbu yo‘nalishdagi ilmiy tadqiqotlarning dolzarbligini
yanada oshirdi.

Mazkur tadgiqgotning magsadi boshlang‘ich ta'lim
yoshidagi o‘quvchilar tarbiyasida xalq og‘zaki ijodining
pedagogik imkoniyatlarini ilmiy tahlil qilish, uning
o‘quvchilarning  ma’naviy-axlogiy =~ kamoloti,  nutq
madaniyati va milliy tafakkurini rivojlantirishdagi
ahamiyatini asoslashdan iborat.

Yangiligi. Tadqiqotda boshlang‘ich ta'lim yoshidagi
o‘quvchilar tarbiyasida xalq og‘zaki ijodi janrlarining
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pedagogik imkoniyatlari tizimli ravishda tahlil gilinib,
ularni zamonaviy kompetensiyaviy yondashuv asosida
ta'lim jarayoniga integratsiya qilishning ilmiy-metodik
asoslari ishlab chiqildi.

Amaliy ahamiyati. Tadqiqot natijalaridan boshlang‘ich
ta’lim fanlari darsliklari va metodik qo‘llanmalarini
takomillashtirishda, pedagogika oliy ta'lim muassasalarida
"Boshlang‘ich ta’lim pedagogikasi”, "Xalq pedagogikasi",
"O‘qish  metodikasi"  fanlarini  o‘qitishda  hamda
umumta‘lim maktablarining tarbiyaviy ishlarida
foydalanish mumkin.

Tadqiqot natijalari shuni ko‘rsatdiki, xalq og‘zaki ijodi
boshlang‘ich ta’lim tizimida nafaqat o‘quvchilarning
bilimini  boyituvchi, balki ularning ma'naviy-axlogiy
kamolotini  ta'minlovchi muhim  pedagogik vosita
hisoblanadi. Folklor namunalarining tarbiyaviy ahamiyati
xalqning ko‘p asrlik hayotiy tajribasi, dunyogarashi va
axloqiy qadriyatlarini o‘zida mujassam etganligi bilan
izohlanadi. Shu jihatdan xalq og‘zaki ijodi zamonaviy
pedagogika tamoyillari bilan uyg‘unlashib, shaxsga
yo‘naltirilgan ta'lim jarayonida samarali didaktik vosita
sifatida namoyon bo‘ladi.

Mahmud Koshg‘ariyning «Devonu lug‘otit turk»
asarida maqol va hikmatli iboralarning keng qo‘llanilishi
xalg donishmandligi til va tafakkur taragqiyotining muhim
omili ekanligini ko‘rsatadi. Keyingi davrlarda Hodi
Zarifov, To‘ra Mirzayev, Bahodir Sarimsogov, Omonulla
Madayev va boshqga folklorshunos olimlar tomonidan olib
borilgan tadgiqotlarda ham folklor namunalarining
tarbiyaviy, estetik va ma'rifiy imkoniyatlari ilmiy jihatdan
asoslab berilgan. Mazkur tadgigot natijalari ushbu ilmiy
qarashlarni  to‘ldirgan holda, xalq og‘zaki ijodidan
boshlang‘ich  ta'lim jarayonida tizimli foydalanish
o‘quvchilarning shaxsiy kompetensiyalarini rivojlantirishga
sezilarli ta'sir ko‘rsatishini tasdiglaydi [3].

Boshlang‘ich sinf o‘quvchilarining yosh va psixologik
xususiyatlari xalq og‘zaki ijodi namunalarining mazmuni
bilan uzviy bog‘liqdir. Ertaklardagi obrazlarning yorqinligi,
vogealarning qizigarliligi hamda ezgulik va yovuzlik
o‘rtasidagi qarama-garshilik bolalarda vogelikni badiiy
idrok etish, axlogiy mezonlarni anglash va xulg-atvorni
baholash ~ ko‘nikmalarini  shakllantiradi. Bu esa
o‘quvchilarning emotsional intellekti, ijtimoiy faolligi va
mulogot madaniyatining rivojlanishiga xizmat giladi.

Magollar va matallar o‘quvchilarda qisqa, lo‘nda va
mazmunli fikr  bildirish  ko‘nikmasini rivojlantiradi.
Ularning dars jarayonida muntazam qo‘llanilishi
o‘quvchilarning lug‘at boyligini kengaytirish, nutq
madaniyatini yuksaltirish hamda mantigiy tafakkurini
rivojlantirishga yordam beradi. Aynigsa, ona tili va o‘qish
savodxonligi darslarida magollardan foydalanish ta'limning
amaliy yo‘naltirilganligini kuchaytiradi.

Topishmoqlar o‘quvchilarning analiz, sintez, taqqoslash
va umumlashtirish  kabi  tafakkur  operatsiyalarini
faollashtiradi. Ularni yechish jarayonida bolalar muammoli
vaziyatni hal qilish, dalillarni tahlil gilish va xulosalar

chigarish  malakasini  egallaydilar.  Shu  sababli
topishmoglarni  zamonaviy interfaol metodlar bilan
uyg‘unlashtirish ~ boshlang‘ich  ta'lim  samaradorligini

oshirishning muhim omillaridan biri hisoblanadi.

Doston va rivoyatlarda ifodalangan vatanparvarlik,
jasorat, sadogat, ota-onaga hurmat, do‘stlik va fidoyilik
kabi fazilatlar o°‘quvchilarning fuqarolik pozitsiyasini

shakllantirishda muhim tarbiyaviy ahamiyat kasb etadi.
Aynigsa, "Alpomish", "Go‘ro‘g‘li" turkumidagi dostonlar
hamda xalq gahramonlari hagidagi rivoyatlar yosh avlodni
milliy gadriyatlarga hurmat ruhida tarbiyalashga xizmat
giladi.

Shuningdek, xalq og‘zaki ijodining sinkretik tabiati,
ya'ni so‘z, kuy va ijro elementlarining uyg‘unligi boshlan-
g‘ich sinf o‘quvchilarining estetik didini rivojlantirishga
ham 1ijobiy ta'sir ko‘rsatadi. Baxshichilik, lapar va xalq
qo‘shiglaridan sinfdan tashqari mashg‘ulotlarda foydalanish
bolalarda milliy madaniyatga gizigishni kuchaytiradi hamda
ularning ijodiy faolligini rag‘batlantiradi.

Tadgiqot davomida aniglangan natijalar  shuni
ko‘rsatadiki, xalq og‘zaki ijodi namunalaridan dars va
sinfdan tashqari tarbiyaviy mashg‘ulotlarda tizimli foyda-
lanish o‘quvchilarning kommunikativ kompetensiyasi,
ijjtimoiy moslashuvi, milliy o‘zligini anglash darajasi va
ma'naviy barkamolligini rivojlantirishga xizmat giladi. Shu
bois boshlang‘ich ta'lim dasturlarida folklor materiallaridan
foydalanish metodikasini yanada takomillashtirish dolzarb
pedagogik vazifalardan biri hisoblanadi.

Metodlar. Mazkur tadqiqotda boshlang‘ich ta’lim
yoshidagi o‘quvchilar tarbiyasida xalq og‘zaki ijodining
pedagogik imkoniyatlarini aniglash magsadida nazariy va
giyosiy tahlil metodlaridan foydalanildi. Tadgigotning
metodologik asosini O‘zbekiston Respublikasining ta'lim
sohasiga oid normativ-huqugiy hujjatlari, xalq pedagogikasi
nazariyasi, zamonaviy pedagogika hamda folklorshunos-
likka oid ilmiy tadgiqotlar tashkil etdi.

Tadgigot davomida ilmiy adabiyotlarni tizimli tahlil
gilish, tarixiy-giyosiy yondashuv, pedagogik kuzatish,
umumlashtirish va mantiqiy tahlil metodlari qo‘llanildi.
Xususan, Mahmud Koshg‘ariyning "Devonu lug‘otit turk"
asari, M.Koshg‘ariy [1], M.H.Zarifov [2], T.Mirzayev [3],
O.Madayev [6], B.Sarimsoqov [4], M.Jo‘rayev [5] va
boshga folklorshunos olimlarning ilmiy qarashlari
o‘rganildi. Shuningdek, boshlang‘ich ta'lim darsliklari
hamda =xalq og‘zaki ijodi namunalarining tarbiyaviy
imkoniyatlari giyosiy tahlil gilindi.

Tadqgiqot obyekti sifatida o‘zbek xalq og‘zaki ijodi
namunalarining boshlang‘ich ta'lim jarayonidagi tarbiyaviy
imkoniyatlari tanlandi. Tadgiqot predmeti esa folklor
janrlarining o‘quvchilarda ma'naviy-axloqgiy fazilatlar, nutq
madaniyati, ijodiy tafakkur wva milliy qgadriyatlarni
shakllantirishdagi pedagogik ahamiyatidan iborat.

Natijalar. Tahlillar shuni ko‘rsatdiki, xalq og°zaki ijodi
boshlang‘ich ta'lim tizimida o‘quvchilarning shaxs sifatida
kamol topishiga xizmat qiluvchi muhim pedagogik
vositalardan biridir. Folklor namunalari xalqning ko‘p
asrlik hayotiy tajribasi, ma'naviy merosi va axlogiy
qadriyatlarini o‘zida mujassam etgani sababli ularning
tarbiyaviy imkoniyatlari boshga badiiy manbalarga nisbatan
kengroq namoyon bo‘ladi.

Folklor namunalarining o‘ziga xos xususiyatlaridan biri
ularning og‘zaki ijod mahsuli sifatida avloddan avlodga
o'tib kelayotganidir. Ana shu jarayonda asarlar xalgning
ijtimoiy hayoti, ma'naviy qarashlari va tarixiy tajribasi bilan
boyib borgan. Natijada ertak, doston, maqol, topishmoq

va rivoyatlar nafagat badiiy meros, balki xalg
pedagogikasining muhim vositasiga aylangan.
Tadqiqot natijalari  shuni  ko‘rsatadiki,  folklor

janrlarining har biri boshlang‘ich sinf o‘quvchilarining
rivojlanishiga turlicha ta'sir ko ‘rsatadi.
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Ertaklar bolalarda yaxshilik va yomonlikni farglash,
adolat, halollik, mehnatsevarlik va insonparvarlik kabi
axlogiy fazilatlarni shakllantirishga xizmat giladi. Ertak
gahramonlarining xatti-harakatlarini tahlil qilish orqali
o‘quvchilarda mustaqil fikrlash va voqea-hodisalarni
baholash ko‘nikmalari rivojlanadi.

Magqollar xalgning hayotiy tajribasi va donishmand-
ligining qgisga hamda mazmunli ifodasidir. Ular
o‘quvchilarda mantiqiy fikrlashni rivojlantirish, nutq
boyligini oshirish hamda axlogiy me'yorlarni anglashga
yordam beradi. Dars jarayonida magollardan foydalanish
o‘quvchilarning fikrini lo‘nda, aniq va mazmunli ifodalash
ko‘nikmalarini rivojlantiradi.

Topishmoglar  esa  o‘quvchilarning  tafakkuri,
kuzatuvchanligi, topgirligi va mantigiy xulosa chigarish
qgobiliyatini  rivojlantiruvchi  samarali  didaktik vosita
hisoblanadi. Topishmoglarni yechish jarayonida bolalar

analiz, taqgoslash va umumlashtirish kabi intellektual
operatsiyalarni faol qo‘llaydilar.

Bundan tashgari, tez aytishlar o‘quvchilarning
talaffuzini yaxshilash, nutq apparatini rivojlantirish va
og‘zaki nutq ravonligini oshirishda muhim vosita
hisoblanadi. Aynigsa, boshlang‘ich sinf o‘quvchilarida
fonetik ko‘nikmalarni shakllantirishda tez aytishlarning
pedagogik samaradorligi yugori hisoblanadi [2].

Xulosa qilib aytganda, xalq og‘zaki ijodi boshlang‘ich
ta'lim tizimida ma'naviy barkamol, milliy gadriyatlarga
hurmat ruhida tarbiyalangan, mustagil fikrlovchi va ijodkor
shaxsni shakllantirishning muhim pedagogik omillaridan
biri hisoblanadi. Shu sababli uning tarbiyaviy imkoni-
yatlarini  zamonaviy pedagogik texnologiyalar bilan
uyg‘unlashtirish ta’lim tizimining dolzarb vazifalaridan biri
bo‘lib golmoqda.
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Rezyume. Maqolada differensial geometriya fanining “Egri chiziqlar” mavzusini o‘qitishda topologik yondashuv
hamda zamonaviy axborot-kommunikatsiya texnologiyalari (AKT), xususan GeoGebra dasturidan foydalanishning ilmiy-

metodik asoslari tahlil gilingan.

KnaroueBble cioBa: anddepeHnnanbHas TeOMETpHUs, KpUBas, TOIMOJOTHIECKOE OIpPEIeICHHEe, NapaMeTpHIecKoe
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Pe3rome. B crathe aHAMM3MPYIOTCS HAyYHO-METOANYECKHE OCHOBBI HCIIOIB30BaHMS TOIOJIOTHYECKOTO MOAXOAA
COBPEMEHHBIX HMH(OPMAIIMOHHO-KOMMYHUKaIMOHHBIX TexHoioruii (MKT), B wacTHocTH mporpaMMHOTrO oOecredeHHs
GeoGebra, npu 00yuennu teme «Kpusbie» B kypce nuddepeHiuansHoi reoMeTpun.

Key words: differential geometry, curve, topological definition, parametric equation, GeoGebra, ICT, methodological

approach, graphical thinking, pedagogical experiment.

Summary. The article analyzes the scientific and methodological foundations of applying a topological approach and
modern information and communication technologies (ICT), particularly the GeoGebra software, in teaching the 'Curves'

topic in differential geometry.

Kirish. Bugungi kunda oliy ta’lim tizimida matematika
fanlarini, xususan, abstrakt nazariy tushunchalarni o‘qitish
metodikasini takomillashtirish dolzarb pedagogik vazifa-
lardan biri hisoblanadi. Differensial geometriya yuqori
darajadagi mantigiy va fazoviy tafakkurni talab etuvchi
fan sifatida talabalarda ilmiy tafakkur va geometric
modellashtirish ko‘nikmalarini shakllantirishda muhim
o‘ringa ega.

Differensial geometriyani o‘qitishning an’anaviy
yondashuvida asosiy e’tibor ma’ruzalar, matnlar va
formulalar bilan ishlashga garatiladi. Bu usullar bazaviy
matematik tayyorgarlikni ta’minlasa-da, har doim ham
materialni chuqur tushunish va o‘zlashtirishga xizmat
qilmaydi. Mazkur tadqiqotning asosiy e’tibori axborot-
kommunikatsiya texnologiyalarining didaktik imkoni-
yatlarini tizimli ochib berishga garatilgan bo‘lib, ular
vositasida differensial geometriya kursidagi abstrakt
tushunchalarni vizual modellashtirish, talabalarning grafik
tafakkurini rivojlantirish va fanni o‘qitish samaradorligini
sifat jihatidan yangi bosqichga ko‘tarish nazarda
tutiladi.

Metodlar.Tadgiqot jarayonida ilmiy-metodik adabi-
yotlar tahlili, pedagogik kuzatuv, tajriba-sinov va grafik
modellashtirish metodlaridan foydalanildi. O‘quv jarayoni
80 dagigalik model asosida 4 bosqichda tashkil etildi:

1. Topologik kirish: Chizigni intervalning uzluksiz
obrazi (y:l — R") sifatida kiritish. Dastlab talabaga

chizigni misol tarigasida harakat izlari, iplarning shakli,
spirallar, yo‘llar, grafiklar ko‘rinishida tasavvur ettirish
orgali intuitiv anglashga yordam beriladi. Keyinchalik bu

tasavvurlar ~ rasmiy  matematik  formulalar  bilan
mustahkamlanadi.
Mavzuni  o‘qitishda quyidagi klassifikatsiyalarni

bosgichma-bosgich kiritish magsadga muvofiqdir:

e elementar chiziglar — sodda analitik ifoda bilan
beriladigan chiziglar;

¢ sodda chiziglar — o‘zini kesib o‘tmaydigan chiziqlar;

e umumiy chiziglar — o‘zini kesib o‘tishi yoki
murakkab topologik xossaga ega bo‘lishi mumkin bo‘lgan
chiziglar;

e silliq chiziglar — parametrik funksiyalari yetarli
darajada differensiallanuvchi chiziglar.

Mazkur tushunchalarni talabalarga faqat ta’rif orqali
emas, balki grafik misollar bilan tushuntirish o‘zlashtirish
samaradorligini oshiradi

2. Geometrik talgin: Nugtaning fazodagi harakat
trayektoriyasini vizual anglash. Differensial geometriyada
chiziq (yoki egri chiziq) — bu fazoda yoki tekislikda
harakatlanayotgan nuqtaning izidir. U ko‘plab real
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jarayonlar va shakllarni matematik modellashtirishda
asosiy  vosita  sifatida  xizmat qiladi. Fazoda
X=t,X=1% 2z =1t tenglama bilan chizig berilgan,
Geogebra dasturida chizigning ko'rinishini nugtalar bilan,
so'ng ularni tutashtirish amaliyatini bajaramiz [1]. Berilgan
chizig quyidagi korinishni oladi.
BekTop
(1.9
®r= (3.61)
6.86
ﬂapamerpuuecxaﬂ Kpusasn

x=t 1

@ v: y=t2 ) —200<t<200
zZ= tj J

Touka

® M= (1.9, 3.61, 6.86)

Yucno

®u=19

l-rasm. X=t,X=t?z=t> tenglama bilan berilgan
chizig.

3. Analitik va parametrik ifodalash: Anig, noaniq va
parametrik tenglamalar tizimini tahlil gilish. Chiziglarni
berishning asosiy usullari o‘rganildi:

Aniq tenglama: Y = f (X)

Bu usul eng sodda ko‘rinish bo‘lib, talaba chizigni
funksiyaning grafigi sifatida gabul giladi. Misol: y = NG

Noaniq tenglama: F(x,y)=0

bu usulda egri chiziq to‘g‘ridan-to‘g‘ri y = f ()
ko‘rinishda emas, balki ikki o‘zgaruvchili tenglama orqali
beriladi. Misol: x* +y?-1=0

Parametrik tenglama: tekislikda x = x(t), y = y(t).
fazoda x = x(t), y = y(t),z = z(t). Misol: x=cost, y =sint

Mazkur usul differensial geometriyada eng muhim
usullardan  biri  bo‘lib, chiziqni nuqtaning harakat
trayektoriyasi sifatida talgin qgilish imkonini beradi.

4. IT asosida vizualizatsiya: GeoGebra muhitida
parametrik tenglamalarni dinamik o‘zgartirish va tahlil
qilish.

GeoGebra dasturida egri chiziglar qurildi, parametrlar-
ning o‘zgarishi bilan grafik shaklning o‘zgarishi kuzatildi,
noaniq tenglamalar vizual tahlil gilindi.

1-misol. Anig ko'rinishdagi tenglama bilan egri chiziq

berilgan:
3

y= X
x* -3
GeoGebra’ga Kkiritish: y = x"3 / (x2 - 3)

Mazkur misolda talabalar:

o funksiyaning aniglanish sohasini topdi;

e uzilish nugtalarini anigladi;

o vertikal asimptotalarni kuzatdi;

o grafikning turli sohalardagi vaziyatini tahlil gildi.

Topologik nugtai nazardan, mazkur elementar chiziq
uchta bog‘lanishli bo‘lmagan komponentdan tashkil topgan.
Har bir komponent o‘z navbatida ochiq intervalga
gomeomorfdir. GeoGebra’dagi dinamik tahlil ushbu
komponentlarning uzluksiz deformatsiyaga uchrashi va
ularning topologik tabiatini tushunishda vizual ko‘makchi
vazifasini o‘taydi.

a

2-rasm. y _ X’
x* -3

tenglama bilan berilgan egri chiziq

grafigi.

Mazkur grafikni  GeoGebra yordamida qurish
talabalarga egri chiziglarning uzilish nugtalari, asimptotik
xossalari va lokal vaziyatini vizual ravishda kuzatish
imkonini beradi.

2-misol. Parametrik tenglama bilan egri chiziq berilgan

3at 3at?

e T e

GeoGebra’ga kiritish. Avval:a=1

So‘ng: Curve(3*a*t/(1+t"3), 3*a*t"2/(1+t"3), t, -10, 10)
malumoti Kiritiladi.

Mazkur misolda talabalar:

e parametrik chizigni qurdi;

ot parametrining geometrik ma’nosini tushundi;

e d parametrining grafik shaklga ta’sirini kuzatdi;

e nuqtaning trayektoriya bo‘ylab harakatini model-
lashtirdi.

Bu tenglama Dekart yaprogi deb nomlanuvchi
algebraik egri chizigni ifodalaydi. Ushbu chiziq differensial
geometriya kursida o‘zini o°‘zi kesish nuqtasi (singular
nuqta) mavjud bo‘lgan chiziglarni tahlil qilish uchun
klassik misol bo‘lib xizmat qiladi.

Topologik nuqtai nazardan, bu chiziq yagona
bog‘langan komponentdan tashkil topgan bo‘lib, u
singulyar (o‘zini o°‘zi kesuvchi) nuqtaga ega bo‘lgan
murakkab algebraik egri chizigdir. Uning yopiq gismi
(ilmoq) topologik jihatdan aylanaga gomeomorf bo‘lsa,
cheksiz tarmoglari ochiq intervallar bilan ekvivalentdir.
GeoGebra muhitidagi dinamik modellashtirish talabalarga
chizigning singulyar nugta atrofidagi vaziyatini va uning
topologik yaxlitligini vizual anglashda ko‘maklashadi.
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3-rasm. y _ 3at =3Lt2 tenglama bilan berilgan egri
1+ 7 1488
chiziq grafigi.

Parametrik chiziglarni GeoGebra muhitida qurish
talabalarda parametrik tafakkurni shakllantiradi. Talaba
chizigni endi fagat tenglama emas, balki nugtaning
trayektoriyasi sifatida gabul giladi.

3-misol. Anig emas ko'rinishda tenglama bilan egri
chiziqg berilgan: xy*—y? —4x=0.

GeoGebra’ga Kkiritish: X3 + x*y"2 - x"2 -y*"2=0

Mazkur misolda talabalar:

¢ noaniq tenglama bilan berilgan chizigni tahlil gildi;

e asosiy nugtalarni anigladi;

o grafik shakl va simmetriya xossalarini kuzatdi;

e algebraik ifoda bilan geometrik shakl orasidagi
bog‘lanishni tushundi.

Noaniq tenglamalar bilan berilgan chiziglarni GeoGebra
yordamida tasvirlash talabalarda analitik ifoda bilan
geometrik obraz o‘rtasidagi bog‘lanishni mustahkamlaydi.
Bu usul aynigsa differensial geometriyaning boshlang‘ich
bosgichida samarali hisoblanadi.

Topologik jihatdan bu chiziqg ham uzilishga ega va bir
nechta komponentdan iborat. Ular Xx=1 vertikal
asimptotasi orqali ajraladi. Har bir komponent o°‘z
navbatida ochig intervalga gomeomorfdir. GeoGebra
mubhitidagi dinamik modellashtirish talabalarga chizigning
X =lasimptotasi yaginidagi giperbolik vaziyatini va uning
OX ofgiga nisbatan simmetrik tuzilishini vizual anglash

imkonini beradi.

4-rasm. xy’-y?—4x=0 tenglama bilan berilgan egri
chiziq grafigi.

Tadgiqot jarayonida ilmiy-metodik adabiyotlar tahlili,
pedagogik kuzatuv va ikki guruhda tashkil etilgan
eksperiment metodlaridan foydalanildi. Tajriba uchun ikki
guruh tanlab olindi:

1. Nazorat guruhi: Darslar an’anaviy metodika
(ma’ruza va yozma mashg‘ulotlar) asosida o‘tildi.

2. Eksperimental guruh: Dars jarayoniga topologik
yondashuv  hamda GeoGebra asosidagi interaktiv
laboratoriya mashg‘ulotlari joriy etildi.

O‘quv jarayoni 80 daqiqalik model asosida, topologik
kirishdan vizual modellashtirishgacha bo‘lgan bosqichlarda
amalga oshirildi.

Natijalar. Pedagogik tajriba-sinov ishlari
quyidagi qiyosiy tahlilni ko‘rsatdi:

natijalari

1-jadval. Pedagogik tajriba-sinov natijalarining
giyosiy tahlili
Guruhlar Dastlabki | Yakuniy O‘sish
natija natija | ko‘rsatkichi
Nazorat guruhi |- 5q0, 68% +12%
(An’anaviy)
Eksperimental
guruh 57% 86% +29%
(GeoGebra/IT)
Statistik ma’lumotlar shuni tasdiglaydi: dastlabki

bilimlari deyarli teng bo‘lgan ikki guruhda eksperiment
yakuniga ko‘ra, AKT va interaktiv yondashuv go‘llanilgan
guruh (29% o°‘sish) an’anaviy usuldagi guruhga (12%
o°sish) nishatan sezilarli darajada yuqori ko‘rsatkich gayd
etdi.

Muhokama. An’anaviy darslarda talabalar formulalarni
mexanik yodlashga moyil bo‘lsalar, AKT vositalari
(GeoGebra) yordamida egri chiziq “jonli obyekt”ga
aylanadi. Bu yondashuv  abstrakt tushunchalarni
ko‘rgazmali tarzda idrok etishga yordam beradi. Tadqiqot
jarayonida differensial geometriya fanida  maxsus
laboratoriya mashg‘ulotlarini joriy etish nafagat qulay,
balki zamonaviy ta’lim uchun zaruriy ehtiyoj ekanligi
isbotlandi. Topologik yondashuvni vizual modellashtirish
bilan uyg‘unlashtirish talabalarda parametrik tafakkur va
mustaqil izlanish  ko‘nikmalarini  sezilarli darajada
kuchaytiradi.

Xulosa. “Egri chiziglar” mavzusini o‘qitishda topologik
ta’rifdan boshlab, uni IT vositalari bilan vizualizatsiya
qilish ta’lim sifatini tubdan oshiradi. Olingan natijalar
asosida quyidagi amaliy tavsiyalar ishlab chigildi:

1. “Egri chiziqlar” mavzusini topologik yondashuv
asosida  Kiritish orqali mavzuning mohiyatini
chugqurlashtirish.

2. Differensial geometriya o‘quv dasturiga ragamli
laboratoriya bloklarini kiritish va amaliy mashg‘ulotlarda
GeoGebra muhitidan faol foydalanish.

3. Har bir nazariy qoidani dinamik grafik model-
lashtirish bilan uyg‘unlashtirish orqali talabalarda grafik
tafakkurni rivojlantirish.
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Tayanch so‘zlar: pedagogik texnologiya, keys-stadi, muammoli vaziyat, uglevodorodlar, neft mahsulotlari, tabiiy gaz,
plastmassa, sintetik tola, kauchuk.

Rezyume. Maqolada umumta’lim maktablarida kimyo fanining muhim bo‘limi hisoblangan uglevodorodlar mavzusini
o‘qitishda keys-stadi (case study) usulidan foydalanish masalalari yoritilgan. Keys-stadi usulining pedagogik imkoniyatlari,
o‘quv jarayonidagi roli hamda o‘quvchilarning analitik fikrlashini rivojlantirishdagi ahamiyati tahlil qilingan.

KaroueBble cioBa: 1memarorudyeckas —TEXHOJNOTHs, Keifc-cramy, TNpoOJNeMHas CHTyauus, YIJeBOJOPOIbI,
HeTEenPOAYKTHI, MPUPOIHBIH a3, IIACTMAcCa, CHHTETHYECKOE BOJIOKHO, KaydyK.

Pe3tome. B crartbe paccMaTpHBalOTCsS BOIPOCH UCIIOJIB30BaHHUS MeTo/a Keiic-cTanau (case study) mpu npernonaBaHuu
TEMBI YTJICBOJIOPOIOB, SIBIISIOIIEHCS OJHMM M3 BaXKHBIX pa3/ieioB XMMHUHU B CHCTeMe OOIIEero cpegHero oO0pa3oBaHMS.
[Tpoananu3MpoBaHbl MeNAarordueckue BO3MOXHOCTH MeETolla KeHC-CTaay, €ro pojb B Y4eOHOM Ipolecce, a TaKke
3HAYCHUE B PA3BUTUH aHATUTUYECKOTO MBILUICHUS YYalIuXCsl.

Key words: pedagogical technology, case study, problem situation, hydrocarbons, petroleum products, natural gas,

plastics, synthetic fibers, rubber.

Summary. The article examines the use of the case study method in teaching the topic of hydrocarbons, which is one of
the important sections of chemistry in the system of general secondary education. The pedagogical potential of the case
study method, its role in the educational process, and its significance in developing students’ analytical thinking are

analyzed.

Kirisiw. Hazirgi kunde bilimlendiriw sistemasin
modernizaciyalaw procesinde oqiw procesine zamanagdy
pedagogikaliq texnologiyalardi engiziw ulken ahmiyetke
iye bolmagta. Asirese, tabiyiy panlerdi, sonia ishinde,
ximiya panin oqitiwda oqiwshilardin erkin pikirlewdi
rawajlandiriw, mashqalali jagdaylard: tallaw ham ilimiy
juwmagqlar shigariw konlikpelerin qaliplestiriw ahmiyetli
maselelerden biri esaplanadi. Usi koézqarastan interaktiv
oqittw metodlarinan paydalaniw bilimlendiriw natiyjeliligin
arttirrwda ahmiyetli faktor bolip xizmet etedi. Ximiya
paninin ahmiyetli bolimlerinen biri bolgan uglevodorodlar
temas1 organikaliq ximiya tiykarlarin uyreniwde ayrigsha
adhmiyetke iye. Uglevodorodlar tek uglerod hdm vodorod
atomlarinan quralgan organikaliq birikpeler bolip, olar neft,
tdbiyly gaz, komir siyaqli tdbiyiy resurslardin tiykargi
quram bolegin quraydi. Bul zatlar zamanagdy sanaatta
kennen qollanilip, janilg1, plastmassa, sintetikaliq talshiqlar,
kauchuk, eritiwshiler hdm basqa da képlegen ximiyaliq
onimler islep shigariwda ahmiyetli shiykizat esaplanadi
[1-3].

Uglevodorodlar ximiyaliq duzilisine qaray alkanlar,
alkenler, alkinler ham aromatli uglevodorodlar siyaql
klaslarga  bolinedi. Olardin  ximiyaliq  qasiyetleri,
reakciyalart ham de ameliy qollaniliw tarawlarin Gyreniw
oqiwshilardin organikaliq ximiya boymsha bilimlerin
galiplestiriwde dhmiyetli rol oynaydi [4]. Sol sebepli bul
temani oqitiwda natiyjeli pedagogikaliq metodlardan
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paydalamiw zarur. Sonday metodlardan biri keys-stadi
(case study) usili esaplanadi.

Uglevodorodlar

1]

Toymbagan

Alkanlar

) [ ull
Cikloalkanlar Alkenler Alkadiyenler Alkinler "?’?’m‘l'
| birikpeler

Songt jillart  bilimlendiriw  procesinde  keys-stadi
(case study) usilinan paydalanmiw ken tarqalmaqta. Bul usil
real turmisliq jagdaylar tiykarinda mashqalali tapsirmalardi
talqilaw arqali oqiwshilardin analitikaliq pikirlewin, 6z
betinshe qarar qabil etiw qabiletin ham doéretiwshilik
gatnasin rawajlandiradi. Keys-stadi usili 4sirese ximiya
panin oqitiwda natiyjeli bolip, oqiwshilarga teoriyaliq
bilimlerdi 4meliy jagdaylar menen baylanistinw
imkaniyatin beredi.

Uglevodorodlar temasin keys-stadi usili tiykarinda
oqitiw arqalt oqiwshilar neft oOnimleri, tabiyly gaz,
polimerler ham basqa ximiyaliq procesler menen baylanish
real turmisliq mashqalalardi analizlewdi tyrenedi. Bul
bolsa olardin ximiyaliq pikirlewin rawajlandiriw, bilimlerdi
teren Ozlestiriw ham panlerge bolgan qizigiwshiligin
arttinwga xizmet etedi. Songr waqitlar1 “Keys-stadi” usili
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sirt ellerdin bilimlendiriw dmeliyatinda natiyjeli qollanilip
kelinbekte ham bugingi kinde respublika bilimlendiriw
sistemasinda da bargan sayin galabalasip barmaqta. Sol
sebepli ust orinda usil (texnologiya) manisi haqqinda s6z
etiledi. “Keys-stadi” texnologiyasi1 (ingl. “case” - jiynaq,
aniq maghwmat, usi, “study” - mashqalali jagday;
jagdaylq talqilaw yamasa mashqalali jagdaylardi talqilaw)
- 1) oqiwshilarda aniq, real mashqalali jagdayd: talqilaw
arqali en maqul variantlarin tabiw  konlikpelerin
qaliplestiriwge xizmet etetugin texnologiya; 2) real
jagdaylardi bayanlawda qollanilatugin oqitiw texnikasi
sipatinda qaraladi [1].

Temaga tiyisli adebiyatlar analizi. “Keys-stadi”
texnologiyast  daslep  1870-jii  AQShtin  Garvard
universitetinin huqiq mektebinde bilimlendiriw procesinde
gollanilgan. Bul texnologiya Garvard universitetinin biznes
mektebinde 1920-jili qollanila baslangan. Keyslerdin
daslepki toplami 1925-jili biznes haqqinda Garvard
universiteti esabatlari tiykarinda basip shigarilgan. Hazirgi
wagqitta texnologiya sirt ellerde ekonomika, biznes
tarawlarinda da kefinen qollamlmagqta. Ozbekstanda bul
texnologiyani bilimlendiriw procesine engiziw jolindag
hareketler garezsizlik jillarinda jedellesti [1-3]. Oqiw
materialinin  xarakterinen kelip shiqqan halda apiwayi,
quramali strukturaliq duziliske iye bolmagan, yagniy mini
keyslerden de paydalamw ameliy qunga iye ekenligi
bilimlendiriw d&meliyatinda 6z tastryigin tapqan.

Ozbekstan sharayatinda da bul keyslerden nétiyjeli
paydalaniw mimkin. Sonin menen birge Gyrenilgen teman
bekkemlew magsetinde kishi kélemli, apiwayr — mini
keyslerden de paydalaniw mimkin. Quramali hAm apiway1
mini keysler arasindagi en ahmiyetli ayirmashiliglar —
olardin koélemi, quramaliliq darejesi ham strukturaliq
duzilisinde sawlelenedi.

Bul usil mashqgalali bilim beriw usilinan pariqlt tarde
real jagdaylardi Gyreniw tiykarinda aniq qararlar qabil
etiwge tiykarlanadi. Eger ol oqiw procesinde belgili bir
magsetke erisiw joli sipatinda qollanilsa, usil xarakterine
iye boladi, qanday da bir procesti izertlewde basqishpa-
basqish, belgili bir algoritm tiykarinda amelge asirilsa,
texnologiyaliq tarepin 6zinde sawlelendiredi.

Usildin tikkeley magseti. Oqiwshilar birgeliktegi
hareketleri arqali jumis penen arnawli bir jagdayinda juz
bergen waziypa (case) analiz etiledi haAm ameliy sheshim
islep shigiladi; processtin juwmagi — usis etilgen
algoritmdi bahalaw ham qoyilgan mashqala shenberinde en
jagsist, optimalin tanlaw.
1-keste. Keys-stadi usilin &melge asinw basgishlar

Basqishlar Basqish magseti
Mashgalali jagdayd: ham
qarardi qgabillaw ham
mazmunin angariw

Arnawli bir jagday menen
taniSiw

Izlew: waziypa materiallari- | Sheshimdi izlew ham
nan alingan ham erkin | bahalaw ushin  zarar
kiritilgen informaciyaga ataq | bolgan informaciyani
beriw tabiwdi Gyreniw
Talqilaw: alternativ qararlar | Alternativ pikirlewdi
mumkin-shiliklerin talqilaw | rawajlandiriw

Atap Otiw: toparlarda garar | Qarar variantlarin salis-

shigariw tirntw ham bahalaw
Tartis: har bir topar 6z | Qararlardi tryanaql
sheshimin qorgaydi qorgaw

Natiyjelerdi salistiriw: grup-
palarda qabil etilgen qarar-
lard1 salistiniw

Bolek sheshimli mépler-
din 6z ara baylanisina
ataq beriw

«Uglevodorodlar» temasi boyinsha mini-keys
1-keys: Benzinnin sapasi ham oktan sani.

Jagday: Avtomobil janilgi quyiw shaqapshasinda eki
tarli benzin bar: AI-80 ham AI-95. Aydawshi AI-95 benzini
qumbatiraq bolsa da oni tanladi.

Mashqala: Ne ushin AI-95 benzini Al-80 ge garaganda
natiyjelirek esaplanadi1?

Tapsirmalar:

Oktan san1 ne ekenligin tasindirin.

Uglevodorodlardin qaysi tari oktan sanin arttiradi?

Benzin quraminda qanday uglevodorodlar boliwi
mumkin?
Ne wushin aymrim avtomobiller tek joqart oktanl

benzinde juredi?

Kutilip atirgan natiyje: Oqiwshilar alkanlar, izoalkan-
lar ham aromatli uglevodorodlar benzinnin oktan sanina
tasir etiwin tasinedi.

2-Kkeys: Tabiyiy gazden paydalaniw.

Jagday: Bir shanaraqta gaz plitasinda awqat
pisirilmekte. Gaz janiw1 waqtinda kok rendegi jalindi koriw
mumkin.

Mashgala: Ne ushin tabiyiy gaz jamwi kok renli jalin
beredi?

Tapsirmalar:

Tabiyiy gazdin tiykargi komponentin aniglan?

Metannin janiw reakciyasin jazin?

Tolig ham toliq emes janiw arasindagi ayirmashiliqti
tusindirin?

Eger gaz jeterli kislorodsiz jansa qanday zat payda
bolad1?

Kitilip atirgan natiyje: Oqiwshilar metan, jamw
reakciyast ham CO payda boliw gawipi haqqinda tusinikke

iye boladi.
3-keys: Polietilen paketler mashqalasi.
Jagday: Dukanlarda paydalanilatugin  polietilen

paketler qorshagan ortaliqqa ziyan jetkermekte.

Mashqala: Polietilen ganday uglevodorodtan alinadi
ham ne sebepten ol juda aste tarqaladi?

Tapsirmalar:

Polietilen qays1 monomerden alinadi?

Etilen formulasin jazin.

Polimerleniw reakciyasin jazin.

Plastik shigindilardi azaytiw jollarin usinis etin.

Kutilip atirgan natiyje: Oqiwshilar alkenler ham
polimerleniw reakciyast haqqindagi bilimlerin bekkem-
leydi.

4-keys: Acetilen ham kepserlew.

Jagday: Metaldi kesiw ham kepserlew procesinde
acetilen gazinan paydalaniladi.

Mashgala: Ne ushim acetilen kepserlewde juda natiyjeli
esaplanad1?

Tapsirmalar:

Acetilennin formulasin jazin?

Ol qgaysi uglevodorodlar klasina kiredi?

Acetilennin janiw reakciyasin jazin?

Ne ushin onin jalini juda joqar1 temperatura beredi?

Kitilip atirgan natiyje: Ogqiwshilar alkinlerdin
qasiyetleri ham energetikaliq manisi haqqinda tasinikke iye
boladu.

5-keys: Neftti qayta islew.

Jagday: Nefiti qayta islew zavodinda tarli onimler:
benzin, kerosin, dizel janilgis1 alinadi.

Mashgala: Birdey shiykizat — neftten qalay tarli 6nim-
ler alinad1?

Tapsirmalar:

Neft quramindag: tiykarg: uglevodorodlardi aytin?

110



Ilim hdm jdamiyet. /25.2026

Frakcion distillew procesin tasindirin?
Kreking procesi degen ne?

Kreking natiyjesinde

bolad1?

Kutilip atirgan natiyje:

Oqiwshilar alkanlar, alkenler ham neftti gayta islew
texnologiyas1 haqqinda bilim aladi.
2-keste. Sabaqtin texnologiyaliq kartasi (keys usilinda)

qayst

uglevodorodlar

payda

Basqish- | Oqitiwshu iskerligi Oqiwshu iskerligi
lar
. . Toparlarga  bolinedi
Tayar- Keys tgkstl ham ham rollerdi bolisti-
texnologiyaliq sizil- I
hq malard: tarqatads redi (ilimpaz, ekono-
' mist, ekolog).
Bagdarlawshi  so- | Bar bilimlerdi aktiv-
Talqi- | rawlar beredi: "Al- | lestiredi, sabaqligtan
law kan ham alken-nin | qosimsha magliwmat
parqi nede?" izleydi.
. Reakciyalar Kreking yamasa
S?ffer\],\'/m shjirm  duziwge | degidrogenleniw
jardem beredi. reakciyalarin jazadi.
, .| Oz joybarin gorgayd:
Juwmagq grbgﬁgghdslheshlm ham natiyjelerdi
ya uhwmalastiradi.

Uglevodorodlar temasin ogqitiwda keys-stadi usilinan
paydalamwda panler ara baylamshhg. Uglevodorodlar
temas: organikaliq ximiyamn ahmiyetli bolimlerinen biri
bolip, on1 ogitiwda keys-stadi (case study) usilinan payda-
lamiw ogiwshilardin bilimin jane de bekkemlewge jardem
beredi. Bul usildi gollaniw procesinde tarli panler menen
baylanisti amelge asiriw tulken ahmiyetke iye [5-7].

Uglevodorodlar  temasin  uyreniwde  panlerarahq
integraciya oqiwshilarga temani jane de terenirek tasiniw
imkaniyatin beredi. Maselen, matematika pani menen
baylanislilhig ximiyaliqg formulalar, reakciya tenlemeleri
ham de esaplaw maselelerin sheshiwde koérinedi. Fizika
pani menen baylanislihq bolsa energiya ajiraliwi, jamw
procesleri ham gazlerdin fizikaliq gasiyetlerin tasindiriwde
ahmiyetli. Sonday-aq, uglevodorodlar temas: geografiya
pani menen de uzliksiz baylanisli bolip, neft ham tabiyiy
gaz kanlerinin jaylasiwi, olardi gazip aliw ham gayta islew
procesleri menen tasindiriledi.

Biologiya  pani menen baylanislihgr  bolsa
uglevodorodlardin tiri organizmler tirishiligindegi roli ham
ekologiyalig mashgalalar menen baylanisli maselelerdi
kérsetiwde korinedi. Keys-stadi usili argali ogiwshilarga
neft onimleri, tabiyiy gazden paydalamw, plastikaliq

materiallar islep shigariw siyaql real mashgqalali jagdaylar
beriledi. Bul proceste oqiwshilar turli panlerden algan
bilimlerin birgelikte qollanip, mashqalanin en maqul
sheshimin tabiwga hareket etedi. Uglevodorodlar temasin
keys-stadi usili tiykarinda péanleraraliq baylanisliliq penen
oqiiw  oqiwshilardin  bilimlerin  sistemali  turde
qaliplestiredi, olardin ilimiy dinyaqarasin keneytedi ham
teoriyaliq bilimlerdi ameliy turmis penen baylanistiriwga
jardem beredi [6-8].

Natiyjeler. Uglevodorodlar temasin ogitiwda keys-stadi
usilinan paydalamw témendegi natiyjelerdi beredi:

- teoriyahq bilimlerdi bekkemleydi - ogiwshilar
uglevodorodlardin duzilisi, gasiyetleri ham reakciyalarin
real jagdaylar argal terenirek tasinedi;

- analitikalig ham sin kozqgarastan pikirlewdi rawaj-
landiradi - mashqgalalh jagdaylardi talgqilaw argah
ogiwshilar sebep baylanislarin aniglawd: tyrenedi;

- 0z betinshe garar gabil etiw konlikpesin galiplestiredi
— berilgen ximiyalig mashgalalar ushin en maqul sheshimdi
izlew procesinde oqwshilar 6z betinshe pikirlewdi
uyrenedi;

- panleraralig integraciyan1 tamiyinleydi — ximiya
bilimleri matematika, fizika, geografiya ham ekologiya
panleri menen baylanisgan halda gollanilads;

- ameliy konlikpelerdi rawajlandiradi — ogiwshilar neft
onimleri, tabiyiy gaz, plastmassa ham basga uglevodorod
tuwindilarinin ameliy gollaniliwin tasinedi;

- jamaatte islew ham  soylesiw  konlikpelerin
rawajlandiradi — toparlarda islew procesinde ogiwshilar
pikir almasiw, talgilaw ham 6z ideyalarin qgorgawd:
uyrenedi;

- ekologiyalhq ham ekonomikalig pikirlewdi galip-
lestiredi — uglevodorodlardan paydalamwdin gorshagan
ortaliqga tasiri ham olardan aqilga muwapiq paydalamw
maselelerin tasiniwge jardem beredi.

Natiyjede, keys-stadi usili arqali uglevodorodlar temasin
oqittw oqiwshilardin bilim, konlikpe ham kompetenciya-
larin kompleksli rawajlandirtwga xizmet etedi.

Juwmagq. Uglevodorodlar temasin ogitiwda keys-stadi
usthnan paydalaniw ximiya pani natiyjeliligin asiriwga
xizmet etedi. Bul usil ogqiwshilardin analitikaliq pikirlewin
rawajlandiradi, teoriyalig bilimlerdi ameliyat penen
baylanistiriw imkaniyatin beredi ham de oqiw procesin jane
de natiyjeli shoélkemlestiriwge jardem beredi. Uglevo-
dorodlar temasin keys-stadi menen oqitiw zamanagoy bilim
beriw talaplarma saykes keledi ham oqiwshilardin
kompetenciyalarin rawajlandiradi.
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Tayanch so‘zlar: tinkercad, virtual laboratoriya, ketma-ket ulash, parallel ulash, ragamli simulyatsiya.

Rezyume. Magolada zamonaviy ragamli texnologiyalar, xususan, Tinkercad platformasi yordamida “O‘tkazgichlarni
ketma-ket va parallel ulash” mavzusini o‘qitish metodikasi tahlil gilinadi. Tadqiqotda an’anaviy laboratoriya usullarining
raqamli simulyatsiyalar bilan integratsiyasi va uning ta’lim samaradorligiga ta’siri yoritilgan.

KiarwueBble ciaoBa: tinkercad,
coeuHeHue, MU(poBast CUMYISAIHSL.

BUpTyaJbHas JabopaTopus,

MOCJICA0OBATCIIBHOC COCAUHCHHUC, TapalJICJIbHOC

Pe3lome. B crathe anammsupyercs MeTOIUKa IpenoaaBanus TeMsl «llocrnenoBaTenbHOE U MapauleNbHOE COSAUHEHUS
MPOBOJIHUKOB» C HCIIOJb30BAaHUEM COBPEMEHHBIX LU(POBBIX TEXHOJOIWH, B YacTHOCcTH Iutathopmel Tinkercad. B
WCCJICJOBAaHUU H3JIaraeTcss HMHTErpanusl TPaJWIMOHHBIX JIADOpaTOPHBIX METONOB C HHU(GPOBBIMH CHUMYISLHMIMU U €€

BIHSIHAC Ha Y3PPEKTHBHOCTD O0YUCHHUS.

Key words: tinkercad, virtual laboratory, series connection, parallel connection, digital simulation.

Summary. The article analyzes the methodology of teaching the topic "Series and Parallel Connections of Conductors"
using modern digital technologies, in particular the Tinkercad platform. The study describes the integration of traditional
laboratory methods with digital simulations and its impact on learning effectiveness.

Kirish.  O‘zbekiston ta’lim  tizimida raqamli
transformatsiya  jarayonlari  jadal tus  olmogda.
“O‘zbekiston — 20307 strategiyasi [1] doirasida barcha
fanlarni ~ o‘gitishda  innovatsion  texnologiyalardan
foydalanish va o‘quvchilarda muhandislik ko‘nikmalarini
shakllantirish ustuvor vazifa etib belgilangan. Xususan,
fizika fanida elektr zanjirlarini o‘rganishda virtual
laboratoriyalarning o‘rni  begiyosdir. Avvalrog Kkeng
qo‘llanilgan “Crocodile Physics” dasturi o‘rniga bugungi
kunda bulutli texnologiyalarga asoslangan Tinkercad
Circuits platformasi ommalashmoqda [2].

Tinkercad — bu Autodesk kompaniyasi tomonidan
tagdim etilgan bepul, veb-ga asoslangan simulyator bo‘lib,
u o‘quvchilarga real elektron komponentlar bilan xavfsiz
muhitda ishlash imkonini beradi [3]. Platformaning afzalligi
shundaki, u nafagat ideal fizik jarayonlarni, balki real
qurilmalardagi xatoliklar va xususiyatlarni ham aks ettiradi.

Tinkercad yordamida nafagat nazariy bilimlarni
mustahkamlash, balki laboratoriya sharoitida o‘tkaziladigan
murakkab tajribalarni ragamli formatda amalga oshirish
ham mumkin. Dastur interfeysi o‘quvchilarga elektr

zanjirlarini  yig‘ish, turli nominaldagi elementlarni
(rezistorlar, batareyalar, diodlar, kalitlar) tanlash hamda
zanjirning buzilgan yoki noto‘g‘ri ulangan qismlarini
aniglab, ularni almashtirish ko‘nikmalarini shakllantirish
imkonini ham beradi.

Ushbu platformaning interaktiv imkoniyatlariga tayanib,
quyida “Oc‘tkazgichlarni ketma-ket va parallel ulashni
o‘rganish” mavzusi uchun ishlab chigilgan zamonaviy
modelni ko‘rib chigamiz.

I. O¢tkazgichlarni ketma-ket ulash

Ishning magsadi: O‘tkazgichlar ketma-ket ulanganda
ulardagi tok kuchi va kuchlanish tushuvini o‘rganish [4-5].

Tinkercad jihozlari: 1.5 V batareya, 2 ta rezistor (100
Q va 150Q), multimetr (milliampermetr va voltmetr
rejimida), kalit va ulovchi simlar.

Ishni bajarish tartibi:

1. Rasmdagi elektr zanjirini yig‘ing. Tinkercad ishchi
maydoniga batareya va rezistorlarni  joylashtiring.
Tinkercad "Components" bo‘limidan multimetrlarni olib,
birinchi rezistorga parallel (voltmetr sifatida) va zanjirga
ketma-ket (ampermetr sifatida) ulanadi.
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~ 7. “Simulation” tugmasini bosing va to‘xtating. Tok
|:|g manbaining iste’molchilarga kuchlanish beruvchi murvati 6

I [ V holatiga qo‘yiladi va tajriba takrorlanadi.
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2. Tok manbaining iste’molchilarga kuchlanish beruvchi
murvati 3 V holatiga qo‘yiladi.

3. “Simulation” tugmasini bosing. Rezistordan Olingan natijalarni quyidagi jadvalga yozamiz.
o‘tayotgan tok kuchi (I;) va uning uchlaridagi kuchlanish

Ul! Ill Rll UZ! IZ! R21 UA81 |

(Uy) o‘lchanadi. Olingan natijalar jadvalda gayd gilinadi. ,
M [(mA) | @) | V) [(MA) | Q) | (V) | (mA)

NERCICHC RIS

§ 1120 | 12.0 | 100 | 1.79 | 12.0 | 150 | 2.99 | 12.0

rﬁj 2 [238| 238 100 | 3.57 | 23.8 | 150 | 5.95 | 23.8

IT O‘tkazgichlarni parallel ulash
Ishning magsati: O‘tkazgichlarni parallel ulagandagi
tok kuchi va kuchlanish tushuvini o‘rganish.
Tinkercad jihozlari: Tok manbai, turli garshilikga ega
bo‘lgan 2 ta rezistor (200Q va 300Q), multimetr

[ 120mal8 (milliampermetr va voltmetr rejimida), kalit va ulovchi
L i3 simlar.
Ishni bajarish tartibi:
3. “Simulation” tugmasini bosing va to‘xtating. 1. Rasmdagi elektr zanjirini yig‘ing. Tinkercad ishchi
Voltmetrni birinchi rezistordan uzib, uni ikkinchi resistor maydoniga batareya va rezistorlarni  joylashtiring.
uchlariga ulang. Tinkercad “Components” bo‘limidan multimetrlarni olib,

4. “Simulation” tugmasini bosing. Ikkinchi rezistordan  har ikki rezistorga parallel (voltmetr sifatida) va zanjirga
o‘tayotgan tok kuchi (Iy) va uning uchlaridagi kuchlanish  ketma-ket (ampermetr sifatida) ulanadi.
(Uy) o‘lchanadi. Olingan natijalar jadvalda gayd gilinadi.
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2. Tok manbaining iste’molchilarga kuchlanish beruvchi
[ omalf if ® murvati 3 V holatiga qo‘yiladi.
. o 3. “Simulation” tugmasini bosing. Rezistordan
5. “Simulation” tugmasini bosing va to‘xtating. Ketma-  o‘tayotgan tok kuchi (I) va uning uchlaridagi kuchlanish
ket ulangan rezistorlarning uchlariga voltmeter ulanadi. (U) o‘lchanadi. Olingan natijalar jadvalda gayd gilinadi.
6. “Simulation” tugmasini bosing. Rezistordan
o‘tayotgan tok kuchi va uning uchlaridagi kuchlanish (U ag)

o‘lchanadi. Olingan natijalar jadvalda gayd gilinadi.
~- B0 .- —- @ ﬁ .
[ oot - BT
g ;3 4. “Simulation” tugmasini bosing va to‘xtating.
Ampermetr birinchi rezistorga ketma-ket ulanadi.
[Czomalt e il 5. “Simulation” tugmasini bosing. Ampermetr birinchi

rezistordan o‘tayotgan tok kuchini ko‘rsatadi (I).
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6. Voltmetr uchlaridagi kuchlanish (U;) o‘lchanadi.
Olingan natijalar jadvalda gayd gilinadi.

7. “Simulation” tugmasini bosing va to‘xtating.
Ampermetr birinchi rezistordan uzilib, ikkinchi rezistorga
ketma-ket ulanadi.

|

8. “Simulation” tugmasini bosing. Ikkinchi rezistordan
o‘tayotgan tok kuchi (Iy) va uning uchlaridagi kuchlanish
(U,) o‘Ichanadi. Olingan natijalar jadvalda gayd gilinadi.

9. “Simulation” tugmasini bosing va to‘xtating. Tok
manbaining iste’molchilarga beruvchi murvati 6V holatiga
go‘yiladi va tajriba takrorlanadi.

|

10. Olingan natijalarni quyidagi jadvalga yozing.

z
U, (V)
I, (mA)
Ry, ()
Uy, (V)
I, (MA)
Ry, (@)
Uz, (V)
l2, (MA)

—
<)
o

1 ]2.98/24.8]120]2.98/14.9| 200|2.98]9.92| 300
2 [5.90[49.2| 120(5.90{29.5| 200]5.90{19.7]| 300

Xulosa. Xulosa qilib aytganda bugungi kunda ta’lim
jarayoniga Tinkercad kabi platformalarni joriy etish,
o‘quvchilarni nafaqat nazariy bilimlarni o‘zlashtirishga,

balki ularni kelajakdagi muhandislik va texnologik
kasblarga tayyorlashga xizmat qiladi. Bu metodika
o‘quvchilarni  noan'anaviy o‘qitish metodi asosida

o‘gitishda eng samarali vositadir.
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NEMIS TILINDE SOYLEW AMELIYATIN
INTERAKTIV TEXNOLOGIYALAR JARDEMINDE JEDELLESTIRIW
Sadikova Azada Bekbergenovna — doktorant
sadikovaazada58@gmail.com
Ajiniyaz atindagi Nokis mamleketlik pedagogikal:q institut:

HUHTEHCU®UKALIMS MMPAKTUKA HEMEIIKOM PEYU C ITIOMOIIbIO
HUHTEPAKTUBHBIX TEXHOJIOT UM
CanukoBa A3ana bexOepreHoBHa — doxmopanm
Hyxycekuii 2ocyoapcmeennulii nedazo2uieckuii uHCmumym umenu Axrcunusiza

INTENSIFYING GERMAN SPEECH PRACTICE WITH THE HELP OF INTERACTIVE TECHNOLOGIES
Sadikova Azada Bekbergenovna — doctoral student
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: interaktiv o‘qitish, kommunikatsiya, so‘zlashuv, nemis tili, o‘qitish usullari.

Rezyume. Magqolada nemis tilini o‘qitish metodikasida nutqni rivojlantirish uchun interaktiv texnologiyalardan
foydalanish, "interaktivlik" va "interaktiv o‘qitish" atamalari o‘rganiladi, akademik litseylarda ushbu ta’lim turidan
foydalanishning imkoniyatlari ko‘rib chiqiladi. Maqolaning ilmiy yangiligi turli metodik va pedagogik ishlardan olingan
materiallarga tayanib, nemis tilida so‘zlashishni o‘rgatishning interaktiv usullari o‘ziga xosligini o‘rganishdan iborat.
Interaktiv o‘qitishning mazmun-mohiyati, uning turlari va usullari, chet tillarini o‘qitishda ushbu yondashuvning metodik
tamoyillari, shuningdek, pedagoglarning mazkur muammoni tadqiq etishdagi tajribalari tahlili ochib berilgan.

KiroueBble c¢jioBa: HMHTEpakTHBHOE OOy4deHHME, KOMMYHMKAILlMS, pa3rOBOpHAs peub, HEMEIKUIH S3BIK, METOMbI
00yUeHHS.

Pe3ome. B crathe paccMaTpuBaACTCA HUCIIOJIB30BAHUEC HWHTCPAKTHBHBIX TEXHOJIOTHI JUIA pa3BUTUA pedrd B MCTOAUKE
npenoaaBaHus HCEMCUKOTO sA3bIKa, U3YYAIOTCA IMOHATHA «HUHTCPAKTHUBHOCTB» U «HHTCPAKTHBHOC 06y‘I€HI/I€», a TaKXeE
AHAJIM3UPYIOTCA BO3MOXKHBIC ITYTH HCIIOJb30BaHUS NaHHOTO BUAA 06y‘I€HI/I$I B aKaACMHNYCCKUX JIUICAX. Hay‘IHaﬂ HOBH3HAa
CTaTbU 3aKJIIIOYacTCd B H3YUYCHUU 0coOeHHOCTER HWHTCPAKTUBHBIX MCTOHAOB O6y‘I€HI/I$I HeMCLII(OfI peun Ha OCHOBC
MAaTCprUaAIOB PA3JIMIHBIX MCTOAUYCCKUX U NMEAATOTMYCCKUX pa60T. PaCKpBIBaIOTCfI CYIIHOCTb MHTCPAKTUBHOI'O 06yquI/m,
€ro BUAbl 1 MCTOJbI, METOANYCCKUE MPUHIUIIBI IaHHOTO MoAX0da B IMPEeNnoJaBaHNU HHOCTPAHHBIX A3bIKOB, a TAKKE aHaJIN3
OIIbITa N€AAaroroB B U3y4CHUU ITOM Hp06HeMbI.

Key words: interactive learning, communication, spoken language, German language, teaching methods.

Summary. This article examines the use of interactive technologies for speech development in German language
teaching methods. It explores the concepts of "interactivity" and "interactive learning," and analyzes possible applications
of this type of instruction in academic lyceums. The article's scientific novelty lies in its exploration of the specific features
of interactive methods for teaching German, drawing on various methodological and pedagogical works. It explores the
essence of interactive learning, its types and methods, the methodological principles of this approach to teaching foreign
languages, and analyzes teachers' experiences in studying this issue.

Kirisiw. Ozbekstan Respublikas: Prezidentinin 2021-jil
19-maydagi "Ozbekstan Respublikasinda shet tillerin
uyreniwdi galaba en jaydinw jumislarin sapa jaginan jana
basqishga koteriw ilajlart hagginda"g PQ-5117-sanh garar
jaslardin  shet tillerin ayreniwinde ahmiyetli faktor
bolmagta. Usi gararga muwapiq, elimizde shet tillerin
oqitiw respublikamiz ulwma bilim beriw mekteplerinin
baslawish  klasslarinan  baslap amelge asirilmagqta.
Ozbekstan Respublikasinin  "Bilimlendiriw hagginda"g:
nizaminda jana pedagogikalig texnologiyalardin en
zamanagoy formalarinan paydalamw, atap aytganda, shet
tillerdi oqitiwda Evropa ulgileri talaplarina juwap beretugin
zamanagoy ham didaktikalig metodikalardi gollaniw zarar
ekenligi ayrigsha atap otilgen [1:1-5].

Metodikalig adebiyatlarda hazirgi wagitta
mamleketimizde interaktiv ogitiw bargan sayin en jayip
barmagta. Biraq, kopshilik oni tek gana IKTdan paydalaniw
menen baylanistiradi, biraq bul atama kenirek talgilaniwi
kerek. Sonin ushin da daslep "interaktivlik" ne ekenligin
tasiniw kerek.

Interaktivlik — bul "birge islesiwdi alip bariw yamasa bir
narse yamasa birew menen sawbetlesiw, soylesiw rejiminde
boliw gabileti." Interaktiv sézinde inglis tilindegi "to
interact” (“inter" — "ara," "birgelikte,” "act" — "hareket")

$0zi bar. Interaktiv oqittw — bilim aliw usili bolip, oqiw
qatnasiwshilarinin birgeliktegi jumisinda amelge asiriladi.
Bunda jumis tarlerinif turaqli ézgeriwi amelge asiriladi:
oy, diskussiya, kishi toparlarda islew, kishi teoriyaliq
blok (minilekciya) [2:156].

Natiyjeler. Demek, nemec tili sabaqglarinda sdylewdi
uyreniw  procesinde  "interaktiv = oqitiw" -  bul
qatnasiwshilardin kommunikaciya ham 6z ara birge
islesiwi. Oqitiwdin bunday tiri procesinde har bir qatnas
subyekti bir-biri menen baylanisip, informaciya almasiwi,
har quyli waziypalard: birgelikte sheshiw jollarin tabiwi, har
qiyli jagdaylardi korip shigiwi, sonday-aq, 06zinin de,
atirapindagilardin hareketlerine de munasip baha beriwi
kerek [3:101].

Joqaridagr magliwmatlarga tiykarlanip, bul oqitiw trin
natiyjeli dep ayttwimiz mumkin, sebebi olar har bir
oqiwshiga bar bilimnen paydalanmiw imkaniyatin beredi,
oqiwd1 dawam ettiriwge motivaciya beredi, sonday-aq,
putkil klassti jumisqa jalgaw imkaniyatin beredi. Onin
jardeminde har qiyli jagdaylarga har tarepleme qaraw ham
maselelerdi sheshiwde fantaziyan: korsetiwge uUyretiw
mumkin. Solay etip, interaktiv oqittw jardeminde
"shaxslararaliq  kelispewshiliklerdi ~ tartipke  saliw,
quymshiliglar ham tosqinliglardi jenip o6tiw ham oqiw
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procesinen zawiq aliw" ansat boladi, degen juwmaqqa
keliw mumkin [4:376].

Interaktiv oqitiw formalar1 ham usillarina tomendegiler
kirgiziliwi mumkin: evristikaliq sawbet, prezentaciya, pikir
alisiw, aqilty hijim metodi, "toparliq guarrin" metodi,
"sociologiyaliq soraw" metodi, rolli oyinlar, treningler,
doretiwshilik maselelerdi birgelikte sheshiw, keys metodi,
ameliy topar ham jeke shimigiwlar, joybarlaw jumisi
(monoproektler, panler araliq joybarlar), "Breyn-ring"”
metodi, "Akvarium" metodi ham basqalar [5:147].

Shet tillerin oqitiwda interaktiv qatnaslardin tiykarg
metodikaliq principleri tomendegilerden ibarat:

e oqitiw  procesinde oqitiwshimin  dastariy
ozgertiw, demokratiyaliq qatnas usilina 6tiw;

e hdmme ushin dhmiyetli bolgan jagdaylarda har bir
qatnastwsh1 ushin qizighh bolatugin shin  manisindegi
maghwmatlardi aliw ham qayta islew maqsetinde shet
tilinde 6z ara soylesiw;

e Ush obyekt: malimleme islep shigariwshi, informaciya
aliwshi ham jagdayl konteksttin 6z ara baylanisliligi menen
xarakterlenetugin birgeliktegi jumis;

e oqitiwdin reflektivligi, hareketti, onmn motivlerin,
sapalarin hdm natiyjelerin oqitiwshidan da, oqiwshilardan
da sanali ham sin kézqarastan tasiniw.

Sonin ushin interaktiv oqitiw kommunikativ qabilet ham

rolin

konlikpelerdi  rawajlandiradi,  oqiwshilar  arasinda
emocionalliq baylanislardi ornattiwga jardem beredi,
tarbiyaliq waziypan1 tamiyinleydi, sonday-ag, toparda

islewge, doslarinmin pikirin tinlawga tyretedi.

Metodologiya. Joqaridagilardi esapqa alip, bizler
tarepinen akademiyaliq liceyde nemis tili sabaqlarinda
soylewdi uyretiwde interaktiv texnologiyalarga
tiykarlangan shinigiwlar kompleksi islep shigildi.

Reje:

1. Kirisiw.

2. Jagdaydi nemis tilinde tasindiriw.

3. Interaktiv maseleni qaliplestiriw.

4. Interaktiv maseleni sheshiwge tayarlaniw.

5. Interaktiv maseleni sheshiw.

6. Refleksiya.

Basekilesiw. Shimigiwga tayarliq.

1. Mugallimnin sézi: - Guten Tag. Ich hoffe, ihr kommt
mit einer guten, positiven Einstellung zum Unterricht,
meine Schiiler. Heute werden wir unsere Lektion in einer
ungewdéhnlichen Form durchfiihren. Wir befinden uns oft in
verschiedenen Situationen. Diese Situationen sind tiberall
um 134 uns herum, wir sind immer mit diesen Situationen
konfrontiert, wenn wir etwas tun, mit jemandem sprechen.

Bunnan son  oqittwsh1  barliq  tapsirmalardin
quymnshiligsiz ormlamiwina isenim payda etiw maqsetinde

oqiwshilardin interaktiv shimigiwlardi
ekenligin tekserip koredi.

2. Oqitiwshinin jagdaydi monologiyaliq tarde korsetiwi:
lhr seht die folgende Situation, dass Ihr Klassenkamerad
nicht auf den Unterricht vorbereitet ist. Der Lehrer
schimpft ihn dafiir. Der Lehrer verspricht, ihm eine
schlechte Note zu geben. Der Schiiler kann die Frage nicht
beantworten, warum er seine Hausaufgaben nicht gemacht
hat. Der mogliche Konflikt zwischen Lehrer und Schiiler.

3. Interaktiv maseleni galiplestiriw: Stellt euch die Rolle
eines Schiilers vor, der seine Hausaufgaben nicht gemacht
hat. Oder ihr konnt euch in der Rolle eines Studenten
vorstellen, der ihm helfen mochte. Was kénnt ihr dem
Lehrer sagen? Wie konnt ihr Konflikte vermeiden?

Taxtada oqitiwshi menen pikirlesiwdi rawajlandiriw
ushin leksikaliq material berilgen. Héar bir oqiwshi
sorawlard1 oylap, oqitiwshinin juwaplarin prognoz etedi.
Diqqat orayinda bolatugin oqiwshi tanlanadi.

4. Oqiwshilar oqitiwsh1 ham oqiwshi
sawbetti tinlaydi:

Mugallim: - Du bist nicht vorbereitet zum Unterricht
gekommen. Ich werde dir ein schlechtes Zeichen setzen.
Warum hast du deine Hausaufgaben nicht gemacht?

Oqiwshi: - Vergiben Sie mir. Aber ich habe einen sehr
wichtigen Grund...

Beriliwi mumkin bolgan sebepler demonstraciyaliq
turde keltirilgen: Ich hatte Kopfschmerzen. Meine Eltern
waren weg und ich wurde mit dem jiingeren Bruder
verlassen. Ich wollte dich nicht mit meiner Ignoranz
enttduschen. Der Hund hat mein Tagebuch gefressen. Ich
ging mit Freunden ins Kino. Ich habe keinen Stift gefunden.
Meine Mutter wurde krank. Gestern gingen die Lichter aus.
Ich habe das Land verlassen, da ist meine Grofimutter.

5. Oqitiwshi oqiwshin1 qorgaw ushin pikir bildiriwdi,
mugallim menen soylesiwge kirisiwdi usinis etedi. Dialog
individual ham jupliq tartipte islenedi.

6. Refleksiya — oqiwshilar tarepinen sabaqtin
natiyjeliligin séylew jumisinin turleri sipatinda jagdaylardi
tallaw  korinisinde  tiykarlawdan  ibarat. Oqitiwshi
oqiwshilardan oqiwshilardin us1 tarizdegi oqitiw tarine
munasibetin sdwlelendiriwshi bir qatar usinislar duziwdi
sorawi mamkin.

Juwmag. Jogaridagilardi juwmagqlap aytqanda, nemis
tilin uliwma oqitiwda ham séylewdi uyretiwde interaktiv
metodlardan paydalamiw bargan saym ulken aktualliqqa
ham ahmiyetke iye bolip atirganin atap otiw kerek.
Interaktiv metodlar jardeminde soylew konlikpesi ustinde
islewde nemis tili oqitiwshisi aldinda turgan barliq
waziypalardi, yagniy: tarbiyaliq, bilimlendiriw ham
rawajlandiriwsh1 waziypalardi amelge asiriw mumkin.

orinlawga tayar

arasindagi
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GEOGRAFIYA FANINI O‘QITIShDA ZAMONAVIY VA INNOVATSION
TA’LIM MUHITINI TAShKIL ETISh
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®OPMHUPOBAHUE COBPEMEHHON 1 THHOBAITMOHHOM YUYEBHOM CPE/IbI
B MIPOLHECCE IPENNOJABAHUS TEOTPA®UHN
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ORGANIZING A MODERN AND INNOVATIVE EDUCATIONAL ENVIRONMENT
IN TEACHING GEOGRAPHY
Toshimova Zarnigor Qayumqulovna — assistant teacher
Karshi Turon University

Tayanch so‘zlar: innovatsion o‘qitish, simulyatsiya usuli, zamonaviy texnologiyalar, multimedia vositalari,
muammolarni o‘rganish.

Rezyume. Mazkur maqola geografik ta’lim jarayoniga innovatsion pedagogik texnologiyalarni integratsiya qilishning
dolzarb masalalarini ilmiy tahlil giladi. Tadgigotda interaktiv darslar, multimedia resurslari, virtual (VR) va kengaytirilgan
hagigat (AR), shuningdek, axborot-kommunikatsiya texnologiyalarining (AKT) didaktik jarayonga ta’siri atroflicha
o‘rganiladi. Innovatsion yondashuvlar orqali ta’lim sifatini oshirish, o‘quvchilarning kognitiv motivatsiyasini kuchaytirish
va amaliy ko‘nikmalarini rivojlantirishning metodologik jihatlari yoritilgan. Shuningdek, geografiya fanini o‘qitishda
uchraydigan pedagogik to‘siqlar hamda ularni bartaraf etish bo‘yicha samarali yechimlar taklif etiladi.

KJ'IIO‘IeBBIe CJIOBAa: NHHOBAIIMOHHOC 06yquHe, METOA MOACIIMPOBAHNA, COBPEMEHHBIC TCXHOJIOT'UH, MyJ'ILTHMCJIHﬁHLIC
HHCTPYMEHTBI, IPOOJIeMHOE 00yUeHHe.

Pe3ome. B ,Z[aHHOPII CTaTb€ MNPUBOIUTCA HaquLIﬁ aHaJIn3 AaKTyaJIbHbIX BOIIPOCOB HHTErpalliid HWHHOBAIIMOHHBIX
neaarort4CCKux TEXHOJIOTHI B mnponecc reorpa(I)I/IquKoro 06paSOBaHI/I$I. B HCCJIICAOBAHNHU BCCCTOPOHHC H3YYaACTCA
BIIMSIHAC MHTEPAKTUBHBIX YPOKOB, MYJIBTHUMEAUNHHBIX pecypcoB, BupTyanbHol (VR) u mononneHnHoO peamsHocTH (AR), a
TakkKe HHPOPMANUOHHO-KOMMYHUKAaMOHHBIX — TexHonormit (MKT) wma mummaktmdeckuit mporecc. (OcBemIeHBI
METOAOJJOTUYCCKHUE AaCIICKThl IIOBBLIIICHHSA Kadye€CTBa O6pa3OBaHI/IH, YCUJICHUA KOTHUTHUBHOM MOTHUBAIIUU YyYalllUXCsd U
pa3BUTHA HX MHNPAKTHYCCKUX HABBIKOB IIOCPCACTBOM HWHHOBAIIMOHHBIX TIOJAXOJ0B. KpOMe TOTO0, pacCMaTpUBAIOTCHA
nenaroruyeckue 0apbepbl, BOSHUKAIONIME NpH 00yueHHH reorpaduu, u npemiaratorcs d3QQeKTHBHbIC PEIIeHUs I UX
YCTpaHEHHs.

Key words: innovative teaching, simulation method, modern technologies, multimedia tools, problem learning.

Summary. This article features a scientific analysis of current issues regarding the integration of innovative
pedagogical technologies into geographical education. The study comprehensively examines the impact of interactive
lessons, multimedia resources, virtual reality (VR), augmented reality (AR), and information and communication
technologies (ICT) on the didactic process. It highlights the methodological aspects of enhancing educational quality,
boosting students' cognitive motivation, and developing their practical skills through innovative approaches. Furthermore,
the paper identifies pedagogical obstacles encountered in teaching geography and proposes effective solutions to overcome
them.

Kirish. Bugungi kunda ilim fan va boshga barcha innovatsion usullar, kreativ yondoshuvlar orgali dars

sohalarga yangi texnologiyalar, zamonaviy yangiliklar kirib
kelmoqda. Xususan ta’lim jarayonida o‘qitishning yangi
uslublari, metodlari, texnologiyalari juda tez va jadal tarzda
yangilanmoqda. Ta’lim sohasiga innovatsion uslublarning
kirib kelishi bugungi kungacha qo‘llanilib kelayotgan
an’anaviy o‘qitish metodlari va uslublariniga qaraganda
ancha samarali bo‘lmoqda. Bu yangi uslublar o’quv
jarayonlarini samarali tashkil etish, talabalarga fanni keng
va oson tarzda tushuntirish, o‘qituvchilarga dars
jarayonlarini unumli tashkil etishga kata yordam beradi.
Qolaversa har bir pedagog ta’lim jarayonida talabaning
mavzu  yuzasidan  mustagil ~ fikirlash  qgobiliyatini
shakillantirish, shaxsiy gobiliyatlarining yuzaga chigarish
va kelajakda olingan bilimlarni ishlata olish kabi
ko‘nikmalarini shakillantirishga yordam beradi.

Geografiya fani tabiiy fanlar gatoriga kirishi bilan bir
gatorda ijtimoiy jarayonlarni, talabalarda dunyoviy
bilimlarni shakillantirishda juda muhim o‘rin tutadigan
yo‘nalishlardan biri  hisoblanadi. Geografiya fanini
o‘gitishda ham zamonaviy ta’lim texnologiyalari,

jarayonlarini tashkil etish fanni chuqur, tez va oson
o‘rgatishga yordam beradi. So‘ngi yillarda geografiya
fanini o‘qitishga qaratilgan qator pedagogik texnologiyalar
va metodlar bo’yicha ilmiy tadqiqot ishlari salmoqli tarzda
ko‘paymoqda. Ushbu metodlarni ilgari qo‘llanilib
kelinayotgan texnologiyalar va metodlarga garaganda
yuqori samarodligi, interfaolligi va yangi noodatiyligi bilan
ajralib turadi.

Xusussan o‘quv jarayonida interfaol metodlarlarni

go‘llash orqali o‘quvchilarni  geografik bilim va
ko‘nikmalarini  oshirish, o‘quvchini dars jarayoniga
gizigishini  yanada kuchaytishga qaratilgan ishlar

Rahmonovaning ilmiy tadgiqogtlarida yaqqol namoyon
bo’ladi [1]. Karimovning ishlarida darslarda multimedia
vositalari orqgali geografiya darslarini tashkil etish va
talabalarni fanga qiziqtirish, ta’lim sifatini oshirish, olingan

bilimlarni mustahkamlash va mavzuni soda tarzda
tushuntirish kabi masalalar yoritilgan [2].

Shuningdek, geografiya fanini o‘qitishda yangi
zamonaviy  ususullarni  qo‘llashning  samaradorligi,
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talabalarda tadqiqot va tahlil ko‘nikmalarini rivojlantirish,
jamoaviy ishlash, ijodiy fikrlashni shakillantirish, fanda
gedagogik innovatsiyalarni qo‘llash orqali darslarda
talabalarning individual ko‘nikmalarini oshirish,
o‘quvchilarning bilimlarini oshirishda yangi ususullardan
foydalanish, interfaol texnologiyalarni qo‘llash orqali dars
mazmunini boyitish, yangi ragamli resurslar va zamonaviy
platformalar orqgali talabalarning mustaqil fikirlash va
mustaqil ishlash qobiliyatini rag‘batlantirish eng asosiy
masalalardan biri hisoblanadi [3,4,5,6].

Adabiyotlar tahlili va metodlar. Geografiya fanida
innovatsion ta’lim muhitini yaratish fanni dunyo miqyosida
olib borilayotgan ilmiy ishlar va tadgigotlarga mos holda
keng o‘rganishga imkon yaratadi. Geografik axborot
tizimlari va boshqa interaktiv platformalardan foydalanish
o‘quvchilarda tanqidiy fikirlash qobiliyatini shakillan-
tirishga yordam beri va o‘quvchining mustaqil garor gabul
qgilish gobiliyatini oshirishi kabi masalalar Bednarz va
Heffron ishlarida yaqqol namoyon bo‘lgan [7].

Geografiya fanida raqamli ta’lim vositalaridan
foydalanish fanni o‘rganishda texnologik integratsiyani
oshirishini va o‘qitishni osonlashtirishi va o‘qituvchilarga
bir gator yengilliklar berishini, shu bilan birgalikda ragamli
ta’lim vositalarini qo’llashda texnik resurslarning ko‘p
emasligi, o‘qituvchilar uchun yangi usullarni o‘rganishga
va ularni qo‘llash uchun vaqtning yetishmasligi va shu kabi
boshga masalarni halqilish kerakligi haqgidagi fikrlarni
Rahmah Panjaitan tomonidan yoritilgan [8].

Natijalar va ularning muhokamasi. Tadgiqot
natijalaridan ma’lumki, Geografiya fanlarini o‘qitishda
zamonaviy ta’lim muhitining ahamiyati juda katta. Fannida
innovatsion metodlar va ragamli vositalardan foydalanish,
o‘quvchilarning geografik bilimlarini yanada chuqur-
lashtirishga yordam beradi (1-jadval).

1-jadval. Geografiya fanini o‘qitishda keng
qo‘llaniladigan zamonaviy pedagogik metodlar
Metoq Tarif Misol
nomi
Geografiya fanidageo- | ldlim
brain- grafik muammolar o Z;%"”S[f,l“;’”;”’;g
storming | bo‘yicha barcha fikr- | " U Ot LeLAst
.. o ‘Igan ta’sirini
larni jamlash o ‘reanish
Geografiya fanida geo- | Atmasfera mavzu-
Klaster grafik terminlar si bo ‘yicha bar-
o‘rtasidagi bog‘liglikni cha terminlarni
aniglash jamlash
Geografiya _fanlda YU | 5ol dengizidagi
case- zaga keladigan geo- :
. . . ekoogik muammo-
study grafik vaziyatlarni : -
L larni tahlil qilish
tahlil gilish
. Geografiya fanida Yashayotgan
project- ; . . L .
based 0 qu_Vchllarda_ must?lqﬂ hu_dudlmlzdagl _
learnin tadqiqotlar olib borish- | tabiiy resurslarni
g ni shakillantirish o ‘reanish
Geografiya fanida yu-
zaga keladigan gl_obal Dunyoda global
muammolarni -
muam- . . . iglim
- o‘quvchilar o‘zlarining . . L
moli ; o ‘zgarishlarini
as shaxsiy dunyo garash- .
ta’lim - . . yechga garatilgan
lari orgali mustaqil hal anailiklar
qilish ko*nikmalarini yang
shakillantirish

Geografiya fanini o‘rgatishda kompyuter dasturlari va
zamonaviy texnologiyalardan foydalanish zamonaviy
geografiya fanining va bugungi kundagi ta’lim jarayoning
eng asosiy ta’lablaridan biri hisoblanadi (2-jadval).

Geografiya darsida AKTdan foydalanish orgali:

- masofaviy ta’limning turli shakillaridan foydalangan
holda o‘quvchilarning geografiya faniga bo‘lgan qiziqishini
oshiradi;

- geografiya fanidagi ma’lumotlarni axborotlashtirish
orqali o‘quvchining ijodiy ishlash qobiliyati oshadi,
keljakda mustaqgil ishlash va magsadlarni rejalashtirish
ko‘nikmalarini shakillantirda;

- ta’lim jarayonini axborotlashtirish orqali o‘qituvchi-
ning ish samaradorligini oshiradi, fan bo‘yicha axborot
almashuvi va axborot madaniaytini shakillantiradi.

2-jadval. Geografiya fanini o‘qitishda keng
go‘llaniladigan inovatsion ta’lim texnologiyalari

Innovatsion

ta’lim
texnologiyalari

Turlari

PowerPoint

Google Earth

Google Maps

ArcGis

QGIS

Xaritalar bilan ishlash

Hududlarni fazoviy tahlil gilsish
Masofaviy xaritalardan foydalanish

AKT

GIS
texnologiyasi

Inte_raktlv Real vaqt rejimidagi ma’lumotlarni
xaritalar X
kuzatish
Virtual Google Earth orgali dunyoning turli
ekskursiyalar | hudlariga virtual sayohat qilish
Mobile Uyali alogalar orgali geografik
Learning ma’lumotlarni o‘rganish
favi Google Classroom
Massn_awy Moodle
ta’lim
texnologiyalari Zoom
Microsoft Teams
Kahoot
ey Quizizz
Gamifikatsiya Wordwall
LearningApps
Axborot texnologiyalari orgali geografiya fanida

innovatsion yondoshuvlar dars jarayonlarini tizimli va
yangicha yondoshuviga olib  keladi.  Shuningdek,
zamonaviy va ananaviy ta’lim metodlari innovatsion ta’lim
muhiti bilan birgalikdata’lim sifatini yanada oshiradi va
o‘quvchilarning geografik bilimlarini yanada
chugqurlashtirishga imkon beradi.

Xulosa. O‘tkazilgan eksperimental tahlillar dars
jarayoniga zamonaviy pedagogik texnologiyalarni transfer
qilish o‘quvchilarning intellektual salohiyatini
faollashtirish, fanga bo‘lgan motivatsiyasini prognozli
ravishda oshirish hamda kreativ fikrlash ko‘nikmalarini
bargarorlashtirishda yuqori samara berishini tasdigladi.
Loyihaviy o‘qitish platformalari, vizual multimedia
resurslari hamda interaktiv texnikalar ta’lim mubhitining
dinamikligini ta’minlab, abstraktsion geografik
gonuniyatlarni o°zlashtirishni soddalashtiradi va
o‘quvchilarning amaliy-hududiy kompetensiyalarini
shakllantiradi. Izlanishlar doirasida pedagoglarning metodik
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faoliyatini ratsionalizatsiyalash hamda o‘quv
strategiyalarini individual-differensial trayektoriya asosida
modellashtirish imkoniyatlari ham alohida asoslab berildi.

Muxtasar  qilib aytganda, innovatsion-pedagogik
instrumentariyni ta’lim amaliyotiga integratsiya qilish
geografik  fanlar  silsilasini  o‘qitish  konseptining

samaradorlik indeksini prognozli ravishda yuksaltiradi.
Bu esa o‘z navbatida, zamonaviy maktab pedagogikasida
innovatsion paradigmalarni muvaffagiyatli realizatsiya
gilish nagadar dolzarb ekanligini isbotlaydi.

Emiprik tahlillarning ko‘rsatkichlari shuni tasdigladiki,
innovatsion-pedagogik metodologiyani geografik ta’lim
kontseptiga  sinxronlashtirish ~ ta’lim  oluvchilarning
fundamental akkumulyativ  bilimlarini  yuksaltiribgina
golmay, ularning ichki kognitiv motivatsiyasini, dars
strukturasidagi  dinamik  faolligini  hamda avtonom
(mustaqil) tadqiqotchilik ko‘nikmalarini barqarorlashtiradi.
Evristik  (interfaol) strategiyalar, ragamli multimedia
ekotizimlari hamda loyihaviy o‘qitish texnologiyalarining

klasterli kombinatsiyasi ta’lim muhitining interaktivlik
ko‘rsatkichini va umumiy unumdorligini maksimal-
lashtiradi, bu esa murakkab nazariy mavzularni talabalarga
soddalashtirilgan sxemalar asosida interpretatsiya gilish
(etkazish) imkonini yaratadi. Tahlillar shuni ham
oydinlashtirdiki, ilg‘or pedagogik yondashuvlar o‘qituv-
chining kasbiy-metodik ishlarini optimallashtirish bilan
birga, darslarni tabagalashtirilgan  (differensial) va
individual shakllarda loyihalash afzalliklarini kafolatlaydi.

Ushbu yondashuv amaliyotga muvaffagiyatli tatbig
etilganda, yoshlarning ijodiy fikrlash madaniyatini
hamda mustagil tahliliy-izlanuvchanlik  gobiliyatini

yuksaltirishga, shuningdek, darslarni yugori unumdorlikda
tashkil etishga xizmat giladi. Umumlashtirilgan yakuniy
xulosaga ko‘ra, geografiya ta’limi arxitektonikasida
innovatsion  texnologiyalardan  doimiy  foydalanish
o‘quvchilar yutuqlarini oshirish bilan parallel ravishda,
ularning shaxs sifatida kamol topishida fundamental omil
bo‘lib xizmat qiladi.
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Tayanch so‘zlar: o°ziga ishonch, 0‘z-0°zini baholash, o‘zini anglash, psixologik fenomen, stressni boshgarish, ijtimoiy
qo‘llab-quvvatlash, mentorlik, pedagogik faoliyat, shaxs rivojlanishi, motivatsiya, iroda psixologiyasi, kasbiy tayyorgarlik.

Rezyume. Maqolada talabalarning o°ziga ishonchini rivojlantirish psixologik fenomen sifatida ko‘rib chiqiladi. O‘ziga
ishonchning ilmiy-nazariy asoslari, Sharq mutafakkirlari Abu Ali ibn Sino, Abu Nasr Forobiy, Kaykovus, Jaloliddin Rumiy
va garb olimlari Z.Freyd, A.Bandura, C.Rogers, A.Maslou va boshqalar qarashlarida ushbu fenomenning o‘rni tahlil
qilinadi. O‘ziga ishonchni rivojlantirishda 0°z-o‘zini baholash, o‘zini anglash, stressni boshqarish, ijtimoiy qo‘llab-
quvvatlash va mentorlikning roli yoritiladi.

KiroueBbie ciaoBa: YBCPCHHOCTH B 0666, CaMOOIICHKa, CaMOCO3HaHUC, TICUXOJIOTHYECKUH (1)€HOM€H, YIpaBJICHUC
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IICUXO0JIOTHA BOJIH, HpO(I)eCCI/IOHaJ'IBHaiI IIOAT0OTOBKA.
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Summary. This article examines the development of self-confidence in students as a psychological phenomenon. It
analyzes the scientific and theoretical foundations of self-confidence, its role in the views of Eastern thinkers Abu Ali ibn
Sina, Abu Nasr al-Farabi, Kaikovus, and Jalaluddin Rumi, and Western scholars Z.Freud, A.Bandura, K.Rogers,
A.Maslow, and others. The role of self-esteem, self-awareness, stress management, social support, and mentoring in the

development of self-confidence is emphasized.

Kirish.  Talabalarning o‘ziga ishonchi ta’lim
jarayonining sifatini belgilovchi muhim omil bo‘lib, ta’lim
samaradorligini oshiradi. Talabalarning o‘ziga ishonchi,
ularning 0°z qobiliyatlari va salohiyatini to‘g‘ri anglashiga,
stressni  boshqarish  qobiliyatiga, ijtimoiy qo‘llab-
quvvatlashga va mentorlik yordamiga bog‘lig. O‘ziga
ishonchni rivojlantirish bugungi kunda jahon psixologiyasi
fanida boy materiallar to‘plangan bo‘lib, bu 0°z navbatida
insonning magsadi, munosabati, kechinmalari, holati
o‘zgarishi va yangidan tuzilishi haqida ilmiy-nazariy
ma’lumotlar beradi. Psixologiya insonning ruhiy holatini
o‘rganish, shakllantirish, takomillashtirish, rivojlantirish,
yangi sifat bosqichiga o‘tish imkoniyati borligi bilan o‘ziga
xos amaliy va tatbigiy fanga aylanib borayotganligi gayd
etiladi.

Adabiyotlar tahlili. O‘ziga ishonchni rivojlantirish
uchun mas'ul bo‘lgan neyrofiziologik jarayonlar miyaning
ko‘plab sohalarida to‘plangan, ammo miyaning frontal lobi
o‘zini o‘zi boshqarish uchun eng muhim hisoblanadi.
Frontal lobning shikastlanishi yoki uning konjenital
patologiyalari 0‘z-0‘zini nazorat qilishning buzilishiga olib

keladi; tajovuzkor va jinoiy xatti-harakatlar ham ko‘pincha
frontal lob patologiyasi bilan bog‘liq.

O‘ziga ishonchni rivojlantirish muammosini psixologik
jihatdan o‘rgangan olimlardan biri Z.Freyd bo‘lib, u
shaxsning o‘z xulg-atvorini  boshqgarish  qobiliyatini
tushuntirish uchun bir gancha ichki psixik agentlarni sanab
o‘tadi. Z.Freyd o‘ziga ishonchni rivojlantirishni "Men"ning
o‘zini 0‘zi himoyalash instinkti sifatida tahlil giladi. Uning
nazarida «Menyning rivojlanishi avtomatik tarzda o‘ziga
ishonchni rivojlantirish kuchayishiga olib keladi [1].

A.Bandura o‘zining asarida 0°z-o‘zini baholashning
shaxsiy muvaffagiyatlarga ta'sirini tadqiq etdi. Bandura

ta'kidlashicha, o0°‘z-o‘zini baholash o‘z qobiliyatiga
ishonchni  rivojlantirishga yordam beradi. Shaxsning
muvaffagiyatlari va tajribalari  0‘z-o‘zini  baholash

darajasiga bevosita ta'sir ko‘rsatadi [2]. Shuningdek, o‘z-
o‘zini baholash shaxsning o‘z salohiyatini ganday qabul
gilishi va gadr-gimmatini aniglashning psixologik
jarayonidir.

Sharq mutafakkirlari o‘ziga ishonchni rivojlantirishning
shaxs kamolotini ta'minlashdagi o‘rni va roliga alohida
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e’tibor berganlar. Abu Ali ibn Sino ijtimoiy hayotda
shaxsning roliga katta estibor garatadi. Tashgi muhit va
odamlar insonlar orasidagi uyg‘unlikni bo‘lishi shaxsda
ijobiy va salbiy sifatlarning shakllanishiga tassir gilishi va
shu bois shaxsdagi o‘zini nazorat qilishda ijtimoiy
muhitning muhim ahamiyat kasb etishini ta'kidlaydi [3].
Abu Nasr Forobiyning qarashlarida inson va borligni
birga munosabatda bo‘lishi, shaxslararo munosabatlarni
shaxs takomillashuvidagi roli haqida juda ko‘plab talginlar
keltirilgan. Shaxsdagi har xil ehtiyojlarni gondirish uni
kamolot cho‘qqisiga olib boradi va bu uning o‘ziga

ishonchni rivojlantirishini yanada  shakllantiradi.
Shuningdek, uning asarlarida shaxsning psixologik
xususiyatlari  hamda ijtimoiylashuvning roli ko‘rsatib

o‘tiladi [4].

Kaykovusning «Qobusnomay asarida inson kamolotida
axloq va tarbiyaning roli beqiyosligi ko‘rsatib o‘tiladi.
Kaykovus o‘ziga ishonchni rivojlantirishi insonning
kamolotini ko‘rsatuvchi axloqiy xislatlardan biri sifatida
talgin etgan. Jaloliddin Rumiyning izlanishlariga ko‘ra,
insonning idroki u yashayotgan jamiyatning bir
ko‘rinishidir. Shaxsning jamiyatdagi rolini uning ilmliligi
bilan bir gatorda shaxsiy fazilatlari belgilaydi.

Stress pedagogning o‘ziga ishonchini pasaytirishi
mumkin. R.Lazarus va S.Folkman stressni boshgarish va
shaxsning ishonchiga ta'sirini ko‘rsatadilar. Ularning
tadgiqotlari stressni boshgarish va muammolarni hal gilish
ko‘nikmalari o‘ziga ishonchni oshirishda samarali
ekanligini ta'kidlaydi. Stress — bu shaxsning tashqi yoki
ichki tahdidlarga javoban ko‘rsatgan psixologik va
fiziologik reaksiyalar to“plamidir [6].

Ijtimoiy qo‘llab-quvvatlash odamning jamiyatdagi
muhim alogalari va yordamni ganday qabul qilishidir.
Sh.Taylor ijtimoiy qo‘llab-quvvatlashning shaxsning o°‘ziga
ishonchini  oshirishdagi rolini ta’kidlaydi. Taylorning
tadqiqotlariga ko‘ra, ijtimoiy qo‘llab-quvvatlash o‘z-o0‘zini
baholash va umumiy ishonch darajasini oshiradi [8]. Oila
va jamoaning talabalarga qo‘llab-quvvatlashi o‘ziga
ishonchni oshirishda katta rol o‘ynaydi. U.Bronfenbrenner-
ning tadqiqotlari shuni ko‘rsatadiki, ijtimoiy qo‘llab-
quvvatlash bo‘lajak pedagoglarning o‘ziga bo‘lgan
ishonchini oshiradi [5].

Metodologik tahlil.

Psixoanalitik yo‘nalish (Freyd, Adler, Xorni, Yung) —
o‘ziga ishonchni psixologik himoya mexanizmlari orqali
tushuntiradi. Bu yondashuv ichki ziddiyatlar va "Men"ning
rivojlanishi bilan bog‘liq.

Kognitiv yo‘nalish (Bandura, Lazarus, Piaje, Kelli) —
xulg-atvor va ishonchni kognitiv jarayonlar boshgaradi
degan g‘oyaga asoslanadi. Banduraning o0°z-o°zini baholash
nazariyasi maqolaning markaziy tayanchi bo‘lib xizmat
giladi.

Gumanistik yo‘nalish (Maslou, Rodjers, Frankl) —
o‘zini anglash va shaxsiy o°sish orqali ishonch rivojlanadi,
degan falsafaga suyanadi.

Shuningdek o°ziga ishonch hissi pedagogik faoliyatda
asosly motivatsion omillardan biridir. O‘ziga ishonch
shaxsning o0°‘z salohiyatiga ishonish va ishlarida
muvaffaqiyatga erishish qobiliyatidir. Pedagogning o‘ziga
bo‘lgan ishonchi uning o‘quvchilar bilan samarali mulogot
gilishiga yordam beradi. Ushbu sifat pedagogning darslarni
samarali tashkil etishiga va murakkab vaziyatlarda mustaqil
garorlar gabul gilishiga yordam beradi.

O‘ziga ishonchni rivojlantirish uchun pedagoglarga
maxsus trening va mashg‘ulotlar tashkil etish zarur. Ushbu
treninglar pedagoglarda o‘ziga ishonchni shakllantiruvchi
ko‘nikmalarni rivojlantirishga yordam beradi. Pedagoglar
o‘z salohiyatini anglagan holda, o‘quvchilarga yanada
samarali ta'lim berishadi. Mentorlik tajribali shaxslar
tomonidan yangi bo‘lajak pedagoglarga yordam berish
orqali o°ziga ishonchni oshiradi. K.Levinson mentorlikning
professional rivojlanishdagi ahamiyatini ko‘rsatadi [7]. O‘z
o‘zini anglash, o‘zidagi o‘sha jamiyat normalariga to‘g‘ri
kelmaydigan, no‘maqul sifatlarni anglamaslikka, ularni
“yashirishga” harakat qilish, 0‘z navbatida o°ziga ishonchni
rivojlantirishda ma’lum bir to‘siqlarni keltirib chiqarishi
mumekin (bu fikr avstriyalik olim Z.Freyd nazariyasiga ham
mos keladi). Bu esa har bir shaxsdagi o‘z shaxsiyatini
o‘ziga xos himoya qilish mexanizmidir. Bunday himoya
mexanizmi shaxsni ko‘pincha salbiy munosabatlardan
saglaydi va emotsional holatlarda nazorat gilishda yordam
beradi.

Xorij olimlari tomonidan mazkur muammaoga oid ilmiy-
nazariy yondashuvlarni tahlil gilish, shaxsning biologik
asosidan ajratilgan holda yoki individual o‘zini o‘zi
boshqarishni tadqiq gilishga yordam beradi.

Shuningdek, o‘ziga ishonchni rivojlantirishva umuman
talaba shaxsiyatini shakllantirishda muhim ahamiyatga ega.

Psixoanaliz vakillari (A.Adler, Z.Freyd, K.Xorni,
K.Yung va boshqalar) o‘ziga ishonchni rivojlantirish
muammosini  bilvosita, psixologik himoya mexanizmi
omillari orqali ko‘rib chiqadilar. Bu esa shaxsni himoya
qilish uchun ma’sul bo‘lgan har qanday kognitiv
operatsiyalarning shakllanishini ta’minlaydi.

Kognitivizm tarafdorlari (M.Arnold, J.Kelli, L.Kolberg,
R.Lazarus, J.Piaje va boshgalar) kognitiv jarayonlar inson
Xatti-harakatlarini boshgarishda muhim rol o‘ynaydi, deya
takidlaydilar.

Ta’kidlashimizcha, pedagoglar bir-biri bilan tajriba
almashish orqali 0z salohiyatlarini yanada kengaytirishlari
mumkin. O‘ziga ishonch hissi rivojlangan pedagoglar
boshqalar bilan hamkorlikda ishlashga tayyor bo‘ladilar.
Hamkorlik pedagoglarning bilim va ko‘nikmalarini
boyitishga yordam beradi va ularning kasbiy o°‘sishini
qo‘llab-quvvatlaydi. O‘ziga ishonch hissi bilan pedagoglar
murakkab vaziyatlarda boshgalardan yordam so‘rashga
tayyor bo‘ladi. Bu jarayon o‘zaro  ishonchni
mustahkamlaydi va jamoaviy ishlashni kuchaytiradi.
Shuningdek, o‘ziga ishonch bilan pedagoglar yangi
metodlarni qo‘llashda dadil qarorlar qabul qilishadi. Bu esa
ta’lim jarayonining sifatini oshirishga yordam beradi.

Bizning fikrimizcha, o‘ziga ishonchni rivojlantirishda
pedagoglarning kasbiy tayyorgarligi muhim ahamiyatga
ega. Kasbiy tayyorgarlik jarayonida pedagoglar o‘z bilim
va ko‘nikmalarini mustahkamlashadi. O‘z  kasbiy
salohiyatiga ishonadigan pedagoglar o‘quvchilarga yuqori
darajadagi ta’lim berishga qodir bo‘ladi. talabalar kasbiy
tayyorgarlik davomida o‘ziga ishonchni oshiruvchi
ko‘nikmalarni egallashlari lozim. Oc‘ziga ishonch hissi
pedagoglarga murakkab vaziyatlarda stressni boshgarishga
yordam beradi. Pedagoglar kasbiy tayyorgarlik orgali
o‘zlarining zaif tomonlarini yaxshiroq anglaydilar va ularni
rivojlantirishga intilishadi. Kasbiy tayyorgarlikda o‘ziga
ishonchni oshirish pedagoglarning motivatsiyasini va ta’lim
sifatini yaxshilaydi. Shu bilan birga, o‘ziga ishonchni
rivojlantirish kasbiy muvaffagiyatlarning asosi hisoblanadi.
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Ijtimoiy qo‘llab-quvvatlash — bu odamning jamiyatdagi
muhim alogalari va yordamni qganday qabul gilishidir.
Sh.Taylor ijtimoiy qo‘llab-quvvatlashning shaxsning o‘ziga
ishonchini oshirishdagi rolini ta’kidlaydi. Taylorning
tadqiqotlariga ko‘ra, ijtimoiy qo‘llab-quvvatlash o‘z-o°zini
baholash va umumiy ishonch darajasini oshiradi.

Mentorlik tajribali shaxslar tomonidan yangi bo‘lajak
pedagoglarga yordam berish orgali o‘ziga ishonchni
oshiradi. K.Levinson asarida mentorlikning professional
rivojlanishdagi  ahamiyatini  ko‘rsatadi. Levinsonning
fikricha,  tajribali  mentorlar  yordamida  bo‘lajak
pedagoglarning o‘ziga bo‘lgan ishonchi oshadi.

Oila va jamoaning qo‘llab-quvvatlashi talabalar o‘ziga
ishonchni oshirishda katta rol o‘ynaydi. U.Bronfenbrenner
o‘z asrlarida oila va jamoaning shaxsiy rivojlanishga
ta’sirini ko‘rsatadi. Bronfenbrennerning tadqiqotlari shuni
ko‘rsatadiki,  ijtimoiy = qo‘llab-quvvatlash  bo‘lajak
pedagoglarning o‘ziga bo‘lgan ishonchini oshiradi.

Bizning fikrimizcha, talabalarning o‘ziga ishonchini
rivojlantirish psixologik jihatlarni hisobga olish orgali
amalga oshirilishi kerak. O°‘z-o‘zini baholash, o‘zini
anglash, stressni boshgarish, ijtimoiy qo‘llab-quvvatlash,
mentorlik va jamoa qo‘llab-quvvatlashi kabi faktorlardan

foydalanish talabalarning o‘ziga ishonchini oshirishga
yordam beradi. Ta’lim jarayonida kasbiy rivojlanish
dasturlari, psixologik yondashuvlar va ijtimoiy yordam

strategiyalarini  ishlab  chigish orqgali talabalarning
muvaffagiyatini oshirish mumkin.
Xulosa. Umuman olganda, talabalarning o‘ziga

ishonchini rivojlantirish psixologik jihatlarni hisobga olish
orqali amalga oshirilishi kerak. O‘z-o0‘zini baholash, o‘zini
anglash, stressni boshqarish, ijtimoiy qo‘llab-quvvatlash,
mentorlik va jamoa qo‘llab-quvvatlashi kabi faktorlardan
foydalanish talabalarning o‘ziga ishonchini oshirishga
yordam beradi. Ta'lim jarayonida kasbiy rivojlanish
dasturlari, psixologik yondashuvlar va ijtimoiy yordam

strategiyalarini  ishlab  chigish orgali talabalarning
muvaffaqiyatini oshirish mumkin. O‘ziga ishonchni
rivojlantirish  muammosi  hozirgi zamon intellektual

jarayonlar, emotsional kechinmalar, obrazlarning o‘ziga xos
jihatlari hamda tasavvurlarning majmuasida o‘z ifodasini
topmogda. Bu esa o‘zining psixologik talablariga va
tamoyillariga ega ekanligi bilan ajralib turadi. Biologik,
sotsiologik, individual-psixologik va psixologik yondashuv-
lar doirasida o‘ziga ishonchni rivojlantirishni kompleks
o‘rganish ilmiy jihatdan dolzarb ahamiyat kasb etadi.
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Rezyume. Ushbu maqolada sog‘lom turmush tarzini shakllantirishda salomatlik psixologiyasining o‘rni va ahamiyati,
insonning ruhiy salomatligi, sog‘liqni saqlash va mustahkamlash masalalari, shuningdek, psixologik omillarning sog‘lom

turmush tarziga ta’siri haqida ma’lumotlar berilgan.
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310pOBOT'O 06pa3a KHU3HH, TIICUXOJIOTHYCCKOM 6JIaFOHOJ1y‘~II/II/I YCJIOBEKA, BOIMPOCax COXpAaHCHHUA U YKPCIIJICHUA 3J0POBbi, a
TaKKe O BIUSIHUY [ICUXOJIOTHUECKHX (DAKTOPOB Ha 3/I0POBBIN 00pa3 KU3HU.

Key words: Health psychology, healthy lifestyle, stress, socio-psychological factors, personality, behavior.

Summary. This article provides information on the role and importance of health psychology in shaping a healthy
lifestyle, human psychological well-being, issues of maintaining and strengthening health, as well as the influence of

psychological factors on a healthy lifestyle.

Kirisiw. Hazirgi dawirde adamnin densawligin saqlaw
tek medicinamn emes, al psixologiyanin da ahmiyetli
maselelerinin biri bolip tabiladi. S alamat turmis tarizi tek
gana fizikaliq belsendilik penen emes, al adamnin
psixologiyaliq jagdayi, emociyaliq turaqhiligt  ham
densawliqqa bolgan kozqarasi menen de tigiz baylanisli.
Sol sebepli salamatliq psixologiyast adamnin densawligin
saglaw ham bekkemlewde ayrigsha orin iyeleydi.
Salamatliq psixologiyasi adamnin psixologiyaliq jagdayin
jasartiw, keselliklerdin aldin aliw ham salamat turmis
tarizin qaliplestiriw maselelerin tyrenedi. Sonin menen
birge, salamatliq haqqinda so6z etilgende, oni, en daslep,
insan denesi ham dene pishiminin kesel bolmagan waqittagt
jagdayt ham de kesellikler juz bergende baqlanatugin
ayirim awirtwlar, dart penen baylanish tirde tasindiriledi.
Biraq dene ham dene-pishim, aqil ham sana-sezim tikkeley
adamnin 6zine tiyisli bolgan1 ushin, ogan baylanisli bolgan
densawligimiz tek gana medicina iliminin emes, al
psixologiyanin da izertlew predmetin qurayd [3].

Soni ayriqsha atap otiw kerek, XXI asirge kelip
salamatliq psixologiyast shaxs salamathginin turaqliligin
tdmiyinlewde jamiyetlik-psixologiyaliq faktorlarga,
shaxstin 6zine, atirapindagl adamlarga, olar arasindagi 6z
ara munasibetke kobirek itibar qarata basladi.

Demek, salmathiqtin social-psixologiyaliq 6lshemleri
degende, en daslep, Ozimizdin 6zimizge, basqalarga,
atirapimizdagl jaqinlarimizga, biz ushin dhmiyetli bolgan
insanlarga, yar-doslarimizga munasibetlerimiz,
kasipleslerimiz, miynet ham oqiw iskerligindegi
sherikligimizdin bizge ham salamatligimizga korsetiwi
mumkin bolgan on ham keri tasirleri nazerde tutiladi [1].

Tiykarg: bélim. Slamat turmis tarizi — adamnin dene
ham ruwxiy sawligin saqlawga qaratilgan adetler ham
minez-quliglar jiyindisi. Bugan duris awqatlamw, dene

shinigtirtw, jeterli dem aliw, ziyanli adetlerden bas tartiw
ham emocionalliq ten salmagqliliq kiredi.

Salamatliq psixologiyast adamnin 6z densawligina
juwapkershiligin arttirrtwda ulken orin tutadi. Psixologiyaliq
motivaciya, pozitiv oylaw, stress penen guresiw ham
emociyalardi basqara aliw saw salamat turmis tarizinin
tiykarg faktorlar1 bolip esaplanadi [2].

Stress adamnin densawligina terisinshe tasir etedi. Uzaq
wagqutliq stress jurek, qan tamirlari kesellikleri, immunitettin
tomenlewi ham psixikaliq buziliwlarga sebep boliwi
muamkin. Sol sebepli stresti basqara biliw processlerin
rawajlandiriw ahmiyetli.

Ameliy psixologiyada tusindiriwdin tarli qural ham
usillar1 bar bolip, olar arasinda 6zin-6zi anlaw ham minez-
qulqin qadagalaw en natiyjeli esaplanadi. Bunin ushin
daslep ruwxiy salamatliqtin 6lshemlerin biliw kerek:

- sport penen shugillamiw maqgsetke muwapiq ekeni,
kindelikli fizikaliq shimigiw barkamalliq o6lshemi ekeni,
fizikaliq jumis penen aqiliy jumistin ten salmaqliligina amel
etiw, waqtinda awgqatlanip, waqtinda uyqilaw kerek
ekenligi, kézdi, qulagti, kerek bolsa, jaman s6z, jaman koz
ham fizikaliq tasirlerden saqlaw, shegiw, ishiw ziyani —
hadmmesin bilemiz, biraq bilip turp, salamat turmus térizi
gagtydalarin har gddemde buza beremiz.

Birinshiden, har bir adammin pikirinshe, bul
qagiydalardi hamme buzip atirganday seziledi ham ol:
«Men de hamme qatarindamany, - dep juwmaq shigaradi.

Ekinshiden, adamlardin salamat turmis tarizine amel
etiwine kesent etetugin faktorlardan biri — adamlarda
salamat jasaw ushin sebep, motiv ham umtilistin ktshsizligi
bolip tabiladi. Yagniy, kopshiliktin tan azanda turip, dene
shimgiwlari menen shugillamw qalewi tangi shiyrin
uyqudan jenil keledi [3].

Ushinshiden, pikirlewdegi analogiya, ugsastiriw siyaqli
qasiyetler salamat turmis tarizi Olshemlerin qabillawga
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jardem beredi. Maselen, televidenie yamasa radio arqali
salamat turmis tarizin 6zinin 6mirlik principine aylandirgan
ham bul iste ulken tabislarga erisken adamlardin ulgisi
adewir tasirli. Sebebi adam 6zin ulgi tutatugin adamnin
ornina qoyiwga beyim boladi ham mende sonday salamat
bolaman, degen pikir payda boladi.

Tértinshiden, bilimlendiriw, GXQmn tiykarg1 waziypasi
— ugit-nasiyatlaw. Bunday Ugit-nasiyatlawdin tasirshenligin
tamiyinlew zarur. Kerek bolsa, adamnin erte qartayiwi,
betlerindegi jiyriqlar, kesellik ham basqalar aqibetinde erte
omirden kéz jumiwina alip keletuginin ayta beriw ham onin
aldin aliwdin birden-bir ilaji salamat turmus tarizi ekenin
jasligtan balanin sanasina jetkeriw kerek. Geyde televizor
arqali anaw yamasa minaw reklama berilse, okpeleymiz,
sebebi jagst korip atirgan korsetiwdin bolgani ushin usinday
unamsiz sezim tuwiladi. Negizinde sol reklama
uzindilerinde salamat turmis tarizine baylanisli koérinisler
korsetilse, maselen, ziyanli adetlerden waz keshiwdin
paydasi, durts ham waqtinda awqatlamiw, fizikaliq
shimgiwlardi ormlap atirgan tanis, abirayli shaxslardi
korsete beriw ham bunday korinislerge adetleniwge alip
keledi.

Negizinde fizikaliq salamatliq xalqimiz ushin en
ahmiyetli qadiriyatlardan biri boliw1 menen birgelikte ol har
birimizdin dunyaqarasimizdin, ideologiyamizdin, aqilga say
turmis tarizimizdin ajiralmas boélegi boliwi kerek. Sebebi,
salamatlig — bul insan denesi ham ruwxindagr sonday
jagday, ol hazir, hazirgi waqitta kesel emes ham sol sebepli
ol  turmustagi, Omirdegi  kdplegen  waziypalards,
waziypalardi orinlaw imkaniyatina iye, ham usi jagday
jagst ham qayirly, iygilikli islerdi &melge asiriw ushin real
imkaniyat bolip tabiladi [1, 3].

Salamathiqtin social-psixologiyaliq faktorlar1 haqqinda
soz etilgende, en daslep, onin insan shaxst ham putin birlik
sipatindagi qasiyetleri nazerde tutiladi. Bul orinda qolga
kirgiziletugin har qanday jetiskenlik yamasa mashqalalardin
sheshimi, en aweli, "salamat shaxs degen ne?" degen
sorawga juwap tabiwga imkan beredi. Belgili rus psixiatri
S.S.Korsakov jazganinday, salamat shaxsqa tiyisli barliq
qasiyetler bir-biri menen qansha 6z ara saykes, baylanisli,
ten salmaqli ham sirtqi ortaligtin ogan qawip saliwshi
faktorlarina shidamli bolsa, ol sonsha bekkem ham salamat
boladi.

Salamat turmis tarizin qaliplestiriwde salamatliq
psixologiyasinin ornt ayrigsha. Ol adamnin densawligina
sanalt  qatnasiwin  qaliplestiredi, paydali  adetlerdi
rawajlandiradi ham keselliklerdin aldin aliwga jardem
beredi. Densawliqtt saqlaw ushin fizikaliq belsendilik
penen birge psixologiyaliq sawliqqa da ulken itibar beriw
ZArur.

Salamatliq psixologiyast saw salamat turmis tarizin
qaliplestiriwde ahmiyetli ilimiy ham ameliy bagdar bolip
tabiladi. Psixologiyaliq sawliqt1 bekkemlew, stresti basqara
biliw ham saw adetlerdi galiplestiriw arqali jadmiyette saw
ham belsendi insanlardi tarbiyalaw mamkin [3, 4].

Biz joqarida salamatliq psixologiyasin pan sipatinda
atap Ottik, eger ogan pan sipatinda teoriyaliq jaqtan qatnasta
bolsaq, insan organizmin belgili bir turaqliliqta uslap
turtwdin sirlarin har tarepleme koéz aldimizga keltiriwge
tuwra keledi. Yagniy, teoriyaliq psixologiya salamatliqtin
tarli basqishlarinda, tarli korinislerde juz beretugin
somatikalig, organikaliq, psixologiyaliq faktorlardin
saykesligi sipatinda qaraydi.

Biologiyaliq basqish bul insannin salamatligina
baylanisl tirishilik iskerligi 6zine tan janl sistema bolip, ol
omiri dawaminda turli 6z ara baylanisli dawirlerdi ham
basqishlardi 6z ishine aladi. Olar arasinda biologiyaliq,
psixologiyaliq, socialliq basqish ham faktorlar sistemasi
ayrigsha orin tutadi. Adamnin salamat salamatligi har bir
basqishta 6zine tan tarizde kdrinedi. Maselen, biologiyaliq
basqishtagr  salamatliq  tiykarman  ishki  agzalar
funkciyalarinin 6z ara dinamikaliq saykesligi ham olardin
sirtq1 ortaliq tasirlerine tuwri, adekvat juwabi sipatinda
korinedi.

Son1 tan aliw kerek, bizin 6z salamathigimizdi
gorgawimiz, organizmnin qorganiw imkaniyatlarin arttirip,
kesel bolip qalganda qanday jollar menen kesellikten
qutiliw haqqindag pikirler hdm tajiriybe 6mir dawaminda
jetilisip baradi. Bul proceslerge baylanisli psixologiyalig-
ruwxty faktorlar haqqindsag: tisiniklerimiz, tilekke qarsi,
onsha amiq ham jetik emes. Sebebi adam denesinde, ishki
organlarinda neler juz berip atirganligin tikkeley seziwge
uqipl emes.

Salamathiqtin ruwxiy-psixologiyaliq faktorlar1 hagqinda
s6z bolganda, en daslep, onin insan shaxst ham bir pttin
birlik  tarindegi  ozgeshelikleri  nazerde  tutiladi.
Psixologiyaliq salamatliqqa qawip saliwshi faktorlarga, en
daslep, tomendegilerdi kirgiziw mimkin:

- minez-quhigta unamsiz sipatlardin ustinligi, adep-
ikramliliq elementleri, kemshilikler;

- omirlik molsherlerdin naduris tanlanganlig;

- turmus tarizinin tartipsizligi;

- intellektual potencialdin Gstin emesligi;

- munasibet madeniyatinin tomenligi;

- shugillanbaw.

Bulardin hammesi tiykarian kelip shigiw koézqarasinan
organizmimizdegi fiziologiyaliq, biologiyaliq proceslerden
gore tikkeley shaxsimizga baylanisli bolgan socialliq
faktorlardin 6zgesheliklerinen kelip shigadi [2, 3, 4].

Psixologiyaliq faktorlardan socialliq faktorlarga otiw,
olard1 bir-birinen keskin ajiratiw, olar arasina qanday da bir
shegaralar qoytw biraz  quym. Sebebi, shaxstin
psixologiyaliq qasiyetleri on1 qorshap turgan jamiyetlik
qatnasiqlar sistemasina jida baylanisli. Bul basqishta insan
socialliq qatnasiqlardin jemisi, jamiyetlik maxluq sipatinda
anlanadi. Sonin ushin da bul basqishta shaxstin
salamatliginin 6lshemi on1 qorshap turgan socialliq ortaliqti
quraydi. Sociallig ham psixologiyaliq kézqarastan 6zlerin
salamat ham salamat sezingen adamlar gana jamiyettin
belsendi agzalar1 bolip, olardin kundelikli jumuslardi
ormlaw1 natiyjeli boliwir mamkin.

Juwmag. Juwmaglap aytqanda, salamat turmis tarizi,
onimn insan kundelikli turmisinin  quramliq boélegine
aylanganligin bahalaw normalar1 mashqalast ameliy
ahmietke iye masele bolip tabiladi. Sebebi sportshi har kini
juwirtwi, fizikaliq shimgiwlardin ol yamasa bul turlerin
turaqli &melge asirip bariwi ham sol sebepli 6zi tanlagan
bagdarda belgili bir jetiskenliklerge erisken boliw1 miimkin,
biraq sogan qaramastan ayirim sportshilar emlewxanada ol
yamasa bul sozilmali kesellik boyinsha turaqli dizimde
turtwr da mumkin. Sonday-aq, kundelikli shimigiwlard:
adetke aylandira almaganlardi salamat emes dewge de
jeterli tiykar jogq. Demek, salamatliqti bahalawdin qanday
tiykarlari, 6lshemleri bar ekenligi haqqinda pikir jargiziw
ormlr.
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Joqaridagi pikir-usimislar  jane bir marte insan
salamathigl 6z qolinda ekenin tastiyiqlaydi. Sebebi olarga
siz ham biz — hAmmemiz amel etsek paydali boladi. Belgili
rus xirurgi N.M.Amosov aytqaninday, "Jagsi, insan
jetilisken janzat sipatinda jaratilgan ham ol har qashan da

0z salamatligin qaytarip aliw1 mamkin. Tek waqit 6tken
sayin ham kesellik hawij algan saym om qaytariw
qiymlasadi". Sonin menen birge, adettegi is-hareketler
turagli ormlap barilsa, insan O6zinin ruwxiy danyasin
bekkemleydi, tinish, salamat bolad.
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Tayanch so‘zlar: mulogot, shaxslararo munosabatlar, shaxsning rivojlanishi, sotsializatsiya, kommunikatsiya,

empatiya.
Rezyume.

Magolada mulogot va shaxslararo munosabatlarning shaxs

rivojlanishidagi ahamiyati, ularning

ijjtimoiylashuv jarayoniga ta’siri hamda kommunikativ ko‘nikmalarni shakllantirishdagi o‘rni tahlil gilinadi. Shuningdek,
samarali mulogotning shaxsiy va kasbiy faoliyatdagi roli yoritib berilgan.
KaioueBble ciioBa: oOuieHHe, MEXIMYHOCTHBIE OTHOILIECHHUS, INYHOCTHOE PAa3BUTHE, COLMAIN3AIMS, KOMMYHHUKALUSI,

OMIIaTHs.

Pe3ome. B crathe AHAJIU3UPYCTCA 3HAYCHUC O6H.IGHI/I$[ M MCKJINYHOCTHBIX OTHOIICHHH B Pa3BUTHU JIMYHOCTHU
YCJIOBCKA, HUX BJIHWAHHUC HaA IpoLECC conuain3alui U poJjib B (I)OpMI/IpOBaHI/II/I KOMMYHUKATHBHBIX HAaBbIKOB. Taxoke
OCBCHIIACTCA BAXKHOCTD 3(1)(1)6KTI/IBHOFO 06H.[6HI/I$I B JUYHOH U HpO(l)eCCI/IOHaJILHOI\/'I JACATCIIBHOCTH.

Key words: communication, interpersonal relationships, personal development, socialization, communication, empathy.

Summary. This article analyzes the importance of communication and interpersonal relationships in human personality
development, their influence on the socialization process, and their role in the formation of communicative skills. The
importance of effective communication in personal and professional activities is also highlighted.

Kirisiw. Zamanagdy jamiyette insannmin tabish jumis
islewi har tarepleme onin basqalar menen natiyjeli qarim-
gatnas jasay aliwma baylamish. Qarim-gatnas insan
turmisinin  ajiralmas bolegi bolip, shaxstin qaliplesiwi,
rawajlaniwi ham jamiyetke beyimlesiwinde ahmiyetli orin
tutadi. Shaxslararaliq qatnasiqlar bolsa insannin socialliq
ortalig penen 06z ara baylanislarin belgilep, onin
qadiriyatlari, danyaqarasi ham minez-qulqnin
qaliplesiwine tasir etedi.

Qarim-gatnas adamlar amelge asiratugin is-hareketler
ishinde jetekshi orindi iyelep, ol insandagi en ahmiyetli
mutajlikti — jamiyette jasaw ham 6zin shaxs dep esaplaw
menen baylanisli mutajlikti qanaatlandiradi. Sonia ushin da
onin har bir insan ushin dhmiyeti tlken [1, 8].

Temaga baylamish adebiyatlarga sholiw. Bugingi
kande arnawli masele boymsha psixologiyaliq
adebiyatlardi analiz qilatugin bolsaq tiykarinan qarim —
qatnas ham shaxslar araliq munasibetlerge baylanish
mashqalalar en kop uyrenilgen bagdar esaplanadi. Rus
psixolog  alimlari:  N.V.Kuzmina,  V.A.Kruteckiy,
Z.N.Vyatkina, N.l.Petrova, A.K.Markova, L.M.Matina,
L.D.Stolyarenko ham basqalardin talim-tarbiya bagdarinda
oqitiwshi shaxsin psixologiyaliq jaqtan analiz qiliwindag:
ilimiy — izertlew jumuslari, ideyalari, kéz — qaraslar.
Ozbekstan psixolog alimlari: M.G.Davletshin, E.G.Goziev,
R.Z.Gaynutdinov,  V.M.Karimova, = G.B.Showmarov,
Z.T.Nishonova, Sh.R.Baratov, A.M.Jabborov,
E.N.Sattarov, T.M.Adizova, A.Y.Rasulov, A.A.Zakirov
ham olardin shakirtleri (M.M.Mavlanov, B.N.Sirliev,
L.S.Beknazarova, G.Berdiev, N.Sh.Azimov, E.B.Shuvanov,

L.A.Normatova, N.S.Juraev), joqarida korsetilgen
maseleni tarli jagdayda analiz qilingan [5].
A.L.Rasulov izertlew jumisinin o6zbek

psixologiyasindagi janaligi: Onda izertlewshi «Oqitiwshi-

oqiwsh1» oz-ara munasibetine ayirigsha toktalip otken:
shaxstin oz-ara munasibetinin socyal hamde ormlarin
subyektiv rawishte  anlaw menen baylanishigin aytip
otkeny.[9].

T.M.Adizova ilimiy basshiliginda alip barilgan
E.l.Ganievanin izertlewlerinde oqiw - tarbiya processinde
garim — qatnas ham shaxslar araliq munasibetlerge
baylanisli usili mashqalasi uyrenilgen [3].

Tiykargi bolim. Qarim-qatnas bul insanlar arasinda
informaciya almasiw, bir-birin tusiniw ham 6z ara tasir
etiw  procesi. Psixologiyaliq kézqarastan  soylesiw
kommunikativlik, interaktivlik ham perceptivlik tareplerdi
60z ishine aladi. Kommunikativ tarep informaciya
almasiwdi, interaktiv tarep 6z ara birge islesiwdi, perceptiv
tarep bolsa sawbetlesiwshini anlaw ham tasiniwdi
tamiyinleydi. Shaxs rawajlamwinda  qarim-qatnastin
ahmiyeti jida ulken. Bérinen burin, insan soylesiw arqali
socialliq tajiriybeni Ozlestiredi, adep-ikramliliq normalar1
ham qadiriyatlardi qabil etedi. Shanaraq, bilimlendiriw
makemeleri ham tenlesler ortaligindagr qarim-gatnas
shaxstin socialliq kompetenciyasin rawajlandiradi [7, §].

Shaxslararaliq qatnasiqlar insannin emocional jagdayina
da ulken tasir etedi. Unamli munasibetler insanda isenim,
awizbirshilik ham psixologiyaliq turagliliqti qgaliplestirse,
Unamsiz munasibetler stress, qaweter ham
kelispewshiliklerdi keltirip shigariwi mamkin. Soni ushin
0z ara hurmet, kenpeyillik, empatiya ham birge islesiwge
tiykarlangan qatnasiqlar shaxstin barkamal rawajlaniwinda
ahmiyetli faktor esaplanadi. Sonday-aq, natiyjeli qarim-
qatnas kommunikativlik sipatlardi rawajlandiradi. Olar
qatarina empatiya, siylasiqliliq, intakerlik, adeplilik ham
tinlay aliw qabileti kiredi. Bul sipatlar tek jeke Omirde
emes, al kasiplik jumista da tabisqa erisiwge xizmet etedi

2.

126


mailto:rrlmlmilml@gmail.com

Ilim hdm jdamiyet. /25.2026

Qarim-gatnas — adamlardin birgeliktegi iskerligi
mutdjliklerinen kelip shigatugin har quyli belsendilikleri
dawaminda bir-biri menen 6z ara baylanisqa Kkirisiw
procesi. Yagniy, har bir shaxstin jamiyette atqaratugin
iskerligi (miynet, oqiw, oy, doretiwshilik ham basqalar)
0z ara munasibet ham 6z ara tasir formalarin 6z ishine
aladi. Sebebi har qanday is adamlardin bir-biri menen til
tabisiwin, bir-birine tarli magliwmatlardi jetkeriwdi, pikir
almasiw styaqli quramali sheriklikti talap etedi. Sonliqtan
da har bir shaxstin jaémiyettegi orni, islerinin tabisi, abiray-
martebesi onin qarim-qatnasqa kirise aliw gabiletine
tikkeley baylanisli.

Bir qaraganda ansat koringen shaxslararaliq qarim-
qatnas negizinde juda quramali process bolip, ogan insan
omiri dawaminda yrenip baradi.  Qarim-qatnastin
psixologiyaliq jaqtan quramali ekenligi haqqinda
B.F.Parigin bilay jazadi: "Qarim-qatnas sonshelli kop qirhi
process, ogan bir waqittin 6zinde tomendegiler kiredi:

- individlerdin 6z ara tasir etiw procesi;

- individler ortasindagi informaciya almasiw procesi,

- bir shaxstin basqa shaxsqa qarim- qatnasi procesi,

- bir adamnin basqalarga tasir etiw procesi;

- bir-birine kewil bildiriw imkaniyati;

- shaxslardin bir-birin tisiniwi procesi".

Shaxslar araliq qatnastin shaxs rawajlaniwindagi orni
negizinde har bir insannin socialliq t4jiriybesi, onin insanty
kelbeti, paziyletleri, hatteki, kemshilikleri de qarim-gatnas
processlerinin jemisi esaplanadi. Jamiyetten ajiralgan,
baylanista boliw imkaniyatinan ayirilgan adam 6zinde
individ sipatlarin saglap galiwi mimkin, biraq ol shaxs bola
almaydi. Sonin ushin qatnasiqtin shaxs rawajlaniwindagi
ahmiyetin k6z aldimizga keltiriw ushin onin funkciyalarin
analiz etemiz. Har gqanday soOylesiwdin en elementar
funkciyast — soOylesiwshilerdin 6z ara bir-birin tasiniwin
tamiyinlew. Bul insanlarda shin jarekten salem — alik, ashiq
juz benen kutip aliwdan baslanadi. Onin ekinshi ahmiyetli
funkciyast socialliq tajiriybege tiykar saliw. Adam balasi
tek adamlar dogereginde gana sociallasadi, ¢zine kerekli
insamyliq gasiyetlerdi qaliplestiredi.

Qarim-gatnastin  jane bir ahmiyetli waziypast — ol
adamdi ol yaki bul iskerlikke tayarlaydi, ruwxlandiradi.
Adamlar toparman uzaqlasqan, olar nazerinen shiqgan
adamnin qoli jumisqa da barmaydi, barsa da jamiyetke
emes, al tek 6zine payda keltiretugin islerdi isley mamkin
[2].

Solay etip, garim-qatnas adamlardin jamiyette 6z ara
birge islesiwdegi iskerliginin ishki psixologiyaliq
mexanizmin quraydi. Hazirgi jana demokratiyaliq qarim-
qatnasiglar sharayatinda tarli ondirislik qararlardi jeke
tartipte emes, al kollegial-birgelikte shigariw zarurligi
payda bolganin esapqa alsaq, adamlardin qarim-gatnas
madeniyat1 ham sdylesiw texnikas1 miynet 6nimdarlig1 jane
natiyjeliliginin dhmiyetli faktorlarman bolip tabiladu.

Qarim-qatnastin formalart ham basqishlar1 6zine tan
turde quramali bolip, bunda tarli basqish bar. Daslepki
basqish - adamnin 6zi menen-6zi baylanisiwi bo‘ymsha
T.Shibutani "Socialliq psixologiya" sabaqliginda: "Eger
adam azgana bolsa da 6zin anlasa, demek, ol 6z-6zine
korsetpeler bere aladi" — dep duris jazgan edi. Adamnin 6zi
menen qarim-qatnasi negizinde onin basqalar menen qarim-
qatnasinin xarakteri ham koélemin belgileydi. Eger adam 6zi
menen soylesiwdi adet etip alip, barqulla jamiyetten 6zin
shetlep, tartinip jurse, demek ol basqalar menen sdylesiwde,
til tabiwda ulken quymshiliglardi bastan keshiredi, — dep
aytiw mumkin. Demek, basqalar menen pikirlesiw — bul da
pikirlesiwdin basqishlarinin biri esaplanadi.

Haqiyqatinda da, shaxslararaliq baylanistin bar boliwi
sebepli har bir jamiyettin 6z madeniyati, madeniy
bayliqlari, qadiriyatlar1 qaliplesedi. Bunin dhmiyetin teref
tusingen insaniyattin en aldingt wakilleri ont mudami
keleshek awladlar ushin saqlap, talim-tarbiya ham kandeli-
kli garim-gatnas procesinde awladtan-awladqa jetkerip
otirad1.

Qarim-qatnastin ~ turmisimizdagi  formalar1  ham
korinislerine keletugin bolsaq, onmin har bir shaxstin
turmisliq jagdaylarina saykes keletugin, sol jagdaylardan
kelip shigatugin korinisleri ham turleri haqqinda aytiw
mumkin. Biraq, uliwma alganda, har qanday qarim-gatnas
rdsmiy yamasa rasmiy emes turde boladi. Eger rasmiy
qarim-qatnas adamlardin jamiyette atqaratugin rasmiy
waziypalart hdm minez-quliq normalarinan kelip shigsa
(musal1, bashqtin 6z qol astindagr xizmetkerler menen
qarim-qatnasi, professorlardin studentler menen qarim-
qatnasi ham tagi basqalar), rasmiy emes qarim-gatnas — bul
adamnin jeke munasibetlerine styenedi hdm onin mazmuni
sol sawbetleslerdin pikir-oylari, niyet-maqsetleri ham
emocional munasibetleri menen belgilenedi [1, 2, 5].

Qarim-qatnas quramali process bolgani ushin da ayirim
alingan qarim-qatnas formasin analizlegende, onda juda har
quylt koérinisler, komponentler hAm boélimler bar ekenligin
aniqlawimiz mumkin. Qarim-qatnastin socialliq tasir quralt
sipatinda waziypalari, shaxs rawajlamiwinda tutqan orni,
onin tarleri, formalari, basqishlari, psixologiyaliq duzilisine
baylanisli magliwmatlar, bilim, koénlikpe ham uqipliglar
qaliplestiriledi.

Juwmag. Juwmagqlap aytqanda, qarim-gatnas ham
shaxslararaliq munasibetler —shaxsttn  rawajlaniwinin
ahmiyetli faktorlarinin biri bolip esaplanadi. Insan 6zinin
socialliq tajiriybesin, bilim ham konlikpelerin ~ qarim-
gatnas procesinde qaliplestiredi. Unamli ham natiyjeli
munasibetler shaxstih  ruwxty, intellektualllq ham
emocional rawajlaniwina xizmet etedi. Sol sebepli
bilimlendiriw ham tarbiya procesinde, sonday-aq jamiyet
turmisinda kommunikativlik madeniyatti rawajlandiriwga
ayrigsha itibar qaratiw kerek.
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Garezsizligimizdin 35 jilhq saltanat institut aymaginda da
6zine tan bayram keypiyati ham koterinki ruwx penen
kozge taslanbaqta

Ajiniyaz atindagi Nokis mamleketlik pedagogikaliq institutinda da quth
sdne munasip kutip alinbaqta. Héazirgi kunde institut aymaginda bayram
ortaligin jaratiw, imarat hdm obyektlerdin sirtqr korinisin jane de
abadanlastirtw ham bezew jumislar1 amelge asirilmagqta.
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NMPI professor-oqitiwshilart ham doktorantlari xahiqarahq
konferenciyalarda belsene gatnasip kelmekte

] o

Azerbayjan Respublikast Madeniyat ministrligi  tarepinen Birinshi
Tuarkologiyaliqg Quriltaydin 100 jilligr manasibeti menen belgili ilim ham
madeniyat gayratkerleri, tarkiy tilli mamleketler menen baylanish tiyisli
sholkemlerdin  basshilari, qgatnasiwinda «Tuarkiy duanya hapteligi»
sholkemlestirildi.

Ajiniyaz atindagi NMPI  professori, filologiya ilimlerinia doktor:
Turganbay Kerwenov haptelik shenberinde Baku qalasinda otkerilgen
«Birinshi  Turkologiyalig Qunltay: juz jillig ilimiy-madeniy miyras»
atamasindagi xaligaraliq kongresske gatnasip gaytt.
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“Transforming Education in the Age of AI”
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Malayziyamih Linkoln universitetinde IV Xaliqaralig «Globalliq
bilimlendiriw» konferenciyas1 sholkemlestirildi. Konferenciyaga Ajiniyaz
atindagt NMPI professor-oqittwshilari — Gulzira Qidirbaeva, Farida Otenova,
sonday-aq, tayanish doktorant Aynura Otewlievalar da 6z ilimiy bayanatlar
menen gatnasti.
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Diqqat, jazihw — 2026!

Hurmetli, jurnal oqiwshilar1! Eger, Siz ilim, tdlim-tdrbiya hdm oqitiwdin jana
zamanagoy usillari, janaliglart menen 6z waqtinda jaqinnan tanispaqshi, 6zinizdin usi
tarawdag1 jetiskenlikleriniz ham oy-pikirleriniz benen ortaglaspaqshi bolsaniz,
«lim ham jamiyet» jurnalina 2026-j1l ushin jaziliwga mirat etemiz.

Bizin jurnalimizda barliq tarawlar boyinsha ilimiy, ilimiy-metodikaliq maqalalar
jariyalanadi.

«Ilim ham jamiyet» jurnali Ozbekstan Respublikasi Ilimler Akademiyasi janindag:
Jogar1 Attestaciya Komissiyasi kollegiyasinin garart menen tomende korsetilgen
panler boyinsha ilim doktor1 darejesin aliw ushin maqalalar jariyalaniwi tiyis bolgan
ilimiy basilimlar dizimine kirgizilgen:

- 01.00.00 — fizika-matematika ilimleri;

- 02.00.00 — ximiya ilimleri;

- 03.00.00 — biologiya ilimleri;

- 05.00.00 — texnika ilimlert;

- 07.00.00 — tariyx ilimleri;

- 10.00.00 — filologiya ilimlerti;

- 11.00.00 — geografiya ilimleri;

- 13.00.00 — pedagogika ilimlerti;

- 19.00.00 — psixologiya ilimleri.

Jaziliw bahasi - 420.000 (tért jaz jigirma min) swm.
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