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PEDAGOGIKA ILIMLERI
Pedagogika teoriyasi ham tariyxi

AKAJITEMMK COBAP KAMAJIOB: HWJIIMHUHU-TIEJJATOT UK
BA CHECATIIYHOCJIMK COXACHJIATU ®AOJUATIAPA
A.P.AGaTOB — Mycmaxui maokuKomuu
Vs6exucmon Pecnybnuxacu @annap axademuscu Kopaxannosucmon 6ynumu
Kopaxannox eymanumap gannap unmuii-maokugom uncmumymu

AKAJEMUK CABUP KAMAJIOB: HAYUHO-IIEJAT'OI'MYECKAS
JAEATEJBHOCTbD B OBJIACTH ITOJHUTOJIOI'NA
A.P.ADATOB — camocmosmenbHblli COuCKamew
Kapaxannaxckuit Hayuno-uccie0o8amensCKuil UHCIUmMym 2yManumapHuix HayK
Kapaxannaxcrkozo omoenenus Axademuu nayx Pecnyonuxu Y36exucman

ACADEMICIAN SABIR KAMALOV: SCIENTIFIC-PEDAGOGICAL
AND POLITICAL SCIENCE CAREER IN THE FIELD
A.R.Abatov — independent researcher
Karakalpak Humanitarian Branch of the Academy of Sciences of the Republic of Uzbekistan
research Institute of Sciences

Tasnu cyznap: akanemuk C.K.Kamanos, tapux, cuécuit daomumsr, nemyrar, Mapkaszuii Ocué, MakTad, YKUTYBUH,
KaMOATYIIUK (HaoJHsATH.

Pe3tome. Maxosnana C.KamanoBHUHT cuécuii coxasa onub OOpraH HMILIApU apXHWB MaTepHaIapH acocuaa KEHT
éputmiran. Xymnanan, Kopakainoructon Onuit CoBetu pamcu ypunOocapu cubatumaru daomusitu Ba 1959-1999
finnapaa 40 i maBommaa ymykens KopakammorucToH Ba Y36ekucton Onuit CoBeT/Iapura AemyTaT AaBp/ia MILIAPH
aHWK Mucoumapaa kexrupwiraH. Ycrod C.KamajgoBHUHT wiaMmuid acapiiapd Ba CHECHHA (DaoHATHAArH IOTYKIapu
MaMJIAKaTUMH3HUHT TAapUXIIYHOCIWTHIA Y3 aXaMHUATHHH cakyiad KoiraH ¢(yHOaMeHTanl Kamduérmap Oymmd xu3MaT
KHJIIH.

KiroueBble cioBa: akanemuk C.K.Kamanos, ucropus, monuruieckas JeaTeIbHOCTb, AemyTaT, LlenTpanbHas Asus, lKoa,
YYUTEIb, OOIIECTBEHHAS IS TEITHHOCTD.

Pe3tome. B crarthe Ha OCHOBE apXMBHBIX MaTepPHaJIOB LIMPOKO OcBelleHa JesresibHocTh C.KamanoBa B monuTHYecKoi
ctepe. Ha xoHKpeTHOM mpuMepe OCBEIIeHBI ero paboTa B KayecTBe 3aMecTUTeNs mnpencenatens BepxoHoro Cosera
Kapaxanmakctana u B kadecTBe aemytata BepxoBubsix CoseroB Kapakanmakcrana u Y36exucrana B Tedenue 40 et B
1959-1999 romax. Hayumbie Tpyzael akagemuka C.KamamoBa W €ro JOCTHIKEHHS B MOJMTHYCCKON IEATEIbHOCTH
MOCIYKWIH (PyHAaMEHTAIBHBIMH OTKPBITUSIMU, COXPAaHHUBIINMH CBOE 3HaY€HHE B UCTOpUOrpaduy Hallleil CTPaHBI.

Key words: academician S.K.Kamalov, history, political activity, deputy, Central Asia, school, teacher, social
activities.

Summary. The article based on archival materials, extensively covers the activities of S.Kamalov in the political
sphere. Using a specific example, his work as Deputy Chairman of the Supreme Council of Karakalpakstan and as a
deputy of the Supreme Councils of Karakalpakstan and Uzbekistan for 40 years in 1959-1999 is highlighted. The
scientific works of academician S.Kamalov and his achievements in political activity served as fundamental discoveries
that have retained their significance in the historiography of our country.

Kupum. Tapux YKUTyBYH, TapuX OTOX KWIYBYH, TAPUX
XaToJapJaH XyJioca YAKapuIra yopiaiauran 6eboxa gapc.
Tapux ¥3MUTMHTHA KUM SKaHJIUTHHTHH HCOOTIAIN YCYIIH,
XaJIK MabHaBuil  Mepocu. UlyHuHraex, Xxypmariau
Ipesunentumus  1I.Mup3uée  aiitranugex:  «bup
XaKuKkamuy xed KauoH YHYMMAUAUK. O6u3z OVIOK mapux,
6yloKk Odasnam, OVIOK MAOAHUAM ApAMean Xaikmus... by

OyryHru KyHpaa OW3HM TallBUINTa coOJIaéTraH »Kyaa Ky
caBoJilapra TYFpH ’kaBoO Tomamu3. KopakaimorucToH
TapuX MakKTaOMHUHI aCOCYMCH, KYIUad MIOrMpUIapHUHT
ycro3u akagemuk Cobup Kamanos ¥3 daommatu naBomunaa
HadakaT WIMHH, OANKH FOKTUMOUH-cHEcHU (DaomusaT xam
o6 Ooprad, Kyrurad kamoaT Muuiapuaa (Gaoi MIITHPOK
3TN0, ¥3 WIFOp TamadbOycllapuHK WITapy cypraH.

MABHABUL XAZUHAHU KAHYA KYN YPeancax, 6yeyHeu KyHoa
Xam OusHu maweuwiea conaémean KHcyoa Kyn cagoinaped
myzpu srcasob monamus. by bebaxo bounukHu Kanua gaon
mapeub smcax, XaiKumu3, aunuxca, éwnapumus Oyeyneu
MUHY 8a IPKUH XAémHuHe Kaopuuu anenad emaouy [1].
Huconoa mapuxea masHMOK, YHOAH MABHABUU K)Y88AM
onuw, Y3UHUHE HACAU MEPOCCU3, MYCUHOAH OCMOHOAH
MYWean dMac, akCuH4a momupiapu mepam, oupneua acp-
aapoawn 6yéu xeraémean 60UMeEPAKHUHE WOXU IKAHIUSUHU
auenaw 3apypaueu naioo 6ynaou [2:6]. Xakukartan xam,
013 MabHaBMM Xa3MHAMU3HU KaHUAIMK KyI YpraHcak,

AnaOuéraap TaxJauiad Ba MeTOM0JIOrusi. AKaJIeMUK
CoOup KamanoBHUHT Tap)KHMau X0I1 Ba cUECHi haoausTH
XaKWJarn  acoCMi  MabJIyMOTJIap  acocaH  apXHB
XyXoKaTmapuaa, WIMHA Makojajap TyIUIamjIapuaa Ba
XaMKacOyap, IIOTHUPJUIAPUHUHT XOTHpajJapuaa MaBXy/.
Axagemnk Cobup KamanoB — Y36eKHCTOH TapuXH/Ia yamac
W3 KOJAMpPraH eTyK OJIMM, cuécaT Ba KamoaT apOoOmmup.
YHuHr cuécuii (aonmATH Xank MaHdaaTigapura Xu3Mar
KWJIWMII, MaMJIaKaTHH pPHBOXJIAHTHPHUIN Ba WIM-(haHHUA
paBHAK TONTHUPUIITa KapaTWiraH. YHHHT pax0apiiuru
octHaa Kymiad MyXUM HCIIOXOTJIap amajira OIIMPHITaH.




ByHpaii WHCOHHMHT MEXHATIapu MyHOcHO OaxoyraHu®
Maxamnii Ba PecryOnmka Kenramuiapura gemyTtaT KWinO
caitmaaummm xaMm Tabumit xommup. Y 1959-1999 #mmrapna
40 #imnm pmaBoMuma y3nmykcu3 KopakanmormcTOH  Ba
V36exncron Omuit CoBeTapura JemyTaT/IHKra caiiaHuG
kennu. Kopakammoructon ACCP Omuit CoBetunuar 1967
nun 6-anpengarn Kapopura myBoduk KopakanmoructoH
Omuit CoBeru paucu Yypunoocapu C.Kamano bepynnmit
TymaHu Xam3a caiioB okpyrunaH  Kopaxaanmoructon
ACCP Onuit CoBeTHHUHI JAenyTaTH 3THO TaWHUHIAHIU
[3:6]. Keitmnuanuk sca Kopakaamoructon ACCP Omwmii
CoserunuHr 1971 inn 1 okTa0p XonaTugard Aemyratiap
pyiixatuga Kopakammoructon Ommit CoBeTH pancu
ypun6ocapu Cobup Kamanos Hykyc maxpu Nell Kannana
caitnoB okpyruman  Kopaxammorucron ACCP  Omuit
CoBeTHHHHT JenyTatd 316 Tafinamann [4:10].

Harmwkanap. TaakukoanapuMus IIyHU KypcaTaauKy,
Axamemuk CoOup KamanoB kyma kym Ba Xap Xui
MabCYJIUATIN KaMoaT HIIApUra, Typid XWI Macajajap
Oyiinya KOMHCCHUS WIUIapura jkand KuwiuHran. MacanaH,
Kopakannoructon ACCP Onuit Coerununr [Ipesunnymu
Kereiinn TymaHH Bosira eTMaraHJIapHUHT HIUIapH Oyinua
KOMHCCHSI TapkuOuaa umTHpok 3tran [5:2]. Maskyp
komuccusiga CobOup KamamoBman Ttamkapu Maxamumi
xamoar  apOobmapm  X.AOmymiaesa, JK.Bexxanos,
A .IlaHkpaToB, I'.Ha3pynnaes, P.Myxamenos Ba
[1.A0apeiimoBnap O6ynran. Kommccus ap3omapu yceMupiap
opacnaa XyKyKOy3apsuK, >KHHOST COAWp OSTHII, MakTad
mapciuapuHA  cabaOcu3 KONAMPHIN, MAaKTaOHH —Taruiad
KETHII, Ha30paTcu3 KoJiraH Oonamap Takaupu Kabu
MyaMMOJIapHHU aHUKJIaraH Ba yjapra 4opa Kypras.

Tanxuxomnapumus naBomuaa Kopakammorucron ACCP
Omuit Coetn pawucu, pauc ypuHOOcapyiapu, KOTHOM Ba
abp30Jiapd  TOMOHMAAH  (QyKapojapHH KaOyn — KHJIHII
XKaJIBalM XakKpaa MabIyMOTIapHH TOIAMK. MacanaH,
Kopakannorucron ACCP Omuii Cosetu I[Ipesmanymu
pancn K.P3aeB xadranunr xap ceman6a kyuu coar 10%xa,
Kopakannorucron ACCP Omuii Cosetu I[Ipesmanymu
paucu ypunoocapu M.JIyHeB XadTaHUHT )KyMa KyHH COat
10-00ma, Kopakammoructon ACCP Ommit  Coetn
[pesumuymu  kotubu  @.J[xymanus3oBa  XaTaHUHT
yopmanOa kynu coat 10-00xa dhykaponapHu kaOyi1 KuiIraH.
buznapau TaOMMITKK, WIMHA WIIMMH3 MaB3ycu OyiraH
Cobup KamanoB daonustu KusukTUpaad. Y  xap
xadranuHr naiiman6a kyHu coar 15-00ma dyxaponapuHu
KaOyJ1 KWITaH.

bynnan Tamkapu, Kopakannorucron ACCP Omnuit
Coseru [Ipesuauymunusar 1964 #imn 30 nHosOpmarm Ne2l
connu Ilporokonuna WYUK AeNmyTaTIapHUHT XYKaiiu
maxap CoBeTH TalIKUIMKA-OMMAaBUI WIMUHUHT XOJaTU
xakuna 0aénar kentupmiran [6:14]. By 6aénar C.Kamanos,
A Hypnelicos, ®.Kymannésos, K.Tanxues,
A.JlanueHKoNMap XaMMyasuauruaa Tal€piianraH. YHIA
TyMaH HITYWIAPHUHT WKTUMOMH (haOJUTUTHHY OIINPHII Ba
TypMym  cuaTHHH  SXIIWIAm — Xakuaa — Takiaadiap
KenTupuiarad. Xyanu myHaal xyxokar, Kopakainorucron
ACCP Ommit Coseru IlpesmmmymumnmHr 1967 i#mn 19
HIOHIaT U No23  commu  IIporokonmma HITYH
nenyrtarnapHuHr Kenec Ba Ilymanaii kumnox Cosetu
TAIIKWINH-OMMaBUH HWIIMHWHT XOJIATH Xakuaa Oa€Harna
kenrupwirad  [7:3]. Maskyp Mmacana Oyiinua OaéHar
C.Kamanos, T.lllabanoB, ¥Y.Kynna3zapos, J[.EmmmnmoeroBnap
ToMOHHIaH Tailépnanran. Kunuiox  CoBeTiapuHUHT
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TaIIKWINH-OMMaBUH WIUTApUHA SIXIITWJIAIL, V3
BaKoJaTIapuIaH TYIapoK (QoHjalaHuII, 3HT MYXHM
Macananapuu Kenram Ba yHuHr Iokpous Kymurtacu
MyXOKaMacura KHPHUTHUII, JOUMHH KOMHCCHSUTAPHHHT
POJMHY OLIMPHIL, JeTyTaTIapHUHT KeHrampaary Ba caitios
OKpyrimapuzarn wnulapuan  ¢aomnamrupum, Kerram
GdaonuATHAAa OUIKOPAIMKHU Ky4aWTHpHII, OBYJI Xa€rura
OMJ SHI' MYXUM MacajajapHu (ykKapoiap MyXxoKaMacura
Kyium, myHunraex, Kenram Ba Ihxpous Kymwura
TOMOHMJAH KaOynl  KWJIMHIaH  KapopjlapHH  axoJli
9bTHOOpHTa €TKa3ulll KabM MyXUM Macajlayap EpUTHITaH.
Bynnan tamxapu, Kopaxkannoructon ACCP Omuit Coetu
pesumguymunuar 1972 #imn 26 ampenmaru NelO commm
[Tporokonuma MeXHATKall ACHMYTATIAPHUHT TaxTakynup
Tymann CoOBeTH TAIIKWIMKH-OMMABUIl WIIUHWHT XOJAaTH
xakuna Oaémaru kenrtupwirad[8:3]. baématr C.Kamanos
TOMOHMJAH TaW€pmaHraH Ba  Mas3Kyp  HPE3HUIUYM
Ma)KJINCHIA MyXOKaMa KHJIMHTaH.

Myxokama. by apxuB MablIyMOTJIap UIyHJAaH Aa0JaT
oepamguku, Cobup KamamoB xank OwiaH JOUMHN
MyJIOKOTAa  OynraH, yHMHT  KaMOaT4MJIMK  OwiaH
yupanryBjiapy, MyaMMOJApHH Xaj OSTUIIArd (HaoJuTuru
XaJIK opacuiia KaTTa XypMar KO30HHUIIuTa cadbabd OyiraH.

Kopakannorucron ACCP Onuit CoBeTn
[Ipesuauymununr 1964 #wun 22 connu [Iporokonuna
«DyKapolapHUHTI MEXHAT KHJIMali TONTraH AapoMaiiiapH,
cotmnrad €ku coTmd oymHra"H Yyimapm Ba  Oomka
VHIIOOTIAPMHN TEKHHTA OJHII XaKUIA»TH Y30EKHCTOH
CCP Omuit Cosern Ilpesuaumymununr 1962 iiun 3
ceHTsiOpnaru OyipyruHn Oaxapuimn xakuzaa C.Kamanos
TOMOHHIAH OaéHat Taiiépranran [9:5]. ByHaaH Tamkapw,
MasKyp MNpe3uAMyM MaXIHCUIA IOKOpHIAard Myautud
ToMoHHIaH «Pecmybnukama TymaH Xank —Cyulapu
CAllIOBIApUHUHT SKYHJIAPH XaKWIa»  MabIyMOTHOMa
TaKOUM KWIMHraH. By apxuB XyxokaTyiapu IIyHH
Kypcatamuku, akagemuk Cobmp KamamoB Hadakat
camapanu wiIMHA (aomusaT, Oamku cuécuil (aoTHATHIHT
TypJIU-TyMaH Macajajapu Oyiuda IIyFyJIaHraHJINTHAAH
JTaIronaT Oepaim.

Kopakannorucron ACCP Onuit Cosetu [Ipe3nanymu-
Huar 1981 #mn 27 despanga 1lcommu IIporoxommna
«Kopakanmoructon ~ ACCPpa 1980  #iwim  xank
XY KaJUTHHUHT TYPJIH TapMOKJIapH UIIYHIapH, Ky OoJanu
OHaJap Ba MeEXHAT (GaxpUiIapHHM OpJACH, MeJal Ba
baxpuit E€pnukimap OwWIaH TaKOUpJall —HaTHibDKamapu
Tyrpucuaa» Kapopu mxpocu macanacu KypuO UUKHIIAIH.
Yoy Macaina 103aCHUaH MabJIyMOTHOMA
Kopakannoructon ACCP Omuit  Coseru IIpesunuymun
pancu ypunobocapu C.KamanoB TomMoHHMIaH TaW€piaHTraH.
VHzaa ospumraH oTyknapu ydyyH KopakaanmorHCTOHIHK
1005 wmran Cobuk MrTtHdOKHMHT Typium opaeH Ba
Menaulapy OWiaH TakAWpJIaHTaH, OIy O>KymJjagaH oOup
Commanuctuk  MexHat Kaxpamonu, 11 nHadap Jlenun
opaenu, 13 Hadap Oxts0p mHKMIOOH, 101Hadap Mexnar
k3w Oaiiporu, 40 Hadap Xamkmap myctauru, 160 Hadap
OQaxpuit  Eépauk, 9 Hadap |l-mapaxamu  MexHat
moH-mmapadu, 8178-MexHar ¢axpuiicu yHBOHJIApH OMIaH
MykodoTinaHranranu Kaix ostwirad. Iy Owmman Owupra,
1980 iwm naBnar Myko(QOTIAPUHM TONLIMPHII  Ba
TaKaupiaaml — OyHW4Ya — MIUIAPHUHT  TaXJIWIA  IIyHH
KypcaTtajiuky, OWp KaTop IKpOMS KyMHTAJIApW HIIMA
KaMYWIMKJIAp MaBxyaA. MacanaH, kyn Oojaiau oOHaJapHH
pyiixarnan — yTKa3umna — KOHyHOy3apiukiapra — Wyn




KylduiaraH Ba MyKodoTiapra JIOWMK OHaJapHH Kampad
o QGoms3u mact OynraH. Mengammapra HOM3OUTapHH
TaBCUS OTUIIHWHT Tamabmapu Oy3miraH, Kym Ooain
OHAJIAPHU MYKO(OTIAIl y4yH MaTepHaiiap Ked TaKIuM
eTHITaH Ba MyKO(QOTHN KaiiTa TONIIMPHII XOJIaTH MaBXKYyZ.
WMyamait kumm6, Xyxkatimu tymanmga JK.CedTHHsA30Ba
ucmian  ¢ykapora «KaxpamMoH OHa» YHBOHHM HMKKHHYH
MapoTtaba Oepwiran [10:110-111]. by Ba3umsatr uryHmax
nanonar Oepamuky, C.KamanoB xap Oup Mabpy3acHHU
myxta Tai€pnad, TaHKUIUI pyxaa KypuO 4MKHO, YyKyp
TaxJIWIap acOCH/Ia TAKAUM KUITaHJIUTHHU aHTJIaTa/lu.
Kopakannoructon ACCP Omnuit Cosetn Ilpesnnuymu-
HuHr 1973 #mn 29 wmaiimarn 23 comnmm Ilportoxommma
«Kopakammokcton ~ ACCP  reorpaduk  HOMIapUHU
XapuTajapra yTKa3uml Oyinda KypcaTMaJlapHUHT KHCMaH
y3rapumm Xakuma» Kapop KaOynl KwiMHaaAW. YHOA
Tomonomuk Ba TepMHUHONOTMK KOMHCCHSHHUHI JOMMHI
BaKWUIAPUHU TaWWHIIANI XaKWAard Macajajap MyXoKama
kwinHrad. Ymoy 6aénar C.Kamanos, K.AOmumyparos,
®.KymanuszoBa  TOMOHHIaH Taiépmanran  [11:15].
IDynunrnex, Kopakanmoructon ACCP Omwmit Cosetu
IIpesumguymununar 1973 #un 31 guBapmaru 19 conmun
IIpoTokonuaa «ABToHOM PecnyOmnmka uurdu gemyratiapu
maxamumii  Kenrammapm — Qaonmmatima  1eMOKpaTHK
TaMOMMIIapra pHOsl €THII TYFpUCHAa» Kapop KalOyn
kumHaau [12:3]. Yupa TomoHoMuk Ba TepMHMHOJIOTHK
KOMUCCHSHUHT JOMMHUH BaKWIUTApHUHN TaHWHIIAI XaKUIArH
Macajajzap MyxokamMa  KWiIMHamu. Ymoy — GacHar
C.Kamaios, C."maHKynOB, ®.)Kymanuszonsa,
JI.EmmmMOeToB TOMOHHIAH Taiéprnanaan. YOy XyxokaTaa
UIIYH JenyTaTiapy TyMaH Ba Maxawiuii KeHranuiapuHuHr
WOKpOMS KyMHTaJIapura MaBxy/J] KaMYMIHKIapHU Oaprapad
9THII OYHWKYa TETHUILIN YOpalapHU KYPHII, WXKpPO E€TyBUH
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XOKHMUAT Maxawmuii Kenrammapuauar 6apda Gaonuatuna
JIEMOKpAaTUK TaMOWWJUIapra KaTbHM pPHOS JTWIMILKA Ba
STHAJa PUBOXJIAHTHPHWINIINHA TYITYHTHPUII MakOypHATH

IOKJIATHINIIN ~ OCNTWIAHINTH  XaKuga  MabIyMoTiap
MaBXyZ.

TagkukoauMu3 WIyHH KypcaTamuku, 1977 #mn 24
nonna  Kopakannoructon  ACCP  Omuit  CoBeTtn

ITpesuguymunusar Nell7 connun Kopakanmorucron ACCP
KoncTurynusicuau taiiépnam Oyitnya KOMHCCUSIHU TY3WII
TYFpUCUAArH Kapopu KaOyn kwimuHamu [13:10]. Bynmai
FOAT MAbCYJIMSATIIM HWIIHU amaira oOmupuim ydyH 45
olamMJIaH HMOOpaT KOMHCCHS LIAK/UIAHWINW OeNrniiaHraH.
Viap yma maiTmaru maBiaT Ba jKaMmoar apOoOIapWHUHT
SHI OJNJIWHTM KAaTOpAaru BaKWwIIapu >1d. Macanas,
K.KamamoB,  Y.A0ampos, C.Kamanos, A.bamakumn,
J.Emmmo6eros, C.Karuszos, B.Kucnos, M.JIynes, K.P3aes,
T.IllepoexkoB, K.IOcymoB xabu eTyk HOMOEHAaIap
KOMHCCHSI ~ TapKuMOMra  KHpPraH 3aM.  MabIyMKH,
Kopakannoructon ACCPHunr Koncturynumscu 1978 itun
29 wmaiina Kopakanmoructon ACCP Omnuit CoBeTHHHHT
TYKKM3MHYM YaKUPUK CAKKM3MHYM HaBOAT/AaH TallKapu
ceccusicuia KaOyn KUITHUH/IH.

Xymaoca. Xymoca cudarhga aWTHII ~ MYMKYHKH,
Kopakanmoructonaa Tapux JeraH MyKaJgac WIMHHHT
6ommna 60 HunmaH OPTUK KapBOHOOIIMINK KHWJITaH, YHHHT
OFHP-CHTWINHH KyTapraH, BATAHWHUHT TAPUXHUHU E3UIIACK
mapadgmu OypuHH Oa)kapHIa 3HT ONIUHTH cada Xmcca
KYIITaH, TapuxXHU TapOWs Kyponura ailJlaHTHPTaH,
KOpakaJIloK TapuX4WIAPUHUHT OTacH akajgemuk Cobup
KamanoBHUHT (GaonusTH WIMHH W3JTaHULUIAP Ba CHECHHA
(daonuar OwnaH y3Buil OOfiarad. YHHUHT WIMHUH HILTaHMa-
mapu Ba cuécuil (AOTMATA MaMJIAKATHUHT FOKTHMOMIA-
UKTUCOAWN PUBOXKIIAHUIIINTA KaTTa XU3MaT KUJITaH.
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KIMYO TA’LIMIDA KOMPETENSIYAVIY YONDAShUVDAN
FOYDALANIShNING PEDAGOGIK ASOSLARI
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Ajiniyoz nomidagi Nukus davlat pedagogika institute
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M.B.A:xneBa — doyenm
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COMPETENCE-BASED APPROACH IN CHEMISTRY EDUCATION
PEDAGOGICAL FOUNDATIONS OF USE
M.B.Azhieva — associate professor
Nukus State pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: kompetensiyaviy yondashuv, kimyo ta’limi, amaliy ko‘nikma, laboratoriya ishlari, tadqiqot
faoliyati, STEM, funksional savodxonlik.

Rezyume. Ushbu magolada kimyo ta’limida kompetensiyaviy yondashuvdan foydalanishning nazariy asoslari, amaliy
go‘llanilishi va o‘quvchilarda kerakli kompetensiyalarni rivojlantirishdagi orni tahlil gilindi. Kompetensiyaviy yondashuv
nazariy bilimlar bilan amaliyot o‘rtasidagi uzviy bog‘lanish, tajriba asosida amaliy ko‘nikmalarni rivojlantirish, muammoli
va tadgiqotga yo“naltirilgan topshiriglar, fanlararo integratsiya va hayotiy kompetensiyalarni shakllantirish orgali namoyon
bo‘ladi. Pedagogik eksperiment natijalariga ko‘ra, ushbu yondashuv o‘quvchining tahliliy fikrlashi, tajriba o‘tkazish
malakasi va mustagil izlanish qobiliyatini sezilarli oshiradi. Ma’lumotlar kimyo ta’limida kompetensiyaviy yondashuvni
keng joriy etish ta’lim samaradorligini oshirishda muhim omil ekanini ko‘rsatdi.

KiroueBble ¢jI0Ba: KOMIICTCHTHOCTHBINA moaxoa, XUuMHUYCCKOEC 06pa30BaHI/I€, MPAaKTUYICCKUC HABbIKH, J'Ia60paT0pHBI€
paboThI, HAYIHO-HCCIIeIOBATEIBCKAS ACATENFHOCTE, STEM, dyHKIMOHANEHAS TPAMOTHOCTb.

Pe3ome. B ,HaHHOI\/'I CTaTbC AHAIMBHUPYIOTCA TCEOPETUUCCKHUEC OCHOBBI, IIPAKTUYCCKOC MNPUMCHCHHUE W POJIb
HUCIIOJIB30BaHUA KOMIICTCHTHOCTHOI'O I10X0Ja B XUMHWYCCKOM O6pa30BaHI/II/I JJIA pa3sBUTHUA H606X0,Z[I/IMLIX KOMHeTeHL{I/Iﬁ y
ydammxcs. KoMneTeHTHOCTHBII MNOAXOA MNPOSBIIACTCA 4YCPE3 HEPA3ZPBIBHYIO CBA3b TCOPCTUYCCKUX 3HaHUN H IIPAKTUKH,
Pa3BUTHUC TMPAKTUYCCKUX HABBIKOB Ha OCHOBE OIIbITA, Hp06HeMHO-OpI/IeHTHpOBaHHLIe n HCCIICOOBATCIBCKHEC 3aJayu,
MEXAUCIMIUIMHAPHYIO WHTErpanuio U (OpMHUPOBAHUE KM3HEHHBIX KOMIETeHIMH. [lo pesynbraraM Ieiaroruueckoro
OKCIICPUMCEHTA, ﬂaHHbIﬁ MOJAXO0J 3HAYUTEIBbHO MOBBIMIACT AHAIUTHYCCKOC MBIHNIJICHUC YYallluXCsd, SKCIIECPHUMCHTAJIbHBIC
HaBBIKM M CTIOCOOHOCTH K CaMOCTOSITENIbHOM MCCIIeIoBaTeNbCKoi paboTe. JlaHHbIE TTOKA3bIBAIOT, YTO MIUPOKOE BHEPEHUE
KOMITETEHTHOCTHOTO TOJIX0Jla B XMMHYECKOEe O00pa3oBaHUE SIBISIETCS] Ba)KHBIM (hakTopoM moBbliieHUs 3(deKkTHBHOCTH
00y4eHus.

Key words: competency-based approach, chemistry education, practical skills, laboratory work, research activities,
STEM, functional literacy.

Summary. This article analyzes the theoretical foundations, practical application and role of the use of the
competency-based approach in chemistry education in developing the necessary competencies in students. The
competency-based approach is manifested through the integral connection between theoretical knowledge and practice, the
development of practical skills based on experience, problem-based and research-oriented tasks, interdisciplinary
integration and the formation of life competencies. According to the results of the pedagogical experiment, this approach
significantly increases the student's analytical thinking, experimental skills and independent research abilities. The data
show that the widespread introduction of the competency-based approach in chemistry education is an important factor in
increasing educational effectiveness.

Kirish. Ta’lim sohasida yuz berayotgan jahon So‘nggi o‘n yilliklarda ta’lim fanlarida kompetensiyaviy

miqyosidagi islohotlar bugungi o‘quvchi shaxsidan nafaqat
bilimga ega bo‘lishni, balki bu bilimlarni amaliy faoliyatda
qo‘llay olishni, mustaqil qaror qabul qilishni, tanqidiy va
tizimli fikrlashni talab gilmogqda. Shu sababli ta’lim
jarayonida kompetensiyaviy yondashuvning qo‘llanishi
dolzarb ahamiyat kasb etmoqda.

Kimyo ta’limi o‘z tabiatiga ko‘ra tajriba, kuzatish,
modellashtirish, reaksiyalarni tahlil gilish kabi faol amaliy
faoliyatlarga boy bo‘lgani uchun kompetensiyaviy
yondashuvni qo‘llash uchun eng qulay fanlardan biridir.
Oc‘zbekistonning yangi DTS va umumta’lim dasturlarida
kimyo bo‘yicha o‘quvchilarning amaliy, ekologik,
kommunikativ, axborot, eksperimental va fanlaraoro
kompetensiyalari shakllantirilishi ustuvor vazifa sifatida
belgilangan.

yondashuv keng tadgiq etilmogda. Nazariy tadgiqotlar
ko‘rsatadiki, kompetensiyalarni rivojlantirish
o‘quvchilarning mustaqil fikrlash, muammolarni hal etish
va amaliy ko‘nikmalarini oshirish imkonini beradi
(Weinert, 2001; Miller, 2015). Bu tadgiqotlarda o‘quv
jarayonida bilim, ko‘nikma wva shaxsiy sifatlarni
birlashtirish ta’lim samaradorligini oshirishda muhim ekani
ta’kidlangan.

Kimyo fanini o‘gitishda kompetensiyaviy yondashuvni
go‘llash bo‘yicha bir gator amaliy ishlar mavjud. Masalan,
Ivanov (2018) laboratoriya mashg‘ulotlarini kompetensiya-
larga  yo‘naltirish  orgali  o‘quvchilarning  amaliy
ko‘nikmalarini sezilarli darajada oshirish mumkinligini
ko‘rsatgan. Shuningdek, Petrova (2020) o‘quv dasturlarini
kompetensiyalarga asoslangan holda gayta tuzish orqali
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o‘quvchilarni nazariy bilim va amaliy ko‘nikmalarni
uyg‘unlashtirishga o‘rgatish mumkinligini ta’kidlagan.
O‘zbekiston  sharoitida =~ ham  kompetensiyaviy
yondashuvni joriy etish bo‘yicha tadgiqotlar olib
borilmogda. Axmedov (2019) kimyo darslarida muammo
yechishga yo‘naltirilgan topshiriglar orqali o‘quvchilarning
tangidiy fikrlash qobiliyati oshganini gayd etgan. Bu

natijalar ~ mamlakatimiz =~ ta’lim  tizimida  metodik
yangilanishlar zarurligini ko‘rsatadi.
Shu bilan birga, adabiyotlar tahlili ko‘rsatadiki,

kompetensiyaviy yondashuv fagat nazariy bilimlarni berish
bilan cheklanmay, o‘quvchilarni amaliy faoliyatga
yo‘naltirish, muammolarni mustaqil hal etishga o‘rgatish va
shaxsiy rivojlanish imkoniyatini berishi bilan ajralib turadi.
Shu sababli, kimyo ta’limida kompetensiyaviy yondashuvni
tathig etish nafagat ilmiy, balki amaliy ahamiyatga ham
ega.
1. Nazariy bilimlar bilan amaliyot o‘rtasidagi uzviy

bog‘lanish
Kompetensiyaviy yondashuvning asosiy prinsiplaridan
biri — nazariy bilimlarni amaliyot bilan uzviy, tizimli

ravishda uyg‘unlashtirishdir. Ta’lim jarayonida o‘quvchi
fagatgina kimyoviy formulalarni yodlash yoki reaksiyalarni
qog‘ozda yozish bilan cheklanmaydi, balki o‘rgangan
nazariy bilimlarini real laboratoriya va hayotiy sharoitlarda
qo‘llash orqali chuqurroq tushunadi. Bu yondashuv
o‘quvchida bilimning amaliy ahamiyatini anglash,
muammolarni hal etish va ilmiy izlanish ko‘nikmalarini
shakllantirishga xizmat qiladi. Ushbu prinsip quyidagi
yo‘nalishlar orqali amalga oshiriladi:

Amaliyotlar orgali nazariy bilimni mustahkamlash.
Har bir nazarily mavzu o‘rgatilgandan so‘ng mos
laboratoriya ishlari tashkil etilishi zarur. Masalan,
“Kislotalar va asoslar” mavzusini o‘rgatishda, o‘quvchilar
turli kislota va asoslarni aralashtirib, pH o‘zgarishini
kuzatishlari ~ mumkin.  Shu tariga, ular nazariy
tushunchalarni amaliy faoliyat orgali mustahkamlash bilan
birga, tajriba natijalarini gayta ishlash va tahlil qilish
ko‘nikmalarini  ham  rivojlantiradilar. ~ Laboratoriya
mashg‘ulotlari nafaqat nazariy bilimlarni amaliyotga tatbiq
etishga yordam beradi, balki o‘quvchida mustaqil fikrlash
va xulosalar chigarish gobiliyatini ham shakllantiradi.

Real vaziyatlarga oid masalalar. Kimyo fanining
o‘quv jarayonini hayotiy vaziyatlar bilan bog‘lash
o‘quvchilarni  funksional savodxonlik va  hayotiy
ko‘nikmalar bilan ta’minlaydi. Misol uchun:

* Metallarning zanglash sabablari va bu jarayonni oldini
olish yo‘llari;

* Maishiy kimyoviy moddalar tarkibi va ularning
kundalik hayotdagi xavfsizligi;

» Ekologik jarayonlar va inson faoliyatining tabiatga
ta’siri;

* Suvning qattigligi va uning turli sohalarda (oshxona,
sanoat) qo‘llanishiga ta’siri.

Bunday vazifalar o‘quvchilarni nazariy bilimlarni
amaliy jihatdan tahlil gilishga, tajribalar natijalarini hayotiy
kontekstda qo‘llashga o‘rgatadi. Shu bilan birga, ular
murakkab muammolarni hal gilish, mantigiy izlanish olib
borish va tizimli yondashuvni rivojlantirishga yordam
beradi.

Modellashtirish va vizualizatsiya. Nazariy bilimlarni
chuqurlashtirishda molekulyar modellar, diagrammalar,
grafiklar va animatsiyalardan foydalanish katta ahamiyatga

ega. Molekulyar tuzilish va reaksiyalar mexanizmini
bosgichma-bosqich vizualizatsiya qilish o‘quvchilarda
mavzuni abstrakt tushunchalardan konkret tushunchalarga
o‘tkazishga yordam beradi. Shu bilan birga, molekulyar
modellar va vizual resurslar o‘quvchilarda tahliliy fikrlash,
sabab-natija  munosabatlarini  anglash ~ va  ilmiy
eksperimentga tayyor bo‘lish ko‘nikmalarini shakllantiradi.

Fanlararo bog‘liglik. Kompetensiyaviy yondashuvning
yana bir muhim jihati — fanlararo integratsiya. Kimyo-
biologiya, kimyo-fizika, kimyo-ekologiya va hatto kimyo-
matematika bog‘liqligi o‘quvchida tizimli fikrlashni
rivojlantiradi. Misol uchun, biologiya bilan integratsiya
qilish orqali o‘quvchilar metabolizm jarayonlarini
tushunadi, fizikaga asoslanib energiya o‘zgarishlarini
baholaydi, ekologiya bilan bog‘liq topshiriqlar orqali
tabiatni muhofaza qilish va atrof-muhitga ta’sirni tahlil
gilish qobiliyatini rivojlantiradi. Shu tarzda fanlararo
bog‘liglik o‘quvchilarga nafagat kimyo fanini, balki unga
alogador boshqa fanlarni ham tizimli va integratsiyalashgan
holda o‘rganish imkonini beradi.

2. Tajriba o‘tkazish orqali amaliy ko‘nikmalarni
rivojlantirish
Kimyo ta’limida amaliy tajribalar kompetensiyaviy
yondashuvning asosiy tarkibiy gismi hisoblanadi. Ta’lim
jarayonida o‘quvchilar faqat nazariy bilimlarni o‘zlashtirib
golmay, balki o‘z bilimlarini amalda qo‘llash orqali tajriba
o‘tkazish, ilmiy kuzatish, tahlil qilish va xulosa chiqarish
ko‘nikmalarini rivojlantiradilar. Amaliy mashg‘ulotlar
o‘quvchini fagat passiv gabul giluvchi emas, balki faol
subyektga aylantiradi, shuningdek, ilmiy tafakkur, mantigiy
tahlil va muammolarni hal etish malakalarini shakllantiradi.

Tajriba  dizayni  ko‘nikmasini  rivojlantirish.
Kompetensiyaviy yondashuvga ko‘ra, o‘quvchi tajribani
fagat o‘qituvchi ko‘rsatmasi bilan emas, balki mustaqil
ravishda rejalashtiradi. Bu jarayon quyidagi qadamlarni o‘z
ichiga oladi:

-Tajriba magsadini aniglash;

-Kerakli asbob-uskunalar va reagentlarni tanlash;

-Xavfsizlik choralarini ko‘rish va ishlash shartlarini

belgilash;

-Ish jarayonini bosgichma-bosgich ishlab chigish va ba-
jarish.

Bu ko‘nikma o‘quvchida ilmiy eksperimentni
rejalashtirish va muammolarni mustagil hal etish

malakasini shakllantiradi. Shu bilan birga, tajriba dizayni
orqali o‘quvchi ilmiy metodologiya asoslarini chuqurroq
o‘zlashtiradi va o‘z fikrini aniq ifodalash qobiliyatini
rivojlantiradi.

Asbob-uskunalar bilan ishlash. Amaliy
mashg‘ulotlarda  o‘quvchilar  probirka, kolba, pH
indikatorlari, termometr, pipetka, o‘lchov silindrlari kabi
laboratoriya asboblari bilan mustaqil ishlashni o‘rganadilar.
Ushbu jarayon o‘quvchida nozik motorika, aniqlik va
laboratoriya madaniyatini shakllantiradi. Asboblar bilan

ishlash ~ ko‘nikmasi  ilmiy tajribalar  natijalarining
ishonchliligini ta’minlashda muhim ahamiyat kasb etadi.
Xavfsizlik qoidalariga amal qilish. Amaliy

mashg‘ulotlar davomida xavfsizlik qoidalariga gat’iy rioya
qilish o‘quvchida kimyoviy madaniyatni shakllantiradi.
O‘quvchilar himoya vositalaridan (ko‘zoynak, laboratoriya
qo‘lqoplari, lab mantiyalari) foydalanishni, reaktivlar bilan
ehtiyotkorlik bilan muomala gilishni va xavfli vaziyatlarni
oldindan aniglashni o‘rganadilar. Bu nafaqat shaxsiy
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xavfsizlik, balki sinfdagi hamkasblarning xavfsizligini
ta’minlashga ham xizmat qiladi.

Natijalarni kuzatish va tahlil qilish. Amaliy
mashg‘ulotlarda o‘quvchilar reasiya jarayonlarini kuzatadi,
tajriba natijalarini jadvallarga yozadi, grafiklar chizadi va
tahliliy xulosalar chigaradi. Bu jarayon ilmiy fikrlashni
rivojlantiradi  va  o‘quvchiga  murakkab  kimyoviy
jarayonlarni tizimli tahlil gilish imkonini beradi. Natijalarni
gayta ishlash va baholash malakalari, shuningdek,
eksperimentni  takrorlash  va natijalarni  solishtirish
ko‘nikmalarini mustahkamlaydi.

Muammoli - tadqigot laboratoriya ishlari.
Kompetensiyaviy yondashuvda o‘quvchiga javobi oldindan
tayyor bo‘lmagan muammoli vazifalar beriladi. Masalan:

- “Qaysi metall tezroq korroziyaga uchraydi?”

- “Suvning qattiqligini qanday kamaytirish mumkin?”

Bunday tadqiqot vazifalari o‘quvchida ilmiy izlanish,
gipoteza ishlab chigish, eksperiment natijalarini tahlil gilish
va xulosalar chigarish kompetensiyalarini rivojlantiradi.
Shu bilan birga, o‘quvchi mustaqil qaror qabul qilish,
tanqgidiy fikrlash va innovatsion yondashuvni rivojlantiradi.

Jamoada ishlash. Guruh laboratoriya ishlari
o‘quvchida kommunikatsiyaviy, ijtimoiy va hamkorlik
kompetensiyalarini shakllantiradi. Guruhdagi o‘quvchilar
o‘zaro vazifalarni tagsimlaydi, tajribalarni Dbirgalikda
rejalashtiradi va natijalarni muhokama giladi. Bu jarayon
nafagat ilmiy, balki ijtimoiy malakalarni rivojlantirishga
ham xizmat qiladi, masalan, mas’uliyatni bo‘lishish,

hamkasblar ~ bilan  mulogot qilish va birgalikda
muammolarni hal etish ko‘nikmalari.
3. Muammoli va  tadqiqotga  yo‘naltirilgan

faoliyatlar

Kompetensiyaviy yondashuvning yana bir muhim
tarkibiy gismi — o‘quvchilarni muammoli va tadgiqotga
yo‘naltirilgan  faoliyatlar  orqali  faol  subyektga
aylantirishdir. Bu usul ularda tanqidiy fikrlash, tadgigot
ko‘nikmalari va mustaqil qaror qabul qilish salohiyatini
rivojlantiradi.

Muammoli savollar asosida o‘qitish. Muammoli
savollar o‘quvchi diqqatini nazariy bilimdan amaliyotga
o‘tkazishga yordam beradi va tafakkurni chuqurlashtiradi.
Masalan:

— “Nima uchun natriy suvda portlaydi, kaliy esa
yanada kuchli reaksiyaga kirishadi?”

— “Nega ammiak hidli, lekin ammiak tuzlari hid
sezilmaydi?”

Bunday savollar o‘quvchilarda ilmiy tahlil va gipoteza
tuzish ko‘nikmalarini rivojlantiradi. Ular nafaqat faktlarni
eslab qolish bilan cheklanmay, balki sabab-natija
munosabatlarini anglash va o‘z fikrlarini ilmiy asoslarda

izohlashni o‘rgatadi. Muammoli savollar talabalarni
mustaqil fikrlashga, alternativ yechimlar izlashga va
eksperimentlar orqali o‘z gipotezalarini tasdiglashga

yo‘naltiradi.

Mini-tadgiqot loyihalari. Mini-tadgiqot loyihalari — bu
o‘quvchilarning mustagil ilmiy izlanish olib borish
salohiyatini rivojlantirishga garatilgan uslubdir. Ular kichik,
lekin aniq maqgsadga ega bo‘lgan tadqgiqotlar o‘tkazadilar,
masalan:

— Maishiy suv filtrlari samaradorligini solishtirish;

— Turli o‘g‘itlarning o‘simlik o‘sishiga ta’sirini
o‘rganish;

— Turli moddalarining pH giymatini taggoslash.

Bunday loyihalar o‘quvchilarda tadqiqot
metodologiyasini  tushunish, tajribalarni rejalashtirish,
gipoteza tuzish va eksperiment natijalarini tahlil gilish
gobiliyatini rivojlantiradi. Shuningdek, mini-tadgiqotlar
ijodiy fikrlash va yangi yechimlar topish salohiyatini ham
shakllantiradi.

Natijalarni tagdim etish. Har bir tadgigotning
yakunida o‘quvchilar grafika, jadval va xulosalarni o‘z
ichiga olgan prezentatsiya tayyorlaydilar. Bu jarayon
nafaqat ma’lumotlarni tuzish va tahlil qilishni, balki ilmiy
natijalarni anig va tushunarli tarzda bayon etish
ko‘nikmalarini ham rivojlantiradi. Natijalarni tagdim etish
orqali o‘quvchilar kommunikatsiya va ilmiy muomala
kompetensiyalarini ham shakllantiradilar, shu bilan birga
guruhda ishlash va fikrlarini asoslab aytish gobiliyatlari
ham rivojlanadi.

Shu tarzda, muammoli savollar, mini-tadgigotlar va
natijalarni taqdim etish jarayonlari o‘quvchida mustaqil
fikrlash, tadgigotchi munosabatini shakllantirish va amaliy
kompetensiyalarini rivojlantirishda muhim ahamiyatga ega
bo‘ladi.

4. Fanlararo integratsiya (STEM yondashuvi).
Kompetensiyaviy ta’limda fanlararo integratsiya, ya’ni
STEM (Science, Technology, Engineering, Mathematics)
yondashuvi, o‘quvchilarni turli fanlar orasidagi bog‘liglikni
anglashga va kimyo bilimlarini real hayot tizimlari bilan
uzviy bog‘lashga yo‘naltiradi. Bu usul nafaqat nazariy

bilimlarni amaliyotga integratsiyalashga, balki har
tomonlama  fikrlash va muammolarni hal qilish
kompetensiyalarini rivojlantirishga xizmat giladi.
ekologiva Kimvo biologiva
1-rasm. Fanlararo integratsiya.
Kimyo va fizika. Kimyo va fizika o‘rtasidagi
integratsiya o‘quvchilarga energiya o‘zgarishi, bosim,

harorat, issiglik effekti kabi jarayonlarni tushunishga
yordam beradi. Masalan, ekzotermik va endotermik
reaksiyalarni o‘rganish orqali o‘quvchi nafagat kimyoviy
o‘zgarishlarni, balki fizik qonunlarni ham qo‘llashni
o‘rganadi. Shu bilan birga, gaz qonunlari, energiya
saqlanish qonuni va harorat o‘zgarishining kimyoviy
reaktsiyalarga ta’siri tizimli tarzda tushuntiriladi, bu esa
nazariy bilimlarni real eksperimentlar bilan
mustahkamlashga yordam beradi.

Kimyo va biologiya. Fanlararo integratsiya biologiya
bilan bog‘lanib, o‘quvchilarga ovqat hazm qilishdagi
biokimyoviy jarayonlar, ogsillar, yog‘lar va uglevodlarning
parchalanishi, fermentativ reaktsiyalar kabi mavzularni

chuqurroq o‘rganish imkonini beradi. Bu jarayonlar
o‘quvchida kimyo va biologiya o‘rtasidagi uzviy
bog‘liglikni anglash, hayotiy tizimlardagi kimyoviy

jarayonlarni tushunish va tahlil qilish ko‘nikmalarini
rivojlantiradi.

Kimyo va matematika. Matematika bilan integratsiya
stoichiometrik hisob-kitoblar, molyar massa, konsentratsiya
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va eritma hajmi kabi mavzularni amaliyotda qo‘llash
imkonini beradi. Bu esa o‘quvchilarda nafaqat kimyo
faniga oid bilimlarni, balki matematik kompetensiyalarni
ham mustahkamlashga xizmat giladi. Shu bilan birga,
o‘quvchilar  formulalar va tenglamalarni ishlatib,
eksperiment natijalarini aniq hisoblash va tahlil gilish
ko‘nikmalarini rivojlantiradilar.

Kimyo va ekologiya. Kimyo-ekologiya integratsiyasi
o‘quvchilarda ekologik kompetensiyalarni rivojlantiradi.
Masalan, atmosfera ifloslanishi, suvning biologik
ifloslanishi,  chigindilarni  gayta ishlash,  sanoat
chigindilarining ta’siri kabi mavzular o‘quvchilarni atrof-
muhitni muhofaza qilishga yo‘naltiradi. Bu jarayon
o‘quvchilarda muammoni tizimli tahlil qilish, ekologik
jihatdan to‘g‘ri qarorlar qabul qilish va fanlarni amaliy
hayot bilan bog‘lash ko‘nikmalarini shakllantiradi.

5. Hayotiy kompetensiyalarni rivojlantirish

Kompetensiyaviy yondashuvning yana bir muhim
yo‘nalishi — o‘quvchilarda hayotiy kompetensiyalarini
rivojlantirishdir. Kimyo ta’limida bu yondashuv orqgali
o‘quvchilar nafaqat fan bilimlarini, balki kundalik hayotda
zarur bo‘lgan qoidalar va ko‘nikmalarni ham egallaydilar.

Hayotiy kompetensiyalar quyidagi yo‘nalishlarda
rivojlantiriladi:

e Maishiy kimyoviy moddalarni to‘g‘ri va xavfsiz
ishlatish: o‘quvchi turli giyohvand va maishiy kimyoviy
moddalarni xususiyatlarini anglab, ularni xavfsiz qo‘llashni
o‘rganadi.

e Ozig-ovgat tarkibini kimyoviy jihatdan tahlil
gilish: masalan, gand, tuz, yog* va vitaminlarning moddiy
tarkibini tushunish orgali salomatlikka ta’sirini baholash
ko‘nikmalari shakllanadi.

o Atrof-muhit uchun xavfsiz odatlarni
shakllantirish: chiqindi moddalarni to‘g‘ri ajratib tashlash,
suv va energiya resurslarini tejash, ekologik madaniyatni
rivojlantirish orqali o‘quvchi ekologiyaga mas’uliyatni
anglaydi.

e Energiya tejamlilik va resurslardan samarali
foydalanishni tushunish: o‘quvchi kimyoviy reaksiyalar
va energiya ogimlari asosida energiya va moddalarni
oqilona ishlatish ko‘nikmalarini egallaydi.

Bu yo‘nalishlar o‘quvchilarda nazariy bilimlarni amaliy
hayot bilan uzviy bog‘lashga va kundalik hayotda foydali,

xavfsiz va mas’uliyatli qarorlar qabul qilish salohiyatini
rivojlantirishga xizmat qiladi. Shu tariqa, kimyo ta’limi
nafagat fan bilimlarini, balki hayotiy kompetensiyalarini
ham integratsiya giladi.

Xulosa. Kimyo ta’limida kompetensiyaviy yondashuvni
joriy etish o‘quvchilarning nazariy bilimlarni amaliyot bilan
uyg‘unlashtirish, tajriba va kuzatish ko‘nikmalarini
rivojlantirish, muammoli va tadqgiqotga yo‘naltirilgan
faoliyat orqali mustaqgil fikrlash salohiyatini oshirishga
xizmat qiladi. Pedagogik tajribalar shuni ko‘rsatdiki,
kompetensiyaviy yondashuv o‘quvchilarda tahliliy fikrlash,
ilmiy izlanish va fanlararo integratsiyani samarali
rivojlantiradi, shu bilan birga hayotiy kompetensiyalarni
shakllantirishga yordam beradi.

Amaliy laboratoriya mashg‘ulotlari, mini-tadgigot
loyihalari, STEM yondashuvi va real hayotiy vaziyatlar
bilan bog‘langan topshiriqlar o‘quvchilarda nafaqat kimyo
faniga oid bilim va ko‘nikmalarni, balki ijtimoiy,
kommunikativ va ekologik mas’uliyat kompetensiyalarini
ham rivojlantiradi. Shu tariga kompetensiyaviy yondashuv
kimyo ta’limining samaradorligini oshirish, o‘quvchilarni
mustaqil, ijodiy va amaliy jihatdan faol shaxs sifatida
shakllantirishning muhim vositasi hisoblanadi.

Tavsiyalar:

1. Kimyo ta’limida kompetensiyaviy yondashuvni keng
joriy etish uchun maktab va oliy ta’lim muassasalarida
o‘qituvchilarni muntazam malaka oshirish kurslari bilan
qo‘llab-quvvatlash.

2. Laboratoriya va tajriba mashg‘ulotlarini muammoli
va tadqiqotga yo‘naltirilgan shaklda rejalashtirish,
o‘quvchilarning  mustaqil izlanish  ko‘nikmalarini
rivojlantirishga imkon yaratish.

3. STEM yondashuvi va fanlararo integratsiyani dars
jarayoniga faol tatbiq etish, kimyo fanini hayotiy va amaliy
kontekstda o‘rgatish.

4. O‘quvchilarda xavfsizlik, ekologik madaniyat va
hayotiy kompetensiyalarni shakllantirishga doimiy e’tibor
garatish.

Ushbu tavsiyalarni amalga oshirish orgali kimyo
ta’limining sifatini oshirish, o‘quvchilarning mustagil va
ijodiy fikrlash salohiyatini rivojlantirish, shuningdek, ularni
zamonaviy hayot va Kkasbiy faoliyatga tayyorlash mumkin
bo‘ladi.
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THE IMPORTANCE OF FOLK PEDAGOGY
IN TEACHING STUDENTS CRITICAL THINKING
G.B.Babasheva — Doctor of Philosophy in Pedagogical Sciences, Associate Professor
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: kritik fikrlash, xalq pedagogikasi, ta’lim jarayoni, milliy gadriyatlar, mustaqil fikrlash, pedagogik
integratsiya.

Rezyume. Mazkur maqolada o‘quvchilarda kritik fikrlash kompetensiyasini shakllantirish jarayonida xalq
pedagogikasining pedagogik, psixologik va metodik ahamiyati ilmiy-nazariy jihatdan tahlil gilinadi. Xalq pedagogikasining
asosiy manbalari — magol va matallar, ertaklar, dostonlar, topishmoglar, rivoyatlar hamda milliy urf-odatlarning ta’lim
jarayonida qo‘llanilishi orqali o‘quvchilarning mustaqil, tahliliy va tanqidiy fikrlash qobiliyatlarini rivojlantirish
imkoniyatlari asoslab beriladi. Shuningdek, xalq pedagogikasini zamonaviy pedagogik texnologiyalar bilan integratsiyalash
orqali ta’lim samaradorligini oshirish yo‘llari yoritib beriladi.

KiroueBble cioBa: KPUTHYCCKOC MBIIUICHUC, HApOAHas NEAaroruka, 06paBOBaTeJ’ILHHﬁ nponecc, HallMOHAJIbHBIC
HEHHOCTH, CaMOCTOATCIIbHOC MBIIIIJICHUE, IICAArOTHYICCKas HHTCrpalus.

Pe3some. B cratbe ¢ HAYYHO-TCOPCTUICCKUX HOBI/II_[I/Iﬁ AHAJIU3BUPYCTCA NEAArorudeCckoe, IICUXOJIOrHYeCKOC U
MCTOANMYCCKOEC 3HAYCHUC HapOZ[HOﬁ neaaroruku B IIponecce CI)OpMI/IpOBaHI/ISI Y ydJamuxcsa KOMIICTCHIHUU KPUTHUYCCKOI'O
MbInnIeHus1. OG0CHOBBIBAIOTCSI BO3MOIKHOCTH pa3BUTHA CAMOCTOATCIbHOI'O, aHAJIUTUICCKOTO U KPUTHICCKOTO MBIIIJICHUA
06y‘IaIOH_[I/IXCiI MNOCPEACTBOM HCIIOJIb30BaHHS OCHOBHBIX MCTOYHUKOB HapO,Z[HOﬁ neJaroruky — IocCJOBUI] U IMOTOBOPOK,
CKa30K, 3IOCOB, 3arajliok, MpeJaHuii, a TaKKe HAIMOHAIBHBIX TPAaTUIMHA B oOpa3oBaTeabHOM Impoliecce. Kpome Toro,
paccMaTpUBAIOTCST MYTH NOBbIMIcHUS 3(deKkTuBHOCTH O00y4YeHHMS HAa OCHOBE HHTETPAIlMM HAPOJHON MENarorvku C
COBPEMEHHBIMU NIE€AAIr OTUYCCKUMU TCXHOJIOTUAMMU.

Key words: critical thinking, folk pedagogy, educational process, national values, independent thinking, pedagogical
integration.

Summary. This article provides a scientific and theoretical analysis of the pedagogical, psychological, and
methodological significance of folk pedagogy in the process of developing students’ critical thinking competence. The
study substantiates the possibilities of fostering learners’ independent, analytical, and critical thinking through the use of
key sources of folk pedagogy — proverbs and sayings, fairy tales, epics, riddles, legends, as well as national traditions —
within the educational process. Furthermore, the paper highlights ways to enhance the effectiveness of education by
integrating folk pedagogy with modern pedagogical technologies.

Kirish. Hozirgi davrda ta’lim tizimining asosiy 1. Kritik fikrlash tushunchasining ilmiy-pedagogik
vazifalaridan biri — ijtimoiy faol, mustaqil fikrlaydigan va mohiyati _ ) _ ) o
tangidiy yondashuvga ega bo‘lgan shaxsni tarbiyalashdan Pedagogika va psixologiya fanlarida kritik fikrlash

tushunchasi shaxsning pedagogik faoliyatini tavsiflovchi
muhim kategoriya sifatida talgin gilinadi. Kritik fikrlash —
bu axborotni ongli ravishda gabul qilish, uni tahlil etish,
dalillar asosida baholash va asoslangan xulosalar chigarish
jarayonidir [2]. Bu jarayonda shaxs vogelikni bir yoglama
emas, balki turli nuqtai nazardan ko‘rib chiqishga intiladi.

iboratdir [3]. Axborotlar ogimi keskin ortib borayotgan
zamonaviy jamiyatda o‘quvchilarning faqat tayyor
bilimlarni egallashi yetarli emas, balki ularni tahlil gilish,
baholash, taqgoslash va asoslangan xulosalar chigarish
ko‘nikmalariga ega bo‘lishi muhim ahamiyat kasb etadi [2].

Shu nugtai nazfirdan, _k_ritik fikrlash k‘?mpet.emiyals? Kritik fikrlash o‘quvchilarda savol berish madaniyatini,
zamonaviy ta’lim jarayonining ustuvor yo‘nalishlaridan biri  mantigiy mushohada yuritishni, sabab-ogibat alogalarini
sifatida namoyon bo‘lmoqda. aniglashni va muammoli vaziyatlarga nisbatan mustaqil

Kritik  fikrlashni rivojlantirish masalasida milliy ~ garor gabul qilishni rivojlantiradi. Shu bois, zamonaviy
10edagogic merosga murojaat gilish dolzarb hisoblanadi. ~ ta’lim tizimida ushbu kompetensiyani shakllantirishga
Xalg pedagogikasi asrlar davomida xalgning hayotiy ~ alohida e’tibor qaratilmoqda [3]. _ _
tajribasi, dunyogarashi va tarbiyaviy garashlari asosida _ 2- Xalq pedagogikasining mazmuni va pedagogik
shakllangan bo‘lib, unda inson tafakkurini rivojlantirishga imkoniyatlari I . . .

. i . . . . . Xalg pedagogikasi — bu xalgning tarbiya, ta’lim va
xizmat qiluvchi boy g‘oyalar mujassamdir [4]. Shu sababli, . L . g .
Lo . . e . > shaxs kamoloti hagidagi qarashlari, tajribalari va
xalq pedagogikasi vositalaridan ta’lim jarayonida magsadli

. ; - . o an’analarining majmuasidir. U asosan og‘zaki ijod orqali
foydalanish o‘quvchilarda kritik fikrlashni shakllantirishda avloddan-avlodga o‘tib kelgan bo‘lib, xalqning ma’naviy
muhim 10edagogic resurs bo‘lib xizmat giladi. boyligini aks ettiradi [4]. Xalg pedagogikasining asosiy

10
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manbalari sifatida ertaklar, maqgol va matallar, dostonlar,
rivoyatlar, topishmoglar hamda urf-odat va marosimlarni
ko‘rsatish mumkin.

Mazkur manbalar o‘zida chuqur falsafiy va axloqiy
mazmunni mujassam etgan bo‘lib, o‘quvchini fikrlashga,
vogelikni baholashga va xulosa chigarishga undaydi. Xalq
pedagogikasining tarbiyaviy ahamiyati shundaki, u shaxsni
hayotiy tajriba asosida mushohada yuritishga o‘rgatadi [1].

3. O‘quvchilarda kritik fikrlashni rivojlantirishda
xalq pedagogikasining roli

Xalq pedagogikasi vositalari o‘quvchilarda kritik
fikrlashni rivojlantirishda samarali didaktik manba hisobla-
nadi. Ertaklar va rivoyatlar orqali o‘quvchilar voqealar
rivojini tahlil giladi, gahramonlarning xatti-harakatlarini
baholaydi hamda mugobil xulosalar chigaradi. Bu jarayon
o‘quvchilarning tahliliy fikrlashini faollashtiradi [4].

Magqol va matallar qisqa, ammo mazmunan teran bo‘lib,
o‘quvchini chuqur mushohada yuritishga undaydi. Masalan,
“Aql Dbilan ish qilgan adashmas” kabi magqollar
o‘quvchilarda tanqidiy yondashuv va ongli garor qabul
qilish ko‘nikmalarini shakllantiradi [1].

Topishmoglar esa mantigiy fikrlashni rivojlantirib,
o‘quvchilarning tafakkur faolligini oshiradi. Ularni ta’lim
jarayonida qo‘llash o‘quvchilarning muammoni turli yo‘llar
bilan hal etish qobiliyatini kuchaytiradi.

4. Xalq pedagogikasini ta’lim jarayoniga integratsiya
qilish yo‘llari

Ta’lim jarayonida xalq pedagogikasini samarali qo‘llash
uchun zamonaviy 1ledagogic texnologiyalar bilan
uyg‘unlikni ta’minlash muhimdir. Jumladan, interfaol
metodlar asosida tashkil etilgan darslarda xalq og‘zaki ijodi
namunalarini tahlil qilish o‘quvchilarning kritik fikrlashini
rivojlantiradi.

“Agliy hujum”, “bahs-munozara”, “klaster”,
“konseptual jadval” kabi metodlar orgali xalq pedagogikasi
materiallarini o‘rganish o°‘quvchilarning mustaqgil fikr
bildirishiga imkon yaratadi. Bu esa ta’lim samaradorligini
oshirishga xizmat giladi [3].

5. Xalq pedagogikasi asosida shakllangan milliy va
tanqidiy tafakkur

Xalqg pedagogikasi milliy gadriyatlar bilan uzviy bog‘liq
bo‘lib, o‘quvchilarda milliy o‘zlikni anglash bilan birga,
tanqidiy tafakkurni shakllantiradi. Milliy gadriyatlar aso-
sida tarbiyalangan shaxs vogelikka befarq bo‘lmaydi, balki
ijtimoiy jarayonlarni ongli tahlil gilishga intiladi [1].

Xalgq pedagogikasida ilgari surilgan adolat, halollik,
mehnatsevarlik va donishmandlik kabi tushunchalar
o‘quvchilarning fikrlash faoliyatini chuqurlashtiradi. Ushbu

qadriyatlar asosida tashkil etilgan ta’lim jarayoni
o‘quvchilarning  tanqidiy = tafakkurini = millly va
umuminsoniy mezonlar asosida rivojlantirish imkonini
beradi.

6. Xorijiy tadqgiqotlarda kritik fikrlash va milliy
pedagogika masalalari

Xorijiy 1ledagogic tadgigotlarda kritik  fikrlash
kompetensiyasini shakllantirish masalasi keng o‘rganilgan.
Jumladan, J. Dyui, R. Ennis, P. Facione kabi olimlarning
tadqiqotlarida kritik fikrlash ta’lim jarayonining asosiy
natijalaridan biri sifatida e’tirof etiladi [2]. Ularning

qarashlariga  ko‘ra,  kritik  fikrlash  o‘quvchining
faolligi, mustaqil tahlili va refleksiv yondashuvi orgali
rivojlanadi.

Shuningdek, xorijiy tadgigotlarda milliy madaniyat va
1ledagogic merosning ta’lim jarayonidagi o‘rni alohida
ta’kidlanadi. Bu holat xalq pedagogikasining nafaqat milliy,
balki universal 1ledagogic giymatga ega ekanligini
ko‘rsatadi.

7. Xalg pedagogikasi asosida kritik fikrlashni
rivojlantirish bo‘yicha amaliy tavsiyalar

O‘quvchilarda kritik fikrlashni rivojlantirishda xalq
pedagogikasidan samarali foydalanish uchun quyidagi
amaliy tavsiyalarni ilgari surish mumkin:

Birinchidan, dars jarayonida xalg og‘zaki ijodi
namunalarini tizimli ravishda qo‘llash zarur. Ertak, maqol
va rivoyatlar asosida muammoli savollar qo‘yish
o‘quvchilarning tahliliy fikrlashini faollashtiradi.

Ikkinchidan, interfaol ta’lim  metodlarini  xalq
pedagogikasi materiallari bilan uyg‘unlashtirish magsadga
muvofiqdir. Bahs-munozara, rol o‘ynash va konseptual
tahlil metodlari orqali o‘quvchilar voqealarga tanqidiy
yondashishni o‘rganadilar.

Uchinchidan, o‘quvchilarning mustaqil ijodiy faoliyatini
rag‘batlantirish muhimdir. Xalg pedagogikasiga oid
materiallar asosida esse, insho va loyiha ishlarini
bajarish o‘quvchilarning refleksiv fikrlashini
rivojlantiradi.

Xulosa. Xulosa qilib aytganda, o‘quvchilarda kritik

fikrlash ko‘nikmalarini shakllantirishda xalq
pedagogikasining ahamiyati begiyosdir. Xalg
pedagogikasining ~ boy  ma’naviy-ma’rifiy merosi

o‘quvchilarning mustaqil, tahliliy va tanqidiy fikrlashini
rivojlantirishda muhim pedagogik manba bo‘lib xizmat
qiladi. Uni zamonaviy ta’lim jarayoniga integratsiya gilish
ta’lim  samaradorligini  oshirishga, barkamol shaxs
tarbiyalashga xizmat giladi.
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CUCTEMA APTTEPATIEBTUYECKHWX TEXHOJIOT UM B JIOTOMEAUYECKOU PABOTE
C PA3HBIMHU BUJIAMHU PEYEBBIX HAPYIIEHUH ¥V JIETEW JOMIKOJBHOTO BO3PACTA
K.A.BexkmaHoBa — dokmop unocoguu nedazocureckux Hayk, 0oyenm
Hyxycckuii 2ocyoapcmeennulii nedazozuyeckuii UHCmumym umenu Axcunusa3a

MAKTABTAUYA EIIJATH BOJAJAPIA TYPJU XA HYTK BY3WINIILIAPY BUJIAH JIOT'OITEJIUK
HUIIJIIAPIA APT-TEPAIIEBTUK TEXHOJIOTUSIJIAP TUBUMHU
K.A.BekmanoBa — nedazoeuxa gannapu 6yiuya gaicaga dokmopu, 0oyeHm
Adrcunués nomuoazu Hykyc oagram nedazo2uxa uHCmunmymu

SYSTEM OF ART THERAPEUTIC TECHNOLOGIES IN LOGOPEDIC WORK
WITH VARIOUS TYPES OF SPEECH DISORDERS IN PRESCHOOL CHILDREN
J.A.Bekmanova — doctor of Philosophy in Pedagogical Sciences, Associate Professor
Nukus State Pedagogical Institute named after Ajiniyaz

TasHu c¥y3nap: aprrepamus, JIOTONEOWK WII, HYTK Oy3WIMIIIapH, MakTabrada é€mmaru Oonamap, KOPPEKIHOH
Nearoruka, H30Tepanus, MycuKa Tepanusicy, YHUH TepanuscH, 3pTaK TEPanUsICH, ICUXOHYTKUN pUBOXKIIAHUIIL.

Pe3rome. Maxkonana Makrabrada €mgara Typid XWJ HYTK Oy3wiIHIUIapura sra Oojanmap OwiraH onn® OopwianuraH
KOPPEKLMOH-JIOTONIEIMK HIIAA apT-TEpaneBTUK TEXHOJNOTMSUIApHM Kyiulaml Tu3uMu €putwirad. Jloronenuk amanuéraa
apTTepanus MeToaIapuaal GoiinanaHUIIHUHT Ha3apyuii acoCIapy TaX 1M KWIMHTaH, apT-TePANeBTUK TEXHOIOTUSIIAPHUHT
TacHUGU Xam[a YJNApHUHT Typiad HYTK Oy3umunuiapuaa (HYTKHHHT YMyMHH pPHBOXKIAHMAraHIdTH, IyIyKJIQHHUII,
JIU3APTUPUS, alanus, puHoiaansa) auddepeHnnan KyUIaHWINIIA KeATupuiran. M3orepanus, MyCHKa TEpaIuscH, YHuH
TEepaluriaCu Ba JSpTaK TCPANMUACUHUHT 6OJIaJ'IapHI/IHF HyTKI/II7I XaMJa MNCHUXOOMOTCHOHAT PHUBOXIAHUIINUTA TabCHUP ITHUIIL
MexaHu3MiIapu 0aéH sTwirad. Kommmiekc €HAAanTyBHH KYJUIAIl HATIKAJApW TaKAUM STHIINO, apTTepanus METOMJIapUHU
aHbaHaBUH JIOTOIICAUK HIITa HWHTCTpanusd KUJIUII 6OJ'IaJ'IapHI/IHF MOTHUBATCHUACHHH OLIWPHUI, SMOIMOHAT BS‘lpI/IKI/IHIHI/I
KaMaﬁTHpHH.I Ba KOPpPCKINOH )KapaéHHI/I ONTUMAJUIAIITUPHUIILA CaMapalid SKaHJIUTU KypcaTI/IJ'IFaH.

KiroueBble cjioBa: apTTepanus, Joroneanveckas pa60Ta, PpCUCBBIC HApPYWICHUA, AOIIKOJbHHUKH, KOPPCKIMOHHAA
negaroruka, u30Tepanus, My3blKOTCpanus, UTPpOTEPaIiusd, CKa3KOTepaImnd, ICUXOpeICBOC pa3BUTUC

Pe3ome. B crathe paccMaTpuBaACTCA CHUCTEMA IPUMCHCHUSA apTTCPANICBTUYCCKUX TEXHOJIOTHH B KOPPCKIHUOHHO -
JIOTOTIEAMYEeCKO paboTe C JEeThbMH JOIIKOJBHOTO BO3pPacTa, HWMEIOUIMMHU pa3jMyHbIe pEYeBble HapyIICHHS.
HpoaHaJ'II/I3I/IpOBaHbI TCOPCTUYCCKHUC OCHOBBI HMCIIOJIB30BAHUSA METOHNOB apTTCpanvud B HOFOHG)II/I‘ICCKOFI IIPpaKTUKE,
Npe/CTaBlIeHa KiacCUPHKALMs apTTEepaneBTUUECKUX TEXHOJOTHH M uX JIu(QepeHUpOBaHHOE TNPUMEHEHHE IpH
pa3IMYHBIX BHIAX PEYEBBIX HapymeHui (oOImee HeIOpa3BUTHE pPEUH, 3aWKaHWE, IU3APTPHS, anaiusd, PHHOJAINSA).
Ol'H/IcaHI)I MPaKTUIYCCKUE MEXAHU3MBbIL BO3}ICI?ICTBI/I$I H30TEpaIinu, MY3BIKOTECpAIIMU, UI'POTCpaAlM KW CKAa3KOTCpallkuyu Ha
PEUEBOC U MCUXOOMOIIUMOHAIIBHOC PAa3BUTHC ,ueTeﬁ. Hpe}]CTaBHEHLI pe3yIbTaThl MPUMEHECHHUA KOMIUICKCHOTO IIOJAXO0/Ja,
JACMOHCTPUPYIOLINEC 3(1)(1)6KTI/IBHOCTB HUHTCrpalu apTTepaneBTUYCCKUX METOAOB B TPAAWIHUOHHYIO JOronean4eCKyro
pa60Ty JUIs1 TIOBBIIMICHHA MOTHBallUK z[eTeﬁ, CHATHA S5MOLHMOHAJIBHOIO HANPSKCHUA W ONTHUMHU3AIMKW KOPPCKIHUOHHOI'O
rnponecca.

Key words: art therapy, speech therapy work, speech disorders, preschool children, corrective pedagogy, isotherapy,
music therapy, play therapy, fairy tale therapy, psycho-speech development

Summary. The article examines the system of applying art therapy technologies in corrective speech therapy work with
preschool children who have various speech disorders. The theoretical foundations of using art therapy methods in speech
therapy practice are analyzed, and a classification of art therapy technologies along with their differentiated application for
different types of speech disorders (general speech underdevelopment, stuttering, dysarthria, alalia, rhinolalia) is presented.
Practical mechanisms of the influence of isotherapy, music therapy, play therapy, and fairy tale therapy on children’s
speech and psycho-emotional development are described. The results of implementing a comprehensive approach are
presented, demonstrating the effectiveness of integrating art therapy methods into traditional speech therapy practice to
enhance children’s motivation, reduce emotional tension, and optimize the corrective process.

BBenenne. [IpoOiema pedeBBIX HApYIICHWHA y JETEH  aKTyaaH3HUpyeT HEOOXOIMMOCTh MEPecCMOTpa M PacIIHpe-
JIOIIKOJIFHOTO BO3pacTa OCTaeTCs OJHOW W3 Hambonee  HHUS TPAJAWIMOHHOIO HMHCTPYMEHTApHUs JIOTONMEINYEeCKOM
aKTyaJIbHBIX B COBPEMEHHOIN KOPPEKIMOHHOM MeJaroruke ¥ MOMOIIH.
soronenuu. JIOMKOJBHBIN BO3PACT SBISIETCS CEHCUTUBHBIM TpanuimoHHbIE TOAXOABI K TPEOAOJCHHIO PEYECBBIX
TIEPUOJIOM JIJISl CTAHOBJIEHUS BCEX KOMIIOHCHTOB PEUEBON  HaApYIICHHUU, HECMOTpS Ha WX JIOKa3aHHYIO 3P (PEKTUBHOCTD,
CHCTEMBI, a JII0Oble HAPYIICHHS PEYU B 3TOT MEPHOJ MOTYT  HEPEIKO BCTPEYAIOT COMPOTHBIICHHE CO CTOPOHBI JETel
OKa3bIBaTh HETATUBHOE BIUSHUE Ha OO0IIee NMCUXMYECKOe  W3-32  MOHOTOHHOCTH  3aHATHA W HEAOCTAaTOYHOU
pasButue  pebeHka, (QopMHUpOBaHWME  JUYHOCTH W OMOIMOHAIBLHON BOBJICUEHHOCTH. B psge ciydaeB 3To
YCHEIHOCTh JadbHEHIIETo 00yUeHUsI. MPUBOJIUT K CHUXKEHHIO MOTHBAIMH, YTOMIISIEMOCTH,

[lo maHHBIM HCCIEOBAaHUH, KOJMYECTBO JETed C  IOBBIINICEHHOH TPEBOXXHOCTH H (HOPMATBHOMY YYaCTHIO
Pa3IUYHBIMU PEYEBBIMU MATOJIOTMSIMH HEYKJIOHHO pacTeT, JeTed B KOPPEKLUHMOHHOM Ipolecce. B 3TOM KOHTEKCTe
9ro TpeOyeT TOWCKa HOBBIX J(QQGEKTUBHBIX METOJOB  OCOOyH  3HAYUMOCTh  IIPUOOpPETAET  HCIOJIB30BaHUC
JIOTOTIEIMYECKON KOPPEKLUHU. YBEJIUYEHHE YHUCla AETeld C  apTTepaleBTHUECKUX TEXHOJOTUH, KOTOpbIE IO3BOJIIOT
TSOKCIBIMA W COYCTAHHBIMH  HAPYIICHUSMH  pPEYH  CO3/aTh KOM(OPTHYIO IICHUXOJIOTHYECKYI arMmocdepy,
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MOBBICUTh MOTHMBAllMI0O K 3aHATHSIM ¥ 0OECIeunTh
KOMIUIEKCHOE BO3ICHCTBHE HA PEYEBYIO M 3MOLIMOHAIBHO-
BOJIeBYIO c(epbl pebeHKa. ApTTepamisi paccMaTpHUBAacTCs
KaK CpPeJICTBO I'yMaHH3alUH KOPPEKIIMOHHOTO IPOIecca U
MOBBIIEHUST €r0 3(P(EKTUBHOCTH 3a CYET OIMOpPH HA
TBOPUECKYI0 aKTUBHOCTb M  SMOIMOHAIBHBIA  OMNBIT
peOeHKa.

JlutepaTypa m MeTOI0JIOTHS. ApPTTEpanus IpeaCcTaB-
JsieT co00i METO/I IICHXO0JIOTr0-NIeIarori4eCcKoi KOPPEKIHH,
OCHOBaHHBIH Ha HCIOJIb30BAaHUM PAa3JIMYHBIX BHUJIOB
HCKYCCTBA ¥ TBOPYECKOH JEATEIbHOCTH. B HaydHBIX
WCCIEOBAHMAX  apTTepamusi  pacCMaTpUBaeTCs  Kak
MEKANCIMIUIMHAPHBIA MOX0J, OOBEIMHAIOMNN TOCTIDKE-
HUSI TIENAarOTUKH, IICHXOJOTHH, HEHPOICHXONIOTHH H
KOPPEKLIMOHHOM NeJaroruku. B noroneanyeckoil npakTuke
apTTEPANCBTUYECKUE TEXHOJOTHH BBINOIHSAIOT HECKOJBKO
(GYHKIMHA: THAarHOCTHYECKYIO, KOPPEKIMOHHYIO, NCHXOTE-
paneBTHYECKYI0 M  pa3BUBamONIyl0. JlmarHoctmieckas
(GYHKIMS TO3BOJIAET BBIABIATH OCOOCHHOCTH PEYEBOrO U
SMOIIMOHAIILHOTO Pa3BUTHsI peOeHKa, KOPPEKI[MOHHAS —
LIeJICHANPaBICHHO BO3/IEHCTBOBATh HAa HapyIICHHBIE KOM-
TIOHEHTBI PE€YHU, NMCUXOTEPANICBTUICCKAA — CHUXKATh SMOIU-
OHAJIbHOE HAIPsDKEHHE, a pa3BUBAIOIIAs — CTUMYJIHPOBATh
MIO3HABATEJIbHYIO0 1 KOMMYHUKATUBHYIO aKTHUBHOCTb.

Heiipodmnonornueckoii  ocHOBOH 3 (PEKTUBHOCTH
apTTepanuy  SBISIETCS aKTUBU3AIMSA MEXKIOIYIIapHOTO
B3aUMOJCHCTBUS, CTUMYISALUS CEHCOMOTOPHBIX 30H KOPBI
TOJIOBHOTO MO3Ta W Pa3BHTHE IICHXHUYECKHX IIPOLECCOB,
TECHO CBS3aHHBIX C pedeBod (yHKIHMeH (BHHUMaHHE,
NaMsTh, BOOOpaXKeHUe, MbIlLIeHUe). TBopuecKas qesTellb-
HOCTh CIIOCOOCTBYET (POPMHPOBAHUIO HOBBIX HEHPOHHBIX
CBsA3eH, YTO 0COOEHHO Ba)KHO B YCIOBUAX KOPPEKIIMOHHOMN
paboThl C OETbMHU JOIIKOJIBHOTO BO3pacTa. TBopueckas
JACATCIBHOCTh TaKXKC CHOCO6CTByeT CHATHIO TICUXO3MO-
LHOHAJIBHOTO HANpPSHKEHUS, GOPMUPOBAHMIO MOJOKHUTENb-
HOTO 3MOLMOHAIBHOTO ()OHA ¥ TOBBIMICHUIO Y4YEeOHOU
MOTHBALlMK, YTO CO3JaeT OJAaronpHsTHBIC YCIOBHS I
YCIICITHOTO YCBOEGHHUS PEUEBOT0 MaTepHaa.

B noromenuueckoil paboTe NPUMEHSIIOTCS CIEIYIOIHUe
OCHOBHBIE BHBI apPTTEPAITHH:

H3omepanus UCTIONIB30BaHNE W300pa3nUTEIbHON
JIeSITeNTPHOCTH (PUCOBAaHUE, JIETIKA, ANIUTUKAINS) I pas-
BUTHUSI MEJIKOM MOTOPUKH, 3PUTEIBHO-IPOCTPAHCTBEHHBIX
MIpECTaBICHUN U pedeBbIX (PyHKIMH. MeToAbl BKIIOYAIOT
PpUCOBAaHUC TMajibllaMH, JIaJJOHAMH, HETPAAUIHNOHHBIMU
mMarepuajiaMu, CO31aHHC IJIACTHJIMHOBBIX KapTHUH C
PEUYEBBIM COMPOBOXKIECHUEM, YTO CIIOCOOCTBYET aKTHUBH3a-
LINM PEeYeBON MHUIIMATHBBI PeOeHKa.

My3vikomepanus — NPUMEHEHNE MY3bIKH M MY3BIKaJIb-
HBIX HWHCTPYMEHTOB JUIi pPa3BUTHA (HOHEMAaTHYECKOTO
cllyxa, 4yBCTBAa PUTMA, PEUEBOTO IbIXaHNS U MHTOHALMOH-
HON BBIPA3UTEIBHOCTH. BKiIIoYaeT JOrOpUTMUKY, THEHUE,
Wrpy Ha  JE€TCKAX  MY3BIKAJIbHBIX  HMHCTPYMEHTAX,
MY3BIKa&JIbHO-PUTMHUYCCKUE YIPAXKHCHUA, HAIPaBJICHHBIC
Ha CUHXPOHM3AIUIO JIBMXKEHUH U peyHu.

Hzpomepanus — WCNONB30BAaHUE PA3IUYHBIX BHUJOB
UTPOBOH NEATENBHOCTH Ui (OPMHUPOBAHUS KOMMYHHKA-
THUBHBIX HAaBBIKOB, O6OFaHICHI/IH CJIOBApHOTO 3amaca "

pa3BUTHUA CBSI3HOM peuun. HpI/IMCHHIOTCH CHOXKCTHO-
POJICBLIC, JUJAKTUYCCKHUEC, TCaTPAJIN30BAHHbBIC Urphl,
UI'pbl-ApaMaTru3aluu, IIO3BOJIAOIINEC MOACINPOBATH

pCaibHbIC KOMMYHUKATUBHBIC CUTYalluU.
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Crazkomepanus — paboTa CO CKa30YHBIMHU CIOKETaAMH
JUIL  pasBUTHSL  PEUYEBOTO  TBOPYECTBA, IPEOMOICHUS
pEUEBBIX CTPaxoB U (POPMUPOBAHUS CBA3HOTO BBICKA3BIBA-
HU. MeToapl BKIIOYAIOT COYMHEHHE CKa30K, JpamaTn3a-
M0, PUCOBAHUE IO MOTHBAM CKa30K, KYKIOTEPAIHIO, 9TO
COCOOCTBYET Pa3BUTHIO BOOOPAXKEHHUS W IMOIMOHAIBHON
cephl.

Ilecounasa mepanus — cozfaHue KOMIIO3UIUI Ha Mecke
JUIs pa3BUTHS TaKTUIBHOM UYBCTBUTEJIBHOCTH, MEIKOH
MOTOPUKU U PEYEBOT0 IUIAHHPOBAHUS C OJHOBPEMEHHBIM
CHIDKEHHEM TPEBOXKHOCTH M 3MOIMOHAJIBHOIO Hampsxke-
HUSL.

Pesyabrarel.  IIpakThueckuil  ONBIT  IPUMEHEHUS
CHCTEMBI apTTEPANCBTUYECKUX TEXHOJIOTHH JIEMOHCTpPH-
PYET 3HAUMTENHbHOE MOBBIMIEHHE 3(P(HEKTHBHOCTH JOTOIIE-
IUYecKoil paboThl C AETPMH JOIIKONBHOTO BO3pacta. B
XOZI€ CHCTEMaTHIECKOTO MPUMEHEHHNS apTTEPANIEBTHUCCKUX
METOJIOB HAONIIOAaeTCs IIOJIOKHUTENbHAs JWHAMHKA B
Pa3BUTHH BCEX KOMIIOHECHTOB pequoi& CHCTCMBI.

Viyumaercss  3BYKONPOM3HOILIEHHE,  paclIUpseTcs
aKTUBHBIA M MACCHUBHBIN CIIOBAapHBIA 3amac, GOpMHPYETCs
IrpaMMaTU4YECKUI CTPOH peuu, pa3BUBACTCS CBSI3HAsi MOHO-
Joruyeckas W Jauajoruueckas pedb. Ormeuaercst Ooiee
BBICOKAsl CTETIEHb YCBOCHHUS PEUCBOTO MaTepHania 110 CpaB-
HEHUIO C TPaJUOUOHHBIMH (dopMamMu paboThl. BakHbIM
PE3YNIBTaTOM SBISIETCS YITydIIEHHE NICHX03MOIMOHAIBHOTO
COCTOSIHHSI JIETEH: CHIKAETCA YPOBCHb TPEBOXHOCTH H
CTpaxa pedH, MOBBIIIACTCS KOMMYHUKATHBHAsI aKTHBHOCTbD,
dopMupyeTcst TO3UTHBHAsT CaMOOIECHKA. J[eTH IPOSBISIOT
OOonbIINI HMHTEPEC K 3aHATUAM, aKTHUBHCC BKIIIOYAIOTCA B
KOPPEKIMOHHBII MpoIlecCc, YTO B LEJIOM CHOCOOCTBYET
COKpAIIIEHUIO CPOKOB IPEOJOJICHUS PEUYEBbIX HapyLICHHH.
KommekcHoe MPUMEHCHUEC apTTCPAIEBTUYCCKUX METOI0B
CHOCOOCTBYeT  TapMOHHM3AIlMM  JIMYHOCTH  pebeHKa,
Pa3BUTHIO €T0 TBOPUYECKUX CIIOCOOHOCTEH, YMOIIMOHAITLHON
OT3BIBYMBOCTH M YCIIEIIHON COLMAILHOM aIanTalliH.

Oo6cyxnenue. PesynpraThl aHajiM3a MOATBEPKIAIOT
1enecooOpasHocTh  auddepeHnnpoBaHHOTO NPUMEHEHHS
apTTEepaNeBTHYECKUX TEXHOJIOTHH B 3aBUCHMOCTH OT BHIA
U CTPYKTYPBI PEUEBOTO HAPYIICHUS.

[pu obwem nedopazsumuu peuu (OHP) >¢dpdextuBHO
KOMIUIEKCHOE HCIIONB30BaHME BCEX BUIOB apTTEpaluy.
W3oTepanus crnocoOCTBYeT 00OTalIeHUIO CIOBaps MpHU3HA-
KOB M Pa3BUTUIO OIMCATEIbHOW peun. MysbikoTepanus
moMoraeT (GopMHUPOBaTh (POHEMATHYECKUE MPOIECChl U
cinyxoBoe BHUMaHHe. CKa3KkoTepamnus pa3BUBAET CBA3HYIO
peub U TBOpueckoe BooOpaxenue. [Ipu s3auxanuu npuopu-
TETHBIMH SIBIIIIOTCS MY3BIKOTEpAlus M UrpOTepanus.
Jloroputmuueckue ynpakHeHHs (QOPMHUPYIOT IIJIABHOCTD
peud, My3bIKalbHOE  COIPOBOXKIEHHE  CIOCOOCTBYET
CHATHIO CcyAopoxkHocTu. Mrporepanus co3maeT cutyauuu
yCHENIHON KOMMYHMKALlUM, CHUXAET PEUYeBBIE CTpaxu U
TpeBOXKHOCTE. [Ipn duzapmpuu OCHOBHOI aKIEHT JenaeTcs
Ha MY3BIKOTCpANUiO g pa3BUTUA apTPIKyJ'lHL[HOHHOﬁ
MOTOPHUKH, PEUCBOTO JbIXaHWsA, T0JOCA W HWHTOHAIHWU.
I/I3OTepaHI/Iﬂ C HCIIOJIB30BAHUCM JICIKU U ITAJBYHUKOBOTO
pHMCOBaHHS aKTHUBHU3UPYET MEJIKYI0O MOTOPHKY, YTO ITOJIO-
XKHUTEINbHO BIMAET HAa apTHUKYIANUOHHYIO (yHKImo. Ipu
momopnou aranuu 3PQEKTUBHBI M30TEpaIusl U UrpoTepa-
IUsL JUISl CTUMYJISILUM PEYEeBOM aKTHBHOCTH, PACIIMPEHHS
cioBapHOro 3amaca W (opmupoBaHus (pa3oBol peum.
[Tecounas Tepanus co3naer Oe30MacHOE MPOCTPAHCTBO JUIS
pedeBbIX MPO0 M CHIDKAET SMOLMOHAIBLHOE HarpsDKEHHE.
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Ilpu punonanuu My3pIKOTEpamusi HCIONB3YeTCS [N  ONTHMHU3ALUHM  JIOTOTIEANYECKONH  padoTBl C  AETbMHU
KOPPEKILH PEUYEBOTO MABIXAHWS, YCTPAHCHMS HA3aJbHOTO  JOLIKOJBHOTO BO3PACTA, MMCIONIMMH PA3IHYHBIE PEUEBBIC
OTTEHKa T0JI0Ca W PA3BUTHsI MHTOHALMOHHON BBIpa3uTeNb-  HapymeHus. [uddepeHnnpoBanHoe MPUMEHEHHE METOI0B
HOCTH. JIpIXaTenmbHBIE YNPaXHEHHWS C MY3bIKAJbHBIM  H30TEpaNdM, My3bIKOTEPAINU, UTPOTEPANNH H CKa3KOTepa-
COTIPOBOKICHHEM MOBHIIAIOT 3(()EeKTUBHOCTh Pa0OTHI HAJY THH C Yy4YeTOM BHIOAa U CTPYKTYpPHl pPEUYEBOTO IedeKTa
TOJIOCOM. obecrieunBaeT KOMIIJIEKCHOE BO3/CHCTBHE HAa PEUEBYI0 H

BHenpenne — apTTepanmeBTUYECKMX  TEXHOJOTMH B IICMXOOMOLMOHAJbHYIO  cdepbl  pebeHka.MlHTerpamms
JIOTOTIEANYECKYI0 PaboTy OCyLIEeCTBIIsieTCsl MmodTarmHo. Ha  apTTepaneBTHYECKUX TEXHOJOTH B TPaJULIMOHHYIO JIOT
MOJTOTOBUTEJIFHOM ~ dTalle  NPOBOAWTCS  JUArHOCTHUKA  OMNEIUYECKyl0 palbOoTy WOBBIIIAET MOTHBAIMIO AETEH K
peUeBbIX HAapYIICHUH U IICHXO3MOLMOHAIBHOTO COCTOSIHUSL — 3aHATHSIM, CO31aeT OJaronpusTHBIA SMOLMOHAJIBHBIN (GOH
peOcHKa, ONpeneNsoTCs MNPUOPUTETHBIE HANpaBiICHUS U CHOCOOCTBYeT Oojiee OBICTPOMY IMPEOJOJICHHIO PEUEBBIX
Koppekuud. Ha ocHoBHOM »JdTame aprrepaneBTHYecKHe — HapymeHHH. DQQeKkTHBHOCTh NPHMEHEHUs] apTTepanuu B
METOJBl HMHTETPUPYIOTCSI B CTPYKTYpY JIOTONEAMYECKHX  JIOTONETUH OOYCIOBIECHA aKTHUBH3ALMEH MEXKIIOIYIIApHOTO
3aHATHI KaKk OpraHU3allMOHHBIC MOMCHTHI, TUHAMHYECKHE  B3aHMOJCHCTBHSA, pa3BUTHEM CEHCOMOTOPHOHW cdepsl u
Tay3bl WIN CAaMOCTOSTENbHBIE KOPPEKIIHOHHBIE OJIOKH. MICUXWYIECKUX IIPOIECCOB, TECHO CBS3aHHBIX C PEUCBOM

BaxnapM ycrmoBueM 3G ¢GEKTHBHOCTH fABIsACTCS cucTe-  (pyHKmmend. HeoOXomuMpIM yCIIOBHEM YCIICITHON peann3a-
MaTUYHOCTHh NMPUMEHEHHUS METOAOB, MX JO3MPOBAHHOCTh M IIMM apTTEPaNeBTHYCCKUX TEXHOJOTHH ABISIETCI HX
COOTBETCTBHE BO3PACTHBIM U WHIMBHIYaJBHBIM OCOOCH-  CHCTEMAaTH4ecKOe IIPUMEHEHHE, COOTBETCTBHE BO3PACTHBIM
HOCTsIM JieTedd. Oco0oe BHUMaHUE yIeNnsieTcsl OpraHu3aluil  OCOOCHHOCTSAM JAETeH W CO3[aHue CHEelUabHO OPraHu30-
IIPEeIMETHO-PA3BUBAOLICH Cpebl: CO3Al0TCS LIEHTPH! H30-  BaHHOM IpeaMeTHO-pa3BUBaroeil cpesl. IlepcreKTHBHBIM
Tepanuy ¢ PasHOOOpPa3HBIMHM MaTepHalaMy, My3bIKaJbHBIE  HalpaBJIeHHEM pa3sBUTHA JAaHHOTO IIOAXOJa SIBJISETCS
YTOJIKH C IETCKUMH MHCTPYMEHTaMH, TeaTpalbHble 30Hbl U pa3pabOTKa MHIMBHUIYAIbHBIX IIPOTPaMM apTTepareBTHYe-
MIECOYHHUIIBI AJIS IECOYHOH Tepamnuu. CKOTO CONpPOBOXAGHUS M JAeTell C  pa3IMyHBIMH

3akmouenue. CucremMa apTTEpaNeBTHYECKUX TEXHONO-  PEYEBBIMH HAPYIICHWSAMH M H3YYEHHE JOJITOCPOYHBIX
il mpencTaBisieT co0oil 3¢ ¢eKTHBHBI HMHCTPYMEHT  3((exToB MprMEHEHUs JTaHHBIX TEXHOJIOTHIA.
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BERDAQ RUWXIY MIYRASININ ShAXS TARBIYASINDAGI ORNI
S.K.Ernazarova — filosofiya ilimleri boyinsha filosofiya doktor:
Ajiniyaz atindagi Nékis mamleketlik pedagogikalig instituti

POJIb JYXOBHOTI'O HACJIE/IUSI BEPJAKA B BOCIIMTAHUU JIMYHOCTHU
K.EpHna3zapoBa — dokmop gunocoguu gpunocogpckux Hayx
Hyxycekuii 2ocyoapcmeennulii nedazo2uieckuil UHCMumym umenu Ajicunusaza

THE ROLE OF BERDAQ'S SPIRITUAL HERITAGE IN PERSONAL EDUCATION
S.K.Ernazarova — doctor of Philosophy in Philosophy
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: Berdaq, ma’naviy meros, ijtimoiy-falsafiy qarash, g‘oya, shaxs tarbiyasi, komil inson.

Rezyume. Magolada XIX asrda yashagan qoragalpog mumtoz adabiyotining mashhur vakili, buyuk shoir va
mutafakkir, tarixchi va baxshi Berdaq Garg‘aboy o‘g‘lining ma’naviy merosining shaxs tarbiyasidagi o‘rni tahlil qilindi.
Berdaq falsafiy-axlogiy-pedagogik, adabiy-didaktik yo‘nalishda mashhur asarlar yaratgan. Maqolada shoirning asarlarida
ilgari surgan g‘oyalari, ijtimoiy-falsafiy qarashlari o‘rganilib, uning bugungi davr shaxs tarbiyasidagi o‘rni naqadar
muhimligi ochib berildi.

KuaroueBble ciaoBa: bepnax, TyXOBHOE Haclieaue, CONHUANBHO-GUIOCO(MCKUE B3IJISABI, UICsA, BOCIUTAHHE JIMIHOCTH,
COBEpUICHHBIH YeTIOBEK.

Pe3tome. B ctathe aHanmsupyeTcsl poib QyxoBHOro Hacienusi bepaaxa ['aprabail oribl, M3BECTHOTO MPEICTaBUTENS
KapakaJIaKCKOW Kiaccuueckon aureparypsl XIX Beka, BEIUKOTO MO3Ta U MBICIIATEIIS, UCTOPUKA U OaXIIK, B BOCIHUTAHUH
nuyHOCTH. bepmax co3man W3BeCTHbIE MpousBencHHS B (HHUIOCO(CKO-HPABCTBEHHO-ICIATOTUYCCKOM, JIMTEPATypPHO-
JAUJAKTHUYICCKOM HAIIpaBJICHUU. B craTee OpuM H3Yy4YCHBbI UACHU U COHATIBHO -(I)I/IJ'IOCO(i)CKI/Ie B3IJIAbl 109TA, BBIAIBUHYTLIC B
C€ro NMpoOu3BCACHUAX, U PACKPBITA €TI0 BaKHasA POJIb B BOCIMTAHWU JTMIHOCTH CCTOAHAIIHCTO JHA.

Key words: Berdakh, spiritual heritage, socio-philosophical views, idea, upbringing of the individual, mature
individual.

Summary. The article analyzes the role of the spiritual heritage of the famous representative of Karakalpak classical
literature of the 19th century, the great poet and thinker, historian and bakhshi Berdakh Gargabay uly, in the upbringing of
the individual. Berdakh created famous works in the philosophical-moral-pedagogical, literary-didactic direction. The arti-
cle examines the ideas and socio-philosophical views put forward by the poet in his works, revealing the importance of his
role in the upbringing of the individual of today.

Kiristw. Rawajlamw ham ruwxiyliq bir-birin talap Izertlew metodologiyasi. Maqalada XIX asirde jasagan
etetugin dialektikaliq 6z ara baylanista. Biraq hazirgi ulli oyshil ham shayrr Berdaq Gargabay ulimn shaxs
globallasiw dawiri ruwxiyligt qarama-qarsi geosiyasiy  tarbiyasina baylamisli  kézqaraslar1  tariyxiyliq  ham
ortaligta rawajlanbaqta. Jamiyette juz berip atirgan logikaliq, uliwmaliq, jekelik, salistirmali tallaw metodlar
procesler, kérkem oner ham madeniyattin rawajlamiwi,  tiykarinda juwmagqlar shigarildi.
socialliq rawajlaniwdin barliq bagdarlari, Adebiyatlar analizi. Ozbekstan Respublikasimn
demokratiyalasiw, puqaraliq institutlarinmin rawajlanmiwi  Birinshi Prezidenti Islam Karimov: «...elimizde jasap otken
jamiyet agzalarmin ruwxiy-madeniy darejesine, ruwxiyy ulli alimlarimiz, oyshil babalarimizdin tlgili ilimiy-
tarbiyasina, jamiyettegi ruwxiy ortaligqa baylanisli. doretiwshilik oylap tabiwlari bugin de dinya xalqin tan

Ulli babalarimizdin bay ruwxiy miyrasinda ruwxiy  qaldirip atirganin maqtanish penen atap otiw kerek», — dep
jetiklik normalarinin jamiyetlik turmistagi orni, kamil insan  jazgan edi [2:41].
haqqindagi kézqaraslarinin  adep-ikramliliq analizi ham Ulli danishpan shayir Berdaq o6zinin «lzler edim»
sociallig-filosofiyaliq maseleleri boyinsha amelge asirilgan  qosiginda ilim ham adep-ikramliliqtin dhmiyeti haqqinda
ilimiy izertlewler konstruktivlik ahmiyetke iye bolip  pikir jurgizedi. Bul eki paziylet jaslardi danishpan ham
galmagta. joqart darejedegi shaxsqa aylandiratugmin atap oOtedi,

Mémleketimizde ulli oyshillardin, sonin ishinde, jetik  kamillikke jeteklewshi faktor sipatinda kéredi. Oytkeni,
manawiyat iyesi bolgan Berdaqtin korkem-ruwxiy miyrasin  kamillik, adep-ikramlilig, jetiklik haqiyqiy insanlarga tan
ilimiy jagtan izertlew arqali erkin shaxsti tarbiyalawga  qasiyet ekenligin korsetip, «Jagst adam biyadeplik is
ayrigsha itibar qaratilmaqta. «Ullt jaziwsh1 ham  qilmas» dep aqil, bilimge styenip, oni haqiyqatliqqa,
oyshillarimizdin biybaha miyrasi, ibratlh oOmiri ham  adillikke alip baratuginin aytadi.
jamiyetlik jumisin hér tarepleme teren Uyreniw ham ugit- Berdaq insan aqili, oy-pikirinin ilim-pan menen tigiz
nasiyatlaw, jaslarimizdi 6zligin anlaw, milliy hAm uliwma  baylanishiligt haqqinda da pikir jorgizedi. Eger aqil
insaniyliq qadiriyatlarga harmet ruwxinda tarbiyalaw  mazmun ham magset bolsa, ilim forma, qural bolip x1zmet
zarar». Bul bolsa, jamiyettin rawajlaniwi hdm jaslardin  etedi. Aqil ilimdi haqiyqatliq jolmma baslaydi, biraq 6z
ruwx1ly dunyaqarasin joqarilatiwda Berdaq tarepinen alga  nawbetinde aqil ilimsiz 6z jilwasin jogaltadi. Aqil insandi
qoyilgan alding: filosofiyaliq ideyalardin adep-ikramliliq  tuwr1 jolga baslaydi, jagsi paziyletlerdi iyelewge,
ahmiyetin filosofiyaliq izertlew ham onin konceptual haqiyqathiqti, ilim sirlarin biliwge jardem beredi.

tiykarlarm  6sip  kiyatirgan jas awlad  sanasina S.P.Tolstovtin atap otkenindey, Berdaq
sindiriw maselesi ahmiyetli ekenligin dawirdin 6zi  «Qaraqalpaqlardin birinshi tariyxshisi. Haqiyqatinda da,
korsetpekte [1]. Berdaq Orta Aziyadagi juda ulli shayirlarinin biri» [3:8].
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Berdaq 6z xalqinin «Shejire»sin, tariyxin doéretiw ushin
birinshi qadem taslagan danishpan. Sonih menen birge
shayir siyasiy-jamiyetlik, tarbiyaliq ahmiyeti joqar1 bolgan:
«Xaliq ushiny, «Jagsiraq», «Zamanday, «Izler edim» hdm
basqa da us1 styaqli ken kolemli shigarmalardi doretken ullt
filosof shayir.

Oyshildin shigarmalarina nazer taslasaq, ol Ozinin
sociallig-filosofiyaliq kozqaraslarin  nasiyat-didaktikaliq
tarizde, xaliqqa apiwayu, tasinikli tilde jetkergenligine giiwa
bolamiz. Bunnan gézlengen magqgset, tiykarman apiwayi
xaliqti duris jolga baslaw, agartiwshiliqti arttiriw, xaliqti
bilim aliwga shaqiriw edi.

Berdaqg — qaraqalpaq adebiyatin, filosofiyasin jogari
darejede rawajlandirgan oyshillardin biri. Ol 6z betinshe
juda kop izlengeni, ilimdi, agartiwshiliqt1 iyelew jolinda ter
togip miynet etkenin, 4yyemgi grek filosoflar1 Platon,
Aristotel taliymatlarinan da xabardar bolganin esleydi.

Otken Arastu, Aplatun,

Jaratip ilimnin kantin,

Sheshiw ushin pikir bantin,

Men magrifet izler edim [4:41].

Berdaq shaxstin agartiwshiliq tarbiyast haqqindagi
kozqaraslarinda itibarli tarepi sonda, ol bul shimgiw
shaxstin juda jasligman baslaniwi kerek, shaxs har bir
gademin oylap basiw konlikpesine iye boliwi kerek dep
uqtiradr.

Berdaq har qanday jagdayda jaslar ilim iyelewi
zarurligin ham bunin adamzat ushin paydasi kép ekenligin
«Men agartiwshiliq izler edim» degen qatarlarinda kéremiz.
Sebebi, ol 6z atirapindagi barligt1 biliwge tek gana insan
awlad1 gana uqipli ekenligin atap 6tedi.

Berdaqtin kézqaraslarinda insannin 6zligin biliwi barliq
maselelerden Ustin turadi. Ol insan 6zin bilse, Haqti biledi,
insapqa keledi, degen ideyani alga stredi ham suaren etip
algan. Shayir «Barsheni jaratqan qadir qudayim, bersen bul
bendege, haqliq jolin ber» deydi. Har bir adam jawizliqtan
qutiliw1 kerek, tek mal-dinya tashwishi menen jasamay,
hag ham haqiyqathqti anlap aliwga hareket etiwi kerek,
degen ideyalarin 6zinde sawlelendiredi [2:21].

Shaxs tarbiyasinda shanaraq tiykargi orindi iyeleydi.
Shin manisinde 6z ata-anasin hirmet etpeytugm, olardin
aldindagi pariz benen qarizin umitqan perzent iymansiz.
Ata-anasin hurmet etpegen bala basqani da hirmet etpeydi.
Onin «Balamy atli qosiginda tomendegishe suwretlenedi:

«Ata-anandi gadirle,

Olgeninshe jagst soyle,

Mal tapsan torqaga bole,

Oserine jaqst balam» [3:29].

Ata-anaga boysimiw menen birge olarga shin kewilden
iseniw ham olar menen sirlas boliw kerek. Sebebi ata-ana
kopti korgen, aqil ham tajiriybege iye, jagsit ham jamandi
korgen adamlar. Sonin ushin ata-ana perzentine duris jol
koérsetip, nasiyatlar beriwi, perzentler bolsa ogan amel etiwi
kerek ekenligin shayir «Atannan pandi nasiyat, himmeden
de us1 z1yat», dep tlkenlerden ibrat aliwd1 aytip otedi.

Berdaq shaxs tarbiyasi haqqindagr kozqaraslarinda
«shaxs ham jamiyet bir-birine juwapker» degen shaqiriq
jatadi. Bul maésele hazirgi dawir ushin da 6z ahmiyetin
jogaltpagan kozqaras bolip esaplanadi. Ol adamlard: xaliq
arasinda jagsiliq tuqimin shashiwga, jamanliqtin tamirlarin
quritiwga shaqiradi. «Jaman adam bilmes gapinin parqn,
Barqulla jamanlar agayin-xalqin», dep tastiyiqlaydi. Sonin
menen birge shayir jaslardi 6zine paydasiz, pasiq sézden
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jirag boliwm uqtirip, «Jagst adam s6z manisin anlayd,
jaman adam pasiq sozdi tinlaydi», dep jamiyettin
rawajlaniwin tamiyinlewde onda jasap atirgan puqaralardin
durts ham padk Omir sOriwi ushin  barinen burin
biyparwaliqtan waz keshiw, har bir watanstyiwshi
puqaranin jamiyet aldindag1 minneti ekenligi uqtiradu.

Bugingi kinde xalqimiz, asirese, jas awlad elimizden
jetisip shiqqan ulli ata-babalarimizdin miyrasin teren biliwi
— bul en ahmiyetli ham zarGr qadiriyat, jana jamiyetti
quriwdin dhmiyetli sharti bolip esaplanadi. Bizin ulli ata-
babalarimiz jaratqan ham bizge shekem jetip kelgen ruwxiy
miyras - bul, barinen burin, en jogari, potencialga iye
qadiriyat. Usi maniste, «milliy miyras — ata-babalardan
qalgan materialliq ham ruwxiy qadiriyat», degen pikirge
qosiliw magsetke muwapiq [5:31].

Analiz ham natiyjeler. Demek, joqarida keltirilgen
musallardan kelip shigip pikir jargizetugin bolsaq Berdaq
ilimnin tarli tarawlarin jamiyettin rawajlaniwina alip
keletugin kash dep bilip, on1 iyelewge shaqiradi. Ol ilim
ham agartiwshiliq jardemi menen 6z dawirinin adep-
ikramliq ortaligin salamatlandinw mumkinligine isenedi.
Berdaq jaslardi qarangiliqtan jaqtiligga alip shigatugin kiish
— bul ilim ekenligin tasindiredi.

Berdaq insan adep-ikramliliq jaqtan tuwri pikirli bolip
tarbiyalansa, zulimliq, nahaqliq etpeydi, adam agartiwshiliq
ham bilimge qanshelli umtilsa, jamiyet turmisinin
manawiyat1 sonshelli korkem bolatuginin atap 6tedi. Sonin
ushin da Berdaq «Aqili kamil, ilimi zor, Bilimli el bolmayd1
gory», dep kamillikti &rman etken adamdi gadirlegen, ogan
qarsilig etken har ganday adam ham tosqinliglardi
garalagan.

Shayir 6z shigarmalarinda jaslardin bul dinyada hadal
miynet etiwi kerekligin, bul jolda kush-gayratin jumsawi,
bir jumisti orinlawda arqayinliqqa berilmew, belsendilik
korsetiwdi atap otedi. Shayir omirde 6zgelerdin sadagasina
emes, 6zinin hadal miyneti tiykarinda jasaw, basqalarga
bagmbay, Ozinin erkinligin tdmiyinlewge umtiliw
kishipeyil insannin 24hmiyetli qasiyetlerinin biri dep
qaraydi. Berdaq shigarmalarinda en ahmiyetlisi adep-
ikramliliqt1 tariyplewde, adepsizliktin unamsiz tareplerin
aship beriwge qaratilgan. Berdaq pikirinshe, har bir
shaxstin elge xizmet etiwin, «Er bolsan, elindi baqla, eldin
bergen duzin aqgla» dep, bul jolda menmenlikke berilmey,
watanga xizmet etiwdin zararligin aytadi.

Berdaqtin ilim ham kasip-6ner iyelew, hadal miynet
etip, jamiyetke payda keltiriw haqqindag: pikirleri ibrath
bolip, hazirgi kinlerde de 6zinin ahmiyetin jogaltpagan.
Bul pikirler jamiyetimizde jedel reformalar bolip atirgan bir
dawirde osip kiyatirgan jas awladti erkin shaxs, barkamal
etip tarbiyalawda, tarli kasip iyelerinin 6z jumisina isenimli
ham hadal qatnas jasawinda, 6z kasibine insap, diyanat,
adillik boyinsha kozqaraslarinda paydasi tiyiwi s0zsiz.

Berdaqtin dunya qarasinan jamiyetti abadan etiw ushin
adamlardi  jagsiligqa, jagst minez-quliq tiykarinda
tarbiyalaw kerek degen agartiwshiliq pikirler ken orin
algan. Bul tasinikten kelip shigatugin juwmaq sonnan
ibarat, adamdi tarbiyalaw ushin insanga tan barliq
qasiyetlerdi, olardag1 ruwxiy proceslerdi biliw kerek. Sonin
ushin tarbiyanin obiyekti bolgan adamnin ruwxiy procesleri
haqqindag: pikirleri tilken ahmiyetke iye.

Juwmaq ham usmislar. Juwmagqlap aytqanda, ulli
oyshil, Berdaq ¢zinin  shigarmalarinda  socialliq-
filosofiyaliq kozqaraslari ham ideyalar1 arqali putkil
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insaniyatt1 tuwir1 jolga kamillikke shaqirdi. Berdaq ruwxiy
miyrasinin bas ideyasit isenimi bekkem kamil insan
tarbiyasi bolip, on1 dmelge asiriw tiykarinan, kamil insan
tarbiyasin uliwma jamiyet waziypasi etip belgilew edi.
Oyshil shayir bul ideyani tgit-nasiyatlaw arqali 6zi jasagan
dawirde jamiyettin rawajlaniwina qawip salip turgan har
qiyli buzgnshi ideyalardi puqaralardin sanasiman shigarip
taslamaqshi bolgan. Buni1 amelge asiriwdin en natiyjeli usili

bolsa har bir shaxst1 har tarepleme kamil etip tarbiyalawda,
dep bildi.

Oyshildin bay ruwx1y miyrasi putkil insaniyatti kamalga
jetkeredi ham har qanday jamiyettin rawajlaniwinda
shaxstin bilimi ham tarbiyas1 dahmiyetli faktor ekenligin
daliylleydi. Onin bizge qaldirgan bay adebiy ham ruwxry
miyrasi barliq zaman ham dawirler ushin birdey ahmiyetli
ham bahali gollanba bolip esaplanadi.
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PISA VA TIMSS XALQARO TADQIQOTLARI KONTEKSTIDA FIZIKA O‘QITUVChILARINI
TAYYORLAShNING ZAMONAVIY TENDENSIYALARI
M.l.Isakova — tayanch doktorant
Ajiniyoz nomidagi Nukus davlat pedagogika instituti

COBPEMEHHBIE TEHJIEHIIAU MIOATOTOBKH YUUTEJIENA ®U3UKHA
B KOHTEKCTE MEXJIYHAPO/HbBIX I/ICCJIEILOBAHI/IFI PISA U TIMSS
M.U.UcakoBa — dokmoparm
Hyxycekuii 2ocyoapcmeennulii nedazo2uyeckuli UHCMumym umenu Ajicunusza

PHYSICS TEACHERS IN THE CONTEXT OF PISA AND TIMSS INTERNATIONAL
RESEARCH MODERN PRODUCTION TRENDS
M.l.Isakova — doctoral student
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: fizika o‘qituvchilarini tayyorlash, xalqaro tadqiqotlar, PISA, TIMSS, pedagogik innovatsiyalar,
funksional savodxonlik, kompetensiyaviy yondashuv, ta’limni raqamlashtirish.

Rezyume. Magolada PISA va TIMSS xalgaro baholash tadgiqotlari doirasida fizika o‘gituvchilarini tayyorlashning
zamonaviy tendentsiyalari ko‘rib chigilgan. Ta’limni globalizatsiyalashuv va ragamli transformatsiya sharoitida
pedagoglarning kasbiy kompetentsiyalariga qo‘yiladigan talablarni tahlil gilishga alohida e’tibor garatilgan. Xalgaro
reytinglarda yuqori natijalarga erishgan mamlakatlar tajribasidan namunalar keltirilgan.

KaioueBble ci1oBa: moaroToBka yuutenei Gpusnku, MexayHapoansle uccienoBanus, PISA, TIMSS, nenarornueckue
HUHHOBALUH, (byHKuI/IOHanLHaH rPaMOTHOCTb, KOMIIETEHTHOCTHBIN MOAXO0J, uI/I(prBI/BauHH 06pa30BaHI/ISI.

Pe3ome. B cratne paccMaTpuBarOTCd COBPEMCHHBIC TCHACHIUUHW B MOATOTOBKE y‘IHTeJ’ICfI (1)I/ISI/IKI/I B KOHTCKCTC
MEXXITyHAPOJHBIX CPAaBHUTEIFHBIX HCCICIOBAHMN pisa W timss. oco0oe BHHMaHHE YACICHO aHAIN3y TpeOOBaHUIA,
NPpEeABABIIACMBIX K HpO(i)eCCI/IOHaJ'ILHLIM KOMICTCHIHAM MEAAroroB B YCJIOBHUAX rn06an1/13au1/11/1 O6paSOBaHI/I$I u I.IPI(I)pOBOﬁ
TpaHCCI)OpMaL[I/II/I. MNpCACTAaBJICHbBI MPUMEPLI OIbITa CTPAH, AOCTUTHIMX BBICOKHUX PE3YJIbTATOB B MCKAYHApPOAHBIX
peUTHHrax.

Key words: physics teacher training, international studies, pisa, timss, pedagogical innovations, functional literacy,
competency-based approach, digitalization of education.

Summary. The article examines modern trends in the training of physics teachers in the context of international
comparative studies such as PISA and TIMSS. Special attention is paid to analyzing the requirements for teachers’
professional competencies in the context of globalization of education and digital transformation. The article presents
examples of the experience of countries that have achieved high results in international rankings.

Kirish. Hozirgi davrda fizika o‘qituvchilarini tayyorlash ~ savodxonlik, muammoli vaziyatlarni hal etish, tahliliy va
masalasi ta’lim tizimining eng dolzarb yo‘nalishlaridan  tanqidiy fikrlash ko‘nikmalarini rivojlantira oladigan
biriga aylanmoqgda. Texnologiyalarning jadal rivojlanishi,  o‘qituvchilarni tayyorlash muhimligini urg‘ulaydi.
bitiruvchilardan talab etilayotgan kompetensiyalarning Demak, xalgaro baholash dasturlarining talablari bilan
o‘zgarishi, shuningdek, xalqaro miqyosda ta’lim natijalari  o‘qituvchilarni tayyorlash jarayoni kesishgan nuqtada yangi
bo‘yicha raqobat kuchaygani sababli, bo‘lajak va faol fizika  tendensiyalar  shakllanmoqda: ta’lim  mazmunining
o‘qituvchilarining sifatli ta’lim berishga tayyorligi ganday  chuqurlashuvi, doimiy kasbiy rivojlanishning ahamiyati,
shakllanishi masalasi alohida e’tiborga loyiqdir. Shu  pedagogik va texnologik kompetensiyalarning
jihatdan PISA (Programme for International Student integratsiyasi hamda o‘gituvchining o‘zgaruvchan ta’lim
Assessment) va TIMSS (Trends in International — muhitiga moslashish gobiliyati. Endilikda fizika darsi fagat
Mathematics and Science Study) kabi xalgaro baholash  nazariy faktlarni yetkazish emas, balki o‘quvchini
dasturlari muhim yo‘nalish sifatida qaraladi, chunki ular motivatsiya qilish, tadqgiqotga yo‘naltirish, fanlararo
o‘quvchilarning fanga, jumladan fizikaga oid yutuqlarini  bog‘liglikni ochish va murakkab muammolarni yechishga
baholash bilan birga, ushbu natijalarga ta’sir etuvchi  tayyorlash vositasi sifatida garalmoqda.
pedagogik, tashkiliy va tayyorgarlik omillarini ham tahlil Asosiy qgism. Fizika o‘qituvchilari tayyorlovida hozirda
giladi [1]. mentorlik tizimi, o‘qituvchilar jamoasi (community of

TIMSS tadgiqotlari shuni ko‘rsatadiki, tabiiy fanlar  practice), ilmiy izlanish olib borish va o0°z-0‘zini
(jumladan, fizika) o‘qituvchilarini tayyorlash bir necha rivojlantirish shakllari keng qo‘llanmoqda. Masalan,
asosiy jihatlarni o‘z ichiga oladi: predmet mazmuni  Yaman universitetlari tajribasi shuni ko‘rsatadiki, fizika
bo‘yicha chuqur bilim, pedagogik malaka, o‘qituvchilik  o‘qituvchilarini tayyorlash dasturlariga amaliy
tajribasi va doimiy Kkasbiy rivojlanish. Masalan, TIMSS  mashg‘ulotlar, tadgiqot ishlari va mustaqil o‘qish
Advanced 2015 hisobotida ta’kidlanishicha, bo‘lajak fizika  jarayonlari kiritilishi o‘qituvchining o‘quv jarayonida
o‘qituvchilari nafagat fanning chuqur nazariy bilimlariga  innovatsion yondashuvlarni qo‘llay olishiga yordam beradi.
ega bo‘lishlari, balki o‘quvchilarning fizika fanini qanday Zamonaviy fizika o‘qituvchisi nafaqat fan bilimiga ega
o‘zlashtirishini tushunishlari va ularni faol o‘rganishga jalb  bo‘lishi, balki uni innovatsion shaklda o‘qita olishi kerak.
etuvchi metodikani qo‘llay olishlari zarur [2]. Shu bilan  Bu ragamli laboratoriyalar, virtual tajribalar, interfaol
birga, PISA tadgigotlari — garchi to‘liq fizikaga modellar va loyihaviy yondashuvlardan foydalanishni o‘z
bag‘ishlanmagan bo‘lsa ham - o‘quvchilarda ilmiy ichiga oladi. TIMSS va PISA natijalari shuni ko‘rsatadiki,
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o‘gituvchi o‘quvchilarni faqat formulalar bilan emas, balki
hayotiy vaziyatlarda fizik qonunlarni qo‘llashga o‘rgatishi
kerak. Masalan, “energiya samaradorligi” yoki “barqaror
rivojlanish fizikasi” mavzularida loyihalar tashkil etish
orqali o‘quvchilarning tanqidiy fikrlashini rivojlantirish
mumkin.

PISA baholash tizimi bilimlarni yod olishdan ko‘ra
ularni qo‘llay olish, mustaqil tahlil va muammoli
vaziyatlarda yechim topish qobiliyatini aniglashga
qaratilgan. Shu boisdan, fizika o‘qituvchilari tayyorlovida
o‘quvchilarda  ilmiy  savodxonlikni  rivojlantirishga
yo‘naltirilgan metodlar ustuvor bo‘lmoqda.

Masalan, o‘qituvchi “magnit maydon va transport
texnologiyalari” mavzusida o‘quv loyihasi tashkil etadi.
O‘quvchilar o‘z kuzatuvlarini modellashtiradi, natijalarni
tahlil qiladi, xulosalar chiqaradi. Bu jarayon o‘qituvchining
zamonaviy metodik tayyorgarligini va PISA tipidagi
topshiriglarni qo‘llay olish ko‘nikmasini talab qiladi.

Bugungi kunda fizika o‘qituvchilarini tayyorlashda
“community of practice” modeli keng tarqalmoqda, ya’ni
o‘qgituvchilar bir-biridan o‘rganadigan, tajriba
almashadigan, birgalikda izlanadigan professional muhit
yaratiladi. Bu yondashuv nafagat nazariy bilim, balki
amaliy ko‘nikmalarni shakllantirishga xizmat qiladi.

Masalan, AQShdagi “Development of Habits through
Apprenticeship in a Community (DHAC)” modeli bo‘lajak
o‘qituvchilarning  kasbiy “odatlari”ni  shakllantirishga
qaratilgan. Bunday tizimda o‘qituvchi real vaziyatlarda
mustaqil qaror gabul qilishni o‘rganadi, bu esa kelgusida
dars jarayonida yuqori darajadagi refleksiya va
samaradorlikni ta’minlaydi.

So‘nggi o‘n yillikda PISA (Programme for International
Student Assessment) va TIMSS (Trends in International
Mathematics and Science Study) xalgaro baholash
dasturlari nafagat o‘quvchilarning bilim darajasini aniqlash,
balki ta’lim tizimlarining samaradorligini baholash vositasi
sifatida ham muhim rol o‘ynamoqda. Ushbu dasturlar
natijalari ko‘plab mamlakatlarda ta’lim siyosatini, aynigsa
fizika  o‘qituvchilarini  tayyorlash  tizimini  tubdan
o‘zgartirishga turtki bo‘ldi.

PISA sinovlarida o‘quvchilarning natijalari ko‘pincha
ularning muammoli vaziyatlarda mantiqiy fikrlashi, tajriba
asosida xulosa chigarish qobiliyati va ilmiy savodxonligi
bilan bog‘liq bo‘ladi. Shu sababli, ko‘plab davlatlar
o‘qgituvchilarni tayyorlashda “scientific literacy” (ilmiy
savodxonlik)  tushunchasiga asoslangan yondashuvni
kiritmoqda.

Masalan, Finlyandiyada PISA natijalari tahlilidan so‘ng
fizika o‘qituvchilari uchun yangi o‘quv modullari joriy
etildi.  Endilikda  o‘qgituvchilar  darslarda  nafaqat
formulalarni o‘rgatish, balki ularni real hayotiy holatlar
bilan bog‘lash, o‘quvchilarda “nima uchun?” degan savolni

uyg‘otish  orqali ilmiy tafakkurni  shakllantirishga
o‘rgatiladi.
Masalan,  elektromagnit  induksiya  mavzusida

o‘qituvchilar o‘quvchilarga elektr generatorlarining ishlash
prinsipini fagat nazariy emas, balki elektr stansiyasi
misolida amaliy tarzda tushuntirishni o‘rganadilar [3].
Ko‘plab davlatlar, jumladan Germaniya va Yaponiya,
o‘qgituvchilarni tayyorlash jarayoniga PISA topshiriqlarini
tahlil gilish mashg‘ulotlarini kiritgan. Misol uchun, Berlin
Humboldt  universitetida  magistratura  bosgichidagi
talabalarga PISA fizika topshiriglarining tahlili asosida
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o‘quvchilarning fikrlash jarayonini aniglash, baholash
mezonlarini ishlab chigish va diagnostik kartalar tuzish
topshiriladi. Shunday qilib, o‘qituvchi o‘z darsini xalgaro
baholash tizimlari talablariga moslashtirish imkoniyatiga
ega bo‘ladi.

Yaponiyada esa o‘qituvchilar “Lesson Study” doirasida
PISA topshiriglarini o‘z darslariga integratsiyalashadi.
Masalan, “Issiqlik uzatish” mavzusida o‘quvchilarga real
hayotiy muammo — “Nima uchun metall qoshiq issiq
choyda tez isiydi, plastik esa yo‘q?” — beriladi. Bu topshiriq
orqali o‘quvchilar issiqlik o‘tkazuvchanlikni tajriba asosida
tahlil qilib, fizik qonunni o°zlari kashf etadilar [4].

TIMSS sinovlari, asosan, o‘quvchilarning bilimni
qo‘llash darajasini ofIlchaydi. Shu sababli, ko‘plab
mamlakatlar  o‘gituvchilarni  tayyorlash  jarayonida
ko‘nikmaga  asoslangan  o‘qitish  (competence-based
learning) modelini joriy gilgan.

Masalan, Janubiy Koreyada TIMSS natijalari tahlilidan

so‘ng fizika darslarida “virtual laboratoriyalar’dan
foydalanish majburiy ~ elementga  aylandi [5].
O‘qituvchilarni tayyorlash jarayonida wular “Labster”,

“PhET”, “Crocodile Physics” kabi ragamli platformalarda
tajribalar o‘tkazishni o‘rganadilar. Bu, o‘z navbatida,
o‘quvchilarda ilmiy kuzatish, tajriba rejalashtirish va
natijani izohlash ko‘nikmalarini rivojlantiradi.

Masalan, “Ohm qonuni” mavzusida o‘qituvchi
o‘quvchilar bilan virtual multimetrlardan foydalanib, tok,
kuchlanish va qarshilik orasidagi bog‘liglikni tajriba yo‘li
bilan isbotlaydi.

O‘zbekiston ham PISA dasturiga qo‘shilganidan so‘ng
o‘qituvchilar tayyorlash tizimida sezilarli islohotlarni
amalga oshirdi. Xususan, 2023-yildan boshlab pedagogika
oliy o‘quv yurtlarida “PISA metodologiyasi asoslari” nomli
yangi fan joriy etildi [6].

Bu fan doirasida bo‘lajak fizika o‘qituvchilariga xalgaro
test topshiriglari namunalarini tahlil qilish, muammoli
savollar ishlab chiqish va o‘quvchilarning fikrlash
strategiyalarini ~ aniqlash ~ metodlari  o‘rgatilmoqda.
Misol uchun, Toshkent davlat pedagogika universitetida
“Energiya saqlanish qonuni” mavzusida PISA formatidagi
topshiriqlar ishlab chiqilib, o‘quvchilarning bilimni amaliy
vaziyatlarda qo‘llash darajasi baholanmoqda.

Shuningdek, ko‘plab mamlakatlarda xalgaro baholash
natijalari o‘qituvchilarni gayta tayyorlash dasturlarining
asosiy manbai sifatida ishlatiladi. Masalan, Singapurda
PISA natijalari tahlili asosida o‘qituvchilar uchun “National
Professional Development Framework for Teachers” ishlab
chiqilgan. Bu dasturda o‘qituvchilar har uch yilda bir marta
o‘z kompetensiyasini xalgaro mezonlar asosida baholatadi
va natijaga garab gayta tayyorlanadi. Kanadada esa har bir
viloyat o‘qituvchilarining yillik malaka bahosini PISA va
TIMSS natijalariga asoslangan indikatorlar orgali aniglaydi.
Bu tizim o‘qituvchini uzluksiz o‘rganishga undaydi [7].

Xalqaro baholashlarning eng muhim ta’siri — bu fizika
ta’limining metodologiyasini yangilashdir. PISA va TIMSS
savollari ko‘pincha turli kontekstda, ya’ni ekologiya,
texnologiya yoki kundalik hayot bilan bog‘liq shaklda beri-
ladi. Shuning uchun, zamonaviy o‘qituvchi o‘z darslarida
fagat nazariy qonunlarni emas, balki ularning amaliy
ahamiyatini ko‘rsatishni o‘rganmoqda.

Masalan, Kanadadagi “Physics for Society” loyihasida
o‘qgituvchilar o‘quvchilarga energiya iste’moli, iqlim
o‘zgarishi va texnologik rivojlanish kabi masalalarni fizik
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gonunlar asosida tahlil qilishni o‘rgatadilar. Shu tarzda  mustagil o‘gish bosgichlari bir tizimga birlashtirilishi zarur.

o‘quvchilar ilmiy fikrlashni kundalik hayotga tadbiq etishni 3. Raqamli texnologiyalar, tadqiqotga yo‘naltirilgan
o‘rganadilar — bu esa PISA sinovlarida yuqori natijalarga  ta’lim va ilmiy savodxonlikni rivojlantirish — XXI asr fizika
olib keladi. o‘qituvchisi uchun asosiy yo‘nalishlardir.

Xulosa. Xalgaro baholash dasturlari — PISA va TIMSS 4. PISA va TIMSS natijalarini tahlil qilish orqali

— fizika o‘qituvchilarini tayyorlash sifatini oshirishga kuchli ~ milliy ta’lim tizimi o‘zining kuchli va zaif tomonlarini
ta’sir  ko‘rsatayotgan  omillardandir. Ular nafaqat aniglab, ularni takomillashtirish choralarini belgilashi
o‘quvchilarning natijalarini baholaydi, balki o‘qituvchining ~ mumkin.

kasbiy tayyorgarligi, metodik yondashuvi va texnologik Demak, fizika o‘qituvchisi endilikda faqat bilim
savodxonligini ham bilvosita o‘Ichaydi. yetkazuvchi emas, balki tadqiqotchi, yo‘lboshchi va

Yuqoridagi tahlillardan quyidagi xulosalarni chiqarish  o‘quvchi faoliyatini tashkil etuvchi shaxs sifatida
mumkin: shakllanmoqda.  Xalgaro  baholashlar  esa  ushbu

1. Fizika o‘qituvchilari tayyorlovida chuqur fan  o‘zgarishlarni tezlashtiruvchi omil bo‘lib, u o‘qituvchini
bilimlari  bilan bir gatorda, metodika va ragamli  XXI asr kompetensiyalariga yo‘naltiradi. Shu bois, fizika

kompetensiyalar muhim ahamiyat kasb etmoqda. o‘qituvchilarini tayyorlash tizimini global tendensiyalar
2. O‘qituvchilarni tayyorlash jarayoni uzluksiz bo‘lishi  asosida yangilash, milliy ta’lim sifatini oshirishning muhim
kerak — oliygohdagi ta’lim, amaliyot, malaka oshirish va sharti hisoblanadi.
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BEK MHOT OA3BIYHSA KAK IPEUMYIIECTBO COBPEMEHHOI'O OBIIIECTBA
I''A.KanmubekoBa — kxanouoam nedazo2uieckux Hayk, OOyeHm
Hyxycckuii eocyoapcmeennulii nedazoeuieckuii UHCmumym umenu Axcunusasa

KYNTHIJIAK ACPU 3AMOHABHUI JKAMUATHUHT A®3AJTIJIUTH CAPATHTIA
Kannunb6exoBa I'yasiiina Aday/iiaeBHA — nedazocuxa (paniapu HomM3o00u, OoyeHm
Adcunués nomuoazu Hykyc oagram neoazoeuxa uHCMumymu

THE CENTURY OF MULTILANGUAGES AS AN ADVANTAGE OF MODERN SOCIETY
G.A Kallibekova — candidate of Pedagogical Sciences, associate professor
Nukus State Pedagogical Institute named after Ajiniyaz

TasHy cy3map: Ky THIUTMINK, OMJIMHTBU3M, THJI CHECATH, TAbINM, KOTHUTHB PHBOKIIAHMII, 3736GKHCT0H, MJIX.

Pe3rome. Makonaia Ky THJUIHIINK XOJHMCACH 3aMOHABHH JKAMISITHUHT MyXUM YCTYHJINTH cudaTiuma KYypuO YUK,
Bup HeuTa THIUTapHA OMIIMIITHUHT KOTHUTUB, MalaHUH, TABIMMHUA Ba UKTHUCOANHN KUXATIApH TaXJIII KWJIaHAIH. XyCycaH,
V36ekncron sxymmacura kupyBun MJIX naBmariapuga onmG GOpuiaéTraH THA cHECATH Ba KYNM THIUIM TabIHM
aMaMETIapura aroxuna YpTHOop Kaparmwiagu. Ky THUmmK maxce prBOKIAHUIINTA, MATaHUAITIAPApO KOMICTECHITNSIHA
IIaKJUTAHTHPHUINTA Ba MEXHAT 0030pHaa paKko0aTOapAONIIMKHA OMIHUPHUIITa XIH3MAT KAIHIITH KypcaTHO YTHUITaH.

KiroueBble cjI0Ba: MHOTOs3bIUMC, OWJIMHIBU3M, SI3BIKOBasl IMOJHTHKA, OOpa3oBaHHE, KOTHUTHBHOC pPa3BUTHE,
V36ekucran, CHI'.

Pe3tome. B cratbe paccmatpuBaercsi ()EHOMEH MHOTOS3BIYMS KaK Ba)KHOE MPEHMYIIECTBO COBPEMEHHOTO OOIEeCTBa.
Hpe;wTaBneH aHaJIn3 KOTHUTUBHLIX, KYJbTYPHBIX, O6pa30BaTeJ'ILHLIX U DKOHOMHYECCKHUX ACIICKTOB BJIaACHUS HECKOJBbKUMU
s3pikamMu. Oco0oe BHUMaHHWE YJENeHO s3bIKOBOIM monutuke B crpanax CHI', Bxmtowyas Y30ekucTaH, W IpakTHKaM
MHOT'OA3bIYHOT'O 06pa30BaHI/I$[. HOKaSaHO, YTO MHOI'OA3bIYHUEC CHOCO6CTByeT Pa3BUTHUIO JIMYHOCTH, (I)OpMI/IpOBaHI/IIO
MEXXKYJIBTYPHOW KOMIIETEHTHOCTH, POCTY KOHKYPEHTOCIIOCOOHOCTH Ha PHIHKE TPY/a.

Key words: multilingualism, bilingualism, language policy, education, cognitive development, Uzbekistan, CIS.

Summary. The article examines the phenomenon of multilingualism as an important advantage of modern society. It
presents an analysis of the cognitive, cultural, educational, and economic aspects of multilingual competence. Particular
attention is paid to the language policies of the CIS countries, including Uzbekistan, and to multilingual educational
practices. It is shown that multilingualism contributes to personality development, intercultural competence formation, and
competitiveness in the labor market.

BBeaenne. MHOrosi3pluue CTano HEOTHEMIIEMOM uepToil 1. B memaroruke axkTHBHO PAa3BUBAIOTCS IOJXOJBI,
COBpPEMEHHOTO ofmiecTBa. B  ycnoBusix TioOanm3alil — TPEANoJiaraioiiie HWHTErPaluio SI3bIKOB B 00pa3oBaTeib-
3HAHUE HECKOJIbKMX S3bIKOB BOCHPUHUMAETCS HE KaK  HOM rpotiiecce, dhopmupoBaHme MEXKYJIbTYPHOU

UCKJIIOYEHHE, a KaKk HOpMa M HEoOXOIMMOE YCJIOBHE  KOMIETEHTHOCTH, a TaKKe MCIHOJIB30BAHUE POJHOTO SI3BIKA
YCIIEITHOHM COIMann3aliyi 1 NpodeccHoHaIbHOM camopea-  Kak ONopbl IPH M3YYEHHH BTOPOTO M TPETHEro S3bIKOB. B
TM3anud. SI3pIkoBOe  pasHoOOpasue CciyXHUT He Tonbko  crpaHax CHI' ocoboe BHMMaHME ynenseTcsi COXpaHEHHIO U
CpeACTBOM OOLIEHWS, HO M MOIIHBIM HWHCTPYMEHTOM  DAa3BUTHIO POAHBIX SI3BIKOB HApPOJOB, IMPOKHBAIOIIMX HA
KyJIBTYPHOH HWHTETpanyy, (HOPMHUPOBAHUS TOJEPAHTHOCTH  TEPPUTOPHU TOCYNApCTB, IPH OJHOBPEMEHHOHN IOIIEPIKKE
U YKpEIICHUs HAIlMOHAJIbHOW HWAEHTUYHOCTH B IIOJIMST-  PYCCKOTO S3bIKa KaK SA3bIKa MEXHAIMOHAIBLHOTO OOIIEHMS
HUYHBIX FOCYIapCTBaX. [1:42-47; 3:11-12].

ITo mannsiM FOHECKO, Gosee mojOBHUHBI HAcEJICHHS MeTomooTusl HACTOAIIETO MCCIASIOBAHUS BKIIIOYAET
3eMiIM TOBOPUT Ha JIBYX M Oosiee si3pIkax. MHOTroOs3bIYME — MEKAUCHUIUIMHAPHBIN  aHAIN3 HAY4YHOIl  JIMTepaTyphl,
paccMaTpuBaeTcs KaK pecypc YCTOMYMBOIO pa3BUTHA,  COIOCTaBIEHHE 00OpPa30BATENBHBIX CTPATETUH MHOTOS3BIUHS
CHOCOOCTBYIOIIMH Pa3BUTHIO MEXKYJIBTYPHOTO JHMajora U B pa3HBIX CTpaHaX, a TakkKe 0030p IMIUPHUYECKUX TaHHBIX
npenoTBpamienno koHdaukro [7:32]. B crpanax CHI, wu mnporpammubix pokymentoB (FOHECKO, OECD,
BKJIouast ¥Y30ekucran, Kasaxcran n Poccuto, MHOrosi3piurie  MuHHcTepeTBa oOpasoBaHus Y30ekucrtaHa, Kasaxcrawa,
SBISIETCST ~ MCTOPWUYECKH  CIOXUBIIMMcs — (eHomMeHoM,  Poccun).

TpeOYIOIMM OCO3HaHHOH TroCyIapcTBEHHOM M 00pa3oBa- KorHutnBHble W NICHXOJHHIBHCTHYECKHE TPENMY-
TEJIbHOH MOJIHMTHKH. mecTBa
Llens Hacrosmied craTbM — OOOCHOBaTh 3HAYMMOCTD CoBpeMeHHbIE UCCIIE0BAaHUS CBUJCTEILCTBYIOT O TOM,

MHOTOSI3bI4MSI KaK IMPEHMYIIECTBA COBPEMEHHOro O0Ile-  4YTO MHOTOS3bIYHBIC JIETH 00J1aatoT 6osiee BHICOKMM YPOB-
CTBAa C MCKANCHUITIIMHAPHBIX HO3HHHﬁ, HCIO0JIB3Yys TaHHBIC HEM MCTAKOTHUTHBHBIX yMeHPIﬁ, JIydme€ nepeKIFOYarOTCsa
JIMHI'BUCTUKH, IICAAroruku, KOTHUTHUBHOM IICUXOJIOTUH H MCXIY 3aja4yaMu, J€EMOHCTPUPYIOT rHOKOCTDh MBIIIIEHUS U
COLIMOJIOT U H. YCTOIYMBOCTh K KOTHUTHBHBIM Iieperpyskam [5:240]. Otu
0030p JuTEpPaTYpHI U METOA0JIOTHSI. Bompoc MHOTO-  OCOOCHHOCTH OOBSICHSIOTCS TOCTOSSHHOW aKTHBHOCTBIO
A3BIYMA pacCMaTpuBajiCd B pa60TaX KaK OTCYCCTBCHHBIX, SI3BIKOBOT'O  KOHTPOJIA, KOTOpBIﬁ CTUMYJIMPYET Pa3BUTHUEC
TaK 1 3apyOeXKHBIX McCieaoBareNneil. B CUXOIMHIBICTHKE — MCIIOMHUTENBHBIX (yHKIMIT Mo3ra.
MOAYEPKUBAETCST TOJIOKUTEIBHOE BIMSHUE OWIMHTBHU3MA Kpome Toro, OMiIMHrBaJIbHBIE U ITOIMIIMHIBAJIbHBIE 1€TH
Ha KOTHUTUBHBIE criocoOHOCTH JHYHOCTH. JI.C.BBITOTCKMI ~ JAEMOHCTPUPYIOT JIy4dIIMEe CIIOCOOHOCTH K OOydYeHHIO
MOJYEPKUBAJI POJIb SA3bIKa B (JOPMHPOBAHHMH BBICHIMX IICH-  HOBBIM SI3bIKaM, TOBBIIICHHYIO KPEaTHBHOCTH M OOJIBLIYIO
XUYECKUX (QYHKLIUNA U KYIbTYPHOH HOCHTHYHOCTH [2:368]. CHOCOOHOCTh K pemeHuto mpodiem [4:207]. Dro penaer
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MHOTOSI3bIYME BaXHBIM  (PakTOpoM  00pa3oBaTEILHOTO
ycrexa.

KyJabTypHasi WIEHTHYHOCTh M MEXKKYJIbTypHasi
KOMMYHHKALHUS

MHoros3paue  crmoco6cTByeT (HOPMUPOBAHUIO THOKOI
KyJIbTYpPHOH HACHTHYHOCTH. [lommepkka pOIJHOTO S3BIKA
CHOCOOCTBYET YCHEUIHOMY YCBOCHHIO BTOPOTO SI3bIKA H
(GopMHpYEeT TO3UTHBHYIO  (ABYS3BIYHYIO  JIHYHOCTBY,
CHOCOOHYI0  NEWCTBOBaTh B pa3HBIX  KYJIBTYPHBIX
KOHTEKCTaX. B MOMMKYIbTYpHBIX OOIIECTBAaX, TaKUX Kak
V36ekuctan win KazaxcTaH, MHOTOS3bIYME YKPEIUIIET
YYBCTBO I'PKAAHCKOM NMPUHAUICKHOCTH, TIPH 3TOM yBaXkas
3THHUYECKYIO CAMOOBITHOCTb.

WuTerpamus  S3BIKOB  CIOCOOCTBYeT (popMHpOBaHHIO
TOJICPAHTHOCTH, TOHMMAaHHS W SMIATHHA. JTO OCOOEHHO
aKTyaJIbHO B YCIOBHSIX MHOI'OHAIIMOHAJIBHBIX KJIACCOB, I7IE
y nmereil pasHbIil JTUHTBUCTHYECKHH W KyJIbTYPHBIH (HOH.
[IpenomaBanue ¢ y4€TOM STHX OCOOEHHOCTEH CIIOCOO-
CTBYET NPENOTBPAIICHHIO KOH(IMKTOB U (OPMUPOBAHHIO
MHUPHOTO COCYIIECTBOBAHHUS.

ConnajJbHO-3KOHOMUYECKHE ACTeKThI.

BnaneHne HECKOIBKMMU SI3bIKAMU OTKPBIBAET JOCTYH K
Oosiee MUPOKUM MPOGHECCHOHATBHBIM  BO3MOXKHOCTSIM,
yllydmaeT MOOMIBHOCTh U aJalTHBHOCTh Ha PBIHKE TPYy/a.
OECD [6:2018] B cBOMX AOKIaAax OTMEYaeT MPIMYIO
CBSI3b MEXIY YPOBHEM SI3bIKOBOW MOJATOTOBKH M yCIEIIHO-
CTBIO KapbepHOH TPACKTOpPUH B TJIOOATM3UPOBAHHON
9KOHOMHKE. MHOTOS3BIYHBIE CIICIIMAINCTHI OoJiee BOCTpe-
6oBaHBI B chepax MEXIYHAPOAHOTO On3HECA, TUMIIOMATHH,
HayKH, 00pa30BaHMUs.

B V30ekucrane rocymapcTBeHHaAs S3bIKOBas MOJUTHKA
HarpaBjieHa Ha COXPaHEHHE POJHBIX S3bIKOB M BHEJIPEHHE
MexayHapoaHsix. Ha npaxTuxe:

- y30eKCKHMH S3BIK SBISIETCS TOCYJApCTBEHHBIM U
OCHOBHBIM SI3bIKOM 00pa30BaHus;

- PYCCKHH SI3BIK IIMPOKO HCIIOIB3YEeTCS B By3aX M B
nesoBoi chepe;

- Ha Ttepputopun Kapakanmakcrana y30eKCKHH u
KapakaJakCKUH sI3BIKM IMEIOT CTAaTyC rOCYAapCTBEHHOTO;

- aHIVIMHACKUI aKTUBHO BHEIpSETCS C Ha4daJbHOTO
3BeHa 00pa30BaHMA.

AmHanmoruuHsle Mojenu pas3BuBaroTca B Ka3zaxcrane
(TPHEOMHCTBO Ka3aXCKOTO, PYCCKOTO M aHIJIMHCKOrO
s36IKOB), KbIprerscrane (ouIMaIbHBIN CTATyC PYCCKOTO
si3pika), benapycu (ABysi3pIiuHOE OO0y4deHHE Ha PYCCKOM W
0eopPYCCKOM SI3BIKAX).

Kpome TOTO, pasBuTHE MHOTOS3BIYMS CIOCOOCTBYET
MHTETpallii MUTPAHTOB, 00ECIEYEeHHUI0 JocTyna K MHpOp-
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Maluy U YCIyraM, COUMAJIbHOM WHKIIO3UM M yYacTHIO B
00IIeCTBEHHOH KU3HU. B yCIIOBUAX ITUPPOBU3ANINY 3HAHKE
HECKOJIBKHUX S3BIKOB 00ecrieunBaeT 0ojiee ITHPOKHA JOCTYII
K MEKIYHApOIHBIM 00pa30BaTENFHBIM W HAyYHBIM pecyp-
cam.

Pesyabrarel. Ha ocHOBE aHanu3a UCTOYHMKOB MOXKHO
YTIBEpXKAaTh, 4YTO MHOTOS3BIYME SIBISETCS  (PaKTOPOM
KOTHUTHBHOT'O U KYJITYPHOTO Pa3BUTHsI TUUYHOCTH.

1. B crpanax CHI' coxpaHsieTcsi HHTEpeC K Pa3BUTHIO

MHOTOSI3BIYHOTO 00pa30BaHMs: MPOTrPaMMbl  OMIMHIBaJIb-
HOTO W MYJbTUS3BIYHOTO OOYdYeHHMs, BKIIOYAIOIIHE
PYCCKHMH, aHTJIMACKUI ¥ PpOJHBIE S3BIKH, CTAHOBSTCS
MPHUOPHUTETHBIMH.

2. IlpakTHka MHOTOS3BIYHOTO O0Opa30BaHUS MOKAa3bI-
BaeT HamOompIIyl0 3((EeKTUBHOCTH MpPH COOIIOICHUN
GamaHca MEXIy COXpaHEHHEM POIHOTO f3bIKa M MHTErpa-
e B OOMIESA3BIKOBOE TPOCTPAHCTBO (HAIpHMeEp, depes
NpernoiaBaHue psiga MPEIMETOB Ha PYCCKOM WIJIM aHTJIHH-
ckoM si3bikax — CLIL-meTon).

3. PesynpraThl NHMJIOTHBIX HPOIPaMM MHOTOSI3BIYHOTO
oOpa3oBanus B Y30ekucrane, Kaszaxcrane u Keipreiscrane
MOKa3bIBAIOT POCT MOTUBALMK Y LIKOJIBHUKOB, OBBIIICHHE
aKaJeMUYeCKO yCIeBaeMOCTH M yIy4llleHHe KOMMYHHKa-
THUBHBIX HaBBIKOB.

4. TloBpimieHue KBaMM(UKAMK IIEIAroroB, Pa3BHTHE
MPOTpaMM MEPETOrOTOBKH, BHEAPEHHUE MHOTOS3BIYHBIX
y4eOHHKOB M IU(POBBIX IAT(GOPM CO3IAIOT OCHOBY IS
YCTOWYHBOTO Pa3BUTUSI MHOTOSI3BIYHOTO OOpa30BaHHMSI.

3akJroueHne. MHOros3plYMEe — 3TO HE  TOJBKO
KyJnbTypHas LEHHOCTb, HO M COIIMaJbHO-3KOHOMHUYECKHUH
pecypc. Hnsa V3bexucrana u crtpan CHI' mopnmepkka
MHOTOS3BIYNS MPEICTABIsIET CO00M BaXXHYIO CTpPATETHIO
YCTOIUMBOTO  pa3BUTHS, YKPEIJICHHS HAI[MOHAJIBHOTO
€IMHCTBA U MEXAYHapOAHOW HHTerpamuu. HeoOxommma
MocJeI0BaTeNbHAS A3bIKOBAs IOJIMTHKA, HAIIPAaBJICHHAs Ha
pasBUTHE POJIHBIX S3BIKOB M BHEIPEHHE MHOTOS3BIYHOTO
00pa3oBaHuUsL.

MHuoroszeiune B XXI Beke — 3TO HE TOJBKO S3bIKOBAs
CIOCOOHOCTH, HO U CTPATErn4eCcKHii pecypc COBPEMEHHOTO
obmectBa. Ero passurie TpeOyeT OCO3HaHHOW IOJIMTHKH,
podeccHoHANBHOM TOJITOTOBKH I1€/1aroroB, CO31aHus Me-
TOJIMK, YYUTHIBAIOIIMX KYJIbTYPHYIO CIIEHU(UKY PETHOHOB.

MHOros3bI41e JTOJDKHO BOCIIPUHUMATHLCS HE KaK BBI3OB,
a Kak TPEeUMYIIEeCTBO, COACHCTBYIOIee T'yMaHH3alUU
00pa3oBaHUs, KyJIbTYpHOH MOOWIBHOCTH M B3aWMOIIOHH-
MaHMIO MeXAy Hapoxamu. llognmepikka  S3BIKOBOTO
pasHOOOpa3Wsi — BaXHEHIIWII BKIaX B yCTOWYMBOE U
MHUpPHOE Pa3BHUTHE TII00aTEHOTO COOOIIECTBA.
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DORETIWShILIK MEKTEPLERIN XALIQARALIQ AKKREDITACIYADAN OTKERIWDIN AHMIYETI
Z.M.Kazimbetova - filologiya ilimleri boyinsha filosofiya doktori, doktorant
Ajiniyaz atindagr Nokis mamleketlik pedagogikaliq instituti

3HAYEHHWUE MEXJIYHAPOJHOMN AKKPEJIUTAIIAM JIJISI TBOPYECKHX ITKOJI
3.M.Ka3umbeToBa — dokmop ¢unocogpuu gunonocuveckux Hayk, OOKMOpaHm
Hyxycekuii 2ocyoapcmeennulii nedazo2uieckuii uHCmumym umenu Axrcunusiza

THE IMPORTANCE OF INTERNATIONAL ACCREDITATION FOR CREATIVE SCHOOLS
Z.M.Kazimbetova — doctor of Philosophy in Philological Sciences, doctoral student
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: Cognia, “AdvancED” va Measured Progress” tashkilotlar, akkreditatsiya, sertifikatlash, K-12,

professional rivojlanish, Christian Schools (LCS), LCS modeli.

Rezyume. Magolada Cognia, Inc. xalgaro tashkilotining tashkil etilishi, uning asosiy faoliyat yo'nalishlari va ta'lim
muassasalari tomonidan akkreditatsiyadan o'tish tartibi hagida ma'lumot berilgan. Tashkilot faoliyatining ilmiy tahlili va
ushbu mavzu bo‘yicha olib borilgan tadqiqotlar natijalari o‘tkazildi. Ijodiy maktablardan misollar yordamida Cognia

akkreditatsiyasi jarayoni tushuntirildi.

KuaroueBbie cioBa: Cognia, opranmzamun “AdvancED” u Measured Progress”, akkpenuranus, ceprudukarus, K-12,
npogeccuonanpHoe pa3zsutne, Christian Schools (LCS), LCS moznens.

Pe3tome. B crathe mpenocTaBieHa nHGOPMAIKA O CO3IAaHUH MEXAyHApoIHOH opranuzanuu Cognia, Inc., Bitoyas et
OCHOBHBIE HalpaBJeHUsl paOOThl M MOPSIOK MPOXOXKIACHUS aKKpeauTaluu o0pa3oBaTeabHBIMU yupexaeHusMu. [Iposenen
HaYYHBIH aHaIM3 JESTEIbHOCTH OpPTaHM3alliM U PE3yJIbTaTOB HMCCIIEIOBaHHI, NOCBSIICHHBIX JTaHHOW Teme. Ha mpumepe
TBOPYECKHX IIKOJ Pa3bsICHEH mpoliecc akkpeauTanuu Cognia.

Key words: Cognia, AdvanceD and Measured Progress, accreditation, certification, K-12, professional development,

Christian Schools (LCS), LCS model.

Summary. In this article, the organization provides information about the creation of the international company
Cognia, Inc., this article covers the main areas of work and the accreditation process for educational institutions. A
scientific analysis of the organization's activities and the results of research on this topic is provided. Cognia's accreditation
process is explained by using examples from creative schools.

Kirisiw. Cognia — bul bilimlendiriw tarawinda jumis
alip baratugin iri shélkemlerdin biri bolip, mektepler ham
oqiw orinlarin akkreditaciyadan otkeriw, bahalaw ham
uzliksiz  rawajlandinw  menen shugillanadi.  Cognia
bilimlendiriw  natiyjeliligin ~ asinw  bagdarinda 6z
Strategiyasi ham planina iye, hamiyshe 6z bilimin bolisiwge
tayar, albette, 6z usiis ham talaplarin izbe-izlikte toliq
amelge asiradi. Oqiwsh1 ham oqitiwshint duris baha
beriwge, pikirlewge bagdarlaydi, bulardia barligimin
natiyjesinde bilim beriw ham bilim aliw sapasina sezilerli
darejede tasir korsetedi. Bul sholkemnin payda boliwi uzaq
tariyxqa iye bolip, tiykarinan 1895-jildan berli jumis islep
kiyatirgan  “AdvancED” ham Measured Progress”
sholkemlerinin birlesiwi tiykarinda 2019-jili Mark A.Elgart
tarepinen Cognia sholkemi duzilgen [1:1-3]. Hazirgi
wagqitta bul sholkemge 40 minnan artiq oqiw orinlar1 agza
bolgan ham 100 den artiqg mamleket penen birge 6z jumisin
jolga qoygan. Shama menen 17 million oqiwshin1 gamtip
algan.

Cognianin  tiykargi
tomendegilerden ibarat:

v' AKkreditaciyalaw ham sertifikatlastiriw: Cognia
oqiw orinlarin  sertifikatlastinrw ham akkreditaciyadan
otkeriw x1zmetin usinadi;

v Bahalaw ham test: oqiwshinin natiyjelerin bahalaw
ushin inter-baslangish ham juwmaqlawshi testler menen
jumis alip baradi;

v' Professional rawajlamw: bul ogqitiwshilar ushin
xizmet etip, 6Ozinin Cognia Learning Community dep
atalgan onlayn platformasi bar bolip, onda oqitiwshilar haAm
mektepti basqariw administraciyas1 uzliksiz qanigeligin
arttirnw imkaniyatina iye;

v ImKkaniyatt1 asiritw ham mektepti jetilistiriw: olar
mektepler menen bilimlendiriw sistemasin  uzliksiz

bagdarlar1 ham  xizmetleri
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jetisilistirip bariw jobalarin islep shigadi ham jardem
beredi;

v' Akkreditaciya procesi: akkreditaciya, Aadette,
mekteptin  6zin bahalaw1 (self-assessment) ham sirtqt
ekspertler bahalawshilar1 tarepinen tekseriliwi (on-site
review) basqishlarin 6z ishine aladi. Akkreditaciya
muddetleri adette yarim jildan baslap birneshe jilga shekem
dawam etedi;

v/ Jana tarawlar him keneyiw: Cognia 2024-jili
CenterPoint Education Solutions kompaniyasin satip algan,
bul arqali bahalaw (assesment) imkaniyatlarin keneytken —
yagniy sabaqliglarga say bahalaw, diagnostika testleri ham
basqa turdegi bahalardi usmna aladi. Bul sholkem K-12
(baslawishtan — mektep juwmagina shekem) boymsha
bahalaw imkaniyatlarin beredi;

v" Tarmaqh birge islesiw: Cognia mugallimler ham
basshilar ushin onlayn ortaliq jaratqan — bul jerde olar
tajiriybe almasadi, mashqalalardi korip shiga aladi ham jana
konlikpelerge iye boladi. Bul bagdarda mugallimler bir-
birinin  sabaqlarin  dodalay aladi yaki basshilar
mugallimlerdin sabaqglarina baha bere aladi. Sonday-aq,
mugallimler bul platformada 6z ustinde islep, ganigeligin
de arttira aladi.

Adebiyatlar talqis1 ham metodologiyash.

Xaliqaraliq kolemde Cognia akkreditaciyast ham onin
natiyjeli jumis alip bariwi haqqinda birneshe izertlewler

alip barilgan.

Cognia akkreditaciyast haqqnda mugallim hém
basshilardin  pikirleri tGyrenilgen. Izertlewde Cognia
akkreditaciyasinan otken mamleketlerdegi oqIw

ormlarindagt mugallim ham basshilar qatnasqan. Bunda
akkreditaciyanin mektepti rawajlandiniwdagi ahmiyeti
uyrenilip, K-12 oqiwshilari, pan koordinatorlari ham
direktorlarmin pikirlew darejesi talqilangan. Izertlewde
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mektep direktorlar1 akkreditaciyaga en unamli baha bergen
agzalar boldi. Mugallimlerdin de yarimman kobi
akkreditaciyaga unamli baha bergen bolsa, ayirim
oqitiwshilar talap penen engizilgen tartip ham qagiydalar
birdeylikti qaliplestirip, oqiwshilardin doretiwshiligin ham
avtonomiyasin sheklep qoyiwi mumkinligin aytip otken
[2:1-14],

Table 2. Educators’ Perceptions Pertaining to Accredi-
tation.
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Cognia sholkeminin akkreditaciya jumislari boyinsha
ilimiy dissertaciyalar da jazilip, olarda akkreditaciyanin
mekteptegi  bilim beriw sapasin  koteriwdegi  rolin
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kvantitativ metodlar jardeminde uyrenilgen ham Cognia
Continious improvement (uzliksiz jetilisip bariw) modelin
fokus qiladi. Jumista Burroughs League of Christian
Schools (LCS) shenberindegi akkreditaciya procesinin
mekteplerge tasirin Uyrengen. Izertlewdin magseti
akkreditaciya procesi (LCS modeli) arqali mekteplerde
basqariwshiliq qabiletin (leadership capasity) jetilistiriw
ham bilimlendiriw ortaligina oqitiw sheberliginin jana
formasin  (instructional capasity) alip kiriwdin mektep
natiyjeliligine tasirin Gyreniw edi. Burroughs kvantitativ
usil arqali K-12 mekteplerindegi bosliglardi us1 bagdardag:
25 mektep direktorlarmman sorawnama oOtkeriw arqali
aniqlagan. Izertlew juwmagi boymmsha mekteplerdegi
basshilardin akkreditaciyaga koézqarasi judd jogari bolip,
olardin aniqlawinsha, akkreditaciyanin mekteplerindegi
natiyjelilikke tasiri d = 2.38 effektlilikke iye bolgan. Bul
kuatilgennen gore jogari natiyje edi. Bul sorawnamalarda
qatnasqan oqitiwshilardin 80% i natiyjeliliktin asqanligin
dalillegen. Ilimpaz akkreditaciyani mekteptin  Osiw
korsetkishin jana basqishqa alip shiqqan dinamikaliq
process sipatinda bahalagan. Basshilar akkreditaciyadan
keyin basqariwshiliq sheberliginin ortasha 4.22 % ke
artqanhigin dalillegen [3:4-18].

L.Davis tarepinen alip barilgan izertlewde Cognia
akkreditaciyasi arqali mektepte natiyjelilik ham tenlik, kop
tilli oqiwshilarga iye mekteplerdegi sapali bilim beriw
méseleleri korip shigilgan [4:3-

Pedagogika doktor1 Mark A.Elgart tarepinen
natiyjelilikke erisiwdin birneshe jilliq plani islep shigilgan
bolip, hazirgi wagqitta dunyanin koplegen

mamleketlerindegi oqiw orilari ust joybar boymsha jumis
islep, akkreditaciyadan otpekte [5:4].

1 the

Reflect, evaluate, —.
possibilities

and adjust

Strategic Thinking Cor
and Improvement with
stakeholders

momentum
and capacity

Planning Process

te the journey Plot the journey

Keyingi jillardag: izertlewlerde Cognia akkreditaciyasi
ham mamleket qadagalaw sistemasinin galayinsha birin-biri
toligtirtwi1 ham bilimlendiriw sapasin jaqsilawda ganday rol
oynaw1 kérip shigilgan [6].

Natiyjeler ham dodalaw. Ozbekstan Respublikas
Mektepke shekemgi hdm mektep bilimlendiriw ministrligi
quramindagl Qanigelestirilgen bilimlendiriw makemeleri
agentligi hdAm Cognia, Inc. Xaligaraliq shélkemi ortasinda
birge islesiw shartnamasi imzalandi. Bul kelisim tiykarinda
mamleketimizdegi doretiwshilik mektepleri birinshilerden
bolip Cognia shélkeminin akkreditaciyasinan otkeriliwi
belgilep alindi. Bul arqali usi mekteplerdi xaliqaraliq
standartlarga say jana basqishqa alip shigiw magset etip
qoyilgan.

Bul sholkem agzalart xaliqaraliq akkreditaciyadan
otkerilmesten burin, usi talaplarga say basqariw, xaliqaraliq
bahalaw standartlar1 ham bilimlendiriwdegi jetekshi
orindag1 tajiriybeli oqitiw usillar1 menen tanistiriladi ham
mektepler birneshe jillar dawaminda basqishpa-basqish usi
sistemaga tusiriledi. Birneshe jilliq baqlawlardan son,
mekteplerdi akkreditaciyadan oOtkeredi ham otkenligi
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haqqinda sertifikatlar beredi. Bul arqali Ozbekstandagi
doretiwshilik mektepleri xaliqaraliq normalarga say K-12
qatarindag1 mektepler sanina kiredi.

Cognia 6z jumisin nelerden baslaydi?

Birinshi gezekte 0z platformasmma  mektep
administraciyasi  ham  oqitiwshilarin ~ agza  etedi.
Platformadan paydalaniwda inglis tilin biliw darejesinin
joqari boliwi jumistin 6nimli alip bariliwina jardem beredi.
Bul platformada oqitiwshilar inglis tilinde bir-birinin
sabaqglarin analiz isley aladi, uyreniwler alip bara aladi,
sorawnama otkeriwi de mumkin, sonday-aq, tiyisli tartipte
ganigeligin de arttirip bartwi mtamkin. Bul, birinshiden,
jumista tartiplilikti, izbe-izlikti jolga qoyadi, hazirgi
texnologiya rawajlangan jamiyette qagazbazliqtin aldin
aladi, sonday-aq, kasiplesine baha beriwde aniqliq,
adalathiliqt1 qaliplestiredi, 6z ara tajiriybe almasiwdi payda
etedi.

Birneshe seminarlar tiykarinda Cognia akkreditaciyas1
nelerge itibar qaratatuginligt boymsha teoriyaliq ham
ameliy sabaqlar alip barildi. Bunin natiyjesinde daslepki
Cognia akkreditaciyast ushin materiallar toplaw jumislari
tisindirildi.

Cognia akkreditaciyasinda 31 standart tiykarinda
mektep hakimshiligi hdm oqitiwshilarina baha beriledi. Bul
standartlar ishinde basshinin mugallim ham oqiwshiga
madeniyathi qatnas jasawinan (Talim madeniyati) baslap,
olardin bir-birin qollap-quwatlaw1, hdjjetti sawatliliq penen
islew, oqiwshmimn natiyjesi ushin birge islesiw,
kommunikaciyani duris jolga qoyiw ham t.b. maselelerge
arnalgan tartip ham qagiydalar tyretiledi.

Bir gana oqiwshilardin bahalamiw tartibin yreniw
arqalt olardin bilim darejesinin 6siwine erisiwge boladi.
Daslep oqiwshilardan jil basinda panler boymnsha
diagnostikaliq testler alinip, olardin daslepki bilim
korsetkishleri aniqlanadi.  Sherek dawaminda alingan
natiyjeni koteriw boyimsha jumislar rejesi islep shigiladi.
Tiykargt juwmaq shigartw sherek juwmagi menen
belgilenedi. Sherek juwmagi boymsha oqiwshilardin
uliwma  korsetkishi ~ diagramma, keste  korinisinde
procentlerde  korsetilip,  statistikaliq ~ magliwmatlar
toplanadi.

Ana tili

I
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Ana til

Procentlik korsetkishler magliwmat formasinda tekstke
tusiriledi. Bul magliwmatlar tiykarinda klaslardagi harbir
oqiwshimin  ulgeriw  darejesi aniqlanip, bosligr bar

oqiwshilar menen islesiw kestesi duziledi.
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Magliwmatlar tiykarinda tek tomen ozlestiriwshi

oqiwshilar emes, joqar1 6zlestirgen oqiwshilar da aniqlanip,
olar menen 6z aldina islesiw is jobasi duzilip, keste

tiykarinda  sabaqlar  qoyiladi.  Keyingi  sherekte
oqiwshilardin bilimlerinin baha korsetkishlerinin tek osiwi
talap etiledi.

Juwmag. Dalillewlerge suyensek, xaligaraliq Cognia
sholkeminin jumisi oqiwshilar menen tig1z baylanisti
qaliplestiredi. Ol tek gana oqiwshilardin  bilim
korsetkishinin  6siwin  tekserip qoymastan, jamiyetlik
turmistagr  belsendiligi, Ozgeler menen qarim-qatnasi,
mugallim, oqiwshi, bassh1 ortasindag1 salamat qarim-gatnas
ham  basekini  qaliplestirip baradi. Bul shélkem
bilimlendiriw sapasin koteriw ushin jumis islep qoymastan,
jas awladqa basqa millettin rp-adet, dastrlerin hirmet
etiw madeniyatin da sindirip baradi.
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DZYUDOChI-TALABALARNI PEDAGOGIK-PSIXOLOGIK TAYYORLAShDA RAQAMLI
VA PSIXOREGULYATSION TEXNOLOGIYALARDAN FOYDALANISh
X.Kuniyazov — assistent o ‘gituvchi
Ajiniyoz nomidagi Nukus davlat pedagogika instituti

HCIOJIb30BAHUE [IU®POBBIX U ICUXOPETYJISIIIUOHHBIX TEXHOJIOT UiA
B IEJJATOT'MKO-IICUXOJOT'MYECKOM MOATOTOBKE CTYAEHTOB-/I3I0JIOUCTOB
X.KynuszoB — accucmenm npenooasamens
Hyxycckuii 2ocyoapcmeennulii nedazo2uieckuii uHCmumym umenu Axrcunusiza

USE OF DIGITAL AND PSYCOREGULATORY TECHNOLOGIES IN THE PEDAGOGICAL
AND PSYCHOLOGICAL TRAINING OF JUDGING STUDENTS
Kh.Kuniyazov — assistant teacher
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: dzyudo, ragamli texnologiyalar, psixoregulyatsiya, pedagogik tayyorgarlik, psixologik barqarorlik,
talabalar.

Rezyume. Maqolada dzyudochi-talabalarni pedagogik va psixologik tayyorlashda ragamli va psixoregulyatsion
texnologiyalardan foydalanish samaradorligi ko‘rib chigilgan. Raqamli ta’lim vositalari, videotahlil texnologiyalari,
biologik gayta aloga va psixoregulyatsiyani o‘quv-mashg‘ulot jarayoniga integratsiyalash magsadga muvofigligi
asoslangan. Dzyudoga ixtisoslashgan talabalar bilan o°tkazilgan pedagogik tajriba davomida nazorat va tajriba
guruhlaridagi texnik tayyorgarlik, psixologik bargarorlik va musobaqaviy ishonchlilik ko ‘rsatkichlari taqqoslandi.

KJ'IIO‘ICB])IG c¢JaoBa: a3rao0, III/I(l)pOBI)Ie TCXHOJIOI'NH, ICUXOPLCTYJAUA, MEAarorniucCKas moJAroToBka, ICUXoJ0orniccKas
YCTOI\/'I‘II/IBOCTL, CTYACHTHI.

Pe3rome. B ctathe paccmaTpuBaetcst 3 GEKTHBHOCTD HCIIONB30BaHUS NU(PPOBBIX U MCUXOPETYIUPYIOMINX TEXHOIOTHH
B nez[arorﬂqecxoﬁ H TICHXOJIOTHYECKOMH NOATOTOBKE A3HOAOHUCTOB-CTYACHTOB. OOOCHOBBIBAETCS I.IeJ'IeCOO6paSHOCTL
HHTCTpalun LlI/I(i)pOBBIX 06paBOBaT€J'IBHLIX CpCACTB, TEXHOJIOTHI BHACOaHAIN3a, OMOJIOTMYECKOM O6paTHOfI CBiA3U H
TNICUXOpEeryiinuu B y‘le6H0-TpeHHp0BO‘IHBII7[ mnponecc. B XoAe mNeAarorun4eCckoro 5SKCICPUMCHTA, HpOBeI[éHHOFO Cco
CTYACHTAMH, CICHHUAIU3UPYIOINUMHUCA B A31040, CPABHUBAJIUCH IIOKA3aTCIN TECXHUYCCKON IoATr0OTOBJIICHHOCTH,
IICUXOJIOIMYECKON YCTOMUYNBOCTH U COPEBHOBATEIIBHOM HAIEKHOCTU B KOHTPOJIBHOM U 9KCIIEPUMEHTAILHON Ipynnax.

Key words: judo, digital technologies, psychoregulation, pedagogical training, psychological resilience, students.

Summary. The article examines the effectiveness of using digital and psychoregulatory technologies in the pedagogical
and psychological training of dzyudo students. The expediency of integrating digital educational tools, video analysis
technologies, biological feedback, and psychoregulation into the training process is substantiated. During the pedagogical
experiment conducted with students specializing in judo, the indicators of technical preparedness, psychological stability,
and competitive reliability in the control and experimental groups were compared.

Kirish. Jismoniy tarbiya va sport yo‘nalishidagi oliy  vositalarni izlab topish va sinovdan o‘tkazish dolzarb ilmiy
ta’lim  muassasalarida  sportchilarni  tayyorlashning ~ Vvazifa hisoblanadi.

zamonaviy tizimi ta’limni raqamlashtirishni hisobga olgan _Adapiyo'_clar Sha_rhi-_ Sport pe_daQOQikaSi_ va
holda mashg‘ulot jarayonining pedagogik va psixologik  Psixologiyasi  sohasidagi ~ zamonaviy  tadgiqotlar
komponentlarini integratsiyalashga garatilgan. ~ Sportchilami tayyorlash tizimida, aynigsa, garor qabul

Dzyudochilarning musobaga  faoliyati darajasiga qilish tezligi,' psixologik barqar'orlik va texnik-taktik
qo‘yiladigan  talablarning ortib  borishi  sharoitida o‘zgaruvchanlikka talablar yuqori bo‘lgan yakkakurash
sportchilarning  texnik  tayyorgarligi va  psixologik tur]arlda raqamlltexnologlyalarmng roli qrtlb bor‘ayotganlnl
barqarorligini kompleks rivojlantirishni ta’minlaydigan ko rsatmoc.ld.a.. V.N.Platonan}ng . ﬁlirlga ko'ra, s‘port
ragamli va psixologik tartibga soluvchi texnologiyalardan tayyorgarligining samaradorligi ko’p jihatdan mashg*ulot
foydalanish alohida ahamiyat kasb etadi. jarayonining pedagogik, psixologik va texnologik

Ilmiy tadqiqotlar tahlili shuni ko‘rsatadiki, raqamli tar.klbly.ql.sm.lgrl.nlng mtegratSl.YaSI. b.llan ’be_lgllanad_l, bu esa
”: ) . . . . . uning tizimliligi va boshqarilishini ta’minlash imkonini
ta’lim texnologiyalari, videotahlil vositalari, mobil ilovalar beradi [1,5]

va biologik gayta aloqa tizimlarini qo‘llash texnik-taktik Bir qator mualliflarning ta’kidlashicha, ragamli ta’lim
harakatlarga o‘rgatish  samaradorligini oshirishga  va  oxpjogiyalari, jumladan, video tahlil va interaktiv o‘gitish
talabalarning mashg‘ulot jarayoniga ongli munosabatini  yqsijtalari sportchilarda harakat harakatlarini ongli ravishda
shakllantirishga yordam beradi. Shu bilan birga, dzyudochi-  o7]ashtirishga va refleksiv ko‘nikmalarni shakllantirishga
talabalarning pedagogik-psixologik tayyorgarligiga ragamli yordam berish orgali pedagogik ta’sir ko‘rsatish
va psixoregulyatsion texnologiyalarni integratsiyalash  imkoniyatlarini  sezilarli darajada  kengaytiradi  [6].
masalalari yetarlicha ishlab chigilmagan va eksperimental  Yakkakurashlar sharoitida ushbu texnologiyalar texnik-
asoslashni talab giladi. taktik harakatlar tuzilishini batafsil tahlil gilish va murabbiy
Bu borada  dzyudochi-talabalarning individual-  va sportchi o‘rtasidagi qayta aloqa sifatini oshirish imkonini
psixologik  xususiyatlari va ragamli texnologiyalar  beradi [8].
imkoniyatlarini  hisobga olgan  holda tayyorlashni Dzyudochilarni tayyorlash tizimida stressga chidamlilik,
optimallashtirishga  qaratilgan zamonaviy pedagogik  o‘z-o‘zini boshqarish va musobaga ishonchliligini
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rivojlantirishga garatilgan psixologik tayyorgarlik alohida
o‘rin  tutadi. L.A.Kitayev-Smikning ta’kidlashicha,
musobaga faoliyatining stress omillari sportchilarning
individual ~ xususiyatlariga  moslashtirilgan ~ magsadli
psixoregulyatsiya usullarini qo‘llashni talab qiladi [3]. Shu
nugtayi  nazardan, ragamli biologik qgayta aloga
texnologiyalari va psixotrening dasturlari sportchilarning
ruhiy holatini optimallashtirishning samarali vositasi
sifatida garaladi [9].

AM.Uilyams va K.A.Erikson tadgigotlari shuni
ko‘rsatadiki, raqamli vositalardan foydalangan holda
perseptiv-kognitiv  ko‘nikmalarni  rivojlantirish  sport
tafakkurining ekspert darajasini tezrog shakllantirishga
yordam beradi, bu, aynigsa, garor gabul gilish uchun
cheklangan vaqt sharoitida dzyudochilar uchun muhimdir
[7].

Mahalliy mualliflarning ishlarida sportchi talabalarning
o‘quv-mashg‘ulot jarayoniga psixoregulyatsiyani
integratsiyalashning ahamiyati ta’kidlangan. Shunday qilib,
N.G.Ozolin shuni ko‘rsatadiki, o‘z-o‘zini boshqarish
usullarini zamonaviy pedagogik vositalar bilan birgalikda
tizimli ravishda qo‘llash sportchilarning psixoemotsional
yuklamalarga chidamliligini oshiradi va musobaga faoliyati
sifatini  yaxshilaydi [2]. Xuddi shunday pozitsiyani
R.A.Sodigov ham egallab, dzyudochilarning psixologik
tayyorgarligiga kompleks yondashuvning samaradorligini
ta’kidlaydi [5].

Shu bilan birga, ilmiy nashrlar tahlili shuni ko ‘rsatadiki,
dzyudochi-talabalarni pedagogik-psixologik tayyorlashda
ragamli va psixoregulyatsion texnologiyalardan kompleks
foydalanish masalalari yetarli darajada ishlab chigilmagan.
Aksariyat tadgigotlar tayyorgarlikning pedagogik yoki
psixologik jihatini ko‘rib chiqadi, bu esa o‘qitish va
mashg‘ulotning integrativ modellarini ishlab chigish va
eksperimental asoslash zaruratini keltirib chigaradi.

Uslub va materiallar. Tadgigot jismoniy tarbiya va
sport yo‘nalishidagi oliy ta’lim muassasasi bazasida dzyudo
bo‘yicha  o‘quv-mashg‘ulot  jarayonida  o‘tkazildi.
Pedagogik tajribada 18-22 vyoshli, sport malakasi Il
razryaddan past bo‘lmagan 38 nafar dzyudochi talabalar
ishtirok etdi.

Tadgiqot vazifalariga muvofiq, ishtirokchilar jismoniy
va texnik tayyorgarlik darajasi bo‘yicha taqqoslanadigan
ikkita guruhga bo‘lindi:

nazorat guruhi (NG) - an’anaviy dastur bo‘yicha
shug‘ullangan 19 nafar talaba;

tajriba guruhi (TG) - 19 nafar talaba bo‘lib, ularning
tayyorgarligi ragamli va psixoregulyatsion
texnologiyalardan foydalangan holda amalga oshirildi.

Tajriba 12 hafta davom etdi va uch bosqichni o‘z ichiga
oldi: aniglovchi, shakllantiruvchi va nazorat.

Nazorat guruhida o‘quv-mashg‘ulot jarayoni dzyudo
bo‘yicha amaldagi ishchi dasturga muvofiq amalga oshirildi

va texnika, taktika wva psixologik tayyorgarlikni
o‘rgatishning an’anaviy usullarini o‘z ichiga oldi.
Tajriba guruhida quyidagi texnologiyalarni

integratsiyalashga asoslangan pedagogik va psixologik
tayyorgarlikning kompleks modeli amalga oshirildi:

Ragamli texnologiyalar:

- sekinlashtirilgan tasvirga olishdan foydalangan holda
texnik-taktik harakatlarni videotahlil gilish;

- musobaqa vaziyatlarini tahlil qgilish bo‘yicha raqamli
o‘quv modullari;
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- mashg‘ulot faoliyati va texnik xatolarni o‘z-o°zini
nazorat gilish uchun mobil ilovalar.

Psixokorreksiya texnologiyalari:

- 0‘z-o‘zini boshqarish elementlari bilan nafas olish
mashqlari;
musobaga harakatlarini
metodikasi;

- biologik gayta aloga treningi elementlari;
nazorat bellashuvlaridan oldin gisga muddatli
psixokorreksion seanslar.

Tadgiqot usullari. Pedagogik metodlar: o‘quv-mashq
jarayonini pedagogik kuzatish; texnik-taktik harakatlarning

fikran tasavvur

gilish

bajarilishini  tahlil  qilish; dzyudochilarning  texnik
tayyorgarlik darajasini ekspert baholash.

Psixologik  metodikalar: talabalarning  psixologik
tayyorgarligini baholash uchun tasdiglangan

metodikalardan foydalanildi: Ch. Spilbergerning reaktiv va
shaxsiy  xavotirlanish shkalasi Yu.L.Xanin;
sportchilarning psixologik bargarorligini diagnostika gilish
metodikasi (L. A. Kitayev-Smik); xulg-atvorni o‘z-o°zini
boshqarish so‘rovnomasi (V.I.Morosanova); sport faoliyati
motivatsiyasini baholash metodikasi.

Matematik-statistik qayta ishlash wusullari: o‘rtacha
arifmetik qiymatlarni hisoblash; standart og‘ishni aniglash;
NG va TG ko‘rsatkichlarining qiyosiy tahlili; Farqlarning
statistik ahamiyatini baholash uchun Styudentning t-mezoni
(p <0,05).

Samaradorlik mezonlari va ko‘rsatkichlari.

Tajriba-sinov metodikasining samaradorligi quyidagi
mezonlar bo‘yicha baholandi:

- pedagogik (texnik-taktik harakatlarni
darajasi);

- psixologik (xavotirlanish,
bargarorlik darajasi);

- musobagaviy (nazorat bellashuvlarida harakatlarni
bajarishning ishonchliligi).

Natijalar va muhokama. Pedagogik tajriba-sinov
jarayonida tajriba guruhi talabalarining pedagogik-
psixologik tayyorgarlik ko‘rsatkichlari nazorat guruhiga
nisbatan ijobiy dinamikaga ega ekanligi aniglandi.

NG va TGning qiyosiy ko‘rsatkichlari
(tajribadan oldin / keyin)

o‘zlashtirish

o‘zini o0°‘zi boshqarish,

Ko‘rsatkich NG (oldin TG
— keyin) | (oldin —
keyin)
Texnik tayyorgarlik (ballar) 70 — 75 71 — 85
Taktik tayyorgarlik (ballar) 68— 72 | 69— 83
Xavotir darajasi (ballar) 42 —>40 | 43 >34
0°‘z-0°zini boshqarish (ballar) 60 — 64 61 — 75
Nazorat bellashuvlarida 62 —>66 | 6378
ishonchlilik (%)
Farglar p < 0,05 da statistik ahamiyatga ega.
Olingan ma’lumotlar shuni ko‘rsatadiki, o‘quv-
mashg‘ulot jarayoniga raqamli va psixoregulyatsion

texnologiyalarni kiritish dzyudochi-talabalarning texnik-
taktik ko‘nikmalarini va psixologik barqarorligini yanada
yaqqolrog rivojlantirishga yordam beradi. Videotahlildan
foydalanish usullarni bajarishda onglilikni oshirdi va
psixoregulyatsiya usullari xavotirni kamaytirishga va o‘z-
o‘zini boshqarishni yaxshilashga yordam berdi. Nazorat
guruhida yaxshilanishlar kamroq ifodalangan xarakterga
ega bo‘ldi va asosan mashg‘ulot yuklamasiga moslashish
bilan izohlandi.



Ilim ham jdamiyet. ¥e1.2026

Xulosa. O‘tkazilgan tadqgiqot dzyudochi-talabalarni

pedagogik-psixologik tayyorlashda ragamli va
psixoregulyatsion texnologiyalardan foydalanish
samaradorligini tasdigladi. Eksperimental ma’lumotlar

shuni ko‘rsatdiki, video tahlil, ragamli o‘qitish vositalari va
psixokoregulyatsiya usullarini kompleks qo‘llash texnik-
taktik harakatlarni o‘zlashtirishning yuqori darajasiga,
xavotirlanishni kamaytirishga va o‘z-o‘zini boshqarish
ko‘nikmalarini rivojlantirishga yordam beradi.

Tajriba guruhi talabalarida an’anaviy dastur bo‘yicha
o‘qitilgan nazorat guruhiga nisbatan psixologik barqarorlik

jihatdan sezilarli darajada yaxshilanganligi gayd etildi. Bu
jismoniy tarbiya va sport yo‘nalishidagi oliy ta’lim
muassasalarining o‘quv-mashg‘ulot jarayoniga raqamli va
psixoregulyatsion texnologiyalarni integratsiyalash
magsadga muvofigligini ko‘rsatadi.

Tadgiqgotning amaliy ahamiyati taklif etilgan metodika
o‘gituvchi va  murabbiylar tomonidan dzyudochi-
talabalarning pedagogik-psixologik tayyorgarligini tashkil
etishda foydalanish mumkinligi bilan izohlanadi. Keyingi
tadgiqotlar istigbollari intellektual tahlil tizimlari va indi-
viduallashtirilgan psixotrening dasturlarini o‘z ichiga olgan

va musobaqaviy ishonchlilik ko‘rsatkichlari statistik  raqamli texnologiyalar spektrini kengaytirish bilan bog‘liq.
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UMUMUY O‘RTA TA’LIM MAKTABLARIDA MATEMATIKA FANINI O‘QITIShDA
TA’LIM TEXNOLOGIYASI INNOVATSION MODELINING O‘RNI
D.K.Kuvandikova — katta o ‘qituvchi
Nukus davlat texnika universiteti

MECTO UHHOBAIIMOHHOM MOJIEJIH OBPA3OBATEJIBHOM TEXHOJIOT UA
B OBYUEHUU MATEMATHUKE B OBILIEOBPA30OBATEJIBHBIX HIKOJAX
J.K.KyBanaukoBa — cmapuiuti npenooasamens
Hyxycckuii 2ocyoapcmeennblii mexHuyeckuti yhugepcumem

THE ROLE OF THE INNOVATIVE MODEL OF EDUCATIONAL TECHNOLOGY
IN TEACHING MATHEMATICS IN GENERAL EDUCATION SCHOOLS
D.K.Kuvandikova — senior lecturer
Nukus State Technical University

Tayanch so‘zlar: ragobatbardosh kadr, ta’lim texnologiyasi, texnologik xarita, sinf-dars tizimi, pedagogik usul,

pedtexnologiya.
Rezyume.

Ushbu maqolada, ta’lim texnologiyasining innovatsion modeli asosida matematika fanini o‘qitish orqali

ragobatbardosh kadrlarni innovatsion tayyorlash va shaxsni shakllantirishda uning ro‘li ilmiy tomondan ochib berilgan.
KiioueBble cjioBa: KOHKypeHTOCHOCO6HLIe Kaaphbl, 06pa303aTenLHa51 TCXHOJIOI'Us, TCXHOJIOTMYECKasA KapTa, KJIaCCHO-

yYpo4Has CucTtema, Henaromqecm/lﬁ METOH, NCATCXHOJIOI U,

Pe3rome. B nanHO#l cTaThe ¢ Hay4HOM TOYKHM 3peHMS pacKpbITa poib OOY4YeHHS MaTeMaTHKe Ha OCHOBE
WHHOBALMOHHOM MOZENIH 00pa30BaTeIbHOW TEXHOJIOTHH B MOJrOTOBKE KOHKYPEHTOCHOCOOHBIX KaJpoB M (hOPMHUPOBAHUU

JIMYHOCTH.

Key words: competitive staff, personality formation, innovative model of educational technology, person-centered
technology, technological map, class-lesson system, innovative-pedagogical technology, pedagogical method and

technology.

Summary. This article scientifically reveals its role in the innovative training of competitive personnel and the
formation of personality through the teaching of mathematics on the basis of an innovative model of educational

technology.

Kirish. XXI asr intellektual salohiyatni yuksaltirish va
shaxsni shakllantirish asri  bo‘lib, respublikada kadrlar
tayyorlashning magsadli tizimini rivojlantirish, jamiyat va
davlatning malakali va ragobatbardosh mutaxassislarga
bo‘lgan ehtiyojni qondirishni ko‘zda tutadi. Ushbu ustuvor
vazifani amalga oshirishda ta’lim texnologiyasining
innovatsion modelining ro‘li beqiyosdir.

Shuning uchun bu fanlarni umumiy o‘rta ta’limda
o‘qitish,  o°‘quvchilarning ta’limiy va  tarbiyaviy
tayyorgarligidagi o‘rni yuqori darajada bo‘lib, ular hayotga
mustaqil kadr sifatida qadam qo‘yadilar. Keyingi
faoliyatlarida albatta kompyuterlar yordamida amaliy
ishlarni  bajarishlariga to‘g‘ri keladi. Buning uchun
o‘quvchilarning informatikadan olgan bilim, ko‘nikma va
malakalari, aynigsa, kompyuterning amaliy dasturlaridan
foydalanish darajasi yuqori bo‘lishi lozim. Informatikani
o‘qitish va undagi amaliy dasturlardan foydalana olishga
o‘rgatish muhim masalalardan biri hisoblanadi. Amaliy
dasturlarni o‘qitish mazmunini  kasb-hunar sohalaridan
kelib chiqqan holda belgilash, shu mazmunga mos o‘quv-
metodik materiallar majmuasini ishlab chigish va
o‘quvchilarga zamonaviy o‘qitish metodlaridan foydalanib
yetkazib berish asosiy vazifalardan biridir.

Adabiyotlar tahlili va metodologiyasi. Matematika
ta’lim texnologiyasining innovatsion modeli bu
belgilangan vaqtda va mavjud sharoitda belgilangan
magsadni amalga oshirish va bashorat qilingan o‘quv
natijalariga erishishni kafolatlaydigan ta’limning eng
magbul  shakli, vositasi, usuli, metodikasi va
texnologiyasining majmuidir [1].
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Ta’lim  texnologiyasining innovatsion modeli
quyidagilarni o‘z ichiga oladi: Matematika fanini o‘qitish
magsadlarini aniq belgilash;

o‘quv fani nazariy va amaliy materialni tanlash hamda
uni o‘quvchilarga yetkazishning yo‘llarini aniqlash;

o‘quv fani aniq mavzuning tayanch tushuncha va
iboralarni ajratish;

o‘qishga qiziqtirishga yo‘naltirilgan usul va texnologiya-
larni belgilash;

o‘quv jarayonini yakka va jamoa holda tashkil etishni
shakllantirish;

o‘quv mashg‘ulotlarini rejasini va loyihalarini tuzish;

unga asoslangan holda o‘quv faoliyatidan oldindan
kutilayotgan natijalarni aniglash;

kutilayotgan natijalarga erishish uchun zarur bo‘lgan
pedagogik vazifalarni belgilash.

Matematika fanini o‘qitish va o‘rganish jarayonida
quyidagi natijalarga erishiladi:

o‘qitish jarayonida ta’lim oluvchi egallashi va u
tomonidan bajarilishi lozim bo‘lgan harakatlar o‘qituvchiga
erishilgan natijalarni obyektiv baholash imkonini beradi;

ta’lim oluvchining dastlabki bilimlari aniqlanadi;

o‘quv mashg‘ulotlari loyihalari tuzib chiqiladi;

teskari alogani yo‘lga qo‘yadi va ta’lim vositalarini,
ya’ni tezkor so‘rov, so‘rov-javob, o‘quv topshirig‘i
natijalari tagdimotini baholashni aniglaydi; loyihaviy
faoliyat natijasini jadval ko‘rinishda, ya’ni o‘quv jarayoni
innovatsion ta’lim texnlogiyasi modeli ko‘rinishida
rasmiylashtiradi;

o‘quv mashg‘ulotida ta’lim texnlogiyasini
rejalashtirishni  texnologik xarita ko‘rinishida amalga
oshiradi.
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O‘quv mashg‘uloti texnologik xaritasi- har bir o‘quv
mashg‘ulotida ta’lim texnologiyasi tuzilishining jarayonli
ya’ni, protsessual bayoni aks etgan hujjat bo‘lib, u o‘quv
mashg‘ulotini o°ziga xos xususiyatlarini hisobga olgan
holda, bosgichma-bosgich amalga osiriladigan faoliyat
ketma-ketligining mazmunini yoritib beradi va o‘quv
jarayonini tashkiliy-didaktik ta’minotini ishlab chiqadi
hamda uni texnologik xaritaga ilova ko‘rinishida
rasmiylastiradi [2].

Texnologik xaritaga ilova o°z ichiga quyidagilarni oladi:

ta’lim oluvchilar tomonidan bilimlarni egallanishini
faollashtirish maqsadida qo‘llaniladigan test va savollar
ro‘yxati;

guruhlarda ishlash uchun yo‘rignoma, o‘quv faoliyati
natijasida ta’lim oluvchilr tayanishi mumkin bo‘lgan
tushuncha va qoidalar.

Masalan, “Aqliy hujum”, “Yalpi aqliy hujum”, “Fikr-
larning shiddatli hujumi”, “6x6x6 usuli, “Klaster” usuli,
“Qarorlar shajarasi” (“Qarorlar qabul qilish texnologiyasi”)
usuli, “Tajriba vositasida o‘qitish sikli” , “Qora quti” usuli,
“Ven diagrammasi” usuli, “Zig-zag” usuli, ‘“Maktab
o‘rtoqlik sudi” va “Zakovatli zukko” usuli kabi qoidalardir;

o‘qituvchi tomonidan o‘quv jarayonida foydalaniladigan
kompyuter, multimedia, yozuv doskasi, slayd, jadval hamda
boshga vizual materiallar; munozara o‘tkazish uchun
qo‘shimcha savollar;

ta’lim oluvchilar faoliyatini baholash mezonlari va
ko‘rsatkichlari.

Matematika ta’lim tenologiyasining innovatsion modeli
ta’lim jarayoniga zamonaviy pedagogik texnologiyani keng
joriy etishni talab etadi. Natijada, ta’lim oluvchida mustaqil
ta’lim olish ko‘nikmalari shakllanadi, ularda mantiqiy
fikrlashni rivojlantirishda va ularning har birini o‘ziga xos
xususiyatlari hamda shaxsiy imkoniyatlarini hisobga olgan
holda mustaqil ta’lim olish imkoniyati yaratiladi. Bu esa
ta’lim sifati va samaradorligini oshishiga olib keladi.
Ta’lim texnologiyasining innovatsion modelini
shakllantirishda fanlarni o‘qitishning an’anaviy va shaxsga
yo‘naltirilgan texnologiyalari asosiy o‘rinni egallaydi.
IImiy-texnika taraqgiyoti jadallashgan hozirgi davrda
o‘qitish samaradorligi asosan, ta’lim oluvchining o‘qitish
jarayonidagi  o‘rni, o‘qituvchining unga  bo‘lgan
munosabatiga bog‘liq bo‘ladi. Bunday sharoitda o‘qitish
texnologiyasining ikki turini ajratib ko‘rsatish mumkin:
avtoritar va shaxsga yo‘naltirilgan. Avtoritar texnologiyada
o‘gituvchi yagona “subyekt” sifatida namoyon bo‘ladi,
ta’lim oluvchilar esa faqatgina  “obyekt” vazifasini
bajaradi, xolos [3].

Natiyjalar. Bunda ta’lim oluvchining tashabbuskorligi
va mustagilligi kamayadi, o‘qitish majburiy tarzda amalga
oshiriladi.  Odatdagi  ananaviy  o‘qitish,  avtoritar
tenologiyaga taalluglidir. Bunday ta’lim jarayoni pedagog
olim Ya.A.Komenskiy tomonidan ifoda etilgan didaktika
tamoyillariga asoslangan bo‘lib, unda o‘qitishning sinf-dars
tizimida tashkil etishni nazarda tutadi.

Hozirgi kungacha ham dunyo migyosida keng targalgan
o‘qitishning sinf-dars tizimi quyidagi xususiyatlari bilan
ajralib turadi: Yoshi va tayyorgarlik darajasi taxminan bir
xil bo‘lgan talablar asosida sinf (guruh) tashkil etiladi; sinf
(quruh, oqim) yagona o‘quv reja, o‘quv dasturlari va
mashg‘ulotlar jadvali asosida shug‘ullanadi;
mashg‘ulotlarning asosiy birligi dars bo‘lib, har bir dars
bitta fanning bitta mavzusiga bag‘ishlanadi va o‘qituvchi
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tomonidan boshqariladi; o‘quv darsliklari asosan uy ishlari
uchun qo‘llanildi [4]. “Yetkazib berish” tamoyiliga
asoslanadigan “An’anaviy usullar” agarda, bo‘lajak
mutaxassisning va o‘qitiladigan fanning xususiyatidan
kelib chiqqan holda hamda qo‘llaniladigan o‘rni to‘g‘ri
tanlanilsa bugungi kunda ham ularning ahamiyati
beqgiyosdir. An’anaviy o‘qitish usullarini aniqlashtirishda
Yu.K.Babanskiy, l.Ya.Lerner va M.N.Skatkin,
M.A.Danilov va B.P.Esipov, M.l.Maxmutov, J.Hasanboyev
va S.Alixanovlarning tasniflarini garash mumkin, uning
asosida ta’lim oluvchilarning bilish faoliyati yotadi. Lekin,
an’anaviy o‘qitishda ba’zi kamchiliklari ham mavjud
bo‘lib, ular quyidagi xususiyatlarga ega: zo‘ravonlik
pedagogikasi, ko‘rgazmalilik  metodikasi asosida
tushuntirish, ommaviy o‘qitish, bunda ta’lim oluvchi bu
hali to‘la shakllanmagan shaxs, u faqat bajarishi zarur,
o‘qituvchi esa — bu sardor, hakam, yagona tashabbuskori
bo‘ladi. Shuning uchun, pedagogik jarayonni shaxsga
yo‘naltirilgan yondashuv asosida amalga oshirish-ta’lim
magsadlariga erishishni oldindan kafolatlash imkoniyatini
beradi. XXI asr boshida ta’lim tizimini jiddiy
modernizatsiya qilish zaruriyati ayon bo‘lib qoldi.
An’anaviy ta’lim eskirganligi bois, zamonaviy ta’lim
tizimida o‘qitishni tashkil qilish uchun didaktikning yangi
shakllariga zaruriyat paydo bo‘ldi. O‘qitishni tashkil
gilishning yangi shakllaridan biri an’anaviy o‘qitishning

asosi  bo‘lgan  shaxsga  yo‘naltirilgan  yondashuv
hisoblanadi. = Hozirgi  paytda ta’limda  “Shaxsga
yo‘naltirilgan ~ yondashuv”  atamasi  ilmiy-pedagigik

jamoatchilik orasida keng tarqalgan bo‘lib, bu tushuncha
avval bo‘lmagan, deb tasdiglab bo‘lmaydi. Ta’lim tizimi
doimo o‘zining eng muhum vazifasi deb nafaqat o‘qitishni,
balki shaxsni rivojlantirishni, shuningdek, o‘qitishda
o‘quvchining bilim, ko‘nikma va malakalarini, individual
gobiliyatlarni va shaxs sifatlarini hisobga olish zarurligi
ta’kidlab kelingan. Zamonaviy o‘qitish tizimining shaxsga
yo‘naltirigan yondashuvida ham o‘qish jarayoniga ham
yakuniy maqsadlarga yo‘naltirishi yanada muhimroq
bo‘lib, unda “Kim bo‘lish kerak” emas balki “Qanday
bo‘lish kerak” savoli asosiy hisoblanadi.

Muhokama. O‘qitishning shaxsga yo‘naltirilgan
yondashuvi  asosida  har ta’lim  oluvchining
individualligi, o‘ziga xosligi,  uning rivojlanishining
“Jamoaviy subyekti” sifatida emas, balki birinchi navbatda
o‘zining betakror “Subyekt tajribasiga” egaligini tan olish
yotadi. “Subyekt tajribasi”ni bilish jarayoniga Kkiritish,
shaxsiy ehtiyojlari, qiziqishlari, intilishlari asosida, o‘z
faoliyatini tashkil qilish demakdir. Shuningdek, o‘quv
ishining indivudual va o‘zlashtirishning individual
mexanizmlaridan foydalanish zarur, o‘quv faoliyatiga
shaxsiy munosabatni qo‘llanma qilib olishdir.

Shaxsga yo‘naltirilgan yondashuv, shaxs, bu uning
individualligini tashkil giluvchi psixik xususiyatlarning
birligiga tayangan holda o‘zining texnologiyasi bilan
individual yondashuvning muhim psixologik-pedagogik
tamoyilini amalga oshiradi, unga ko‘ra talabalar bilan
o‘qish jarayonida, ya‘ni, dars va o‘quv mashg‘ulotlarida har
bir ta’lim oluvchining individual xususiyatlari hisobga
olinadi.

Buning hammasi bizning nazarimizda yosh yetakchi
o‘quv faoliyati orqali ta’lim oluvchi shaxs rivojlanishiga
ko‘maklashuvchi optimal sharoitlarni yaratadi. Amaliyotda
o‘qitish bola rivojlanishi darajasi bilan belgilanishi

bir
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isbotlangan. Shuning uchun, ta’lim oluvchi rivojlanishining
kamida ikkita darajasini belgilash zarur:

Birinchisi-ta’lim  oluvchi  psixik  funksiyalarining
rivojlanish darajasi bo‘lib, u uning rivojlanishini belgilagan
va yakunlagan davrlari natijasida hosil bo‘lgan. Bu yerda
gap ta’lim oluvchi mustaqil ravishda, kattalarning
yordamisiz qaysi topshiriglarni bajara olishi mumkinligi
bilan tavsiyalanadi.

Ikkinchisi-bu shaxs rivojlanishining psixik potentsialini
aks ettiruvchi darajadir, bu “Eng yaqin rivojlanish
doirasidir”. Ushbu daraja bola nimani mustaqil bajara
olmaydi, ammo, kichik yordam bilan u uddalay oladi.

Shaxsga yo‘naltirilgan yondashuvning asosi ta’limda
shaxsga yo‘naltirilgan texnologiyalardir. U quyidagi asosiy
tamoyillarga asoslanadi: insonparvarlik, ya’ni, insonga har
tomonlama hurmat va muhabbat ko‘rsatish, unga
yordamlashish, uning ijodiy qobiliyatiga ishonch bilan
qarash, zo‘ravonlikdan to‘la voz kechish; hamkorlik, ya’ni
o‘gqituvchi va ta’lim  oluvchilar  munosabatidagi
demokratiya, tenglik, sheriklik, erkin tarbiyalash, ya’ni
shaxsga uning hayot faoliyatini keng yoki tor doirasida
tanlab olish erkinligi va mustaqillikni berish, natijalarni
tashqi ta’sirdan emas, ichki hissiyotlardan keltirib
chiqarish.

Shaxsga yo‘naltirilgan texnologiyalarning
kommunikativ asosi-pedagogik jarayonda ta’lim oluvchiga
“shaxsga yangicha qarash”, ya’ni insoniy shaxsiy
yondashuv hisoblanib, u quyidagilarni o‘z ichiga oladi:

Pedagogik jarayonda shaxs obyekt emas, balki subyekt
hisoblanadi;

har bir ta’lim oluvchi qobiliyat egasi, ko‘pchiligi esa
iste’dod egasi hisoblanadi;

yuqori  etik  qadriyatlar  (saxiylik, = muhabbat,
mehnatsevarlik, vijdon va boshgalar) shaxsning ustuvor
xislatlari hisoblanadi.

Ta’lim jarayonida munosabatlarni demokratlashtirish
(o‘qituvchi-ta’lim oluvchi, ta’im oluvchi-ta’lim oluvchi)
quyidagilarni o‘z ichiga oladi: ta’lim oluvchi va o‘qituvchi

huqugqlarini tenglashtirish, ta’lim oluvchining erkin tanlab
olish huqugi; xatoga yo‘l qo‘yish huquqi; o‘z
nugtayi-nazariga ega bo‘lish huquqi o‘qituvchi va ta’lim
oluvchi ~ munosabatining  asosi  bo‘lishi,  ya’ni:
a) ta’qiglamaslik; b) bosqgarish emas, birgalikda boshqarish;
¢) majburlash emas, ishontirish; d) buyurish emas, tashkil
etish; e) chegaralsh emas, erkin tanlab olishga imkon berish
[5].

Yugqorida gayd etilgan yangi munosabatlarning asosiy
mazmuni hozirgi rivojlangan va yanada jadal suratlar bilan
rivojlanayotgan bir sharoitda  kam natija beradigan
pedagogikasidan o‘rinli joylarida qo‘llanilishi maqgsadga
muvofigdir.

Xulosa. Shuning uchun ham hozirgi kunda juda ko‘plab
mamlakatlarda, jumladan, respublikamiz uzluksiz ta’lim
tizimida turlicha nomlangan ta’lim wusullari va
texnologiyalardan foydalanilmogda. Xususan:

Asosiy pedagogik usul va texnologiyalar: an’anaviy
ta’lim (sinf-dars shakli, monologik, axborotni uzatishning
bir tomonlama yo‘naltirilgan sxemasi); interaktiv
yondashuvlar; zamonaviy ta’lim usullari va texnologiyalari;
ta’lim  yo‘nalishlari bo‘yicha ta’lim texnologiyalari;
pedagogik jarayonni axlogiy-shaxsiy yo‘naltirilganlikka
tayanuvchi pedagogik usullar; o‘quvchilar faoliyatini
faollashtirishga, oshrishga mo‘ljallangan pedagogik usullar
(ta’limning faol usullari); o“yin usullari; muammoli ta’lim;
o°‘quv jarayonini samarali boshqarish va tashkillashtirishga
asoslangan pedagogik usullar; didaktik malaka oshirish va
materialni  rekonstruksiya qilish asosidagi pedagogik
usullar; o‘quv fanlari bo‘yicha pedagogik usullar; “Eng
yaxshi yil o‘qituvchisi” mualliflik pedagogik usullari;
rivojlantiruvchi ta’lim wusuli; yangi axborot vositalarini
qo‘llash asosidagi pedagogik usullar; ijtimoiy-tarbiyaviy
usullar; tarbiyaviy usullar; mualliflik maktabi pedagogik
usullari va ichki boshgaruv usullari.

Ushbu ta’lim texnologiyalarini o‘qitish va o‘rganish
jarayonida keng qo‘llash yordamida ta’lim jarayonida
ijobiy natijalarga erishilmoqda.
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QORAQALPOG¢ISTON RESPUBLIKASIDA GOLBOL SPORTINING RIVOJLANIShI
VA O‘ZBEKISTON ChEMPIONATLARIDAGI YUTUQLARI
P.0.Qaljanov — dotsent
Ajiniyoz nomidagi Nukus davlat pedagogika instituti

PA3BUTHUE CIIOPTA I'OJIBOJI B PECIIYBJIUKE KAPAKAJITIAKCTAH
U JOCTUXKEHUSI HA YEMIIMOHATAX Y3BEKUCTAHA
I1.0.KamxaHoB — doyeHm
Hyxycekuii 2ocyoapcmeennulii nedazo2uyeckuli UHCMumym umenu Ajicunusza

DEVELOPMENT OF GOLBALL SPORTS IN THE REPUBLIC OF KARAKALPAKSTAN
AND ACHIEVEMENTS IN THE CHAMPIONSHIPS OF UZBEKISTAN
P.0.Kalzhanov — associate professor
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: ko‘zi ojiz sportchilar, O‘zbekiston chempionati, yoshlar sporti, paralimpik sport, jamoaviy sport,
golbol musobagasi, sportda inklyuziyasi.

Rezyume. Ushbu maqolada Qoraqalpog‘iston Respublikasida golbol sportining rivojlanish bosqichlari, sportchilarning
tayyorlanishi va O‘zbekiston chempionatlarida erishilgan yutuglari tahlil qilinadi. 2023-2024-yillardagi respublika
musobaqalari natijalari asosida Qoragalpog‘iston jamoasining sport salohiyati yoritiladi. Shuningdek, sport infratuzilmasi,
yoshlar bilan ishlash tizimi va nogironlar sportini qo‘llab-quvvatlash borasidagi sa’y-harakatlar tahlil etilgan.

KJ'IIO‘IeBBIe cJioBa: COoopT i n}oueﬁ C OTpaHUYCHHBIMHU BO3MOXHOCTAMHU, HE3PAYHUC CIIOPTCMCHBI, YEMIIMOHAT
V306ekucTana, MOJOAEKHBINA CIIOPT, MAapAOIMMIMHCKUIA CIIOPT, KOMaHIHBIE BHJBI CIOPTa, COPEBHOBAHUS IO TOJIOOIY,
HWHKIIFO3Us B CIIOPTC.

Pe3rome. B manHOI cTaThe paccMaTpUBAIOTCS STallbl pa3BUTHS cropra ronbon B Pecmybmmke KapakammakcTas,
MOJITOTOBKA CIOPTCMEHOB W JOCTIDKEHHS KOMaHIBI Ha deMIioHaTax Y30ekucraHa B 2023-2024 romax. Ha ocHoBe
pe3yIBTATOB pecIyOIMKAaHCKUX COPEBHOBAHWI aHANM3HUPYETCS CIOPTHBHBIA MOTEHIMAT KapaKalllaKCTaHCKOH COOpHOI.
Takke OCBEUICHBI BOIPOCHI CIIOPTHBHOW MHPPACTPYKTYPHI, pabOTHI ¢ MOJOAEKBIO W TOIAEPKKU CIIOpTa CPEIH JIFOJCH C
OIpaHUYCHHBIMU BO3MOKHOCTSAMMU.

Key words: sports for the blind, visually impaired athletes, Uzbekistan Championship, youth sports, Paralympic sports,
team sports, goalball competitions, inclusion in sports.

Summary. This article explores the development stages of goalball sport in the Republic of Karakalpakstan, focusing
on athlete training and the team's achievements in the Uzbekistan championships during 2023-2024. The athletic potential
of the Karakalpakstan team is analyzed based on national competition results. The paper also highlights efforts in
improving sports infrastructure, youth engagement, and support for sports among people with disabilities.

Kirish. Dunyoda golbol sport turi yozgi Paralimpiya O‘zbekiston Respublikasida nogiron sportini
o‘yinlari dasturiga Kkiritilgan eng mashhur para sport rivojlantirish bo‘yicha tizimli siyosat amalga oshirilmoqda.
turlaridan biri bo‘lib, jahonda geografik jihatdan kengayib, Davlat  tomonidan  qabul qilingan  “O‘zbekiston
ommaviylashib borayotgan sport turlaridan biri sifatida ~ Respublikasida jismoniy tarbiya va sportni yanada
alohida ahamiyat kasb etmogda. Golbol sport turi ko‘zi ojiz takomillashtirish ~va  ommalashtirish  chora-tadbirlari
va zaif ko‘ruvchi sportchilar uchun nafagat jismoniy to‘g‘Tisida”gi Farmon va “Sog‘lom turmush tarzini keng
rivojlanish, balki ijtimoiy moslashuv, ruhiy sog‘lomlanish tatblq etI.Sh va ommaviy sportni yanada nvoﬂanpnsh choraj
va o‘ziga ishonch hissini oshirish vositasi sifatida xizmat tad‘blrlarl tog'risida”gi Farmon davlat tomonidan sportni
gilmogda. Ko‘zi ojiz va zaif ko‘ruvchi sportchilarni  9° llab-quvvatlashni mustahkamlashga qaratilgan asosiy

tayyorlash tizimida yuqori sport natijalarini ko‘rsatish hujjatlardir.

imkoniyatlari yildan — yilga murakkablashib, yangi vosita . Shm].'ng.dek’ n.oglr.qn.hgl. bo’lgan shags!arn’mg. sportga
va usullami ishlab chigish zaruriyatini yuzaga jalb etilishi ularning ijtimoiy moslashuvini ta’minlabgina

keltirmoqda.Bunda asosiy e’tiborni  golbolchilarning g?zlnﬁq?/ (':{“S;)(ﬁllom hayot tarzini qollab-quvvatlashga ham
_rnusobaqgolldl tayyorggrllglnl rivojlantirish  uslubiyatini Adabiyotlar  tahlili.  Xorijiy  tadgigotchilarning
'Shlal? chiqish zaruriyati yuzaga kelmoqda. Xususan 90'?0' ta’kidlashicha, golbol sporti nafagat jismoniy faollikni
sporti, ko‘zi ojiz va zaif ko‘ruvchi shaxslar o‘rtasida  gghjradi, balki sportchilarning koordinatsiya, eshitish
jismoniy faollikni oshirish vositasi sifatida juda keng sezgirligi va  jamoaviy strategiya  ko‘nikmalarini
tarqalgan. Golbol xalqaro Paralimpiya ofyinlarining  riyojlantiradi. ~ C.Sherrillning  tadgiqotlariga  ko‘ra,
dasturiga kiritilgan bo‘lib, u jarohat yoki nogironligi  nogironlar sporti ijtimoiy integratsiyaning kuchli vositasi
bo‘lgan sportchilarga yuqori sport salohiyatini namoyon  hisoblanadi, ya'ni sport orqali nogironlar jamiyat hayotiga
etish imkonini beradi [9]. faol qo‘shiladi [4].

Jahonda ko‘zi ojiz va zaif ko‘ruvchi sportchilarning O‘zbekistonlik olimlar esa paralimpiya sportini davlat
yuqori natiyjalarga erishishi uchun ko‘p yillik tayyorgarligi  siyosati orqali qo‘llab-quvvatlashning ijtimoiy ahamiyatini
tizimini  rejalashtirish,0‘quv-mashg‘ulot jarayonlarining  ta’kidlaydi. ~A.A Karimovning ilmiy ta’rifiga ko‘ra,
uslubiy yo‘nalishini tanlash,0‘yin davomida yuqori ish  nogironlar sportining samarali tizimi sportchilarning
qobiliyatinisaglab turishga qaratilgan ilmiy tadgigot ishlari ~ individual imkoniyatlariga mos mashgulotlar tashkil
olib borilmogda. etishni talab giladi [5].
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Sport mashg‘ulotlarining nogiron va imkoniyati
cheklangan shaxslarni hayot faoliyatiga ijtimoiylashuvini
tezlashtirish masalalari bo‘yicha V.B.Aripova, nogironlikni
ma’lum turida sport mashg‘ulotlariga moslashish nazariyasi
bo‘yicha E.A.O‘rinboyev, N.K.Svetlichnaya,
F.M.Murodov, paralimpiya sportida yuqgori natijalarni gayd
etish bo‘yicha Sh.A.Abdiyev, Z.X.Palibayeva, oliy ta’limda
paralimpiya bo‘yicha sportchilar tayyorlash tizimini
bo‘yicha M.X.Mirjamolov, ko‘zi ojiz va zaif ko‘ruvchi
shaxslarni  golbol sport turiga tayorlash bo‘yicha
L.B.Sobirova va boshga mutaxassislar tomonidan sohaga
oid turli konseptual izlanishlar olib borilgan.

Huquqiy asoslar tahlili. O‘zbekiston Respublikasida
nogironlar sporti va paralimpiya harakatini tartibga
soluvchi bir gancha asosiy hujjatlar mavjud:

1. O‘zbekiston Respublikasi Prezidentining 2021-yil 18-
maydagi Qarori (PQ-5114-son) ‘“Paralimpiya harakatini
rivojlantirishga doir qo‘shimcha chora-tadbirlar to‘g‘risida”
- bu garor jismoniy imkoniyati cheklangan shaxslar sport
bilan shug‘ullanishi uchun zarur sharoitlar yaratish,
ularning  xalgaro  sport  maydonlarida ishtirokini
ta’minlashni belgilaydi [1].

2. O‘zbekiston Respublikasi Prezidentining 2024-yil 8-
noyabrdagi Qarori  (PQ-389) «Nogironligi bo‘lgan
shaxslarni sportga jalb etish orgali jismoniy reabilitatsiya
qilish tizimini takomillashtirish bo‘yicha qo‘shimcha chora-
tadbirlar to‘g‘risida» - ushbu garor asosida 2024-yil 15-
dekabrdan boshlab nogiron shaxslar “Inson” markazlari
orgali davlat sport inshootlarida bepul mashg‘ulotlarga
yo‘llanma olish imkoniga ega bo‘ladi; shuningdek, adaptive
sport bo‘yicha mutaxassislarni tayyorlash kurslari 2025-yil
1-fevraldan yo‘lga qo‘yiladi [2].

3. O‘zbekiston Respublikasi Vazirlar Mahkamasining
2024-yil 11-martdagi «Oc‘zgalar parvarishiga muhtoj
shaxslarga ijtimoiy xizmat va yordam ko‘rsatishning sifat
jihatidan yangi tizimini joriy etish to‘g‘risida»gi 123-sonli
garori nogironlar va ularning biriktirilgan shaxslariga davlat
sport tadbirlarida bepul ishtirok etish huqugini kafolatlaydi
[3].

Natijalar.  Normativ-huquqgiy  hujjatlar  asosida
Qoraqalpog‘iston  Respublikasida  golbol  sportining
rivojlanishida quyidagi amaliy natijalar kuzatilmoqda:

Qoraqalpog‘iston jamoasining O‘zbekiston chempi-
onatlaridagi yutuglari (2023-2024)

yil ||[Musobada |l roic) Natija
joyi
2023 || Toshkent || Erkaklar 1-o°rin
jamoaviy
2023 || Toshkent || Ayollar 2-0°in
jamoaviy
2023 || Toshkent Yakkalik PazﬂbekC?gn;ebaev
(erkaklar) 2-0°rin
2023 || Toshkent Yakkalik || Zaynab D?ylbekova
(ayollar) 2-0‘rin
1-0°rin
2024 Jizzax .YOShIa.r (Qoragalpog‘iston
jamoaviy : -
yoshlar jamoasi)
Xulosa. Xulosa qilib aytganda, Qoragalpog‘iston

Respublikasida golbol sportining rivojlanishi O‘zbekiston
Respublikasida nogironlar sportini qo‘llab-quvvatlashga
garatilgan davlat siyosatining amaliy samarasidir. Qabul

gilingan qonun va qarorlar, sport infratuzilmasining
rivojlanishi  hamda malakali murabbiylar  faoliyati
sportchilarning yuqori natijalarga erishishiga xizmat
gilmoqda.

Kelgusida golbol sportini yanada rivojlantirish uchun
quyidagi yo‘nalishlarda ishlarni kuchaytirish maqsadga
muvofig:

- golbol sporti uchun maxsus sport inshootlari va
jihozlar sonini ko‘paytirish;

- barcha tumanlarda golbol seksiyalarini tashkil etish;

- murabbiylarning malakasini oshirish va xorijiy
tajribani joriy etish;

- maktab yoshidagi nogiron
musobaqalarni tizimli ravishda o‘tkazish.

Golbol sporti nogiron yoshlarning jismoniy rivojlanishi
bilan birga, ularning ijtimoiy faolligini oshiradi va
jamiyatga  to‘lagonli  integratsiyalashuviga  xizmat
giladi. Shu bois, ushbu sport turini rivojlantirish ilmiy,
tashkiliy va huquqiy jihatdan doimiy qo‘llab-quvvatlanishi
zarur.

bolalar  o‘rtasida
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D®OPMHUPOBAHUE HABBIKOB TBOPYECKOI'O MBIIIJIEHUSL
Y CTYAEHTOB ITIOCPEJACTBOM ®NU3NYECKHUX DOKCIIEPUMEHTOB
H.HussumberoBa — macucmpanm
A.B.KamaJgoB — npogeccop
Hyxycekuii 2ocyoapcmeennulii nedazo2uieckuil UHCmumym umeru Aoicunusza

CREATIVITY IN STUDENTS THROUGH PHYSICAL EXPERIMENTS FORMATION OF THINKING SKILLS
N.Niyazimbetova — master's student
A.B.Kamalov — professor
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: fizik tajriba, ijodiy fikrlash, muammoli vaziyat, tadqiqot ko‘nikmalari, muammoli o‘qitish, analitik
fikrlash, innovatsion ta’lim.

Rezyume. Magqolada o‘quvchilarda ijodiy fikrlash va muammoli vaziyatlarni hal etish ko‘nikmalarini shakllantirishda
fizik tajribalarning ahamiyati yoritilgan. Muallif ta’kidlaydiki, tajribalar o‘tkazish jarayoni o‘quvchini passiv tinglovchidan
faol bilish jarayoni ishtirokchisiga aylantiradi. Eksperimental faoliyat o‘quvchilarni kuzatish, tahlil gilish, gipotezalar ilgari
surish va mustaqil xulosalar chiqarishga undaydi. Aynigsa, muammoli ta’lim tahliliy va ijodiy tafakkurni rivojlantirishning
samarali usuli sifatida alohida e’tirof etiladi. Ishda fizika darslarida tajribalarni tashkil etish hamda zamonaviy ragamli
vositalardan foydalanish misollari keltirilgan.

KiroueBble cjioBa: (I)I/ISI/I‘IGCKI/Iﬁ OKCIICPUMCHT, TBOPYCCKOC MBIIJICHHUEC, PCHICHUC np06neM, HCCJICA0BATCIIBCKUEC
HaBBbIKH, HpO6J'IeMHO€ O6y‘leHI/I€, AHAJIMTHYCCKOC MBIINIJIICHUEC, MHHOBAIITMOHHOC 06paSOBaHI/I€.

Pestome. B crathe paccmarpuBaercs 3HaueHUE (DU3UUECKHX OSKCHEPHUMEHTOB B (OPMHUPOBAaHMM Y y4YalUXCs
TBOPYECKOI'0 MBINUJICHUSA Y HABBIKOB PCIICHUA HpOGJ’IeMHI)IX CHTyaHHﬁ. ABTOp OTMEYACT, YTO NPOBCACHNUC DKCIICPUMECHTOB
InpeBpamact y4Jamerocss ©H3 I[MAaCCUBHOrIO  CIyHIaTejisd B AKTHBHOIO  y4aCTHHMKA IIO3HABATCJIBHOI'O  IIpoHecca.
9KCHepI/IM€HTaHLHa${ JCATCIbHOCTD r[06y>i<z(aeT yqamuxcs Ha6J'I}0Z[aTL, AHAJIM3UPOBATL, BBIABUI'aTh I'MIIOTC3bl U JCIIATh
caMoCTOSATeNbHbIe BBIBOJBI. Oc000e BHUMAaHHE YJEJICHO NpoOIeMHOMY O0y4YEeHHUIO KakK d3((QEKTUBHOMY METOIY Pa3BUTHs
AQHAJIMTHYECKOTO M KPeaTHBHOIO MBIIUICHUA. B paboTe mpuBeneHbl MpHUMEphl OpraHU3aIlMM IKCIEPHUMEHTOB Ha ypoKax
(1)I/ISI/IKI/I 1 UCHIOJIb30BaHU COBPEMCHHBIX ].[I/I(l)pOBBIX HUHCTPYMCHTOB.

Key words: physical training, creative thinking, problem-solving, research skills, problem-based learning, analytical
thinking, innovative education.

Summary. This article examines the role of physical experiments in developing students’ creative thinking and
problem-solving skills. The author emphasizes that experimental activities in physics lessons transform students from
passive recipients of knowledge into active participants of scientific inquiry. The process of conducting experiments
encourages students to observe, analyze, hypothesize, and draw conclusions independently. The article discusses the
pedagogical importance of problem-based learning in physics education, showing how simple experiments can stimulate
analytical and innovative thinking. Examples of effective classroom practices and modern digital tools used to organize
experiments are provided.

Kirish. Zamonaviy ta’lim tizimida o‘quvchilarda ijodiy ~ suradi, keyin uni tekshiradi va yakuniy xulosaga keladi.
fikrlash, mustagil qaror qabul qilish, muammoli  Shunday qilib, tajribaviy faoliyat muammoli o‘qitishning
vaziyatlarni tahlil etish va yechim topish ko‘nikmalarini  tabiiy shakliga aylanadi.
shakllantirish  ustuvor vazifalardan biridir. XXI asr Bugungi  kunda  ta’lim  jarayonining  asosiy
kompetensiyalarini shakllantirish jarayonida fizika fani  yo‘nalishlaridan biri — o‘quvchilarning bilimlarni mustaqil
alohida o‘rin tutadi, chunki u nafaqat tabiiy qonuniyatlarni  izlab topish, tahlil qilish, baholash va amaliy qo‘llash
anglashga, balki wularni real hayotiy holatlar bilan  ko‘nikmalarini shakllantirishdir. Bu jarayonda tajriba
bog‘lashga, eksperimental faoliyat orqali mustaqil o‘tkazishning o‘rni beqiyos, chunki tajriba natijasi ko‘zga
fikrlashga o‘rgatadi. Fizika tajribalari — bu o‘quvchi  ko‘rinadigan, o‘lchab bo‘ladigan va o‘quvchining bevosita
tafakkurini  faollashtiruvchi, kuzatish, tahlil, mantiqiy ishtirokida yaratiladigan hodisadir. O‘quvchi shu orqali
bog‘lanishlar o‘rnatish va xulosalar chiqarish jarayonlarini  ilmiy izlanish metodologiyasining oddiy, ammo muhim
rag‘batlantiruvchi qudratli vositadir. Tajriba natijalari orqali ~ bosqichlarini o‘zlashtiradi: muammo qo‘yish, gipoteza
o‘quvchi bilimlarni nafaqat nazariy tarzda, balki amaliy ilgari surish, eksperiment tashkil etish, natijani tahlil gilish
asosda ofzlashtiradi, shu bilan birga ilmiy izlanish va xulosa chigarish. Shu boisdan, fizik tajribalar ta’lim
elementlarini o‘z faoliyatida qo‘llashga intiladi [1-5]. jarayonining nafagat bilim beruvchi, balki tarbiyaviy,

Ta’lim jarayonida o‘quvchi o‘zini bilim oluvchi sifatida  rivojlantiruvchi va motivatsion komponenti sifatida
emas, balki tadgigotchi, izlovchi, tahlil giluvchi subyekt qaraladi.
sifatida his qilishi muhimdir. Fizika darslarida tajriba O‘zbekiston ta’lim tizimida ham so‘nggi yillarda STEM
o‘tkazish jarayoni ana shu hissiyot va motivatsiyani va STEAM yondashuvlariga asoslangan o‘quv metodlari
kuchaytiradi: o‘quvchi natijani oz qo‘li bilan yaratadi, uni ~ keng joriy etilmogda [6, 7]. Ularning markazida aynan
kuzatadi, o‘lchaydi va tahlil qgiladi. Bu esa o‘z navbatida tajribaviy va tadqigot faoliyati turadi. Fizika fanini
mantiqiy, tangidiy va ijodiy fikrlashning rivojlanishiga  o‘qgitishda bunday yondashuv o‘quvchilarga nazariy
xizmat qiladi. Har bir tajriba — bu kichik muammoli vaziyat  bilimlarni hayotiy misollar bilan mustahkamlash, real
bo‘lib, uni yechish uchun o‘quvchi avvalo faraz ilgari muammolarni modellashtirish, energiya, mexanika, elektr,
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magnit hodisalarini amalda sinab ko‘rish imkonini beradi.
Natijada o‘quvchilar nafaqat fan qonuniyatlarini yodlab
oladi, balki ularning amaliy ahamiyatini anglaydi, ularni
turmushdagi vaziyatlarda qo‘llash yo‘llarini o‘rganadi.

ljodiy fikrlashni rivojlantirishda muammoli vaziyatlar
alohida ahamiyatga ega. Fizika darslarida muammoli savol-
lar, kutilmagan natijalar, tajriba davomida kuzatiladigan
ziddiyatli holatlar o‘quvchining tafakkurini faollashtiradi,
uni “nega?”’ degan savolni berishga va javob izlashga
undaydi. Ana shunday jarayonlarda o‘quvchi o‘zining ana-
litik, mantigiy va ijodiy fikrlash salohiyatini namoyon etadi.
Bu esa zamonaviy ta’limning asosiy magsadlaridan biri —
innovatsion fikrlaydigan, muammolarga noodatiy yechim
topa oladigan shaxsni shakllantirishga xizmat giladi.

Demak, fizik tajribalar o‘quvchilarda ijodiy fikrlashni,
muammoli  vaziyatlarni  tahlil etish va yechish
ko‘nikmalarini shakllantirishning muhim omilidir. U
nafaqat o‘quv jarayonini jonlantiradi, balki o‘quvchini oz
fikriga ega bo‘lishga, dalillar asosida xulosa chigarishga,
ilmiy mantigni rivojlantirishga o‘rgatadi. Shu nugqtayi
nazardan, ushbu maqolada fizik tajribalar orgali
o‘quvchilarda ijodiy fikrlash va muammoli vaziyatlarni hal
etish ko‘nikmalarini shakllantirishning nazariy asoslari,
samarali usullari hamda amaliy misollar tahlil gilinadi.

Asosiy gism. Fizika darslarida tajribalar o‘tkazish
jarayoni o‘quvchilarda nafaqat ilmiy bilimlarni chuqur
o‘zlashtirish, balki ijodiy fikrlash, kuzatuvchanlik, mantiqiy
tahlil va muammoli vaziyatlarda yechim topish qobiliyatini
rivojlantiradi. Har bir tajriba — bu o‘ziga xos muammoli
vaziyat bo‘lib, u o‘quvchini fikrlashga, taxmin qilishga,
sabab-ogibat munosabatlarini aniglashga undaydi. Shu
ma’noda tajriba o‘quvchini tayyor xulosani eslab golishga
emas, balki uni mustaqil tarzda topishga yo‘naltiradi.
Aynan shu jarayon o‘quvchining ilmiy tafakkurini va ijodiy
salohiyatini shakllantiradi.

ljodiy fikrlash — bu shunchaki yangi g‘oyani o‘ylab
topish emas, balki mavjud bilimlar asosida noodatiy yechim
topish, hodisalarni yangicha talgin etish qobiliyatidir.
Fizika tajribalari bu jarayonni tabiiy shaklda amalga
oshirish imkonini beradi. Masalan, o‘quvchilarga “nega
muz ustida odam sekin yuradi, lekin qgor ustida
sirpanmaydi?” degan savol berilganda, ular sirpanish kuchi,
ishqalanish koeffitsienti va sirt holati haqida o‘ylay
boshlaydi. Agar bu savolni tajriba orgali tahlil gilinsa —
muz, qor va quruq taxta ustida o‘lchovli tajribalar o‘tkazilsa
— o‘quvchilar o‘z kuzatishlarini ilmiy xulosalar bilan
bog‘lashni o‘rganadi. Shu tarzda, oddiy tajriba orqali
o‘quvchilarda kuzatuvchanlik, sabab-ogibatni tahlil gilish
va mantiqiy xulosa chiqarish ko‘nikmalari rivojlanadi.

Muammoli vaziyatlarni hal etish ko‘nikmasi esa ijodiy
fikrlashning amaliy ko‘rinishidir. Fizika darsida bu
jarayonni turli shakllarda tashkil etish mumkin: o‘qituvchi
o‘quvchilarga kutilmagan natijali tajriba ko‘rsatadi, yoki
ularga ma’lum shartlar asosida yangi hodisani izohlashni
topshiradi. Masalan, elektromagnit induksiya mavzusida
o‘qituvchi mis sim halgaga magnitni kiritib-chigarishda tok
hosil bo‘lishini namoyish etadi, so‘ngra savol beradi: “Agar
magnitni tezroq yoki sekinrogq harakatlantirsak, hosil
bo‘ladigan tok ganday o‘zgaradi?” Bu savol o‘quvchilarni
gipoteza ilgari surishga majbur giladi, keyin ular tajriba
o‘tkazib, o‘z taxminlarini tekshiradilar. Natijada, nafaqat
bilim mustahkamlanadi, balki ilmiy fikrlash sikli — faraz —
tajriba — natija — xulosa — o‘quvchining tafakkurida
mustahkam o‘rnashadi.

Jjodiy fikrlashni rivojlantirishda o‘quv tajribalarining
mustaqil bajarilishi muhim o‘rin tutadi. Masalan, “Issiqlik
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almashinuvi” mavzusida o‘quvchilarga turli materiallardan
tayyorlangan idishlarda suvni isitish tezligini solishtirish
topshirig‘i beriladi. O‘quvchilar o‘zlari tajriba rejasini
tuzadilar, o‘lchov asboblarini tanlaydilar, natijalarni
jadvalga joylashtiradilar va xulosalar chiqgaradilar. Bu
jarayonda ular fagat fizik bilimlarni emas, balki tadgigot
metodologiyasini ham o‘rganadilar. Shu tarzda tajriba
o‘quvchining faolligini oshiradi, unda mas’uliyat,
mustaqillik va analitik fikrlash kabi muhim kompetensiya-
larni shakllantiradi.

Tajriba o‘tkazishning muhim jihatlaridan biri
o‘quvchida  “ilmiy  savol  berish”  ko‘nikmasini
shakllantirishdir. O‘qituvchi darsda shunchaki tajriba
ko‘rsatibgina qolmay, balki o‘quvchini savol berishga,
taxmin gilishga undasa, bu jarayon samaradorligi ortadi.
Masalan, “Agar elektr tokini o‘tkazuvchi simning uzunligi
ikki baravar ortsa, uning qarshiligi qanday o‘zgaradi?”
degan savol o‘quvchini Ohm qonuni haqida fikrlashga
majbur qiladi. U tajriba orqali natijani o‘lchab, nazariy
gonuniyatni amalda isbotlaydi. Shu tariqa o‘quvchi bilimni
tayyor shaklda emas, balki o‘z tajribasida gayta kashf etadi
— bu esa ijodiy o‘zlashtirishning eng yuqori darajasidir.

Fizika tajribalarini muammoli o‘qitish bilan uyg‘un-
lashtirish samarador natijalar beradi. Masalan, mexanika
bo‘limida “Nima uchun avtomobil tormoz yo‘li yo‘l sathi
ho‘l bo‘lganda ortadi?” degan savol o‘quvchilarda hayotiy
muammo shaklida paydo bo‘ladi. Ular bu vaziyatni ishqa-
lanish kuchi, tezlik, massa, impuls kabi tushunchalar bilan
bog‘lab tahlil qiladilar. Tajriba orqgali ho‘l va quruq
sathlarda sirpanish masofasini o‘Ichash, ularni solishtirish
orqali nazariy bilim amaliy ko‘rinishga ega bo‘ladi. Bunday
yondashuvda o‘quvchi faqat formulalarni yodlab emas,
balki ularni real hayotiy holatlarda qo‘llashni o‘rganadi.

Shuningdek, muammoli vaziyatlar o‘quvchilarda
tanqidiy fikrlashni ham rivojlantiradi. Masalan, o‘qituvchi
o‘quvchilarga quyidagi holatni taqdim etadi: “Metall
tayogni isitganimizda u uzayadi, ammo ayrim hollarda
issiqlik ta’sirida ayrim materiallar qisqaradi. Nega?” Bu
savol o‘quvchilarda fizik sabablarni chuqur tahlil qilish,
turli omillarni taqqoslash va yangi faraz ilgari surish
zaruratini tug‘diradi. Shu tarzda, tajriba va tahlil
uyg‘unlashgan holatda ijodiy fikrlash faoliyatga aylanadi.

Fizik tajribalarni samarali tashkil etishda o‘qituvchi
rolini ham alohida ta’kidlash zarur. U tajriba jarayonida
fagat yo‘l-yo‘riq ko‘rsatuvchi emas, balki yo‘naltiruvchi,
maslahat beruvchi va tahlilni boshgaruvchi shaxs sifatida
chigadi. U o‘quvchini tayyor javoblarga emas, izlanishga
yo‘naltiradi. Bunda o‘qituvchi o‘quvchilarning yosh
xususiyatlarini, ularning gizigishlarini va mavjud bilim
darajasini hisobga olishi lozim. Shuningdek, zamonaviy
laboratoriya uskunalari, virtual simulyatorlar, interaktiv
tajribalar va video-demonstratsiyalar ham o‘quvchilar
tafakkurini  faollashtirishda muhim vosita hisoblanadi.
Masalan, “PhET Interactive Simulations” kabi onlayn
platformalar yordamida o‘quvchilar elektr zanjirlarini
virtual tarzda yig‘ib, natijalarni tahlil gilishlari mumkin. Bu
esareal laboratoriya sharoitiga o‘xshash tajribaviy muhitni
yaratadi.

Amaliy tajribalar orqali o‘quvchilarda muammoli
vaziyatlarni hal etish gobiliyatining rivojlanishini quyidagi
bosqichlarda kuzatish mumkin: birinchidan, o‘quvchi
muammoni anglaydi va uni ifodalay oladi; ikkinchidan,
gipoteza ilgari suradi; uchinchidan, tajriba orqgali farazini
tekshiradi; to‘rtinchidan, natijalarni tahlil qiladi va
umumlashtiradi; beshinchidan, xulosa chiqgaradi va amaliy
tavsiyalar beradi. Shu jarayonning har bir bosqichi
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o‘quvchining tafakkurini bosgichma-bosgich rivojlantiradi,
uni ilmiy tadgigotga tayyorlaydi.

Masalan, “O‘tkazgichlarning qarshiligini o‘lchash”
laboratoriya ishida o‘quvchi Ohm qonunini amalda
tekshiradi. U voltmetr va ampermetr yordamida o‘lchovlar
o‘tkazadi, natijalarni grafik shaklida ifodalaydi va tok kuchi
bilan kuchlanish orasidagi bog‘liglikni tahlil qiladi. Shu
jarayonda u nafaqat fizik qonuniyatni o‘rganadi, balki
tajriba o‘tkazish metodikasini, o‘lchov natijalarini tahlil
qilish usullarini ham o‘zlashtiradi. Bu esa o‘z navbatida
ijodiy va analitik fikrlashni shakllantiradi.

Shu o‘rinda aytish kerakki, o‘quvchilarda ijodiy
fikrlashni rivojlantirish uchun tajriba natijalarini faqat
to‘g‘ri yoki noto‘g‘ri deb baholash yetarli emas. Eng
muhimi  — o‘quvchining fikrlash jarayonini, xulosa
chiqarish yo‘lini tahlil gilishdir. O‘qituvchi o‘quvchining
har bir farazini qadrlashi, u noto‘g‘ri bo‘lsa ham, uni tahlil
orqali to‘g‘ri yo‘lga yo‘naltirishi lozim. Bu yondashuv
o‘quvchilarda ishonch, tashabbus va ilmiy muloqot
madaniyatini shakllantiradi.

Shunday qilib, fizik tajribalar o‘quvchilarda nafaqat
bilim, balki ko‘nikma va kompetensiyalarni ham
rivojlantiradi: muammoni aniglash, taxmin qilish, tajriba
tashkil etish, natijani tahlil gilish va xulosa chigarish.
Aynan shu jarayonlar orqali o‘quvchi ijodiy fikrlovchi,
mustaqil garor gabul giluvchi va muammoli vaziyatlarda
yechim topa oluvchi shaxsga aylanadi. Shu sababli
tajribalar fagat darsning yordamchi elementi emas, balki
uning markaziy o‘qini tashkil etishi kerak.

Xulosa. Fizik tajribalar o‘quvchilarda ijodiy fikrlash,
muammoli vaziyatlarni hal etish va ilmiy izlanish
kompetensiyalarini  shakllantirishning eng  samarali
vositalaridan biridir. Tajriba — bu o‘quvchini faol subyektga
aylantiruvchi, uni fikrlashga, taxmin qilishga, sinab
ko‘rishga, tahlil etishga va xulosa chiqarishga undovchi
jarayondir. Agar darsda o‘qituvchi tayyor javoblarni berish
o‘rniga, o‘quvchini mustaqil kashfiyot yo‘liga yo‘naltirsa,
bu nafaqat bilimni chuqurlashtiradi, balki o‘quvchining
tafakkur doirasini kengaytiradi, unda ijodiy yondashuvni
shakllantiradi.

Zamonaviy ta’lim jarayonida o‘quvchilarning faol
ishtiroki, ularning bilimlarni amaliy qo‘llay olish
ko‘nikmasini rivojlantirish muhim vazifadir. Shu ma’noda
fizik tajribalar o‘quvchilarga nazariy bilimlarni sinab
ko‘rish, tahlil qilish, xatolarni aniqlash, sabab va oqibatlarni
tushunish imkonini beradi. Tajriba orqali o‘quvchi faqat
o‘rganilgan formulalarni qo‘llamaydi, balki ularning
mohiyatini amalda anglaydi, o‘zining fikrlash faoliyatini
nazorat giladi va baholaydi. Bunday jarayonlarda ijodiy

fikrlash tabiiy tarzda shakllanadi, chunki o‘quvchi har bir
natijani o‘z kuzatuvi va tahliliga asoslaydi.

Muammoli vaziyatlar bilan boyitilgan tajribalar
o‘quvchilarni “tayyor javob” kutishdan voz kechib, faol
izlanishga undaydi. Masalan, darsda kutilmagan natija ku-
zatilganida o‘quvchi sababni topishga urinadi, gipoteza
ilgari suradi va uni tekshiradi. Shu tarzda, muammoli
o‘qitish va tajriba faoliyati birlashib, o‘quvchining ilmiy
fikrlash madaniyatini rivojlantiradi. Har bir tajriba — bu
kichik ilmiy tadqiqot bo‘lib, u o‘quvchini mustaqil qaror
qabul qilish, dalillarga tayanish va o‘z fikrini asoslab berish
kabi ko‘nikmalarga o‘rgatadi.

Fizika fanini o‘qitishda tajribaviy faoliyatni tizimli
tashkil etish o‘quvchilarda nafaqat bilim va ko‘nikmalarni,
balki o‘rganishga bo‘lgan ijobiy munosabatni ham
shakllantiradi. O‘quvchi tajriba jarayonida muvaffaqiyatga
erishganida, bu uning o‘ziga ishonchini oshiradi, fan bilan
yanada chuqurroq shugullanish istagini paydo qiladi. Shu
sababli, har bir fizika o‘qituvchisi darsda nazariy
ma’lumotlarni faqat tushuntirish bilan cheklanmasdan,
ularni amaliy tajribalar bilan mustahkamlashi zarur. Bunda
hatto eng oddiy tajriba ham katta didaktik ahamiyatga ega

bo‘lishi mumkin, chunki u o‘quvchining idrokini
faollashtiradi va o°z fikrini dalillashga o‘rgatadi.
Shuningdek, zamonaviy texnologiyalar yordamida

tajribalarni yangi shakllarda o‘tkazish imkoniyati ham
kengaymoqda. Virtual laboratoriyalar, raqamli o‘lchov
asboblari, interaktiv simulyatorlar o‘quvchilarni raqamli
mubhitda ham tajriba faoliyatiga jalb etish imkonini beradi.
Bu esa har bir o‘quvchining individual qiziqishlarini
inobatga olib, mustaqil izlanish uchun sharoit yaratadi. Shu
yo‘l bilan fizika o‘qitish jarayoni nafaqat ilmiy, balki
ijodiy, tahliliy va amaliy yo‘nalishda rivojlanadi.

Yakuniy xulosa sifatida aytish mumkinki, fizik
tajribalar o‘quvchilarda:
e ijodiy fikrlash — yangi g‘oya ilgari surish va

muammoni noodatiy yo‘l bilan hal etish;

e muammoli vaziyatlarni yechish — sabablarni tahlil
gilish, gipoteza ilgari surish va sinov orgali ishotlash;

e ilmiy tadqiqot ko‘nikmalari — kuzatish, o‘lchash, tahlil
gilish, natijalarni umumlashtirish kabi amaliy malakalarni
shakllantiradi.

Shunday qilib, fizik tajribalarni o‘quv jarayonining
markaziga qo‘yish orqali biz o‘quvchilarni mustaqil
fikrlaydigan, tahliliy yondasha oladigan, innovatsion
garorlar gabul gila oladigan shaxs sifatida tarbiyalaymiz.
Bu esa nafaqat fizika fanining, balki umuman ta’lim
tizimining maqgsadlariga mos keladi — ya’ni, zamonaviy
dunyoda raqobatbardosh, ijodkor va faol fuqaroni
shakllantirishga xizmat giladi.
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Tayanch so‘zlar: qoraqalpoq xalq pedagogikasi, vatanparvarlik tarbiyasi, yoshlar, an’anaviy qadriyatlar, ta’lim-tarbiya,
globallashuv.

Rezyume. Ushbu magolada goragalpoq xalq pedagogikasining yoshlarni kelajak hayotga tayyorlashdagi alohida
ahamiyati pedagogik tahlil gilingan. Unda qizlarning hayo va ibo, o‘g‘il bolalarning mardlik va qat’iyatlilik fazilatlari
an’anaviy ta’lim-tarbiya jarayonida o‘z ifodasini topganligi yoritilgan. Shuningdek, tadqiqotda hozirgi globallashuv
sharoitida yoshlarda vatanparvarlik tuyg‘usini tarbiyalashda qoraqalpoq xalq pedagogikasining pedagogik imkoniyatlari
asoslab berilgan.

KHIO‘ICB])IG CJI0BA: KapaKaJIllaKCKas HapoJgHasd rneJgaroruka, naTpuoTU4eCKOC BOCMUTAHUE, MOJIOJACKD, TPaAUIUOHHBIC
IOECHHOCTH, 06paSOBaHI/I€, rn06an1/13au1/151.

Pe3iome. B ,I[aHHOﬁ CTaTbC IPEACTABIICH HeI[aFOFI/I‘IeCKI/II\/'I aHaJIn3 HCKIOYUTCIBHOIO 3HA4YCHUA KapaKaHHaKCKOﬁ
HapO,Z[HOﬁ EAaroruk B nmoAroTOBKE MOJOJCKH K 6yz[y1_uel71 Xu3HU. B Hert MNOAYCPKUBACTCA, KaK IMMOHATHA CKPOMHOCTHU U
I[O6p0£[6TeJ'[I/I, BOIUIOHICHHBIC B ACBYIIKAX, a TAKIKC MYXKXCCTBO U PCHIMMOCTD, MPOABISICMBIC MAJIbYUKAMHU, OTPAXKAIOTCA B
TPpAAULIMOHHBIX 06p8.30BaTeJ'ILHLIX IIpaKTHUKaX. HCCJ’IeZ[OBaHI/Ie TAKKC MOATBCPIKIAACT He/:[aromqecxnﬁ NOTCHIMAI
KapaKaJ’IHaKCKOﬁ HapO,I[HOﬁ neaaroruku B BOCIIUTaHUHM MATPUOTHYICCKOTI'O CO3HAHUA Y MOJIOACIKU B YCIIOBUAX COBpeMeHHOﬁ
JI00aMu3allny.

Key words: Karakalpak folk pedagogy, patriotism education, youth, traditional values, education, globalization.

Summary. This article presents a pedagogical analysis of the exceptional significance of Karakalpak folk pedagogy in
preparing youth for future life. It highlights how the concepts of modesty and virtue embodied by girls, as well as the
courage and determination demonstrated by boys, are reflected in traditional educational practices. The study also validates
the pedagogical potential of Karakalpak folk pedagogy in fostering patriotic consciousness among young people within the
context of contemporary globalization..

Introduction. The main goal of Karakalpak folk  developing universal human values through the cultivation
pedagogy is education. When a person reads and learns, of qualities such as morality, labor, and humanity. Indeed,
they acquire knowledge. However, the presence of Karakalpak folk pedagogy has been the subject of
knowledge is not a sufficient condition for the formation of ~ comparative studies across various historical periods, with a
a good upbringing. To form this education, folk pedagogy particular focus on the evolution of teaching and upbringing
serves as an educational school. Folk pedagogy is like an  methodologies for the youth. These studies have shed light

ocean. It embodies all types of education. on the diverse approaches employed in shaping young
Karakalpak folk pedagogy has become an unparalleled  minds [2].
school of practical learning for children and adults, Methodology. Karakalpak folk pedagogy contributes to

re-education, and self-education. It serves as a practical developing in young people qualities such as selfless
pedagogical guide, directing the development of youth service to the people, dedication to the nation's progress,

generations in all aspects" [1]. and fostering the following virtues:
Karakalpak folk pedagogy is the result of a national - Friendship, courage, and loyalty;
creative product, the main expression of pedagogical - Honesty, integrity, and politeness;
culture, and its roots go back to ancient times. It reflects - Preservation of the nation’s material and spiritual
people's dreams, views, ideas about personality, family, and  heritage;
education. Folk pedagogy emerged as the art of upbringing, - National pride and a strong sense of identity.
predating scientific pedagogy and continuously enriching it. The education of the youth based on Karakalpak folk

Due to this, educational models in folk pedagogy foster the  pedagogy is a social imperative that will foster national
all-round maturity of young people. Folk pedagogy imparts  unity and enhance the nation’s international prestige. By
the scientific and pedagogical foundations of folk employing methods designed to refine human qualities in
education, linked to national culture, the history of folk the educational process, we can engage young people in
education, customs  (ethnography), folklore, and contributing their ideas to the spiritual, socio-political
ethnopsychology. National upbringing showcases the  sphere, thereby illuminating the essence of our people’s
unique facets of a nation, demonstrating paths to culture, history, and traditions.
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The Process of Upbringing Based on Karakalpak Folk Pedagogy

In the educational process, provid- _— .
. L . p I . Within  the educational
ing information about examples of . .
- . . framework, Karakalpak
Karakalpak folk pedagogy, their . .
. s . folk pedagogy is paramount
essence, the history and past of the . Lo
. : . . in cultivating the moral
Karakalpak people, and their contribu- .
) character of the vounger
tions to global development enhances . Lo
. Rk . . generation.  promoting  a
students'  understanding  of  their = .
. .- . strong sense of ideology.
cultural heritage and fosters a sense of = =
identity.

1- Table: The Process of Upbringing Based on
Karakalpak Folk Pedagogy

Educational perspectives fortified by the traditions of
Karakalpak folk pedagogy shape the life concepts of the
youth. These traditions significantly contribute to the
upbringing of the younger generation, aiming to enhance
the personal, cognitive, and behavioral qualities of young
individuals throughout their education. Karakalpak folk
pedagogy can be regarded as a school of character, given its
emphasis on virtues such as humility, kindness, hospitality,
care, duty, faith, manners, and honor.

Classifica- Core content Results
tion
Through
. Karakalpak folk
Educational Views on y(.JUt.h pedagogy, young
education within '
and people gain a
L the framework of
upbringing Karakalpak folk profound
views edado understanding of
pedagogy education and its
significance
An analysis of the
problems in By bridging the
educating young gap between
people using traditional folk
traditional education and
Traditional pedagogical contemporary
folk art methods, with a society, we can
focus on developing foster the
skills and purposeful
knowledge through | application of life
organized skills
upbringing
The application of Acqu_lres
educational
L. Karakalpak folk
Patriotizm knowledge rooted
.. pedagogy to - o
traditions - . in the patriotizm
cultivate patriotizm o
upbringing traditions of folk
pedagogy.

2- Table: Classification of Youth Education Based on

Karakalpak Folk Pedagogy

Pedagogical

analysis shows that the educational
traditions of folk pedagogy form in the youth such concepts

as respect for the Motherland, good, evil, and loyalty.

Bir degende ne jaman,
Bilimsiz 6sken ul jaman,
Ekilenshi ne jaman,
Elewsiz 6sken qiz jaman.
Ush degende ne jaman,

— The effective implementation of Karakalpak folk
pedagogy within the educational process yields tangible
results in the patriotizm upbringing of youth. The profound
nature of Karakalpak folk pedagogy renders the widespread

[14]

Ushkilsiz pishken ton jaman,
Tort degende ne jaman,
Torelesip barganda,
Toreligin buzgan biy jaman
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application of pedagogical perspectives from various
historical periods in the moral education of young people
both theoretically and practically significant.

Drawing upon Karakalpak folk pedagogy, one can
effectively emphasize the following in fostering a youth's
devotion to patriotizm values.

Firstly, in Karakalpak folk pedagogy, traditions of
youth upbringing are expressed in various contexts and are
reflected based on socio-political and historical sources.

Secondly, particular attention is paid to education in all
aspects of Karakalpak folk pedagogy.

Thirdly, the bravery displayed by national heroes on
the path to the independence and prosperity of the
Motherland has a special educational significance and
should be effectively used in the patriotizm upbringing of
youth.

Certainly, the influence of Karakalpak folk pedagogy at
this level, its viability, and the richness of its educational
resources deserve attention. These include:

- the uniqueness, effectiveness, vitality and vitality of
folk pedagogy;

- the fact that folk pedagogy is created directly from the
people and takes into account the problems of life;

- the fact that folk pedagogy is oriented towards
universal goals and ideals is of particular importance.

Karakalpak folk pedagogy has weathered the storms of
history, successfully passed experimental tests, has been
preserved and improved, and no matter how difficult and
challenging each era was, it has actively served and
fulfilled the main task in the development of generations.

Through the courageous figures of folk epics like
«“Alpamis”, “Qingq qiz”, “Qoblan”, “Maspatsha”, “Edige”,
“Sharyar”, “Er Ziywar”, “Er Qosay”, “Er Shora”, and
“Bozuglan” [3,4,5,6,7,8,9,10,11]; in tales like “Abat Batir”,
“Batir bala”, “Qudabay mergen”, “Qiran”, “Tort Abdulla”,
“Qulamergen”, “Ayiwl Alpan”, “Adil patsha”, “Aq kewilli
jigit”?, “Qubili Batir”, “Oral Batir”, “Gulbulbil”, “Bayaul
Ans”, “Tiwyin” [12]; proverbs such as “Er tuwgan jerine”,
“Watan ot basman baslanadi”, “Jawga janindi bersende,
arindi1 berme”, “Watan ushin otqa tas, arin ushin jan ber”,
“Erdin sani el bolar, Eldin sani jer bolar, Jerdin sani suw
bolar”, “Eldi suygen elge dos”, “Er jigit eli ushin tuwilads,
eli ushin 6ledi” [13]; ”Bir degende ne jaman”, “Ata darkar
jigitke”, “Jags1”, “Jagsi-jaman”, “Yaranlar”, “Jigirma bes”,
“Doslarim”, “Magqtanba”, “Suw isher”, “Jigit bolsan” [14]
traditional songs the patriotizm traditions of our people are
expressed. The works of Soppasli Sipira jiraw, Asan qaygi,
Jiyrenshe sheshen, Dospanbet jiraw, Muyten jiraw, and
Jiyen jiraw, as well as folk songs, encourage young people
to live in harmony, be polite, educated, patient, and wise,
while avoiding harmful habits and behaviors [15].

Karakalpak folk pedagogy takes into account the past,
present, and future, emphasizing that education should not
forget the past, extend beyond the present, and look towards
the future. The folk’s virtues, hopes, pedagogical views,
and life experiences guide the youth in finding their path in
life [16]. Traditional moral values outlined in Karakalpak
folk pedagogy help young people find their place in life,
maintain family stability, and earn societal respect.

Haywanattin birisi, Haywanattin birisi,
At boladi kelinshek, Tana bolar kelinshek,
Siylaspasa agayin, Shimildigin betine,
Jat bolad1 kelinshek. Pana bolar kelinshek,
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Osek aytip har tyge,
Squlldama kelinshek,
Op-otirik soz aytip,

Haywanattin birisi,
Qoy boladi kelinshek,
Ele nesin koripsen,

Jilpildama kelinshek. Barinen de qip-qiz1q.
Sendey qizlar balaga, Toy boladi kelinshek.
Ana bolar kelinshek Suwga bargan jerinde,
Haywanattin birisi, iﬁqlldama kelinshek,

Ozin jatip bayna,
Tur-turlama kelinshek [14]

Argar bolar kelinshek,
Kunnen-kinge qumarin,
Tarqar bolar kelinshek.

Indeed, the examples of Karakalpak folk pedagogy are a
great legacy, worthy of admiration for their comprehensive
network of educational views, substantive perfection, and
unique essence. In our time, Karakalpak folk pedagogy is of
great importance in achieving the effectiveness of education
and the patriotizm maturity of young people in the family
and society. It should be emphasized that each area of
Karakalpak folk pedagogy reflects the general
characteristics of education but also has its own features,
such as the manifestation of kindness, goodness, humanity,
and beauty in various examples, and adaptation to it.
Karakalpak folk pedagogy is the foundation of national
education, as it is a heritage created as a result of the
centuries-old life experience of our people, its traditions,
activities, and directions in youth education.

Results and discussion. In the contemporary era of
globalization, the education of youth in moral,
humanitarian, and patriotic values through the widespread
use of folk pedagogy and their comprehensive development
on this basis is considered one of the most important tasks
facing every individual, family, and societyBy adhering
strictly to a system of patriotic education for youth, both in
and out of the classroom, based on national customs and
traditions, we will be able to establish a unique approach to
cultivating such a sense of patriotism among the youth [17].

Therefore, Karakalpak folk pedagogy offers a unique
and invaluable resource for cultivating moral and ethical
values in the younger generation. A deep understanding of
Karakalpak epics, folklore, and history is essential for
achieving patriotizm development. Karakalpak folk
pedagogy effectively incorporates time-honored traditions
into modern education. This approach significantly
enhances the outcomes of educational efforts. Specifically,
it involves:

1. Fostering patriotizm values in young people by
drawing on the rich tapestry of Karakalpak cultural
heritage.

2. There will be a wider scope for the application of folk
pedagogy models at all levels of the education system.

A significant feature of folk pedagogy is its crucial role
in the patriotizm development of individuals. It
encompasses various aspects of human life, including
health, behavior, and other characteristics, and employs a
multitude of educational methods to ensure effective
learning. For centuries, methods such as explanation,
instruction, encouragement, support, persuasion, personal
example, demonstration of exercises, gestures, and
punishment have been employed to influence the
upbringing of youth [18].

Experiments have shown that young people can
effectively develop a sense of love for their people and
utilize examples from folk pedagogy to preserve their
values, traditions, and national identity. Key directions and
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methods for fostering patriotism among youth include:

- Organizing discussions and conferences on the history,
past, customs, and traditions of our people;

- organizing special classes in educational institutions to
study examples of folk pedagogy, such as folk tales,
proverbs, riddles, folk songs, and traditional wisdom;

- based on Karakalpak folk pedagogy, regularly
following the national and spiritual values of our ancestors
within the family.

The integration of patriotizm education, as reflected in
Karakalpak folk pedagogy, into the curricula of educational
institutions through a special course titled 'Educational
Traditions in Karakalpak Folk Pedagogy' and the
incorporation of patriotizm education into extracurricular
activities. Additionally, the organization of various events
and meetings will contribute to the development of youth's
manners. The success of teaching young people about
values depends on the specific approaches we use. It's
important to consider what students think, make sure our
teachers are qualified, and have the resources we need. This
helps young people connect with their country and their

heritage.
It is crucial to organize various meetings that take into
account the specific needs of youth's patriotizm

development, promote the lifestyle of exemplary parents,
consistently care for the enlightened, and conduct sports
games on various themes. We believe that such practical
work should be carried out in all areas of comprehensive
patriotizm development.

To widely implement the traditions of patriotizm
education rooted in Karakalpak folk pedagogy within the
education system, it is essential to develop specific
programs, textbooks, manuals, and methodological
guidelines, taking into account pedagogical requirements.
This will contribute to strengthening national education and
fostering patriotism among young people. Secondly, such a
didactic tradition, formed within a specific field of patriot-
izm education, serves as a foundation for the rapid study of
national cultural traditions, historical periods, and customs.

Every individual should love and be proud of their
nation through deep affection and pride, while
simultaneously respecting and honoring other nations. This
will create a social environment tha t greatly contributes to
the patriotizm education of the younger generation.
Therefore, organizing the development of youth's
patriotizm education from a scientific and pedagogical
perspective is one of the most pressing issues today.

Folk pedagogy serves two educational purposes in the
moral development of youth. Firstly, it acts as a stabilizing
force for moral values within society. Secondly, it
cultivates moral character in young people, fostering
enduring human qualities such as kindness, courage, and
diligence. These qualities demonstrate the effectiveness of
using Karakalpak folk pedagogy to foster the moral and
spiritual development of young people.

The centuries-old history of the Karakalpak people has
accumulated a unique educational experience. It
encompasses moral education, social norms of behavior,
and exemplary principles. In accordance with their socio-
economic conditions and national traditions, specific
requirements for patriotic education of young people are
formed, tailored to their unique characteristics. It is the duty
of the entire nation to provide moral education to the youth
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based on Karakalpak folk pedagogy. Our society should skills. Therefore, it is crucial to use examples from folk
focus on building a new Karakalpakstan within the pedagogy in educational institutions to cultivate patriotism
framework of a new Uzbekistan, rooted in patriotism among the youth and thereby educate them.
education. Education grounded in folk pedagogy equips young

Conclusion. The moral and spiritual education imparted  people with knowledge of responsibility, willpower,
to the youth through Karakalpak folk pedagogy is not manners, virtues, humanity, diligence, and patriotism,
imaginary. It embodies the historical life, culture, customs,  fostering in them the qualities of worthy descendants of our
and identity of our people, our nation. Based on Karakalpak  ancestors.
folk pedagogy, systematic work should be carried out to In short, by using traditional Karakalpak educational
consciously engage young people as future leaders in the  methods and incorporating national customs and folklore,
field of moral and spiritual education in their pedagogical we can effectively teach young people about spirituality,
activities. Therefore, in the development of nationalism,  morality, hard work, compassion, patriotism, and important
industriousness, humanism, and enlightenment will take on  values like friendship, courage, heroism, and family. From
a new meaning - patriotic ideals. this perspective, we believe that folk pedagogy should be

To ensure the moral and spiritual development of youth  deeply studied in all educational institutions as the foundation
based on folk pedagogy, it is necessary to enhance their  of modern education in the moral and spiritual development
knowledge and responsibility in terms of professional  of youth.
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TALABALARGA ETNOPEDAGOGIK QADRIYATLARNI TAQDIM ETIShDA
TAYANILADIGAN YONDAShUVLAR
A.K.Pazilov — pedagogika fanlari nomzodi, professor
Ajiniyoz nomidagi Nukus davlat pedagogika instituti

MOJIXO0/bI K IPEJICTABJEHUIO STHONEJATOI MUECKNX HEHHOCTEM CTYIEHTAM
A.K.I1a3u10B — xaHoudam nedazozuieckux Hayx, npogeccop
Hyxycekuii 2ocyoapcmeennulii nedazo2uieckuii uHCmumym umenu Axrcunusiza

IN PRESENTING ETHNO-PEDAGOGICAL VALUES TO STUDENTS
RELATED APPROACHES
A.K.Pazilov — candidate of pedagogical sciences, professor
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: etnopedagogik gadriyatlar, evolyutsion yondashuv, genetik yondashuv, tizimli yondashuv, etnologik
yondashuv, antropologik yondashuv, madaniy yondashuv, ingetrativ yondashuv, kooperant yondashuv, sivilizatsion
yondashuv, aksiologik yondashuv.

Rezyume. Magolada etnopedagogik gadriyat va etnopedagogik yondashuvlar, xususan evolyutsion, genetik, tizimli,
etnologik, antropologik, madaniy, ingetrativ, kooperant, sivilizatsion va aksiologik yondashuvlar hagida fikr yuritiladi.

KioueBble ¢JIOBA: 3THOIEIATOTHYCCKUE IICHHOCTH, YBOJIIOIMOHHBIM MOAXO0J], T€HETUYECKHH IMOAXOMd, CUCTEMHBIN
MOAXOJ, 3THOJOTMYECKUH IOAXO0J, AaHTPONOJIOTMYECKUM TMOAXOJ, KYJbTYPHBIM TOAXOJA, WHTETPATUBHBIA MOAXOJ,
KOOIEpaTUBHBIN MOAX0/, IUBUIM3ALUOHHBIN MOIX0/I, aKCHOJIOTUYECKUM MOIX0.

Pe3rome. B cratbe pacCMaTpuBAOTCA ITHONIEAArOrMYECKHUEC HEHHOCTH U 3THOIICAArOrM4€CKUC MOAXO0/bl, B YaCTHOCTH
SBOJIIOLIMOHHBIN, TE€HETUYECKHUH, CHUCTEMHBIH, 3THOJOTHYECKHM, aHTPOMOJOTMYECKUN, KYyJIbTYPHBI, WHIE€PTUBHBIMH,
KOOHepaTPIBHBIﬁ, HI/IBI/IJ'II/IBaI_II/IOHHHﬁ M aKCHOJIOTHYECKHI noaxoabl.

Key words: ethnopedagogical values, evolutionary approach, genetic approach, systematic approach, ethnological
approach, anthropological approach, cultural approach, integrative approach, cooperative approach, civilizational approach,
axiological approach.

Summary. The article examines ethnopedagogical values and ethnopedagogical approaches, particularly evolutionary,
genetic, systemic, ethnological, anthropological, cultural, integrative, cooperative, civilizational and axiological
approaches.

Kirish. Xalq pedagogikasi manbalarini uzluksiz ta’lim  qilishga bo‘lgan qiziqish ortdi. Natijada esa ta’lim-tarbiya
mazmuniga tizimli tarzda singdirish, tarbiyaning mohiyatini  mazmuni etnopedagogik gadariyatlar bilan boyitildi.
bevosita xalq madaniyati bilan bog‘liglikda anglashga Hozirgi vagtta ham etnopedagogik gadriyatlarning
xizmat qiladi. Oliy ta’lim muassasalarida xalq tarbiyaviy mohiyati izchillik bilan o‘rganilmoqda. Ushbu
pedagogikasining tarbiyaviy imkoniyatlaridan samarali  yo‘nalishdagi tadqiqotlarda etnopedagogik qadriyatlarning
foydalanish magsadida seminarlar, treninglar tashkil etish, mazmuni  ochib  berilgan. Ta’lim  mazmunining
talabalarning ushbu yo‘nalishda mustaqil bilim olishlariga  etnopedagogik vositalar hisobiga boyitilishi mazkur
alohida e’tibor qaratish magsadga muvofig. Chunki  qadriyatlar mazmunining talabalar tomonidan anglanishini
talabalar uchun etnopedagogik qadriyatlarning falsafiy, jadallashtiradi. Ta’lim jarayonida talabalarga ilmiy bilimlar
umumilmiy va pedagogik ahamiyati, mazmun mohiyatini  darajasidagi  qgadriyatlar tagdim etilishi magsadga

tushunish alohida ahamiyatga ega. muvofiqdir. Bunday qadriyatlar yordamida xalgning
Adabiyotlar taxlili. Uzluksiz ta’lim jarayonida ijtimoiy-madaniy tajribasi o‘zlashtiriladi.
etnopedagogik qadriyatlarni o‘rganish, o°zlashtirishning Munozara va tahlillar. Etnopedagogika sohasida

ijtimoiy pedagogik ahamiyati P.Abdimuratov [1] O‘.Aleuov  amalga oshirilgan izlanishlarning natijalariga ko‘ra,
[2], O.Musurmonova [5], N.S.Safarov [7], A.Tilegenov [9], etnopedagogika va etnopedagogik tadgiqotlarning nazariy-
M.J.Mutalibova [6], A.Tajimuratov [8] kabilar tomonidan = metodologik asoslari pedagogika fani metodologiyasida
tadgiq etilgan. Olimlarimiz tomonidan “Moveraunnaxr ishlab chigilgan yondashuvlarga tayanadi. Shunga ko‘ra
xalqlari pedagogikasi” (pedagogika institutlari uchun) talabalarda etnopedagogik gadriyatlar vositasida axlog-
dasturi ishlab chigilgan [3]. Mualliflar tomonidan  odob ko‘nikmalarini shakllantirish jarayonida evolyutsion,
“Qoragalpoq  etnopedagogikasi”  o‘quv  qollanmasi  genetik, tizimli, etnologik, antropologik, madaniy,

tayyorlanilgan [4]. Ushbu tadgigotchilar tomonidan integrativ,  kooperant, tsivilizatsion, aksiologik
tayyorlangan materiallarda o‘zbek va qoraqalpoq xalglari  yondashuvlarga tayanish magsadga muvofiq keladi.

madaniyatining  rivojlanishi, shuningdek, ta’lim va Evolyutsion yondashuv etnopedagogik gadriyatlarning
pedagogika tarixining rivojlanishi har tomonlama talgin  vagt davomida bosgichma-bosqich shakllanishi, o‘zgarishi
etiladi. va takomillashuvini hisobga olgan holda o‘rganishga

Xalq pedagogikasi jamiyatda ro‘y bergan o‘zgarishlarga  asoslangan yondashuvdir. Genetik yondashuv esa ushbu
har doim tezkorlik bilan javob gaytargan va shaxsni  gadriyatlarning kelib chigish manbalari, ildizlari va
ijtimoiylashtirish nuqtayi nazardan vogelikka munosabat avloddan-avlodga o‘tish mexanizmlarini tahlil qgiladi.
bildirgan. Mustaqillik yillarida ilmiy jamoatchilik orasida  Ushbu ikki yondashuv uyg‘un tarzda qo‘llanilganda
etnopedagogik qadriyatlarga bo‘lgan munosabat tubdan etnopedagogik merosni tarixiy jarayon sifatida to‘liq
o‘zgarib ularning shaxs kamolotida tutgan o‘rnini tadqiq  anglash imkonini beradi. Mazkur yondashuv talabalarga
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milliy qadriyatlarning paydo bo‘lish sabablari, turli tarixiy
davrlarda ularning mazmunidagi o‘zgarishlari, zamonaviy
ta’limda saqlanib qolish yoki transformatsiyalanish
jarayonlarini izchil anglash imkonini beradi. Natijada
talabalar gadriyatlarni statik emas, balki dinamik, taraqqiy
etuvchi tizim sifatida gabul gilishga muvaffaq bo‘ladilar.
Genetik yondashuv orgali talabalar milliy tarbiyaning

uzluksizligini ta’minlash, xalq an'analarining turli
tumanligi, oila-mahalla-ta’lim muassasalari  zanjirida
etnopedagogik  qadriyatlarning uzluksiz  o‘zlashtirish

zarurligini anglab etadilar. Bu esa milliy tarbiya xalgning
tarixiy xotirasi bilan bog‘liqligi va ma’naviy vorisiyligini
mustahkamlaydi.

Evolyutsion  yondashuv  yordamida talabalarning
tangidiy va ilmiy tafakkurini rivojlantirib, gadriyatlarni
davr talablari bilan giyosiy tahlil gilish, eski va zamonaviy
tarbiyaviy shakllar o‘rtasidagi farqni anglash, qaysi
gadriyatlar saqglanishi, gaysilarining gayta talgin etilishi
lozimligini asoslashga o‘rgatadi. Natijada talabalarda ilmiy
tahlil faoliyati va tanqidiy fikrlash ko‘nikmalari
rivojlantiriladi. Shuningdek evolyutsion yondashuv asosida
etnopedagogik qadriyatlar ta’lim Dbilan singdiriladi,
innovatsion pedagogik texnologiyalar milliy tarbiya
elementlari bilan boyitiladi. Shu tariga etnopedagogik
gadriyatlarning amaliy ahamiyati ortadi.

Evolyutsion-genetik yondashuv bo‘lajak o‘qituvchilar
uchun milliy tarbiya g‘oyalarini turli yosh bosqichlariga
mos qo‘llash, talabalarning etnomadaniy muhitini hisobga
olish, ta’limda tarixiy tajriba va zamonaviy ehtiyojlarni
uyg‘unlashtirish kabi kasbiy kompetentsiyalarni shakllan-
tirish imkonini beradi. Etnopedagogika nazariyasida
evolyutsion va genetik yondashuvlar etnopedagogik
hodisalarning kelib chiqishi va taraqqiyotini ochib berishda
muhim metodologik asos bo‘lib xizmat giladi.

Tizimli yondashuv ta’lim-tarbiya jarayonini o°zaro
bog‘lig, bir-birini to‘ldiruvchi va yaxlit holda faoliyat
yurituvchi komponentlar tizimi sifatida garashni nazarda
tutadi. Etnopedagogik gadriyatlarni talabalarga etkazishda
bu yondashuv xalg pedagogikasi, milliy madaniyat,
an‘analar, urf-odatlar, axlogiy me’yorlar va zamonaviy
pedagogik  bilimlarni  bir  butun  tizim  sifatda
uyg‘unlashtirish imkonini beradi. Tizimli yondashuv orqali
talabalar etnopedagogik qadriyatlarni  alohida-alohida
tushunchalar  sifatida emas, balki, o‘zbek xalqi
madaniyatining bir gismi, milliy tarbiya tizimining tarkibiy
elementi, shaxs ma’naviy kamolotining omili sifatida
baholashga muvaffaq bo‘ladilar. Bu esa talabalarning
etnopedagogik bilimlarni chuqur o‘zlashtirish, qadriyatlarni
gabul qilish va hayotiy tajribalariga singdirishga erishadilar.

Tizimli yondashuv talabalarga tagdim etilayotgan
gadriyatlarning izchilligi va uzviyligini ta’minlaydi.
Natijada nazariya bilan amaliyot orasida uzviy alogadorlik
ta’minlanib, etnopedagogik bilimlar umumiy pedagogika,
pedagogika  tarixi va  madaniyatshunoslik  bilan
integratsiyalashadi. Tizimli yondashuvda etnopedagogik
qadriyatlar talabalarda milliy o‘zlikni anglash, ma’naviy-
axlogiy barkamollik, ijtimoiy mas’uliyat va fugarolik
pozitsiyasiga egalik tuyg‘usini shakllantiradi. Tizimli
yondashuv tarbiya jarayonlarini tasodifiy emas, balki
magsadga yo‘naltirilgan tarzda tashkil etish imkonini
beradi. Tizimli yondashuv talabalarni etnopedagogik
gadriyatlarni tahlil qilishga, ularni ta’lim jarayonida
qo‘llash usullarini o‘zlashtirishga, istigboldagi pedagogik
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faoliyatida milliy tarbiya elementlaridan foydalanish
kompetensiyasini shakllantirishga xizmat qiladi. Natijada
etnopedagogik bilimlar amaliy kompetentsiyaga aylanadi.

Tizimli yondashuv  talabalarda  tadgiqgotchilik
ko‘nikmalarini rivojlantirib, etnopedagogik hodisalarni
tizimli tahlil gilish, sabab-oqibat bog‘lanishlarini aniqlash,
milliy tarbiya tajribasini ilmiy asoslash ko‘nikmalarini
shakllantirishga ko‘maklashadi. Bu esa yosh
tadgigotchilarda etnopedagogik gadriyatlar va bilimlarga
nisbatan ijobiy munosabatni shakllantiradi.

Etnologik yondashuv etnopedagogik gadriyatlarni
o°‘zbek xalqining etnik kelib chiqishi, turmush tarzi, urf-
odatlari, marosimlari, an’analari, dunyogarashi va
qadriyatlar tizimi bilan uzviy bog‘liq holda o‘rganishni
nazarda tutadi. Ushbu yondashuv doirasida tarbiya o‘zbek
xalgining etnik tajribasi va madaniy xotirasi mahsuli
sifatida baholanadi. Etnologik yondashuv talabalarga
tarbiyaviy g‘oyalarning o‘zbek xalqi hayoti bilan
bog‘ligligi, xalq pedagogikasidagi urf-odat, marosim,
an‘analarning tarbiyaviy funktsiyasi, milliy xarakter va
mentalitetning  shakllanish  omillarini chuqur anglash
imkonini beradi. Natijada ethopedagogik qadriyatlar
abstrakt tushuncha emas, balki konkret milliy muhit
mahsuli sifatida idrok etiladi.

Etnologik yondashuv asosida tashkil etilgan ta’lim
talabalarda o‘zbek xalqining tarixi va madaniyatiga hurmat,
milliy qadriyatlarga ongli munosabat, milliy o°zlikni
anglash va milliy g‘urur tuyg‘usini shakllantirishga xizmat
giladi. Bu esa talaba-yoshlarni milliy ildizlardan uzilmagan
holda tarbiyalashga xizmat giladi. Shu bilan birga etnologik
yondashuv doirasida qardosh xalglarning tarbiyaviy
tajribalarini giyosiy o‘rganish, ularning umumiy va o‘ziga
xos jihatlarni aniglab, madaniyatlararo muloqotga tayyor
bo‘lishlarini  ta’minlaydi. Bu  holat talabalarda
bag‘rikenglik, tolerantlik va madaniy mulogot kompe-
tentsiyalarini rivojlantiradi.

Ta’lim mazmunining pedagogik ahamiyatini oshirishda
etnopedagogik qadriyatlar xalq og‘zaki ijodi, oilaviy tarbiya
an’analari, milliy bayramlar va marosimlar, mehnat va
axloq me’yorlari orqali yoritiladi. Natijada ta’lim
jarayonining hayotiyligini ta’minlaydi va talabalarning
ijtimoiy munosabatlarda faol ishtirok etishlariga imkoniyat
yaratadi. Bo‘lajak o‘qituvchilar uchun etnologik yondashuv
o‘quvchilarning etnomadaniy mubhitini hisobga olish,
tarbiyaviy ishlarni milliy an'analar asosida tashkil etish,
ko‘p millatli ta’lim muhitida samarali faoliyat ko‘rsatish
ko‘nikmalarini shakllantirishga xizmat qiladi.

Antropologik yondashuv etnopedagogikada insonni
muayyan etnos va madaniy muhit vakili sifatida garashga
asoslanadi. Antropologik yondashuvda tarbiya insonning
tabiiy ehtiyojlari, yosh va individual xususiyatlari, etnik
mentaliteti va dunyoqarashi bilan bog‘liq holda tashkil
etiladi. Antropologik yondashuv talabalarga etnopedagogik
gadriyatlarni insonning ma’naviy kamolotiga xizmat
giluvchi omil, shaxs rivojining tabily va ijtimoiy
gonuniyatlari bilan bog‘liq hodisa, tarbiyaning insonparvar
asosi sifatida anglash imkonini beradi. Bu yondashuv
etnopedagogik qadriyatlarni fagat an’ana sifatida emas,
balki shaxs taraqgiyotiga xizmat giluvchi pedagogik manba
sifatida talgin qgiladi. Antropologik yondashuv doirasida
ta’limni talaba Shaxsiga yo‘naltirilishni ta’minlaydi. Bu
jarayon talabalarning shaxsiy tajribasi, oilaviy va
etnomadaniy mubhiti, gizigish va ehtiyojlarini hisobga olgan
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holda tashkil etiladi. Natijada etnopedagogik gadriyatlar
talabalar tomonidan ongli ravishda gabul gilinadi va ular
uchun shaxsiy ahamiyat kasb etadi. Antropologik
yondashuv  orgali  xalq pedagogikasida ~ milliy
gadriyatlarning insonparvarlikka asoslangan mazmuni
namoyon bo‘ladi. Bu holat talabalarda milliy gadriyatlarni
zamonaviy gumanistik g‘oyalar bilan uyg‘un holda anglash
ko‘nikmasini  shakllantiradi. ~ Antropologik yondashuv
etnopedagogik qadriyatlarni taqdim etishda talabalarning
yosh va psixologik xususiyatlarini hisobga olishga imkonini
beradi.

Madaniy yondashuv doirasida ta’lim-tarbiya madaniy
hodisa sifatida talgin etiladi. Shaxs esa ushbu madaniy
muhitda shakllanib uning ijtimoiy subyektiga aylanadi.
Etnopedagogikada ushbu yondashuv xalq pedagogikasini
etnik madaniyat, ma’naviy meros, urf-odatlar, an’analar,
qadriyatlar tizimi bilan uzviy birlikda o‘rganishni nazarda
tutadi. Madaniy yondashuv orgali talabalar etnopedagogik
gadriyatlarni milliy madaniyatning tarkibiy gismi sifatida
tushunadilar. Ular:

- etnopedagogik qadriyatlarni
ajralmas qismi sifatida;

- tarbiyani, madaniy tajribani avlioddan-avlodga uzatish
mexanizmi sifatida;

-xalg pedagogikasini ma’naviy meros
sifatida baholashni anglatadi.

Bu etnopedagogik bilimlarni yuzaki emas, madaniy
mazmun bilan boyitilgan holda o‘zlashtirishga xizmat
qiladi. Madaniy yondashuv ta’limda milliy va umuminsoniy
qadriyatlar uyg‘unligini ta’minlash imkonini beradi. Bunda
milliy gadriyatlarni  umuminsoniy gadriyatlar bilan
bog‘lash, an’anaviylik va zamonaviylik orasidagi
muvozanatni ta’minlash, o‘zbek xalqi madaniyatini
umuminsoniy madaniyat kontekstida anglash uchun qulay
sharoit yaratadi. Natijada talabalarda madaniy keng
dunyogarash va bag‘rikenglik sifatlarini tarbiyalashga
xizmat giladi. Madaniy yondashuv asosida etnopedagogik
gadriyatlar ta’lim mazmunining hayotiyligini ta’minlaydi.
Madaniy yondashuv etnopedagogik gadriyatlarni shaxs
ma’naviy kamolotini ta’minlovchi asosiy manba, ularnng
xulg-atvoriga axlogiy me’yorlarni singdiruvchi omil, milliy
o‘zlikni anglash tuyg‘usini shakllantirish vositasi sifatida
talgin etiladi. Bunday vositalar yordamida talabalarda
axlog-odob ko‘nikmalari, milliy ong va milliy dunyoqarash
rivojlanadi. Madaniy  yondashuv asosida bo‘lajak
o‘qituvchilar ta’lim-tarbiya jarayonini madaniy muhit bilan
bog‘lab tashkil etish kompetentsiyasini egallaydilar,
o‘quvchilarda madaniy kompetentsiyalarni rivojlantirish
metodlarini o‘zlashtiradilar, milliy tarbiyani zamonaviy
ta’lim  tizimiga integratsiya qilish  ko‘nikmalarini
egallaydilar.

Ingetrativ yondashuv oliy pedagogik ta’lim jarayonida
etnopedagogik qadriyatlarni o‘zlashtirishni tizimli tarzda
tashkil etishda tizimli, madaniy, etnologik, antropologik,
evolyutsion-genetik kabi yondashuvlarni integratsiyalash
mexanizmi sifatila amal giladi. Ushbu yondashuv
etnopedagogik qadriyatlarni yakka yo‘nalish doirasida
emas, balki yaxlit pedagogik-ma’naviy tizim sifatida ochib
berishga xizmat qiladi. Integrativ yondashuv talabalarga
o‘zbek xalqgining etnpedagogik qadriyatlarini o‘ziga xos
madaniy hodisa sifatida o‘rganish imkonini beradi. O‘zbek
xalgining an‘analarini uning tarixiy taraqgiyoti mahsuli
sifatida, milliy qgadriyatlarni esa millat vakillarining

xalqg madaniyatining

tashuvchisi
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ma’naviy taraqqiyoti bilan bog‘liq holda anglashga
ko‘maklashadi. Buning natijasida etnopedagogik
gadriyatlar xalg tomnidan yaratilgan tarbiyaga oid bilimlar
majmui sifatida namoyon bo‘ladi. Integrativ yondashuv
fanlararo aloqadorlik ko‘lamini kengaytirgan holda
etnopedagogikani umumiy pedagogika, pedagogika tarixi,
etnologiya, madaniyatshunoslik, falsafa va sotsiologiya
bilan bog‘lab o‘rganish imkonini beradi. Bu talabalarda
fanlararo tafakkurni shakllantirib, bilimlarni amaliyotga
tatbiq etish ko‘nikmalarini rivojlantiradi. Integrativ
yondashuv asosida milliy qadriyatlar umuminsoniy
qadriyatlar bilan qiyoslangan holda o‘rganiladi. Natijada
an’anaviy va innovatsion yondashuvlar orasida muvofiglik
ta’minlanadi. Integrativ yondashuv natijasida pedagogik
nazariya va amaliyotning uyg‘unligini ta’minlaydi.
Talabalar etnopedagogik gadriyatlarni real pedagogik
jarayonlarda qo‘llash ko‘nikmasiga ega bo‘ladilar. Bu esa
ta’lim jarayonining samaradorligi va hayotiyligini
ta’minlashga xizmat qiladi.

Kooperant yondashuv doirasida talabalar
hamkorlikdagi qadriyatli faoliyat tajribasini o‘zlashtiradilar.
Kooperant ~ yondashuv  etnopedagogik  gadriyatlarni
o‘rganish va taqdim etishda turli subyektlar ta’lim
muassasasi, oila, jamoa, mahalla, madaniy muassasalar,
shuningdek  kooperant  yondashuv  o‘qituvchi  va
talabalarning o‘zaro hamkorligini nazarda tutadi. Bu
yondashuv doirasida tarbiya alohida bir subyektning ishi
emas, balki ijtimoiy xarakterdagi jamoaviy faoliyat sifatida

talgin  etiladi. Kooperant  yondashuv talabalarga
etnopedagogik gadriyatlarni jamoaviy tajriba sifatida
anglashga  yordam  beradi. Bunda ular xalq

pedagogikasining jamoaviy tabiati, tarbiyaning avlodlar,
oila va jamoa orgali amalga oshishi, etnopedagogik
gadriyatlarni ijtimoiy tajriba sifatida anglash imkoniga ega
bo‘ladilar. Natijada etnopedagogik gadriyatlar fagat nazariy
bilim emas, balki mavjud amaliyot sifatida gabul gilinadi.
Kooperant yondashuv asosida ta’lim muassalari, oila va
jamoa orasida hamkorlik ta’minlib, talabalar etnopedagogik
gadriyatlarni kundalik hayotiy faoliyatlarida qo‘llash va
ulardan tarbiyaviy jarayonlarda samarali foydalanish
imkoniyatiga ega bo‘ladilar. U guruhli ish, jamoaviy
loyihalar, etnomadaniy tadbirlar, tadgigot va ijtimoiy
faoliyat orqali talabalarni ta’lim jarayonining faol
ishtirokchisiga aylantiradi hamda ularda ma’naviy-axlogiy
sifatlarni tarbiyalash imkoniyatini kengaytiradi. Kooperant
yondashuv orgali talabalarda ijtimoiy, madaniy va
kommunikativ kompetentsiyalar, ma’naviy-axloqiy sifatlar
shakllantiriladi. Talabalar kooperant yondashuv asosida
tarbiyaviy ishlarni jamoa bilan hamkorlikda tashkil etish,
ota-onalar va jamoatchilik bilan ishlash, milliy tarbiyani
ijjtimoiy muhit bilan uyg‘unlashtirish ko‘nikmalarini
egalaydilar.

Sivilizatsion yondashuv etnopedagogik gadriyatlarni
muayyan xalg yoki millatning alohida tajribasi sifatida
emas, balki insoniyat sivilizatsiyasining tarkibiy qismi
sifatida o‘rganishni nazarda tutadi. Ushbu yondashuv
doirasida tarbiya tarixiy sivilizatsiyalar Sharq, G‘arb, islom
sivilizatsiyasi va boshgalar kontekstida talgin gilinadi.
Sivilizatsion  yondashuv  etnopedagogik qgadriyatlarni
umuminsoniy gadriyatlar, dunyoviy madaniyat taraqqgiyoti
bilan uyg‘unlashtiradi. Shuningdek, milliy tarbiyaning
umuminsoniy ahamiyatini ochib beradi, talabalarda global
va tarixiy tafakkurni shakllantirishga xizmat qiladi.
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Sivilizatsion yondashuv milliy gadriyatlarni alohida-alohida
cheklangan holatda emas, balki tsivilizatsiyalar mulogoti
doirasida anglashga yordam beradi.

Aksiologik yondashuv ta’lim va tarbiyani qadriyatlar
tizimi orgali tahlil qiladi. Etnopedagogikada ushbu
yondashuv xalq pedagogikasini axlogiy, ma’naviy, milliy

va ijtimoiy qadriyatlar majmui sifatida o‘rganiladi.
Aksiologik  yondashuv  etnopedagogik  gadriyatlarni
tarbiyaning asosiy mazmuniga aylantiradi. Ushbu

yondashuv talabalarda shaxslararo qadriyatli munosabat,
insonlarni qadrlash, o‘zaro hurmat va mas'uliyat hissini
tarbiyalaydi. Aksiologik yondashuv milliy va umuminsoniy
qadriyatlarning  integratsiyasini  ta’minlaydi  hamda
etnopedagogik  ta’limning ma’naviy-axlogiy tarbiya
sohasidagi imkoniyatini oshiradi. Ushbu yondashuv
doirasida  etnopedagogik  qadriyatlarning  bo‘lajak
mutaxassisni  shaxsiy-kasbiy jihatdan shakllantirish
imkoniyati kengayadi.

Etnopedagogik  tadgiqotlarning  aksariyati  tizimli
yondashuv prinsipi asosida amalga oshirilmoqda. Turli
tuman etnopedagogik qadriyatlar orasida shaxsning
ma’naviy-axlogiy rivojlanishi uchun muhim ahamiyatga
ega bo‘lganlarini tanlab olib tizimlashtirgan holda ta’lim
mazmuniga singdirish magsadga muvofiq hisoblanadi. Shu
bilan bir gatorda talabalarda etnopedagogik qadriyatlar
vositasida odob-axloq ko‘nikmalarini  shakllantirishda
yuqorida ko‘rib chiqilgan barcha yondashuvlarga tayanish,
ushbu yo‘nalishda samaradorlikka erishish imkonini beradi.
Shuningdek,  etnopedagogik  qadriyatlar  vositasida
talabalarda odob-axloq ko‘nikmalarini shakllantirishda
pedagogik turkum fanlari orasidagi integratsiyaga tayanish
talab etiladi. Etnopedagogika yosh avlodni oila-mahalla-
ta’lim muassasasi hamkorligi zanjirida tarbiyalash va
ijtimoiylashtirish muammolarini ham o‘z mazmunida
mujassamlashtirganligi bilan ham ajralib turadi. Chunki
unda  xalqning  ko‘p  asrlik  ijtimoiy  tajribasi
mujassamlashgan.

Talabalar etnopedagogik qadriyatlarni o°zlashtirishlari
uchun zarur didaktik vositalar va pedagogik shart-sharoitlar

yaratilishi alohida ahamiyatga ega. Etnopedagogik
gadriyatlarni o‘rganish va o‘zlashtirish jarayonida umumiy
pedagogika va etnopedagogikaning falsafiy asoslari, uning
ijtimoiy-falsafiy ahamiyatini talabalarga etkazish alohida
dolzarblik kasb etmoqgda. Etnopedagogikaning mazmuni
o‘zbek xalqining tarbiyaga oid bilimlarini o‘z ichiga oladi.
Etnopedagogik qadriyatlar ta’lim-tarbiyaning mazmunini
boyitadi.

Etnopedagogik  gadriyatlarning  mazmun-mohiyatini
anglash bilish nazariyasida ishlab chiqilgan “bilim”
tushunchasi, pedagogikaning falsafiy asoslari bilan uzviy
bog‘liq. Yuqorida ta’kidlaganimizdek etnopedagogik
gadriyatlarning mazmun-mohiyatini  anglash  birinchi
navbatda o‘zlikni anglash tuyg‘usini shakllantirishga
hizmat giladi. “Anglash” tushunchasi ham empirik, ham
nazariy bilimlarni o°zlashtirish va rivojlantirish shartlaridan
biri hisoblanadi. Ma’lumki o‘zbek xalqining pedagogik
bilimlari va etnopedagogik qadriyatlari birinchi navbatda
falsafiy-siyosiy, ijtimoiy-axlogiy mazmunga ega. U
xalqning ko‘p asrlik turmush tarzi madaniyati, axlogiy
qarashlari, qadriyatlari, ijtimoiy rollari haqida ma’lumot
beradi. Mazkur gadriyatlarning nazariy kontseptual asoslari
xalgning yosh avlodni tarbiyalashga oid bilimlarining
ifodasi hisoblanadi. = Mazkur qadriyatlar xalq og‘zaki
namunalarida jamlangan. Ular o‘zbek va qoraqalpoq
ertaklari, qo‘shiqlari, dostonlari, o‘yinlari, maqollardan
iborat.

Xulosa. Xalg pedagogikasining ayrim jihatlarini
anglash va o‘zlashtirish asrlar davomida shakllangan bo‘lib,
tajribani muvaffagiyatli uzatish, avlodlar vorisligi tartibini
saglab golishga xizmat gilgan. Milliy-hududiy an’analarida
ifodalangan xalq pedagogikasi pedagogik bilimlarning
muayyan darajasini, insoniyat ma’naviy taraqqiyotining
aniq tarixiy bosgichini aks ettiradi. Xalq pedagogikasini
yaxlit holda, uning magsad, vazifalari, shakllari, usul,
metodlarini, tarbiya vositalari, omillari, tushunchalarini
talabalarga o‘rgatish orqali wularni kasbiy faoliyatga
tayyorlash uzluksiz ta’lim tizimini takomillashtirishga
xizmat giladi.
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TALABA-JASLARDI GLOBALLASIW PROCESINDE MANAWIY TARBIYALAWDIN
INNOVACIYALIQ MEXANIZMLERI
K.T.Primbetov — pedagogika ilimleri boyinsha filosofiya doktort
Ajiniyaz atindagi Nokis mamleketlik pedagogikaliq instituti

NHHOBALMUOHHBIE MEXAHU3MBI IYXOBHOI'O BOCIIUTAHUS CTYJAEHTOB
B ITPOIECCE I'NMOBAJIN3AIIUA
K.T.Ilpum6eToB — 0okmop ¢urocoduu nedazoeuueckux HayKk
Hyxycckuii 2ocyoapcmeennulii nedazo2uieckuii uHCmumym umenu Axrcunusiza

INNOVATIVE MECHANISMS FOR THE SPIRITUAL EDUCATION OF STUDENTS
IN THE PROCESS OF GLOBALIZATION
K.T.Primbetov — doctor of philosophy in pedagogical sciences
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: globallashuv, muammolar, yoshlar tarbiyasi, psixologiya.

Rezyume. Insoniyatning global muammolari, globallashuvning real jarayonlari va shakllarini aniglashda, birinchi
navbatda, yoshlar parametri turadi. Aynan yoshlar igtisodiy va ijtimoiy jihatdan aziyat chekadi va vogealar markaziga borib
golishlari mumkin. Awvvalo, yoshlar yangilanib borayotgan dunyoviy etikani puxta egallab, uning asosida yashashni

o‘rganishi kerak.

KuioueBble ciioBa: riodanuzanys, mpodiieMbl, BOCHUTaAHUE MOJIOAEKH, TICHXOJIOTH.

Pe3tome. [Ipu onpeneneHun T100aBHBIX NPOOJIEM YENOBEYECTBA, peajibHBIX MpolieccoB M (GopM riobanu3anuy, B
MEPBYIO 0YePEe/ib, CTOUT MapaMeTp MOJIOJCKH. IMEHHO MOJIOJbIC JIFOMH CTPAAAI0T SKOHOMHUYECKH U COLUANBLHO H MOTYT
OKa3aTbCsl B LEHTpe coObiTHid. [Ipexae Bcero, MOJIOZEKb IOJDKHA OBJIANETh OOHOBJIIOIICHCS CBETCKOW ITHUKOH M

HAYYUTHCH )KUTh HA €€ OCHOBE.

Key words: globalization, problems, youth education, psychology.

Summary. In identifying the global problems of humanity, the real processes and forms of globalization, the youth
parameter stands first. It is young people who suffer economically and socially and may end up in the center of events. First
of all, young people must master the renewing secular ethics and learn to live on its basis.

Kiristw. Hazirgi kande jana magliwmatlar
turmisimizdin  ekonomikaliq ham de social transformaciya
procesinde zararli ahmiyetke iye. Globallasiw fenomeni
zamanagdy dunyada tek gana ekonomika ham menshikli
sektordi, emes siyasiy jane social iskerlik tarawlarinda da
kérinbekte. Globallasiwdin tiykarinda usi magliwmatlardi
qabillaw, 6zlestiriw, hdm uzattwdan sholkemlesken. Jaslar
har ganday jamiyettin ajiralmaytugin bélegi bolip tabiladi
ham globallasiw dawirinde en daslep onmin maseleleri
birinshilerden bolip juzege shigadi. Insaniyattin global
maseleleri, globallasiwdin real processleri ham formalarin
amgqlawda, birinshi gezekte, jaslar parametri turadi. Ayne
jaslar ekonomikaliq jane social tarepten azap shegedi ham
waqtyalar orayina barip qaliwi mamkin. Ald1 menen, jaslar
janalanip baratirgan dinyaliq etikani puqta iyelep, onin
tiykarinda jasawd: tyreniwi kerek. Garezsiz turmisqa
kirip kiyatirgan jaslarimiz tinishliq madeniyatin anlawi ham
tusinip jetiwi, globalizaciya procesine social araligtan
qaraw zarar bolip tabiladi.

Izertlew metodologiyast. Ozbekstan Respublikasi
Prezidentinin 2017-j1l 5-iyuldagi PP-5106 san Parmaninda
aytip  Otilgenindey, globallasiw dawirinde talim-tarbiya
procesi zaman talaplarina juwap beriwi, odan argada
qalmaw1 zararli ahmiyetke iye. 2016-j11 30-dekabrde
Prezidentimiz Sh.Mirziyoyevtin bir topar ilimpazlar, ilim
wakilleri menen bolgan ushirasiwinda aytip otkenindey,
«Jas awladti intal1 kadrlar etip tarbiyalawdagi birinshi
basqish mektep talimin tapten jetilistiriw, ilimiy kadrlar
ham joqar1 maman qganigeler tayarlaw procesinin
uzliksizligin taminlew zarur. Bul jolda hesh narseni
ayamaymiz» [1]. Ust ushirasiwda  Prezidentimiz
ekonomikamizdin barliq tarawlari rawajlaniwinda ilim-
pannin orni, ahmiyeti Ulken ekeni, bugan baylanish
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mamleketimiz rawajlamwinda ilim ham islep shigariw
sherikligi bugin juda aktual ekenin bolek aytip Otti.

Talim-tarbiyaga  innovaciyaliq  jantasiw  menen
baylanisli janaliq 2017-j11 20-fevralda, mamleketimiz
ekonomikasinin innovaciyaliq rawajlaniwda ilimiy-izertlew
ham innovaciyaliq iskerlikti basqartw ham tartipke saliwdin
birden-bir sistemasin gqaliplestiriw, sonin menen birge
Ozbekstan Respublikasin sociallig-ekonomikaliq
rawajlandiriwda  ilim-pannin  ornin asirtw magqsetinde
«llimler akademiyasi iskerligi, ilimiy-izertlew jumislarin
sholkemlestiriw, basqariw ham finansliq tAmiynlewdi jane
de jetilistiriw ilajlarn  haqqinda» [2]. Ozbekstan
Respublikast Prezidentinin qararinda korsetip  6tilgen
edi. Bul qararda 1lim panin talim ham islep shigariw menen
integraciyas1 mexanizmlerin bekkemlew ham rawajlandiriw
basli waziypa etip belgilep berilgen.

Jahan kolemindegi maseleler globallasiw processinde
bir tarepleme  sheshiliwi dérejesinen qashannan berli
joqarilap ketti. Heshkim, heshbir mamleket maselelerge bir
tarepleme gatnas jasay almaydi. Zamanagdy texnologiyalar
tiykarinda islep atirgan texnikaliq qurilmalar insan
sanast jemisi retinde Jer sharin, kosmosti, qorshagan-
ortaliqti toliq qadagalaw astinda uslap turiw mimkinshilik-
lerine jetip atir. Otken ésirlerde waqiya-qubilislar otmish
retinde tariyxtan orin aldi. Jana pikir, jana sana keleshek
tarepke janasha koriniste o6zine isenimli gaddem qoymaqgta.
Jahan xaliqlari dunyada tiish-tatiw, turaqliliq,
awizbirshilik  principler1  tiykarinda  demokratiyaliq
jamiyetler quriwga umtiladi.

Jurttimizda baslangan barliq iygilikli jumislardan
gozlengen tiykargt  maqgset mamleketimiz potencialin
asirtw, xalqimiz parawanligin tamiyinlew, azat hdm abat
watan  tiykarin  bekkemlew, barkamal awladti er
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jetkeriwge  qaratilgan.  Jaslarimizdin  oqip-uyrenip,
zamanagdy ilimlerdi iyelep, salamat ham manawiy jetik
awlad bolib erjetiwi jolinda ken kélemli jumislar amelge
asirilip, z&rar  sharayatlar jaratitlip atir. Har jih
mamleketimiz jaslarmin keleshek gulleniwin oylap ham de
jaslarimizdin mutajliginen kelip shiqqan halda, zamanagoy
mektepler qurilip atir, olar en songi markadagi oqiw-
laboratoriya skeneleri menen tamiynlenip atir. Sonday
eken, mamleketimiz perzentlerimiz perspektivast ushin
turagh qaygirip atirgan bir waqitta «globallasiwy» siltawi
astinda tarbiyani izden shigariwshi, mawiyatin kemiriwshi
har ganday jat tasirlarden jaslarimizdi qorgaw, dinyada
bolip atirgan informaciya gawpine qarst jaslarimizda
salamat immunitetti galiplestiriw, sergeklikti bir minutta
bolsin qoldan bay bermew bugin suw ham hawa siyaqli en
zarurli zaruriyatqa aynalgan. Kommunikativ — aktivliktin
joqarit darejesi intali  jaslarda magliwmat ham
informaciyalarga bolgan mutajlikti eki marte asiradi
Olarga tan bunday ayirmashiliqlar unamsiz aqibetlerdi de
keltirip shigartwi mumkin. Sol sebepli, jaslar aldinda
informaciya  tanlaw  mumkinshiligi  ogada joqari
bolganliqtan, onmif talabin qandira almaytugin magliwmatlar
bir demde bahasin joq etiwi amiq. Sol koézqarastan
qaraganda, hazirgi dawirde informaciya tutiniwi
aldingilardan ulken pariq etedi.

Zarur informaciyalarga iye boliw dawir talabi. Biraq,
bugingi kunde, shaxs, social topar, millet, jamiyet ham
mamlekettin 6zi haqqinda informaciyalardi tarqattw1 da
zarurli ahmiyetke iye boladi.

Insan ushin informaciya en tasirshen qural bolip
tabiladi, sebebi onin sana-sezimi bar. Logikaliq dalil, gala
berse, informaciya jetkiziwdin en apiwayr usillar1 ogada
ulken kushke iye bolip, ogan heshkim heshnarseni qarsi
qarata almaydi. Insanmin tabiyati sonday jaratilgan, ol
informaciyan1  qabil etpesten, oni tusiniwge hareket
etpesten jasalmaydi. Asirese, intali oqiwshilar bugan
kébirek mutajlik sezedi. Sol kozqarastan olar magliwmatti
kéredi, esitedi, oqiydi ham en dhmiyetlisi, mudami, Gzliksiz
turde, kuni-tuni ogan jetip baratugin  informaciyanin
tasirinde  jasaydi. Sol sebepli informaciya jardeminde
kimgedur ruwxiy tasir etejaq bolganlarga sol adamnin
psixologiyasi komeklesedi. Sol kozqarastan olardin
zarurlilerin aliw, saqlap ham uzatiw sistemasin tuwr1 jolga
qoyiw kerek.

Adebiyatlar analizi. Insaniyat 6z keleshegin saglap
abaylap qaliwi ushin nelerge salistirganda qanday
munasibette bolmawi kerek degen masele oOte ulken
dhmiyetli bolip tabiladi. Albette, globallasiw dianyada
bolip  atirgan, artqa  qaytpaytugin  process. Basqa
mamleketler qatar1 biz ushin da zarurli. Biraqg ol bir jaglama
bolmaw1 kerek. Globallasiw milliy 6zlikti joq etiw degeni
emes! Dunya keleshegi tarli xaliqlardin  6zine tan
gadiryatlari, madeniyati, manawiyat1 qadiriyatlart menen
gozzal hdm bay esaplanadi. Olardin harbiri jasaw ham
gulleniwge haqli. Birag qayst mamleket yamasa
mamleketler, xaliq yamasa xaliglar globallasiwdi 6z
mentalitetinen kelip shigip, 6zgelerge aralastiriwi insaniyat
jamiyetke tuwr1 kelmeytugin jagday esaplanadi. Ol
jagdayda bul process bir tarepten payda etse, ekinshi
tarepten ulken ziyan alip keliwi, qadiriyatlarga ziyan
jetkiziwi, xaliq 6z Kkelbetinen ayrilgan «xaligq» qa, millet 6z
kelbetin joytqan «manqurt» qa aylanip qaliwi itimaldan
uzaq emes [3]. Bunday qawipke jol  qoymawdin
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sharasinin  biri: 6zgeler qadiriyatin kemsitpegen halda 6z
gadiriyatlarimizdi bekkem turip qorgawimiz, kerek bolsa,
putkil jahange korsetiwimiz kerek.

Globallasiw procesinde adamzat jamiyeti erisken
globallasiw tariyxi, hazirgi kuni, tabis ham kemshilikleri,
basip otken tariyxtyy uzaq joldan alingan filosofiyaliq
juwmagqlarga itibar qaratiladi. Usimh menen birge ertengi
kinimiz parawanligi jolinda teoriyallq qaraslardan
ahmiyetli tareplerine nazer salinadi «Adamlar ortke
ugsaydi, degen edi oyshillardan biri, 1ssidan payda al,
kaydiriwinen abayli bol» [4]. Rawajlaniw miyweleri de
tap sonday, odan qorqiw emes, tek tuwri paydalana biliw

kerek. Qanday magsette qollansaniz, sol tarepke
jetekleydi.

Jurttimizda baslangan barliq iygilikli jumislardan
gozlengen tiykargi maqset mamleketimiz potencialin

asirtw, xalqumiz parawanhigin tamiyinlew, azat ham abat
watan tiykarlarin bekkemlew, barkamal awladtt er
jetkiziwge qaratilgan. Jaslarimizdin oqip-uyrenip,
zamanagdy ilimlerdi iyelep, salamat ham manawiy jetik
awlad bolip er jetiwi jolinda ken kolemli jumislar amelge
asirilip, zar(r sharayatlar jaratilip atir.

Insaniyat jamiyeti bugingi kinde global mashqala ham
olardi keltirip shigartwshi faktorlardi saplastiriwdin birden-
bir joli retinde manawiy ham agartiwshiliq uyginligti
muwapiqlastirtw, onin optimal variantlarin demokratiyaliq
principler  negizinde etnopsixologiyaliq  faktorlarga
tayangan halda sholkemlestiriw maselesin kiin rejimine alip
shigip atir. Sol kozqarastan pedagog, psixolog, sociolog
ham basqa tarawdin wakilleri tirepinen global mashqgala
ham olardi keltirip shigariwshi faktorlardi uyreniw ham
saplastirtwdin tiykargi deregi milliy ham uliwma insaniyliq
manawiy qadiriyatlarga uyqas tirde talim ham tarbiyani
innovaciyaliq talim ortaligin qaliplestiriwdin koncepcual
ideyalarga muwapiq, zamanagdy pedagogikaliq
texnologiyalar tiykarinda shoélkemlestiriwge ulken itibar
berip atir.Talim ortaligina innovaciyaliq jantasiw ham
ilimiy adebiyatlar analizi sonit korsetedi, globallasiw
procesinin daslepki dawrinde onin tip manisin jagsi oyda
sawlelendire almaganliq sebepli, jamiyet jaslar1 globallasiw
abat turmis, demokratiyaliq principler ustinligi, erkin sawda
jolindagr tosiglardr alip taslaytugin ham barliq milliy
ekonomikani bir jerge jiynaytugin unamli  hadiyse
ekenligine isengen.

Biraq bul  process olar aytqan siyaqli emes, al
jémieyttiin barliq tarawlarma kirip barip, onin milliy
qadiriyatlari, turmis tarizi, ham de isenim ham
psixologiyasina da o6z tasirini korsetti. Globallasiw
rawajlangan mamleketlerge payda keltirip, ushinshi dinya
mamleketlerine, yagniy rawajlanip atirgan mamleketlerge,
atap aytqanda, ekonomikasi tomen, jahan arenasinda
basekige shidamliligi jetkilikli bolmagan mamleketlerdi
krizis tarepke joneltiriwshi mexanizmlerge iye ekenligi
juzege shigip atir. Globallasiw, onmn mamleket ham
jamiyetler turmisinda tutqan roli joninde I.I.Belyaev —
...globallastw basqa (rawajlanip atirgan ) mamleketler
social manawiy turmisina unamsiz tasir etiwi mumkin
degen ilimiy oy-pikirlerin ilgeri strgen [5].

Analiz ham natiyjeler. Sonin menen birge,
globallasiw aqibetleri natiyjesi retinde rawajlanip atirgan
mamleketlerge miynet migraciyasi sebepli subsidiyalangan
aymagqlarda  jumissizhigqtin ~ koébeyiwi,  tuwiwshiligtin
tomenlewi,  qorshagan-ortaliq  degradaciyasi,  milliy
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karxanalar ham transmilliy korporatsiyalar ortasindagi
joqar1 baseki, bazarlardi monapolyasiwdin kusheyiwi ham
de ekonomikaliq ayirmashiliqtin asiwma alip keledi.
Globallasiw jamiyet milliy baylig1 bolgan doretiwshilik
apatt1 tezlestiredi, adamlar ham uliwma jamiyet turmistin
jana formalarina iykemlesiwge salistirganda agressiyani
keltirip  shigaradi ham de jamiyette bolip atirgan
ideyallar, qadiriyatlar ham qadiryatlardi shigarip taslaydi.
Onin ornint mamleket ham jamiyet ham de millet ham
xaliqga xizmet etpeytugin  zamanagdy ideyalar ham
qadiriyatlard: usinis etedi.

Informacion jamiyettin real waqiyaligi, barshemizdi
bugingi kindegi 6zgerislerge sanali ham racional faktorlar
koézqarasinda jantasiwdi talap etken halda, milletler,
xaliglar, mamleketler, uliwma insaniyattin manawiy turmis
haqqindagr  qaraslardi, koncepciyalari, ideya ham
ideologiyalar, individual jane social pikirleri ortasindagi
munasibetler quramali, hatte, ayirnm jagdaylarda, qarama-
qarsiliginda korinetugin bolip atir Jamiyetimizde bolip
atirfan  integracCiyaliq rawajlaniwdin jaslar tarbiyasina
tasirin uyreniwde sotsiolog, psixolog, manawiyat, pedagog
hdm gumanitar tarawdin qganigelerin oylandirip atirgan
maselelerden biri kosmopolitizm ideyas1 ham galabaliq
madeniyat bolip atirganligi hesh kimge sir emes.

Ust  mashqalalardi  saplastinw  juzesinen birgatar
ilimiy-teoriyaliq usinis ham pikirler alga surilip, jaslar
omiri, atap aytqanda, jamiyet turmis-tarizine salistirganda
bul jat ideyalardi unamsiz tasirin minimallastiriw maseleleri
alga surilip atir. Bul jantasiwlar negizinde islep shigilgan
jane social-madeniy ahmiyetke iye bolgan aldagi kon-
sepsual mexanizmlerdi jamiyet 6mirinin barliq buwin-
larina toliq realizacCiya etiw dawir talabu.

Juwmaq ham usmslar. XX asirdin 90-jillarda payda
bolgan kop qawipli ham ideologiyaliq plyuralizm, global

sawda tarmaglar, sivilizaciyaliq integraciyalasiw galabaliq
madeniyat danyamn o6zara dialektikalig baylanis héam
garama-qarsiliqlar birligi tiykarinda hareket etetugin tlken,
6z ara bir-birine tasir etiw kushine iye bolgan sistema
retinde iskerlik korsetiwdi talap etedi.

Bul procestin rawajlantw nizamliq ham principleri,
ayrm qanigeler kozqarasinda, patkil dinyada ekonomikaliq
ham madeniy makannin payda boliwi, ham de birden-bir
insaniy ortaqliqtin payda boliwi, informaciya almasiw
procesinde birden-bir makanmin jizege keliwi insaniyat
civilizatsiyasinin jana formasi juzege keliwine sebep boladi
degen shamalar bar. Kosmopolitik ideya jane omm bar
ekenligi, tariyxiy 6tmishi uzaq, milliy qadiriyatlart bay ham
keleshegi ulli bolgan garezsiz mamleketlerdin ertengi kuni
ham jaslar1 perspektivasina qawip salip qoyiwi
mumkinligin itibardan shette galdirmagan halda, turaqli
qiragiliqtt umitpaw kerek.

Bugingi kinde jamiyetimiz jaslar1 manawiy ham
madaniy bilimliligi, sana-sezimine jane oylawi menen
baylanisli  bolgan maselelerdi ilimiy kozqarastan har
tarepleme teren Uyreniw, sirtqi tasirlerden qorgay alatugin
social-psixologiyaliq mobil izalyatsion mexanizmdi jaratiw
dawir talab1 bolip atir.

Biz tarepimizden ilgeri suarilip atirgan mobil social-
psixologiyaliq izolyaciyaliq mexanizm ideyast mamleket
ham jamiyet manawiy turmisi, onin rawajlaniw, ham de
jaslar perspektivasin tamiynlegen halda ata-babalarina
munasip awlad bolip qaliwma xizmet etken halda, millet
retinde min jillar dawaminda onin bar ekenligin tamiyinlep
beredi.

Juwmaq etip aytqanda, globallasiw darejesi sol social
qurilma ishinde arnawli bir shaxs, insannin jetilisiwi ushin
ganday mumkinshiliklerge iye ekenligi menen belgilense,
magsetke muwapiq boladi.

Adebiyatlgr
1. Mirziyoyev Sh.M. Erkin ham abadan, demokratiyaliq Ozbekstan mamleketin birgelikte quramiz. — Toshkent:

«O‘zbekistony, 2016.

2. Mirziyoyev Sh.M. Buyuk kelajagimizni mard va olijanob xalgimiz bilan birga quramiz. — Toshkent: «O°zbekiston»,

2017.

3. Umarov B. Globallasiw qarama-qarsiliglari. — Toshkent: «Ma’naviyat» 2006.
4. Yusuf Xos Hojib. Kutatgu bilig. Baxitqa jollawshi bilimler. — Toshkent: «Fany», 1991.
5. Quronov M. Milliy tarbiya. — Toshkent: «Ma’naviyaty», 2007. 240- b.

47



Ilim ham jdamiyet. ¥e1.2026

V]IK: 398:297:008 (KK) 584.4
MUJIJIUNA V3JIIMKHU AHTJIAILIJA KOPAKAJIIIOK XAJIKM MABHABUHN-UKTUMOUN XAETH
PUBOKHUHHUHI Y3UTA XOC XYCYCHUATJIAPA
I'.A.CanapoBa — ¢ancagha dhannapu 6yiiuua gpancagpa ookmopu, doyenm
Aorcunués nomuoazu Hykyc oasnam neoazo2uxa uHCmMumymu

OCOBEHHOCTH PA3BUTUA IIYXOBHO-COI_[I/IAJIbHOﬂ KNU3HU KAPAKAJIMAKCKOI'O HAPOJA
B OCO3HAHUU HA].II/IOHAJIbHOfl NAEHTUYHOCTH
I'.A.CanapoBa — dokmop ¢urocoduu unocopcrux Hayk, doyeHm
Hyxycekuii 2ocyoapcmeennulii nedazo2uieckuii uHCmumym umenu Axrcunusiza

SPECIFIC FEATURES OF THE DEVELOPMENT OF THE SPIRITUAL AND SOCIAL LIFE
OF THE KARAKALPAK PEOPLE IN THE AWARENESS OF NATIONAL IDENTITY
G.A.Saparova — Doctor of Philosophy in Philosophical Sciences, Associate Professor
Nukus State Pedagogical Institute named after Ajiniyaz

Tasinu cy3n1ap: MagaHWAT, MabHABUAT, CaHBAT, yp(h-oIaT, aHbaHA, MWUIAT, Y3IUKHH AaHTIAII, KAagpUAT, IAHUH
9BTUKOJ, Oaannii amabuéT, KOPaKaJIIOK XaJKi TAPUXH, apXEOJIOTHS, STHOTpadus, GOTHKIOPITYHOCITHK.

Pe3tome. Maxkonana KOpakajiloK XajdKd MabHaBUH-MKTUMOMHA Xa€TW PHBOXKHMIA ¥3 MWUIMH THIH, ypdh-oariapw,
aHbpaHajJapura, y3ura Xoc MaJaHM{ Ooilnukiap OwiaH OWpra CaHBbATHUHI afpuM Typjlapu Macajajlapd MyXxoKama
KuinHaau. byHnan Tamkapu apxeoiorusi, aTHorpadus, GoJbKIOPIIYHOCIIUK, CAHBATIIYHOCIHKHN YPraHUIl HATH)KACH Ba
Oomika KaTop ¢GaHiapaa KOPaKalIMOK XalKd TapuXH, MaJaHUATH, Oamuuili anaOuétu, AUHUNA YBTHKOIJIAPU, MUJLIHIMA
KaapusaTiap kabu Tymynyanap tapcuduananu. [lyHuHraek, OyryHru riao0auiamnys MapouTHaa MAUTHN Y3IHUKHA aHTJIanl
9XTUEKUHUHT MYHTa3aM OpTHO OOpHUIIMAA aTOXUAA YPUH TYTaIH.

KiaroueBble cioBa: KyJbTypa, AYXOBHOCTb, HCKYCCTBO, 0651‘13171, Tpaaunus, Hauusg, HWACHTUYHOCTb, LCHHOCTD,
peiimruo3Has BeEpa, XYyHOXKCCTBCHHAs JIMTCPATypd, HCTOPUA KapaKaJIIAaKCKOTrOo HapoJdad, apXcoJiorusd, 3THOl"pa(1)I/I$I,
(domBKITOP.

Pe3ome. B cratne paccMaTpruBacTCd pa3sBUTUC ,HYXOBHOﬁ u 06H.[eCTBeHHOI>‘I JKM3HH KapaKaJlllakoB, BKIIOYAsg HX
Ha].[I/IOHaJ'ILHHﬁ SA3BIK, 06LI‘IaI/I, TpaAulliy, YHUKAJIbHOC KYJIbTYPHOC HACJICANC U HCKOTOPBHIC BUJbI HCKYCCTBA. KpOMe TOro,
B Kypcax apxeoJIOTHH, 3THOrpaduu, (ONBKIOPUCTUKH, MCKYCCTBOBEACHHS M JIPYTUX IMPEAMETaX OIMKMCHIBAIOTCS TaKUe
TNOHATHA, KaK HUCTOpUsA, KYJIbTypa, XyHAOXKCCTBCHHAs JIMTCPpATypa, PCIIUTMO3HBIC BEPOBAHHA W HAIIMOHAJIbHBIC HECHHOCTU
KapakaJmakCcKoro Hapoja. Takke B YCIOBHAX COBPEMEHHOW riobaiu3anmuu 0co00oe MECTO 3aHUMaeT TOCTOSHHO
BO3pacTarolias MOTPeOHOCTh B HAIIMOHATBHON MJICHTUYHOCTH.

Key words: culture, spirituality, art, custom, tradition, nation, identity, value, religious faith, fiction, history of the
Karakalpak people, archeology, ethnography, folklore.

Summary. The article discusses the development of the spiritual and social life of the Karakalpak people, including
their national language, customs, traditions, unique cultural wealth, and some types of art. In addition, concepts such as
history, culture, fiction, religious beliefs, and national values of the Karakalpak people are described in archeology,
ethnography, folklore studies, art studies and other subjects. Also, in the conditions of today's globalization, it occupies a
special place in the constantly increasing need for national identity.

Kupum. VYpra Ocumé  XaIKIapuHUHT  HYMga  3aMHHATA MeXp KyinG, 6up ymp yHra madtyH 6yiu6
KOpaKkaJmnokiap Y3 TWIH, ypQ-oJariapH, aHbaHalapura, KOJHMIIMM CTYJCHTJIMK JaBpUMIaH OOLUIAHTaH 3.
y3ura xoc MamaHuil Ooinmukiap OwiaH Oupra caHbaTHUHT  AifHukca, JKuzzax, Cuppmapé BumosTIapura mnaxra
alipuM TypJapura dpTHOOp KapaTwO, SHT KaJAUMUN IOKCaK  TepUMHUTa YMKKaHJIapUMU3/1a, HIIJIaH KeluH,
MyCHKHU  MaJaHusTra »dra OyiaraH JHT KaAuMMHUH  KEYKYpYHJIApHU ryjxaH arpoduaa KOpakalImoK KU3JapuMHus3,
XanKiIapunaH Oupu xXucoOmaHaam. Xamkiaap Takaupw, —wwrutiapumm3  Kysxyxka, Axunués, bepmak kabu
WKTUMOUU-UKTHCOMUN TakOMHJ OWiaH OHp KaTopla INOHWpIApJaH Iebp VYKUO, KYIIUK aWTHO, pakcka
MaJaHu# Ba XYyKanuk paonusaT reorpaduk XxaMJa MHJUTMH  TyIITaHJIapuaa OapyamMu3 KOWMI KoJiap 31UK. MeH yIanaa
Ba JAMHMA OMWUIAp acocuna Tapuxumi  okapaéHna  «by3aroBy», «AlanHnapy, «JlemOepmec» neraH Kopakaox

PHBOXKIIAHUO KeJraH. XIK KYIIUKJIAPUHA OWPMHYM MapTa SMIUTHO, Y3UMHH
XakukaTaH XaM  KOPakaJIloOK  MWDUIATHHUHT  OaMHCOJIM CEXpJIaHWO KOJITaHAEK XWC KHITAaHUMHU XO3HP

Mudonoruk, MupoOaauuii, OSTHUK aHBaHATApH, OOH  Xam sxmu sciaiimMan» [1:207].

MWIIAA MYCHKHH MagaHuATH HadakaT XopasM Boxacuia Bynnan TallKapu apXeoJIorus, STHOTpadus,

6anku, Ypra Ocuéna Ba Ypra Illapk MUHTaKanapuaa XaM  (ONBKIOPIIYHOCIHK, CaHBATLIYHOCIUKHU Yprasui

Oy MaJaHWATHUHT PUBOKIAHUIINTA XUCCA KYIITaH. HaTIXacHu Ba OOIIKa Karop (aHmapia KOpaKaJloK XaJKd
MarepuaJiap. Mawmnakatumus [Ipesuaentn  Tapuxu, MagaHUATH, Oamuuid  amabuértw,  IUHUK

II.M.Mup3suée 2016 #un 10 HOsiOpAa KopakadmorucToH  DBTUKOJIAPH, MIUUIMA KAApPUATIApU TYFpucHaa Ooi
PecniyOnukacu caiiioBUmiIap BakMJUTaApU OWJIAH yYpallyBla  MaTepHaLiap TYIUIAaHTaH. YIapHU Tapuxuid-gancapuit
«MeH HagakaT ¥30eK XaJNKHHUHT, OaJKM KOpPAaKAIIOK HyKTaW Ha3apJaH TaX)IHil KNIl KOPAaKAJIMOK MUILIHA
XaIKUHUHT XaMm (ap3aHIuMaHy», AeTaH HYTKUJAa IIyHAad  MaJaHUATHHUHT Oy XaJdKiap MIUIAN Y3JIWTHHA aHTJIamiia
nerad 3mu: «Menunar KopakanmorucToH OWiaH SKUHAAH  HAaKauap KaTTa axaMusATra 3ra SKaHJIWTHra WIIOHY XOCHI
TAaHUIIYBUM, aHUKPOK aWTaJuraH OyiicaMm, KOPaKaImoOK  KWIaMus3.
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Kopakanmnoxap MUIITUH Y3JIUTUHA aHrJIal
JKapa8HUHUHT WKTUMOHWH-Qancadhuil KUXATHaH TaxJIHI
KWINII Y9yH, YNapHU XaJK CHU(aTHIa PHUBOKIAHHUIIHN Ba
MWUIAT cU(aTHIa [IAK/UIAHWIIA TapUXWra KUCKada
TYXTAJUIIHA JIO3UM TOIAMK. MaHOamapHH KypcaTHInnya,
KOpaKaJIMOKIaPHUHT MIJUTAT CU(ATHIA MIAKIUIAHAIIN Y30K
Tapuxuil naBpnapra 0opu0 Ttakamaau. Illy Oouc ymapaa
MWIIMH  Y3IUMKHA aHIJIalll  KapacHu MUJUTATHUHT
LIAKJUIAaHUIIY OWIaH y3BUH OOFJIMKJIMK/AA aMalra OLITaH.

Kopakanmnok XaJKWHUHT STHOTCHE3UCH YHHHT YpY¥F-
Kabwra OynuO smaraH fgaBpu OwiaH — OOFNUKIMD.
«OTHOTCHE3UCHHUHT OOIIaHFUY HyKTacw, — 1e0 &3amu
akageMuk A.AcCKapoB, VHHHT WOTHAOCH KaOWiagaH
Oonutanaam» [2:58].

Xap oup XaIKHUHT JJIaT, XaJK 6ymu6
IIAKJUTAHUIIMHAHT ¥3Ura XOC TOMOHJIAapH OYIraHuiex,
KOpPaKaJloK XaJK{ JSTHOTCHE3WCHHHHI XaM ¥y3Ura Xoc
XyCYCHATJIapH Ba PUBOXKJIAHUII OOCKUYIIAPH MaBKyIIHp.

Yceyanapu. Kopakanmok xanku gactiab ypyr-KaOmia
O0ymu0 simaraH. Xo3upru 3aMOH (aHiapu MabIyMOTHTa
Kypa, Kopakammokiaap 104  kabunmamap — atpoduma
KamiaHran ae0 kxapanaaud. OpoJl AEHTM3UHMHT JKaHyOuit
KUPFOKW OYiapuzia sniaraH cak-maccareT KaOuianapu
o6ynran. Munoauit 1I-IV acpmapna Opomn 6¥itn namriapura
Mapkoan xyHmap kennO, KMCMaH Maxaliauid KaOwiamap
Oounan apanamm6 keramiaap. VI-VIII acpmapma aca Typkuit
Kabmmamap OocTupu® Kenmumaun. MaHa Iy STHHK 0aszanma
wik ypra acp Opon Oyim xXankmapum — OmkaHaKiIap Ba
Vry3map makutaHaw; Irymap Hermsmma oaca  VIII-X
acpiapia  KOPAaKalIlIOKHHHI  IMAKIJIaHMII  KapaéHU
6onutanam [3:411-413].

X acp Oomuaa OmxaHAKIAPHUHT OMp KHCMHU FapOra —
XKanybuit Pycs mamrmapura xyum6 kxernu. KueB Pycura
KeJraH Kabuianap pyc COJTHOMAaNapuaa «4epHbIe KIOOYKI»
(kopakanmoxyap) ae6 Tmiara onuHraH. Bomra Ba VYpan
JTapénapy OopaluFuAa KOJraH OFKaHAKIAPHUHT INapKu
KHCMH acTa-CeKMH Mprtum npapécu XaB3acHIaH KelraH
KHITIOKIap OWiIaH apanamud, yJapHUHT TIJIUHH KaOym
kb onan. MaHOanmap KHITYOKIApHUHT ypyF-KaOmia
UTTUQOKK TapkuOuaa KOPaKalloOK HOMMIa  yXIIall
STHOHUMIIM «KOpa Oypiukiap» KaOumacw OYNraHIuTHHH
kypcaragu. XIV-XV acpnapna KOpakaJmoKHUHT HYFoiliap
OujaH ajJoKacH KOPAKAINOK STHOTCHE3WIra Ce3MIapiu
tabcup Kypcatran. XVI acp oxmpuma Ypra Ocué
MaHOanapuna KOPaKIIOK XalKW XO3UPrd HOMH OuiaH
MabIyM OYIraH.

OnMMIapHUHT  3BTHPO( ATUINNYA, AT, XAJIKHHUHT
OenruioBuYM OMp KaH4a Oenruiapu: THI, XyAyl, MabiiyM
Oup maBmar jgoWpacuna OyiawImM, alHMKCAa HMKTHUCOM,
MaJaHuAT, JWHUH OBTHKOA, ypd-omariap Oupiury,
STHOCHHUHI YIOIIKOKJIWIM KaOWjap OYIMIIMHM Tako30
Tagd. AMMO  KOpPakaJIOKJIApHUHT  XalK  Oynno
MaK/UIaHUIH JkapaéHuna Oy Oenrwiap Typiaw AaBpiiapa
TypJiM4a y3 TAbCUPUHU KypCaTraH.

Kopakaimok Xamkum JTHOTEHE3WCHIa MWJUIaT Oymud
IIaK/UTAaHUIIATa4a OYJraH [daBp Ba Y3IUKHU aHTJIAI
kapaéHuIa Y3 NaBIaTHHH Ty3uIira OyiraH XapaKaTHHUHT
y3ura xoc Yypuum Oynran I[LIl.JIBaHOBHMHT &3mmnya,
KAMYOK ~ KaBMJIADMHUHT  TapKuOWra  KUpraH  yTus-
OmkaHakJIap — «Kopa OYpiMKiIap» KUITHOKIapra apajiaiuo
WYk OYynmO KeTMaraH, akCHHYA aJOXUJa 3THUK OWPIHUK
6ymu6 smaran Ba cyurpa ONTHH YpIaHHHT MapyagaHran
JlaBpUJia «KOpa Tenmakinmwiap» (4€pHble MIANKHA) HOMHHHU
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cakyab KoyiraH Ba ymOy HOM OwjaH ynap OyTyHJal Xaik
0ynmu6 makmmanrad. XII-XIII acpiapaarn KUMYOKIapHUHT
uTTHdOKHAA OYITaHINTH KOPAKAJIMOKIAPHUHT XK OYiIr0
IIAKJUTAaHUIIAAA XaM Y3 TabCUPHUHU YTKa3raH [4:119].

Hatmxkanap. Ana myHZaii Mypakkad TapHUXHid
JKapa€Hza saraH KOpakaIlmoKIap Y3ura Xoc MamaHUsTH,
ypd-onaTH, IMHUA YBTUKOIU Ba CaHbAT Typilapura sra
Oynran Oynca-na, y3uHM TyO MOXMATHHM Y3rapTMaraf
X0NJa Y3IUTMHM aHIJallld MIy acocia JaBOM 3TraH.
Xankyiap TypMylIll Tap3d Ba yMyMaH KOPaKaJNoK ypyFiIapu
Ouii Ba OKCOKOJUIap OpKaiu Oomkapwirad. by
XIKJIapHUHT  ypd-ojaTiapd, MapOCHUMUWINTH acoCaH
JEXKOHYMWINK, YOPBAYMINK, OAIMKYMIMK Ba KHCMaH
XyHapMaHAWIWINK GaoauaTy OmwraH OOFIHK Xonga Oyica,
OoWJIa-HUKOX, TYHW Ba madH Mapocumiapu orta-6o0omapu
0JlaTH, YTUTIAPH acOCHIA OaKapuiraH.

XVII acpia KOpakaJllOKIApHUHI WXTUMOHUM Xa€Tuia
YPYF-KaOMIauMINK OYIMHUII 3JIEMEHTIAPH CaKJIaHTaH dIH.
VY acocuil MKKU «apblc»ra — OH TOPT YpYy Ba KyHrparra
0YuHMO, Y3 HaBOATHIA — XUTAM, KATYAK, KCHEreC, MaHFBIT
Kabmnanapura OYnaMHTaH 314. AMMO yllap XaMMacu Xam
KOpakaJloK HOMHM OwiiaH araica-ia, yJapHHHT ypo-
olaTiapy, MWUIMH XyCyCHUSATIapd, TYpMyII Tap3H,
V3IUTUHHA aHTaMmua y3ura Xoc TapoByTIap XaM Ky3ra
TaluIaHApP JAU.

XaKkuKaTaH XaM KOPAaKaIIOK XaJdKd Ky MHIUIATIH
Xankjaap Kabw Y3WHUHT OOH MabHaBHA MEPOCHTa STaKH,
YHHHT OYMJIMAraH KUppalnapuHH OYHIL, XO3UPTH JaBp YIyH
nOpaTiy TOMOHJIApHUOAH IKoAWi (QolimaraHum OyryHTd
KyH TajaOuup.

KopakanmoknapHuHr  XaTTo  OOIIKAa  XajkKjiapjaa
yupamaiguran avipum ypd-omatimapu 6op. Jlemak, xap
KaHzmait ypg-omar xap Oup XaJKHUHT MWDUIMH HErM3WHH
TAIIKWI 3Taau. Ypd-ogar xam xap OMp XaJKHUHT O0ocHO
yrran iymuaup [5:15-16].

AWHUKCa, KHYWK 3THOCHAap Om3 kuMMu3? Bomkamapaan
Ou3HM HMMa axparaau? JleraH caBoiulapra >kaBo0 TOIMII
Y4yH MabHAaBUH MaJaHMATHHU WIIU3JIAPH, MWUIAH
MaJaHUTH acocjiapura MyposkaaT KuiMokaanap [6:5].

By xomar OMp TOMOHIAaH XajKla MWJUIMH OHTHHHT
VCTaHIIMTHHU ~ KypcaTyBYd OMIJI  OyJca, UKKHHYA
TOMOHJIAH, Xap KaHJai 3THOC (KMYUK €KW KaTTaUTHIaH
KaThUW Hazap) V3 MWUIATH KeMuO YMUKKAH Tapuxuil
Heru3JIapuHKM OWIIMIITa MHTWIMOKIA. XalKjiap TapuXUHH
ypranuimjia TYIJlaHraH MaTepuaiap XaJKHUHT MaJaHul
Ooitnuru  xucoOnaHagu. bByHmall MamaHUSAT —axIJIOKHA-
3CTETHK TapOMsl XaM/la OMJIaBHi TapOwmsl, XaJK aHbaHaJIapH
Oyitnua TapOusIanI, MYJDKaJIHU IOPUTHI, XaJK VXKOJUETH
Ba XyHapMaHIYWIMK Oyiimya OoW Marepuanra sraaup
[7:2].

Kopakanmnok MyMTO3 a71a0NETHHUHT HUpHK
HamoéHnanapu AxuHné3 wkomau XIX acpmaru wmkomakop
woupnapaanaup. loup bepaakHUHT nocTOHNIApU Xam
KOpaKaJIImoK afabuéTH Tapuxuaa ajoxuaa axaMHsATra sra.
VYuman Ttamkapu Cant [gacTypd KOpPaKalIlmOK XaJKura
OoFmuK OYnMuO, CalT CY3WHUHT MabHOCH JACTyp JJIHUHT
ypd-ogatu Omnan OOFnMWK. Xap KaHIall ITHUHT MaJlaHWN
TapuUX¥ Iy 3THUHT ypd-omatu Omian Oenrmmananu. Canr
JlacTyp KYIMKIapu xap OMp XaJKHHHT 3THOrpaduk Xmima
xwukinapu cakiaanaau. Iy cababmapra xypa TaHHUKIH
Tapux4miap, STHorpadap Iy caiT JacTyp KyHMIHKIapHHU
Huragyu. SIbHM SIHMHT JacTyp KYUIMKJIAPUHU Y3U YHHHT
TapuXuaa KaHIah XajaK OYJIraHiIuru, MAIIMKA MaHCyOJIUru




Ba KaHJal oymap OwiaH ajokana sIIaradjurd  KaHjai
IUHIap OwuiaH OOFJaHTaHIUTUHU KypcaTaim.

Kopakannok MU MagaHusTH Ba MUJUIMH Y3IUTHHU
aHTJalIla YHUHT MYCHKAa MaJaHUATH XaM Yy30K Tapuxra
sragup. By MamaHWATHWHT XO3MPrH KyHOArd (QOIBKIOp
CaHpaTH MapoCHM KyMIHKIapumgaH wuoOopar. Xycycad,
IUHUE  Mapocumitapu  Omnman  Oornmuk  «Slpamazany,
«IIaMOJIHA YaKUPHUID» MauIIWK KYIukiaapuga «Sp-spy»,
«Vnen» Kabu 9HT KaJuMIu KYIUKIapUAND.
Kopakannokmnapaa UCIIOMJIaH OJITUHTU JIAHUIA
TacaBBYpJIapU  acoCHAa pyXJapHU YaKuUpULI, yiap
épaamuna GeMOpIapHHU JaBoJIalll, MAPUXOHJIAP alWTaauraH
afiTiMiap xaMm cakmaHraH. Kopakaiamok —Oaxmrmapu
TOMOHHIAH aiTWiIaguraH KaxpaMOHJIHK JIOCTOHJIApH
«Ocyd Ba 3ymaiixo», « Ypyrim» mebpuii acapiapu IyTop
Ba FIDKKaK acocwia IKpo JSTmwiraH. KuccaxoHmap Xamix
HUFWHIapUIa TOCTOHIAPHY E1/1aH alTHO OepumapIn.

Kopakannmok wmwinaTd Ba MWIIMH  y3aurura Xxoc
MWIIMA MYyCHKa YONFyJapu KyOu3, HayTop, FHAOKAK,
YaHrKyOW3, KAMMID ~ CypHAli  Kupaan.  YTMHIga
KOPaKaJIMOKIApHUHI CypHal, KapHal, HOFopa, 1oupa Kabu
yosryinapu Oynran. KyOus Ba ayTop MOXHp CO3aHaagap
TOMOHMJAH Kyinasrad. Jlyropaa danunanuran «Hamumny
Ky#in udonasuii Ooiinuru Omnan axpanub Typanu [8:96].

XIX acpaa KOpakaJIoOK LIApOMTHIA XalK OF3aKU Ba
Oamumii amaOuéT OWIMMHUHT STOHA COXAcH JId. YIapaa
KaMIAT Ba IIIaxc, Maxciapapo MyHocadatiap, OMIaBHiA Ba
WKTUMOUH MyHOcabaTiap ¥3 uPpogacuHN TONTaH.

LIyHuHrIEK, KOPAKAJINOK XaJIKMHUHT MILIUM Ba TUHUN
KaJpUATJIIApUHN TUKJIAII aCHOCHAA aXIOAJIapH KOJIIUPIaH
MOJJMI, MabHAaBUH MEPOCH, VY3 XAJIKUHUHT KaXOH
IUBWIM3AIMSICUIa KYIITaH XHCCAacH, y3ra MmUIatiap
OJIINIATH KaIp-KUMMAaTH, 00pY-3bTHOOpHIaH (axpiiaHuUIll
XMCCHHH IAKJUIAHTHPWIMOK/A; YYMHYMIAH, KOPaKaJIIOK

Ilim ham jdamiyet. ¥e1.2026

XaJKUHUHT WKTUMOUN-TapUXHUI kapaéHia
PUBOXKJIAHUIIHUHT  TaXJIMIMIAaH MabIyM Oynumnga,
V3IUTHHA aHTJIAIl Ba axJIOKWH Omimmmiapu orta-6o0omapu
yaymiapu, Taby Ba ypd-ogariapaa maklaHraH HopMalap
OpKaJH OOIIKApUIITaH.

XIX acp KopakaimokK WIFOp Kiaccuk amgabuérnma
nemokpar-monpnap: Kynxyxka (1799-1880), Axunués
(1824-1878), bepmak (1827-1900), VYtem (1829-1902)
WOKTUMOMK-cuécnii Ba Qancaduili FOSHH PHUBOXIAHTHPHO,
MeXHaTKalll XaJK MaH(paaTH HyKTau Ha3apuIaH HadakaT ¥3
JIABPUHUHT OOBEKTHB BOKEJIUTWHH, OalKM XaJKJIApPHUHT
OunuMm Japakacy (Y3JIUTHHU aHTJIAIIHU) XamJla axJIOKUH
IyHECHHM 0axoJalra xapakaT KHIIniap.

By wxtumouii-rapuxuii  kapa€Hoa  INAKJJIAHTaH
Ounmumiap yIma naBp OJAMUHWHT Y3IWTHHU aHIAIIHWHT
acocuii BocuTacu Oymum OmiaH axJOKUH HOpMaJapHU
MIaKUIAaHUIINTA KyWwId Tabcup Kypcatrad. KeWunHru
MWUINH MaIaHUAT Ba MIJUIATHUHT IIAKJUTAHHUIIN KapaéHu
MUJUIAN Y3JIMKHY aHIJIANIra 3aMUH SpaTraH.

Xymaoca. Xynoca KuiaamuraH Oyicak, OHpHUHUHKJAH,
MUWUIMH MEHTAIUTET Oy MWIIATra XOoC aHbaHauap, pacM-
pycymiap, ypd-onamiap, TUHUH YBTHKOIHU XaM Y3 HYHUra
olap  DJKaH, MYCTaKWUIMK  KOPAaKAIMOK  XaJlKH
MCHTAJUTETHHU YPTaHWIITa, YHH THKJIAIITa UMKOHHUATIAD
oun®6 Oepau. Mwmmii HUCTHKION MadKypacH acpiap
JaBOMHJIa [IAKJUIAHTAH  MabHAaBUATHMHU3, ypd-omar,
aHbaHaJap Ba KAAPHATIAPHH THKJIAIl UMKOHWHH SPATAH;
UKKUHYNJ@H, MWUIMA KaApuATIap XaM MWJIIaTHHHT
TapuxW, SIIall Tap3W, MabHABHATH XaMIa MaJaHHITH
OuiaH y3BHH OOFJIMK X0JIa HAaMOEH OYnMuIIMAup. YIapHH

y3ura xoc OomKa XalKJapHUKUTra yxXmamaiaurax
ypb-onatnap, pacM-pycymiap, MapocHMIIap Ba
aHpaHamap OwmaH TaBcu(iam  XO3UPTH  KyHHMH3

Y4YH aXxaMusTra ora.
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DIZARTRIK BOLALARDA UChRAYDIGAN YOZMA NUTQ KAMChILIKLARINI BARTARAF ETISh
K.A.Tajimuratova — katta o‘qituvchi
Ajiniyoz nomidagi Nukus davlat pedagogika instituti

YCTPAHEHUE HEJJIOCTATKOB IMCbMEHHOM PEYA Y IU3APTPUYECKHUX JETEM
K.A.TaxkumypaTtoBa — cmapuwiuii npenooasamens
Hyxycekuii 2ocyoapcmeennulii nedazo2uieckuii uHCmumym umenu Axrcunusiza

ELIMINATION OF WRITTEN SPEECH DEFICIENCES IN DISARTHRIC CHILDREN
K.A.Tajimuratova — Senior Lecturer
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: dizartriya, motor nutq buzilishi, serebral falaj, nevrologik buzilishlar, disgrafiya, disleksiya,
fonematik idrok, artikulyatsion motorika, prosodiya, nutgiy nafas.

Rezyume. Maqolada dizartriyaning bolalar og‘zaki va yozma nutqiga ko‘rsatadigan ta’siri, uning nevrologik sabablari
hamda yozma nutqda yuzaga keladigan disgrafiya va disleksiya kabi buzilishlar yoritilgan. Shuningdek, yozma nutq
kamchiliklarini bartaraf etishning kompleks logopedik yo‘llari, jumladan, fonematik idrokni rivojlantirish, artikulyatsion-
nafas mashgqlari va grafomotor ko‘nikmalarni shakllantirish masalalari bayon etilgan.

KiroueBble cjioBa: Au3apTprsi, MOTOPHOE pedeBOe HApYIICHUE, NETCKUN IiepeOpalbHbIi mapannd, HEBPOJIOTHICCKUE
HapyuieHus, aucrpadus, auciiekcus, (GOHEeMaTHYECKOe BOCIPHATHE, apTUKYJISALUOHHAS MOTOPHKA, NPOCOIHS, PEYeBOEC
IIbIXaHHUE

Pe3tome. B cratbe paccmaTpuBaercsi BIMSHUE AU3APTPUM Ha YCTHYIO U MUCBbMEHHYIO peub AETel, €€ HEBPOJIOTHUECKHE
MPpUYUHBI, a4 TAKXC TAKHWC HAPYHICHUA MMUCbMEHHOM pe4un, Kak I[I/Icrpa(bl/li{ 1 OUCIICKCHUA. KpOMe TOro, OIIMCBIBAIOTCA
KOMIUICKCHBIC JIOTOINMCAUYECKHUC METOAbI KOPPECKIHU MHUCbMEHHOM pcun, BKIOYasd pa3BUTHC q)OHeMaTI/I‘IeCKOFO
BOCIIPUSTHS, apTUKYJISLIUOHHO-IbIXaTebHbIC YIPAKHEHUS U (OPMUPOBaHHE TPaOMOTOPHBIX HABBIKOB.

Key words: dysarthria, motor speech disorder,cerebral palsy, neurological disorders, dysgraphia, dyslexia, phonemic
perception, articulatory motor skills, prosody, speech breathing.

Summary. The article examines the impact of dysarthria on children’s oral and written speech, its neurological causes,
as well as written speech disorders such as dysgraphia and dyslexia. It also describes comprehensive speech therapy
approaches to correcting written speech, including the development of phonemic perception, articulatory-breathing
exercises, and graphomotor skill formation.

Kirish. Motor buzilishlari bo‘lgan bolalarda ko‘pincha  bolalarning taxminan 20 foizida nutq dizartriya bilan
motor nutq buzilishi dizartriya kuzatiladi, bu holat nutg  bog‘liq [6]. Biz yana gancha bolalarda dizartriya boshqa
uchun ishlatiladigan har ganday yoki barcha mushaklarning  sabablarga ko‘ra paydo bo‘lganini bilmaymiz, ammo
tonusi, kuchi va koordinatsiyasiga ta’sir giladi. Natijada miya falaji va bosh jarohati nutq va til terapiyasiga
yuzaga  keladigan  nutq  giyinchiliklari ~ yengil, murojaat gilishning eng keng targalgan tibbiy sabablaridan
artikulyatsiyasi biroz buzilgan va nafas oluvchi ovozdan  biri bo‘lib qolmoqda. Dizartriyaning nutq buzilishlari
tortib, chuqur, tanib olinadigan so‘zlarni ayta olmaslikka-  nevrologik asosga ega bo‘lganligi sababli, ular bartaraf
cha bo‘lishi mumkin. Arkhipova bergan tuchunchasi: etilmaydi.

Dizartriya — gapirish uchun zarur bo‘lgan mushaklarni Intervensiya bolalarning nutg qobiliyatini maksimal
boshqarishdagi qiyinchiliklar bilan bog‘liq nutq buzilishi  darajada oshirishga intiladi, ularga turli harakatlardan
[1] deb gayd etadi. foydalanishni o‘rgatadi va bu harakatlar uchun yangi

Dizartriya bilan og‘rigan bolalar ko‘pincha yuzaki, harakat dasturlarini yaratadi. A.Lurianing monografiysida:
tartibsiz nafas oladilar, bu esa nutqni qo‘llab-quvvatlash  Yangi harakat xatti-harakatlarini o‘rganish uzoq vaqt
uchun yetarli nafas olishda qiyinchiliklar tug‘diradi.  davomida sezilarli terapiya sarfini oz ichiga olgan intensiv
Dizartrik  bolalarga ko‘pincha muloqotning tabiiy  amaliyotni talab giladi [5] deb yozilgan. Shu sababli,
shakllarini to‘ldirish uchun muloqot vositalari buyuriladi.  dizartriya terapiyasi sog‘ligni saqlash xizmatlariga sezilarli
Birog, amaliyotda ovoz va nutq ishlab chigarishga xarajatlarni keltirib chigarishi mumkin, garchi bolalikdagi
yo‘naltirilgan terapiyani ta’minlashda farq mavjud. Tavsifiy ~ buzilishning tarqalishi kichik bo‘lishi mumkin.
tadgiqotlar terapiya nutgni yaxshilashi mumkinligini T.B.Filicheva va G.V.Chirkina bolalar boshdan
ko‘rsatdi, ammo uning samaradorligi baholanmagan. kechiradigan motor nutq buzilishlarini va bu buzilishlar
Dizartriya nevrologik buzilishlardan kelib chigadi va  keltirib chigaradigan tushunish cheklovlarini kamaytirish
bolalar hayotining erta davrida, tug‘ilishdan oldin, tug‘ilish  uchun nutq va til terapiyasi dizartriya bo‘yicha darsliklarda
paytida yoki tug‘ilgandan keyin, masalan, miya falajida ilgari surilgan deb ta’kidlaydi [2]. Ovoz yo‘llarining barcha
yoki erta bolalik davrida bosh miya shikastlanishi yoki  quyi tizimlariga, nafas olish, burun rezonansi, artikulyatsiya
nevrologik kasallik tufayli yuzaga kelishi mumkin.  va balandlikni nazorat gilishga garatilgan yondashuv odatda
Mulogotdagi giyinchiliklar bolalarning rivojlanishiga katta  tavsiflanadi va nevrologik insult (masalan, insult) dan keyin
ta’sir ko‘rsatadi. Ular bolalar serebral falaji bilan og‘rigan  orttirilgan dizartriya bilan kasallangan Kkattalar uchun
bolalarning hayot sifatini pasaytiradi va bolalarni ijtimoiy  aralashuvlarga o‘xshaydi. Nutq hosil gilishda bir yoki bir
chetlatilish, ta’limdagi muvaffaqiyatsizlik va keyinchalik  nechta quyi tizimga e’tibor qaratadigan davolash, masalan,
ishsizlik xavfiga duchor giladi. bolalarga nafas olishni nazorat qilish va so‘z birikmasi

Adabiyotlar taxlili. R.Levina aytishicha: “Nutq va til  bo‘ylab nutq uchun yetarli bosimni saglashga yordam
terapiyasi bolalarga nafas olish va nutq uchun harakatlarni  berishga qaratilgan bo‘lishi mumkin. Bu bolalarga nafas
boshqarishga yordam berishga va shu bilan birga yanada chigarishning boshida ganday gapirishni boshlashni va
tushunarli bo‘lishga qaratilgan”. Serebral falaji bo‘lgan  gapirishni kichikroq fazalarga bo‘lishni o‘rgatishni o‘z
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ichiga olishi mumkin, shunda ular yetarli hajmni saglab
qgolishlari mumkin.

Intervensiya, shuningdek, og'iz bo‘shlig‘i
mushaklarining anigroq harakatlanishiga imkon berish
uchun bolalarning nutq tezligini sekinlashtirishni oz ichiga
oladi. Strand va Yorkston ham og‘iz bo‘shlig‘i hajmini
oshirish uchun nafas olish kuchini oshirish va nutqda jag
harakatlarini kattaroq qgilish, shuningdek, nutq paytida nafas
yo‘llarini burunga yopishga yordam beradigan nutq va
nutqsiz mashqlardan foydalanishni qo‘llab-quvvatlaydilar
[3].

Artikulyatsiyani  davolash ~ fagat nutg  ishlab
chigarishning boshqga jihatlari hal gilingan yoki hal
gilinayotganda tavsiya etiladi, chunki "nutg tovushlarining
noaniq ishlab chiqarilishi (dizartriyaning eng keng
tarqalgan  perseptiv  xususiyati) shunchaki og‘zaki
artikulyatsiya muammosi emas, balki odatda higildog,
velofaringeal, nafas olish va og‘zaki artikulyatsiya
muammolari natijasidir". Shunday qilib, Yorkston va Love
o‘xshagan mutaxassislar nutg uchun nafas olishni nazorat
gilishni rivojlantirish, fon kuchini oshirish va nutq tezligini
sekinlashtirish ~ orgali ~ anigrog  artikulyatsiya  va
tushunarlilikni  yaxshilashga erishish ~ mumkin deb
hisoblanadi [4:10].

Strandning tadgigotiga ko‘ra, Prosodiya (nutgning
intonatsion  konturlari) va balandlik nazorati uchun
davolash tavsiflangan [10:123,145]. Bu aytilgan so‘zlar va
ishlatilgan pauzalar tezligini nazorat qilish, ovozni ko‘tarish
va ehtimol balandlik o‘zgarishini qo‘llash bo‘yicha
mashglarni oz ichiga oladi. Alohida oromotor harakatlarni
davolash nutqqa ta’sir qilmasligi aniqlanganligi sababli
[12], barcha terapiya nutg ishlab chigarishga qaratilgan
bo‘lib, funksional xususiyatga ega. Bolalikdagi dizartriya
terapiyasi nutq va til terapiyasi darsliklarida tasvirlangan
bo‘lsa-da, uning ta’siri hozircha noma’lum.

Ushbu  sharhning  oldingi  versiyasi  (Yangi
ma’lumotnoma) shuni ko‘rsatdiki, erta orttirilgan dizartriya
bilan og‘rigan bolalar uchun terapiyaning I va II bosqichlari
bo‘yicha kam sonli tadqiqotlar o‘tkazilgan, ammo nazorat
guruhi tadqiqotlari o‘tkazilmagan. Shuning uchun nutq va
til terapevtlari davolash garorlarini asoslash uchun juda
kam dalillarga ega. M.Watson o0‘z magolasida yozichi
boyicha, boshqgalar davolanishdan bosh tortishlari mumkin,
chunki uning samaradorligini ko‘rsatuvchi dalillar yo‘q,
deb ta’kidlaydi [11:133-134].

Tadgiqgot metodlari. Yozma nutq og‘zaki nutqning
shakllanganligi, fonematik jarayonlar, ko‘rish-fazoviy
tasavvurlar va harakat ko‘nikmalariga tayanadigan nutqiy
faoliyatning murakkab shaklidir. Dizartriyali bolalarda
yozma nutqning buzilishi ikkilamchi xarakterga ega bo‘lib,
artikulyatsion motorika, nutgning fonetik-fonematik tomoni
va prosodik komponentlarning buzilishida namoyon
bo‘ladigan markaziy asab tizimining organik shikastlanishi
bilan bog‘liq. Dizartriya bilan og‘rigan bolalarda yozma
nutgning eng keng targalgan buzilishlari disgrafiya va
disleksiya hisoblanadi. Yozma ishlarda tovush-harf tahlili
va sintezi, artikulyatsion yoki akustik jihatdan yagin
tovushlarga mos harflarni almashtirish va aralashtirish,
harflar va bo‘g‘inlarni tushirib qoldirish va o‘rnini
almashtirish, so‘zning bo‘g‘in tuzilishini buzish kabi
doimiy xatolar kuzatiladi. Bu xatolar fonematik idrokning
yetarli darajada  shakllanmaganligini, tovushning
artikulyatsion va grafik obrazlari o‘rtasidagi aloqaning
buzilganligini aks ettiradi.

Yozma nutq buzilishlarining paydo bo‘lishida nutgning
kinestetik asosining shakllanmaganligi muhim rol o‘ynaydi.
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Dizartriya bilan og‘rigan bolalarda  artikulyatsion
harakatlarni anglash qiyin bo‘ladi, bu esa tovushni uning
grafik belgisi bilan aniq moslashtirishga to‘sqinlik qiladi.
Bundan tashqari, ko‘rish-motor  koordinatsiyasining
qiyinligi, yozish sur’atining tadqiqot tavsifiy-analitik usulda
olib borildi.

lImiy adabiyotlar, logopediya va nutq terapiyasiga oid
darsliklar, shuningdek, dizartriya bilan og‘rigan bolalar
nutgini korreksiyalash bo‘yicha mavjud ilmiy tadqiqotlar
tahlil gilindi. Tadgiqot jarayonida quyidagi metodlardan
foydalanildi:

* nazariy manbalarni tahlil gilish va umumlashtirish;

+ dizartriyali bolalarda og‘zaki va yozma nutq
buzilishlarining tipik xususiyatlarini tavsiflash;

* logopedik amaliyotda qo‘llaniladigan korreksion
yondashuvlarni solishtirish.

Tadgiqot empirik tajribaga emas, balki mavjud ilmiy
manbalar va amaliy kuzatishlarga tayangan holda olib
borildi.sekinligi, grafomotor ko‘nikmalarning beqarorligi
gayd etiladi, bu esa yozma ishlarning sifatiga salbiy ta’sir
ko‘rsatadi.

Natijalar. Tahlil natijalari shuni ko‘rsatdiki, dizartriyali
bolalarda yozma nutq buzilishlari asosan quyidagi
ko‘rinishlarda namoyon bo‘ladi:

« tovush-harf tahlili va sintezining buzilishi;

« artikulyatsion yoki akustik jihatdan yaqin tovushlarga
mos harflarni almashtirish va aralashtirish;

* harflar va bo‘g‘inlarni tushirib qoldirish yoki o‘rnini
almashtirish;

* s0°‘zning bo‘g‘in tuzilishini buzish.

Mazkur xatolar fonematik idrokning yetarli darajada
shakllanmaganligi, tovushning artikulyatsion, akustik va
grafik obrazlari o‘rtasidagi bog‘lanishning buzilganligini
ko‘rsatadi. Bundan tashqari, dizartriyali bolalarda mayda
motorikaning sust rivojlanishi, ko‘rish-motor
koordinatsiyasining qiyinligi, yozish sur’atining sekinligi
va grafomotor ko‘nikmalarning beqarorligi aniqlanadi.

Tadqiqot natijalariga ko‘ra, yozma nutq
kamchiliklarining asosiy sabablari quyidagilardan iborat:

1. fonematik idrokning yetarli shakllanmaganligi;

2. artikulyatsion motorikaning buzilishi;

3. mayda motorikaning sust rivojlanishi;

4. markaziy asab tizimidagi nevrologik zararlanishlar.

Dizartriya bilan og‘rigan bolalarda yozma nutq
kamchiliklarini  bartaraf etish kompleks logopedik
yondashuvni talab giladi va bosgichma-bosgich amalga
oshiriladi. Korreksion ish og‘zaki nutqni
normallashtirishdan boshlanadi: artikulyatsion motorikani
rivojlantirish, tovushlarni qo‘yish va avtomatlashtirish,
fonematik idrok va eshitish analizini shakllantirish.

Navbatdagi bosgich tovush, bo‘g‘in, so‘z va gap sathida
lisoniy tahlil va sintezni shakllantirishdir. Tovush-harf
bog‘lanishlarini rivojlantirish, artikulyatsion va akustik
belgilariga ko‘ra o‘xshash tovushlarni farqlash, bo‘g‘in va
morfemalarni tahlil qilish ko‘nikmalarini shakllantirishga
alohida e’tibor qaratilmoqda. Ko‘rgazmali sxemalar, taktil
va kinestetik tayanchlardan foydalanish materialni puxtaroq
o‘zlashtirishga yordam beradi. Grafomotor ko‘nikmalarni
korreksiyalash qo‘l harakatlarining aniqligi, koordinatsiyasi
va ritmikligini  rivojlantirishga  garatilgan. Mayda
motorikani rivojlantirish, fazoviy mo‘ljal olish va ko‘rish
gobiliyatini rivojlantirish mashglarini kiritish yozish sifatini
oshirish va bolaning charchog‘ini kamaytirish imkonini
beradi.

Yozma nutg ustida ishlash diggat, xotira va ixtiyoriy
faoliyatni tartibga solishni rivojlantirish bilan chambarchas
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bog‘liq holda amalga oshiriladi.Shunday qilib, dizartriyali
bolalarda yozma nutqdagi kamchiliklarni bartaraf etish
og‘zaki va yozma nutq shakllariga, sensomotor va kognitiv
funksiyalarga kompleks ta’sir ko‘rsatishga asoslangan uzoq
muddatli va tizimli jarayondir. Maqgsadga yo‘naltirilgan
logopedik ish o‘ziga xos xatolar sonini kamaytirishga,
barqaror yozma ko‘nikmalarni shakllantirishga va
dizartriyali bolalarning o‘quv muvaffagiyatini oshirishga
yordam beradi.

Muhokama. Olingan natijalar shuni ko‘rsatadiki,
dizartriyali bolalarda yozma nutq buzilishlarini bartaraf
etish fagat yozishga qaratilgan mashglar bilan cheklanib
golmasligi lozim. Korreksion ish kompleks va tizimli
yondashuv asosida olib borilishi zarur. Avvalo og‘zaki
nutgni normallashtirish-artikulyatsion motorikani
rivojlantirish, nutgiy nafasni shakllantirish, tovushlarni
go‘yish va avtomatlashtirish muhim ahamiyatga ega.

Keyingi bosgichda fonematik idrokni rivojlantirish,
tovush-harf bog‘lanishlarini mustahkamlash, bo‘g‘in va
morfemalarni tahlil qilish ko‘nikmalarini shakllantirish
lozim. Ko‘rgazmali sxemalar, taktil va kinestetik
tayanchlardan  foydalanish  materialni  o‘zlashtirishni
yengillashtiradi. Grafomotor ko‘nikmalarni rivojlantirishga
garatilgan mashqglar esa yozish sifatini oshirish va bolaning
charchog‘ini kamaytirishga xizmat qiladi. Shuningdek,
yozma nutq ustida ishlash diggat, xotira va ixtiyoriy
faoliyatni rivojlantirish bilan uzviy bog‘liq holda olib
borilishi kerak.

Yozma nutq kamchiliklarining kelib chigish sabablari

Dizartrik bolalarda yozma nutq buzilishlari quyidagi
omillar bilan izohlanadi:

1. Fonematik idrokning yetarli shakllanmaganligi —
tovushlarni eshitish va farglash qobiliyatining pastligi
yozma nutqda xatolarga olib keladi.

2. Artikulyatsion motorikaning buzilishi — tovushlarning
noto‘g‘ri talaffuzi ularning yozuvda ham noto‘g‘ri aks
etishiga sabab bo‘ladi.

3. Mayda motorikaning sust rivojlanishi — qo‘l va
barmoq harakatlarining noanigligi yozuv sifatiga salbiy
ta’sir ko‘rsatadi.

4. Nevrologik omillar — markaziy nerv tizimidagi
zararlanish ~ yozma  nutgni  boshgaruvchi  psixik
jarayonlarning yetarli ishlamasligiga olib keladi.

Yozma nutg kamchiliklarini bartaraf etish yo‘llari:

Dizartrik bolalarda yozma nutgni korreksiyalash
kompleks va tizimli yondashuvni talab etadi. Asosiy
yo‘nalishlar quyidagilardan iborat:

e Fonematik idrokni rivojlantirish: Tovushlarni farglash,
so‘z tarkibidagi tovush o‘rnini aniglash va fonematik tahlil
mashglari  yozma  nutgni  shakllantirishda ~ muhim
ahamiyatga ega.

o Artikulyatsion va nafas mashglari: Artikulyatsion
gimnastika va nutgiy nafasni rivojlantirish mashglari
og‘zaki nutqni barqarorlashtiradi, bu esa yozma nutq uchun
asos yaratadi.

o Grafomotor ko‘nikmalarni rivojlantirish: Chiziqlar,
geometrik  shakllar  chizish, nugtalarni birlashtirish,
shuningdek, mayda motorikani rivojlantiruvchi mashglar
yozish jarayonini yengillashtiradi. Bosgichma-bosgich
yozma ishlar-so‘zlarni  bo‘g‘inlab  yozish,  vizual
tayanchlardan foydalanish va individual yondashuv asosida
mashg‘ulotlar olib borish tavsiya etiladi.

Xulosa va tavsiyalar. Dizartriya bolalik davrida
uchraydigan murakkab motor nutq buzilishi bo‘lib,
markaziy asab tizimining organik shikastlanishi natijasida
yuzaga keladi va nutg apparati mushaklarining tonusi,
kuchi hamda koordinatsiyasini buzadi. Ushbu holat nafagat
og‘zaki nutqning shakllanishiga, balki yozma nutqning
rivojlanishiga ham salbiy ta’sir ko‘rsatadi.

Dizartriyali  bolalarda yozma nutq buzilishlari
ikkilamchi xarakterga ega bo‘lib, fonematik idrokning
yetarli shakllanmaganligi, artikulyatsion motorikaning
buzilishi, mayda motorikaning sust rivojlanishi hamda
nevrologik omillar bilan chambarchas bog‘liqdir.

Tadgiqgot natijalari shuni ko‘rsatadiki, dizartriya bilan
og‘rigan bolalarda yozma nutqda disgrafiya va disleksiya
kabi buzilishlar keng tarqalgan bo‘lib, ular tovush-harf
tahlili va sintezidagi xatolar, fonetik va grafik jihatdan
o‘xshash tovushlarni almashtirish, bo‘g‘in tuzilmasining
buzilishi bilan namoyon bo‘ladi. Bu holat tovushning

artikulyatsion, akustik va grafik obrazlari o‘rtasidagi
bog‘lanishning yetarli darajada  shakllanmaganligini
tasdiglaydi.

Dizartriyali bolalarda yozma nutq kamchiliklarini

bartaraf etish kompleks va tizimli logopedik yondashuvni
talab qiladi. Korreksion ish avvalo og‘zaki nutqni
normallashtirishdan ~ boshlanib, ~ fonematik  idrokni
rivojlantirish, artikulyatsion va nafas mashglarini bajarish,
grafomotor ko‘nikmalarni mustahkamlash hamda kognitiv
jarayonlarni rivojlantirish bilan izchil davom ettirilishi
lozim. Ushbu bosgichma-bosgich yondashuv yozma
nutqdagi o‘ziga xos xatolar sonini kamaytirishga, barqaror
yozma ko‘nikmalarni shakllantirishga va dizartriyali
bolalarning o‘quv faoliyatidagi muvaffaqiyatini oshirishga
xizmat giladi.
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CBLT IN DEVELOPING LISTENING SKILLS
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CBLT B PA3BBUTUU HABBIKOB YCJIYIIAHUS
X.C.Ymapxy:kaeBa — cmapuiuil npenooasamens
Tawxenmckuil ynusepcumem uH@OpMayUOHHbIX mexnono2uii umenu Myxammaoa anv-Xopesmu

EShITISh KO‘NIKMALARINI RIVOJLANTIRIShDA CBLT
X.S.Umarxo‘jayeva — katta o ‘gituvchi
Muhammad al-Xorazmiy nomidagi Toshkent axborot texnologiyalari universiteti

Tayanch so‘zlar: CBLT, tinglab tushunish ko‘nikmalari, nutqiy kompetensiya, idrok (receptive) ko‘nikmalari,
scaffolding texnikalari, tahliliy fikrlash.

Rezyume. Ushbu maqola CBLTning tinglab tushunish ko‘nikmalarini rivojlantirishdagi samarali rolini tahlil giladi.
Tinglash, gapirish va yozish ko‘nikmalariga oid vazifalarni autentik mazmun bilan uyg‘unlashtirish hamda skafolding
strategiyalarini qo‘llash orqali tushunishni chuqurlashtirish, nutqiy kompetensiyani shakllantirish mumkinligi ko‘rsatildi.
Materiallarni  tanlashdagi murakkabliklarga garamay, CBLT tilni rivojlantirish va akademik hamda kasbiy
kommunikatsiyaga tayyorgarlik ko‘rishda samarali va pedagogik jihatdan asoslangan yondashuvni tagdim etadi.

KiroueBbie ciaoBa: CBLT, HABBIKM ayAUPOBAHHA, AWCKYPCHUBHAA KOMIICTCHIUA, PCUCIITUBHBIC HABBIKH, MCTO/bI
negaroruueckoro conposoxaenus (scaffolding), ananutnaeckoe MbIIUICHHE.

Pe3rome. JlaHHas cTaThs aHAMM3UPYET 3PPEKTHBHOCTh 00yUeHHS s3bIKYy Ha ocHOBe coxaepkanus (CBLT) B pa3Butun
HABBIKOB ayAWpPOBaHUA. HOKaBaHO, 4YTO COYCTAHUC SaﬂaHI/Iﬁ Ha ayaAupoOBaHHUC, YCTHYHO M TIHNCBMCHHYIO DEYb C
ayTEeHTUYHBIM COZEp)KaHUEeM, a TaKKe NPUMEHEHHE CTpaTreruil ckaddonauHra cnocoOCTByeT YriayOJeHUIO MOHUMaHMUS,
(1)OpMI/Ip0BaHI/I}O ,Z[HCKprHBHOﬁ KOMIICTCHIIUKN H o0ecIeueHuIo JAOJTOCPOYHOTO YCBOCHUA 3HAHWM. HeCMOTp?I Ha
TPYAHOCTH, CBSI3aHHBIC C KOTHUTHBHOW HArpy3koil u mogdoopom marepuanoB, CBLT mpencrasiser coboit 3¢ ek THBHBIN 1
neaaroru4yeCKu O6OCHOB3HHLII>1 MOAXOJ K pa3BUTHUIO A3BIKOBBIX HABBIKOB M IMOJATOTOBKE CTYJACHTOB K aKaﬂeMquCKOﬁ )41
po¢eCCHOHATHHON KOMMYHUKAIIHH.

Key words: CBLT, listening skills, discourse competence, receptive skills, scaffolding techniques, analytical thinking.

Summary. This article explores the role of Content-Based Language Teaching (CBLT) in developing listening skills
among non-linguistic learners. It highlights how integrating authentic content with listening, speaking, and writing tasks,
along with scaffolding strategies, enhances comprehension, discourse competence, and long-term retention. Despite
challenge such as material selection, CBLT provides an effective framework for holistic language development and
preparation for academic and professional communication.

Introduction. Listening comprehension is widely learners focus on understanding ideas rather than isolated
recognized as one of the most challenging yet essential  linguistic forms. Krashen’s Input Hypothesis (1985) further
language skills for academic success and professional  supports this approach, emphasizing the necessity of
communication. While learners often acquire reading or  comprehensible input for language acquisition. CBLT
writing skills through traditional language instruction, ensures that learners receive input that is both challenging
listening is frequently neglected or inadequately addressed.  and meaningful by integrating language instruction with
Many students struggle to process authentic speech, subject-specific content. Vygotsky’s socio-cultural theory
particularly when it involves complex vocabulary, varying  also underlines the importance of social interaction,
accents, fast speech rates, or domain-specific terminology.  scaffolding, and collaborative learning, which are
Conventional approaches, which often prioritize grammar  embedded in CBLT methodologies.

and vocabulary in isolation, fail to provide sufficient Listening comprehension itself is a complex cognitive
exposure to real-world language use, resulting in  process, involving both bottom-up and top-down strategies.
inadequate listening proficiency. Bottom-up  processing requires learners to decode

Content-Based Language Teaching (CBLT) offers an  phonological, lexical, and grammatical information,
alternative framework by integrating language learning  whereas top-down processing relies on prior knowledge,
with meaningful subject-matter content. Unlike traditional ~ context, and inference-making. Vandergrift (2007)
methods that separate language instruction from content  highlights that effective listening instruction must include
learning, CBLT immerses learners in authentic materials  exposure to authentic, meaningful materials and encourage
and real communicative contexts. As students engage with  active engagement with the input. CBLT addresses these
content, they naturally acquire linguistic features while  requirements by providing learners with lectures, expert
simultaneously developing subject-matter knowledge. This  interviews, documentaries, and other content-rich
dual-focus approach is particularly beneficial in developing  resources. This approach not only develops linguistic
listening skills, as it exposes learners to complex discourse, competence but also enhances learners’ cognitive abilities,
technical vocabulary, and authentic speech patterns. The academic literacy, and critical thinking.

present article explores the theoretical foundations, Research indicates that CBLT effectively enhances
pedagogical benefits, and methodological considerations of  vocabulary acquisition, grammatical awareness, and
CBLT in the development of listening comprehension. discourse competence. Through repeated exposure to

Literature Review and methodology. CBLT is technical terms, multiword expressions, and context-
grounded in communicative language teaching principles  dependent phrases, learners develop stronger comprehen-
and research on second language acquisition. According to  sion and long-term retention. Moreover, CBLT familiarizes
Brinton, Snow, and Wesche (1989), meaningful content  students with common discourse structures—such as cause—
provides an effective context for language learning, as effect, problem-solution, and compare—contrast-which
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supports their ability to understand complex spoken texts.
This approach has also been shown to increase learner
motivation, as the integration of discipline-specific or
professionally relevant content creates a meaningful and
engaging learning environment. Furthermore, CBLT
naturally integrates listening with other language skills,
including speaking and writing, thereby mirroring real
communicative situations and reinforcing overall language
development.

A central methodological principle of CBLT is the
careful selection of relevant and meaningful content.
Listening materials must correspond to learners’ academic
or professional needs in order to enhance engagement and
facilitate comprehension. Authentic materials such as
lectures, tutorials, expert interviews, and documentaries
provide rich contexts in which learners can simultaneously
acquire  linguistic competence and  subject-matter
knowledge. Equally important is the alignment of content
and language objectives. In a typical CBLT lesson, learners
are guided to identify key vocabulary, observe grammatical
patterns, and recognize discourse structures while
processing content-specific information.

Scaffolding constitutes another essential component of
CBLT methodology. Pre-listening activities including
predicting content, reviewing technical vocabulary, and
activating prior knowledge help reduce cognitive load and
prepare learners for effective comprehension. During the
listening phase, students carry out targeted tasks such as
focused listening, note-taking, and extracting key
information.  Post-listening  activities  summarizing,
discussing, interpreting, and engaging in problem-solving
tasks consolidate comprehension and promote higher-order
thinking skills. Throughout these stages, the teacher acts as
a facilitator, guiding learners through both linguistic and
content-related tasks, providing necessary support, and
fostering collaborative learning.

Despite its strengths, the implementation of CBLT can
present several challenges. Teachers may have difficulty
locating appropriate authentic materials, and learners with
limited background knowledge of the content may
experience increased cognitive demands. Therefore, careful
lesson sequencing, gradual progression of task difficulty,
and well designed scaffolding strategies are essential for
ensuring that learners benefit fully from CBLT based
instruction.

Discussion and Findings. Integration of listening with
other skills further strengthens learning outcomes. For
example, learners may listen to a lecture and subsequently
summarize the main points, participate in discussions, or
produce written reflections. These tasks reinforce compre-
hension, encourage active engagement, and promote long-
term retention of both language and content knowledge.

Moreover, CBLT equips learners with the ability to process
complex spoken input in real-world academic and profes-
sional contexts, thereby improving their readiness for high-

er education and workplace communication (see Table 1).
Table 1. CBLT Listening Tasks, Skills,
and Learning Outcomes

Listening : ; Learning
Task Skills | Scaffolding Outcome
Pre-teach
S vocabulary; | Better compre-
tlc_)lfeti?L:Pgs Srlijg?r?qa activate hension; reduced
9 prior cognitive load
knowledge
Reinforced
Summarizi o Guided retention of
ng content Writing prompts language and
content
Participati Teacher Active
ngin Sp;ﬁak— guidance; engagement;
discussions 9 peer support | critical thinking
Writing Writi Structured COQSOI'?agon_ of
reflections riting guidelines | . nowteage,
improved writing
Listening Ll'rféef Step-by- DIS(;:)%Ltje:zi é:.om—
o Speak- step tasks; readiness for
authentic - repeated
materials ing/ listenin real-world
Writing 9 communication

The evidence suggests that, although CBLT requires
careful planning and scaffolding, its benefits outweigh its
challenges. It fosters holistic language development, com-
bining lexical, grammatical, and discourse competencies
with content understanding, cognitive engagement, and
motivational enhancement. Consequently, CBLT represents
an effective and pedagogically justified framework for
teaching listening skills in a variety of educational settings.

Conclusion.  Content-Based Language Teaching
(CBLT) provides a theoretically grounded and practical
framework for developing listening skills by integrating
language learning with meaningful academic or profession-
al content. Research indicates that CBLT enhances learn-
ers’ vocabulary, grammatical awareness, discourse compe-
tence, and cognitive engagement. Using authentic materials
and structured scaffolding promotes comprehension, moti-
vation, and long-term retention, making CBLT a highly
effective approach for listening instruction. Despite requir-
ing careful planning and teacher expertise, CBLT equips
learners to process real-world spoken input and fosters
active engagement with ideas. Future research should
investigate its applications across different disciplines, its
effectiveness in digital learning environments, and its
impact on learner autonomy and long-term proficiency.
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BO‘LAJAK JISMONIY TARBIYA O‘QITUVChILARINING PEDAGOGIK TAYYORGARLIGI
HOLATINI DIAGNOSTIKA QILISh: TAHLILIY-DIAGNOSTIK TADQIQOT NATIJALARI VA
MODERNIZATSIYALASh YO‘NALIShLARI
A.K.Utepbergenov — biologiya fanlari nomzodi, professor
Ajiniyoz nomidagi Nukus davlat pedagogika instituti

MEJATOI'MYECKAS MMOJIOTOBKA BYAYIIUX YYUTEJENR ®U3KY.JIbTYPbI JUATHOCTUKA
COCTOSIHUSA: PE3YJIbTAThI AHAJIUTUKO-IUATHOCTUUYECKUX UCCJIEJOBAHUM
N OBJIACTU MOJEPHU3AIIUU
A.K.YTenGepreHoB — kanoudam OU0I02U4ecKux HayK, npogeccop
Hyxyccekuii 2ocyoapcmeennulii nedazo2uieckuil uHCmumym umenu Axrcunusiza

PEDAGOGICAL TRAINING OF FUTURE PHYSICAL EDUCATION TEACHERS
DIAGNOSIS OF THE STATE: RESULTS OF ANALYTICAL-DIAGNOSTIC RESEARCH AND
MODERNIZATION AREAS
A.K.Utepbergenov — candidate of biological sciences, professor
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: pedagogik tayyorgarlik, akmeologik yondashuv, diagnostika, kashiy kompetensiya, modernizatsiya,
jismoniy tarbiya, tahliliy-diagnostik tadgigot.

Rezyume. Magolada bo‘lajak jismoniy tarbiya o‘gituvchilarining pedagogik tayyorgarligi holatini aniglashga garatilgan
tahliliy-diagnostik tadgiqot natijalari bayon etilgan. Pedagogik tayyorgarlik sifatini oshirish hamda talabalarning kasbiy
yetukligini rivojlantirishda akmeologik yondashuvni joriy etish zarurligi asoslab berilgan. Olingan diagnostik ma’lumotlar
asosida ta’lim jarayonini modernizatsiyalash yo‘nalishlari belgilangan.

KarueBble cJioBa: IIeaarorudyceCkasa IMnoAroToBKa, aKMEOJIOTHYCCKHI nmoaxoa, AHUArHoCTHKaA, HpO(I)eCCI/IOHaJILHaFI
KOMICTCHTHOCTh, MOJACPHU3AIIN, (I)I/ISI/I‘IG)CKEIH KyJIbTYpa, aHAJIMTUKO-AUAaTrHOCTUYCCKOC UCCIICAOBAaHUC.

Pe3ome. B CTaThC MpeACTaBJICHBL PE3yIbTAThL AHAJIUTUKO-TUAarHOCTUYCCKOI'O HCCIICAOBAHUA COCTOsSHHUA
MeTarOTMYeCcKON TOATOTOBKU Oymymmx yuwrened (uudeckod KymbTypsl. OOOCHOBaHAa HEOOXOIMMOCTH BHEAPCHHS
AKMCOJIOTHYCCKOI'O IoAxoJa MJId ITOBBIIICHHUA Kad€CTBa HpO(i)éCCI/IOHaJ'[LHOI\/'I NOATOTOBKHU W PA3BUTUA nenarorﬂqecxoﬁ
3pesiocTu cTyneHToB. OmpeeneHbl HalpaBieHUs MOJEpPHHM3AIMH 00pa3oBaTeNLHOTO MPOllecca Ha OCHOBE CHUCTEMHOTO
aHaJin3a MOJYUYCHHBIX TUArHOCTUICCKUX JTaHHBIX.

Key words: pedagogical training, acmeological approach, diagnostics, professional competence, modernization,
physical education, analytical-diagnostic research.

Summary. The article presents the results of an analytical and diagnostic study of the pedagogical training of future
physical education teachers. The necessity of implementing the acmeological approach to improve professional training
quality and develop students’ pedagogical maturity is substantiated. Key directions for the modernization of the educational
process are identified and theoretically justified based on the diagnostic data.

Kirish. Oliy pedagogik ta’lim tizimining zamonaviy  1990; Kenni, Uilmor va Kostill, 2022; Muslimov, 2007).
taraqqiyoti jismoniy tarbiya o‘qituvchisini tayyorlashning Tadgiqotning tajriba bazasi respublikaning uchta oliy
an’anaviy modelidan talabalarning kasbiy malakasi va ta’lim muassasasini o‘z ichiga olib, unda "Jismoniy
shaxsiy yetukligini baholashga asoslangan akmeologik madaniyat" yo‘nalishi bo‘yicha 186 nafar talaba ishtirok
yo‘naltirilgan  modelga o‘tishni taqozo etmoqda. etdi. Qiyosiy-diagnostik tahlil kasbiy yo‘nalganlik,
Tahliliy-diagnostik tadqiqotlar o‘tkazish orqali pedagogik pedagogik tafakkur va o‘z-o‘zini rivojlantirishga tayyorlik
tayyorgarlikning bugungi holatini xolisona baholash, mezonlari bo‘yicha dinamikada o‘tkazildi (Ma’murov,
muammoli sohalarni aniqlash va uni zamonaviy ta’lim  2017; Begimqulov, 2007; Xoligov, 2011).
talablariga muvofiq takomillashtirish bo‘yicha ustuvor Olingan natijalar korrelyatsion va omilli tahlil usullari-
yo‘nalishlarni belgilash mumkin bo‘ladi. dan foydalangan holda statistik ishlov berilgan (Kenney et

Adabiyotlar tahlili va metodologiya. Tadgigot al., 2022; Krumskaya, 2018), bu esa diagnostik xulosalar-
bo‘lajak jismoniy tarbiya o‘gituvchilarining pedagogik  ning ishonchliligi va takrorlanuvchanligini ta’minladi.
tayyorgarlik darajasini kompleks baholashni ta’minlovchi Tadqgigot natijalari va ularning muhokamasi.
tizimli-faoliyatli va akmeologik yondashuvlar doirasida  Diagnostik materiallar tahlili shuni ko‘rsatdiki, bo‘lajak
amalga oshirildi (Derkach, 2004; Kuzmina, 1995; Andreev, jismoniy tarbiya o‘gituvchilarining pedagogik tayyorgarlik
1996). Metodologiyaga shaxsning kasbiy yetukligi  darajasi barcha asosiy mezonlar bo‘yicha bir xil emasligi
to‘g‘risidagi qoidalar asos bo‘lgan (Rean va Ribalko, 2002;  bilan tavsiflanadi. Kasbiy faoliyatga motivatsiya va o‘z-
Bondarevskaya, 2000) va pedagogning kompetensiyaviy  o‘zini rivojlantirishga yo‘nalganlik ko‘rsatkichlari bo‘yicha
modeli (Bandura, 1995; Rogers, 1961). eng yuqgori daraja aniglangan (Bandura, 1995; Frankl,

Obyektiv ma’lumotlarni olish uchun pedagogik diag- 1990), pedagogik loyihalash va refleksiv tahlil gilish
nostika, so‘rovnoma, o°‘z-o‘zini baholash va ekspert ko‘nikmalari yetarlicha ifodalanmagan (Ma’murov, 2017;
baholash usullaridan foydalanildi (Azizxo‘jayeva, 2003;  Muslimov, 2007).

Tolipov va Usmonboyeva, 2006). Talabalarning moti- Tadgiqgot davomida talabalarning 27 foizi yuqori, 49
vatsion-qadriyatli ustanovkalari, refleksiv ko‘nikmalari va  foizi o‘rta va 24 foizi past darajadagi pedagogik
kommunikativ kompetensiyalari tahlili qo‘llanilgan (Frankl, =~ kompetentlikka ega ekanligi aniglandi. Kommunikativ
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madaniyat, pedagogik jarayonni rejalashtirish va uni o‘z-
o‘zini baholash qobiliyati eng muammoli bo‘lib chiqdi
(Azizxo‘jayeva, 2003; Xoliqov, 2011). Ushbu natijalar
Kuzmina (1995) va Derkach (2004) ishlarida keltirilgan
kuzatuvlarga mos keladi, ularda akmeologik yetuklik
kashiy va shaxsiy fazilatlarning sintezi sifatida talgin
gilinadi.

Tadgigotning oldingi  bosgichlari natijalari  bilan
ma’lumotlarning qiyosiy tahlili akmeologik yo‘naltirilgan
texnologiyalar elementlaridan foydalanilgan guruhlarda
ijobiy dinamikani ko‘rsatdi (Tolipov, Usmonboyeva, 2006;
Begimqulov, 2007). Bu talabalarning o°z-o‘zini baholash,
mas’uliyat va tashabbuskorlik darajasini oshirishda
namoyon bo‘ldi.

Olingan ma’lumotlar akmeologik yondashuv asosida
pedagogik tayyorgarlikni tashxislash ta’lim sifatini
monitoring qilish va boshgarishning samarali vositasi
ekanligini tasdiglaydi (Kenney, Wilmore, Costill, 2022;
Bondarevskaya, 2000; Andreev, 1996). U kashiy kompe-
tentlik kamchiliklarini aniglash va kashiy rivojlanishning
individual trayektoriyalarini shakllantirish imkonini beradi.

Tadqgiqot usullari. Tadgigotning obyekti sifatida
bo‘lajak jismoniy tarbiya o‘qituvchisining pedagogik ta’lim
nazariyasi va amaliyotining akmeologik asoslarini
takomillashtirish jarayoni olingan. Tajriba-sinov bazasi
sifatida Buxoro davlat pedagogika instituti, Jizzax davlat
pedagogika universiteti va Ajiniyoz nomidagi Nukus davlat
pedagogika institutlari tanlab olindi. Tajriba-sinovda
"Jismoniy madaniyat" bakalavriat ta’lim yo‘nalishining
511 nafar talabasi ishtirok etdi.

e Tadgigot magsadlarini amalga
quyidagi usullar majmuasi qo‘llanildi:

Nazariy metodlar - ilmiy manbalarni tahlil va sintez
gilish (Derkach, 2004; Kuzmina, 1995; Bandura, 1995),
pedagogik tizimlarni modellashtirish va giyosiy-chog‘ish-
tirma tahlil (Andreev, 1996; Bondarevskaya, 2000).

e Empirik metodlar — pedagogik kuzatuv, so‘rovnoma,
test, o0°‘z-o‘zini baholash va talabalarning pedagogik
kompetentlik darajasini ekspert baholash (Azizxo‘jayeva,
2003; Ma’murov, 2017).

¢ Diagnostik  muolajalar kasbiy  yo‘nalganlik,
motivatsiya, refleksiv va kommunikativ ko‘nikmalarni
baholash metodikalari (Tolipov, Usmonboyeva, 2006;
Muslimov, 2007).

Ma’lumotlarni matematik-statistik qayta ishlash
farglarning ishonchliligini  tekshirish  uchun  Pirson
korrelyatsiya koeffitsiyentlari va 2 mezonidan foydalanish
(Kenney, Wilmore & Costill, 2022).

oshirish  uchun

1-jadval. Talabalarning pedagogik kompetentlik
darajalari ko‘rsatkichlari (tajribagacha)
Ne Baholash Yuqori | O‘rtacha | Past
mezonlari daraja | daraja | daraja
(%) (%) (%)
1 | Motivatsion- 29,4 51,2 19,4
gadriyatli
2 | Kognitiv (bilim) 23,8 55,6 20,6
3 | Faoliyatli 211 49,7 29,2
(amaliy-tatbigiy)
4 | Refleksiv- 18,6 50,8 30,6
baholovchi
Jami o‘rtacha qiymat 23,2 51,8 25,0

Manba: eksperimental diagnostika materiallari bo‘yicha
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muallif tomonidan tuzilgan (Buxoro DPI, Jizzax DPU,
Ajiniyoz nomidagi Nukus DPI).

2-jadval. Talabalarning akmeologik tayyorgarligini
rivojlantirish dinamikasi (tajribadan oldin va keyin)

Ne Baholash Tajribada | Tajribad ot
. . - O¢sish
mezonlari n oldin an keyin (+1-)
(%) (%)
1| Motivatsion- 29,4 468 | +174
gadriyatli
2 | Kognitiv 23,8 43,2 +19,4
3 | Faoliyatga oid 21,1 39,5 +18,4
4 | Refleksiv 18,6 38,9 +20,3
O‘rtacha rivojla-
nish ko‘rsatkichi 232 42,1 +18.9
Manba: pedagogik kompetentlik mezonlari bo‘yicha
talabalarning  so‘rovnoma va 0‘z-o0°‘zini  baholash

ma’lumotlariga mualliflik ishlovi.
O¢quv yurtlatri bo‘yicha diggnostik natijalarning
taqqosiy tahlili

Kasbga yo'nalish  Tafakkur yuritish ljtimoiy muloqot

100%

80%

60%

40%

20%

0%

B Bukhora DPI M Jizzax DPI Nukus DPI

O‘“quv yurtlatri bo‘yicha diagnostic
natijalarning giyosiy tahlili

Xulosalar va tavsiyalar. Bo‘lajak jismoniy tarbiya
o‘qituvchilarining pedagogik tayyorgarligi holatini tahliliy-
diagnostik o‘rganish umumiy tendensiyalar va muammoli
sohalarni aniglash imkonini berdi. Diagnostika natijalari
shuni ko‘rsatdiki, talabalarning pedagogik kompetentli-
gining shakllanganlik darajasi aksariyat hollarda o‘rta dara-
jada bo‘lib, eng past ko‘rsatkichlar kasbiy tayyorgarlikning
refleksiv va kommunikativ komponentlariga to‘g ri keladi.

Uchta pedagogika oliy ta’lim muassasasi (Buxoro,
Jizzax va Nukus) ning qiyosiy tahlili pedagogik ta’lim
mazmuni va texnologiyasiga akmeologik yondashuvni
tizimli joriy etish zarurligini tasdigladi. Tayyorgarlikning
akmeologik modeli bo‘lajak mutaxassisning kasbiy
yetukligi, motivatsiyasi va o0°‘z-o‘zini rivojlantirishning
magsadli rivojlanishini ta’minlaydi.

Pedagogik ta’limni  takomillashtirish
quyidagilar tavsiya etiladi:

- oliy ta’lim muassasalari amaliyotiga akmeologik
yo‘naltirilgan tashxis usullarini joriy etish;

- talabalarning loyihalash va o0°z-o°zini tahlil qilish
ko‘nikmalarini  rivojlantirishga  qaratilgan =~ moduli
dasturlarni ishlab chigish;

- raqamli vositalar va so‘rovnomalardan foydalanib,
kasbiy layogat monitoringini tashkil etish;

- talabalarning o‘z-o‘zini rivojlantirish va pedagogik
mahorat masalalari bo‘yicha ilmiy-tadgiqot faoliyatini
kengaytirish.

Ushbu tavsiyalarning amalga oshirilishi pedagog kadrlar
tayyorlash tizimini zamonaviylashtirish va uning ta’lim
sifatiga qo‘yilayotgan hozirgi zamon talablariga mosligini
ta’minlash imkonini beradi.

magqsadida
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Talim - tarbiya teoriyas1 ham metodikasi

KOMPETENTLI YONDAShUV ASOSIDA “KARBON KISLOTALAR”
MODULINI O‘QITIShNI TAKOMILLAShTIRISh
M.B.Artiqov — pedagogika fanlari bo ‘yicha falsafa doktori
M.R.Sherimmatova — magistrant
N.J.Rahimboyeva — magistrant
S.R.Sherimmatova — talaba
Ajiniyoz nomidagi Nukus davlat pedagogika instituti

YJIYUYHIEHUE NPENNIOJABAHUS MOAYJISA «YTJIEPOJAHBIE KUCJIOTbBI»
HA OCHOBE KOMIIETEHTHOI'O IOAXOJA
M.B.ApTHKOB — dokmop ¢unocoduu 6 obracmu neoazocuiecKux HayK
M.P.lllepummaroBa — mazucmpanmxa
H.l:xx.PaxumboeBa — macucmpanmra
C.P.lllepummaroBa — cmydenmka
Hyxycekuii 2ocyoapcmeennulii nedazo2uieckuil UHCmumym umeru Axicunusza

IMPROVING THE TEACHING OF THE “CARBON ACIDS”
MODULE BASED ON A COMPETENT APPROACH
M.B.Artikov — doctor of philosophy in pedagogical sciences
M.R.Sherimmatova — master's student
N.J.Rakhimbaeva — master's student
S.R.Sherimmatova — student
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: karbon kislotalarning kimyoviy va fizikaviy xossalari, zamonaviy pedagogik texnologiyalar, “ASDL”
metodi va ragamli vositalar (simulyatorlar, mobil ilovalar, onlayn testlar), nostandart topshiriglar, interfaol ta’lim, tajriba va
tadgigot, kompetensiya va texnologik yondashuv.

Rezyume. Ushbu maqolada “Kompetentli yondashuv asosida “Karbon kislotalar” modulini o‘qitishni takomillashtirish”
mavzusini zamonaviy pedagogik texnologiyalar asosida o‘qitish yondashuvlari tahlil qgilinadi. “ASDL” metodi va raqamli
vositalar (simulyatorlar, mobil ilovalar, onlayn testlar)dan foydalanish orqali o‘quvchilarning mustaqil bilim olish, tahlil
qilish va amaliy tadqiqot o‘tkazish ko‘nikmalarini rivojlantirish magsad qilingan.

KiroueBble cj1oBa: XUMHYECKUE H (1)I/ISI/I‘I€CKI/IC CBOMCTBaA Kap6OHOBLIX KHCJIOT, COBPEMCEHHBIC NEAArOrMYCCKUC TEXHO-
norun, Metox "ASDL" u mudpoBsie cpeactsa (CUMYISTOPE], MOOWIBHBIC TIPIIOKEHHUS, OHIIAHH-TECTHl), HECTaHJAPTHRIC
3aJaHusl, MTHTCPAKTUBHOC 06yquHe, OKCIICPUMEHT U UCCIICNOBAaHUC, KOMIICTCHTHOCTD U TEXHOJOTHYECKUI Ioaxon.

Pe3iome. B I[aHHOﬁ CTAaTbC AHAJIU3UPYIOTCA MNOAXOAbI K MPCHOAaBAHHUIO TCMbL "COBepLHeHCTBOBaHI/Ie nperoaBaHus
MOoAyJid "Kap60HOBLIG KHCJIOTHI" Ha OCHOBE KOMIIETEHTHOCTHOI'O nonxoz[a" Ha OCHOBC COBPCMCHHBIX MNEAArOru4eCcKmux
TEXHOJIOTHH. I_[em)}o ABJIACTCA Pa3sBUTUC Yy YyUalllUXCA HABBIKOB CaMOCTOATEIBHOI'O o6yquH${, aHaliu3a U MOPOBCIACHUA
MPAKTUIECKUX HCCIICOBAHUI IMOCPEICTBOM HUCIONIb30BaHus MeToaa "ASDL" u mudpoBhIX HHCTPYMEHTOB (CHMYIISTOPEL,
MOOWIIbHEIE TIPUIIOKCHUS, OHHaﬁH-TSCTbI).

Key words: Chemical and physical properties of carboxylic acids, modern pedagogical technologies, "ASDL" method
and digital tools (simulators, mobile applications, online tests), non-standard tasks, interactive learning, experiment and
research, competence and technological approach.

Summary. In this dissertation, approaches to teaching the topic "Improving the teaching of the module "Carbon Acids"
based on a competency-based approach™ are analyzed based on modern pedagogical technologies. The goal is to develop
students' skills in independent learning, analysis, and conducting practical research using the "ASDL" method and digital
tools (simulators, mobile applications, online tests).

Kirish. Organik kimyo boshga fanlar singari inson mamlakatda amalga oshirilayotgan keng gamrovli
amaliy faoliyatining mahsuli sifatida XIX asrning boshida islohotlarda faol ishtirokini ta’minlash bo‘yicha qo‘shimcha
dunyoga keldi va hozirgi vaqtda yuksak taraqgiyot chora-tadbirlar to‘g‘risida»gi PQ-3775-son Qarori, 2020-yil
darajasiga erishdi. Organik kimyo mustagqil fan sifatida XIX  27-fevraldagi  «Pedagogik ta’lim  sohasini yanada
asrda shakllangan bo‘lsada, insonning ba’zi bir organik  rivojlantirish chora-tadbirlari to‘g‘risida»gi PQ-4623-son
moddalar bilan tanishuvi va ulardan amaliy magsadlarda  qarori, 2020-yil 23-sentyabrdagi yangi tahrirdagi «Ta’lim
foydalanishi juda gadim zamonlardan boshlangan, chunki  to‘g‘risida»gi O‘RQ-637-son qonuni, ilm-fan va ishlab
organik moddalar o‘simliklar va hayvonlar organizmida chigarish uyg‘unligini ta’minlash orqali ta’lim sifatini

hayot faoliyatni tashuvchi moddalardir. yaxshilash, ragqobatbardosh kadrlar tayyorlash, ilmiy va
O‘zbekiston Respublikasi Prezidentining 2017-yil 7-  innovatsion faoliyatni samarali tashkil etish hamda ushbu
fevraldagi «O‘zbekiston Respublikasini yanada faoliyatga oid boshga hujjatlarda belgilangan vazifalarni
rivojlantirish bo‘yicha Harakatlar strategiyasi to‘g‘risida»ngi  amalga oshirishga ma’lum darajada xizmat giladi [1, 2].
PF-4947-son Farmoni, 2019-yil 8-oktyabrdagi Karbon kislotalarning funksional hosilalari karboksil

«O‘zbekiston Respublikasi oliy ta’lim tizimini 2030- guruhdagi — OH ni boshga atomlar va atomlar guruhiga
yilgacha rivojlantirish konsepsiyasini tasdiglash  almashinishidan hosil bo‘ladi.Bunday birikmalarga asosan
to‘g‘risidangi  PF-5847-son  Farmoni,  Oc‘zbekiston  quyidagilar kiradi:

Respublikasi Prezidentining 2018-yil 5-iyundagi «Oliy 4 Galogenangidridlar yoki atsilgalogenidlar;

ta’lim muassasalarida ta’lim sifatini oshirish va ularning 4 Angidridlar;
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+ Murakkab efirlar, laktonlar;

+ Gidrazidlar va azidlar;

+ Nitrillar va izonitlar.

Uglevodorodlardagi  bir yoki bir necha vodorod
atomlarini karboksil guruhga almashinishi natijasida hosil
bo‘lgan birikmalar karbon kislotalar deyiladi. Ular karbon
kislotalar molekualsida — COOH karboksil guruh deb
ataluvchi atomlar guruhi tutadigan organik birikmalardir.

Karboksil guruhining soniga qarab ular bir va ko‘p
asosli kislotalarga bo‘linadilar. Karboksil guruhi to‘yingan
uglevodorod qoldig‘i bilan bog‘langan bo‘lsa to‘yingan
kislotalar, agar karboksil guruhi to‘yinmagan uglevodorod
goldig‘i bilan bog‘langan bo‘lsa to‘yinmagan kislotalar
deyiladi.

To‘yingan bir asosli karbon kislotalar C,H,,;COOH
yoki R-COOH umumiy formulalar bilan ifodalanadi.
R-COOH formulada R=-H: - CHs;; -C,Hs va boshga
radikallar bo‘lishi mumkin [3].

Izomeriyasi va nomlanishi. Karbon Kkislotalarning
gomologik gatori chumoli kislota H-COOH dan boshlanadi.
Ularning dastlabki 3 vakilini izomerlari yo‘q. To‘rtinchi
vakilidan boshlab izomeriya hodisasi kuzatiladi [3-4].

Kislotalarni  sistematik  nomenklatura  bo‘yicha
nomlashda tegishli to‘yingan uglevodorod nomi oxiriga
kislota so‘zi qo‘shib o‘qiladi. Quyida to‘yingan bir asosli
karbon kislotalarni empirik va sistematik nomenklaturada
nomlashga misol keltiramiz:

_ _ (;ggyirf'ii;) Sistematik
Kislotaning Klatura nomenklatura
tuzilishi ”o'g‘ef‘ clatu bo‘yicha
o'yicha nomi
nomi
H - COOH Chumoli Metan kislota
kislota
CH;-COOH Sirka kislota Etil kislota
CH;-CH,-COOH Propion Propan kislota
kislota
CH3-CH,-CH,- Moy Kkislota Butan kislota
COOH
CH;-CH-COOH -meti
: CHs Izomoy kislota 2 mi?sllgtr;pan
CH3;-CH,—CH,— Valerian Pental kislota
CH,-COOH kislota
CH3-CH,-CH- Metiletil sirka
COOH kislota 2-metil butan
CH, kislota
CHTC%HO*HCHF Izovalerian 3-metil butan
CHs kislota kislota

Keng targalgan ayrim Kislotalar quyidagicha nomlanadi:
CH; - (CH,), — COOH kapron kislota
CH; — (CH,)s — COOH enant kislota
CH; - (CHz)lo — COOH laurin kislota
CH; - (CH,)14 — COOH palmetin kislota
CH; — (CH,);s — COOH stearin kislota
Kislota qoldiglari quyidagicha nomlanadi
umumiy nomda atsillar deyiladi):

(ularni

A formil, metanoil
H-CZ
~

;0 atsetil, etanoli
CH;— C\
;0
CH, - CH, — C\

propionil, propanoil

fo
CH, - CH, - CH, - C{

butiril, butanoli
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Tuzilishida uchtagacha uglerod bo‘lgan kislotalar
rangsiz suyuglik bo‘lib, o‘ziga xos o‘tkir hidga ega; suv
bilan istalgan nisbatda aralashadi [4].

Mavzuga oid adabiyotlar sharhi. Karbon kislotalarni
o‘rganish XIX asrda organik kimyo fanining shakllanishi
bilan bog‘liq.

Y.Libix (1830-yillar) sirka kislotasining tuzilishini
anigladi va karboksil guruh hagidagi dastlabki nazariyani
ilgari surdi.

A.Butlerov (1861) kimyoviy tuzilish nazariyasini
yaratdi, bu esa karbon kislotalarning izomeriya va reakti-
vlik xususiyatlarini tushunishda asos bo‘ldi.

R. Erlenmeyer va F. Kolbe kislotalarni sintez gilishning
laboratoriya usullarini ishlab chigdi.

XX asr boshlarida karbon kislotalarning fizik-kimyoviy
xossalari - dissotsiatsiya konstantasi, gidrogen bog‘lanish,
qaynash harorati o‘rganila boshlandi. XX asr oxiriga kelib
esa spektral usullar (IR, NMR, UV) orqali ularning tuzilish-
lari yanada chuqur tahlil gilindi.

O‘zbekiston olimlaridan — professor A.Qodirov,
N.X.Xolmatov va Sh. Tursunovlar mahalliy xomashyo
(yog‘-moy, yog‘ kislotalari) asosida karbon kislotalar va
ularning hosilalarini olish yo‘nalishida tadqiqotlar olib bor-
ganlar [7-8].

Tatqgigod metodologiyasi. ASDL metodi (Action —
Study — Demonstration — Learning) — bu faoliyatga
asoslangan ~ mustaqil  o‘rganish  metodi  bo‘lib,
o‘quvchilarning bilimni tayyor holatda emas, balki faol
topshiriqlar orqali mustaqil egallashiga yo‘naltiriladi.

O‘quvchi faol ishtirokchi, o‘gituvchi esa yo‘naltiruvchi
(fasilitator) bo‘ladi. Ta’lim amaliy faoliyat, muammo va
vazifalar asosida tashkil etiladi. O‘quvchilar mustaqil
fikrlash, tahlil gilish va qaror qabul qilish ko‘nikmalarini
rivojlantiradi.

Asosiy xususiyatlari:

— Faol topshiriglar (tajriba, loyiha, tahlil);

— Mustaqil izlanish va o‘zini baholash;

— Hamkorlikda ishlash (kichik guruhlar);

— Nazariy bilimni amaliyot bilan bog‘lash [6].

“ASDL” metodi

Action Study Derpigzstr- Leraning
(Amal) (Tahlil) (Namoyish) (O’rganish)
O‘qituvchi . . | Talabalar
; O‘qituvchi o
laboratoriya- | 1), alar karboksil | tairibadan
da quyidagi . kelib chig-
tajribani kuzatgan guruhining gan holda
tashkil hodisani tuzilishini wulosa
iladi: tahlil giladi: | 3D model chiqaradi:
Sir?<a kislo- | 932~ karbon | yoki PhET Kgrbon .
tasining dioksid simul- kislotalar
natriy kar- ekanligini yatslya zaif kislo-
bonat bilan aniglaydi. ko?rrgaig d&i talar turiga
reaksiyasi ) kiradi;
O‘qituvchi
savollar .
beradi: Kar\t);nll
“Nima . .
CH3C09H+ sababdan gidroksil 1\ y1ar yz va
Na,CO3=2C _1qio» | guruhlari hosil
H.COONa+ | 237 ajrald}. o‘Zaro ester hosi
éO +H.0 “Bu reaksiya boglani giladi;
2nih qaysi turdagi O%].a.m'
kislota—asos tasji rllgl di
reaksiyasiga yal.
kiradi?”
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“Karbon Namoyish:
kislotalar vodorod . .
Natija: gaz . ning_ . bog-lanishl \lzcs),;%;t
hosil kislotalilik | ari karbon jarayon-
botlishi. bH darajasi kislotalar- larid i
0‘ 1Sh1, P’ mineral ning arl a[n.u
0"zgarishi. kislotalarga gaynash hltmt;)d.rm
nishatan nugtasini utadt.
ganday?” oshiradi.
Bu metodimizdan quyidagi xulosaga kelishimiz
mumkin:

— mavzuni o‘rganishga qiziqishni oshiradi;

— tangidiy va ijodiy fikrlashni rivojlantiradi;

— bilimlarning uzoq muddatli saqlanishini ta’minlaydi.

Tahlil va natijalar.

— oliy ta’lim muassasalarida organik kimyo fanini
o‘qitishda innovatsion ta’lim texnologiyalardan foydalanish
metodikasi belgilab olindi.

— organik kimyo darslarining karbon Kkislotalar
mavzusini grafik organayzerlardan foydalanib o°‘qitish
kimyo ta’limi jarayonini ratsional tashkil etishga va uning
takomillashuviga olib kelishi aniglandi.

— kimyoni innovatsion va informatsion texnologiyalar
orqali o‘qitish talabalarning o‘quv-biluv faoliyatiga
yo‘naltirilgan magsadli va jarayonli komponentlardan
iboratligi aniglandi [8].

Metodik tizim tarkibi va uni takomillashtirish
zarurati:
Kimyo darsida “Karbon kislotalar” mavzusini

o‘qitishning metodik tizimi quyidagi tarkibiy qismlardan
iborat:

1. Magsad va vazifalar (bilim, ko‘nikma, kompetensiya
shakllantirish);

2. Mazmun (nazariy asoslar + amaliy topshiriglar);

3. Usullar (ma’ruza, laboratoriya, interaktiv yondashuv-
lar);

4. Vositalar (kitoblar, uslubiy qo‘llanmalar, dasturiy
ta’minotlar);

5. Nazorat (testlar, yozma ishlar, laboratoriya natijalari)
kabi tarkibiy gismlarni ko‘rish mumkin.

— Takomillashtirish yo‘nalishlari:

Kompetensiyaviy yondashuvni asosiy tamoyil sifatida
joriy qilish;

ASDL (Action — Study — Demonstration — Learning)
yondashuvini integratsiya qilish zarur;

Ragamli vositalar (simulyatorlar, mobil ilovalar, onlayn
testlar) dan foydalanish muhimdir.

- Laboratoriya ishlarini takomillashtirish:

Virtual laboratoriyalarni joriy qilish (masalan: Chem-
Collective, Labster);

Oddiy vositalar bilan improvizatsiyalashgan tajribalar
o‘tkazish;

Laboratoriyada eksperimentni rejalashtirish, bajarish va
tahlil gilish bosgichlarini kuchaytirish;

Guruhli tahlil va feedback asosida baholash [8].

— Natijadorlik va baholash tizimini
lashtirish:

An’anaviy baholashdan tashqari, shakllantiruvchi
baholash, portfolio va o‘zaro baholash kabi usullar joriy
etilishi kerak.

Bu  jarayon  o‘qituvchilarni ham  pedagogik
ko‘nikmalarni rivojlantirishga va o‘qitish sifatini oshirishga
undaydi.

1. Yangi texnologiyalarni integratsiya gilish orgali
laboratoriya ishlari, kompyuter simulyatsiyalari, va analitik
asbob-uskunalarning yangi avlodini o‘qitish jarayoniga
qo‘llash olishda yuzaga chiqadi

2. Zamonaviy interaktiv metodlar yordamida talabalar
bilan faol muloqot o‘rnatish, muammolarni yechish
bo‘yicha guruhli ishlash, masalalarni birgalikda hal qilish
imkoni tug‘iladi.

3. Modular o‘qitish orgali fan kursini modullar shaklida
tagdim etish, har bir modulni alohida metodik yondashuv
bilan o‘qitish imkoni beradi.

4. Amaliy va ilmiy tadgiqotlarga kirish natijasida tala-
balar uchun ilmiy ishlanmalar va amaliy tajriba o‘tkazish
imkoniyatlarini yaratish imkoni paydo bo‘ladi.

5. Integratsiyalashgan yondashuv orgali kimyo, fizika,
va matematika fanlarini birlashtirgan holda, kimyo o‘qitish
metodikasini rivojlantirishda yuzga chigadi.

Bu natijalar orqali talabalarning fanga bo‘lgan qarash-
larining yanada kreativ yondashuvlari yuzaga kelishiga va
o‘quv jarayonida analitik fikrlash va ilmiy yondashuvlarni
yanada chuqurroq o°zlashtirishga yordam beradi [7].

Xulosa. Kompetentli yondashuv asosida “Karbon
kislotalar” modulini o‘gitishni takomillashtirishda talabalar
bilan muloqot qilish, ularning fikrlarini eshitish va ta’lim
jarayoniga qo‘shimcha takliflar kiritish muhimdir. Bu
usullar nafaqat fan o‘qitilishining samaradorligini oshiradi,
balki talabalar bilimini mustahkamlashga ham xizmat
qiladi. Oliy o‘quv yurtlarida mavzuni o‘qitish metodik
tizimini takomillashtirish talabalarning nazariy va amaliy
bilimlarini mustahkamlash, ilmiy yutuglarni kengroq
tushuntirish, hamda innovatsion pedagogik yondashuvlar
orqali o‘qitish sifatini oshirishga imkon beradi.
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Tayanch so‘zlar: o‘yin texnologiyalari, talabalar motivatsiyasi, raqamli o°‘quv muhiti, ta’lim innovatsiyasi, ta’lim natijalari.

Rezyume. Ushbu magola o‘yin texnologiyalari sohasini va ularning ragamli ta’lim muhitida talabalar motivatsiyasini
kuchaytirishdagi rolini o‘rganadi. Ballar, nishonlar va mukofotlar kabi o‘yin dizayni elementlarini 0z ichiga olgan holda,
o‘gituvchilar talabalarni kurs materiallari bilan faol shug‘ullanishga ilhomlantiradigan interaktiv tajribalarni yaratishi
mumkin. Gamifikatsiya nafagat motivatsiyani oshiradi, balki turli xil ta’lim uslublarini go‘llab-quvvatlash va tanqidiy
fikrlash ko‘nikmalarini rivojlantirish orgali o‘quv natijalarini yaxshilaydi. Ta’lim jarayonida o‘yinlashtirish elementlarini
integratsiya qgilish o‘qitish amaliyotini tubdan takomillashtirish imkonini beradi va talabalarni doimiy rivojlanayotgan
texnologik muhitda akademik muvaffagiyatga erishishga tayyorlaydi.

KuaioueBble cj10Ba: HrpoBble TEXHOJOTMH, MOTHBAIMS CTYJCHTOB, IM(ppoBas oOpa3oBaTelibHAs Cpeia, oOpa3oBaTelbHBIC
WHHOBAIIMHU, PE3yJIbTAaThl 00yUYCHHUS.

Pe3rome. B nanHOI cTathe paccMaTpuBaeTcs 00JacTh WUIPOBBIX TEXHOJIOTHMH M MX pOJb B YCHICHHH MOTHBAIMU
CTYJICHTOB B ITU(PPOBOI 00pa3oBaTeabHON cpese. Brimtouast 3IeMEHThI [U3aiiHa WP, TAKHE KaK 0auibl, 3HAYKH U HArPaJibl,
npenoaaBaTeJii MOIyT CO34aBaTb HMHTCPAKTUBHBIC OSKCICPHUMCEHTBI, KOTOPLIC BIAOXHOBJIAIOT CTYACHTOB AKTUBHO
Y4aCTBOBATbH B MATEpHalaxXx Kypca. reﬁMHq)HKaHHﬂ HC TOJIbKO IOBBIIACT MOTHUBALHMIO, HO W YJIYy4YIIaCT PE3YyJIbTATbl
O6y‘leHI/IH, MOAACPIKMBAA PA3JTINIHBIC CTUIIN o6yqu1/1>1 1 pa3BuBasg HaBBIKM KPUTHYCCKOI'O MBIIIJICHUS. I/IHTeraHHH
JJIEMEHTOB HUIPHl B 00pa30BaTENbHBIA IPOIECC TO3BOJSET KOPEHHBIM 00pa3oM YIYUIIWTh MPAaKTUKY OOYy4deHHS H
MOATOTOBUT CTYACHTOB K JOCTHKCHUIO dKaAEMHUYCCKOTO yCIieXa B TIOCTOSAHHO paSBHBaIOHIeﬁCSI TEXHOJIOTHYECKOM cpeae.

Key words: game technologies, student motivation, digital learning environment, educational innovation, learning outcomes.

Summary. This article explores the field of game technologies and their role in strengthening student motivation in the
digital educational environment. By incorporating game design elements such as points, badges, and awards, teachers can
create interactive experiences that inspire students to actively engage with course materials. Gamification not only
increases motivation but also improves learning outcomes by supporting diverse learning styles and developing critical
thinking skills. The integration of game elements in the educational process allows for a radical improvement of teaching
practice and prepares students for academic success in a constantly evolving technological environment.

Kirish. Gamifikatsiya texnologiyalari zamonaviy ta’lim  bo‘lib, buning natijasida talabalar o‘quv jarayonida faol
jarayonida innovatsion vosita sifatida yuzaga kelgan bo‘lib,  ishtirok etadi. Ballar, mukofotlar, nishonlar va
ular o‘quvchilarning motivatsiyasini oshirish va ragamli  peshgadamlar jadvali kabi elementlarni o‘quv tajribasiga
ta’lim muhitida faol ishtirokini rag‘batlantirishning qo‘shish orqali o‘qituvchilar o‘quvchilarda qiyinchilikni
samarali usullarini tagdim etadi. O‘yin dizaynining turli  yengish, muvaffaqiyatga erishish va taraqqiyot tuygusini
elementlarini ta’lim sharoitlariga integratsiyalash orqali  shakllantiradi. Shu bilan birga, o‘yinlashtirilgan ta’lim
o‘qgituvchilar o‘quvchilarni qiziqtiradigan, interaktiv va  talabalarga o‘z o‘quv jarayoniga egalik qilish va o‘z oldiga
dinamik o‘quv tajribalarini yaratishi mumkin. Ushbu  aniq, mazmunli magsadlar qo‘yish imkoniyatini beradi.
yondashuv o‘yin texnologiyalarining asosiy tamoyillari, O‘yinlashtirishning asosiy g‘oyasi shundan iboratki,
talabalar motivatsiyasiga ta’siri hamda raqamli asrda o‘quv  inson tabiatan o‘yin va raqobatbardosh faoliyatga qiziqadi
natijalarini  yaxshilashdagi  potensial ~ imkoniyatlarini va ushbu elementlar  xulg-atvor va  o‘rganishni

o‘rganishga imkon beradi [1]. rag‘batlantirishda samarali vosita sifatida ishlatilishi
So‘nggi yillarda ta’limning an’anaviy yondashuvlari mumkin. Talabalarning o°zlashtirish, avtonomiya va
texnologiyaga asoslangan, shaxsiylashtirilgan  ijtimoiy o‘zaro ta’sirga bo‘lgan ichki ehtiyojlarini qo‘llab-

metodologiyalar bilan almashtirilmoqda. Ragamli ta’lim  quvvatlash orqali o‘yin texnologiyalari passiv o‘quvchilarni
platformalari  va onlayn resurslarning  kengayishi  izlanishga, tajribaga va faol o‘rganishga intiladigan
talabalarning motivatsiyasini oshirish va o‘quv jarayonida ishtirokchilarga aylantiradi [3].
faol ishtirokini ta’minlash uchun yangi strategiyalarni Ragamli asrning murakkab va chalg‘ituvchi muhitida
izlash zaruratini keltirib chigardi [2]. Gamifikatsiya esa bu  o‘yin texnologiyalarining ahamiyati tobora ortib bormoqda.
ehtiyojga innovatsion yechim sifatida xizmat qilib, ichki  Ularning kuchidan foydalangan holda o‘qituvchilar nafaqat
motivatsiya va xulg-atvorni rag‘batlantirishga asoslangan  o‘quvchilarning e’tiborini jalb qiladigan, balki chuqur
yondashuvni taklif etadi. gizigish va motivatsiya hissini uyg‘otadigan immersiv va
O‘yinlashtirish o‘yinni loyihalash tamoyillari va  rag‘batlantiruvchi o‘quv muhitini yaratishi mumkin.
mexanikasini ta’lim kontekstiga tatbiq etishdan iborat Keyingi bo‘limlarda gamifikatsiyaning talabalar moti-
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vatsiyasiga ta’siri va ragamli ta’lim muhitida o‘quv natijala-
rini yaxshilashdagi roli yanada batafsil tahlil gilinadi.

O‘yin texnologiyalari. Gamifikatsiya texnologiyalari
an’anaviy ta’lim  yondashuvlarini raqamli muhitda
interaktiv va qiziqarli o‘rganish tajribasiga aylantirishda
samarali vosita hisoblanadi. O‘yin dizaynining turli
elementlarini o‘z ichiga olgan holda, o‘gituvchilar
talabalarning  o‘quv  jarayonida  faol  ishtirokini
rag‘batlantiradigan immersiv va interaktiv platformalarni
yaratish imkoniyatiga ega. Ushbu bo‘limda oyin
texnologiyalarining asosiy tarkibiy gismlari hamda ularni
ta’lim jarayonida qo‘llash usullari tahlil gilinadi [4].

O‘yinlashtirishning markazida o‘yin mexanikasi va
tamoyillaridan  foydalangan holda talabalar  xatti-
harakatlarini boshqarish va rag‘batlantirish yotadi. Ballar,
nishonlar, darajalar, giyinchiliklar va mukofotlar kabi
elementlar o‘quv faoliyatiga strategik tarzda Kkiritilib,
o‘quvchilarning muvaffaqiyatga erishish, tan olinishi va
taraqqiyotga bo‘lgan tabiiy istagini uyg‘otadi. Bu o‘quv
jarayonida hayajon va muvaffagiyat hissini yaratib,
talabalarni yugori natijalarga intilishga undaydi.

O‘yin texnologiyalarining muhim jihatlaridan biri — bu
o‘quvchilarga ularning ishlashi va rivojlanishi haqida real
vaqt rejimida ma’lumot beradigan teskari aloqa tizimidir
[5]. Talabalar o‘z harakatlari va qarorlari bo‘yicha zudlik
bilan fikr-mulohaza oladi, bu esa ularni o‘z kuchli va zaif
tomonlarini aniqlash, yaxshilanish kerak bo‘lgan sohalarni
belgilash va strategiyalarini moslashtirish imkonini beradi.
Uzluksiz teskari aloga o‘quvchilarda o‘z-o‘zini baholash
ko‘nikmalarini  shakllantiradi,  ijobiy  xulg-atvorni
mustahkamlaydi va qiyinchiliklarga duch kelganda
qat’iyatli bo‘lishga rag‘batlantiradi.

Shuningdek, o‘yin texnologiyalari talabalar uchun tan-
lov qilish, magsadlar belgilash va o‘z taraqqiyotini kuzatish
imkonini yaratadi, bu esa ularda avtonomiya va vakolat
hissini rivojlantiradi. O‘qituvchilar o‘quvchilarga oz
o‘rganish jarayoni va sur’atini nazorat qilish imkonini ber-
ish orqali ularning oz akademik sayohatiga egalik qilishini
va natijalar uchun mas’uliyatni his qilishini ta’minlaydi. Bu
esa ichki motivatsiyani oshiradi, chidamlilikni rivojlantiradi
va muvaffaqiyatsizliklardan saboq olishga yo‘naltiradi [6].

Bundan tashqari, o‘yin texnologiyalari ijtimoiy o‘zaro
ta’sir va hamkorlikni rag‘batlantiradi. Peshqadamlar
jadvali, ko‘p o‘yinchi vazifalari va ijtimoiy almashish
funksiyalari orqgali talabalarda jamiyatga tegishlilik va
do‘stlik tuyg‘usi shakllanadi, ular birgalikda ishlashga, bir-
birini qo‘llab-quvvatlashga va jamoaviy yutuglarni
nishonlashga undaladi. O°‘yinlashtirishning bu ijtimoiy
jihati ijobiy ta’lim mubhitini yaratib, tengdoshlar bilan
hamkorlikni rivojlantiradi.

Raqamli ta’lim muhitida o‘yin texnologiyalarini
integratsiyalash va motivatsiya. Raqamli ta’lim muhitida
o‘yin texnologiyalarini integratsiyalashning asosiy maqsad-
laridan biri talabalarning motivatsiyasini va faol ishtirokini
oshirishdir. O‘yin dizayni elementlari va tamoyillaridan
foydalanish orqali o‘qituvchilar talabalarning o‘rganish
jarayoniga chuqurroq kirishishini rag‘batlantiradigan
interaktiv va immersiv ta’lim tajribalarini yaratishi
mumkin. Ushbu bo‘limda o‘yin texnologiyalari orqali
talabalarda motivatsiyani kuchaytiradigan strategiyalar va
mexanizmlar tahlil gilinadi [7].

Gamifikatsiya texnologiyalari ichki motivatorlar
avtonomiya, mahorat va magsaddan foydalangan holda
o‘quvchilarning o‘quv  jarayoniga jalb  qilinishini
ta’minlaydi. O‘yin muhiti talabalarga o‘z ta’lim yo‘llarini
tanlash va nazorat gilish imkonini beradi, bu esa ularda
avtonomiya tuyg‘usini uyg‘otadi va shaxsiy magsadlarni
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belgilashga yordam beradi. Natijada talabalar o‘z o‘quv

ishlariga yanada sodiq bo‘lib, jarayonlarga faolroq
Kirishadi.
O‘yinlashtirilgan o‘quv tajribalari mahoratni

rivojlantirishga ham xizmat qiladi. Qizigarli vazifalar,
interfaol qgiyinchiliklar va murakkablikning bosgichma-
bosqich  oshishi orqali  o‘quvchilar  chegaralarni
kengaytirishga, qiyinchiliklarni yengib o‘tishga va doimiy
takomillashishga intiladi. Bu jarayon o‘quvchilarda o‘sish
tafakkurini shakllantirib, sabr-toqat, qat’iyat va ustunlikka
intilishni rag‘batlantiradi [8].

Magsad elementi ham motivatsiya jihatidan muhim
hisoblanadi. Ta’lim faoliyatini mazmunli magsadlar, real
hayotga aloqadorlik va ichki qadriyatlar bilan bog‘lash
orqali o‘qituvchilar o‘quvchilarning akademik harakatlarini
shaxsiy intilishlar bilan uyg‘unlashtirishga yordam beradi.
Masalan, ball to‘plash, yutugqlarni ochish  yoki
muammolarni yechishda tengdoshlar bilan hamkorlik gilish
orqali 0‘yin o‘rganishni magsad va ahamiyat bilan boyitadi
va talabalarni o‘z vaqtini va kuchini mazmunli ishlarga
sarflashga undaydi.

Shuningdek, o‘yin texnologiyalari real vaqt rejimida
fikr-mulohaza va tan olinish orgali motivatsiyani
mustahkamlaydi. Nishonlar, peshgadamlar jadvali va
virtual mukofotlar orqali o‘quvchilar muvaffaqiyat hissini
his qiladi va o‘z yutuglaridan quvvat oladi. Bunday darhol
berilgan fikr-mulohaza o‘quvchilarda malaka va o‘z-o°zini
samaradorligini oshiradi, ishonchni mustahkamlaydi va
yangi muammolarni hal qilishga bo‘lgan motivatsiyani
kuchaytiradi [7].

O‘yin  texnologiyalari raqamli ta’lim mubhitida
talabalarning motivatsiyasini oshirish, ularni faol jalb qilish
va o‘quv jarayonida chuqurroq ishtirok etishini ta’minlash
imkonini beradi. Avtonomiya, o‘zlashtirish, magsad va
teskari  aloga  tamoyillaridan  foydalangan  holda
o‘qituvchilar talabalarni o‘z bilimlarini egallashga,
mukammallikka intilishga va shaxsiy ilmiy magsadlariga
erishishga rag‘batlantiradigan interaktiv ta’lim muhitini
yaratishi mumkin.

Ragamli ta'lim muhitida o‘yin texnologiyalarining
integratsiyasi nafaqat o‘quvchilarning motivatsiyasini oshi-
radi, balki o‘quv natijalariga ham chuqur ta’sir qiladi. o‘yin
dizayni elementlaridan foydalanadigan interfaol va immer-
siv ta'lim tajribasini yaratish orqali o‘qituvchilar turli xil
o‘rganish uslublarini qo‘llab-quvvatlashlari, tangidiy
fikrlash qobiliyatlarini rivojlantirishlari va kurs materialini
chuqurrog tushunish va saglashga yordam berishlari mum-
kin. Ushbu bo‘limda o‘yinlashtirish o‘quv natijalarini
yaxshilash va talabalarga akademik muvaffagiyatga erishish
uchun imkoniyatlarni oshirish usullarini o‘rganadi [8].

Ta’limdagi o‘yinlashtirishning asosiy afzalliklaridan biri
bu o‘rganishni yanada interaktiv va shaxsiylashtirish,
o‘quvchilarning individual ehtiyojlari va afzalliklarini
gondirish gobiliyatidir. Qiyinchiliklar, kvestlar va simulya-
tsiyalar kabi o‘yinga o‘xshash xususiyatlarni o‘z ichiga
olgan holda, o‘qituvchilar qiziqish, ijodkorlik va izlanishni
rag‘batlantiradigan qiziqarli o‘quv tajribalarini yaratishi
mumkin. Ushbu interfaol yondashuv nafagat talabalarning
gizigishini uyg‘otadi, balki faol ishtirok etish va amaliy
o‘rganishni rag'batlantiradi, murakkab tushunchalarni
chuqurroq tushunish va o‘zlashtirishga olib keladi.

Bundan tashqari, gamifikatsiya o‘quvchilarga analitik
fikrlash va strategik rejalashtirishni talab giladigan
giyinchiliklar, boshqotirmalar va qarorlar gabul gilish
stsenariylarini taqdim etish orqgali tanqgidiy fikrlash va
muammolarni hal qilish ko‘nikmalarini rivojlantirishga
yordam beradi. O‘quvchilarni bilimlarni qo‘llashlari, ongli
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ravishda tanlashlari va natijalarini baholashlari kerak
bo‘lgan  virtual mubhitlarga ~ cho‘mdirish  orqali
o‘yinlashtirilgan o‘quv tajribalari yuqori darajadagi fikrlash
ko‘nikmalarini va real muammolarni hal qilish qobiliyatini
rivojlantirishga yordam beradi. Tangidiy fikrlashga urg'u
berish talabalarni akademik muvaffagiyatga tayyorlaydi va
ularni umrbod ta'lim va kasbiy o‘sish uchun zarur bo‘lgan
ko‘nikmalar bilan jihozlaydi [9].

Interfaol ta’lim va tanqidiy fikrlashni targ'ib gilishdan
tashqari, o‘yin texnologiyalari zudlik bilan fikr-mulohaza
bildirish va talabalar faoliyatini baholash orgali ta’lim
natijalarini  yaxshilaydi.  Talabalarning taraqqgiyotini
kuzatish, takomillashtirish sohalarini aniglash va shaxsiy
fikr-mulohazalarni taklif qilish orqali o‘qituvchilar indivi-
dual ta'lim ehtiyojlarini gondirish va talabalar rivojlanishini
qo‘llab-quvvatlash uchun ko‘rsatmalarni moslashtirishi
mumkin. Bu real vaqt rejimida o‘quvchilarni o‘zlashtirishga
yo‘naltiribgina qolmay, balki mas’uliyat va o0°‘z-o‘zini
tartibga solish hissini uyg‘otadi, uzluksiz o‘rganish va
takomillashtirish madaniyatini rivojlantiradi [12].

Bundan tashqari, o‘yinlashtirish hamkorlikda o‘rganish
va tengdoshlarning o‘zaro ta’sirini rag‘batlantiradi, bu
talabalarga jamoaviy ish, muloqot va bilim almashish
faoliyatida gatnashish imkonini beradi. Guruh muammolari,
hamkorlik vazifalari va peshqadamlar jadvali kabi ijtimoiy
elementlarni o°z ichiga olgan o‘yin muhiti o‘quvchilar
o‘rtasida hamjamiyat va o‘zaro yordam hissini uyg‘otadi.
o‘yin o‘tkazishning bu hamkorlik o‘lchovi nafaqat
talabalarning ijtimoiy va hissiy ko‘nikmalarini oshiradi,
balki akademik va professional sharoitlarda muvaffagiyatga
erishish uchun zarur bo‘lgan jamoaviy ish va hamkorlik
ruhini rivojlantiradi [10].

O‘yin texnologiyalari ragamli ta’lim muhitida o‘quv
jarayonini yanada interaktiv, gizigarli va samarali gilish
imkonini beradi. Ular talabalarning tanqidiy fikrlash, tezkor
qaror qabul qilish va hamkorlik ko‘nikmalarini rivojlan-
tirishga yordam beradi hamda o‘quvchilarning oz bilim va
malakalarini mustahkamlashga rag‘batlantiradi. Shu tarzda
o‘yinlashtirilgan ta’lim mubhitlari talabalarga akademik
salohiyatlarini oshirish, o‘rganishga qiziqishni kuchaytirish
va zamonaviy, raqobatbardosh dunyoda muvaffagiyatli
bo‘lishga tayyorlanish imkonini yaratadi. Keyingi
bo‘limlarda o‘yin texnologiyalarining ta’lim jarayoniga

kengroq ta’siri va ularni samarali qo‘llash strategiyalari
tahlil gilinadi.

Xulosa. Xulosa qilib aytadigan bo‘lsak, ragamli ta’lim
muhitida  o‘yin  texnologiyalarining  integratsiyasi
o‘quvchilarning motivatsiyasi va faol ishtirokini oshirish
hamda ta’lim natijalarini yaxshilashga imkon beruvchi sa-
marali yondashuv hisoblanadi. Oyin dizayni elementlari va
tamoyillaridan foydalangan holda, o‘qituvchilar interaktiv
va immersiv o‘quv tajribalarini yaratib, talabalarning bilim
olish jarayonida faol bo‘lishini, mukammallikka intilishini
va zarur akademik hamda professional ko‘nikmalarni
rivojlantirishini rag‘batlantirishi mumkin.

Gamifikatsiya o‘quvchilarning ichki motivatorlari —
avtonomiya, mahorat, magsad va fikr-mulohazalarni —
rag‘batlantiradi. Interfaol vazifalar, shaxsiylashtirilgan
maqgsadlar va darhol taqdim etiladigan yutuglar orqali
o‘yinlashtirilgan muhit o‘quvchilarda muvaffaqiyat va ma-
laka tuyg‘usini shakllantiradi, ularni izlanishga, qat’iyatli
bo‘lishga va oz salohiyatini to‘liq rivojlantirishga undaydi
[8].

Shuningdek, o‘yinlashtirish turli o‘rganish uslublariga
mos keladigan, tangidiy fikrlash va murakkab muam-
molarni  hal qilish ko‘nikmalarini rivojlantiradigan
shaxsiylashtirilgan o‘quv tajribasini yaratadi. Qaror gabul
qgilish, simulyatsiyalar va qiyin vazifalar orgali talabalar
yuqori darajadagi kognitiv va ijtimoiy ko‘nikmalarni
egallaydi, zamonaviy va ragobatbardosh dunyoda muvaf-
fagiyatga erishish uchun zarur tayyorgarlikni oladi.

O‘yinlashtirishning ijtimoiy o‘lchovi ham muhim
ahamiyatga ega. Hamkorlik vazifalari, guruh muammolari
va peshgadamlar jadvali kabi mexanizmlar talabalar
o‘rtasida jamoaviy ish, muloqot va empatiya madaniyatini
rivojlantiradi. Shu orqali o‘quvchilar nafaqat individual,
balki jamoaviy sharoitlarda samarali ishlashga tayyorlanadi,
ijtimoiy va hissiy ko‘nikmalarni shakllantiradi [11].

Raqamli asrda o‘yin texnologiyalari ta’limni interaktiv,
shaxsiylashtirilgan va qiziqarli qilish orqali o‘qituvchilarga
o‘quvchilarning to‘liq salohiyatini ochish, o‘rganishga
bo‘lgan qiziqishni kuchaytirish va ularni zamonaviy dun-
yoda muvaffaqiyatga tayyorlash imkonini beradi. Ta’limda
o‘yinlashtirishni qo‘llash endi faqat tendentsiya emas, balki
o‘quvchilarning bilim, ko‘nikma va motivatsiyasini
rivojlantirishga yo‘naltirilgan strategik yondashuvdir.
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FIZIKALIQ ZORIGIWDIN TURLI REJIMLERINDE JAS SPORTShiLARDA JUREK-QAN
TAMIR SISTEMASININ ADAPTACIYALIQ OZGERIWShENLIGI
A.Q.Bekmurzaev — docent
Ajiniyaz atindagi Nokis mamleketlik pedagogikaliq institutt

AJTAIITUBHBIE N3MEHEHMUSI CEPJIEYHO-COCYJIUCTON CAUCTEMBI CHOPTCMEHOB
B PABHBIX PEXXKUMAX ®U3NYECKOM HATPY3KH
A.K.Bexkmyp3aeB — doyenm
Hyxycckuii 2ocyoapcmeennulii nedazo2uieckuii uHCmumym umenu Axrcunusiza

CARDIOBLOOD IN YOUNG ATHLETES UNDER VARIOUS PHYSICAL EXERCISE REGIMES
ADAPTIVE VARIABILITY OF THE ROOT SYSTEM
A.Q.Bekmurzayev — associate professor
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: yosh sportchilar, yurak-gon tomir tizimi, jismoniy yuklama, adaptatsiya, yurak urish tezligi, yurak
ritmining o‘zgaruvchanligi.

Rezyume. Magolada 14-15 yoshli yosh sportchilarda turli intensivlikdagi jismoniy yuklamalarni bajarishda yurak-gon
tomir tizimining moslashuv xususiyatlari ko‘rib chiqilgan. Funksional tekshiruv ma’lumotlari, yurak urish tezligi tahlili va
tinch holatda, yuklamadan keyin yurak ritmining o‘zgaruvchanligi ko‘rsatkichlari keltirilgan. Muntazam mashg‘ulot
faoliyati yurak faoliyatini tejashni shakllantirishi va organizmning moslashuvchanlik imkoniyatlarini oshirishi ko‘rsatilgan.
Olingan natijalardan mashg‘ulot jarayonini optimallashtirishda va yosh sportchilarda funksional zo‘rigishlarni oldini
olishda foydalanish mumkin.

KiroueBble cjioBa: IOHBIE CIIOPTCMCHBI, CEPACYHO-COCYANCTAsA CUCTEMA, (I)I/IBI/I‘I€CKaiI Harpyska, aganranuvs, 4actoTra
CepICUHBIX COKpAIICHUH, BaprHaOeIbHOCTh PUTMa CepLia.

Pe3iome. B cratee paccMaTpuBarOTCA 0COOEHHOCTH azanTanqun Cepﬂe‘iHO-COCY,Z[HCTOﬁ CHUCTCMBbI Y FOHBIX CIIOPTCMCHOB
14-15 mer nmnpum BEMONHEHNH (U3WYECKHX HArpy30K pPa3IMIHOM WHTCHCHUBHOCTH. IIpeicTaBieHBl JaHHEIC
(bYHKLII/IOHaJ'ILHOFO 06CJ'I€I[OB8.HI/I$[, aHaJIN3 4aCTOThI CEPACYHBIX COKpaH.[eHI/Iﬁ M TIOKa3aTeliei BapI/Ia6€J'IBHOCTI/I CepACTHOTO
pUTMA B IIOKOC U MOCJIC HArpy3KH. HOKaSaHO, 4TO peryjsipHas TPCHUPOBOYHAA ACATCIbHOCTD (I)OpMI/IpyeT SKOHOMM3AII U0
cep):Lequﬁ ACATCILHOCTH U MOBLIIACT aallTAllMOHHBIC BO3MOKHOCTU OpraHU3Ma. HOJ’Iy‘IeHHLIe pE3yabTaThl MOT'YT GLITI)
WCIIONIb30BaHbl TPH ONTHUMHU3ALUK TPEHUPOBOYHOIO Tpoliecca M NpoduiakTike (QyHKIHMOHAJIBHBIX MEPEHANpPHKeHUH y
TOHBIX CIIOPTCMECHOB.

Key words: young athletes, cardiovascular system, physical load, adaptation, heart rate, heart rhythm variability.

Summary. The article examines the peculiarities of cardiovascular adaptation in young athletes aged 14-15 when
performing physical exercises of varying intensity. Analysis of heart rate and heart rate variability indicators at rest and
after exertion are presented functional examination data. It has been shown that regular training activities form the
economy of cardiac activity and increase the body's adaptive capabilities. The obtained results can be used in optimizing
the training process and preventing functional overstrain in young-athletes.

Kirisiw. Balalar ham jas ospirimler sport tayarligimn Us1 munasibet penen jas sportshilardin jurek-qan tamir
zamanagdy sistemast shinigiw juklemelerinin kélemi ham  sistemasinin har quyl intensivliktegi fizikaliq juklemelerge
intensivliginin artiwi menen xarakterlenedi, bul bolsa jas reakciya 6zgesheliklerin Gyreniw, sonday-aq, beyimlesiw
sportshilar  organizminin funkcional jagdaymn ilimiy darejesin  obyektiv baqlaw imkaniyatin  beretugin
tiykarda gadagalawdi talap etedi. Fizikaliq shimigiwlarga  korsetkishlerdi bahalaw ahmiyetli bolip esaplanadi [1, 7].
beyimlesiwdin jetekshi korsetkishlerinen biri jarek-gan Izertlewdin magqseti. 14-15 jastagi jas sportshilardin
tamir sistemasinin jagdayr bolip esaplanadi, sebebi ol  har qiyl intensivliktegi fizikaliq shinigiwlardi ormlawinda
organizmnin jumis qabiletinin darejesin ham shimigiw  jirek-qan tamir sistemasinin beyimlesiw o6zgerislerinin

tasirlerine shidamliligin belgileydi [1, 4]. ozgesheliklerin aniqlawdan ibarat.
Songt jillar1  sport fiziologiyasinda  oOspirimlik Izertlewdin waziypalari:
dawirindegi  shmmigiwlardi  erte  ganigelestiriw  ham 1. Jas sportshilardin jurek xizmetinin korsetkishlerin
intensivlestiriw mashqalasina ayrigsha itibar qaratilmagta.  tinishliqta Gyreniw.
Bul dawirde organizmnin, sonin ishinde jurek-qan tamir 2. Standart fizikaliq shimigiwga jurek-qan tamir
sistemasinin  aktiv morfofunkcional qayta quriliwi jiz  sistemasinin reakciyasin aniglaw.
beredi, ol beyimlesiw mexanizmlerinin galiplesiwi menen 3. Juklemeden keyingi tikleniw proceslerinin xarakterin
de, funkcional zorngiwlardin payda boliwi menen de  bahalaw.
baglaniwi mamkin [3, 6]. 4. Shimgiw tasirlerine beyimlesiw belgilerin aniqlaw.
Jurektin  sistemali awirliqqa fiziologiyaliq jaqtan Adebiyatlar analizi hAm metodologiyasi. Jirek-gan

beyimlesiwi jirek xizmetinii unemleniwinde, tinishliqta  tamur sistemasimin fizikaliq juklemelerge beyimlesiw
jurek urtwinin kemeyiwinde, sogiw koleminin artiwinda, mashqalasi sport fiziologiyast ham medicinas1 boyinsha

jurek urtwi regulyaciyasimin jagsilaniwinda korinedi. Biraq,  izertlewlerde orayliq orindi iyeleydi. Bulshiq et xizmetine
artigsha yamasa jeterli emes dozalangan jiklemeler, beyimlesiw teoriyasinin tiykargi qagiydalart
asirese, balalig ham oOspirimlik dawirinde unamsiz  L.P.Matveevtin (2019) miynetlerinde bayan etilgen bolip,
ozgerislerge alip keliwi mamkin [2]. ol jurek-qan tamir sistemasin sportshinin fizikaliq islew
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qabiletligi darejesin aniqlaytugin tiykarg: funkcional buwin
sipatinda qarap shigqan.

V.N.Platonov (2015) sistemali shimigiw tasirleri jarektin
morfofunkcional o6zgerisler kompleksin shaqiradi, olar
tinish jagdayda jirek sogiw jiyiliginih paseyiwi, sogiw
koleminin arttwi hdm qan aylamiwinia unemliliginin
arttwinda korinedi dep korsetedi. Avtordin atap otiwinshe,
bul ozgerisler asirese jas-Ospirimlik dawirinde kushli
qaliplesedi.

Balalar sport kardiologiyas1 tarawindag izertlewlerdin
korsetiwinshe, jas sportshilarda adaptaciyaliq qayta
quriliwlar fiziologiyaliq ta, shegaraliq ta boliwi mumkin
(Agapov, 2020). Sol sebepli jurek xizmetin turaql
funkcionalliq jaqtan baqlap bartwdin ahmiyeti artadu.

Zamanag0y izertleniwlerde organizmnin regulyaciyaliq
mexanizmleri jagdayinin indikator1 sipatinda jurek ritminin
ozgeriwshenligin analizlewge ulken itibar berilmekte.
R.M.Bayevskiy ham G.G.Ivanov (2017) VSR korsetkishleri
vegetativ balans darejesin ham fizikaliq shimigiwlarda
adaptiv sistemalardin zorigiw darejesin obyektiv bahalaw
imkaniyatin beretuginligin dalillegen.

V.L.Karpman (2016) magluwmatlarina qaraganda,
jarek-gan tamir sistemasinin fizikaliq shimgiwga adekvat
reakciyast ham jarek-qan tamur urtwinin tikleniw tezligi
sportshilardin funkcionalliq tayarligimin isenimli 6lshemi
esaplanadi. Avtordin atap Otiwinshe, sport penen
shugillangan jas ospirimlerde tikleniw processleri sport
penen shugillanbagan jas ospirimlerge qaraganda adewir
tezirek otedi.

N.I.Volkov ham E.N.Nesenlerdin (2018) miynetleri
beyimlesiwdin fiziologiyalig mexanizmleri haqqindagi
maghiwmatlardt  toliqtiradi,  bulshig et  xizmetinin
energetikaliq tdmiyinleniwi ham jarek xizmetinin 6z ara
jaqin baylanisi bar yekenligin korsetedi.

Ozbekstanli avtorlardin izertlewlerinde de shimgiw
procesin jobalastinwda jas ozgesheliklerin esapga aliw
zarurligi atap oOtilgen. Atap aytqanda, O.A.Nazarov (2015)
ham B.K.Yusupov (2019) balalar ham jas oOspirimler
sportinda juklemeni aste-aqirin arttirtp baritw ham sistemali
medicinaliq qadagalawdin ahmiyetin korsetedi.

Solay etip, ilimiy dereklerdi taliqlawda jas sportshilarda
jurek-qan tamir sistemasinin beyimlesiw mashqalasit har
tarepleme ekenligin ham kompleksli fiziologiyaliq qatnasti
talap etetugmmligin  korsetedi, bul 06z gezeginde ust
izertlewdi otkeriwdin magsetke muwapigqligin tiykarlap
beredi.

Materiallar ham metodlar. Organizmnin fizikaliq

juklemelerge  beyimlesiw  teoriyasimin  qagiydalar
(Matveev, 2019), wuzaq muddetli sport tayarligl
koncepciyast  (Platonov, 2015), sonday-aq, sport
medicinasinda  funkcional  diagnostika  principleri

(Karpman, 2016) izertlewdin metodologiyaliq tiykar: bolip
xi1zmet etti.

Jumista dspirim jasindagi sportshilardin jirek-qan tamir
sistemasin uyreniw ushin usinis etilgen fiziologiyaliq,
funkcionalliq ham statistikaliq izertlew usillarin 6z ishine
algan kompleksli qatnastan paydalanilgan (Agapov, 2020).

Izertlewler balalar ham jas o6spirimler sport mektebi
bazasinda alip barildi. Tekseriwde keminde 2 jilliq
sistemali shimmigiwlar stajina iye 14-15 jastagr 30 jas
sportsh1 qatnasti. Qatnasiwshilardin barligi derlik salamat
bolip, shipaker tarepinen sport penen shugillaniwga rugsat
etilgen.
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T4jiriybe boliminin tiykarin témendegi metodikaliq
qagrydalar quradi:

1. Baevskiy ham Ivanov (2017) metodikaliq usinislarina
saykes keletugin salistirmali tmishliqta jirek-qan tamir
sistemasinin baslangish funkcional jagdayin bahalaw.

2. Jurek-gan tamir sistemasinin reaktivligin aniqlaw
ushin ortasha intensivliktegi standart dozalangan fizikaliq
shimgiwlardan paydalaniw (Karpman, 2016).

3. Organizmnin beyimlesiw ham shmigiw darejesi
korsetkishi ~ sipatinda  tikleniw  proceslerinin  analizi
(Platonov, 2015).

4. Vegetativ basqariw jagdaymn aniqlaw ushin jurek
ritmi variabelligi korsetkishlerin qollantw (Bayevskiy,
Ivanov, 2017).

14-15 jaslar toparin tanlaw usit dawir jurek iskerligin
basqariwdin  neyrogumoral mexanizmlerinifi  intensiv
qaliplesiwi ham organizmnin shimgiw tésirlerine joqari
sezgirligi menen xarakterlenedi (Agapov, 2020).

Alingan maghiwmatlardin isenimliligi tekseriwlerdi
otkeriwdin birden-bir shartlerine amel etiliwi, 6lshewlerdin
takirarlamiw1 ham sport-fiziologiyaliq tekseriwlerde usinis
etilgen matematikaliq statistika usillarimn  gollaniliwi
menen tamiyinlendi (Volkov, Nesen, 2018).

Izertlew metodlar::

Antropometriyaliq 6lshemler - boy, dene massasi, dene
massasl indeksin aniglaw.

Tiish halatta, juklemeden son hdm tikleniw dawirinde
jurek qisqarw jiyiligin (JQS) dizimge aliw.

Arterial basimdi standart tonometriyaliq usil menen
oOlshew.

Jurek urtwinin 6zgeriwshenligin (VSR) timishliqta qisqa
dizimge aliw usili menen bahalaw.

Dozalangan jukleme menen funkcional sinaw - ortasha
intensivliktegi 3 minuth step-test.

Maghwmatlard: statistikaliq qayta islew - ortasha
manisler ham standart shetleniwlerdi esaplaw.

Izertlewler azang1 saatlarda, sport zaliun standart
sharayatinda otkerildi. Tekseriw baslangansha sportshilar
keminde 10 minut salistirmali dem aliw jagdayinda bolgan.

Natiyjeler. Tmsh  halinda  jurek iskerligi
kérsetkishleri.

Baslangish korsetkishler analizi tekserilip atirganlardin
tinishligtagr jurek uriw tezligi ortasha 62,4+4,8 soqqanin
aniqladi, bul jarek-qan tamir sistemasinin turaqli fizikaliq
shinigiwlarga beyimlesiwinin sapali belgisi bolgan shinigiw
bradikardiyasi galipleskenliginen derek beredi.

Arterial basimnin ortasha korsetkishleri jastagi norma
shegarasinda bolip, 108/68+6 mm siap baganasin quradi.
Jurek ritminin ozgeriwshenlik korsetkishleri
parasimpatiyaliq tasirdin ustinligi menen sipatlanadi, bul
jurek x1zmetinifn inemli rejiminen derek beredi.

Fizikalq juklemelerge juwap reakciyasi.

Standart fizikaliq shimigiwdi orinlagannan keyin
juwirgan tamir uniw tezligi 148,6+7,2 sinaqqa shekem artti.
Reakciyanin usi1 darejesi jurek-qan tamir sistemasinin
ortasha awirliqqa adekvat juwabina saykes keledi.

Sistolik arterial basim orta esapta 142+8 mm smap
baganasina shekem artip bardi, bul bulshiq yetlerdin islew
jagdayinda  jurek  shigartwinin  artiwin  korsetedi.
Diastoliyaliq basim biraz 6zgergen.

Qalpine keliw processleri.

Jukleme tamamlangannan son 3 minut 6tkennen son
jurek urtw tezligi 82,5+6,1 soqqiga shekem tomenlep, 5
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minut S6tkennen son daslepki korsetkishlerge jaqinlasti.
Jarek ritminin tez tikleniwi joqar1 funkcional tayarliq hdm
qaliplesken adaptaciyanin ahmiyetli 61shemi yesaplanadi.

Natiyjelerdi uliwmalastiriw.

Alingan magliwmatlar 14-15 jashi jas sportshilarda
jurek-qan tamir sistemasimn fiziologiyaliq beyimlesiw
ozgerisleri galipleskenligin korsetedi, olar tomendegilerde
korinedi:

- tinish jagdayda jurek uriwinin paseyiwi;

- juklemege saykes reakciya;

- tezlestirilgen tiklew;

- vegetativ basqariwdin optimal ten salmaqliliginda.

Dodalaw. Izertlew nétiyjeleri zamanagby sport
fiziologiyasmin sistemalt shimigiw juklemeleri jurek
jumisinin unemli rejimin qaliplestiriwge jardem beretugini
haqqindag1r qagiydalarin tastryiqlaydi. Tekserilip atirgan
sportshilarda "shiniqqan jirek" belgileri anigqlangan bolip,
olar timishliqta ham juklemeden keyin tez tikleniwde JSQ
tomenlewi menen korinedi. Ospirimlik jasi regulyator
mexanizmler galiplesiwinin kritikaliq basqishi esaplanadi.
Bul dawirde jeterli mugdarda dozalangan juklemeler jurek-

qan tamir sistemasinin garmonikaliq rawajlaniwina jardem
beredi, al shimgiwlardi hadden tis kusheytiw regulyator
mexanizmlerdin awirlasiwina alip keliwi mimkin.

Jarek ritminin variabilligi  korsetkishleri tinishliq
jagdayimnda parasimpatikaliq regulyaciyamin ustinligin
aniqlawga mumkinshilik berdi, bul organizmnin joqari
adaptaciyaliq tayarliginin belgisi bolip esaplanadi.

Alingan magliwmatlar shinigiw procesin optimallastiriw
ham beyimlesiw buziliwlarinin aldin aliw magsetinde jas
sportshilarda jurek iskerligin turaql funkcional qadagalaw
zarurligin tastiyiglaydi.

Juwmaglaw. 1. 14-15 jash jas sportshilarda jurek-gan
tamur sistemasinda aniq adaptaciyaliq 6zgerisler qaliplesedi.

2. Beyimlesiwdin tiykarg1  belgileri  shimigiw
bradikardiyasi, juklemege adekvat reakciya ham tez
tikleniw bolip esaplanadi.

3. Jurek ritminin variabilligi korsetkishleri jarek
x1zmetinin optimal vegetativ regulyaciyasin korsetedi.

4. Jarek xizmetinin funkcionalliq monitoringi jas
sportshilardi tayarlaw sistemasinin majburiy bolegi boliwi
kerek.
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K.A. layneroB — mexuuxa ¢hannapu nomszoou, npogheccop
Hyxyc oasnam mexuuxa ynugepcumemu

PROBLEMS AND CONTRADICTIONS IN MODERN TEACHING METHODS
MATERIAL SCIENCE DISCIPLINE
K.A.Dauletov — candidate of technical sciences, professor
Nukus State Technical University

TasiHu cy3Jap: MaTepUAILIYHOCIUK, YKUTUII METOJUKACH, MYXAHIUCIMK TaBJIMMH, KOMIETEHLUUSBUHA EHAALIYB,
HWHHOBALIMOH TCXHOJIOTHUAJIAD, 3UAAUATIIAP, PAKAMJIIAIITUPUIIL.

Peslome. Makonana Y36exucron Pecny6aukacu onmii TEXHHK TabIuM TH3MMHAA «MaTepHamIIyHOCIHK» (aHHHHI
YKUTHUII METOAMKACHHUHT Ha3apuil Ba aManuii MyaMMoJlapy TaXJIMi KWIMHTaH. Acocuil 9bTHOOp aHbaHaBH Ba 3aMOHABHIA
€HanryBiap, TabJIUM MaKCaJJlapd Ba OJUHTCOXJIAPHUHT Peaj MMKOHHUATIAPH, CAHOAT IXTUEKIApU Xamnaa (GaH MasMyHH
ypracugaru 3uIIUATIapHY aHMKJIAINra Kapatuiarad. Makosaga YKUTHIL METOAUK TU3UMUHY TAKOMUWJUIAIITUPUIN HyJUIapH,
WHHOBAIIMOH TEXHOJOTUSJIAPDHU KOPUM 3THI, TAbJIUM >Kapa€HUHM paKaMJIAIITHUPHUIL, YKYB AACTYpJIapUHU SHCWIAll Ba
KOMIICTEHIMABHH EHIANTYBHI PUBOXIIAHTHPHII Macaiajapy KYypuO YHKHIITaH.

KiroueBble cjioBa: MaTCprUAIOBCACHUC, METOAUKA O6y‘{eHI/I$[, HWHIXCHCPHOC 06pa30BaH1/Ie, KOMIICTCHTHOCTHBIH noaxon,
HWHHOBALIMOHHBIC TEXHOJOTUH, IPOTUBOPLCYHUS, I_[I/I(i)pOBI/ISaL[I/IH.

Pe3ome. B crathe AHAJIUBUPYIOTCA TCOPETUYCCKHUE W IMPAKTHUYCCKUC HpO6J‘IeMbI MCTOAUKH TIpCnoAaBaHUA
MaTCprUAJIOBCACHNA B CHCTECMC BBICHICTO TCXHUYCCKOI'O O6pa30BaHI/I$I PeCHy6J'II/IKI/I V36ekucran. Ocoboe BHHUMaHUE
YACJICHO BBIABJIICHUIO HpOTI/IBOpe‘{I/Iﬁ MCKAY TpaAUIUOHHBIMH W COBPCMCHHBIMH NOAXOAaMH, HCIIAMH OﬁpaSOBaHI/Iﬂ u
pCajlbHBIMU YCJIOBHUSAMU BY30B, HOTpe6HOCTﬂMI/I MMPOMBINUICHHOCTU U COACPKAHUEM IUCHUIUIMHBI. PaCCMO”['peHbI nyTH
COBECPIHICHCTBOBAHUSA MGTOL[HHCCKOﬁ CUCTEMBI IpenogaBaHusd, BHCAPCHUC WHHOBAIMOHHBIX TCXHOJ’IOFI/Iﬁ, LII/I(prBI/I?;aL[I/IH
yuebHOTo mporiecca, 0OHOBIIEHHE YUYEOHBIX IPOrPaMM H Pa3BUTHE KOMIETEHTHOCTHOTO IMOAXO0A.

Key words: materials science, teaching methodology, engineering education, competence-based approach, innovative
technologies, contradictions, digitalization.

Summary. The article analyzes the theoretical and practical problems of the methodology of teaching materials science
within the system of higher technical education in the Republic of Uzbekistan. Special attention is given to identifying
contradictions between traditional and modern approaches, between educational goals and the real conditions of
universities, as well as between the needs of industry and the content of the discipline. The paper considers ways to
improve the methodological system of teaching, the introduction of innovative technologies, the digitalization of the
educational process, the renewal of curricula, and the development of the competence-based approach.

Benenune. CoBpemeHHble pe()OPMbI CUCTEMBI BBICILIETO TeopeTnko-MeTOHONOTHYECKHE  OCHOBBI ~ METOAMKH
obpasoBanust PecnyOmukm VY30eKHMCTaH HampaBleHbI Ha  MPENOAAaBaHUS MaTepHaJoBeleHHsa. MeToanka IpernojiaBa-
MOBHIIIEHHE KadecTBAa IOATOTOBKM WHXKEHEPHBIX KaJIpoB, HHUS MAaTEpUAIOBENEHHS Kak Y4eOHOM IUCIUIIIMHEI
MHTETpaIuio o0pa3oBaHus, HAYKH W mpousBojcTBa [3]. B ommpaercs Ha o0mmMe meJarornyeckue MPHHIMIBI —
9THX YCJOBUAX 0C000€ 3Ha4deHHe MpUOOpeTaeT AWUCIMI-  HAYYHOCTh, CHCTEMHOCTb, IPAKTUIECKYIO HAIPaBIEHHOCTb,
mHa «MatepuanoBesieHue», GopMHUpyIomas y CTYAEHTOB  MEKAWUCIMIUIMHAPHOCTD U NPO(GECCHOHAIBHYIO OpHEH-
KOMILIEKC 3HAHUI O CTPYKType, CBOMCTBaxX M TexXHojoruu  Tauuto [1,5].

00paboTKM KOHCTPYKIIMOHHBIX MaTepuaiios [1]. Cornacio  I'ocynmapcTBeHHOMY — 00pa3oBaTeIbHOMY
OnHako aHajIM3 NPAKTUKH TIPENoJiaBaHus IOKa3biBaeT  craHAapry PecnyOmuku Y3oekuctan (IOC PY3 70720101
HaJIMYMe CYIIECTBEHHBIX IPOTHBOPEUMI MEXIy TeopeTH- — «Mamepuanogedenue u mexHoio2uu KOHCMPYKYUOHHbIX

YECKUM COJICp)KaHMEeM Kypca W peajbHbIMU TPEeOOBaHMSAMH  mamepuanosy) [3], OCHOBHas 1eJb O0yUEHHs 3aKII04aeTCs
npomsinuieHHOCTH. Mccnenoanus Myxamenosa III.P. [2] B ¢opMHpoBaHMHM y CTYAEHTOB YMEHHI aHajIM3a CBOMCTB
n Xonmacora T.K. [4] moarBepkmator, 4to 0e3 OOHOB-  MaTepuanoB, BHEIOOpPA TEXHOJOTHH WX 00pabOTKH U

JCHU METOAMYECKHX IIOAXOJI0B OOydueHHe MaTephaio- IPUMEHEHHUS B HHXCHEPHOI MpaKTHKe.

BEJICHHWIO He obecrednBaeT (pOPMHUPOBAHHS Y CTYICHTOB B tpymax Kucemera A.B. [5] oTmeuwaercs, 4To COB-
Mpo¢eCCHOHANPHBIX KOMIIETEHINH, HEOOXOAMMBIX M  pEeMEHHas METOJIWKa MPEeroaBaHus JOJDKHA OCHOBBIBATHCS
WH)KEHEPHOU JeATEIIbHOCTH. Ha KOMIIETEHTHOCTHOM IOJXO0Jle, KOTOPHIM MpeAroaraet

Taxum 06pa30M, AKTYaJIbHOCTb TEMbI OIPEACIACTCA Pa3BUTUC Yy CTYACHTOB HE TOJIBLKO 3HaHHﬁ, HO W CIIOCOOHO-
H€06XO,Z[I/IMOCTLIO HAY4YHOI'0 aHa/in3a CyHICCTBYIOMIUX IPO- CcTeH K CaMOCTOATCIIbHOMY PCHICHNUIO NHKCHCPHBIX 3a/1ad.

6neM u noncka 3 (EeKTHUBHBIX IMyTeil COBEPIICHCTBOBAHMS [TpenonaBarens, pealu3yONMi Kypc MaTepHajoBese-
METOIUKHM IPENOAaBaHUs AWCUMIUIMHBI B TEXHUYECKUX  HHMS, JOJDKEH YYUTHIBATH TPU METOHOJIOTHYECKHX YPOBHS
By3ax Y30ekucraHa. o0ydeHust:
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® KOTHUTUBHBIN (YCBOCHHE TEOPETHUECKUX 3HAHUH O
CTPYKTYpE ¥ CBOUCTBAX MaTEpHaIOB);
® NIPAKTUKO-OPHEHTUPOBAHHBIA
UCTIBITAaHWH W aHANIN3a MAaTEPHAIIOB);

® JICCIICI0BATENBCKHUHN (BBIMOTHEHHE IIPOCKTOB, HAIIPaB-
JICHHBIX Ha CO3JJaHNE HOBBIX MAaTEPHAJIOB).

Ocofoe BHHUMaHHWE YJIESIETCSl MHTETpanuu ydeOHOro
mporiecca ¢ Hay4yHO#l paboroit cTyaeHToB. [lo MHeHUIO
HaynetoBa K.A. [8], TOJIBKO BKIIOYEHHE DIIEMEHTOB UCCIIE-
JIOBATEIbCKOH IEATEeIbHOCTU TI03BOJSIET chOpMHUPOBATH y
CTYZICHTOB MHXEHEPHOE MBIIIEHHE U TBOPUYECKUH MOIXO0]
K npoeccrOHaBHOM e TebHOCTH.

CoBpemeHHBIE TIPOOIEMBI ¥ IPOTHBOPEUHS B O0yUCHHUH
MaTepHaIOBEACHHIO.

[TpoTuBOpeune MeXAy COAEpKAHUEM Kypca M IOTpeO-
HOCTSIMH TIPOM3BOJCTBA. HeCMOTpsl Ha aKTUBHOE pa3BHTHE
MPOMBIIVICHHOCTH W BHEIPEHHE HOBBIX MAaTepualioB
(KOMITO3UTOB, HAHOMATEPUAJIOB, TTOJIMMEPOB), COJCPKAHUE
y4eOHBIX KypcOB BO MHOTHX BYy3aX OCTa€rcsi TpaJULMOH-
HBIM [4]. AHanu3 mporpamm o auciumuHe «Matepuaino-
BeneHue» B TamkenTtckomM u Hykycckom TexHMYECKHX
YHHMBEPCUTETaX MOKA3bIBAET, YTO JOJsI TE€M, MOCBAMIEHHBIX
HOBBIM MarepHaiam, He rpesbinaet 10-15 %.

Takoe HECOOTBETCTBHE MPUBOIMUT K TOMY, YTO BBIITYCK-
HUKH OKAa3bIBAIOTCSI HEIOCTAaTOYHO IOATrOTOBICHHBIMH K
COBPEMEHHBIM TPEOOBAHMSM MAIIMHOCTPOUTEIBHBIX |
TOPHOOOBIBAIOIINX TPEATIPHUSTHI [6].

OrpaHn4eHHOCTh ~ MaTEepPHAIBbHO-TEXHUYECKOH  0a3sbl.
MHorue 1abopaTopuu IO MaTepHaIOBEACHHIO OCHAICHEI
yCTapeBIIMMHU IMPUOOpaMH, HE MO3BOJISIOIIUMH MOJIENH-
poBaTh MpOIECCHl, NMPOUCXOAAIIME B MaTepuaiax IMpH
TepMooOpaboTke wim Aepopmaruu [7]. DTO CHIDKaeT
MIPAKTUYECKYI0 HAIMPaBICHHOCTh OOYYEHHS M OTPAHUYHU-
BaeT BO3MOXHOCTH BBINOJHEHHUS HCCIIEIOBATENbCKIX
IIPOEKTOB.

Henocrarounass nu¢poBuzanus ydeOHOToO Iporiecca.
HecMoTps Ha peanmzaiiio rocyIapcTBEHHOW HPOTpaMMEI
10 nuQpoBH3aIMHY BeIcIIero oopazoBanus [3], B OONBIIMH-
CTBE BY30B OTCYTCTBYIOT BHPTyaJbHBIE JabopaTopu,
JIEKTPOHHBIE KYpPChl M WHTEpaKTUBHbIE Moxynd. Ilo
nanHeiM beknazapoBa A.B. [6], Tompko oxono 25 %
mpernojaBaTeel  TeXHMYECKHX  JUCHUIUIMH  aKTHBHO
UCIIONB3YIOT 1M(ppoBble 00pazoBaTesibHbIE IIATHOPMEI
(Moodle, Edmodo, Google Classroom).

KanpoBele W OpraHM3allMOHHBIE  NPOTHBOPEUUS.
KiroueByto poib B KadecTBE MpENOJaBaHMA WIPAET IPo-
(eccroHaIbHAs KOMIIETEHTHOCTH Tpernojasareis. OxHako
BO MHOTHX By3aX HaOmromaercsi AeQUIMT MOJIOJIBIX
CHENMANTHNCTOB, BIAJCIOIIUX COBPEMEHHBIMU TEXHOJIOTHUAMU
oOydenust. Bricokas yueOnast Harpyska (700-800 wacoB B
roj1) HEe TMO3BOJISIET MPEIOoJaBaTeNsiM aKTHBHO 3aHUMAThCS
Hay4HO-MCCIIeI0BATENbCKON JesITeNIbHOCTDIO [4,8].

Henocrarounast naTerpanus HaykKd u oOpa3oBaHus. B
OTEYECTBEHHBIX By3aX CBA3b MEXIY y4eOHBIM MPOIECCOM U
HCCIIEIOBATEIILCKON JIESTENFHOCTRIO CTYICHTOB OCTaéTcs
cnaboi. ITo onenke Dzhuraev S. u Khamidov A. [7], mumb
30 % cTyaeHToB CTapIIMX KypCOB NMPHUHMMAIOT y4acTHE B
HUP. B 3apyOexHBIX YHHMBEpCHUTETax 3TOT IIOKa3aTelb
nocturaet 70-80 %.

IlyTn coBepHIEHCTBOBAHUS METOJUKH MpPENnojaBaHUs
MaTepuanoBeJeHHsa. AKTyanu3alus COJAEpHKAHUSA IUCLIH-
muHel. [lepecMoTp copepikaHusl Kypca AOJKEH OCHOBBI-
BaThCs HA MPUHIUIAX COOTBETCTBUS COBPEMEHHBIM TEXHO-

(ocBOoeHHE  METOJOB
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JIOTHYECKUM TECHACHIMAM. BaXHO BKIIOUMTH B yd4COHBIH
IUIaH TEMBI 110 aJJUTHUBHBIM TEXHOJOTWSAM, HaHOMAaTepua-
J1aM, PKOJIOTYECKH YICTHIM BHIAaM IMPOM3BOACTBA [9].

Kpome TOro, HeoOxommmo oOHOBICHHE y4eOHO-
METOIMYECKUX KOMIUIEKCOB C y4ETOM HWHTETpalué HAyKH,
o0Opa3oBaHUs U IPOU3BOACTBA [4].

PazButne  1M@pPOBBIX  TEXHOJOTHMH  OOYyYeHHs.
Hcnonb3oBaHue HUQGPOBBIX MHCTPYMEHTOB B IpPEIOjaBa-
HUHM MaTEpHAJIOBEJCHUS CIIOCOOCTBYET (DOPMHPOBAHHUIO y
CTY/ICHTOB HCCJIEJIOBATEIbCKUX HABBIKOB M BHU3YaJbHOMY
BOCIIPUSATHIO CIIOXKHBIX IporieccoB. OnbiT TarikeHTCKOro
rOCY/IapCTBEHHOTO TEXHWYECKOTO YHHBEPCHTETa IOKa3al,
49TO BHeapeHne 3D-MomenupoBaHHS CBOWHCTB MaTEpHAIOB
MOBBIIIAET YPOBEHb YCBOCHMS Y4YeOHOTO MaTepuana Ha
20-25 % [6].

IToBelmeHne KBaJTU(UKAIAH IpenojaBaTeieH.
KauecTBeHHass peanm3anisi METOOWKH  IIPEMNOIABAHMS
HEBO3MOXHA 0€3 CHCTEMHOTO IMOBBIIICHUS KBAIU(HUKALIIH
nenaroroB. B 3apyOeHBIX HCCIENOBaHHSAX IMOJUEPKUBA-
eTcss He0OXOIUMOCTh HENPEPHIBHOTO MPOGEeCCHOHATIBHOTO

pa3BuUTHA MpernojaBaTelel HHXEHEPHBIX JIUCIMILIMH
[9,10].

Wurerpauyst Hayku W oOpaszoBanus. OpraHuzanus
Hay4HO-TIPOM3BOJCTBEHHBIX J1a0OpaTOpHUi, BBHINOJHEHHUE

CTYZIEHTAaMH HCCIIEIOBATEIBCKUX IIPOEKTOB IOJ[ PyKOBOII-
CTBOM TIpEIIOJaBaTeNiel W COTPYQHHUKOB TPEATPHATHH
crocoOCTBYeT (GopMHUpPOBaHHIO y OOydarommuxcs mpodec-
CHOHAJIBHBIX KOMITETCHIINH [§].

Hcnonp30BaHHE KOMIETEHTHOCTHOTO W IIPOEKTHOTO
noaxonoB. KommeTeHTHOCTHBIH mMoaxo[ obecrneynBaeT
OpHeHTaLi0 00y4eHus Ha (OPMUPOBAHHE KOHKPETHBIX
YMEHHI U HaBBIKOB. [IpoekTHas dopma mo3BOIET 00BEAH-
HHUTh TEOPETHYECKUE 3HAHUSI C NMPAKTUUECKHMHU 3a7adaMHu.
Takue moaxo/pl yCHEemHO NPUMEHSIOTCS B BEIYIIMX By3ax
Kazaxcrana u Uexuwu [9].

3apyOeXHBI ONBIT W BO3MOXHOCTH aJanTalid B
V36ekucrane. CoBpeMEHHbIE  TEHACHIHMH  Pa3BHUTHA
WHKEHEPHOTO 00pa3oBaHWA B MHpE IIOKa3bIBAlOT, dTO
5 PEeKTUBHOCTS NPENOoIaBaHus AUCIUIUIMHEI «MaTepuano-
BE/ICHHE» BO MHOTOM 3aBHCHUT OT CTENECHH HWHTETPAINH
HaYYHBIX HCCIIEJIOBAHHN, TPAKTHIECKOTO 00yUIeHuUs 1 nup-
poBeIx TexHooruit [9, 10]. M3yueHne MeXayHapOIHOTO
OTbITa TMO3BOJISIET BBUIBUTH PsJI METOJUUYECKHX PELICHU,
KOTOpBIE MOTYT OBITh aJIalITUPOBAHBI B CHCTEME BBICILETO
obpazoBanus Y30eKkuCTaHa.

Omeir ctpan  Empomeiickoro Corsa. B Bemymmx
TEXHUYECKUX YHHMBEpPCHTETaX EBpombl — Takux Kak
Texunueckuit  ynuBepcurer J[pesnena  (I'epmanms),
[Monntexunueckuit  ynuepcuter Munmana  (Mranms),
Yemickuii TexHuyeckuii yansepcuret B Ilpare — oOyuenne
MaTepHUATIOBEICHUIO OCHOBAaHO Ha MIPOEKTHO-

uccienoBaTelbckod  mMozxenmu. Kaxnaslii Monyip  Kypcea
3aBepIIAETCS MHHHU-IIPOCKTOM, BKIIFOUAIOIIUM JKCIIEPH-
MEHT, MOJEMPOBAaHHE KM aHAJIM3 IOJYYEHHBIX JaHHBIX.
Bosnbiioe BHUMaHUE YAENSETCS MPOMBILIUICHHBIM CTaXH-
POBKaM CTYJEHTOB, KOTOPbIE MMPOXO/ST B COTPYIHUYECTBE
C  MAIIMHOCTPOMTEIbHBIMH W  METALTYypPrHYECKUMH
npeanpusitusamMu.  Takum — oOpasom  obecrieunBaeTcst
HeTpephIBHASL CBS3b MEX/IY TEOPETHUECKHMH 3HAHUSIMH H
peasbHBIMH TPOU3BOJICTBEHHBIMH 33/1a4aMH.

Jis noBbieHUs 3G QGEKTUBHOCTH OOYYEHUs IIHPOKO
NPUMEHSIOTCS ~ BHUpTyalbHble Jsaboparopun  u  3D-
CHUMYJISITOPBI, TIO3BOJISIIOLIME MOJCIMPOBATh POLECCHI




KpUCTaJTU3aIiy, (Ha3oBeIX MpeBpalnieHuid, nehopmanuu 1
paspylIeHHs MaTepHanoB. OTH PECypChl CO3JA0TCA B
pamkax eBpomeiickux nporpamMm Erasmus+ u Horizon
Europe ® [OCTYmHBI CTyZeHTaM depe3 BHYTPEHHHE
00pa3oBaTebHbBIE TOPTAIBl YHHBEPCUTETOB.

AmepuKaHCKash W a3Warckas Mojaenn oOydeHus. B
CIIA mnpenopaBaHue MaTEpPHANOBECHUS TPAJAUIHMOHHO
OPHEHTHPOBAaHO HA  HCCIIEAOBATENILCKYI0  aKTHBHOCTb
crynenroB. B ynuBepcuterax MIT, Stanford, Purdue
CTY/ICHTHI YK€ C MEPBBIX KYpCOB BOBIEKAIOTCSI B IPOEKTHI
HccIe0BaTeIbCKUX JadopaTopuil. Metonuka Oaszupyercs
Ha npuHIMIax problem-based learning u active learning,
Korga Kakaas TeMa Kypca pacCMaTpUBAaeTCs —depes
KOHKPETHYI0 HHKeHepHyro 3amady [10]. Kpome Toro,
aMEpPHKAHCKHE  YHHBEPCHTETHl aKTUBHO  NPUMEHSIOT
MEKANCIMIUIMHAPHBIA TIOJXOM, CBSI3bIBAs MAaTEPHANBl C
HAaHOTEXHOJIOTHSIMH, OWOWH)KEHepHeH MW WH(POPMAIHOH-
HBIMH TEXHOJIOTHSIMHU.

B crpanax Bocrounoit Asuu (SImonus, HOxnas Kopes,
CuHranyp) 0oJblIOe BHUMaHUE yIeNseTcsl IuppOoBU3aALUH
u rtubpugHeiM  Qopmaram oOyuenms. Hanpumep, B
Kopeiickom uHcTUTYTe nepenoBeix TexHoisorui (KAIST)
na0OpaTOpHbIE  JKCIIEPUMEHTHl  YaCTHYHO  3aMEHEHBI
KOMITBIOTEPHBIM ~ MOJENMPOBAHUEM M  BUPTYaIbHBIMH
CHUMYJISITOpPAaMH. JTO IMO3BOJISIET COKPATHTh MaTepUalIbHbIC
3aTpaThl U OJHOBPEMEHHO IOBBICUTH TOYHOCTH 3KCIICpPH-
MCHTOB.

Bo3moxxHOCTH aganTanuy 3apyOexXHbIX MPakTUK. OmbIT
3apyOeXHBIX YHHBEPCUTETOB IOKA3bIBACT, YTO KIFOUCBBHIMH
(hakTOpaMH YCIICIIHOTO MPENOAaBaHMUs MaTCPUATIOBEICHHSI
SIBJISIFOTCA

HMHTErpaIys HayKu, 00pa30BaHMs U IIPOU3BOCTBA;

aKTUBHOE HCIOJH30BaHUE ITUPPOBBIX TEXHOJOTHH H
CHMYIISITOPOB;

npoekTHas (popMa opraHu3anuu o0y4YeHus;

CHCTEMHOE TOBBIIIEHHE KBAIM(UKALUK IPEroaaBa-
Tenei.

Hns ycrmoBwid Y30ekucTaHa HauOoliee peaTrCTUIHON
SIBISIETCST MOJIEJIb KOMOMHHUPOBAHHOTO OOy4YeHHMs, codeTa-
I0IIast TPaJUIMOHHBIE METOBI C 3JIeMEHTaMM L(ppoBu3a-
IIMM ¥ HWCCIENO0BaTelNbCcKuX mpoekToB. Ha mepBom srame
BO3MOKHO CO3/IaHHE BHPTYaJbHBIX Jaboparopuil Ha Oaze
Moodle nimn Edmodo ¢ ucnonb3oBaHHEM OTEYECTBEHHBIX
pecypcoB. Ha BrOopom asrame — ¢opMmupoBaHue ydeOHO-
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HAayYYHO-HCCIIEAOBATEIILCKIE HHCTUTYTHI ¥ TIPOMBIIITICHHBIC
MPEATIPUATHS.

BaxHpIM HampaBJIeHHEM aJaNTallid  3apyOEKHOTO
OTIBITa SBJISICTCS Pa3BUTHE MEXIYHApOJHOTO COTPYOHUYE-
ctBa. [IporpamMmbl akageMH4YecKOH MOOWIBHOCTH U
COBMECTHBIE MAarNCTEPCKHE POrpaMMEI (HaIIpuMep, ¢ yHH-
BepcuretramMu Yexuu u Ilonbmm) mo3BonsT oOMEHHBATHCA
JYYLIMMH MPAaKTUKaMU IPEToJIaBaHusi MaTepPHAIOBEICHUS
W YKPEIUISTh KaJApOBBIN MOTEHIHA By30B Y30ekucrana [9].

[TepcrieKTHBBI HMHTETPAlMd MEXKAYHAPOIHOTO OIIBITA.
AHanuz 3apyOeXHBIX Mojesel 00yueHHs TOKa3bIBaET, YTO
BHEJ[pEHHE MHHOBAIMOHHBIX METOAMK TPeOyeT KOMILIEKC-
HOW TIOAJEpKKHM Ha TOCYHapCTBEHHOM YypoBHe. Heoo-
XOAVMBI:

pa3paboTka HAaNHWOHAJIBHBIX CTAHAAPTOB ITUPPOBBIX
00pa30BaTENbHBIX PECYPCOB IO TEXHHMYECKHM JAWCIHI-
JIMHAM;

(MHAHCHPOBAHUE MPOEKTOB IO CO3AaHHUIO BUPTYaIbHbIX
nabopatopuii;

MOBBILICHUE aKaJIeMHUYECKOH MOOMIBHOCTH NperoiaBa-
TeJIel U CTY/ICHTOB;

yuacTue y30eKCKHX BY30B B MEXKAYHapOIHBIX TPAHTO-
BBIX IPOrpaMMax B 00JIaCTH WHKEHEPHOTO 00pa30BaHMsI.

Peamm3anmst 3TUX Mep MO3BOJUT  CYIIECTBEHHO
MOBBICUTh Ka4eCTBO IIPENOAABAHHUSA MAaTEPHAIOBEICHUS,
o0ecreuynTh  COOTBETCTBHE  HAIMOHAIBHOM  CHCTEMBI
WHKCHEPHOTO 00pa3oBaHMS MHPOBBIM CTaHAApPTaM |
MOATOTOBUTH CIEIMAIUCTOB, CHOCOOHBIX K 3((eKTHBHOH
paboTe B yCIOBHSAX UYETBEPTOW NPOMBIIUICHHON pPEBOIIO-
uu (Industry 4.0).

3akaouyeHne. AHaIM3 COBPEMEHHOTO  COCTOSHHSA
npenogaBaHrud MaTCpUAJIOBEICHU TTOKa3ajl, YTO OCHOBHBIC
mpobJeMbl W IMPOTHBOPEYHS CBS3aHBI C YCTapeBIIUM
COJICp)KaHWEeM Kypca, HeJOCTaTO4HOW IudpoBu3anuei,
OTPaHMYEHHON SKCIIEpUMEHTAJIbHON 0a3oif u ciaboi
MHTETpaleld Hayku M oOpa3oBaHMs. PenieHue IDaHHBIX
npobiieM TpeOyeT CHCTEMHOTO II0/X0/a: OOHOBICHHS
y4eOHBIX IUIAaHOB, BHEIAPEHHS NHU(QPOBBIX TEXHOJIOTHH,
Pa3BUTHSI UCCIIENOBATEIbCKUX JIAOOPATOPHI M MOBBIIICHUS
KBaNM(UKanuy MpenoaaBaTescH.

KomrutekcHast MoiepHU3anUsT METOANKH TTPENOAaBaHMs
MaTCpHUAIOBEACHUA ITO3BOJIUT MOBBICUTH Ka4yCCTBO
HWHXCHEPHOTO O6pa30BaHI/IH, MNOATrOTOBUTH CIICIIMAJIMCTOB,
crocoOHbIX 3((EeKTUBHO paboTaTh B YCIOBUSIX TEXHOJIOTH-

HAYYHBIX KJIACTEPOB, OOBEIUHSIOIIMX YHHUBEPCHTETHI,  4YECKOM TpaHc(opMaluy NPOMBIIUIEHHOCTH Y30eKucTaHa.
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ShET TILIN UYRENIWDE ANA TILININ PSIXOLOGIYALIQ OZGEShELIGI
) G.B.Esbergenova — ulken ogitiwsh:
Ajiniyaz atindagr Nokis mamleketlik pedagogikaliq institut:

MNCUXOJOTUYECKHUE OCOBEHHOCTHU POJHOTI'O SI3BIKA
IMPU UBYYEHUU NUHOCTPAHHOT O SI3BIKA
I'.B.Ec6epreHoBa — cmapuutl npenooasameliv
Hyxyccekuii 2ocyoapcmeennulii nedazo2uyeckuii UHCmumym umenu Ajicunusiza

PSYCHOLOGICAL FEATURES OF THE MOTHER TONGUE IN STUDYING A FOREIGN LANGUAGE
G.B.Esbergenova — senior lecturer
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: chet til, o‘quv jarayoni, o‘gituvchi, usul, ta’lim islohatlari, pedagogik fikrlar, tarbiya, pedagogika.

Rezyume. Ushbu magolada chet tilini muvaffagiyatli o‘rganishga ta’sir giluvchi omillar ko‘rib chigiladi. Muallif
ularning o°zaro bog‘liqligi va chet tilini o‘rganish jarayoniga ta’sirini ko‘rsatadi. Magolada chet tilini o‘rganishning uslubiy
va psixologik jihatlari muhokama gilinadi.

KnaioueBble ci10Ba: WHOCTpaHHBIM SI3BIK, IpollecC OOy4YeHWs, Yy4HTelb, MeToxd, pedopMmbl 00pa3oBaHus,
ICaarorutdCcCKuc MbICJIU, BOCIIMTAHUC, IICJaroruka.

Pe3tome. B naHHOU cTaThe paccMaTpuBalOTCS (haKTOPHI, BIUSIOIIAE HA YCICIIHOCTh U3yUCHHS WHOCTPAHHOTO S3bIKA.
ABTOp MOKa3bIBaCT UX B3aUMOCBS3b U BIUSHUE HA MpoIecc 0O0yYEHUs] UHOCTPAaHHOMY S3BIKY. B cTaThe paccMaTpuBaroTCs
METOOOJIOTHYCCKHUE U MCUXOJIOTMYCCKUC ACTIEKThI U3YUCHHA NHOCTPAHHOTO A3bIKaA.

Key words: foreign language, process of education, teacher, method, reforms of education, pedagogical ideas,
upbringing, pedagogy.

Summary. Psychological aspects of learning a foreign language. The factors influencing on the successful studying of
a foreign language are viewed in the article. The author shows their correlation and influence on the process of studying of
a foreign language. The methodical and psychological aspects of studying of a foreign language are examined in the article.

Kirisiw. Bugingi kunde elimizde jaslardin talim- tasinik, mamanliq hadm  konlikpeler  berilmekte.
tarbiyasin  jagsilaw, keleshegimiz iyelerinin ilimiy  Bilimlendiriw texnologiyalari, bul bilimlendiriw procesinde
potencialin jane de rawajlandirtw magsetinde tiyisli ilajlar ~ zamanagdy  informaciya  texnologiyalarinan  6nimli
alip barilip, bul boymsha koplegen qararlarga qol  paydalamw degeni. Olardif en itibarli tarepi bul shet tilin
qgoyilmaqta. Asirese, zaman talaplarinan artta qalmaw, Uyreniwde ana tilimizdin tlken ahmiyetke iye ekenligine
bargan sayin rawajlanip atirgan dinya tajiriybesin ansat  jane bir marte giwa boldig.

ozlestiriw, madeniyatlararaliq tajiriybe almasiwdi kobeytiw Shet tilin Gyreniwdin tiykargi psixologiyaliq tarepleri
magsetinde shet tillerin oqitiw usillart dmeliyatqa kefinen  arasinda en ahmiyetlileri tdmendegiler:
engizilmekte. ) a) tildi Giyreniwge motivaciya ham qizigiwshilig;
Atap aytqanda, Ozbekistan Respublikasi Prezidentinin b) til Giyreniw gabileti;
2021-j11 19-maydagi «Ozbekstan Respublikasinda shet ¢) uyreniwde til ham soylewdin qatnast;
tillerdi uyreniwdi galaba en jaydirtw jumisin sapa jaginan d) wmotivaciyaliq faktorlardin aktivlesiwi yamasa
jana basqishqa alip shigiw haqqindangr PQ-5117-sanli  paseyiwi;
Qarar1 qabil etildi. Bunday mnizam joybarlarinin islep e) Turmus tajiriybesinin terenlesiwi natiyjesinde este

shigihwi shet tillerin (yreniwge qizigiwshilar ushin lken  saglaw qabiletinifi  jagsilamwi, sonday-aq  sOylesiw
imkaniyatlar esigin aship bermekte. Albette, qayst bir shet  konlikpelerinin rawajlaniw basqishi bolip esaplanadi.
tilin uyreniw barisinda 6zine tan quymshiliq tarepleri Harqanday iskerlikte bolganinday, insan bir narseni
ushirasadi. islewdi galemese yamasa oni qanday da bir kish penen
Tillerdi uyreniw quramalt process esaplanadi. Sonin  islemese, ol joqar1 natiyjege erise almaydi. Til tyreniwdegi
ushin onda bir qansha qiyinshiliqlarga dus keliw mumkin, natiyje tek gana tabisqa erisiw ushin motivaciya keltiriwi
yagnly psixologiyaliq mashqalalar mine usilar qatarina  mumkin. Til tGyreniwde motivaciya tiykargr faktor
kiredi. Bul mashqalalardi bir qansha psixolog ilimpazlar  esaplanadi.

ulken qizigiwshiliq penen Uyrengen. Ayirim adamlarga til Studentlerdin shet tillerdi 6zlestiriwin psixologiyaliq
uyreniw juda ansat, aymrimlarga bolsa ogada qiym bolip  jaqtan tyreniwdin zartrligi ham aktualligt boyinsha
korinedi. bilimlendiriw  tarawlarindag: pedagoglarga  ulken

Bizge belgili, ana tilindegi bekkem tiykar balalarga  juwapkershilik juklemekte. Sol sebepli studentlerge shet
qosimsha tillerdi tiyreniw ushin zarur bolgan konlikpelerdi  tillerin 6zlestiriwdin 6zine tan psixologiyaliq 6zgeshelikleri
beredi, bul olarga tillerdin qurilist haqqindagi tisiniklerdi ~ boyinsha bir qatar psixologiyaliq ilimiy izertlewlerdi talap
bir neshe basqa tillerge awdariwga imkaniyat beredi. Jumis  etedi. Shet tillerdi 6zlestiriwde psixologiyaliq 6zine tanlik
orinlarinda bir neshe tillerdi biliwge talap bargan saym artip  ham individual psixologiyaliq 6zgesheliklerdi esapga algan
barmaqta. Globallasiw ham mamleketler arasindagi birge halda alip bariliwi magsetke muwapiq bolip tabiladi.

islesiwdin kusheyiwi natiyjesinde koplegen sholkemlerde Bizge belgili, bilim aliwshilardin shet tilinde pikir
belgili bir taraw qaniygesi boliwdan tisqari, tildi biliw de  jargiziwi, erkin sdylewdi amelge asira aliw1 sonday-aq
tiykargi talapqa aylanip barmagta. intellektualliq iskerligin qaliplestiriw  zarurligi lken

Materiallar ham usillar: Albette maqalan1 jaziw  ahmiyetke iye. Bul maqalada shet tilin oqitiwdin 4hmiyeti
barisinda bir qansha jana materiallar hAim zamanag0y usillar ~ ham shet tilin oqitiwdagi mashqalalarga ayrigsha toqtap
menen tanisip shiqtig. Qanday da bir shet tilin ayreniw  Otilgen. Asirese, shet tilin 6zlestiriwde ana tilinin 6zine tan
barisinda 6zine tan qiyishiliq tarepleri ushirasadi. psixologiyaliq 6zgesheliklerine itibar berilgen.

Shet tili pani tort aspektke (oqiw, jaziw, tinlap tusiniw Joqar1 bilimlendiriw mekemeleri zamanagdy bilim ham
ham soylew) bolinip, olardin har biri boymsha 6z aldina  kénlikpelerge ilim-texnikamifh aldingi jetiskenliklerine iye

71



Ilim ham jdamiyet. ¥e1.2026

bolgan intellektualliq kadrlard: tayarlaw ham professional
bilim beriwshiler arasinda basekini jane de arttinw
magsetinde joqari tajiriybeli qanigelerdi tarttw zartrligi
kelip shigadi.

Psixolog ilimpazlardin pikirlerine itibar beremiz, olar
balalarda til Gyreniwge tabiyiy meyillikti balaliq dawirden
baslanatuginin aytip otedi. Sebebi, olarda eliklew ham jana
sozlerdi tezlik penen eslep qaliw gabiletleri mine usi balaliq
dawirden baslanatuginin bilemiz.

Natiyjeler. Shet tilin uyreniwdegi qrymnshiliqlar
haqqinda s6z bolganda til tasiniginin psixologiyaliq
ozgesheliklerine itibar qaratiw magsetke muwapiq.

[LA.Zimnyaya tildin 6zgesheligine tdmendegilerdi usinis
etedi: "til — bul quyimn sistemali tiliymat bolip, ol insannin
tisinip oylawin juzege Keltiredi, sonday-aq onin qatnasiq
waziypasin atqariwshi funkciyasin rawajlandiradi [1].

Gumboldttin atap otiwinshe, til — bul millettin qalbi.
Onda toliq "milliy" xarakter sdwlelengen. Til — sociallig-
tariyxity 6nim bolip, ol har qiyli &wladlar ortasinda baylanis
ushin xizmet etedi. Til — bul en janli ham bekkem baylanis
bolip, otip bolgan, jasap atirgan ham keleshek awladlardi
bir-birine baylanistirip turtwsht ulli hdm tariyxiy bir
putinlik esaplanadi [2].

Yapon ilimpazi Masaru Ibuka bolsa, bala ele anasinin
qarninda bolganinda rawajlanip baslaydi: ol klassikaliq
muzikaga qiziglp, suwret korgizbesine barganda anasi
tarepinen qabil etilgen unamli sezimlerdi sezedi — degen
pikirlerin bildirgen.

Xosh, bunin ahmiyetke iye tarepi nede? Hazirgi kiindegi
shet tillerin Uyreniw metodikalarin kézden otkeretugin
bolsaq, barinde darejeni basqishpa-basqish uyretiw siste-
masi1 jolga qoyilgan. Atap aytqanda, awdarma tarawinda
birinshi gezekte séz bayligin arttinw tursa, filologiya
tarawinda ham séz bayligin arttinw, ham pedagogikaliq
sheberlikti rawajlandiriw basqishlarinan 6tedi [3].

Soni aytip 6tiw orinli, har bir til Uyreniwshi sanasinda
jamlengen ideyalardin jemisi birinshi gezekte 6zinin ana
tilinde korinedi.

Ana tili — bul balaligimizdan bir-birimiz benen garim-
qatnas jasawga jardemlesip kiyatirgan birinshi til bolip
esaplanadi. Dinyada qansha tiller bar bolsa, sonsha olardin
ozine tan tarepleri, qiymshiliglart ham 6zgeshelikleri bar.

Sonday-aq ana tili balalarga basqa tillerdi Gyreniw ham
uyretiwde jardem beredi;

- ana tili balanin jeke, socialliq hdm madeniy 6zine
tanligin rawajlandirads,

- ana tilinen paydalaniw balada sin kézqarastan pikirlew
ham sawatliliq gabiletlerin rawajlandiriwga jardem beredi.
Izertlewler somi korsetedi, ana tilinde oqigan balalar
kobirek oqiw bagdarlamasin jaqsiraq tasinedi;

- ana tilinde oqiytugmn balalar mektepte kobirek
zawiqlanadi ham tezirek uyrenedi, sebebi olar ana tillinde
soylew menen 6zlerin jagsi sezedi.

Bunnan korinip turganinday, ana tili ham shet tillerin
uyreniw bir-birine garama-qarsi1 oOtetugin process bolip
tabiladi. Sebebi, ana tilin insan yamasa bala 06zi
bilmesten-aq Gyreniwi mamkin, biraq shet tilin 6zi bastan
baslap, arnawli, tayarlangan halda Gyrenedi.

Pedagoglarga da belgili, shet tilin oqitiwda 6z ana tilin
terenirek uyrengen oqiwshilarga qosimsha til Gyretiw

basqalarga qaraganda ansat Otedi. Sebebi bunday til uy-
reniwshiler erksiz tarde tillerdi bir-birine salistirip tyrenedi
ham olarda tiller integraciyasi da ansat amelge asadi. Ilimiy
tarawda uyreniwdin "Salistirmali" formasi biraz galabaliq
ham tasinikli metodlardan biri esaplanadi. Insan uzaq
muddetli procesti baslawdan aldin belgili bir strategiyaliq
izbe-izlikke amel etse, tek gana 6z magsetine tez ham ansat
erisip qoymastan, al 6z ornin bekkem iyeley aladi.

Song1 jillar1 jamiyettin rawajlaniwi menen baylanislt
shet tillerin uyreniwge qizigiwshiliq ham mutajliklerdin
artiwinda juda sezilerli 6zgerisler bold1. Sonday-aq, bugingi
kinde ilimiy-texnikaliq rawajlaniw bir emes, al bir neshe
shet tillerin uyreniwdi talap etpekte. Bugin kundelikli
telekommunikaciya, televidenie, internet ham radiokanallar
0z tuttmwshilarina dunya boylap bar bolgan magliwmat-
lard1 bir neshe tiller arqali jetkerip beredi. Usi tillerden
paydalaniw ushin olar har quyli korsetpeler ham usinislardi
basip shigaradi. Sonliqtan, tildi oqitiw ham tildi uyreniw
mashqalalar1 barliq waqitta ahmiyetli bolip kelgen [4].

Bizge belgili, ana tilindegi bekkem tiykar balalarga
qosimsha tillerdi Gyreniw ushin zarar bolgan konlikpelerdi
beredi, bul olarga tillerdin qurilist haqqindag: tasiniklerdi
bir neshe basqa tillerge awdariwga imkaniyat beredi. Jumis
orinlarinda bir neshe tildi biliwge talap bargan sayin artip
barmaqta. Globallasiw ham mamleketler arasindagi birge
islesiwdin kusheyiwi natiyjesinde koplegen sholkemlerde
belgili bir taraw ganiygesi boliwdan tisqari, tildi biliw de
tiykarg1 talapga aylandi. Jeke, sociallig ham madeniy 6zge-
shelikti rawajlandiriwda shet tili hdm ana tili de tulken orin
iyeleydi. Albette, bul eki tilli bilimlendiriw sistemalarimin
dinya kéleminde bargan sayin orni girewli bolmagta.

Hazirgi duinyada shet tilleri bargan saymn ulken
adhmiyetke iye bolip atirgani, olardi tiyreniw madeniyatlar-
araliq qarim-qatnasti tabisl amelge asiriwdin tiykarg: shart-
lerinen birine aylanip bariwi ham lingvistikaliq 6zgeshelikti
qaliplestiriw qural1 sipatinda isleydi dep atap otken.

Shet tillerin Gyreniw procesi ham onin natiyjeliligin
arttitw ushin tiyisli sharayatlar shaxstin psixologiyaliq
ozgeshelikleri ulken tasir korsetedi.

Juwmag. Maqalamizdi juwmaqlap aytatugin bolsaq,
ana tilin jagst biliw basqa shet tillerin Gyreniwge jardem
beredi. Ana tilin Gyreniw dawaminda bala grammatika,
tildin 6zgesheliklerin 6zlestirgen boladi. Bul bolsa tillerdin
ugsas tareplerin biliwde ham olardi salistirip tyreniwde
kerek boladi.

Hazirgi kunde bilimlendiriw sistemast ham om
rawajlandiriw  maseleleri ham studentlerge shet tilin
oqittwdin natiyjeliligin arttirnwda studentlerdin umtilislari,
quzigiwshiliglari, motivi, motivaciyalarin tyreniw bilim
beriw procesindegi ahmiyetli maselelerden biri. Sonin
ushinda til Gyreniwdin shaxstin jeke, uliwma intellektualliq
ham uliwma madeniy rawajlamiwina tasiri ulken bolip, bul
processte psixologiyanin ahmiyetli rolin jane bir marte atap
otedi.

Solay etip, shet tillerin Gyreniw ushin til 6zgesheliginin
sociallig-psixologiyaliq tiykarlarin tisiniw ham olardi
basqishpa-basqish o6zlestirip bariw maqsetke muwapiq
boladi. Bumin ushin shaxs til o6zgesheliginin tiykarg
psixologiyaliq belgilerin duris tallay aliwi ham onnan
aqilga ugras paydalana aliwi lazim.
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Tayanch so‘zlar: metodik usullar, o‘quvchilarning gizigishi, motivatsiya, fizika ta’limi, muammoli o‘qitish, interaktiv
usullar, loyiha faoliyati, pedagogika.

Rezyume. Magolada fizikani o‘rganishga o‘quvchilarning gizigishini oshirishga garatilgan metodik usullar ko‘rib
chigilgan. Motivatsiyaning psixologik va pedagogik asoslari tahlil gilingan, shuningdek, darsning turli bosgichlarida
go‘llaniladigan aniq texnikalar va ish shakllari keltirilgan. Muammoli o‘qgitish, interaktiv usullar, loyiha faoliyati va
zamonaviy texnologiyalar alohida e’tibor garatilgan. Muvaffagiyatli amaliyot misollari va metodik usullarni samarali joriy
etish shartlari taqdim etilgan. Ish barqaror o‘quv motivatsiyasini shakllantirish va zamonaviy maktablarda fizika ta’limining
sifatini oshirishga garatilgan.

KaioueBble ciioBa: MeroJuyeckue NpHEMBI, MHTEPEC Y4YAIIUXCS, MOTHBalMs, oOydeHHe ¢u3uke, MnpodIeMHOe
06yquHe, HWHTCPAKTHUBHBIC MCTO/IbI, IPOCKTHAA ACATCIbHOCTD, I€AAroruKka.

Pe3ome. B cratbe pacCMOTPEHBI METOANYCCKHUE HpI/IéMbI, HalpaBJICHHBIC Ha MNOBBINICHUE HWHTCPECA YUallUXCAd K
HN3y4YCHUIO (I)I/IBI/IKI/I. HpoaHaJ'H/IBI/IpOBaHLI TNICUXOJIOTMYCCKUC U NEAArOrNYCCKUC OCHOBBI MOTUBALINU, d TAKIKE KOHKPCTHBIC
TEXHUKH H (I)OpMLI pa6OTBI, MNPpUMCHACMBIC Ha PA3JIMYHBIX 3TAlaX ypoOKa. Ocoboe BHHMaHUE YACJICHO HCHOJIB30BAHUIO
HpO6J‘IeMHOFO O6y‘IeHI/I$I, HWHTCPAKTHUBHBIX MCETOHOB, HpOCKTHOﬁ ACATCIBHOCTU W COBPCMCHHBIX TEXHOJIOTH.
[IpeacTaBneHsl IPUMEpPHl YCHEUIHOW MPAKTUKUA U YCIIOBHS 3()(EKTHBHOTO BHEAPEHUs METOIUYecKuX npuéMoB. PabGora
HampaBjicHa Ha (OPMHPOBAHUE YCTOHYMBOW y4eOHOW MOTHBAIIMM W TOBBIIICHHE KayeCcTBA IMPEMOIaBaHUSA (DU3MKU B
COBPEMEHHOM LIKOJIE.

Key words: methodological techniques, student interest, motivation, physics education, problem-based learning,
interactive methods, project activities, pedagogy.

Summary. The article examines methodological techniques aimed at increasing students’ interest in studying physics.
Psychological and pedagogical foundations of motivation are analyzed, along with specific techniques and forms of work
used at different stages of the lesson. Special attention is given to problem-based learning, interactive methods, project
activities, and modern technologies. Examples of successful practices and conditions for effective implementation of
methodological techniques are presented. The work focuses on developing sustainable learning motivation and improving
the quality of physics teaching in modern schools.

Kirish. Zamonaviy ta’lim tizimi hozirgi kunda chuqur Mazkur kontekstdan kelib chigib, fizikaga nisbatan
transformatsiya jarayonini boshdan kechirmoqda, bu esa  qizigishning kamayishi faqatgina fanning o‘ziga xos
ichki (ta’lim mazmuni va pedagogik yondashuvlarni  murakkablik darajasi bilan izohlanmasligi lozim. Aksincha,
yangilash zarurati) hamda tashqgi (global texnologik bu holat ko‘pincha ta’lim jarayonining individual-
taraqqgiyot, ijtimoiy-igtisodiy omillar va mehnat bozorining  differensial yondashuvdan yirogligi, interaktiv va vizual-
o‘zgaruvchan talablari) omillar bilan bevosita bog‘liqdir.  pedagogik texnologiyalarning yetarli darajada
Mazkur sharoitda tabiiy fanlar, xususan, fizika fanini  qo‘llanilmasligi, shuningdek, fizik konsepsiyalar va
o‘qitishning samaradorligi va sifatini oshirish dolzarb  o‘quvchilarning kundalik hayotiy tajribalari o‘rtasidagi
metodologik va strategik vazifa sifatida namoyon integratsiyaning sustligi bilan bog‘liq. An’anaviy, bilimlar
bo‘lmoqda. Shu bilan birga, so‘nggi yillarda o‘quvchilar  uzatishga yo‘naltirilgan akademik yondashuv zamonaviy
orasida fizika faniga nisbatan gizigishning izchil kamayib  ta’lim paradigmasida — subyektga yo‘naltirilgan, interaktiv
borishi  kuzatilmogda, bu holat ta’lim jarayonida va Kontekstual ta’lim modellarining afzalliklari fonida — o‘z
motivatsion ~ mexanizmlarning  yetarlicha  samarali  samaradorligini tobora yo‘qotmoqda.
ishlamayotganidan dalolat beradi [1, 2]. Ushbu muammoni hal qilish yo‘llaridan biri —

Fizika faniga bo‘lgan qiziqishning susayishi nafaqat o‘quvchilarning motivatsiyasini  oshiruvchi  samarali
pedagogik, balki kengroqg ijtimoiy ahamiyat kasb etuvchi  metodik usullarni joriy etishdir. Ushbu maqgolada metodik
muammo sifatida namoyon bo‘lmoqda. Fizika — fundamen-  usullar deganda — o‘quvchilarning e’tibori, qiziqishi va
tal ilmiy fan sifatida shaxsda ilmiy dunyogarashni  o‘quv jarayoniga jalb qilinishini faollashtiradigan, fizikani
shakllantiradi, tanqidiy tafakkur, tizimli yondashuv va man-  nafagat samarali, balki hissiy jihatdan boy, shaxsiy
tigiy tahlil kabi kognitiv kompetensiyalarni rivojlantirishda  ahamiyatga ega fan sifatida taqdim etishga xizmat giluvchi
asosiy rol o‘ynaydi. Fizik tafakkur esa zamonaviy ilmiy-  pedagogik harakatlar tushuniladi [6].
texnik taraqqgiyotning negizini tashkil etuvchi muhandislik, Mazkur magolaning magsadi — fizika faniga qgizigishni
texnologik va innovatsion faoliyatning poydevoridir [3-5]. oshiruvchi eng samarali metodik usullarni tahlil gilish va
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tizimlashtirish, shuningdek, bu usullar eng yaxshi natija
beradigan shart-sharoitlarni tavsiflashdan iborat.

Asosiy qism. Pedagogik adabiyotlarda motivatsiya
o‘quv materialini muvaffaqiyatli o‘zlashtirishning asosiy
sharti sifatida ta’kidlanadi. Klassik va zamonaviy
psixologiya shuni ko‘rsatadiki, fanga barqaror qiziqish
o‘quvchi  o‘rganilayotgan  materialning  ahamiyatini
anglaganda, o‘zlashtirilgan bilimlarni amalda qo‘llay
olganida va o‘quv jarayonidan ijobiy hissiy qo‘llab-
quvvatlov olganida shakllanadi. Demak, o‘qituvchining
vazifasi — fagat bilim berish emas, balki fanga faol kognitiv
munosabat shakllanadigan sharoitlarni yaratishdir.

Amaliyotda bu fagatgina tushuntirish-illustrativ
usullardan faoliyatga asoslangan, tadqiqotga yo‘naltirilgan,
muammoli ishlash shakllariga o‘tishni anglatadi. Bunda
aynigsa  o‘quvchilarning  hissiy  jalb  qilinishini
rag‘batlantiruvchi, muvaffagiyat holatini yaratadigan,
materialni turli shakllarda tagdim etishni ta’minlaydigan va
teskari alogani shakllantiradigan metodik usullar alohida
ahamiyat kasb etadi.

Zamonaviy  didaktika  o‘quvchilarda  qiziqishni
oshiruvchi bir necha metodik yo‘nalishlarni ajratib
ko‘rsatadi: fanlararo bog‘liglikdan foydalanish, axborot-
kommunikatsiya texnologiyalarini qo‘llash, o‘yinli va
loyihaviy usullarni joriy etish, tadgigotchilik faoliyatini
tashkil qilish, vizual vositalar bilan ishlash, muammoli
vaziyatlarni yaratish va boshqalar. Har bir yo‘nalishning
o‘ziga xos kuchli va zaif tomonlari bo‘lib, ular ma’lum
amalga oshirish shartlari va pedagogik tayyorgarlikni talab
giladi [7-9].

O‘quvchilarning fan bo‘yicha qiziqishi — muvaffagiyatli
ta’limning asosiy omilidir. Pedagogika va psixologiya
sohasidagi zamonaviy tadqiqotlar o‘quv faoliyatiga ta’sir
giluvchi asosiy mexanizmlar sifatida ichki va tashqi
motivatsiyani ajratib ko‘rsatadi. Ichki motivatsiya — shaxsiy
qiziqish va bilishga bo‘lgan ehtiyojdan kelib chiqadi, tashqi
motivatsiya esa — rag‘batlantirishlar, baholar va atrof-muhit
talablariga bog‘liq bo‘ladi.

Fizikaga bo‘lgan qiziqishni oshirish uchun ichki
motivatsiyani rivojlantirishga sharoit yaratish muhim -
o‘quvchilarda fan ahamiyatini anglashni, ilmiy-ijodiy faoli-
yat orqali o‘zini namoyon qilish imkoniyatini shakllantirish,
shuningdek ijobiy hissiy muhit yaratish zarur. Shu bilan
birga, tashgi motivatsiya fagat nazorat va baholash bilan
cheklanmasligi, balki ijtimoiy e’tirof, o‘qituvchi tomonidan
maqtov va tengdoshlarning qo‘llab-quvvatlashi  kabi
omillarni ham o‘z ichiga olishi kerak.

Quyida  fizika  darsining  turli  bosgichlarida
o‘quvchilarning qiziqishini oshiruvchi metodik usullar
keltirilgan:

— Motivatsion bosgich. Darsning boshlanishi — e’tiborni
jalb qilish uchun muhim bosqich. Bu yerda hissiy ta’sir
uyg‘otuvchi va qiziqishni oshiruvchi usullar magsadga
muvofiq:

* Muammoli savollar qo ‘yish. O‘qituvchi mantiqqa zid
yoki savol tug‘diruvchi vaziyat yoki masala taklif qiladi, bu
esa  o‘quvchilarda  yechim topishga intilishni
rag‘batlantiradi. Masalan, mexanika darsida: “Nega
tushayotgan jismlar vazni har xil bo‘lsa-da, bir xil tezlikda
tezlashadi?”

» Namoyishlar va tajribalardan foydalanish. Aynigsa
kutilmagan, vizual effektlar e’tiborni tortadi va faol ishtirok
uchun zamin yaratadi. Masalan, aylanuvchi to‘pda Magnus
effekti namoyishi.

« Tarixiy ekskursiyalar. Fizik gonunlarning kashf etilishi
hagida gisga hikoyalar, olimning shaxsiyati va duch kelgan
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giyinchiliklariga urg‘u berish orqali fanga hissiy bog‘liglik
yuzaga keladi va dunyogarash kengayadi.

Asosiy bosgich. Yangi materialni o‘rganish
jarayonida o‘quvchilarni faol ishtirok etishga jalb giluvchi
usullar muhim:

« Interaktiv metodlar. Javob variantlari bilan savollar,
muhokamalar, juftlikda va guruhlarda ishlash. Bu fikr
almashish va jamoaviy tushunchani shakllantirishga xizmat
giladi.

AKT va multimedia vositalaridan foydalanish.
Videoroliklar,  simulyatsiyalar, fizik  jarayonlarning
kompyuter = modellarini  qo‘llash  orgali ~ mavhum
tushunchalarni vizual tarzda tushunish osonlashadi.

« Loyihaviy va tadgiqotchilik faoliyati. Haqiqiy fizik
masalalar asosida mini-tadgiqotlar tashkil qilish va
loyihalarni bajarish mustagillikni rivojlantirib, gizigishni
oshiradi.

» OYinli o‘qitish usuli. Turli viktorinalar, tanlovlar va
rolli o‘yinlar motivatsiyani kuchaytiradi, ijobiy hissiy muhit
yaratadi va ragobat ruhini rivojlantiradi.

— Yakuniy bosgich. Darsning yakuniy bosgichida
refleksiya va erishilgan natijalarni baholash muhim:

* Muhokama va o z-o ‘zini nazorat gilish. O‘quvchilar
0°z javoblarini tahlil qilib, xatolarni aniqlaydi va xulosalar
chiqaradi, bu esa ongli o°zlashtirishga olib keladi.

* Jjobiy rag‘batlantirish. O‘qgituvchi o‘quvchilar
muvaffagiyatini e’tirof etadi, qiziqishni rivojlantirishga
undaydi va chuqurroq o‘rganishga motivatsiya beradi.

Metodik  usullardan  muvaffagiyatli ~ foydalanish
amaliyotidan misollar:

1-misol: Yangi mavzuni o‘rganishda muammoli
o‘qitish.

Yangi mavzuni o‘rganish jarayonida o‘qituvchi aqliy
giyinchilik holatini yaratadi — o‘quvchilarga shunday savol
yoki vaziyat taklif etiladiki, unga yangi materialni
o‘rganmasdan javob berishning iloji bo‘lmaydi.

Masalan:

* “Nega sun’iy yo‘ldosh Yerga qulamaydi, garchi unga
tortish kuchi ta’sir qilsa ham?”

* “Nega metall orqali tok o‘tganda u qiziydi?”

Savol qo‘yilgandan so‘ng o‘quvchilar
bosgichlarni bajaradilar:

* gipotezalarni ilgari suradilar;

» turli izoh variantlarini muhokama qiladilar;

* kuzatish, tahlil, tajriba o‘tkazadilar (agar iloji bo‘lsa);

* bajarilgan ish asosida umumlashtirishga keladilar yoki
yangi bilim “kashf etadilar”.

O ‘qituvchining roli: tayyor javob bermasdan, fikrlashni
yo‘naltirish, mustaqil mulohazalarni rag‘batlantirish,
xulosalarni qayd etish.

Natijalar:

* muammoni qo‘yish va yechim topish ko‘nikmasi
shakllanadi;

* bilishga bo‘lgan faollik va qiziqish ortadji;

* mavzu chuqurroq yodda qoladi, chunki o‘quvchilar
tushunchalarni “kashf etishda” ishtirok etadilar.

¢ 2-misol: Fizikadan loyihaviy faoliyat.

Loyihaviy metod o‘quvchilarga fizika bo‘yicha
bilimlarini haqiqiy yoki o‘quv amaliy masalani yechishda
go‘llash imkonini beradi. Masalan:

* “Energiya tejamkor uy maketini ishlab chiqish”;

* “Turli materiallarda issiqlik uzatilishini o‘rganish”;
“Mugqobil energiya manbalaridan foydalanish
loyihasi”.

Ish bosgichlari quyidagilardan iborat:

1. Muammoni va loyiha magsadini shakllantirish;

quyidagi
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2. Rejalashtirish va rollarni tagsimlash;

3. Ma’lumot to‘plash, nazariyani o‘rganish;

4, Hisob-kitoblar, o‘Ichovlar, modellashtirish
o‘tkazish;

5. Mahsulot yaratish (model, tagdimot, poster);

6. Loyiha himoyasi va jamoaviy muhokama.

O ‘qituvchining roli: murabbiy bo‘lish, maslahat berish,
jarayon va natijani baholash.

Natijalar:

« tadqiqotchilik, muloqot va taqdimot ko‘nikmalari
rivojlanadi;

 faoliyat ma’no va maqsadga ega bo‘lgani sababli
motivatsiya kuchayadi;

* nazariya va
mustahkamlanadi.

¢ 3-misol: Ragamli texnologiyalar va multimedia
vositalaridan foydalanish

Fizikaning murakkab yoki mavhum mavzularini
(elektromagnit to‘lqinlar, kvant effektlari, molekulyar
fizika) o‘rganish jarayonida quyidagilar faol qo‘llaniladi:

¢ Interaktiv simulyatsiyalar (masalan, PhET, Algodoo
resurslari, virtual laboratoriyalar);

* Ko‘rinmas jarayonlarni tushuntiruvchi animatsion
videoroliklar (molekulalarning harakati, elektromagnit
to‘lqinlar);

* Kompyuter yoki planshetga ulanadigan raqamli
datchik va sensorlar, real vaqt rejimida o‘lchovlar uchun;

+ Grafiklar chizish, tajribalarni tahlil gilish uchun
modellashtiruvchi dasturiy ta’minot.

Misol:  tebranma kontur mavzusini o‘rganishda
o‘quvchilar simulyatsiya yordamida kondensatordagi
zaryad va induktivlikdagi tok qanday o‘zgarishini vaqt
bo‘yicha kuzatadilar.

O ‘gituvchining roli: mos resursni tanlash, undan
foydalanishni o‘rgatish, natijalarni muhokama qilishni
tashkil etish.

Natijalar:

e Mavhum tushunchalarni tushunish sifati oshadi;

e O‘quvchilar bilimlarni vizual va interaktiv tarzda

mustahkamlaydilar;

* Fizikaga — real jarayonlarni o‘rganuvchi fan sifatida —

gizigish kuchayadi.

¢ 4-misol: O‘yin texnologiyalari va geymifikatsiya
elementlari.

amaliyot o‘rtasidagi  bog‘liqlik

* “Kim millioner bo‘lishni xohlaydi?”’ uslubidagi fizika
viktorinalari;

+ Atamalar va formulalar bilan karta o‘yinlari;

+ “Stansiyadan stansiyaga” o‘tish orgali masalalarni
yechishga asoslangan kvest-darslar;

« Fizik hisoblashlar bo‘yicha musobagalar, jamoalarga
bo‘linish, ballar jadvalini yuritish.

Geymifikatsiya elementlari quyidagilarni o'z ichiga
oladi:

* Ballar, yutuqlar, reytinglar tizimi;

* Missiyalar va chaqiriqlar;

* Ragamli platformalar (Kahoot, Quizizz, Classcraft).

O ‘gituvchining roli: o‘yin formatini ishlab chigish,
o‘qitish vazifasi va qiziqarli o‘yin o‘rtasidagi muvozanatni
saglash.

Natijalar:

* O‘qishga nisbatan ijobiy munosabat shakllanadi;

* Hissiy jalb etilish va ishtirok orqali motivatsiya
kuchayadi;

* Materialni takrorlash va mustahkamlash samaradorligi
ortadi.

Fizikaga qizigishni oshirishga garatilgan metodik
usullar tahlili shuni ko‘rsatadiki, ularning samaradorligi
o‘quv jarayonining barcha bosqichlarini — motivatsiya,
bilishga jalb etish, refleksiya va bilimlarni mustahkam-
lashni qamrab oluvchi tizimli yondashuv bilan bog‘liq.
Ichki motivatsiyani rivojlantiruvchi usullarning joriy etilishi
o‘quvchilarda fizikani nafaqat formulalar va qoidalar
majmuasi, balki atrof-muhitdagi real jarayon va hodisalarni
aks ettiruvchi fan sifatida anglashga olib keladi.

Xulosa. Umuman olganda, fizika faniga bo‘lgan
gizigishni oshirish — bu murakkab pedagogik vazifa bo‘lib,
uni hal qilish didaktik innovatsiyalarni, psixologik-
pedagogik bilimlarni va o‘quv jarayonini tashkil etishda
ijodiy yondashuvni integratsiyalashni talab giladi. Samarali
metodik usullarning joriy etilishi nafaqgat ta’lim sifatini
oshiradi, balki o‘quvchilarda barqaror motivatsiyani rivoj-
lantiradi, bu esa ularning kelajakdagi kasbiy o‘zini aniq-
lashi va shaxsiy rivojlanishi uchun muhim ahamiyatga ega.

Shu tarzda, motivatsiya va bilishga yo‘naltirilgan
metodik usullardan tizimli foydalanish fizika ta’limining
samaradorligini oshirishning zaruriy sharti hisoblanadi. Bu
esa, o‘z navbatida, ilmiy madaniyatning shakllanishiga,
intellektual ~ salohiyatning  rivojlanishiga va  tez

O‘quvchilarning ishtirokini  oshirish uchun dars o‘zgarayotgan dunyo sharoitida samarali ishlay oladigan
tarkibiga kiritilgan o°‘yin elementlari qo‘llaniladi: yangi avlod mutaxassislarini tayyorlashga xizmat giladi.
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BADIIY GIMNASTIKA BILAN ShUG’ILLANUVChI 8-10 YOShLI QIZLARDA
EGILUVChANLIKNI RIVOJLANTIRISh
L.S.Xaytmetov — dotsent
O zbekiston daviat jismoniy tarbiya va sport universiteti

PA3BUTHE T'MBKOCTH Y JEBOYEK 8-10 JIET,
3AHUMAIOIIUXCS XYJIOKECTBEHHOM TMMHACTHKOM
N.C.XailiTMeTOB — doyenm
V3bexckuii 2ocyoapcmeennblil yHugepcumem Qu3uuecko2o 60CNUMAaHUs U CHopma

DEVELOPMENT OF FLEXIBILITY IN 8-10-YEAR-OLD GIRLS ENGAGED
IN RHYTHMIC GYMNASTICS
I.S.Khaytmetov — Associate Professor
Uzbek State University of Physical Education and Sports

Tayanch so‘zlar: pedagogik kuzatuv, pedagogik tajriba, matematik tahlil, egiluvchanlik, chidamlilik, kuch, jismoniy
tayyorgarlik, texnik tayyorgarlik, maxsus jismoniy tayyorgarlik, badiiy gimnastika mashqlari, amaliy ko‘nikma, nazariy
bilimlar.

Rezyume. Magolada 8-10 yoshli gizlarda egiluvchanlikni rivojlantirishga yo‘naltirilgan mashqlar majmuasi ishlab
chigilgan hamda ushbu majmua qizlarning anatomik-fiziologik xususiyatlari va yuklamalarni hisobga olgan holda 8-10
yoshli gimnastikachilarning egiluvchanligini optimallashtirish va rivojlantirish uchun zarur masalalari ko‘rilgan.

KiroueBble cj10Ba: MEJarorHUecKOe HAONOJICHHUE, MEIarOrMYeCKUii JKCIICPUMEHT, MAaTEMAaTHYCCKUN aHau3,
FI/I6KOCTL, BBIHOCJIMBOCTH, CHIJIA, (I)I/ISI/I‘ICCKaSI IIOAroToBKa, TCXHHYCCKas IIOAI'0OTOBKA, CICHUalIbHaA (1)I/I3I/I‘ICCKaH
IOATOTOBKA, YIIPAKHCHUA Xy,HO)KeCTBeHHOﬁ T'MMHACTHKH, HpaKTI/I‘IeCKI/Iﬁ HaBBbIK, TCOPCTUYCCKUC 3HAHUS.

Pe3rome. B craTthe roBoputcs o pa3paboTke KOMIUIEKCHBIX YIIPaKHEHHH, HAIIPaBJICHHBIX HA Pa3BUTHE THOKOCTH y Je-
Bouek 8-10 JICT, IPU 3TOM I[aHHBIfI KOMIIJICKC YYHUTBIBACT aHaTOMO-q)I/ISI/IOJ'IOFI/I‘IeCKI/Ie 0COOEHHOCTH U Harpysku, Heo0xo0-
JUMBIC OJIA OINITUMU3ALINH U PA3BUTHUA ruOKoCcTH rUMHACTOK 8-10 merT.

Key words: pedagogical observation, pedagogical experiment, mathematical analysis, flexibility, endurance, strength,
physical training, technical training, special physical training, artistic gymnastics exercises, practical skills, theoretical
knowledge.

Summary. The article discusses the development of a comprehensive set of exercises aimed at developing flexibility in
8-10-year-old girls, taking into account the anatomical and physiological characteristics and the necessary loads for
optimizing and developing the flexibility of 8-10-year-old gymnasts.

Tadqiqotning dolzarbligi. Badiiy gimnastika yuqori = morfofunksional biologik xususiyatlarida o°‘z ifodasini
darajada muvofiqlashtirilgan sport turi bo‘lib, u ayollar  topadi
organizmining xususiyatlariga eng mos keladi va Yugqorida bayon etilganlardan kelib chiqgan holda 8-10
sportchilardan keng ko‘lamli ko‘nikma, malaka va  yoshli qizlarda egiluvchanlikning rivojlanish darajasiga
fazilatlarni namoyon etishni talab qiladi. Gimnastika- nisbatan ortib borayotgan talablar va badiiy gimnastika
chilarning uyg‘un rivojlanishi, harakat harakatlarining  bo‘yicha maxsus adabiyotlarda yetarlicha tagdim etilmagan
go‘zalligi, estetikligi, ifodaliligi ushbu sport turining keng  uni rivojlantirish vositalari o‘rtasidagi qarama-qarshilikni
ommabopligi va jozibadorligini belgilaydi. shakllantirishga imkon beradi.

Yosh badiiy gimnastikachi gizlar bajaradigan harakatlar, Tadqiqotning magqsadi: Badiiy gimnastika
ularning bog‘lamlari va kombinatsiyalari murakkabligining  mashg‘ulotlarida 8-10 yoshli qizlarda egiluvchanlikni
yuqori darajasiga erishishni, mashqlarni artistiklik bilan  rivojlantirish darajasini oshirishning ilmiy-amaliy asoslarini
bajarishni talab giladigan vazifa qo‘yiladi. Gimnastikachilar ~ belgilash hamda bu jarayonning samaradorligini asoslab
o‘zlarining musobaqa kompozitsiyalarida raqs yo‘lakalari,  berishdan iborat.
akrobatika, yuqori amplitudali elementlar (burilishlar, Tadqiqotning vazifalari: Badiiy gimnastika bilan
sakrashlar, muvozanatlar) dan foydalanishlari kerak. shug‘ullanuvchi 8-10 yoshli gizlarning egiluvchanligini
Elementlarni bajarishning zaruriy sharti bo‘g‘imlardagi  rivojlantirishga qaratilgan mashqlar majmuasini tuzish
harakatchanlik — egiluvchanlik bo‘lib, u insonning beshta hamda taklif etilayotgan mashqlar majmuasining
asosiy jismoniy fazilatlaridan biridir. Unga tayanch-harakat ~ samaradorligini aniglash.

apparati  bo‘g‘inlarining harakatchanlik darajasi va Tadqiqotning natijalari: Har ikkala guruhda

harakatlarni maksimal amplituda bilan amalga oshirish mashg‘ulotlar haftasiga to‘rt marotaba tashkil etildi.

qobiliyati xosdir. Nazorat hamda tajriba guruhlarida bir xil mashglar
Badiiy gimnastikada egiluvchanlikni rivojlantirish ~ majmuasidan foydalanildi.

muammosi yuqori sport natijalariga erishish yo‘lida Ikkala  guruhda  shug‘ullanuvchi  sportchilarning

ko‘tariladigan asosiy muammolardan biridir. Bugungi  boshlang‘ich holatini aniqlash magqgsadida egiluvchanlik
kunda gimnastikachilarning musobaqa kombinatsiyalarida  bo‘yicha dastlabki sinovlar o‘tkazildi. Ushbu testlar
egiluvchanlikni namoyon qilish bilan bog‘liq bo‘lgan  quyidagi nazorat mashglarini o‘z ichiga oldi: gimnastika
elementlar majburiy tarkibiy guruhlar sifatida namoyon o‘rindig‘idan oldinga egilish, «ko‘prik» mashqi, gimnastika
bo‘lmoqda. o‘rindig‘idan tayanch (yetakchi) oyoqqa shpagat, oyoqlarni

Egiluvchanlik muhim psixofizik sifat bo‘lib, u tezkorlik, = yon tomonga ochish hamda gimnastika tayoqi bilan
kuch, chidamlilik, chaqqonlik bilan birga insonning bajariladigan mashq.
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2025-yil yanvar oyida badily gimnastika bilan
shug‘ullanayotgan 8-10 yoshli qizlarning egiluvchanlik
darajasini aniqlash uchun nazorat testlari amalga oshirildi.
Olingan natijalar mos ravishda 1-jadvalda aks ettirilgan.

Egiluvchanlikni baholash jarayonida tajriba va nazorat
guruhidagi  gimnastikachilar tomonidan deyarli teng
natijalar qayd etildi. Xususan, «Gimnastika o‘rindig‘idan
oldinga egilish» sinovida nazorat guruhining o‘rtacha
ko‘rsatkichi 11,1 smni, tajriba guruhiniki esa 10,5 smni
tashkil etdi. «Ko‘prik» mashqida nazorat guruhida o‘rtacha
30,3 sm, tajriba guruhida 29,8 sm natija qayd etildi.
«Gimnastika o‘rindig‘idan yetakchi oyoqqa shpagat»
testida nazorat guruhining o‘rtacha ko‘rsatkichi 6,7 sm,
tajriba guruhida esa 6,5 smga teng bo‘ldi. «Oyoqlarni yon
tomonga ochish» mashqida nazorat guruhida o‘rtacha 11,0
sm, tajriba guruhida 10,5 sm natija kuzatildi. «Gimnastik
tayoq bilan o‘tkazish» testida esa nazorat guruhida o‘rtacha
ko‘rsatkich 32,1 sm, tajriba guruhida 31,2 smni tashkil etdi.

Mualliflar tomonidan ishlab chiqilgan, 8-10 yoshli
gimnastikachilarda egiluvchanlik sifatini rivojlantirishga
qaratilgan mashqlar majmuasiga asoslangan metodika
bo‘yicha besh oy davomida mashg‘ulotlar olib borilgach,
egiluvchanlik bo‘yicha takroriy test sinovlari o‘tkazildi.
Ushbu sinovlar natijalari mos ravishda 1-jadvalda
keltirilgan.

Egiluvchanlik rivojlanishining taqqoslama tahlili shuni
ko‘rsatdiki, ko‘rsatkichlarning birortasi bo‘yicha ham
guruhlar o‘rtasida statistik jihatdan ishonchli farqlar
aniqlanmadi. Bu holat tajriba boshlanishidan avval guruhlar
tarkibi va tayyorgarlik darajasi jihatidan bir xil
bo‘lganligini tasdiqlaydi (1-jadval).

1-jadval. 8-10 yoshli gimnastikachilarning nazorat va
tajriba guruhlaridagi egiluvchanlik ko‘rsatkichlari

Test natijalari
Test mashqlari Tajriba Tajriba
Gurux boshida oxirida
M+ m M+ m
“Gimnastika Nazorat | 11,1£0,26 | 10,5+0,26
o‘rindig‘idan
oldinga egilish, sm” | Tajriba | 10,5+0,26 | 7,6+0,65
P >0,05 >0,05
Nazorat | 30,3+0,11| 29,7+0,11
«Ko‘prik»,cm
Tajriba | 29,8+0,26 | 28,2+0,38
p >0,05 >0,05
_Gimnastika Nazorat | 6,7+0,11 | 6,2+0,11
o‘rindig‘idan qulay
oyoqda shpagat, sm Tajriba 6,5+0,11 5,7+£0,26
P >0,05 >0,05
Oyoqlarni yonga Nazorat | 11,0+0,26 | 10,5+0,26
ochish, sm Tajriba | 10,50,11| 8,5+0,53
p >0,05 >0,05
Gimnastika Nazorat | 32,1+0,53 | 32,3+0,53
tayoqchasi bilan
o‘tkazish, sm Tajriba | 31,2+0,26 | 33,3+0,80
P >0,05 >0,05
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1-jadvalda
ko‘rsatkichlarning
namoyish etilgan.

Nazorat  guruhida barcha  testlar bo‘yicha
ko‘rsatkichlarda  o‘zgarishlar  kuzatildi. “Gimnastika
o‘rindig‘idan oldinga egilish” testida ko‘rsatkichlar 5,5 %
ga, “ko‘prik” testida — 2,0 % ga, “Gimnastika o‘rindig‘idan
yetakchi oyoqQga shpagat” testida — 7,5 % ga, “Oyoqlarni
yon tomonga yozish” testida — 4,5 % ga, “Gimnastika
tayogchasini o‘tkazish” testida esa — 0,6 % ga yaxshilandi.
Birog olingan ma’lumotlar statistik jihatdan ishonchli emas

nazorat
darajada

tajriba va
sezilarli

guruhlarida
yaxshilangani

(P>0,05).
Tajriba guruhida ham barcha testlar bo‘yicha
ko‘rsatkichlarning  o‘zgarishi  kuzatildi. “Gimnastika

o‘rindig‘idan oldinga egilish” testida ko‘rsatkichlar 27,7 %
ga, “ko‘prik” testida — 5,4 % ga, “Gimnastika o‘rindig‘idan
yetakchi oyogqa shpagat” testida — 12,4 % ga, “Oyoqlarni
yon tomonga Yyozish” testida — 19,1 % ga, “Gimnastika
tayoqchasini o‘tkazish” testida esa — 6,7 % ga yaxshilandi.
Barcha nazorat mashglarida gimnastika o‘rindig‘idan
oldinga egilish, “ko‘prik”, gimnastika o‘rindig’idan yetak-
chi oyoqga shpagat, oyoqglarni yon tomonga yozish hamda

gimnastika tayoqchasini o‘tkazish testlarida ishonchli
farglar aniglandi (P<0,05).
Natijalarning eng  katta  o‘sishi  “Gimnastika

o‘rindig‘idan oldinga egilish” nazorat mashqgida kuzatildi.
Bu holat asosiy (bazaviy) va yordamchi mashqglarning oqi-
lona uyg‘unlashuvi, shuningdek, gimnastikachilarning
anatomik xususiyatlarini inobatga olgan holda maksimal
natijaga erishish bilan izohlanadi.

Tajriba yakunida 810 yoshli gizlarning tajriba guruhida
egiluvchanlikni rivojlanishining o‘rtacha ko‘rsatkichlari
nazorat guruhidagi tengdoshlariga nisbatan 3,7 % ga yuqori
bo‘ldi.

“Gimnastika o‘rindig‘idan oldinga egilish” testida
tajriba boshida nazorat guruhida o‘rtacha giymat 11,1 sm ni
tashkil etgan bo‘lsa, tajriba oxiriga kelib ushbu ko‘rsatkich
10,5 sm ga yetdi. Foiz hisobida ko‘rsatkich 5,5 % ga
yaxshilandi. Tajriba guruhida esa tajriba boshida o‘rtacha
giymat 10,5 sm bo‘lgan, tajriba oxirida esa 7,6 sm ni tashkil
etdi. Foiz hisobida ko‘rsatkich 27,7 % ga yaxshilandi
(1-rasm).

12 1

10 1

Tairiba boshida

Tajriba oxirida

1. Rasm nazorat va tajriba guruhlarida «Gimnastika
o ‘rindig ‘idan oldinga egilish» testi natijalari, sm.
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2-rasm. 8-10 yoshli gimnastikachi gizlarning nazorat
guruhida egiluvchanlik rivojlanishi ke‘rsatkichlarining
yaxshilanishi.

7.5%
8,0%
oGl

7,0% o'rindig idan
6,0% oldinga egilish

mKoprik
5,0% OShpagat
4.0% OOyoqlarni yonga

ochish
3,0% | Gimnastika

tayoqehasi bilan

2,0%

o tkazish
1,0%

0,0%

2-rasm. Tajriba yakunida nazorat guruhidagi test
natijalari, %

3-rasm. 8-10 yoshli gimnastikachi gizlarning tajriba
guruhida egiluvchanlik rivojlanishi ke‘rsatkichlarining

yaxshilanishi namoyish etilgan.
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Tadgiqot ishining yakuniy bosgichida badiiy gimnastika
bilan shug‘ullanuvchi 8-10 yoshli gizlarda egiluvchanlikni
rivojlantirishga yo‘naltirilgan ishlab chigilgan
metodikaning samaradorligi asoslab berildi.

Boshlang‘ich diagnostika bosgichida gayd etilgan
natijalar yakuniy testlash jarayonida olingan ko‘rsatkichlar
bilan giyosiy tahlil qgilinib, har ikkala guruhda ham ijobiy
o‘zgarishlar kuzatilgani, ammo tajriba guruhidagi 8-10

Demak, guruhlar o‘rtasida statistik jihatdan ahamiyatli
farglar mavjudligi gayd etildi. Badiiy gimnastika
mashg‘ulotlari jarayonida go‘llanilgan mashglar majmuasi
orgali egiluvchanlik rivojlanishining bargaror ijobiy
dinamikasi tasdiglandi. Maxsus tanlab olingan va ilmiy
asosda ishlab chigilgan egiluvchanlikni rivojlantirish
vositalari hamda usullari 8-10 yoshli gizlarda egiluvchanlik
ko‘rsatkichlarini sezilarli darajada oshirishga xizmat gilishi
pedagogik tajriba natijalari bilan isbotlandi.

Xulosa. Mavjud ilmiy-metodik adabiyotlarni tahlil gi-
lish natijasida shuni aniglash mumkinki, egiluvchanlik turli
harakat shakllarida namoyon bo‘lishi mumkin. Uni
rivojlantirish maxsus jismoniy mashglar orqgali sodir
bo‘ladi. Egiluvchanlik ma’lum ko‘nikmalar va motor
malakalari bilan ifodalanadi. Egiluvchanlikni shakllantirish
va mustahkamlash jarayonida bolaga xos faoliyat va
harakatga intilish mexanizmlaridan foydalanish zarur.
Tadgiqot doirasida 8-10 yoshli gizlarning organizmida
funksional zaxiralar aniglanib, ularni masalani hal etishda
samarali go‘llash imkoniyati mavjudligi tasdiglandi.

8-10 vyoshli gizlarda egiluvchanlikni rivojlantirishga
yo‘naltirilgan mashglar majmuasi ishlab chigildi. Majmua
gizlarning  anatomik-fiziologik  Xxususiyatlari  hamda
yuklamalarni hisobga olgan holda tayyorlandi. Ushbu
majmua 8-10 yoshli gimnastikachilarning egiluvchanligini
optimallashtirish va rivojlantirish uchun zarur vosita
sifatida xizmat giladi.

Olingan natijalar asosida badiiy gimnastika bilan
shug‘ullanuvchi  8-10 yoshli gizlarda egiluvchanlikni
rivojlantirishga yo‘naltirilgan mashglar majmuasi ishlab
chiqildi va uning samaradorligi ilmiy jihatdan tasdiglandi.
Qizlarning anatomik-fiziologik xususiyatlari va
yuklamalarni hisobga olgan holda 8-10 yoshli gizlar uchun
egiluvchanlikni rivojlantirishga yo‘naltirilgan mashqglar
majmuasi ishlab chigildi. Ushbu majmua 8-10 yoshli
gimnastikachilarning egiluvchanligini yaxshilash va op-
timallashtirish uchun muhim vosita hisoblanadi.

Yuqorida ta’kidlanganlar shuni ko‘rsatadiki, taklif
etilgan mashglar majmuasini go‘llash 8-10 yoshli gizlarn-
ing egiluvchanligini optimallashtirishga xizmat giladi va bu

yoshli  shug‘ullanuvchilar tomonidan yanada yuqori esa gimnastikachilar sport faoliyatining samaradorligini
natijalarga erishilgani aniglandi. oshirishga yordam beradi.
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INFORMATIKA TA’LIMIDA SUN’LY INTELLEKT TEXNOLOGIYALARINING
METODOLOGIK ASOSLARI
Z K.llyasova — pedagogika fanlari bo ‘yicha falsafa doktori, dotsent
Ajiniyoz nomidagi Nukus davlat pedagogika instituti

METOJOJIOTMYECKHUE OCHOBbI HCKYCCTBEHHBIX HHTEJUIEKTY AJIHBIX TEXHOJIOT Ui
B OBPA3OBAHHUU B OBJIACTU UH®OPMATUKHU
3.K.AnwsicoBa — dokmop ¢unocoduu nedazoeuieckux Hayx, OOyeHm
Hyxycekuii 2ocyoapcmeennulii nedazo2uieckuil UHCmumym umeru Axicunusza

ARTIFICIAL INTELLIGENCE TECHNOLOGIES IN INFORMATICS EDUCATION
METHODOLOGICAL BASIS
Z.K.llyasova — doctor of philosophy in pedagogical sciences, associate professor
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: sun’iy intellekt (AI), informatika ta’limi, metodologik asoslar, adabtiv o‘qitish tizimlari, sun’iy
neyron tarmoglari, magsadli tavsiyalar tizimi, Feedback va self-assessment, analitik tafakkur, ma’lumotlar analitikasi,
individualizatsiyalashgan o‘quv jarayoni.

Rezyume. Ushbu maqola informatika ta’limida sun’iy intellekt (AI) texnologiyalarining metodologik asoslarini tizimli
tahlil giladi. Tadgiqotda Al integratsiyasining o‘quv jarayonini individualizatsiyalash, adaptivlashtirish va pedagogik
samaradorlikni oshirishga bo‘lgan ta’siri o‘rganiladi. Maqolada sun’iy neyron tarmogqlari (ANN), magsadli tavsiyalar tizimi
(Recommender Systems), feedback va self-assessment mexanizmlari orqali o‘quvchilarning analitik tafakkuri va mantiqiy
yechim qobiliyati qanday rivojlantirilishi, shuningdek, ma’lumotlar analitikasi yordamida o‘quv jarayonini monitoring
gilish imkoniyatlari tahlil gilinadi.

KiroueBbie cioBa: nckycctBeHHBIH mHTeIUekT (M), oOpa3oBanme B 007acTH MHPOPMATHKH, METOMOIIOTHUCCKUE
OCHOBBI, aJalITUBHBIC CUCTEMBI 06yqu1/I;1, HUCKYCCTBCHHBIC HeﬁpOHHBIe CC€TH, 1CJICBasA CUCTCEMaA peKOMeHHaHHﬁ, 06paTHa$1
CBA3b U CAMOOILICHKA, aHAJITUTUYCCKOC MBIIIJICHUEC, aHAJIN3 JaHHBIX, I/IHJII/IBI/IZ[yaJ'II/BI/IpOBaHHLIﬁ mponecc 06y‘ICHI/ISI.

Pe3iome. B ,Z[aHHOﬁ CTaTbC CUCTEMATUYCCKH aHAJIN3UPYIOTCA MECTOAOJIOTHYICCKHUE OCHOBBI TEXHOJIOTHH HUCKYCCTBCHHOT'O
naTeuiekta (M) B oOpazoBannu B obmactu uHpopMaTuku. VccnenoBanue paccmarpuBaeT BiusHUe nHTerpamn U Ha
MHMBUYAIN3alUI0, aIalTUBHOCTh U MEAarOrHYeCKyro 3(PQEKTUBHOCTh Y4eOHOro mpoiiecca. B cTathe aHanmu3upyercs,
KaK aHAJIUTUYCCKOC MBIIIJICHUE U HABBIKH JIOTUYCCKOTO PCHICHUSA npo6neM Y CTYACHTOB MOTYT 6I>ITI> Pa3BUTHI C TOMOILBIO
nuckyccTBeHHbIX HelpoHHBIX cetelt (MMHC), meneBrix pekoMeHnaTensHbIX cucteM (Recommender Systems), MexaHH3MOB
06paTHOI71 CBA3M M CAMOOILCHKH, a TaKXC BO3MO>KHOCTEHN MOHHTOpPHUHTA yqe6Horo nponecca ¢ UCIOJIb30BAHUEM aHaJIu3a
JTAHHBIX.

Key words: artificial intelligence (Al), computer science education, methodological foundations, adaptive learning
systems, artificial neural networks, target recommendation system, feedback and self-assessment, analytical thinking, data
analysis, individualized learning process.

Summary. This article systematically analyzes the methodological foundations of artificial intelligence (Al)
technologies in computer science education. The study examines the impact of Al integration on the individualization,
adaptability, and pedagogical effectiveness of the educational process. This article examines how students’ analytical
thinking and logical problem-solving skills can be developed using artificial neural networks (ANNSs), targeted
recommender systems (Recommender Systems), feedback and self-assessment mechanisms, and learning process

monitoring capabilities using data analysis.

Kirish. Informatika ta’limi XXI asr pedagogik jihatdan pedagogik samaradorlikni oshiruvchi vosita
jarayonlarida markaziy o‘rin tutgan va zamonaviy ta’lim  sifatida ham ko‘riladi, bu esa 0°z navbatida o‘quvchilarning
tizimining rivojlanishida muhim indikator sifatida garaladi,  «analitik tafakkur» («analytical thinking» — ma’lumotlarni
chunki u nafaqat dasturlash, algoritmlar va ma’lumotlar  tahlil gilib, muammolarni mantigan yechish gobiliyati) va

tuzilmasi («data structures» — axborotni samarali  «muammolarni hal qilish kompetensiyasi»ni rivojlantirish-
tashkillashtirish va ishlashga xizmat giluvchi strukturalar)  ga xizmat giladi [1].

kabi an’anaviy konseptlarni o‘z ichiga oladi, balki «sun’iy Adabiyotlar tahlili. Wingning tadgiqoti sun’iy intellekt
intellekt» («Artificial Intelligence, Al» — kompyuter va informatika ta’limi kontekstida kompyutatsion tafakkur

tizimlariga inson aglini simulyatsiya qilish imkonini ~ (Computational Thinking) kontseptsiyasini rivojlantirishga
beruvchi texnologiyalar majmuasi) texnologiyalarining  qaratilgan. Muallif ta’kidlaganidek, informatika ta’limida
metodologik joriy etilishini ham talab giladi. o‘quvchilarning  algoritmik  fikrlash  qobiliyatlarini

Masalan, shuni ta’kidlash joizki, sun’iy intellektning shakllantirish orgali murakkab muammolarni yechish
pedagogik integratsiyasi tarixan avvalgi mashinasozlik va  samaradorligini oshirish mumkin. Wingning yondashuvi
dasturlash o‘quv kurslari bilan bog‘liq bo‘lsa-da, so‘nggi  sun’iy intellektni o‘quv jarayoniga integratsiya qilishning
yillarda uning algoritmik, adaptiv va proaktiv o‘qgitish  metodologik asosini belgilashda muhim ahamiyatga ega.
modellari ta’lim jarayonining asosiy tarkibiy elementi Aynigsa, u Al tizimlarining pedagogik interaktiv
sifatida shakllanmogda. Shu nuqgtai nazardan garaganda, platformalarda o‘quvchilarni individual o‘gitish jarayonini
informatika ta’limida sun’iy intellektning roli faqat qo‘llab-quvvatlashini ko‘rsatadi. Shu nuqtai nazardan, bu
texnologik yangilik sifatida emas, balki metodologik ~manba Al texnologiyalarining adabtiv o‘qitish va
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algoritmik tafakkurni
ta’minlaydi [5].

R.Luckin, W.Holmes, W.Griffiths va B.Forcier
tadqiqotlarida sun’iy intellektning ta’lim jarayonida amaliy
tatbigini batafsil tahlil giladi. Mualliflar Al tizimlarining
individualizatsiya, adaptiv baholash, va personalizatsiya-
langan tavsiyalar berish orqali o‘quv jarayonining
samaradorligini oshirishini ko‘rsatadi. Keltirilgan tadqiqot-
lar va eksperimentlar global miqyosdagi o‘quv muas-
sasalaridagi Al yondashuvlarining pedagogik ahamiyatini
ishotlaydi. Shu bilan birga, metodologik jihatdan bu manba
o‘quv jarayonida feedback va monitoring mexanizmlarini
integratsiya qilish bo‘yicha asosiy konseptlarni ochib beradi
[6].

Russell va Norvigning sun’iy intellektning texnologik
va nazariy asoslarini mukammal bayon etadi. U neyron
tarmoglar  (ANN), mashinani o‘rganish (Machine
Learning), ekspert tizimlar va boshga Al texnologiyalari-
ning ishlash prinsiplari bilan tanishtiradi. Metodologik
nugtai nazardan, bu manba informatika ta’limida sun’iy
intellektni tatbiqg etish uchun zarur texnologik va algoritmik
bilim bazasini ta’minlaydi. Shuningdek, u zamonaviy Al
modellarini tahlil qgilish qobiliyati o‘quv jarayonida adabtiv
va proaktiv o‘qitish strategiyalarini ishlab chigishda
metodologik asos sifatida ishlatiladi [7].

Mitchellning asari mashina o‘rganishning nazariy va
amaliy asoslarini bayon qiladi. Informatika ta’limida Al
metodologiyasini rivojlantirish uchun algoritmik tahlil,
model yaratish va natijalarni optimallashtirish prinsiplarini
o‘rganish muhim. Bu manba o‘quvchilarga o‘zlashtirish
jarayonida Al tizimlari yordamida individual tavsiyalar va
adaptiv mashglar berishning nazariy asoslarini tagdim etadi.
Shu nugtai nazardan, Mitchellning ishlari pedagogik tatbiq
uchun algoritmik metodlarni shakllantirishga yordam beradi
[8].

L.V.Zhdanova, va O.Karimovlar O‘rta  Osiyo
mamlakatlarida, jumladan O‘zbekistonda Al asosidagi
adaptiv o‘qitish tizimlarining amaliy tatbiqini tahlil qgiladi.
Mualliflar sun’iy intellekt texnologiyalari yordamida o‘quv
jarayonini individual monitoring, adaptiv baholash va
personalizatsiya jihatidan optimallashtirishni ko‘rsatadi.
Shu bilan birga, maqgola metodologik nugtai nazardan
eksperimental tadgiqot va empirik natijalarni Keltirib,
o‘quvchilarning algoritmik va analitik ko‘nikmalarini
rivojlantirishda Al  yondashuvlarining samaradorligini
isbotlaydi. Bu manba O‘zbekiston sharoitidagi amaliy
tajribalarni aks ettirib, mavzuning lokal kontekstini yoritadi
[9].

Shu tarzda, yuqoridagi adabiyotlar birlashtirilganda
informatika ta’limida sun’iy intellektning metodologik
asoslarini: nazariy asos, texnologik vositalar, pedagogik
tatbig va adaptiv yondashuv jihatlarida mukammal tarzda
tushunish va tatbig etish imkonini beradi. Bu esa o‘quv
jarayonini individualizatsiyalash, analitik tafakkur va
mantiqiy yechim ko‘nikmalarini rivojlantirish uchun
mustahkam ilmiy poydevor yaratadi.

Metodologiya. Informatika ta’limida sun’iy intellekt
(Al) texnologiyalarini joriy etish jarayonini tizimli ravishda
o‘rganish uchun metodologik yondashuv bir nechta ilmiy
nazariyalar va pedagogik modelar bilan uyg‘unlashadi.
Tadqiqot asosida aniqlangan metodologik prinsiplar o‘quv
jarayonining samaradorligini  oshirishga, shuningdek,
o‘quvchilarning individual kompetensiyalarini

rivojlantirishdagi nazariy asosini
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shakllantirishga qaratilgan bo‘lib, ular nafaqat texnologik,
balki epistemologik va didaktik kontekstlarda ham izchil
amalga oshiriladi. Tadgigotning birinchi bosgichi sifatida
«sun’iy intellekt modellarini tanlash» muhim ahamiyat kash
etadi. Bunda, «neyron tarmoqlari» («Artificial Neural
Networks, ANN» — inson miyasi neyronlarining ishlash
prinsipiga asoslangan matematik modellar) algoritmlari
o‘quvchilarning o°zlashtirish jarayonini tahlil qilish va indi-
vidual tavsiyalar berish uchun ishlatiladi, shu bilan birga
«magsadli tavsiyalar tizimi» («Recommender System»)
orqali o‘quv jarayoni dinamik tarzda boshqariladi (1-rasm).

[ ‘ | ‘ Taniash | g
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Ishlab Chigish

[ =8 Mags |
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-
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0'quv Jarayonining Dinamik Boshqaruvi «

1-rasm. Informatika ta’limida sun’iy intellect
texnologiyalarini joriy etish jarayoni sxemasi

Natijalar. Informatika ta’limida sun’iy intellekt (AI)
texnologiyalarining metodologik tatbigi natijalari keng
qamrovli va turli darajada olingan, ular nafagat o‘quv
jarayonining samaradorligini oshirish, balki
o‘quvchilarning individual kompetensiyalarini rivojlantirish
nugtai nazaridan ham muhim ahamiyatga ega. Tadgiqot
natijalari shuni ko‘rsatdiki, Al texnologiyalari yordamida
yaratilgan adaptiv o‘qitish tizimlari o‘quv jarayonini
personalizatsiyalash imkonini beradi, bu esa
o‘quvchilarning o‘zlashtirish sur’atini sezilarli darajada
oshiradi. Masalan, Nukus davlat pedagogika institutida
2022-2023-0‘quv yilida amalga oshirilgan eksperimentda
«adaptiv  o‘qitish platformasi» («Adaptive Learning
Platform» — individual o‘quv yo‘nalishini hisobga olgan
tizim) orqali algoritmlarni o‘rganayotgan o‘quvchilarning
muvaffaqiyat ko rsatkichlari o‘rtacha 20% ga oshgani qayd
etildi. Shu bilan birga, «magsadli tavsiyalar tizimi» («Rec-
ommender Systems») o‘quvchilarga murakkab masalalarni
yechishda individual qo‘llab-quvvatlashni tagdim etib,
ularning «analitik tafakkur» («Analytical Thinking») va

«mantiqly yechim qobiliyatini»  sezilarli  darajada
rivojlantirdi.
Tahlil. Informatika ta’limida sun’iy intellekt (AI)

texnologiyalarining integratsiyalangan metodologik
yondashuvi natijalarining tahlili shuni ko‘rsatadiki, ushbu
yondashuv nafaqat o‘quv jarayonining samaradorligini
oshiradi, balki o‘quvchilarning individual kompetensiya-
larini  shakllantirish va pedagogik jarayonni dinamik
boshqarish imkonini beradi.

Masalan, adaptiv o‘qitish tizimlarining natijalari asosida
aniqlanganidek, o‘quvchilarning algoritmlarni mustaqil
o‘zlashtirish sur’ati va murakkab masalalarni yechish
qobiliyati sezilarli darajada oshgan, bu esa o‘quv
jarayonining individualizatsiya va personalizatsiyalash
konseptlariga mos keladi. Shu bilan birga, «sun’iy neyron
tarmoqlari» («Artificial Neural Networks, ANN») va
«ma’lumotlar analitikasi» («Data Analytics») yordamida
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real vagt rejimida monitoring va feedback berish  yuqori samaradorlikka ega bo‘lib, o‘quv jarayonini
mexanizmlari  joriy etilishi pedagogik jarayonning individualizatsiyalash, adaptivlashtirish, pedagogik
samaradorligini oshiradi va o‘quvchilarning o0°‘z-o‘zini  samaradorlikni oshirish va o‘quvchilarning kompetensiya-
rivojlantirish qobiliyatini rag‘batlantiradi. (Bu yerda «Al larini rivojlantirish imkonini beradi. Shu bilan birga, Al
tizimining pedagogik jarayonlarda ishlash mexanizmini  texnologiyalari pedagogik jarayonni ilmiy asoslash,
ko‘rsatuvchi blok-sxema diagrammasi» joylashtirilishi ~ feedback va monitoring mexanizmlarini takomillashtirish
tavsiya etiladi.) hamda o‘quv jarayonida motivatsiya va ishtirok darajasini

Xulosa. Natijalar shuni ko‘rsatadiki, sun’iy intellekt oshirish imkonini beradi, bu esa informatika ta’limini

texnologiyalari informatika ta’limida metodologik jihatdan  zamonaviy va sifatli darajaga ko‘taradi.
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Tayanch so‘zlar: boshlang‘ich ta’lim, bo‘lajak boshlang‘ich sinf o‘gituvchisi, pedagogik dasturiy vositalar (PDV),
ragamli ta’lim, pedagogik kompetensiya, ADDIE modeli, TPACK modeli, SAMR modeli, DigCompEdu, integrative
yondashuv, ragamli pedagogika.

Rezyume. Mazkur maqolada bo‘lajak boshlang‘ich sinf o‘qituvchilarida pedagogik dasturiy vositalar (PDV) yaratish
ko‘nikmalarini rivojlantirishning nazariy-metodik asoslari yoritilgan. ADDIE modeli doirasida pedagogik dasturiy
vositalarni tahlil qilish, loyihalash, yaratish, joriy etish va baholash bosqichlarining boshlang‘ich ta’lim uchun metodik
ahamiyati ochib berilgan.

KiroueBble ci1oBa: HavampHOE 00pa3oBaHue, OyAyIIUi yIUTEh HAdalbHBIX KIIACCOB, MIEIarOTMIECKHUE IPOTpaMMHBIC
cpenctBa (PDV), mudpoBoe obpazoBanme, memarormueckas kommnereHms, moaenb ADDIE, monems TPACK, mopnens
SAMR, DigCompEdu, nHTErpaTnBHBINA TOAX0I, HH(POBAs IIeJaroTHKa.

Pe3srome. B rmaHHOI cTaThe OCBEIIEHBI TEOPETUKO-METOMUYECKHE OCHOBHI PpAa3BUTHS HABBIKOB CO3MaHUS
nemarormyeckux mporpammubIX cpencts (IIIIC) y Oynymmux yuurenei HadampHBIX KiaccoB. B pamkax momenmn ADDIE
pacKpbITa METOANYECKas 3HAYMMOCTD JTAIIOB aHAJIM3a, IPOCKTHPOBAHUS, CO3IaHNs, BHEIPEHUS M OIICHKH ITeIarOTMYeCKUX
MIPOTPaMMHBIX CPEJICTB JUI1 Ha4aIbHOTO 0Opa30BaHus.

Key words: primary education, future primary school teacher, pedagogical software tools (PDV), digital education,
pedagogical competence, ADDIE model, TPACK model, SAMR model, DigCompEdu, integrative approach, digital
pedagogy.

Summary. This article illuminates the theoretical and methodological foundations for developing pedagogical software
tools (PPV) skills in future primary school teachers. Within the framework of the ADDIE model, the methodological
significance of the stages of analysis, design, creation, implementation, and evaluation of pedagogical software tools for
primary education has been revealed.

Kirish. So‘nggi vyillarda raqamli texnologiyalarning faol ishtirokini ta’minlashga qaratilgan bo‘lib, ushbu
ta’lim tizimiga jadal kirib kelishi boshlang‘ich ta’limda  yondashuvning nazariy asoslari R.X.Djuraev [5] va
o‘qituvchi kasbiy faoliyatiga qo‘yiladigan talablarni tubdan  Sh.E.Qurbanov [12] tadgiqotlarida keng yoritilgan. Mazkur
o‘zgartirdi. Xususan, boshlang‘ich sinf o‘qituvchisidan yondashuv doirasida pedagogik dasturiy vositalar yaratish
nafagat tayyor elektron ta’lim resurslaridan foydalanish, jarayoni fagat texnik bilimlar majmui sifatida emas, balki
balki pedagogik maqgsadlarga mos pedagogik dasturiy  bo‘lajak o‘qituvchining kasbiy-pedagogik faoliyati mahsuli
vositalarni mustaqil loyihalash va yaratish ko‘nikmalariga  sifatida talqin etiladi. Ushbu yondashuvga ko‘ra, talaba real
ega bo‘lish talab etilmogda. Shu sababli bo‘lajak  pedagogik vazifalarni hal qilish jarayonida Pedagogik
boshlang‘ich sinf o‘qituvchilarida pedagogik dasturiy  dasturiy vositalar yaratish faoliyatini bosgichma-bosgich
vositalar yaratish ko‘nikmalarini rivojlantirish masalasi  o‘zlashtiradi.  Dastlab  tayyor  pedagogik  dasturiy
zamonaviy pedagogika fanining dolzarb ilmiy-amaliy  vositalardan foydalanish, keyinchalik ularni o‘quv
muammolaridan  biri  hisoblanadi. Ushbu muammo  jarayoniga moslashtirish va nihoyat mustaqil pedagogik
o‘qituvchining kasbiy kompetentligini shakllantirish,  dasturiy vositalar yaratish bosgichlari orgali talabaning
ragamli ta’lim muhitida samarali faoliyat yuritishga kasbiy rivojlanishi ta’minlanadi. Faoliyat davomida
tayyorlash hamda ta’lim jarayonini individuallashtirish  refleksiya va tahlil mexanizmlarining mavjudligi pedagogik
bilan bevosita bog‘liqdir. Mazkur maqolada O‘zbekiston  dasturiy vositalar yaratish ko‘nikmalarining barqaror va
olimlari  tomonidan ishlab chigilgan  metodologik  ongli shakllanishiga xizmat giladi.
yondashuvlar hamda xalqaro miqyosda e’tirof etilgan Kompetensiyaviy — yondashuv  pedagogik  dasturiy
pedagogik modellar asosida bo‘lajak boshlang‘ich sinf  vositalar yaratishni o‘qituvchining raqamli-pedagogik
o‘qgituvchilarida pedagogik dasturiy vositalar yaratish  kompetentligini belgilovchi muhim tarkibiy gism sifatida

ko‘nikmalarini rivojlantirishning nazariy-metodik asoslari  garaydi. Ushbu  yondashuvning  ilmiy  asoslari

tizimli ravishda tahlil gilinadi. B.X.Xodjayev va N.A.Muslimov [9] ilmiy ishlarida bayon
Nazariy - metodik bo‘lim. Faoliyatga yo‘naltirilgan  etilgan.

yondashuvning pedagogik  ahamiyati. Faoliyatga Mazkur yondashuv doirasida axborot-kommunikatsion

yo‘naltirilgan yondashuv pedagogik jarayonda shaxsning kompetensiya, didaktik dizayn kompetensiyasi, kreativ va
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muammoli  fikrlash hamda texnologik savodxonlik
pedagogik dasturiy vositalar yaratish jarayonining asosiy
komponentlari sifatida ajratib ko‘rsatiladi. Bo‘lajak
boshlang‘ich sinf o‘qituvchisi tomonidan yaratiladigan
pedagogik dasturiy vosita o‘quvchilarning yosh, psixologik
va individual xususiyatlarini hisobga olgan holda
loyihalanishi  kompetensiyaviy yondashuvning muhim
talablaridan biri hisoblanadi.

Konstruktivistik yondashuv bilimning tayyor holda
berilmasligi, balki talabaning faol ishtiroki orqali
yaratilishini e’tirof etadi. Ushbu yondashuvning pedagogik
talqini U.A.Turaev [12] tadqiqotlarida o‘z ifodasini topgan.
Pedagogik dasturiy vositalar yaratish jarayonida talaba
mavjud bilimlarini yangi pedagogik va texnologik vazifalar
asosida qayta quradi, o‘qituvchi esa yo‘naltiruvchi va
maslahat beruvchi — fasilitator rolini bajaradi. Mustaqil
loyiha ishlari, mini-startaplar va ijodiy topshiriglar
pedagogik dasturiy vositalar yaratish ko‘nikmalarini
rivojlantirishda samarali metodlar sifatida qaraladi.
Natijada talabaning ijodiy mustagilligi va innovatsion
tafakkuri rivojlanadi.

Axborot-ta’lim muhiti nazariyasi A.A.Abdugodirov [1]
tomonidan ishlab chiqilgan bo‘lib, unga ko‘ra pedagogik
dasturiy vositalar yaratish jarayoni LMS, elektron
platformalar va interaktiv muhitlar doirasida samarali
amalga oshiriladi. pedagogik dasturiy vositalar ta’lim
mubhitining muhim elementi sifatida garalib, texnologiya va
metodika integratsiyasi ta’minlanadi. Mazkur yondashuv
pedagogik dasturiy vositalar orqali ta’lim jarayonini indi-
viduallashtirish, differensiallashtirish va o‘quvchilarning
mustaqil faoliyatini faollashtirish imkonini beradi.

Pedagogik dasturiy vositalar yaratish ko‘nikmalarini
rivojlantirishda bosgichma-bosgich shakllantirish modeli
muhim didaktik asos bo‘lib xizmat qiladi. Ushbu model
M.O.Ochilov [11] tomonidan ishlab chigilgan bo‘lib, u
bo‘lajak o‘gituvchilarda murakkab pedagogik-texnologik
ko‘nikmalarni  izchil, mantiqiy va tizimli tarzda
shakllantirishga qaratilgan. Mazkur modelga ko‘ra,
pedagogik dasturiy vositalar yaratish jarayoni tasodifiy yoki
bir martalik faoliyat emas, balki maqsadga yo‘naltirilgan,
ketma-ket bosgichlarda amalga oshiriladigan didaktik
jarayondir. Model quyidagi asosiy bosqichlarni o°‘z ichiga
oladi:

Birinchi bosgich — nazariy tayyorgarlik.

Bu bosqgichda talabalar pedagogik dasturiy vositalar
tushunchasi, ularning turlari, vazifalari, didaktik
imkoniyatlari va boshlang‘ich ta’limdagi o‘rni haqida
nazariy bilimlarga ega bo‘ladilar. Tayyor PDVlar tahlil
gilinadi, ularning afzallik va kamchiliklari aniglanadi.
Ushbu bosgich talabalarda pedagogik va metodik
tafakkurning shakllanishiga zamin yaratadi.

Ikkinchi bosgich — gisman ijodiy faoliyat.

Mazkur bosgichda talabalar tayyor pedagogik dasturiy
vositalarni o‘quv maqsadlariga moslashtirish, ularni qayta
dizaynlash va boyitish orqali amaliy ko‘nikmalarni
rivojlantiradilar. Bu jarayonda talabalar pedagogik
mazmunni texnologik vositalar bilan uyg‘unlashtirishni
o‘rganadilar. Qisman ijodiy faoliyat talabaning mustaqil
fikrlashini va metodik garorlar gabul gilish gobiliyatini
rivojlantiradi.

Uchinchi bosgich — mustagil loyihalash.

Ushbu bosqich PDV yaratish ko‘nikmalarining eng
muhim bosqichi hisoblanadi. Talaba o‘quv maqgsadi, dars
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mazmuni, boshlang‘ich sinf o‘quvchilarining yosh va
psixologik xususiyatlarini hisobga olgan holda pedagogik
dasturiy vositani mustaqil loyihalaydi va yaratadi. Bu
jarayonda talaba pedagogik, texnologik va kreativ
kompetensiyalarni kompleks tarzda qo‘llaydi.

To ‘rtinchi bosqich — refleksiya va baholash.

Mazkur bosgichda yaratilgan pedagogik dasturiy
vositaning samaradorligi tahlil gilinadi, uning kuchli va zaif
tomonlari aniqlanadi. Talaba o‘z faoliyatiga tanqidiy baho
beradi, PDVni takomillashtirish yo‘llarini belgilaydi.
Refleksiya jarayoni PDV yaratish ko‘nikmalarining bar-
qaror va ongli shakllanishini ta’minlaydi. Ushbu modelning
muhim jihati shundaki, u pedagogik dasturiy vositalar
yaratish jarayonini nazariy bilimlardan amaliy faoliyatga
o‘tish orqali izchil tashkil etishga imkon beradi.

Integrativ yondashuv pedagogik dasturiy vositalar yarat-
ish jarayonida pedagogika, psixologiya va axborot
texnologiyalari bilimlarini o‘zaro uyg‘unlashtirish zarurlig-
ini ta’kidlaydi. Ushbu yondashuvning nazariy asoslari
D.T.Abdullaeva [2] tadgiqotlarida atroflicha yoritilgan.

Mazkur yondashuvga ko‘ra, pedagogik dasturiy vosita
fagat texnik mahsulot emas, balki aniq pedagogik
magsadga xizmat giluvchi didaktik vosita hisoblanadi. Shu
bois PDV yaratishda o‘qituvchining pedagogik bilimlari
(ta’lim mazmuni, metodlar, dars tuzilishi), psixologik
bilimlari (boshlang‘ich sinf o‘quvchilarining yosh va indi-
vidual xususiyatlari) hamda axborot texnologiyalari
bo‘yicha bilimlari o°‘zaro integratsiyalashgan holda
qo‘llanilishi zarur.

Boshlang‘ich ta’lim uchun pedagogik dasturiy vositalar
yaratishda quyidagi integrativ jihatlarga alohida e’tibor
garatiladi:

* Vizuallik — o‘quvchilarning idrokini faollashtiruvchi
grafik, animatsiya va rangli tasvirlardan foydalanish;

* O‘yinlashtirish — ta’lim jarayoniga o‘yin element-
larini kiritish orqali o‘quvchilarning qiziqishini oshirish;

« Interaktivlik — o‘quvchi va dasturiy vosita o‘rtasidagi
faol muloqotni ta’minlash;

» Metodik moslik — PDVni dars magsadi, mazmuni va
bosgqichlari bilan uyg‘unlashtirish.

Integrativ yondashuv pedagogik dasturiy vositalarning
ta’limiy samaradorligini oshiradi, o‘quvchilarning faolligini
kuchaytiradi hamda  bo‘lajak  boshlang‘ich  sinf
o‘qgituvchilarining  kasbiy = kompetentligini  kompleks
rivojlantirishga  xizmat qiladi. Shuningdek, xalgaro
migyosda tan olingan TPACK, SAMR, ADDIE va
DigCompEdu modellarining nazariy qoidalari ushbu
jarayonning metodik mexanizmlarini boyitadi hamda PDV
yaratish ko‘nikmalarini rivojlantirishni tizimli, izchil va
samarali tashkil etish imkonini beradi. Xususan, ADDIE
modeli pedagogik dasturiy vositalarni tahlil qilish,
loyihalash, yaratish, joriy etish va baholash jarayonlarini
bosgichma-bosqich amalga oshirish orgali bo‘lajak
o‘gituvchilarning  amaliy, metodik va  refleksiv
kompetensiyalarini kompleks rivojlantirishga xizmat giladi.
Umuman olganda, milliy va xalgaro yondashuvlar
integratsiyasi bo‘lajak boshlang‘ich sinf o‘qituvchilarini
ragamli ta’lim sharoitida pedagogik dasturiy vositalarni
mustaqil, ijodiy va metodik asosda yaratishga tayyorlash
uchun mustahkam ilmiy-nazariy zamin yaratadi. Bu esa
boshlang‘ich ta’lim sifatini oshirish va zamonaviy ta’lim
talablariga mos pedagog kadrlarni tayyorlashda muhim
ahamiyat kasb etadi.
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Pedagogik dasturiy vositalar yaratish ko‘nikmalarini ~ Xususan, ADDIE modeli pedagogik dasturiy vositalarni
rivojlantirish jarayoni xalgaro migyosda tan olingan tahlil gilish, loyihalash, yaratish, joriy etish va baholash
modellar bilan uzviy bog‘liqdir. Xususan, TPACK modeli  jarayonlarini bosgichma-bosgich amalga oshirish orqali
(Punya Mishra va Matthew J. Koehler [10]) texnologik, bo‘lajak o‘gituvchilarning amaliy, metodik va refleksiv
pedagogik va mazmuniy bilimlar integratsiyasiga  kompetensiyalarini kompleks rivojlantirishga xizmat giladi.
asoslanadi. SAMR modeli (Ruben Puentedura) pedagogik Xulosa. Xulosa qilib aytganda, milliy va xalgaro
dasturiy  vositalardan  foydalanishdan uni  mustagil  yondashuvlar integratsiyasi bo‘lajak boshlang‘ich sinf
yaratishgacha bo‘lgan rivojlanish bosgichlarini ifodalaydi.  o‘gituvchilarini raqamli ta’lim sharoitida pedagogik
Shuningdek, xalgaro migyosda tan olingan TPACK, dasturiy vositalarni mustaqil, ijodiy va metodik asosda
SAMR, ADDIE va DigCompEdu modellarining nazariy  yaratishga tayyorlash uchun mustahkam ilmiy-nazariy
qoidalari ushbu jarayonning metodik mexanizmlarini  zamin yaratadi. Bu esa boshlang‘ich ta’lim sifatini oshirish
boyitadi hamda PDV yaratish ko‘nikmalarini rivojlantirish- ~ va zamonaviy ta’lim talablariga mos pedagog kadrlarni
ni tizimli, izchil va samarali tashkil etish imkonini beradi.  tayyorlashda muhim ahamiyat kasb etadi.
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ELEKTRON OQIiW SABAQLIQLAR HAM VIZUAL METODIKALIQ TAMIYNAT - HUQIQIY TALIM
NATIYJELILIGININ GIREWI
T.Kudaybergenova — pedagogika ilimlerinin kandidati, professor
Ajiniyaz atindagi Nokis mamleketlik pedagogikaliq institut:

SJIEKTPOHHBIE YYEBHUKHU U BU3YAJIBHASI METOUYECKAS HOAAEPKKA
SIBJISIFOTCSI TAPAHTUEMN Y®®EKTUBHOCTHU IIPABOBOI'O OGPA3OBAHUSI
T.KynaiidepreHoBa — kanoudam nedazo2uieckux Hayk, npogeccop
Hyxycckuii 2ocyoapcmeennulii nedazo2uieckuii uHCmumym umenu Axrcunusiza

ELECTRONIC TEXTBOOKS AND VISUAL METHODOLOGICAL SUPPORT
ARE THE GUARANTEE OF THE EFFECTIVENESS OF LEGAL EDUCATION
T.Kudaybergenova — Candidate of Pedagogical Sciences, professor
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: 3D texnologiyalar, grafik shakllar, elektron darslik, vizual-metodik taiminot, “vizuallashtirish”,
matnli xabar, “jadval”, “rasmlar”, “kartina”,*shakllar”, “diagramma”.

Rezyume. Magqolada elektron oiquv darsliklar va vizual metodik taiminot darslarning, shuningdek, huquq darslarining
samaradorligining kafolati ekanligi haqida so‘z yuritiladi.

KaioueBsie cioBa: 3D-texHosoruu, rpaduyeckue GopMbl, SIEKTPOHHBIA yueOHUK, HATJISIHO-METOIMYeCKoe obecIe-
YCHHUC, «BU3YyaJIU3alus», TCKCTOBOC COO6H.[CHI/I€, <<Ta6J'II/H_Ia», «KAaPTUHKN», KPUCYHOK», (((I)I/Il“ypbl», «CXEeMa».

Pe3ome. B cratne paccMaTpuBacTCd BOHNPOC O TOM, YTO IJICKTPOHHBIC y‘I66HI/IKI/I 1 HariaigsgHO-METOAHUYCCKOC
oOecrieueHne SIBISIFOTCS 3aJ10r0M 3 QEKTUBHOCTH YPOKOB, B TOM YHCIIE M YPOKOB IIpaBa.

Keywords: 3D technologies, graphic forms, electronic textbook, visual-methodical support, "visualization”, text
message, "table", "pictures”, "picture”, "shapes”, "diagram".

Summary. The article discusses the fact that electronic textbooks and visual methodological support are a guarantee of
the effectiveness of lessons, as well as law lessons.

Kirisiw. Global xabarlasiw shaxslar arasinda tlken tapsirmalar toplami)in jaratiw waziypasi qoyilip atir.
kolemdegi maghwmatlardin almasimwina alip keldi. Vizual-metodikaliq  tamiyinleniw  oqiw  xabarlarin
Sonday aq, galaba xabar qurallari, atap aytqanda, &piwayi, amq, tGsinikli, sapali etip usimiw; magliwmatlar
Internettin funksional imkaniyati kop sanli xabarlardi Jer  birligi ham bir putinligin timiyinlew; xabarlardin birin-biri
sharmin tarli tochkalarina tezlikte uzatiliwin, ulken xabar  toldirtwi, 6zara ten hamde tuwr keliwine erisiw; oqiw
agimi hareketleniwin tdmiyinlemekte. Bunday xabarlardin  materiallarin ansat 6zlestiriw imkantyatin jaratadi. Bunin
san1 ham kolemi social subyektler tarepinen olard:r tanlaw,  natiyjesinde talim sapasi jagsilanip, natiyjeliligi asadu.
analiz etiw, qayta islew ham oOzlestiriwde belgili Oqiw materialin  Gyreniwge innovatsion, kreativ
quymnshiliglardt  keltirip ~ shigarmagqta. Sonligtanda  jantasiw, oqiw xabarlarin vizuallastiriw, sxemalastiriw,
zamanagoy sharayatta  xabar-kommunikatsion, atap joybarlastirtw, vizual-metodikaliq materiallardi jaratiw
aytqanda, 3D texnologiyalar jardeminde bar xabarlardi ~ A.F.Ismoilov, D.Mamatov, D.Sayfurov, N.Tashimov,
tarawlar boyinsha uliwmalastiriw, bir jerge jiynaw boyinsha ~ M.Usmonboeva, R.Xalilovlardin jumuslarinda tyrenilgen
izleniwler alip barilmaqta. Bunin natiyjesi sipatinda ayne  bolsa,  T.lsmatova, O.Karimova,  V.A.Kostetskiy,
waqitta tilimizde “xabar dizayni” (xabardin 6zin emes, A.Rafiqov, H.Toychieva, SH.Eshonova ham basqalardin
balki omi jetkerip beriw ham usimiwdi joybarlastiriw), jumuslarinda huqiq panlerin oqitiw metodikasi, onin
“infografika” (tez ham aniq jetkiziw maqsetinde quramali  keleshegi, huqiq talimin shoélkemlestiriwge innovatsiyaliq
xabar, magliwmat ham bilimlerdi jetkerip beriwdin jantasiw maseleleri analiz etilgen.

grafikaliq usili), “xabarlard1 vizuallastinw” (insan anlap Oqiw xabarlarinin funksiyalari, tekstli oqiw xabarlarinin
aliwin kasheytiriw ushin aniq bolmagan maglhiwmatlardi  transformaciyast ham  dizayni, vizuallasqan oqiw
vizual oyinda sawlelendiriwdi tyreniw) kibi tasinikler — xabarlarinin psixologik-pedagogik imkaniyatlart,
gollanila baslandi. oqiwshilar tarepinen oqiw materiallarin  o6lestiriwdegi

Adebiyatlar analizi. Stenford universiteti pedagogi  natiyjelilik, oqiwshilardin oqiw-biliw iskerligin asirw
Robert Xornu pikiri boyinsha, xabar dizayn: shaxslar  maseleleri jaqin shet el mamleketlerinde B.B.Aysmontas,
tarepinen Xabarlardin natiyjeli gqabillaniwina jardem beriwi  O.S.Anisimov, A.P.Zinchenko, O.A.Krasnova,
kerek. Usi talap bugingi kiinde janede aktuallasti. Nege  M.A.Kucherenko, A.F.Manako, T.l.Popova, A.A.Sabinina,
degende,  tekstli magliwmatlardin oqiwshilar tarepinen  M.A.CHernyak, V.M.SHatalov Kibilerdin ilimiy
unamli qabillanmashq tendensiyasi qdliplesti. Sebebi, izleniwlerinde jaritilgan. Shet elli izertlewshiler — G.Veymar,
tekstli magliwmatlar menen tanisiw, olardi qabillaw ham  J.L.Altieri, lLLam, V.X.Levi, K.Rayner, CH.Robinson,
ozlestiriw bir qansha kop kuash, vaqt talap etedi. Xabar ham  S.Rotello, M.Fava ham basqalar tarepinen bolsa oqiw
magliwmatlardr vizual koriw (grafikaliq formalar — keste,  xabarlarin  grafikaliq (forma)li konspekt tiykarinda
suwret, sxema, diagramma, “Anlaw kartasi”, klaster, ozlestiriw, konspektlestiriwde vizual takirarlawdan
morfologik analiz tiykarinda usmmiw) oqiwshilarda olarga  paydalanmw, awizeki ham jazba oqiw xabarlarin qayta islew
bolgan quzigiwshiliqtt kusheytiredi, olar tarepinen tez, principleri, onih qolay tdrepleri, mexanizmi uyrenilgen

ansat ham natiyjeli 6zlestiriliwin tamiyinleydi. [4:134-135].

Sol sebepli zamanagoy pedagogika aldina tekstli oqiw Talgilaw ham natiyjeler. Shet mamleketlerde jana
xabarlarmim  vizual-metodik  tdmiyinleniw  (vizual- awlad  adebiyatlarin  jaratiwda  xabarli  tekstlerdi
metodikaliq islenbeler, iz qagazlari, tarqatpa materiallar, vizuallastiriw, olardi tarli grafikaliq formalar — keste,

metodikaliq koérsetpeler, shimgiw, masele hamde suwret, sxema, diagramma, ‘“Anlaw Kkartas1”, Kklaster,
———— R R RRRRRROXRIRR,
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morfologiyaliq analiz tiykarinda usimiw, oqiwshilardi erkin,
analitikalig, kritikaliq, tworchestwoliq pikirlewge undewshi
vizual-metodikaliq islenbelerdi jaratiw jolindagi hazirge
shekem jeterlishe tabislar qolga kiritilmedi.

Fiziologiyaliq qgasiyetler boymsha insan awizeki ham
jazba verbal magliwmatlarga qaraganda vizual (obrazli)
formadag1 xabarlardi natiyjeli 6zlestiredi hamde uzaq vaqit
este saqlaydi. Tekstli oqiw xabarlarin vizuallastinnw biraz
quramali, biraqta qizigarli process sanaladi. Onin natiyjeli
ozlestiriliwi tekst ustinde islep atirgan shaxstan processke
tworchestwoliq jaqtan jantasiwin talap etedi. Tekstli oqiw
xabarlarin wizuallastiriw, onin didaktikaliq ahmiyetin toliq

anlaw ushin dastlep aywriim tayanish tésiniklerdin
mazmuninan xabardar boliwd kerek.
Arabsha so6z bolgan “tekst” thsinigi awdarmaliq

tarepten “jelke”, “soylewdin jazba korinisi”, teoriyaliq
jaqtan bolsa basiliwdin suwret, sizilma ham tusindiriwlersiz
tiykargi bolegi magnalarin anlatadi [5]. Kisilik jamiyeti
rawajlamiw tariyxinda tekst shaxslar arasindagi jazba
qatnastin tiykar: bolip xizmet qilgan. Xat, nama, wasiyat,
qoljazba kitaplar tiykarinan tekstlerden ibarat bolgan. Kitap
basiw jolga qoyilgannan keyin bolsa, baspa tekstlerdi kop
nusgada kobeytiw ham tarqatiw imkaniyati juzege kelgen.
Bugingi kunde de basiliwdin tiykargi bolegin tekstler
quraydi.

Latinsha “informario”, arapsha “xabarlar” sézinen kelip
shigqan “xabar” tusinigi “birde-bir dalil, waqiya-hadiyseni
bayan etiw, tOsindiriw” magnalarin bildiredi [8:557].
Zamanagoy sharayatta xabarga tek bayanlaw usiligana
emes, balkim qumbatbahali tawar (6nim) sipatinda da
jantasilmaqta. Asirese, islep shigariw, xizmet korsetiw,
biznes ham reklama tarawlarinda aniq, toliq, imkan
bolgansha qisqa  sawlelendirilgen  xabarlar  bazar
ekonomikasin hareketke keltiriwshi tiykargir faktorlardan
birine aylandi.

“Oqiw xabar1” tusinigi dereklerde sonday jaritiladi: 1)
uyreniw ob’ekti haqqindagi ayrigsha tanlangan hamde
tayarlanggan xabar bolip, ol tiyisli bilimlerdin talap etilgen
oqitiw natiyjeleri qolga kiritilgenligin inabatqa algan
jagdayda Ozlestirilgenligi menen belgilenedi”; 2) ilimiy,
texnik yamasa tarbiyaliq xarakterdegi magliwmat bolip, ol
tusindiriw funksiyasin orinlayd: ham ilimiy tiykarlangan
tajiriybeni, qabillawshilardin intellektual imkaniyatt hamde
jas oOzgesheliklerin esapqa algan halda dizimlestirilgen
tabiygiy hamde socialliq hadiyseler hagqindagi bar bolgan
bilimlerdi  tinlawshilarga jetkiziw ushin xizmet qiladi.
Bizin pikirimizshe, oqiw xabari Uyreniw  ob’ektinin
manisin toliq aship beriwge xizmet etiwshi ayrigsha
tanlangan, tartiplestirilgen, 1xshamlastirilgan,
dizimlestirilgen ham ilimiy-kognitiv tarepten tiykarlangan,
social, tabiygiy, ameliy, adebiy, diniy, texnik, texnologik
xarakterge iye magliwmat sanaladi.

Tekstli oqiw xabar1 bolsa tyreniw ob’ektinii manisin
toliq aship beriwge xizmet etiwshi ayrigsha tanlangan,
tartiplestirilgen, 1xshamlastirilgan, dizimlestirilgen ham
ilimiy-kognitiv tarepten tiykarlangan, social, tabiygiy,
ameliy, adebiy, diniy, texnik, texnologik xarakterdegi,
biraq, grafikaliq, obrazli formaga iye bolmay, tekgana
tekstten ibarat magliwmattin belgili bir bolegi esaplanadi.

Sonday-aq, “vizual”, “vizualliq” hamde
“wizuallastiriw” (yamasa “vizual formada sawlelendiriw”)
tusiniklerinin manisinen mohiyatidan xabardar boliw talap
etiledi [5].

Latin tilinen awdarmalaganda “vizual” (“visualis”)
tusinigi “koriw mumkin bolgan”, “korinetugin” manislerin
anlatsa, “vizualliq” atamasi “koriw menen baylanish”,
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“wizuallastiriw” tusinigi bolsa “kdéz menen 1lgaw mumkin
bolgan forma, obrazda sawlelendiriw” manilerin anlatadi
[8:557]. Zamanagoy sharayatta teoriyaliq manisine garay,
vizualliq ush tGr manisti anlatadi: 1) obrazdi sanada
pikirlep jaratiw ham oni uzaq waqit uslap tuniw arqali

vizuallastitwdr  amelge asimw; 2)  AKTninbelgili
kompyuter dasturleri arqali baspa adebiyatlardagi
xabarlardi vizual formada sawlelendiriw; 3) tekstli

xabarlardi grafikaliq koérinis (sxema, keste, diagramma,
suwret, korsetip beriw jardeminde)de sawlelendiriw.

Talim mekemelerinde  belgili predmet shenberinde
temalar boyinsha vizual xarakterdegi oqiw materiallarin
qaliplestiriw ham olard1 toplam halinda uliwmalastirip
bariw  natiyjesinde  vizual-metodikaliq  tdmiyinleniw
jaratiladi. “Vizual” (latinsha “visualis”) — suwret, obraz
jérdeminde sawlelendirilip, koriw arqali qabillangan xabar
degen manini anlatadi. “Vizualliq” bolsa belgili xabardin
siwret, obraz jardeminde sawlelendiriliwi, koriw arqali
qabillangani esaplandi.

Vizual formada sawlelendiriw (wizuallastinnw) awizeki
yamasa baspa formaga iye xabarlardi grafikaliq, sawretli-
obrazli sawlelendiriw bolsa, tekstli oqiw xabarin vizual
formada sawlelendiriw — tekstten ibarat oqiw xabarin
grafikaliq,  obrazli  korsetiw  manilerin  anlatadi.
V.A.Belomestnova vizualliqtt “royxat, keste, diagramma,
foto suwret, sxema, ham tb. menen tamiyinleniwi”
ekenligine itibardi garatadi. Demek, tekstli oqiw xabarin
vizual formada sawlelendiriw (wizuallastiriw) bilimlardin
grafikaliq, obrazli tarizde: royxat, keste, diagramma, foto
suwret, sxema, suwret, kartina, karta hdm videolar menen
bayitiliw1 demekdir.

Tekstli oqiw xabarlarin  vizual formada sawlelendiriw
(wizuallastinw)  processinde  talabalardin  kognitiv,
analitikaliq, tworchestwoliq, kreativ, ameliy, refleksiv
kompetensiyalarga iyelikleri kozge taslanadi.

Global xabarlasiw dawrinde talim aliwshilardi tekstli
oqiw xabarlardan kore vizual oqiw xabarlart kobirek
qizigtirmaqta. Bunin 6zine tan abzalliglar1 bar. Hazirde,
zamanagoy talimde de tez, oqiw materialin tezlikte,
natiyjeli 6zlestiriwge, puxta 6zlestiriwge bolgan itiyaj artip
barmaqta. Oqiw materiali mazmuninin tez, tasinikli ham
puxta tarizde Ozlestiriwde bilim (xabar)lardin vizual
formada sawleleniwi natiyjeli ozlestiriw usuli sanaladi.
Bugingi kunde tekstli oqiw xabarlarin vizual formaga
ozgertiwde bir qatar qurallar qollanilmagqta.

Zamanagoy talimnin ayrigsha gasiyetlerinin biri — oqiw
materiali, onda bayan etiletugin bilim (oqiw xabar)larin
aniq, tusinikli tarizde vizual (obrazl) formada bayan etiw
sanaladi. Oqiw xabarimih obrazli, vizual formada
sawleleniwi: birinshiden, oqiw materiali mazmunin qisqa,
aniq, tusinikli bayan etiliwin tamiyinleydi; ekinshiden,
talim aliwshilardin itibarin tez tartads; Gshinshiden, az waqit
ham kush sariplagan halda oqiw materialinin mazmunin
ozlestiriw imkaniyatin jaratadi; tortinshiden, talabalarga
sinaw ham imtihanlardan aldin oqiw materialin qisqa
muddette takirarlap, yadga tusirip aliwga jardem beredi.

Bugingi kunde talim diziminde oqiw materialin
wizuallastinwdin  bir topar qurallar1  qo6llanilmaqgqta.
Wizuallastinw qurallart Gsh toparga  ajiratiladi. Olar:
“diagramma ham grafikler; sxemalar hdm vizuallastirilgan
tekstler. Diagramma ham grafikler jardeminde sanli
daliyller (musali, paydanmin o6siw korsetkishleri, berilgen
sorawga juwaplardin mazmunina qaray Dbolistiriliwi,
mugdarliq quraml déziliske (strukturaga) iye xabarlar ham
basqalar) korgizbeli formada sawlelenedi. Sxemalarda


https://ru.wiktionary.org/w/index.php?title=visualis&action=edit&redlink=1
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belgili koncepciya, process, ierarxiya ham o6zara baylanisl
quramliq dazilmeler 6z koérinisin tabadi. Vizuallastiriggan
tekst (keste, ustin, royxat)lar bolsa 6z manisine qaray sanap
korsetiletugin, salistirilatugin  ham tusindirme beriletugin
xabarlardan ibarat bolad1” [2].

Huqiq sabaqglarinda tekstli oqIw xabarin
wizuallastiriwda joqarida atap otilgen qurallardin barliginan
magsetli, natiyjeli ozlestiriwde paydalaniladi. Bunda bir
gatar shartlerge amel qilinadi. Olar tomendegiler: oqiw
materialimin tiyisli bolegi ajiratip alinadi; onmi manisi
zarur darejede ozlestiriledi; oqiw xabarinmin xarakteri
aniqlap almadi; oqiw xabarmin xarakterinen kelip shiqgan
jagdayda wizuallastinw qurallar1 arasinan kereklisi tanlap
almadi; tanlap alingan wizuallastinw qurali jardeminde
oqiw xabarinin mazmuni koérgizbeli formaga ozgertiriledi.

Zamanagoy sharayatta oqiw xabarlarin wizuallastirtwdi
ush jol menen dmelge asiriw mumkin: 1) Microsoft Office
dasturinin  instrumentler  paneli  (Gskeneler  paneli)
imkaniyatlarinan paydalangan halda tekstli xabardi
wizuallastiriw; 2) ayrigsha kompyuter dasturleri jardeminde
tekstli xabardi wizuallastiriw; 3) grafikaliq formaga iye
interaktiv metodlar.

Sol orindaust jollar hamde olardan paydalaniw haqqinda
so6z jurgiziledi. Microsoft Office (2010) dasturinin
“Uskeneler paneli” (“Instrumentler paneli”)
imkantyatlarinan paydalangan halda tekstli xabardi
wizuallastirrtwda “Qoyiw” (“BcraBka”) menyusi jardeminde
garezsiz jagdayda tekstlerdin manisinen kelip shigip, tarli
keste, sxema, diagrammalardi galiplestiriw mumkin. Bunin
ushin  jogarida aytip Otilgenindey, oqiw xabarmin
mazmunina tayangan jagdayda keste, sxema hamde
diagrammanin oydagi nusqasi sanada yamasa qagazda
qaliplestirip alinadi. Sofunan kerekli menyu tanlanadi,
musal;, “Keste” (“Tabmuua”), “Suwretler” (“Pucynok”),
“Kartina” (“Kaptunka”) “Formalar” (“®urypsr”),
SmartArt yaki “Diagramma” (“Iuarpamma”) [1].

“Keste” (“Tabmuma”), “Suwretler” (“Pucynok™),
“Kartina” (“Kapturaka”) menyulart jardeminde olardin 6z
atina munasip rawishte keste hasil qiliw, suwret ham
kartinalardi ~ jaylastinw ~ mumkin  [3].  “Formalar”
(“Durypsr”), SmartArt hamde  “Diagramma”
(“duarpamma”) menyularinda bolsa tarli varianttagi forma,
sxema ham diagrammalar usinilgan [6].

Tiykarinan:

1. “Formalar” (“®wurypsr”’) menyusinda siziq (tuwri,
bagdarlawshi, bir tarepleme bagdarlawshi, eki tarepleme
bagdarlawsh1 ham basqa turdegi sizig)lar, tortmuyishler,
tiykarg1 formalar, formali bagdarlawshilar, formulalar ushin
qalipler, blok-sxema (birikmeli sxemalar), juldizsha ham
lentalar, qosimshalar usinilgan bolip, olar oqiw xabarlarmin

mazmunina qaray oOzara bir-birine baylanisti talap etiwshi
vizual kérinislerdi jarattw ushin xizmet qiladi.

2. SmartArt menyusi jardeminde bolsa tekstli oqiw
materiallart mazmunin rdyxat, process, sikl, ierarxiya,
qatnas, matritsa, piramida, sxemaga tiykarlangan suwretlar
xarakterindegi, sonday aq, office.com toplamina kiretugin
vizuallasgan xabarlar sawlelendiriledi.

3. “Diagramma” (“duarpamma’) menyusinan
gistogramma, sonin menen menen birge grafikaliq, aylanali,
sizigh, noqatl, jatiq, tamshili, japiraqgulli hamde turli
qirlarin sawlelendiriwshi diagrammalardin shablonlart ormn
algan [7].

Hazirde Ajiniyaz atindagt NMPI “Milliy ideya,
ruwhiyliq tiykarlar1 hdm huqiq talimi” kafedras: tarepinen
uliwma bilimlendiriw mekteplerinin 8-11 klasslar1 ushin
garagalpagq tilinde tomendegi vizual-metodikaliq
islenbeler islep shigildi ham ameliyatqa enizildi:

1. Insan huqiqlart Dunyajuzlik deklaraciyasi- electron
oqiw qollanba.

2. Bala huqiqi-insan huqiqz - elektron oqiw sabaqliq

3. Qaraqalpagstan Respublikasi Konstituciyasi- electron
oqiw qollanba.

4. Ozbekstan Respublikasi kodeksleri haqqinda
qisqasha magliwmat- electron oqiw qollanba.

5. Testler

6. “Huquqy atamalar sozligi” - electron oqiw —

metodikaliq qollanba.

7. “Konstituciyaliq huqiq tiykarlar1” pani boyinsha
tayarlangan (Assismentler, qisqasha sorawli keysler,
huqiqiy jagdaylar hamde darejeli testler) - electron oqiw —
metodikaliq qollanba.

8. Is qagazlar ulgileri toplami- electron qollanba.

9. “Konstituciyaliq huqiq paninen qisqasha metodikaliq
gollanba” - electron oqiw — metodikaliq qollanba.

10. “Miynet huqiqi” — electron oqiw — metodikaliq

gollanba.

11. Jinayat huqiqr — electron oqiw — metodikaliq
gollanba.

Juwmag. Juwmaglap aytganda us1 tamiyinnattin
jaratitllwi ham talim aliwshilar ham oqitiwshiilar ushin
ozine tan abzalliqlarga iye. Tiykarinan: oqiw
materiallariniin ~ saqlaw  ham onnan paydalamw juda
golayli; vizual-metodik tamiyinnat jaraitwda AKTnin

funksional imkaniyatinan magssetli, orinli paydalaniw
mumkin; tiyisli pan oqitiwshiilarinin is waqtin tejewge,
Ozara tajiriybe almasiwdi jolga qoyiwga, kasiplik iskerlik
natiyjeliligin asintw hamde talim sapasinin jagsilaniwina
xizmet qiladi; oqiw xabarlarin  apiwayi, aniq, tusinikli
tarizde sapali usimw; magliwmatlar birligi ham  bir
putinligin tamiyinlew; xabarlardin birin-biri toltirtwi, 6zara
kelisimli ham muwapiq boliwina erisiw; oqiw materiallarin
ansat 6zlestiriw imkaniyatin jaratadi.
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TEXNOLOGIYALIQ TALIM PANIN OQITIWDIN ZAMANAGOY USILLARI
HAM RAWAJLANIW TENDENCIYALARI
A.P.Kurmanov — aga oqitiwshi
Ajiniyaz atindagi Nokis mamleketlik pedagogikaliq institut:

COBPEMEHHBIE METO/bI TIPEINNOJABAHUS TEXHOJIOI'NYECKOT'O OBPA3SOBAHUSL
U TEHAEHIIUU ET'O PABBUTUS
A.Il.KypmaHoB — cmapuuii npenooagamerns
Hyxycckuii 2ocyoapcmeennulii nedazo2uieckuii uHCmumym umenu Axrcunusiza

MODERN METHODS OF TEACHING TECHNOLOGICAL EDUCATION
AND DEVELOPMENT TRENDS
A.P.Kurmanov — senior lecturer
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: texnologik ta’lim, texnologiya, STEM-ta’lim, loyihalash faoliyati, raqamli texnologiyalar,
muhandislik tafakkuri, texnologiyani o‘qitish metodikasi.

Rezyume. Magqolada ta’limni ragamlashtirish va maktab hamda kasb-hunar ta’limi dasturlari mazmunini o‘zgartirish
sharoitida texnologik ta’limni o‘qitishning zamonaviy xususiyatlari ko‘rib chiqilgan. “Texnologik ta’lim” fan sohasini
amalga oshirishning metodik, didaktik va tashkiliy-pedagogik jihatlari, mazmun tuzilishini o‘zgartirish, muhandislik
tafakkurini rivojlantirish, raqamli texnologiyalar, loyihalash faoliyati va fanlararo yondashuvlarni qo‘llash diqqat
markazida. Texnologik ta’limni rivojlantirishning asosiy muammolari va istigbollari ajratib ko‘rsatilgan, ushbu soha
o‘qituvchilarini tayyorlashga qo‘yiladigan talablar belgilangan.

KiroueBble cjioBa: TexHOJOrHYeckoe o0yuenue, TexHonorus, STEM-o0pa3oBanue, IPOCKTHAS ACSATEIBHOCTD, IHdpo-
BbI€ TCXHOJIOTUH, NTHKCHCPHOEC MBIIIJICHUC, MCTOJAUKA MTPENOAaBaHNUs TEXHOJIOTUH.

Pe3tome. B cTaThe paccMaTpHBAaIOTCS COBPEMEHHBIC OCOOCHHOCTH IPEMOJABAaHHs TEXHOJOTHYECKOTO OOydYeHHUS B
YCIOBHSAX NUGPOBU3AIMH 00pa30BaHUs M TPAHC(POPMALIMHU CONEPIKAHUS ITKOJIBHBIX U NMPO(ecCHOHATBHBIX 00pa3oBaTeb-
HBIX TIporpaMM. B meHTpe BHHUMaHHUS — METONMYECKUE, NUIAKTHUSCKHE M OpPTaHW3allHOHHO-TICHATOTHICCKUE aCIICKTHI
peanu3anuu npeaMeTHol obmact “TexHomorndeckoro oO0ydeHus’, I3MEHEHHE CTPYKTYPHI COACPKaHUS, pa3BUTHE HHXKE-
HECPHOI'0 MbIINIJICHUSA, TPUMCHCHHNC [II/I(prBI)IX TeXHOJ’IOFHﬁ, HpOCKTHOﬁ ACATCIIBHOCTH U MCKIUCHUITTIMHAPHBIX MTOJAXO00B.
BbineneHsl KiroueBble MPOOJIEMbl U MEPCHEKTUBBI PAa3BUTHS TEXHOJOTMYECKOTr0 O00y4eHUs, 0003HAueHbl TPEOOBAHUS K
MOJIrOTOBKE TI€aroroB JaHHOW 00JIacTH.

Key words: technological education, technology, STEM education, project activity, digital technologies, engineering
thinking, technology teaching methodology.

Summary. The article examines the modern features of teaching technological education in the context of digitalization
of education and the transformation of the content of school and vocational education programs. The focus is on the meth-
odological, didactic, and organizational-pedagogical aspects of implementing the subject area of “Technological Educa-
tion”, changing the structure of content, developing engineering thinking, applying digital technologies, project activities,
and interdisciplinary approaches. Key problems and prospects for the development of technological education are high-
lighted, and the requirements for training teachers in this field are outlined.

Kirisiw. Texnologiyaliq bilim beriw zamanagdy bilim  bakalavrlar tayarlaw jolga qoyilgan. Somn ushin joqari
beriwdin en ahmiyetli bolimi bolip, oqiwshilarda 6ndiris  oqiw ormi juwapkershiligine bolajaq texnologiyaliq talim
processleri, materiallar, texnika, texnologiya haqqinda  oqitiwshilarinda kasiplik bilim, ameliy konlikpe ham
tusiniklerdi, ameliy sheshimlerdi joybarlaw,  tajiriybelerdi qaliplestiriw, bilimlendiriwge doretiwshilik
konstrukciyalaw ham amelge asiiw  konlikpelerin  penen qatnas jasagan halda mashqalalardin sheshimin
qaliplestiredi. Ol injenerlik pikirlew, texnologiyaliq tabiw, erkin pikirge tiykarlangan juwmaq shiganw,
sawatliliq, 4sbaplar, modeller, sanli qurallar ham informaciya ham virtual texnologiyalardan paydalaniwdi
robototexnikaliq sistemalar menen islesiw qdbiletin  qdliplestiriw waziypalar1 juklengen.
rawajlandiniwga qaratilgan. Usigan muwapiq, joqart bilimlendiriw sistemasinda

ZamanagOy sociallig-ekonomikaliq ozgerisler, texnologiyaliq talim bagdarlari boyinsha oqitiwshilardi
sanlastirtw, robotlastiiw, innovaciyaliq Ondirislerdin  tayarlaw  processin jetilistiriw  ham  texnologiyaliq
rawajlaniw1  texnologiyaliq talimnin mazmum ham  bilimlendiriw natiyjeliligin arttinwga qaratilgan
metodlarin janalawd: talap etpekte. “Texnologiyaliq talim”  izertlewlerdin analizi son1 kérsetti, bul mashqala boyinsha
pani  aste-aqrin  texnikaliq  bilimler, dizayn-oylaw, bir qatar ilimpazlar izertlewler alip bargan. Atap aytqanda,
Joybarlaw  jumusi,  informatika,  ekonomika  ham  Respublikamizdin pedagog ilimpazlarinan Sh.S.Sharipov,
isbilermenlik  tiykarlarin  birlestiretugin  panleraraliq ~ N.A.Muslimov, 0.Q.Tolipov, 0.A.Qodysinov,
platformaga aylanbagqta. M.M.Qodirov, O.Téraeva, R.Sarsenbaeva ham basqalar

Bul maqaladan goézlengen magset — texnologiyaliq talim  tarepinen bolajaq texnologiyaliq talim oqitiwshilarin
panin oqitiwdin zamanagdy Ozgesheliklerine sipatlama  tayarlawdi jetilistiriw mashgalalari boyinsha ilimiy-izertlew
beriw, XXI asir kompetenciyalarin qaliplestiriwde omin  jumuslari alip barilgan.
rolin aniglaw hdm texnologiyaliq bilim beriw metodikasin Temanin  teoriyaliq-metodologiyaliq  tiykarlari.
rawajlandiniw perspektivalarin belgilew. Texnologiyaliq talim adette tomendegilerdi tyreniwdi 6z

Mashqgalanin tyrenilgenlik darejesi. Bugingi kinde ishine aladi: materialtaniw; materiallarga islew beriw
respublika JOOda texnologiyaliq talim bagdarinda (agash, metall, gezlemeler, zamanagdy materiallar);
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texnikaliq siztw ham grafika; elektrotexnika tiykarlari;
joybarlaw-konstruktorliq xizmeti; xojalig ham Ondiris
texnologiyalari.

Bugin bul bagdarlarga tomendegiler qosilmaqta: sanl
modellestiriw; prototiplestiriw (3D-baspa, SPB stanoklar);
robototexnika; programmalastirrtw ham avtomatlastiriw;
injenerlik dizayn; texnologiyaliq processler qawipsizligi
tiykarlari; isbilermenlik ham ekonomikaliq
kompetenciyalar.

Texnologiyaliq talimnin tiykargi magsetleri:

1. Texnologiyaliq sawatliliqt1 qaliplestiriw;

2. Injenerlik ham joybarlaw pikirlewdi rawajlandiriw;

3. Oqiwshilardi zamanagdy joqar1 texnologiyaliq
jamiyetke tayarlaw;
4. Doretiwshilik ~ ham  ameliy  belsendilikti

rawajlandiriw;

5. Oylap tabiwshiliq ham konstruktorliq maselelerdi
sheshiw konlikpelerin galiplestiriw.

Texnologiyaliq tidlimdi oqitiwdimn
metodlar:

Joybarga bagdarlangan oqitiw - joybarlaw jumisi
zamanag0y texnologiyaliq talimnin yadrosina aylanbagqta.
Ol oqiwshilarga: real buyimlar ham modeller jaratiw;
sheshimlerdi ideyadan amelge asiriwga shekem joybarlaw;
toparda islew; har turli tarawlardan algan bilimlerin
qollaniw; injenerlik-konstruktorliq koénlikpelerin
qaliplestiriw.

Joybarlastiniwshiliq adettegi ameliy jumislar toplamin
ormlawga bolgan diqqatt1 almastiradi.

STEM ham STEAM qatnas1 — texnologiyaliq talim
STEM (Science, Technology, Engineering, Mathematics),
geyde STEAM (korkem oOner, doretiwshilik qosiliwi
menen) toliq modelinin bir bolegine aylanbaqta [1].

STEM kozqarasi bir putin texnikalig-ilimiy pikirlewdi
qaliplestiredi, maselelerdi injenerlik hAm matematika priz-
mast arqali tallaw gabiletin rawajlandiradi.

Oqitiwdin  ameliyatqa bagdarlangan modeli -
texnologiyaliq talim &ameliy xarakterge iye. Hazirgi
sharayatta tomendegilerge itibar qaratilmaqta: real
texnologiyaliq maselelerdi sheshiw; bilimlerdi amelde
gollaniw; asbaplar, stanoklar, sanli qurilmalar menen islew;
funkcional prototiplerdi islep shigiw [3].

zamanagoy

Sanlastiriw  usillar  shenberin  sezilerli  darejede
keneytedi:

3D modellestiriw (Tinkercad, Fusion 360, SketchUp);

* 3D baspa;

+ toligtirilgan ham virtual realliq texnologiyalarian
paydalaniw;

* sanl1 laboratoriyalar;

* elektron oqiw platformalari;

» 6ndiris processleri simulyatorlari.

Zamanagdy mektep oqiwshilarda tomendegilerdi rawaj-
landirtwga umtiladi: injenerlik sezimi; texnikaliq obyektler
menen islew qgabileti; mexanizmler ham elektr sistema-
lardin islew principlerin tasiniw.

Onermentshilik qatnasinin ornina
konstruktorliq qatnasina itibar qaratilmagqta.

injenerlik-

En dhmiyetli komponentlerden biri bilim beriw roboto-
texnikas1 bolip esaplanadi: konstruktorlar (LEGO, VEX,
Fischertechnik); mikrokontrollerler (Arduino, micro:bit);
avtomatlastirilgan sistemalar; sensorlar ham atqariwshi
mexanizmler [2].

Robototexnika programmalastiriw, injenerlik talqilaw
ham toparda islew konlikpelerin rawajlandiradi.

Zamanagody texnologiyaliq talim témendegilerdi 6z
ishine aladi: 3D baspa; lazer jardeminde kesiw; frezerlew;
virtual ustaxanalar.

Bul bolsa zamanagoéy injener ham oylap tabiwshinin
ahmietli kompetenciyalarin qaliplestiredi.

Texnologiyaliq talim oqitiwshisimin kasiplik tayarhg

Pedagogqa qoyilatgun jana talaplar - Bugin
texnologiyaliq talim oqitiwshist tomendegilerdi iyelewi
kerek: injenerlik konlikpeleri; sanli 6ndiris texnologiyalari;
STEM-oqiw usillart menen; robototexnika ham program-
malastiriw; joybarlaw xizmeti usillari menen; ustaz ham
tyutor kompetenciyasi [4].

Kadrlar tayarlaw mashqalalar1 - dhmietli maseleler
qatarinda: jogar1 oqiw orinlarinin materialliq bazasi jeterli
emesligi; injenerlik-texnikaliq ganigelerdin jetispewshiligi;
mektep talaplari ham oqiwshilar tayarligi ortasindagi
ajiraliw; pedagoglardin sanli kompetenciyasin asiriw za-

rarligi [5].

Texnologiyaliq tdlimdi oqitiwdi rawajlandiriw
mashqalalar1 him perspektivalari

Mashgalalar:

1. Ustaxanalardin jeterli darejede Giskenelenbegenligi;

2. Sanl texnologiyalardan jeterli darejede paydalanbaw;

3. Oqiwshilardin bir boéleginin motivaciyasi tomenligi;

4. Pedagoglardagi metodikaliq qiyinshiliglar;

5. Eski bagdarlamalardin zamanagoy sanaat talaplarina
saykes kelmewi.

Perspektivalar:

1. Zamanagoy mektep texnoparklerin sholkemlestiriw.

2. Al, VR/AR ham SDB stanoklardin integraciyast.

3. Joybarlaw iskerligin keneytiw.

4. Kishi klaslarda injenerlik pikirlew tiykarlarin uyretiw.

5. “Mektep-texnikum-JOO-6ndiris” uzliksiz
texnologiyaliq bilimlendiriwdi rawajlandiriw.

Juwmag. Texnologiyaliq talim joqari texnologiyaliq
jamiyette natiyjeli jumis alip bariwga uqiplt bolgan
zamanagdy oqiwshini qaliplestiriwde tiykargi orindi
iyeleydi. Ol injenerlik pikirlew, sanli sawatliliq,
doretiwshilik ham ameliy qabiletlerdi rawajlandiriwga
jardem beredi.

Zamanagdy tendenciyalar — sanlastinw, STEM-
kozgaras, robototexnika, joybar tiykarinda oqittw —
texnologiyani oqitiw metodikasin qayta korip shigiw ham
pedagoglardin qanigeligin arttirtwdi talap etpekte.

Texnologiyaliq bilimlendiriwdin keleshegi en janha
texnologiyalardi  engiziw, panleraraliq  baylanislard:
keneytiw, har bir oqiwshinin potencialin rawajlandirtwshi
innovaciyaliq bilimlendiriw ortaligin jaratiw menen
baylanisli.
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HOW TO TEACH CHILDREN TO WRITE IN RUSSIAN CORRECTLY IF RUSSIAN
IS NOT THEIR NATIVE LANGUAGE
(Version for Native Karakalpak Language Speakers)
Part 1
A.A.Ostapenko - Doctor of Pedagogical Sciences, Professor
Kuban State University Krasnodar, Russia

TasiHu cy3jaap: pyc TWIM OHAa THJI 5Mac, KOpaKaJlMoK Oojanapu, €3WIl KYHHKMAacH, Ma3MyHUH Ba TEXHUK
KOMITOHEHTIIAP, HYTKUH KOOMITHATIAPHUHT KeTMa-KSTIIUTH, YKUTHII OMIJIIAPH, UKKH THILTA MYyXHT, XaTTOTIIHUK.

Pe3iome. Makona pyc THJIMHH OHA THJIM cUdaTuma OmiMaiiiuraH, XycycaH, KOpakajloK Oonajap y4yH OOIUIaHFHY
MakTab Munary YKyBImIapaa pyc THIHAA CAaBOTH E3UII KYHUKMaJIapUHH IAK/UIAHTHPHII METOIUKACHHU KYpUO YUKaIH.
Myammud €3ui KYHUKMacHHUHT Ma3MyHUI Ba TEXHHK TapKHOMH KMCMJIADUHU )XpaTHO, YJapHUHI LIAKJUIAHWII KeTMa-
KeTIUruHu Oaradycun TaBcuduainu. HyTkuil KOOWIUSTIApHH SIIMTUIN HYTKAHU TYIIYHHIITAH Oonuiab Kyn Eé3yBurava
00CKMYMa-00CKMY PHBOMNJIAHTUPUII MOJETH Taknug sStunamd. Pyc TunmHM oHa Tuim OynamaraH tun cudaruaa
Y3NMAITUPHUIITa TAbCHP ITYBYM OMIJLIapra ajoXHaa dbTHOOp KapaTWIAAW: TWUIAPHHHT YXIIANUIMK AapakacH, E3yB
TH3UMH TYpPH, MKKA THJUIH MYXUT MaBXYUIUTH. YIIOYy OMWUIAPHH TaXJIHJI KWIMII acOCHAA YKYBYMJIAPHHHI OHA THIIN
XyCYCHATIApUHU XUCOOTa OJITaH XOJ11a MOCNAIIYBYaH YKUTHII CTPATEIMSACH HILTA0 YNKHIIAIH.

KoaroueBble ciioBa: pycckuil si3bIK KaK HEPOJHOM, KapaKalnakcKue JeTH, HaBbIK IIMChMa, COIEPIKATENbHAS U TEXHUYE-
CKasl COCTaBJISIIOIIME, ITOCIIEI0BATEILHOCTh PEYEBbIX YMEHHH, (haKTOpbl 00yUYeHUs, ABYSI3bIUHAs Cpelia, Kauurpadus.

Pe3ome. B cratse paccMaTpuBaeTcsd MeTOnuKa (OPMHUPOBAaHMS HABBIKOB IPAMOTHOTO IHCHbMAa HAa PYCCKOM S3BIKE Y
MJIQJIIINX [IKOJIbHUKOB-HHO(MOHOB, B YaCTHOCTH, Ul KapaKaJIaKCKOW aymUTOPUH. ABTOpP BBIACNSET JABE COCTABISIOLIME
HaBBIKA MUCbMa — COJICPIKATENIbHYIO ¥ TEXHUYECKYIO — U IOJPOOHO OIHMCHIBACT MOCIESIOBATEIEHOCTE UX (YOPMUPOBAHHUS.
[pennaraercss MOJENb MOITAHOIO PAa3BUTHS PEYECBBIX YMEHHH OT MOHMMAHUs 3Bydalleld pedd 10 KaJUTUrpapHuecKoro
nuckMa. Ocoboe BHUMaHHE yaenseTcs (akTopam, BIHSIOIIMM Ha OCBOCHHE PYCCKOTO sI3bIKa KaK HEpPOJHOIO: CTENeHb
CXOXKECTHU SI3BIKOB, THUI Tpad)vku mMuchbMa, HAJIM4YME NBYA3bIYHON cpenbl. Ha ocHoBe aHanmu3a 3TuX (hakTOpPOB CTPOMUTCS
aJlafiTUBHAsI CTpaTeryst O0yUeHHMsI, YUUTHIBAIOIIAS ClIEHU(BUKY POJAHOTO S3bIKA yUAIIUXCSI.

Key words: Russian as a non-native language, Karakalpak children, writing skill, content and technical components,
sequence of speech abilities, teaching factors, bilingual environment, calligraphy.

Summary. The article discusses a methodology for developing literate writing skills in Russian among primary school
children who are non-native speakers, particularly for the Karakalpak audience. The author distinguishes two components
of writing skills — content-related and technical — and details the sequence of their formation. A model for the gradual
development of speech abilities, from understanding spoken language to cursive writing, is proposed. Special attention is
paid to factors influencing the acquisition of Russian as a non-native language: degree of language similarity, type of
writing system, and presence of a bilingual environment. Based on the analysis of these factors, an adaptive teaching
strategy is built, considering the specifics of the students' native language.

B o0yueHnn pycckomy sI3bIKY JIETel MIIAIIETo MIKOJIb-  COOCTBEHHO MUChbMEHHAsI Pedb KaK CIIOCOOHOCTH BHIPaXKaTh
HOTO BO3pacTa, Uil KOTOPHIX PYCCKUHU SI3BIK HE POAHOH, CBOM MBICIM B MHCbMEHHOU (opme. Obe cocTamisronme
0coOeHHO TpymHO OOECMEYNnTh OBJNAJIEHUE TPAKTHKONM  HaBbIKa MHUChMa (GOPMUPYIOTCS B ONMPENENEHHON MOCIeNo-
muchMa. OOBIYHO W3-32 CIIOKHOTO MHCTPYMEHTAJIBHOTO  BaTeNbHOCTH, HapyllaTh KOTOPYIO Henb3s. Pazbepémcs c
COCTaBa HaBBbIKAa MHCbMa 3TOT MPOLECC PacTATMBAeTCs Ha  KaxAoM cocraBisiomedl oraensHo. HaunéMm c conepika-
JUTHTENBHBIA Teprosl. Ho mpoOneMbl oBlaleHusl MHCHMEH-  TEIBHOM.

HOHN pedYbl0 Ha PYCCKOM SI3bIKE OOYCIIOBJIICHBI CIOKHOCTBIO  IlocJienoBaTeIbHOCTh (POPMUPOBAHUSI COOEPIHCAMEILHOL
CaMoro s3bIKa, MPUMCHSIEMBIMH CHOCOOaMH OOydYeHHs, a COCTABJISAIOLIEI HABBIKA TPAMOTHOI0 MMCHhMA
TaK)Ke 0COOCHHOCTSMU POJHOTO (TIEPBOTO) SI3BIKA. DOopMUPOBAHUIO  COJIEPIKATENbHOM  cocTaBistolel

HaBbIk TpaMOTHOTO TIHChMa MOXKHO YCIIOBHO Pa3[eNINTh  HABBIKA TPAMOTHOTO IHChbMa MPEIIISCTBYIOT psim Oosee
Ha JIB€ COCTAaBILIIOIIME: mMeXHuyeckas CTOPOHA HaBBIKAa, IIPOCTBIX, OOJEe JIETKO OCBAaMBAEMBIX PEUEBBIX YMEHUH,
BEIpA)KAIOIasACca B CHOCOOHOCTH M300pakaTh CIIOBa CHMBO-  TIOCIIEHOBATEIbHOCTh KOTOPHIX, BHUINMO, €0UHA U 014
naMu-OyKBaMu; codepoicamenbhas CTOPOHA HAaBBIKA —  OCE0EHUA HAGHIKA ZPDAMOMHOZ0 RUCLMA HA POOHOM A3bIKE
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(B HameM cirydae, KapaKallllakCKOM) # Ha «emopom» (B
HAIlleM CITydae PyCCKOM) A3blKe. DTa MOCIEeI0BATEIIEHOCTh
00yCIIOBIIEHA CTETICHBIO CIIOKHOCTH: CHadala OCBAaUBAIOTCS
Ooilee TPOCTHIE HABBIKH, a 3aTeM M3 HHUX «BBIPACTAIOT)
Ooiree CIIOKHBIE pedeBbIe HaBBIKH. [Ipy 3TOM 3HaUNTENBHAS
4acTh ONEPAIMOHAIHLHOTO COCTaBa ICSTEIHHOCTH IHCHMa
JIOJDKHa ~ OBITh  C(OPMHUpOBAaHa B  COCTaBe JPYIHX
JIeSITEeNIbHOCTE! ené Ha TOMMCbMEHHOM JTare. AHaJIOTHYHO
U OONBIIMHCTBO TI'PaMMaTHYECKUX HABBIKOB JOJDKHO
(bopMupoBaThCcsl B HeZpax JEsTEIbHOCTH eulé 10 BBEICHHS
rpaMMaTuKd B cojepkaHue oOyueHusi. VIMEHHO mosToMy
MBI Ha4yajd PacCMOTPEHUE MPOOJEMBI C COAEpKATEIHLHOM
CTOPOHBI HaBBIKa TPaMOTHOTO MTHCHMA.

OneIT OOIIEHHMS C II€JAaroraMd ITOKa3bIBA€T, YTO JTa
MOCIIEIOBATEIFHOCTh PEUEBBIX HABBIKOB He O4esUOHd,
mo3ToMy e€ Heo0XoanMo 4ETKO BEIWIeHNTh. OHA TakoBa.

1. CawmbIiif nepguiii ¥ caMblif IPOCTOI BO3HUKAIOMINHN Y
peO&HKa peuegoll HABbIK — ITO YMEHUE HOHUMAMb 38Y4d-
wyio peus. Korna poauTessiM ToZ0Bajoro Malibliia 3a/atoT
Borpoc «CKoJIbKO ciI0B 3HaeT Bamr peGEHOK?», yalle Bcero
OHM HAa3bIBAIOT OPHEHTHPOBOYHOE YHMCIO CJIOB, KOTOPBIC
MaJIbIl MOXKET BOCHPOU3BCCTH. Ho BCAb OYCBUIHO, YTO
€CJIM y 3TOTO MaJblilia TPYIHOE UMsl, TO OH Ha HEro OTKJIH-
KaeTcs, Jake He yMes ero MPOU3HECTH (BOCIPOU3BECTH).
Korma roeopsar pe6énky «IIpuHecu Benépko», U OH TOYHO
BEITIOJTHSET 3TO JACHCTBHUE, TO BOBCE HE 00sS3aTEIHHO, YTOOBI
OH yMeNl TMPOWU3HOCHTH CJOBO <«IIPHUHECH» ¥ CIIOBO
«senépkoy». IloHMMaTh 3Bydaliee ciIoBO — 3TO Oojee mpo-
CTOH pedeBOW HAaBBIK, YeM YyMEHHE €ro IPOU3HOCHTE.
A ocBoeHue 0oJiee MPOCTOTO HABBIKA MPEIIIECTBYET OCBO-
eHuto cioxHoro. [loHuMaTh 3Byuaiiee c10B0O — 3TO YMETh
CBS3BIBATH 00pa3 mpeamera (BeaEpKo) Wim obpa3 aercTBus
(mpuHECH) CO 3BYYAIIMM M3 YCT B3pOCIOro cioBoM. CBs3b
«obpaz npeomema/deticmeus + sgyuaujee cioso» odpasyer
MIEPBBIA U CaMbIi TPOCTOI peueBoi HaBBIK peOEHKa.

2. Bmopoii peuesoii Hasbik COCTOUT B OTPaOOTaHHOM
YMEHUU CGA3HO GOCHPOU3B00UMb 368YYauyull mexkcm. DTOT
HaBBIK OoJiee CIIOKEH, 4YeM TIePBBIN, W Ha3bIBaeTCS OH
roBopeHre. KommdecTBo MOHMMaeMBIX pPEOEHKOM CIIOB
MHOTOKPATHO TIPEBBIIIACT KOJIMYECTBO CIOB, KOTOPHIE OH

yMeeT NpOM3HOCHTh. [loHMMaHWe 3BydYamiero cjoBa
3HAUUTENILHO OIEPEkKAET FOBOPEHHE. DTO OYEBUIHO.
3. Tpemuii peuesoui Hagbik — 3TO HABBIK UmeHUs

mexkcma, u300pasdcéHHO20 neYamHsiMu OYKeamu. 31eChb MbI
He OygeM JONro OCTaHAaBIMBATHCS HA MOJIXOAAaX K
00y4IEeHHUIO YTEHHUIO, ITOCKOJIBKY 3TO MHOTOKPATHO OIIHCAHO.
AKIEHTUpYyeM BHMMaHHWE JIMIIb Ha, Ka3alnoch Obl, OYEBU-
HOM YTBEPXKACHUH, UYTO YMEHUe Yumamv — MO YMeHue
noHumame epaguyeckuti mexkcm (IEUATHBIA WM PYKOIIHC-
HBIIT). YBBI, ONBIT paOOTHI C YUUTEISIMH Ha4aJIbHBIX KJIACCOB
Ha Kypcax NOBBIICHHS KBAIM(UKALMK YOEKJaeT Hac B
TOM, YTO O/l yMEHHEM YUTaTh OHM, Yallle BCEr0, HOHUMAIOT
nHoe (yMeHHWe ciuBaTh OYKBBI, 3BYKH, CJIOTH B CIIOBa,
YMEHHE apTUKYIUPOBATh U T.1.), HEXKEIN yMEHHE TOHUMATh
rpadudeckuii TeKCT. TpeTHil pedeBod HABBIK COCTOWT B
0TpabOTaHHOM yMEHHHM TIIOHMMAaTh II€4aTHOE CIIOBO,
ne4aTHbld TekcT. [loHMMaTh neyaTHoe CI0BO — 3TO 3HAYUT
YMETh CBS3BIBATH 00pa3 IMpenMeTa/IelCTBUS HE TOJBKO CO
3ByYallUM U3 yCT B3POCIIOTO CJIOBOM, HO C €ro rpauyecku
n300paxEHHBIM Te4aTHBIM o0pa3zoMm. TpoifHas CBs3b
«0bpas npeomema/Oeticmeus + 3gyuawee c1060 + nevam-
Hoe c1060» 00pa3yeT TPETHH pedeBOW HaBBIK peOEHKA —
YTEHUE NEYATHBIX TEKCTOB.
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4. Yemeépmuiil peuesoll HABbIK, KOTOPHIA HemoCpen-
CTBEHHO CBfi3aH C INPOOJIEMON HAIIETO MPOEKTa, — 3TO
ceAa3noe gocnpoussedenue newamnozo mexcma. OdpereHne
3TOTO HaBbIKA HUKAK HE MOXET OIEpEe)KaTh UTCHHMS Iedar-
HOro TekcTa. [Imcars meyaTtHeIMH OyKBaMH, BOCIIPOH3BO-
IUTH (TIe9aTaTh) Ha KIaBUAType TEKCT, KOTOPHIH peOEHOK HEe
NMOHMMaeT (He uyuraer), OeccMbicieHHO. V coBepuieHHO
OYEBUIHO, YTO OJTO TpeOyeT HEKUX JONOJIHUTEIbHBIX
MOTOPHBIX HAaBBIKOB, COCTMHEHHBIX C HABBIKOM YTCHHMS KaK
MOHMMAHMS TIEYaTHOTO TEKCTa. A 3TO YKE JOCTaTO4HO
CIIOXHBIH CHHTETHYECKMH HaBBIK M TIOITOMY B psay
PEYEBBIX HABBIKOB OH CTOMT JIUIIb YETBEPTHIM.

U pycckuii, 1 kapakaIImakCKAN S3B6IKA 001aJaroT AByMs
BUJIaMH TPa(UIEeCKOro MPEACTABICHUS — B BHJIC MEYATHOM
W B BHIC pPYKONMHCHOW (Kammurpadudeckoit) rpaduku.
A 3T0 TpeOyeT OCBOCHUS IBYX JOMOJHHUTENBHBIX PEIEBBIX
YMEHHUH — YMeHusi uumams pyKonucHble meKCcmuvl N yMeHus
KAAuepaQuuHo 80cnpou3eo0ums pykonuchvlii mexcm. Bo
MHOTHX eBponeickux crpaHax, ordacti B CIIIA u Kanane,
y)KE€ HE OJMH JECATOK JIET OTKA3aJIMCh OT HEOOXOJMMOCTH
YUUTh JAETeH 1O MPOMMCAM, YUUTh Kajumurpapuu. B stux
CTpaHax IETH TOJNBKO «IeYaTaroT», a He IMHUIIYT TEKCTHI
pyKkonucHbIMK OykBamu. Ha Hamn B3Iz, 3TO HEOOBIYaiHO
00eHSACT KYJIBTYPY S3bIKa M BBIXOJIAIMBAET 3CTETUUECKYIO
BOCITUTATEIbHYIO COCTABISIONIYIO S3bIKa. 3aMeHa pPYKO-
IIHCHBIX aJbOOMOB M TETPAJIOK CO CTUXaMH U TOXKEIaHUs-
MH, KOTOpbIe OBUIM 3HAYMTENBHOH YacThIO JIMYHOM >KU3HH
JIEBYIIKH, TMYHBIMHA CTPAaHMYKAMHU B COIIMAIBHBIX CETSIX HE
TOJIBKO YHUUYTOXKHJIA TAMHCTBEHHOCTD U 3araJJ0YHOCTh, HO U
MPUMHATHBH3MPOBAia BOCIIPHITHE TEKCTa M COIEPKaTellb-
HO, ¥ rpaduyecku. M3pICKaHHOCTh BeH3elel B anbOoMax
nepeko4yeBana B NMpUMHUTUBH3M Tpaddutn Ha 3abopbl. B
NpernojaBaHu KaJuMrpauu KUPWIUIMLBL 3TO TI0Ka 4YTO
BBIPa3WJIOCh B TEHJCHIUHU YIPOIIEHUs TIpaduKu uepes
CKOPOIIUCh, YTO HE TaK CHIILHO YIPOCTHIIO KUPUIUTHYECKYIO
MUCbMEHHOCTh KaK JIATHHHILY.

5. CoBepUIEHHO OUYEBHJHO, YTO TPEXKAE YeM YUHUTh
peGEHKa OcBaMBaTh MPONMCH M KAJIMIPaQHUIHO IIHCATh,
HEOOXOIMMO €T0 HAYUHTb YUMAmb PYKONUCHbIE MEKCHbl.
TpaguuuoHHAsT METOOMKA HadaJIbHOTO OOy4YEeHHs] HPOCTO
OITyCKaeT IeJIbIi ATal pedeBoro pa3BuTHs pedeHka. [Tyckaii
3TOT 3TAll HE CaMbli JUINTEIbHBIN, HO OH J0JDKeH ObITh. Ho
B IIKOJIAX HET KHHUI C PYKOIIMCHBIMU TeKcTaMH. X mpocto
HUKTO He U3JaéT AKOOBI 32 HEHaJOOHOCThIO. [lamublll peue-
601l HABbIK, CBSI3AHHBIN C OcGOeHUeM YmMeHUsl PYKONUCHbIX
mekcmog, HeoOXOAUM UL OCBOCHMS KaJIUIpadUuecKoro
nckMa. [Ipormyckanue 3Toro Jrarmna, epeckakuBaHUE Yepe3
HEro B JaJIbHEHIIEM CephE3HO AePOPMUPYET B MEPBYIO
ouepenb 3CTETHYECKYIO CTOpPOHY KaJuUrpaguy.
OtcyrcTBHe  0O0raTtoro  sS3bIKOBOTO  OIBITA  BHJCHHSA
KPaCHUBBIX KAJUITMTpapUIeCcKuX pyKOIUCHBIX TEKCTOB — O/THA
13 TIABHBIX TPUYMH CKBEpPHBIX IOYepkoB. I[loHMMAThH
PYKOIIMCHOE CJIOBO — 3TO 3HAYUT YMETh CBS3bIBAaTH 00pa3
NpeaMeTa/AeHCTBUSl HE TONBKO CO 3BYYallUM H3 YCT
B3pPOCIJIOTO CIIOBOM H €ro rpadudeckud H300pakEHHBIM
MeYaTHeIM 00pa3oM, HO W C PYKOIMCHBIM KaJUTHTpadude-
ckuM cloBoM. YeTBepHas CBs3b  «00pas  npeome-
ma/oelicmsus + 38yyawee cioso + neyamuoe ciogo + py-
KONucHoe c1060» 00pasyeT MATHIN pedeBOil HABBIK peOEHKa
— YTCHHUE PYKOIIHUCHBIX TEKCTOB.

6. Ha ocHoBe yMeHHs 4YHMTaTh PYKOIHCHBIE TEKCTHI
bopMupyercs wecmoii Hagbik — KALIUSPaAPUUECcKoe RUCLMO
KaK cnocobnocms 2paguuecku 60Cnpou3sooums pyKonuc-
Hble MeKCmbl.




7. Ha 6a3e 5TUX MIECTH 3TAIOB MPOUCXOAUT GOPMHUPO-
BaHHE Ce0bM0O20 HABLIKA — 2DAMOMHO20 NUCbMA.

TakoB oOmmHMit aNTOPUTM IIEpPEX0ia OT MPOCTHIX K CIIOXK-
HBIM peueBBIM HaBBIKaM. [IpeHeOpekeHne KakKuM-TO U3 €T
9TAIoB MPUBOANT K Je(eKTaM PEueBOro Pa3BUTHS peOCHKA.
W300pa3um ero B BuAe WLEMOYKH: [) yMeHue NOHUMAmMb
3@yuawuil mexkcm — 2) ymenue C6A3HO B0CHPOU3BOOUND
38yuauuil mexcm — 3) yMeHue yumams neyamubwiil mekcm
— 4) ymenue 60cnpouz600ume neyamuvii mexcm — 5)
YMeHue yumamo pyKOnUcHbwlll mekcm — 6) ymeHue ocnpo-
U3600UMb PYKORUCHBIU MeKcm — 7) YMeHue 2pamomHo
nucams.

CoBepIlIeHHO SICHO, YTO W M JeTell C POJHBIM
pycCKuM, M OIS AeTel C POAHBIM KapaKaJMaKCKUM 3Ta
MOCIIEIOBATENIFHOCTh OJMHAKOBA. Paziiyie COCTOUT JIUIIb
B TOM, KaKOM SI3bIK OCBAUBAETCS IIEPBBIM KaK POAHOM.

IocsenoBarenbHOCTH (POPMUPOBAHMS
mexHu4ecKkou (MOmopHoIl) COCTABJISIIOLIEH HABBIKA
rPaMOTHOT0 MUCHMa

OmnucaHHasi 1IEMIOYKA-TIOCIIEOBATEIBHOCTE  (HOPMHPO-
BaHUA COACPIKATCIBbHBIX PEUYCBBIX HABBIKOB IIO3BOJIACT
BBIJICIUTE NAPAJUICIBHYIO 10C1e008AMENbHOCHb MeXHUYe-
CKUX (MOMOPHBIX) HABLIKOG, O3 KOTOPBIX COJepKaTeIbHas
CTOpPOHA HEMBICIIAMA.

Emé pa3 HamoMmHAeM, 9YTO OCHOBHAS YacTh OTEPAIIHO-
HAJBHOTO COCTaBa [EATEIBHOCTH MHCHEMa NIOJDKHA OBITH
cthopMHupoBaHa Ha JOMUCEMEHHOM 3TaIle, I0O3TOMY MBI eIIé
pa3 HauWHAaeM aHaJIW3 PEUCBOM NESTEIBHOCTH C HOMHCH-
MEHHBIX PEYCBHIX HABBIKOB.

1. TlepBoMy conep>KaTeIbHOMY pEUEBOMY HAaBBIKY —
TMOHUMAHUIO 3BYYAIIETO0 TEKCTAa — MNPEAIICCTBYCT TEXHUYC-
CKO€ yMeHue CIbluams U OMAUYAMb peub Om Hepeuesbix
38YK06. DTOT HaBBIK (POPMHUPYETCsl HA paHHEM JTale pa3BH-
TUsA peOEHKAa U TUIOXO BBIWICHSETCS KaK OTAEIbHOE Jei-
CTBHUEC, IMOCKOJIbKY CBsA3aH C OJHOBPECMCHHBIM OBJIaJICHUEM
IPYTUMH YMCHUSAMH (HallpUMEp, YMEHHEM CBS3BIBATH
3ByUAIIYIO PEYb C IBIDKCHUSAMHE I'y0 MaTepu). Y CIEIBIX JKe
JIeTeld OCBOEHIE 3TOTO (HE CBS3aHHOIO CO 3PCHHEM) HaBBIKA
mudpdepeHnupyeTcs u 0Oollee TOYHOTO BBIWICHACTCS U
HCCIIeTyeTCsl.

2. ToBopeHWro Kak BTOPOMY  COJIEpIKaTCILHOMY
peYeBOMYy HAaBBIKY HPEIIIECTBYET TEXHHYECKOE YMeHue
u361exams 38YKU U C1084 NPU NOMOWU APMUKVIAYUOHHO2O
annapama. XOpOLIO W3BECTHO, YTO KaKHe-TO 3BYKH
peb&HOK ocBauBaeT Oe3 mpobieM, a Kakue-To 0e3 jiorormeaa
eMy He JarTcs. B IICHMXOJIIOTHM pa3BUTHS peYH XOPOILIO
n3BeCTEH (PEHOMEH, COCTOSLIMN B TOM, YTO JJISI MJIaJeHIA
POAHBIM SI3BIKOM CTaHOBHUTCSI TOT, Ha KOTOPOM C HHM
TOBOPAT poauTenu. [Ipu 3TOM eMy HUKTO He OOBSCHSET TO,
KakK JIOJDKEH OBITh PACIIONOKEH SI3BIK MEXIY 3y0amMH, 4TOObI
MIPOM3HECTH TOT WJIM WHOHM 3BYK. PeOGEHOK «kak OBl cam
co0oii» (0e3 TEXHOJIOTMYECKOro INMOHMMAaHHUS YCTpOMcTBa
apTUKY/SIIMOHHOTO — amnmapara) ocBauBaeT psii  (oHeM
SA3bIKA, KOTOpI)II\/’I JJIA HETO CTAHOBUTCA POJAHBIM. Kaxk Tonsko
OH HAYHET CBSI3HO TOBOPUTH HA CTABIIEM IS HETO POAHBIM
A3BIKE, BO3ZHUKACT IOTPACAIOMICE SABJICHUC — APTUKYIIAIU-
OHHBIH ammapaTr Kak Obl «3axybeBaeT» M WHBIE (HOHEMEI,
KOTOPBIC HE BXOOAT B CTpOﬁ POAHOTO A3bIKA, CTAHOBATCA
TPYAHBIMH M HMHOCTpaHHbIMH. Emé Buepa peOGEHOK 0e3

TpyZa MOT OCBOUTH (ppaHIy3CKHil 3BYK [r], [B], TpedecKuii

i annmiickuid [0], [th], [0], a cerogns mocne Toro, Kak
OH 3arOBOPWJI HA POJHOM $3bIKE, OCTaJbHbIC 3BYKU
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CTamy AJSl HETO HEPONHBIMH M TPYIHBIMH. A Al TOTO,
YTOOBI KX OCBOWTD, MPUXOJUTCS JOJITO OOBSCHATH PEOEHKY,
Kak CJIeIyeT IIOCTaBUTh S3BIK. DTO OOBSICHSIETCS HCHXOJO-
THIeCKUM (CHOMEHOM YOBIBAaHUS KOJMYECTBA CTETEHEH
TEJNEeCHOW CBOOOABI (B HAIIEM CiIydae, TEIIECHOTO apTHKY-
JSAIMOHHOTO armapara) Mo Mepe OOpeTeHHs HOBBIX (yHK-
LIMOHAJIGHBIX OpPIaHOB (B HAIIEeM Clly4ae, POXHON peun).
Oto0 sBneHne ToyHo onucan B.I1.3uHueHKo: «kakaas HOBas
CTaJusl OHTOTEHE3a 3aKPhIBAET NPEKHHUE CTEIIEHU CBOOOJIBI
pas3BUTHs, KOTOpHIMH o00OJajgaeT opraHusMm. <...> VX0
MJIa/ICHIIa OTKPBITO JUISl YCBOCHUS (POHEMATHUECKOTO CTPOSI
mo6oro u3 moutu 7000 S3BIKOB, CYIIECTBYIONIMX HA 3eMIIC.
OnHaKko OYeHb CKOpO, MO MEpEe YCBOCHUS POJHOTO S3bIKa,
CTBOPKHM 3aKpBIBAIOTCS, BBIJICICHNE (POHEM UYXKOTO SI3BIKA
CTaHOBUTCA TPYHOHOI 3amadein» [1:349].

3. UTeHHIo ME4aTHOTO TEKCTa KaK TPEThEMY COIEepiKa-
TEJIILHOMY pPEYEBOMY HABBIKY HPEIIIECTBYET TEXHHUECKOE
YMEHHE Y3HA8AMb neyamuvie OYK8bl U Opyeue nedamuvle
peuesvie cpaguueckue 3naxu. I[IpUBBIMHO S3TOT 3Tal
Ha3bIBAIOT OYKBAPHBIM IEPUOJOM. YTOUHHMM, YTO TOJ
OyKBapHbIM [EPUOAOM MBI IOHMMAaeM 3Tal OCBOCHHS
MeYaTHbIX OYyKB, a HE Mepuojl paboThl ¢ yueOHOW KHHIOM
noxn HazBanueM «BykBapb», «A30yka» umn «Alipbex. Tpu
00y4eHHN PYCCKOMY SI3BIKY (XOTH POJHOMY, XOThb BTOPOMY)
3TOT MEPHOI AOIDKEH OBITh OYeHb KOPOTKHM. B pycckom
S3bIKE BCE 7K€ BCEro JHIIb 33 OYKBBI, B KapaKaJMaKCKOM —
34 (B oTAHMUME OT KUTAHCKOTO, IJI€ THICIIH UEPOITH(OB), U
TpPaTUTh Ha HMX OCBOCHHE ydeOHOE IOJMyrogue M Jae
yueOHYI0  YEeTBEpTh HETIO3BOJINTENbHAS  POCKOIIb.
Ot1aenbHO OT OyKBapHOTO 3Tana M, Kak NpaBHIIO, HEMPOU3-
BOJIBHO, MEXJIy JEJIOM OCBaWBAIOTCA OCTaJbHbBIC 3HAKU.
Ludpsl, kak OpaBuilo, OCBAaMBAIOTCA paHblle OYyKB, a
CHUHTAKCHYECKHEe 3HaK! — MO3THEe.

4. COOTBETCTBEHHO, UETBEPTOMY COJECPKATEILHOMY
HaBBIKY BOCIPOW3BOJIMTH CBS3HBIN MEUaTHbBII TEKCT (MUCaTh
TEKCT TIEYaTHBIMH OyKBaMM) TIPEIUIECTBYET VMeHue
B0CNPOU3BOOUMD camMu neyamuvle OYKebl U Opyzue nevyam-
Hble 3Haku (MU PBI, CHHTAKCHYIECKHE 3HAKH).

5. UTeHHIo pyKONMCHOTO TEKCTa KaK IATOMY COZIepiKa-
TEJILHOMY pPEUeBOMY HAaBBIKY HPEIIIECTBYET TEXHHUECKOE
YMeHue y3Haeams pyKOnucHvle OYKevl U opyaue pyKonucHvle
sHaxu. J17s neTeit ¢ poJHBIM PYCCKUM HMIIH KapaKaJHaKCKIM
SI3BIKOM OTOT JTal IMpeNesbHO KpParoK W JlaXe IOYTH
HE3aMETEeH.

6. YMEeHHIO BOCIPOM3BOAWTH CBS3HBIA PYKOIMCHBIN
TEKCT KaK LIECTOMY COJIEpKaTelIbHOMY PEUeBOMY HABBIKY
NPE/IIECTBYET TEXHUYECKOE VMeHue BOCnpou3eo0ums
PYKoOnucHvie OyKevl u Opyeue 3HaKu. ITOT TPOMO3IKHHA U
TPYAHBIH 3Tal, CBA3aH C MOTOPUKOM KHCTH M TpedyeT
CHELHUaIbHOTO ONMCAHUS TEXHOJOTHHU. 3/1eCh )K€ CIlIeyeT
3aMETUTbh, YTO ISl JIeTeil ¢ POIHBIM KapaKalllaKCKUM He
COCTaBJISIET TPY/ia BOCIIPOM3BOIUTE PYyCCKUE 3HAKH.

7. OrpaboTKka HaBBIKA TPAMOTHOTO NHCbMa HHUKAKUX
JIOTIOJIHUTENIbHBIX TEXHUUECKUX HABBIKOB HE TPEOyeT.

Takum 00pa3oM, MBI BBICTPOWJIHM MapalIeEHYIO
coZiepKaTeNbHbIM HaBBIKAM [EMIOYKY-TI0CIIEeI0BATEIbHOCTh
TEXHUYECKHUX (MOTOPHBIX) HaBBIKOB. OHa TaKkoBa: /) ymeHue
CLIUAms U OMAUYAMb pedb Om Hepeuesuix 36YKoe — 2)
yMeHue npu noMowu apmukyIAYUOHHO20 Annapama usejie-
Kamb 36yKU U c106a — 3) yMeHue Y3HABAMb Nedamuvle
OyKebl U 3HAKU — 4) ymenue 80CnpoU3Bo0Ums nedamuvle
OyKebl U 3HaAKU — 5) yMeHue y3Hasamsv pyKONUCHblE 3HAKU
— 0) yMeHue 60CHpOU3800Ums PYKONUCHbIE OYKEbI 3HAKU.




Caeném 00e mocieoBaTeIbHOCTH B TIOIHYIO Tabmwmiry 1

PC€YCBBIX HABBIKOB.
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OO0miass cxema IOCIIEIOBATEILHOCTH OOpETeHHs pede-
BBIX HABBIKOB BRITJISIIUAT CJIEAYIOMUM oOpa3oM (puc. 1).

Tabmmma 1 '
- 1 o 7| ramienen
Cooepacamenshuiii (C) Texnuueckuii (T) « S 1
o °
HABBIK U €20 yC106HOe HABBIK U €20 yC106HOe :6 fcumo. o i 6T 6C
obo3nauenue obo3nauenue T 5| s pronowo e as, oL -
x K )
YMEHHE CIBIIATE U W o™ g v
YMEHHE  TOHHMATh o 4| nevaraie & , s
o 1C | otmmuate peus ot | IT o e I o°
SBanH.U/H/I TEKCT Hepe'{eBBIX 3ByKOB 23 YTEHME NeYaTHOr TekcTa *\AV‘V\B 3T 3C *“*\x\w\'\
yMeHHe TIPH MOMOIIH s2|rompome  <° T e
YMEHHUE CBSI3HO ApTHKY TALHOHHOTO z g o
® <
BOCIPOU3BOJAUTD 2C PTHKY 2T o 1| nowumame IT oot
N anmapata HW3BJICKAaTh a 10 o™
3ByYalInii TEKCT N
3BYKH H CJIOBa :
SeapacE,
MEHUE 3HABAThH
y Y Puc. 1. Obwas cxema nocrnedosamenvHocmu obpemenus
neyatHble OYKBBI H
YMEHHUE HHTATH | 4 e mewarame | 3T Peuesbix HaBbIKO8
TIEYaTHBIN TEKCT HEZeBLIe [TocenoBaTENBPHOCTh  OCBOCHHS BCEX  YKa3aHHBIX
p o pEUEBBIX HABBIKOB U IS JIETEH C POIHBIM PYCCKHM SI3BIKOM,
rpaduuecKkne 3HaKH N M
P U Ui jgeTed-nHOGOHOB oxmMHakoBa. Ho i jereii-
MEHHE  BOCIIPOMU3- €HHE  BOCIPOM3-
y POH3~ M p HHO(OHOB OCBOEHHE PYCCKOTO A3BIKA OCYIIECTBISETCS Ha
BOJIMTH CBSI3HBIH BOJIWTH  TCYATHBIE . .
a . acls A AT 0asze TIOMHOLIEHHON pEYeBON JEATENHHOCTH Ha POTHOM
TeYaTHBIN TEKCT KBBl W He 8
y Apyr S3BIKE, MOITOMY B (OPMHPOBAHMH  (OPMATBHONH |
(nncaTg TeKeT fedat Heq(;THHe PCCBbIC GYHKIMOHAIBHOW  TPaMOTBl  OyayT  ompeseiEéHHbIC
HBEIMU OYKBAMU WYECKUE 3HAKU
YKBAMH) TPaQMICCKHC 3HA ocobenHocTd. OHU OOYCIIOBJICHBI TEM, YTO HEKOTOPHIC U3
YMCHHC y3%aBaTI’ MEePEYNCICHHBIX PEUYCBBIX HABBIKOB YK€ OBLIM OCBOCHBI
yMeHHe amTath | o EyKOHI/;}:’Ie Kg’;:;é’l 5T pPEeOEHKOM TSI POJHOTO S3bIKA M TPH OCBOCHHH PYCCKOTO
PYKOITHCHBIH TEKCT APY. py s3pIKa HMX [OBTOPHO OCBamBarh He Hamo. DoHEMBI
HBIC PCHCBBIC KapakaJmaKkCKOTO A3BIKa OTYACTH COBIAIAIOT WK OJIHM3KH K
rpaguieckie 3HaKK pyccKoMy W peOEHKY He Haxo OCBaWBaTh MX ITOBTOPHO.
yMeHHE  BOCHPOH3- KT0-TO y’ke yMeeT MucaTh KMPHILIMYecKHue OyKBbI, TAK KaK
ymeHune gom’m’ PYKOMHCHBIC MHOTMM HApojaM, HOHABLIMM B KpPYI BJIUSHHUS DYCCKOIO
BOCIPOHM3BONTE 6C | OYKBEL M JPYIHC | o0 Hapoma, Oblla JapoBaHa KUPHIUIHYECKAs MHCHBMEHHOCT.
CBASHBIM PYKOIHCHBIC Tereps MBI paccMOTpUM  (DAaKTOPBI,  MO3BOJISAIOIIHE
PYKOTIMCHBIN TEKCT peHCBBIC OIEHUBATh IIEJaTOTMYECKUE YCIIOBMS, IMPEIIECTBYIONIUE
rpauyeckue 3HaKu OCBOGHHIO PYCCKOTO SI3BIKA JETHMH, HPEACTABISIONIAMHE
yMEHHC  IPaMOTHO pasHble HApOIbl. A JTH HayaJbHBIE YCIOBHS IUIS PasHBIX
BOCIIPOU3BOAUTE 7C HAIMOHANLHBIX S3BIKOBBIX CPEN DasIMYHbL, ¥ HX HAJ0
CBASHBIN TCKCT yYMETh aHAJIM3UPOBATH.
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TasiHu cy3jap: UHKIIO3UB TabauM, KOpaKaJNOFUCTOH, KYI BEKTOpAM €EHNAIIYB, JMHIBUCTUK XYyCYCHUSTIAp,
nudepeHran TabInM.

Pe3iome. YH.I6y MakKoJia KOpaKaJIHOFI/ICTOHZ[aFI/I TabJIUM MYyaccacajllapuaa HWHKIIO3MB TabJIUMHHUHT amMaui
KYPUHHUIIWHU TaxXJIWJ KUIaau. XyIyAuid Ba JUHTBUCTUK OMWIJIAPHU XHCOOTa OJITaH XOJa, Ky BEKTOPIU EHIOIIYBHUHT
MOXUSITHHH, TICJArOTHK MEXaHU3MIIAPUHU Ba TATOMKUN MMKOHUSTIAPUHHU YyKyp YpraHanud. Mapxy/ Taxkpudamap acocuzaa
HX(THMOHﬁ, TUINTYHOCJ/IMK Ba MCUXOICAArOruk MyaMmmoJiapra €4mm CI/I(baTI/II[a MOCJIAIUTUPUIITaH TabJIUM MOJACIN TaKJ'II/I(b
OTUJIAaaU.

KiroueBble cjioBa: MHKIIO3MBHOE 00pa3oBaHue, KapakasmakcTaH, MHOTOBEKTOPHBIN MOXO/I, I3bIKOBBIC OCOOCHHOCTH,
nmudepeHpoBaHHOE 00yICHHE.

Pe3some. B I[aHHOP'I CTaTbC AHAJIMBHUPYCTCA IMPAKTHYCCKOC TIPOSABJICHHUC HHKIKO3UBHOI'O O6p330BaHI/I$I B
oOpa3oBaTenpHBIX yupexaeHusx KapakammakcraHa. C y4eToM TeppUTOPHAIBHOTO M S3BIKOBOTO (PAKTOPOB TIIYOOKO
HN3y4aroTCd CYHIHOCTb, MNCAArOrM4CCKUC MCXAaHU3Mbl U IMPAKTUYCCKUC BO3MOKHOCTH MHOT'OBCKTOPHOI'O MOAXOMA. Ha
OCHOBC HMCHOHICIOCH OIbITa IMpCAjlaracTcsa alalnTHpOBaHHAA 06p8.30BaT6J'H>Ha$[ MOJACJIb KaK PpCIICHUC COLUAIbHBIX,
SI3BIKOBBIX U IICUXO0JIOIO-IIEAAarOrHt4€CKUX np06neM.

Key words: inclusive education, Karakalpakstan, multi-vector approach, linguistic features, differential education.

Summary. This article analyzes the practical manifestation of inclusive education in educational institutions in
Karakalpakstan. Taking into account territorial and linguistic factors, it deeply studies the essence, pedagogical
mechanisms and practical possibilities of a multi-vector approach. Based on existing experience, an adapted educational
model is proposed as a solution to social, linguistic and psycho-pedagogical problems.

Beenenne. B  HacTosimee BpeMs MHKIIIO3MBHOE  aJlaNTallid PETMOHAIBHOM IMOJMTHUKH M 00pa30BaTENBHBIX
o0pa3zoBaHHE CTAJO0 OJHUM W3 NPHOPHUTETOB INIOOATHHOM  CTpAaTETHH K MECTHBIM yCIIOBHSM.
00pa3oBaTeNIbHON TOJUTUKH, M OHO CUHUTAETCS BAXKHBIM B pamkax NpakTHKH WHKJIIO3MBHOTO OOpa3oBaHUS OT
WHCTPYMEHTOM O0€CIe4eHHsl paBHBIX BO3MOXKHOCTEH,  CHEIManucToB,  paboTarommx B 00pa3oBaTeNIbHBIX
CIpaBeUIMBOTO OTHOIICHUS M IIPAaB YEJIOBEKa BO BCEM  YUPEKACHHAX, TPEOYIOTCS COBPEMEHHBIE 3HaHHSA H
mupe. OTHaKO NP peayn3alvy 3TOH MOJENN Ha NMPaKTHKEe  BBICOKas KBadudukanusi. PaboTHUKHM 3TOH cdephl TO0HKHBI
BA)KHO YYHUTBIBATH cnenupuieckue KyJIbTYpHBIE, = UMETh HE TOJIEKO 00I1ene arornIecKyIo AR10%1
COLNHAJIBHBIC U SA3BIKOBBIC 0COOEHHOCTH KaXXJ10T0 peruoHa. TNICUXOJIOTUYECKYIO TTOATOTOBKY, HO U FHy6OKI/Ie 3HAHUA U

B YaCTHOCTHU, IMPONECCC BHCIAPCHUA HWHKIO3UBHOT'O HpaKTI/I‘IeCKI/Iﬁ OIBIT B 00JIacTH CHCHI/IaJ'H)HOf/'I neaaroruku
obOpazoBanusi B PecnyOnuke KapakannmakcTaH mMeeT CBOM W CIENUANbHONW mcuxojoruu. [loaTomMy B pamkax
O0COOEHHOCTH, OTJIMYHbIE OT OOIIEHPUHATHIX IOAXOZOB.  IpeAjaraeModl MOJENd HHKIIO3MBHOTO  0Opa30BaHUS
31ech WHKIIIO3UBHOCTH PAacCMaTpUBAETCS HE TOJBKO KaK  OOecHedeHHe ICHXOJIOro-Nearorndeckoi MOJIepXKKH CO
CpeACTBO 00OecIedYeHuss paBeHCTBAa B OOpa3OBaHMM, HO M CTOPOHBI CIICIIMAJINCTOB, HETI0CPeICTBEHHO
Kak (aKTop COXpAaHEHWs W pa3BUTHS CYIIECTBYIOIIETO  3aHMMAIOLIMXCS MPAKTHKOM, paccMaTpuBaeTCsl Kak OMH U3
SI3BIKOBOTO M KYJIBTYPHOTO pa3HOOOpa3usi M YKpEIUIGHWs — BaKHEWMX npuoputeros [3:44,50].
coUMaJIbHOW  cTabuibHOCTH.  Hammume ~— MHOXecTBa Jlureparypa u wmeromoJorusi. J[lns rTiyOokoro
HOCHUTENEH SI3BIKOB B pPErHOHE, KYJIbTYypHbIE pPa3iW4yus  IIOHMMAaHWS ~ PETHOHAJIBHBIX U JIMHTBUCTHYECKUX
MEXIy OSTHHYECKHUMH TpyNmamMu TpeOyloT peanu3anud  OcOoOEHHOCTeH WHKIIO3MBHOTO 0Opa3oBaHMS HEOOXOANMO
MOJIeNY WHKJIIO3UBHOTO 00pa30BaHMS B Pa3HBIX (opMax M  ONMUpAaThcs HA  pa3sHOOOpas3HbIE  TEOpPETHYECKHe W
noaxonaax. MpaKkTHYeckne UCTOUHUKH. OTOOpaHHBIE B PaMKax TaHHOTO

B oSTOoM cMmpIciie HMHKIIO3MBHOE 00pa3oBaHHE B HCCIICAOBAHMS HAy4YHBIE TPYABl MIPAIOT BAXKHYIO POJb B
KapakanmakcTane CIyXHT HE TOJIBKO OO0ECIIEYeHHIO  PACKPBITHH KaK TEOPETHYECKUX OCHOB, TaK M PEATbHOTO
COHHaJ'IBHOﬁ CIIPaBCAJINBOCTH, HO n Pa3BUTHIO COCTOSAHHA HHKIIFO3UBHOI'O OGpaSOBaHI/IH B KOHTCKCTC
MEXKYJIbTYpHOTO JMajiora, COXPAaHEHWI0 HAIMOHAJIbHOM  MHOTOS3BIYMSL.
WIGHTUYHOCTH, Oosee TiybokoMy U 3(hexTHBHOMY B tpyne A.AsusxyxaeBa «OCHOBBI T'yMaHHCTHYECKOTO
(OpPMHPOBAHUIO MHKJIIO3UBHOCTHU 3a CUET ydyeTa SI3BIKOBBIX ~ 0Opa3oBaHWS W WHKJIIO3WBHBIN IOAXOA» MOAYEPKUBAETCS
U KYJBTYPHBIX MOTPEOHOCTEH KaXKAOTO ydamierocs. 910, B IPHOPUTET T'YMaHHUCTHYECKHX IPHHIMIIOB B COBPEMEHHOMN
CBOIO Ouepenb, elle pa3 MOATBEPXkIAeT HEOOXOAMMOCTh  O0pa3oBaTElIbHOW CHCTEME, a TakkKe Heo0X0IUMOCTh
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MHIMBUIYAJILHOTO ITOJX0AA K KAXKJOMY ydameMycs. ABTOp
paccMaTpuBaeT HHKIIO3HMBHOCT HE TOJBKO B ACIEKTE
oOyueHHsE neTed ¢  0coObBIMH  00pa30BaTEIbHBIMU
MOTPeOHOCTSIMH, HO M B 0o0jee IIMPOKOM KOHTEKCTE — C
Y4ETOM COIMANIBHBIX, KYJIBTYPHBIX U S3BIKOBEIX (DaKTOPOB.
DTH TOJOXKEHUS CIIYXKAT TEOPETUYSCKUM (YHIAMEHTOM
JUISl MCCIIEZIOBAaHNSI MHKITIO3UBHBIX MPOLIECCOB B PETHOHAX C
MHOTOSI3BIYHOH cpesioi, TakuxX Kak KapakanmakcraH.

B crarbe HM.MamarkynoBa u M./laBieTHUA30BOI
paccMaTpUBaIOTCA  BOIPOCHI  SI3BIKOBOM  IIOJIUTUKUA B
KapakannmakcTane M HMX BJIMSHHE Ha JAEATENBHOCThb

YUYaIIUXCS W MEAaroroB. ABTOPBI aKICHTHPYIOT BHUMAHUC
Ha mpobjeMax, BOSHHUKAIOMINX MPH OOYYCHUH B YCIIOBHIX
MHOTOSI3BIUMSA:  NEePUIUT METOAWYESCKAX MAaTepHajoB,
pa3iu4us B YpOBHE MMOHWMAaHHS YYeOHOTO Marepuana u
conpanbHas pPa300IMEHHOCTh. DTH HAONIOACHUS CIyXKaT
HaAEKHOM SMIHMPUYECKOW OCHOBOM [l HACTOSLIETO
HCCIIEIOBAHHS.

Berllieyka3aHHble  MCTOYHHMKH — ITIO3BOJIAIOT — CICTATh
BBIBOJ O TOM, 4YTO [uis 3()QPEKTUBHOTO BHEIPCHUS
HMHKJTFO3UBHOTO 00pa30BaHUs B PErHOHATIBHOM U SI3BIKOBOM
KOHTEKCTE HEO0OX0 UM KOMILICKCHBIM noaxon,
BKHIO‘IaIOL[II/Iﬁ HC TOJIBKO neaaroru4ycCKkuce, HO nu
COLIMOKYJIFTYPHBIC ACTICKTHI.

Metomomorndyeckass 0a3a  JaHHOTO  HCCIIEIOBAHHS
OCHOBBIBAE€TCS  HA  COYETAHMM  KAa4deCTBEHHBIX U
KOJIMYECTBEHHBIX METOJOB, YTO IO3BOJIET BCECTOPOHHE
MIPOaHATN3NUPOBATH COCTOSIHUE HMHKJIFO3MBHOT'O
oOpa3oBaHus B mKoiax Kapakammakcrtana ¢ ydéToMm
SI3BIKOBBIX U KYJIBTYPHBIX (DaKTOPOB.

HccrnenoBanue mpoOBOJHIOCH B HECKOJIBKO 3TAIIOB:

AHaIUTHKO-TEOPETHUECKUIT JTal: Ha  ocHoBe
0T06paHHI)IX Hay4YHBIX HNCTOYHUKOB ObLIU N3Yy4YCHBI
KIIIOYEBbIE  TOHATHS  HHKIIO3MBHOTO  OOpa3oBaHMA,

SI3BIKOBBIE Oaphephl, acCHEeKTHl KyJIbTYpHOH aJanTallud H
CyThb MHOTOBEKTOPHOTO TIOAXOJa. OTOT 3Tall IMO3BOJIIII
chopMUpOBaTE HEOOXOAMMEIA TEOPETHUSCKUH (HyHIAMEHT
JUTS TIPOBE/ICHUS TTOJICBBIX HCCIICIOBAHUIA.

AHKETHpOBaHME M CTAaTUCTHUECKUM aHamu3: B psane
mkon Kapakanmakcrtana OBUT TPOBEAEH OIPOC Cpean
yuuTeNnell M KIACCHBIX PYKOBOIWTENEH IO CIIEIUAIBHO
pazpaboranHoi ankere. IlodydeHHbIE JaHHBIE OBLIH
3aKOJUPOBaHbl U MNPOAHAIU3UPOBAHbI C HCIIOJB30BaAHHUEM
nporpammbl SPSS.

[MomycTpykTypupoBaHHble  uHTEpBbIO: [lus  Goiee
IyOOKOTO aHaim3a OBbIM  OpPraHM30BaHbl Oecelbl C
MeIaroraMu, POJUTEIIMH M TPEICTABUTEIISIMHU IIKOJIBHOU
aJMUHUCTpPAIlMA. OTH HHTEPBBIO IIOMOIJH PAaCKPBITh
KOHTEKCT ¥ HHTEPIPETHUPOBATH KOJIUYCCTBCHHBIC JaHHBIC.

Habmronenne: B HEKOTOpBIX KJIaccax MPOBOJUIOCH
HETIOCPEICTBEHHOE HAOIIOICHHUE 32 YUYCOHBIM MPOIIECCOM, B
XO07Ie KOTOPOTO U3yYaJIUCh S3BIKOBEIC Oapbephl, aKTUBHOCTh
ydamuxcsa U METOAbl MTPEIOaaBaHUA. 3TOT 3Tall IIO3BOJINII
06’[)CKTI/IBHO OIICHUTH PC€albHOC BHEAPCHNE MHKIIFO3UBHBIX
IIPAKTUK B YCJIOBUAX MHOT'OA3BIYHA.

KommnekcHoe IIPUMEHCHUEC BBIIICTICPECUNCIICHHBIX
METOJIOB  O0ECHeunsio  JOCTOBEPHOCTh  TOTYYEHHBIX
pe3yaBTaTOB M MO3BOJHIO TIyOXXe IOHATH CIEIH(HUKY
WHKIIO3UM B  PETHOHAJbHOM KOHTEKCTE, a TaKKe
MOJITOTOBUTH MPAKTUICCKHE pEKOMEHIauU JUISE
COBEPIICHCTBOBAHMSI 00Pa30BaTEIbHON TOJIUTHKH.

PesynbTaThl. B Xome NpOBEOEHHOTO HCCICIOBAHHS
OBUIO  YCTAHOBIICHO, YTO BHEAPCHHE WHKIIIO3HBHOTO
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obOpazoBaHus B 001eo0pa3oBaTeIbHBIX IITKOJIaX
KapaxanmakcTana HanpsMyIO CBSI3aHO C PETHOHAIBHBIMHU U
SI3BIKOBBIMH ~ OCOOCHHOCTSIMH. ~ AHANN3  IMMOTyYCHHBIX
MAHHBIX TIO3BOJIMJI BBIACIHTH CJICTYIONIHE KIFOUEBBIC
pe3yIbTATHL:

B pernone OJTHOBPEMEHHO (HYHKIHOHHUPYIOT
KapakallakCKUH, Yy30eKCKUA W pPYCCKHH S3BIKH, YTO
dopMUpYeT  CIOXHYIO  MHOTOSI3BIYHYIO  Cpelny B
o0pazoBaTebHOM Hpolecce. JDTo TpeOyeT OT Ielaroros
WHJIMBHYaJIU3UPOBAHHOTO MOJIX0JIa ¥ aJlallTallud METOJI0B
Nperno/iaBaHusl ¢ y4ETOM SI3BIKOBBIX pa3sinuuii. BrulsiBieHa
npsiMas  B3aMMOCBSI3b  MEXIY  YPOBHEM  KadecTBa
0o0pa3oBaHMsI ¥ CIIOCOOHOCTBIO YYalIUXCs CBOOOIHO
BBIpa)kKaTh CBOM MBICITH HA SI3BIKE O0yUCHHS.

B mxonax, NpUMEHSIOIMMX MHOTOBEKTOPHBIN MOAXO,
HaOmromaeTcst Ooinee TMOKOE OTHOIICHHE K Pa3MIHBIM
noTpeOHOCTsIM  yyanmxcsi. OCOOCHHO —TIOJIOKUTEITBHBIE
caBurd  3aUKCHpOBaHBI B paboTe C OETBMH C
OrpaHNUYCHHBIMU BO3MOXXHOCTSIMU, yyamumucs C
SI3BIKOBBIMH  0apbepaMu M TIPEICTABUTENSMH COLUAIIBHO
ys3BUMBIX Tpynn. Takoil moxxon crocoOCTByeT Oolee
AKTUBHOMY BOBJICUCHHUIO OJOTUX KaTeFOpI/Iﬁ YYC€HUKOB B
00pa3oBaTeNbHbIH mporiecc.

HecmoTpss Ha TO, YTO MHOTHE IE€Iarord OONamaroT
0a30BBIMH TCOPETUYCCKUMHU 3HAHUAMH 00 WHKIIO3MBHOM
00pa30BaHNM, B MPAKTHYSCKOW peai3aluy HaOJII0al0TCs
MeToamdeckue 3aTpyaHeHust. OCOOEHHO OCTpPO OIIyIIaeTcs
HeXBaTKa CHEIHATH3UPOBAHHBIX TporpamMm u
METOIMYECKIX MaTePHAIOB ISl TIPETIOAABaHUS B YCIOBHAX
MHOT'OA3bIYHA.

B OTACJIIbHBIX y‘IC6HLIX 3aBCICHUAX [0 CUX 1IOp
OTCYTCTBYIOT HEOOXOIUMBIE YCIOBUS 11 00ydeHHs AeTei
¢ 0coObIMH 00pa30BaTENILHBIMU MOTPEOHOCTSIMU — TaKHe
KaK MaHJIyChl, CIEIHAIN3UPOBaHHbIE Y4eOHbIE CPEACTBA U
TeXHUYECKHE TMPUCTIOCOONeHUs. OJTO  yKa3blBaeT Ha
CYIIECTBYIOIIME TPYTHOCTH B TIOJHOW peaH3aiud
MIPUHITUIIOB MHKITIO3UBHOCTHU Ha MPAKTHKE.

B mporiecce uccieoBaHus OBUTH MPOBEACHBI OECelbl C
MPEJCTaBUTEIIIMH MECTHBIX COOOIIECTB U POIHUTEISIMHU.
YcTaHOBIIEHO, YTO YpPOBEHb HHM)OPMHUPOBAHHOCTH O
CYITHOCTH W LEJSIX WHKIIO3UBHOTO 00pa30BaHUs OCTaéTCs
HEJIOCTATOYHBIM. B OTAENbHBIX Clydasx 3a)MKCHPOBaHBI
clydau HACTOPOXKEHHOTO WA OTPHIIATEIbHOTO
BOCIIPHUSATHSL. 310 NOAYEPKUBAET aKTyaJbHOCTh
pacmmpeHuss UHOOPMAIMOHHO-PA3bICHUTEILHOW PabOTHI
CpeIH HaceJeHHUS.

OcHOBHasi LieJIb  WHKJIIO3UBHOTO  00pa3oBaHUA
npuOIM3UTh  00pa3oBaTeNbHBIA TpOIEcC K  KaXKIOMY
YeJOBEKY B COOTBETCTBHHM C €ro WHAWBUIYaIbHBIMH
MOTPEOHOCTSIMH M BO3MOXKHOCTSIMH. Takol  TOAX0x
TpebyeT rHOKOCTH B AMIAKTHYECKUX METOJaX M MOJIX0/ax,
HanpaBJeHHBIX Ha  o0eclieyeHWe TpaBa  KaKAOTo
oOydaromerocss Ha TMoJiydeHne 3HaHWd. [loaTtomy B
mporiecce COBPEMEHHOTO HHKIIO3UBHOTO  00pa3oBaHUs
1esecoodpa3sHo  MPUMEHSTH CIEIyIONHe METOINYecKre
PEKOMEHAAINH:

Hcnons3oBaHne MeToA0B OOydYeHHsS, OCHOBAHHBIX Ha
OTIBITE, CTUMYJTUPYIOIINX CaMOCTOSTENIFHYIO
HCCIIEJ0BATEIbCKYIO " AKTHBHYIO JIeSITEIEHOCTD
00yJaromuxcs;

Onopa Ha aKTUBHBIC METOJBI OOYYCHHUS, B YaCTHOCTH,
BOBJICYEHHE O0YyYaIOUIMXCsl B OOMEH MJICSIMH TTIOCPEIICTBOM
n1e0aToB U MHTEPAKTUBHBIX IUAJIOTOB;




Vaenare ocoboe BHUMaHHE TIyOOKOMY ITOHUMaHHIO
OCHOBHBIX KOHIIENIMH W WAEH B paMKax KaxJaoro
mpeaMerTa;

PerymsapHo oka3pIBaTh IICHXOJIOTHIECKYIO MOIACPKKY B
0011e00pa3oBaTENFHBIX  IIKOJAX  yYaIlUMCS, KOTOPBIM
TpebyeTcs oco0oe BHIMAaHHE;

VYKpemwisITh  COTPYAHHYECTBO MEXKAY  YUHUTCISIMH,
POIUTEISIMH, aIMUHHCTPALUCH MIKOJBI, OOIIECTBCHHBIMU
OpraHM3alUsIMH M MECTHBIMH COOOINECCTBAMU B IIEJSIX
MOBBIIICHUS KauecTBa 00pa30BaHMUs.

Takue TOAXOOBI  MO3BOJSAIOT  TpaHCHOPMHUPOBATH
UWHKJTIO3UBHOE 00pa30BaHHE HE TOJILKO Kak (hopMallbHOE
MOHATHE, HO MW B MPAKTHYCCKYI0 TEIarOTHIecKyI0
MPAaKTUKY W PaCIIUPUTh BO3MOXKHOCTH Pa3BHTHUS Ka’KIOTO
YYeHHUKA.

B COBPEMEHHBIX IIKOJIaX WHINBUAYaJIbHBIC
O0COOCHHOCTH W YPOBEHb 3HAHUI ydYaIIUXCS CYIIECTBEHHO
OTIMYAIOTCST APYyr oT Apyra. OpHako THaBHAas MeENb
06pa30BaHI/Iﬂ — IIOMOYb BCEM y'-IeHI/IKaM HaﬁTH CBOC MECTO
B oOmecTBe W CHOPMHPOBATH COILHAIBHBIC [[CHHOCTH.
Wukimro3uBHOE 00pa3oBaHHE — 3TO CIOCOO MPHBHUTH
yBepeHHOCTb JCTIAM C paSJ’II/I‘-IHLIMI/I HpO6HeMaMI/I B
(I)I/I3I/I‘IGCKOM UIN TICUXOJIOTHYCCKOM paBBI/ITI/II/I, ypaBHHTL
HX CO 3I0POBBIMH CBEPCTHHKAMH M YOSIUTh UX B TOM, UTO
OHH JIOCTOWHBI OOy4YeHHS B TOW K€ IIKOIE W B TOU JKe
cpene [4:29,34].

OpHako A1 YCHEIMIHOM peanu3ally CTOJb Ba)KHOM
WHUIAATUBHl HEOOXOAMMO pEUICHHE psa CHCTEMHBIX
mpobimem. B wacTtHOCTH, pemratomiee 3HaYCHWE WMEIOT
aJCKBaTHas1 MoAroToBKa quTeﬂeﬁ, ypOBeHI) 06ecnequI/m

CcrienaJlbHbIMHA METOOUKaMHU )41 JUJAKTHYCCKUMU
MaTepHajlaMM, afganTanus HHQPACTPYKTYpHl, YpPOBEHB
oOpazoBaHusi pojuTened u oOO0IIee OTHONIEHHWE K

BKJIFOUEHHIO B oOmiecTBe. JJsi mpeooaeH s 3THX NpooieM
BCE YJYaCTHHKH 0Opa30BaTeNbHOIO IIpollecca — YUHTENs,
NICUXOJIOTH, aIMUHHUCTPATOPBl, POAWTENN W MINPOKas
00IIeCTBEHHOCTh — JOJDKHBI paboraTh coobma. MiMeHHO ¢
MOMOIIBI0 TaKOr0 MHTETPATHBHOTO IIOX0/a MOXKHO
JIOCTHYb  TIOJIOKUTENBHBIX PE3yJIbTaTOB HHKJIIO3UBHOTO
oOpazoBanusi [5:15, 19].

Oocy:xaenmue. AHanu3  mpoluecca  BHEAPEHUS
WHKJTIO3UBHOTO 00pa3oBaHMA B IIKoyiax PecmyOmuku
KapaxanmnakcTaH, IpoBeIEHHBIHN ¢ y4ETOM PEerHOHAIBHBIX U
SI3BIKOBBIX ~ OCOOCHHOCTEH, BBISIBHI  pAA  3HAYMMBIX
TEHAGHIMH ¥  BBI30BOB. llodydeHHBIE  pe3ynbTaTHI
MTOKa3BIBAIOT, YTO MHOTOBEKTOPHBIN MOAXO]] MPEICTaBIISET
coboit 3¢ PEeKTUBHBIH UHCTPYMEHT peanuzanuu
WHKJIIO3UBHBIX IPHUHIMIIOB B YCJIOBHSAX MHOTOSI3BIYHMA H
KyJIBTYPHOTO pa3sHOO0pasus.

Ilim ham jdamiyet. ¥e1.2026

TOYHOMY  YU€Ty  HHIOUBHUAYAIBHBIX  MOTpeOHOCTEH
ydamuxcs. Takoil momxom OCOOGHHO OmpaBIaH B
OTHOIICHUN JETEeH C OTPaHUYCHHBIMH BO3MOKHOCTSIMH,
JIeTell U3 COUMANbHO YSI3BUMBIX CIIOEB HACEICHUS, a TAKKe
YYEHHUKOB, Y€l pPOAHOM S3BIK OTJIMYAETCS OT OCHOBHOT'O
SI3BIKA O0YYEHHUS. DTO CITOCOOCTBYET MOBBIMICHHUIO Ka4eCTBA
0o0pa3oBaHNs M BOBJICYEHHOCTH YYCHHKOB B Yy4eOHBIH
mpoIiecc.

OpHaKo ycHemrHas peanu3alys WHKIIO3UM Tpedyer
LEJIOCTHOW  TMOJATOTOBKM  CHUCTEMBI  OOpa3oBaHus. B
YaCTHOCTH, HEo0X0aNMO obecrieynTh  MENaroroB
METOJIUYECKO MOAJIEPKKOM, OpraHM30BaTh MOBBIIICHHE
KBann(UKANWY, aZaNTHPOBAaTh y4eOHBIE NPOTPAMMBI U
co37aTh JOCTYIHYI0 (HU3MYECKYI0O Cpedy B IIKOJaXx.
OtcyrcTBHE 3THX (DAaKTOPOB CHCPIKUBAET IIOJHOIIEHHOE
BHEJ[PEHNE MHKIIO3MBHOTO TIOAX0/1a Ha TIPaKTHKE.

Crenyer Takke OTMETUTh BaKHOCTH OOIIECTBEHHOTO
co3HaHMA. B HEKOTOpBIX coolmiecTBax, e MpeodIataroT
TpaaUuIIMOHHBIC B3IrJIAabI, HWHKIIFTO3UBHOC 06pa3OBaHI/Ie
BOCIIPUHMMAETCSI C HACTOPOXKEHHOCThI0. HemocrarouHas
MH()OPMHUPOBAHHOCTH poaureneit 0 LeJsixX u
IPEeUMYLIECTBAX HHKIIIO3MM 3aTpyAHseT e€ npunHsatue. B
9TOM CBSI3M BO3pacTaeT HEOOXOAMMOCTH IPOBEACHHS
MIPOCBETHTENBCKUX MEPONPUATHH M BOBJICYCHUS! MECTHBIX
co00IIIeCTB B IpoIIecc.

TakuM 00pa3oM, MHOTOBEKTOPHBIH MOIX0J B YCIOBHAX
Kapakanmakcrana  BBICTYymaeT  HE  TOJNBKO  KakK
HeJarorudeckasl TEXHOJIOTHsS, HO W Kak CpPEICTBO
MOCTPOCHHS CHPABEIUIMBOH, OTKPHITOM M TOJEpaHTHOMH
obpazoBatenbHOi  cpenbl. OH  3aKianbiBaeéT  OCHOBBI
YCTOHUYMBOTO  pasBUTHS  CHCTEMBI  OOpa3oBaHHS WU
(hopMUpYET MHKIIO3UBHOE OOIIECTBO, B KOTOPOM KAXKIOMY
pebEHKy 00ecrneyuBalOTCs paBHbIE BO3MOXKHOCTH IS
PaCKpbITUA MOTECHIHAIA, HE3AaBUCUMO OT €ro ColuralbHBIX,
SI3BIKOBBIX MIIM (PU3NYECKUX OCOOCHHOCTE.

3akJroueHne. B 3akiroueHne cienyeT OTMETHUTb, YTO B
pPETHOHaX C TEPPUTOPUANIBHON M S3BIKOBOW CIIOXKHOCTBIO,
Takux Kak PecnyOnmka KapakanmakcraH, peanuzaius
WHKITIO3UBHOTO 00pa3oBaHUs Tpebyer Ooyiee TITyOOKOTO
COLIMOKYJIBTYPHOTO TI0/IX0/1a. B CBsI3M ¢ Hajm4uneM B Takux
pEerroHax MHOTOS3BIYHBIX HOCHTENEH W JeTeil ¢ pa3HbIM
KyJIbTYPHBIM MPOUCXOXKIECHUEM IIOAXO0J TaKXKe TO/DKEH
ObITh nuddepeHpoBaHHbIM U THOKUM. B 3Toil cBsi3u
3¢ dekTUBHONH MOJeNbI0, 3apeKOMEHIOBaBIIe cebs Ha
onbite  Kapakannakcrana, SIBJISIETCS MHOTOBEKTOPHBIH
noJaX01, OCHOBAHHBIN Ha yueTe WHIUBUIAYAJIbHBIX
MOTPEOHOCTEH KaX/Ioro ydamerocs. Takas MOJIETb He
TOJIBKO YITy4IIaeT COJEp)KaHWe M KaueCTBO 0Opa3oBaHMS,
HO M YKpEIULIET NPHHIMIBI COLUHAIBHON CIUIOUYEHHOCTH,

OcobOoe BHHMaHKE CICAYCT YACIUTb TOMY, Kak KyanypHOfI TOJICPAHTHOCTH W  B3aMMOIIOHMMAHHA B
MHOTOBEKTOpHAaA METOA0JI0TUA CHOCO6CTByeT ooiee peruoHe.
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QARAQALPAQSTAN SUWRETLEW HAM AMELIY-BEZEW ONERLERI ARQALI STUDENTLERDIN
KORKEM DORETIWShILIK QABILETLERIN RAWAJLANDIRIW MODELI
T.V.Urazimova — kérkem-éner tan:w ilimleriniz kandidat:, docent
Ajiniyaz atindagi Nokis mamleketlik pedagogikalq institut:

MO/IEJb PA3BUTHS XY JOXKECTBEHHO-TBOPYECKHNX CIIOCOBHOCTEM CTYJIEHTOB
YEPE3 U3OBPA3SUTEJBHOE U ITPUKJIAJHOE JEKOPATUBHO-IIPUKJIAJJTHOE
HNCKYCCTBO KAPAKAJIMAKCTAHA
T.B.Ypa3umoBa — kanoudam uckyccmeogeoenusi, O0OYyeHm
Hyxycekuii 2ocyoapcmeennulii nedazo2uieckuii uHCmumym umenu Axrcunusiza

A MODEL FOR DEVELOPING STUDENTS' ARTISTIC AND CREATIVE ABILITIES THROUGH
THE FINE AND APPLIED DECORATIVE ARTS OF KARAKALPAKSTAN
T.V.Urazimova — candidate of art history, associate professor
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: badiiy-ijodiy qobiliyat, tasviriy san’at, dekorativ-amaliy san’at, ijodiy salohiyat, individuallikni
shakllantirish, estetik did.

Rezyume. Magola Qoraqalpog‘iston tasviriy va amaliy-bezak san’atlari asosida talabalarning badiiy-ijodiy
qobiliyatlarini rivojlantirish modeliga bag‘ishlangan. Tasvirly va amaliy san’atlarini o‘rganish ijodiy salohiyatni boyitadi,
utilitar funksiyani badiiy funksiya bilan birlashtirishga o‘rgatadi, individuallikni shakllantiradi. Bundan tashqari, amaliy-
bezak san’atiga o‘rgatish jarayonida shaxsda estetik did, nostandart tafakkur, kuzatuvchanlik, funksional va chiroyli
buyumlar yaratish orqali 0‘z-0‘zini anglash ko‘nikmalari rivojlanadi.

KiroueBble cioBa: XYOO0KECTBECHHO-TBOPYECKHUC CHOC06HOCTI/I, I/I306pa3I/ITeJII>HOC HUCKYCCTBO, JCKOPATUBHO-
IIPUKJIIAJHOC UCKYCCTBO, TBOp‘IeCKI/Iﬁ IIOoTCHIIMAaI, (i)OpMI/I]I)OBaHI/Ie WHANBUAYAIIbHOCTH, 3CTETHYCCKHAH BKYC.

Pe3ome. Cratbs MOCBAIICHA MOJCIN Pa3BUTUA XYHOXKCCTBCHHO-TBOPUCCKUX crocoOHocCTER CTYACHTOB Ha OCHOBC
I/1306paSI/ITeJ'IBHOFO 1 JCKOPATUBHO-TIPHUKIAAHOTI'O UCKYCCTB KapaKannaKCTaHa. HSy‘IeHI/Ie I/1306paSI/ITeJ'IBHOFO " ACKOpATUB-
HO-TIPUKJIATHOTO UCKYCCTB 060rau_{aeT TBOp‘ICCKI/Iﬁ MNOTCHIHXAJ, YYUT COUCTATh YTUIUTAPHYIO (1)YHKLII/IIO C XYOOXKCCTBCH-
HOW, 1 pOpMHpPYET HHAMBHIYAITBHOCTh. [lOMUMO 3TOTO, B TpoIriecce 00yICHUS AEKOPATHBHO-TIPHKIATHOMY HUCKYCCTBY Y
HHAWBHAYYMa Pa3BUBACTCA 3CTETHUYCCKHI BKYC, HCCTaHAapTHOC MBIIIJICHUC, Ha6J'IIOZ[aT€J'ILHOCTL 1 HaBBbIKH CaMoOpcain3a-
LMK Yepe3 co37ianue GyHKIHMOHAIBHBIX U KPACHBBIX NPEMETOB.

Key words: artistic and creative abilities, fine arts, decorative and applied arts, creative potential, formation of individ-
uality, aesthetic taste.

Summary. The article is devoted to the model of developing students' artistic and creative abilities based on the fine
and decorative-applied arts of Karakalpakstan. Studying fine and decorative arts enriches creative potential, teaches us to
combine utilitarian function with artistic function, and shapes individuality. In addition, during the process of teaching dec-
orative and applied arts, an individual develops aesthetic taste, non-standard thinking, observation skills, and self-
realization skills through creating functional and beautiful objects.

Kirisiw. Studentlerdin ~ korkem  doretiwshilik  menen islew konlikpelerin, standart emes pikirlew ham
qabiletlerin rawajlandirtw — bul shaxstin galiplesiwindegi  erkinlikti rawajlandiriw); refleksiv basqish (jaratilgan
ahmiyetli basqish bolip, onda tiykargi itibar atiraptagi  jumuslar ham 6z iskerligin talqilaw ham 6zine baha beriw;
dinya menen tanisiw ham beyimlesiwge qaratiladi. Biraq  natiyjelerdi talqilaw, kiishli ham kushsiz tareplerin aniqlaw;
bilim dinyam ashsa, doretiwshilik om1 har quyl jagdaylarda  korkemlik gabiletlerdi bunnan bilay da rawajlandiriw ushin
gollaniwdi tyretedi. Studentlerdin korkem dnerge gabiletin  jana magsetler qoyiw).
rawajlandirtw modeli ush basqishtan ibarat: teoriyaliq Stwretlew ham ameliy-bezew oOnerleri qurallar1 arqali
(siwretlew ham ameliy kérkem onerler tiykarlari, tariyxi  studentlerdin korkemlik gabiletin rawajlandiriw
ham turlerin Uyreniw), ameliy (texnikalardi ozlestiriw, metodologiyas1 klassikaliq usillar, standart emes usillar
doretpeler jaratiw) ham refleksiv (natiyjelerdi analizlew  ham real turmis penen baylanistitw tiykarinda kompleksli
ham bahalaw, 6zin-6zi rawajlandiriw). Bunnan gozlengen qatnastt 6z ishine aladi. Model korkem onerdin tiykargi
maqgset — studentlerde doretiwshilik pikirlew, estetikaliq  qurallarin (kompoziciya, ren, siziq, kélem) uyretiw, har
talgam ham ozlestirilgen konlikpelerdi turmista qollaniw  trli materiallar menen izleniw ham ameliy islew arqali
konlikpelerin qaliplestiriw, sebebi ameliy-bezew korkem  doretiwshilik pikirlewdi rawajlandiriw, koérkem onerdi
oner turmis penen tigiz baylanisli bolip, kundelikli turmis  turmis buyimlar1 ham qorshagan ortaliq penen baylanistirtw
ushin estetikaliq 4hmiyetke iye buymmlardi jaratadi. arqali dunyani estetikaliq kézqarasti qaliplestiriwdi 6z
Jumistin tiykarg1 basqishlari: teoriyaliq basqish (suwretlew  ishine aladi. Studentlerdin koérkem oOnerge baylanish
ham ameliy-bezew oOnerlerin tariyxt ham turlerin uyreniw;  qabiletlerin rawajlandirrtw  metodologiyasinih  tiykargi
har turli texnikalar (oymashiliq, nagis saliw, kesteshilik, komponentleri  obrazli-assosiativ  pikirlew, obrazli-
quytw, nagis oyiw) hadm materiallar (gulal, metall, associativ qiyal hdm dekorativ-ameliy gabiletler esaplanadi.
toqumashiliq, agash) menen tamsiw; korkem oner  Bul bloklar dunyan doretiwshilik penen 6zgertiw gabiletin,
doretpelerinin ideyalar1 ham formalarin talqilaw; ameliy  standart emes pikirlewdi, individuallikti, baglawshiligtt
basqish (studentlerdin kérkem oner texnikasi ham usillarin  rawajlandiriwdi, sonday-aq, materiallar menen islew ham
iyelewi; doretiwshilik tapsirmalardi orinlaw: eskiz, model,  estetikaliq jagtan toliq korkem onimler jaratiwdi 6z ishine
real buyimlar islew; doretiwshilik procesinde materiallar  aladi.
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Tiykargr bélim. Qaraqalpagstan suwretlew ham
ameliy-bezew Onerleri qurallari arqali  studentlerdin
korkem-doretiwshilik gabiletlerin  rawajlandirtw  modeli
ham texnologiyas1 Ozbekstan Respublikasi bilimlendiriw
sistemasinin tarli déarejelerinde amelge asiriwdin joqari
perspektivalarina iye.

1. Izertlewler jogar1 oqiw orinlarimin real sharayatlari
suwretlew ham ameliy-bezew Onerlerdin panler araliq
baylanislarin tabish alip bariw imkaniyatin beredi degen
pikirdi tastryiqladi. Tariyx, adebiyat, muzika menen
baylanisliliq studentlerdin estetikaliq talaplarin
qaliplestiriwdin natiyjeli qurali, Qaraqalpaqgstan suwretlew
ham ameliy-bezew onerlerinde bolgan qizigiwshiliq ham
talapt1 qaliplestiriwdin qurali bolip tabiladi, sebebi bunday
pedagogikaliq usil oqiwshilardin goézzalliq haqqindagi
uliwma tusiniklerin, dmeldegi buyimlar ham hadiyselerdin
sdykesligin sezilerli darejede keneytiw ham sonin menen
birge, bul hadiyselerge differencial saylap qatnas jasawdi
amelge asiriw, studenttin individualligin rawajlandiriwdi
amelge asiriw imkaniyatin beredi.

2. Korkem oner onimlerin islep shigariw ham miynet
bazart menen tigiz baylanista bolgan koérkem oner
bilimlendiriw sistemasi komponentlerinin integraciyasi
uzliksiz bilimlendiriw sistemasin jaratiwdi tamiyinleydi

ham  studentlerdin  korkem-doretiwshilik  gabiletin
rawajlandiniwdin  dhmiyetli pedagogikaliq sharti bolip
esaplanadi.

3. Korkem-doretiwshilik  qgabiletlerdi  rawajlandiriw
studentlerdin unamli motivaciyasin qaliplestiriw, ilimiy-
teoriyaliq tayarliqtt ameliy 6z betinshe jumis penen uzliksiz
baylanistirw ham songr unamli natiyjege erisiw sharti
menen tabisli amelge asiriladi. Ogan oqitiwshi tarepinen
jogar1 darejedegi doretiwshilik talaplar menen optimal
quyinhigtagr tapsirmalardr ormlawda studentlardin miynet
stygishligin, shidamliligin, jumisqa uqipliligin tarbiyalaw
arqali erisiledi.

4. Oqitiw, tarbiyalaw ham koérkem-doretiwshilik
gabiletlerin rawajlandirtwdin integraciyalasqan
pedagogikaliq  texnologiyalart  oqitiw  mazmuninin

studentlerdin ameliy korkem iskerligi menen 6z ara
baylanisliligin tdmiyinleydi. Bunday 6z ara birge islesiwdin
natiyjeliligin Qaraqalpagstannin zamanagdy stwretlew
oneri ham gqaraqalpaq xalqmin ameliy-bezew oOnerilerinin
tariyx1y-madeniy miyrasinin pedagogikaliq
bagdarlanganlig1 tamiyinleydi.

5. Izertlew natiyjelerinin korsetiwinshe, arnawli tanlap
alingan suwretlew ham ameliy-bezew oner doretpelerinen
ruwxiy-daunyaliq ideyalar, adep-ikramliliq mazmunin 6z
ishine algan halda sistemali tirde paydalaniw qaraqalpaq
xalqunin dasturleri, Grp-adetleri, folklor1 tiykarinda student
shaxsin tarbiyalaw darejesin arttirtwga xizmet etedi.
Suwretlew ham ameliy-bezew onerlerdi oqitiwdin har qiyl

metodikalart unamli natiyje beredi ham studentlerdi
Qaraqalpagstannin etno-kérkem madeniyatinda
tarbiyalawdagr waziypalardi tabisli sheshiwge jardem

beredi.

6. Usimnilgan metodika boyimsha studentlerdi oqitiw
Qaraqalpagstanmin suwretlew ham ameliy-bezew oOnerleri
tiykarinda olardin  korkem-doretiwshilik — gabiletlerinin
darejesin koteriwge gana emes, al ruwxily bayiwina,
korkemlik talgaminin qaliplesiwine, texnikaliq bilimlerdi
iyelewine, miynet konlikpeleri menen uqipliliginin
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rawajlamwina, miynetke psixologiyaliq ham ameliy
tayarliq aliwina da mimkinshilik beredi.

7. Studentlerdi oqitiwga doretiwshilik penen qatnas
jasaw olardin korkem-estetikaliq talgamin, doretiwshilik
belsendiligin jane de sapali rawajlandiniwga, korkem-
doretiwshilik talaplarin galiplestiriwge, Qaraqalpaqstannin
sawretlew  ham  ameliy-bezew  onerleri  korkem-
doretiwshilik gabiletlerin rawajlandiriwga jardem beredi.

8. Qaraqalpagstan stwretlew oOneri tariyxi bugingi
kinde estetikaliq jaqtan jetik insannin qaliplesiwine tlken
tasir korsetiwge uqipli qaliplesken qubilis bolip tabiladi.
Qaraqalpaq xalquin etno-kérkem madeniyati jaslardin

ruUwx1y madeniyatin qaliplestiriwde, estetikaliq
rawajlaniwinda shin manisinde sheksiz kenliklerdi aship
beredi. Studentlerdi Qaraqalpaqgstannin  etno-kérkem

madeniyatt menen tanistirtw, olardin kérkem-doretiwshilik
qabiletlerin rawajlandiriw, jaslarda joqart adep-ikramliliq
ham madeniyatt1 qaliplestiriwge xizmet etedi. Korkem
doretiwshilik studentlerge erisilgen tabislar menen toqtap
qalmawga, barqulla 06zin-6zi jetilistiriwge, dunyam
gozzalliq nizamlari tiykarinda 6zgertiwge umtiliwga jardem
beredi.

9. Qaragalpagstan etno-kérkem madeniyati ushin
koérkem-doretiwshilik  gabiletlerdi rawajlandiriwda  aniq
koérkemlik konlikpeler, uqiplar, gabiletlerdi rawajlandiriw
jetekshi orindi iyelewi kerek.

Bul waziypalardi amelge asiriw ushin oqiw procesin
tomendegi poziciyalardi esapqa algan halda duziw
magsetke muwapiq:

» Qaraqalpagstannin suwretlew, ameliy-bezew
onerleri  sabaglar1 ham  sabaglarinin  gumanitarliq
bagdardagi basqa panler menen 6z ara baylanishligin
amelge asiriw;

» Qaraqalpagstan suwretlew, ameliy-bezew Oneri,
uliwma bilimlendiriw ham korkem-estetikaliq tarbiyanin
insannin  emocionallig-sezimlik tarawin bayitiwga, xaliq
kérkem  oOneri  doretpelerine  bolgan  sezimlerin
rawajlandiriwga, shaxstin korkem-doretiwshilik gabiletlerin
rawajlandiriwga baylanislh birge islesiwi;

» xaliq kérkem Onerin tyreniw tiykarinda ameliy-
bezew oOnerdi oqitiwga sistemali-kompleksli qatnasti
amelge asiriw madeniyattin zararli bolegi sipatinda korkem
onerdin barliq tarepleri bir putin bilimlendiriw makani
sipatinda, bilimlendiriw sistemasinda korkem onerlerdin 6z
ara tasiri ham integraciyas: tiykarinda, olardi panler
boyinsha oqitiwdi saglap qalgan halda esapqa aliniw1 kerek.

Stuwretlew ham ameliy-bezew oOnerlerdin rawajlaniwi
Qaraqalpaqstan madeniyatinin tiykarlarin saqlaw, 6z xalqi,
60z eli ushin maqtanish sezimin anlaw ushin zarar.
Qaraqalpaqgstan suwretlew ham ameliy-bezew oOnerleri
toplangan ruwxiy materialliq tajiriybeni awladtan-awladqa
jetkeriw kerekligi.

T4jiriybe juwmagqlar1 Qaraqalpagstannin suwretlew,
ameliy-bezew panler araliq baylanislar1 studentlerdin
kérkem-doretiwshilik  gabiletlerin  rawajlandinw  qurali
ekenliginen derek beredi. Bunnan sonday juwmagq shigariw
mumkin, suwretlew, ameliy-bezew Oner sabaqlari
procesinde  studentlerdin  déretiwshilik  belsendiligin
qaliplestiriw, bilim beriw ham tarbiyalawdin jana forma
ham metodlarin  izlew bilimlendiriw sistemasinda
psixologiyaliq-pedagogikaliq metodlarga itibar qaratiwdi
talap etetugin tiykargi bagdarlar esaplanadi.
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Qaragalpagstan etno-korkem madeniyatinin studentlerdi
estetikaliq tarbiyalawda, olardin ruwxiy madeniyatin
qaliplestiriwde, korkem-doéretiwshilik gabiletlerin
rawajlandiriwda, barliq psixikaliq strukturalardi (koériw
sezimi, qiyal, este saqlaw, haqiyqatliqga bolgan
emocionallig-sezimlik qatnas) rawajlandiriwda ulken
imkaniyatlar1 bar bolip, olar birgelikte insan shaxsin
belgileydi ham 6zinde sawlelendiredi.

Suwretlew oneri ham dasturiy ameliy-bezew oOnerleri
tarawindagl bolajaq ganigelerdin estetikalig madeniyatin
qaliplestiriwdin usinis etilgen sistemasin panler boymsha
islep shigilgan avtorliq bagdarlamalar tiykarinda qollaniw
individual-doretiwshilik, pedagogikaliq, madeniy-
agartiwshiliq jumis waziypalarin professional turde duris
sheshe alatugmm ham bir waqittin 6zinde zamanagdy
jamiyettin zamanagdy sociallig-madeniy hdm ekonomikaliq
makanina plastikaliq tirde kirip bartw ham beyimlesiwde
ayrigsha gabiletke iye bolgan belsendi pitkeriwshi shaxsin
qaliplestiriw imkaniyatin beredi [1:177-179].

Otkerilgen izertlewdin majburiy sheklewleri qatarinda
kop sanli beyimlestirilgen, diagnostikaliq metodikalardan
paydalaniwdi atap 6tiw mumkin, izertlewdin magset ham
waziypalarina saykes keletugin basqa metodikalardin
bolmaganligi sebepli pedagogtin studentlerde estetikaliq
dinyaga kézqarasti qaliplestiretugin individual-
psixologiyaliq 6zgeshelikleri toliq koérip shigilmagan, bul
bolsa kop narseni qamtip aliwdin mimkin emesligi menen
baylanisli. Bul basqa bir izertlewshi ilimiy jumisinin
mazmuni boliw1 muimkin. Qaraqalpagstannin suwretlew
ham ameliy-bezew Onerleri qurallar1 arqali studentlerdin
korkem-doretiwshilik gabiletlerin rawajlandiriw boyisha
keleshektegi izertlewlerde jaslarda omi qaliplestiriw ushin
unamli ham unamsiz ahmiyetke iye bolgan ishki psixikaliq
sharayatlard: qarap shigiw ogada ahmiyetli.

Juwmag. Qaraqalpagstannin suwretlew ham ameliy-
bezew Onerleri qurallar1 arqali studentlerdin kérkem-
doretiwshilik gabiletlerin rawajlandiriw mashqalasin toliq
qarap shigiwga dawa etpegen halda, bul izertlew, bizin
pikirimizshe, hazirgi hdm ogada quramali dinyamizda har
quylt korkem oner thrlerinin shaxstin qaliplesiwi ham
rawajlaniwina tasirin kennen izertlew ushin
rawajlandiriwdin  mazmuni, formalari, metodlart ham
qurallarin pedagogikaliq jaqtan izlewdin baslangish noqati
bolip tabiladi. Studentlerdin korkem-doretiwshilik gabiletin
rawajlandiriwda Qaraqalpagstan suwretlew ham ameliy-
bezew onerlerinen paydalaniw boyinsha izertlew jumislarin
ele de rawajlandiriwdi maqgsetke muwapiq dep esaplaymiz.
Ust munasibet penen izertlewdin keyingi bagdarlari
tomendegiler bolitwi mumkin: studentlerdi jogart oqiw
orninda tayarlaw procesinde olardin korkem-estetikaliq
madeniyatin arttinwda jogart oqiw ormi ham kasiplik
tarawdin 6z-ara birge islesiwi; joqart oqiw orninda
studenttin korkem-estetikaliq madeniyatinin jeke Osiwin
sociallig-pedagogikaliq jaqtan qollap-quwatlaw; studenttin
korkem-estetikallq madeniyatin  galiplestiriwde ustaz-
pedagoglardin rolin arttiriw; studentlerdin auditoriyadan
tisqart jumist ham onin Qaraqalpagstan suwretlew ham
ameliy-bezew oOnerleri qurallart menen studentlerdin
koérkem-doretiwshilik gabiletlerin  rawajlandiriwga  tasiri

ham  basqalar.  Studentlerdin  koérkemlik  gabiletin
rawajlandirwdin belgilengen modelin gollaniw
natiyjesinde tomendegilerge iye boldiq: studentlerdin

doretiwshilik oy-pikir hdm qiyalinin  6siwi; estetikaliq
talgami ham gbézzalliq seziminin o&siwi; koérkemlik
elementlerin real turmis ham turmista koére biliwi ham
gollana aliw1; 6z betinshe doretiwshilik jumis alip bariw
konlikpeleri ham intakerliginin 6siwi.
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PSIXOLOGIYA ILIMLERI

MAKTAB O‘QUVChILARI TAFAKKUR OPERATSIYALARINI ShAKLLANTIRIShNING
PSIXOLOGIK XUSUSIYATLARI
M.M.Djolimbetova — psixologiya fanlari bo ‘yicha falsafa doktori
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FORMATION OF THINKING OPERATIONS OF SCHOOLCHILDREN
PSYCHOLOGICAL FEATURES
M.M.Djolimbetova — doctor of philosophy in psychology
Nukus State Pedagogical Institute named after Ajiniyaz

Tayanch so‘zlar: maktab o‘quvchilari psixologiyasi, tafakkur operatsiyalarining rivojlanishi, erkin fikrlash, bilish
jarayonining rivojlanishiga ijtimoiy omillarning psixologik ta’siri

Rezyume. Ushbu maqolada maktab o‘quvchilarini agliy rivojlantirishning psixologik xususiyatlari, tafakkur
operatsiyalarining rivojlanishi va fikr erkinligi, tafakkur hagida ma'lumotlar keltirilgan, shuningdek, tafakkur jarayonining
turli adabiyotlarda o‘rganilganligi va tahlil gilinganligi keltirilgan.

KiroueBble cioBa:

TICUXOJIOTHUA MIKOJBbHUKOB, Pa3sBUTUC MBICIUTCIbHBIX onepaunﬁ,

CBO60,Z[HO€ MBIIIJICHUE,

IICUXOJOTHYCCKOC BIINAHUC COLIMAJIbHBIX CI)aKTOpOB Ha pa3BUTHC MMO3HABATCJILHOT'O IIpoHecca.

Pe3tome. B cratee mpesicTaBiieHbl CBEEHHS O MCHXOJIOTHMYECKHX OCOOSHHOCTSIX YMCTBEHHOTO PasBUTHSI LIKOJILHHUKOB, Pa3BUTHH
MBICJIMTEILHBIX OTIEPALIIA 1 CBOOO/IBI MBICIIH, a TAKKE U3ydEHHE U aHAIU3 TIPOIIeCCa MBIIIUIEHS B PA3IMYIHON JTUTEpaType.

Key words: psychology of schoolchildren, development of mental operations, free thinking, psychological influence of

social factors on the development of the cognitive process.

Summary. The state presents information on the psychological characteristics of schoolchildren's mental development, the development
of mental processes and freedom of thought, as well as the study and analysis of the thought process in various literature.

Kirish. Maktab o‘quvchilari bilimini rivojlantirish
bo‘yicha O‘zbekiston Respublikasi Prezidenti tomonidan
so‘nggi yillarda bir nechta muhim farmon va qarorlar gabul
qilingan. Ular umumta’lim tizimida sifatni oshirish,
innovatsion usullarni joriy etish va o‘quvchilarning

tafakkuri, bilimi, ijodiy salohiyatini rivojlantirishga
garatilgan.

Asosan, Oc‘zbekiston Respublikasi Prezidentining
«2022-2026-yillarda ~ maktab  ta’limini  rivojlantirish

bo‘yicha milliy dasturni tasdiglash to‘g‘risidangi PF-134-
sonli farmonida (11.05.2022 yil) - o‘quvchilarning bilim,
ko‘nikma va kompetentsiyalarini xalqaro mezonlarga mos
ravishda rivojlantirish, yangi pedagogik texnologiyalar,
fanlararo  yondashuvlar asosida dars jarayonlarini
takomillashtirish, maktablarni zamonaviy o‘quv-uslubiy
bazalar bilan ta’minlash va xalqaro baholash tizimlariga
(PISA, TIMSS va PIRLS) tayyorgarlik ko‘rish orqali
o‘quvchilarning fikrlash qobiliyatini rivojlantirish kabi
vazifalar maktab o‘quvchilarining bilimini chuqur va keng
rivojlantirishga, fikrlash gobiliyatini kuchaytirishga, ta’lim
mazmunini xalgaro standartlarga moslashtirishga garatilgan
[1].

Adabiyotlar  tahlili va metodologiya. Agliy
qobiliyatlarning individual asoslari o‘rtasidagi tafovutlar
kabi uning yosh taraqqiyoti bilan bog‘liq tafovutlarining
mavjudligi ham shubxasizdir. Ya’ni inson psixikasining
ontogenezdagi taraqqgiyoti bir-biri bilan bog‘langan bir
rivojlanish bosgichidan ikkinchi sifat jihatdan farg giluvchi
bosqichga o‘tish jarayonini ifodalaydi. Bu o‘zgaruvchan
davrlar, taraqgiyotning bosgichliligi — uzluksiz jarayonni
shartli bo‘lish natijasi emas, balki bu obyektiv
reallikdir.
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Hozirgi davrda tafakkurning predmeti yuzasidan
psixologiyada turli tuman qarash va ta’riflar mavjuddir.
Ularni  ayrimlariga  xarakteristika  berib  o‘tamiz.
S.L.Rubinshteyn nazariyasiga binoan, tafakkurni psixologik
jihatdan o‘rganishning asosiy predmeti jarayon, faoliyat
tariqasida  namoyon  bo‘lishdir.  Muallif tafakkur
operatsiyalari,  shakllarini ~ shakllantirishda  jarayon,
muammoli vaziyatni hal gilishda esa fikr yuritish faoliyati
sifatida vujudga kelishini chuqur tahlil qilib beradi.
S.L.Rubinshteyn tafakkur to‘g‘risidagi g‘oyani rivojlantirib,
uni subyekt faolligining paydo bo‘lishi deb atadi.

A.N.Leontev tafakkur psixologiyasi predmeti yuzasidan
mulohaza yuritib, tafakkurni turli ko‘rinishlarga ajratadi,
fikr yuritish faoliyati ekanligini tan oladi, lekin uni
predmetli - amaliy faoliyat deb nomlaydi. Shuning bilan
birga tafakkurning strukturasi, fikr yuritish motivatsiyasi
to‘g‘risida nazariy - metodologik muammolarni o‘rtaga
tashlaydi.

P.Ya.Gal’perin fikriga ko‘ra, tafakkur — bu orientirlash
tadqiqot  faoliyati, orientirovka jarayonidir, ya’ni
orientirovka jarayoni, orientirovka faoliyati. Muallif
psixologiya fani intellektual masalalarini yechishda
subyektning tafakkurga orientirovka qilish jarayonini
o‘rganishdan iborat deb tushuntiradi. P.Ya.Gal’perin
tafakkurning boshqa jahatlarini o‘zining aqliy harakatlarni
bosgichli shakllantirish nazariyasidan kelib chiggan holda
yoritishga intiladi.

A.V.Brushlinskiy tadgiqotlarida tafakkurning muhim
yangilikni gidirish va ochish, gipoteza va nazariyalarni ba-
shorat qilish, oldindan paygash xususiyatlari alohida
ta’kidlab o‘tiladi. Yuqoridagi mualliflardan farqli o‘laroq
A.V.Brushlinskiy tafakkurning umumlashtirib, bilvosita aks
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ettirishdan tashgari muhim yangilikni izlash va ochish,
oldindan bashorat gilish xususiyatlari mavjudligini dalillab
ko‘rsatadi [2:47].

Aqliy qobiliyatning yoshga bog‘liq xolda rivojlanishi

masalasi qator psixologlar tomonidan qayd etilgan.
Jumladan, Chet el psixologlaridan J.Piaje, Dj.Kelli,
A.Vallon, Rus psixologlaridan L.S.Vigotskiy,

S.L.Rubinshteyn, A.N.Leontev, L.I.Bojovich, V.A.Muxina,
E.A.Golubeva, N.S.Leytes, o°‘zbek  psixologlaridan
M.G.Davletshin E.G*.Goziev, B.R.Qodirov,
Z.T.Nishanova va boshqgalar tafakkur va agliy gobiliyatning
yoshga bog‘ligligini turli yo‘nalishlarda o‘rganganlar.
Ammo ta’lim amaliyotida bu muammo chuqur tahlil etilib,
turli yoshda o‘quvchilarning intellektual salohiyatini oshirib
borish bo‘yicha ishlarni talab darajasida hal etilgan deb ayta
olmaymiz. Aqliy qobiliyatlarning yoshga bog‘liq holda,
rivojlanishi gonuniyatlarini bilish turli yosh davrlarda

tafakkur  operatsiyalarini  magsadga muvofig xolda
shakllantirish imkoniyatlarini ochadi. Xususan, tanigli
o‘zbek psixologi E.G*.G‘ozievning «Tafakkur

psixologiyasi» nomli asarida bu boradagi tadqiqotlar keng
yoritilgan.  Yaniy, har bir yosh davr tafakkur va agliy
qobiliyatning  namoyon  bo‘lishi,  shakllanishi  va
rivojlanishida o‘ziga xos obyektiv va subyektiv shart-
sharoitlarni yuzaga keltiradi.

Bolaning nutgni egallagunga gadar bajaradigan agliy
harakatlari  tafakkurning tabiiy va ijtimoiy-tarixiy
shartlangan holda o‘sishini ifodalasa, nutgni egallagandan
so‘ng sodir bo‘ladigan aqliy o‘zgarishlar va aqliy o‘sish
ijtimoiy shart-sharoit hamda magsadga yo‘naltirilgan
ta’lim-tarbiya maxsuli ekanligini xarakterlaydi [3:42].

Mashxur rus psixologi L.S.Vigotskiy ko‘rsatib
o‘tganidek, idrok va xotira maktab ta’limi boshlanishi

oldidan anchagina taraqqiyot yo‘lini bosib o‘tgan bo‘ladi,
kichik maktab yoshidagi davrda esa intellekt jadal taraqqiy
etadi. Tafakkurning rivojlanishi idrok va xotirani sifat
jihatdan  qayta  o‘zgarishga, ularni ixtiyoriy va
boshqariladigan  jarayonga aylanishga olib  keladi.
Vigotskiyning ko‘rsatishicha, maktab yoshiga bola idrok va
xotira funktsiyasiga nisbatan kuchsiz intellekt funktsiyasi
bilan qadam qo‘yadi. Biroq intellekt shunday rivojlanadiki,
na xotira va na idrok bunday rivojlanishni o‘z boshidan
kechirmaydi.
Bu vyerda

stimullashtiruvchi

ta’lim  mazmuni va motivlarining

roli, o‘qituvchining ta’lim-tarbiya
protsessini  tashkil giluvchilik roli xususan yaqqol
ko‘zga  tashlanadi.  Tadgqiqotlarning  ko‘rsatishicha,
o‘quv jarayoni har xil yo‘sinda tashkil qilinganda, ta’lim
mazmuni o‘zgartirilganda, o‘qitishning turli usullariga
qarab kichik maktab yoshidagi o‘quvchilarning tafakkuri
nihoyatda xilma-xil xarakteristikaga ega bo‘lishi mumkin
[4:265].

Asosan, kichik maktab o°‘quvchilarida tafakkur
operatsiyalari rivojlanishi konkret narsa va hodisalarning
ko‘rgazmali xususiyatlari va sifatlariga asoslangan holda
kechadi, ya’ni bu davrda o‘quvchilar tafakkuri konkret
operatsiyalar bosqgichida turadi.

«Tafakkur — ijtimoiy — sababiy, nutg bilan chambarchas
bog‘lig muhim bir yangilik qidirish va ochishdan iborat
psixik jarayondir, boshgacha qilib aytganda, tafakkur
vogelikni analiz va sintez qilishda uni bevosita va
umumlashtirib aks ettirish jarayonidir» Shuning uchun ham
biz, ko‘rib chiggan maktab o‘quvchilarning tafakkur
operatsiyalarini shakllantirish bo‘yicha turli xil yoshdagi
o‘quvchilarga mashglar o‘tkazganimizda ularda bir gancha
o‘zgarishlar bor ekanligi aniqlandi [5:112].

Yoshi | Analiz va sintez Taqgoslash Umumlashtirish Klassifikatsiyalash
. - . O‘quvchi oldiga berilgan
QIZ?!ﬁ;gjaii)rlztrlszdaol‘)l" T_aqqoslash thun _ Bir guruhga mgn_sub to‘rli hil rangdagi
q vdi hgl yo berilgan topshiriglarni predmet nomlarini va u geometrik figuralarni
(})(;'zré’i;inifalr?];é?l gizigish bilan guruhga mansub klassifikatsiyalashda fagat
boglaklar dan narsél taggosladi, bo‘_ln_lagan pr_edmet ranglariga e’tibor qaratdi.
6- asashda givnaldi. vaat ko‘pchiligini topishda nomini aytganimizda, Rasmlarda hayvonlar,
yoshli y . atynaldi, vaq giynaldi, rasm o‘quvchi mevalar, ozuga narsalar
ko‘p sarflandi, qarama- Ko‘rsatilib- L o .
A . o‘rsatilib-unga xato umumlashtirishga ko‘rsatilgan ularni
qarshi so ZI:; ayta olmadi, ta’rif berilganda giynaldi. Aytilgan aralashtirib
yetislf]anj;”ga"’;‘ ﬂg{‘nﬁ avta taqqoslab xato so‘zlardan umumiylikni | Klassifikatsiyalash taklif
oldi ekanligini aytdi aniglashda giynaldi. gilinganida o‘quvchi
' giynaldi, vaqt ko‘p sarfladi
Yoshi Analiz va sintez Tagqgoslash Umumlashtirish Klassifikatsiyalash

Qismlarga ajratishda bir
gancha xatolarga yo‘l
go‘ydi, mashglarni
bajarish vagtida gizigish

7- bildirmadi, bo‘laklardan
yoshli | narsa yasashda vaqt ko‘p
sarflandi, garama-garshi
so‘zni aytdi, rasmda nima
yetishmaganligini ayta
oldi.

gizigish bilan

taggoslab xato

Taqqoslash uchun
berilgan topshiriglarni

tagqgosladi, topishda
giynalmadi, lekin
xatolar ko‘p edi, rasm
ko‘rsatilib-unga xato
ta’rif berilganda

ekanligini aytdi

O‘quvchi oldiga berilgan
to‘rli hil rangdagi
geometrik figuralarni
klassifikatsiyalashda
ranglariga va katta
kichikligiga e"tibor garatdi.
Rasmlarda hayvonlar,
mevalar, ozuga narsalar
ko‘rsatilgan ularni
aralashtirib
klassifikatsiyalash taklif
qilinganida o‘quvchi
giynalmadi, biroq ko‘p
vaqt sarfladi

Bir guruhga mansub
predmet nomlarini va u
guruhga mansub
bo‘lmagan predmed
nomini aytganimizda,
o‘quvchi
umumlashtirishda
giynaldi. Aytilgan
so‘zlardan umumiylikni
aniglashda giynaldi.
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Yoshi Analiz va sintez Taqqoslash Umumlashtirish Klassifikatsiyalash
. O‘quvchi oldiga berilgan
Bir guruhga mansub Lo hil ragngdagig
Qismlarga ajratishda Taggoslash uchun predTri[hn(;r?r:er:stljt\)/ at geometrik figuralarni
xatolarga yo‘l qo‘ydi, berilgan topshiriglarni bg‘lma gan redmed klassifikatsiyalashda
ammo to‘g‘riladi, gizigish bilan noc;nini ag gn?miziia ranglariga va katta
bo‘laklardan narsa tagqosladi, topishda ‘ytg hi ' kichikligiga e'tibor garatdi.
8- yasashda vaqt ko‘p giynalmadi, lekin umun?la%lﬁ\t/icrishib U Rasmlarda hayvonlar,
yoshli sarfladi, ammo to‘g‘ri xatolar bor, rasm redmetaa kirmasli' ini mevalar, ozuga narsalar
bajardi, qgarama-garshi ko‘rsatilib-unga xato P ayt d? Atil ang ko‘rsatilgan ularni
so‘zni aytdi, rasmda nima ta’rif berilganda so'7lar darll umurgr]li likni aralashtirib
yetishmaganligini ayta taggoslab xato lashda ko'p va i’sar_ klassifikatsiyalash taklif
oldi. ekanligini aytdi f p vaqt sa qilinganida o‘quvchi
ab, takrorlab ayttirib . S .
. aladi giynalmadi, biroq ko‘p
s0-Ng amqiadi vaqt sarfladi
Yoshi Analiz va sintez Tagqgoslash Umumlashtirish Klassifikatsiyalash
Qismlarga ajratishda xato Taqgoslash va Bir guruhga mansub
ilmadi. ammo ko‘p vaat o‘xshashligini bo‘lmagan predmet
4 > MO X0 P vaq aniglashda giynalmadi, | nomlarini va u guruhga Turli xil rangdagi
sarfladi, bo‘laklardan - . . e .
e lekin xatolar bor, rasm mansub bo‘lgan bir geometrik figuralarni
9- narsa yasashda to‘g‘ri o - e
. o - ko‘rsatilib-unga xato nechta predmed nomini | klassifikatsiyalashda Katta
yoshli bajardi, garama-garshi “rif berileand imizd Kichikliai ikalik
So°zni aytdi, rasmda nima ta’rif berilganda aytganimizda, u kichikligiga, gemetrikalik
etishma ;mIi ini ayta taggoslab xato predmetga kirmasligini | figuralariga e tibor garatdi.
y gldi g ekanligini aytdi va va nima uchun
' to‘g‘rilab aytib berdi. ekanligini aytdi,
Yoshi Analiz va sintez Tagqgoslash Umumlashtirish Klassifikatsiyalash
Bir guruhga mansub
Qismlarga ajratishda xato Taqqoslash va bo‘lmagan predmet
qilmadi, bo‘laklardan o‘xshashligini aniqladi, | nomlarini va u guruhga To‘rli hil rangdagi
10- narsa yasashda to‘g‘ri rasm ko‘rsatilib-unga mansub bo‘lgan bir geometrik figuralarni
oshli bajardi, garama-garshi xato ta’rif berilganda nechta predmet nomini | klassifikatsiyalashda katta
y so‘zni aytdi, rasmda nima tagqoslab xato aytganimizda, u kichikligiga, gemetrikalik
yetishmaganligini aytishda ekanligini aytdi va predmetga kirmasligini | figuralariga e'tibor qgaratdi.
giynalmadi. to‘g‘rilab aytib berdi. va nima uchun
ekanligini aytdi,

Xulosa. Shunday qilib, maktab o‘quvchisi ta’lim faoliyati jarayonida konkret tafakkurga ega bo‘lib boradi, ya’ni narsa
va xodisalarni tashgi tomondan bilishdan asta sekin ularning mohiyatini bilishga, muhim xususiyat va belgilarni tafakkurda
aks ettirishga o‘tadi. Bu davrning yana bir muxim jihati aynan shu davrdan boshlab, ya’ni ta’lim faoliyatining yetakchilik
rolidan foydalanib, o‘quvchilar tafakkuri va aqliy qobiliyatlarini ta’lim jarayonida magsadli rivojlantirish va jiddiy
psixokorrektsion ishlarni olib borish uchun shart-sharoitlar mavjud bo‘ladi.
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MUSOBAQA FAOLIYATIDAGI MURAKKAB VAZIYATLARGA O‘SMIR FUTBOLChILARNING
ChIDAMLILIGI VA MUVAFFAQIYATGA YUNALGANLIK MOTIVINI ShAKLLANTIRISh KO‘NIKMASI
A.U.Xaitov — psixologiya fanlari bo ‘yicha falsafa doktori, dotsent
Renessans ta’lim universiteti

HABBIK ®OPMHUPOBAHUSA MOTUBA YCIIEXA U BBIHOCUMOCTH NOAPOCTKOB K CJIOKHBIM
CUTYALIMSIM B COPEBHOBATEJIbHOM JIESITEJIbHOCTH
A.Y.XauToB — 0okmop Quiocopuu no NCUX0I02UYECKUM HAYKAM, OOYeHm
Yuusepcumem obpasosanus Peneccanca

THE SKILL OF FORMING THE ENDURANCE OF YOUNG FOOTBALL PLAYERS TO COMPLEX
SITUATIONS OF COMPETITION ACTIVITIES AND THE MOTIVE OF SUCCESS
A.U.Khaitov — doctor of philosophy in psychological sciences, associate professor
Renaissance education University

Tayanch so‘zlar: o‘smir, futbol, musobaga, murakkab vaziyat, iroda, gat’iyat, matonat, magsadga intiluvchanlik,
bardoshlilik, motiv, muvaffagiyatga erishish, vatanparvarlik.

Rezyume. Ushbu maqolada o‘smir futbolchilarni irodaviy tayyorlash jarayonida motivatsiyaning ahamiyati
o‘rganilgan. Sportchilar faoliyat motivatsiyasini barqaror saglash uchun irodaviy sifatlarni rivojlantirish kerakligi
aniglangan. O‘smir futbolchilar faoliyatida yuqori natijaga erishish uchun irodali bo‘lish bilan birga muvaffaqiyatga

erishish va vatanparvarlik motivlarini rivojlantirish kerak ekanligi isbotlangan.
KiroueBble cJIoBa: MOAPOCTOK, (yTOOJ, COPEBHOBAaHHE, TPYAHAs CHTyallHs, BOJS, PEIIMTEIBHOCTh, YIMOPCTBO,
CTPCMJICHUC K LICJIU, TOJICPAHTHOCTH, MOTHUB, JOCTUKCHHUC, TATPUOTU3M.

Pestome. B gaHHOM cTaTbe paccMaTpuUBaeTCs

3HA4YCHUC

MOTHBAIlMM B  IIpOIECCe BOJICBOI1 NOATrOTOBKH

(1)YT60J'II/ICTOB-HOZ[pOCTKOB. Or[pez[eneHo, 4YTO CHOPTCMCHAM H606XOJ1[I/IMO pa3BuBaTh CHIIY BOJM IJId MOAACPIKAHUA
CTaOMIILHOM MOTHUBaIHU. I[OKaSaHO, 4YTO MJId AOCTHIKCHHUS BBICOKOT'O pE3yJibTaTa B Kapbepe (I)YT60J'H/ICTOB-HOZ[pOCTKOB
HeO6XOI[I/IMO HapAaay € KCJIAaHUEM pa3dBUBATh MOTHUBAILUIO YCIIEXA U NMATPUOTHU3M.

Key words: teenager, football, competition, difficult situation, will, determination, perseverance, pursuit of a goal,

tolerance, motive, achievement, patriotism.

Summary. This article examines the importance of motivation in the process of volitional training of teenage football
players. It has been determined that athletes need to develop willpower to maintain stable motivation. It has been proven
that in order to achieve high results in the careers of teenage football players, it is necessary, along with the desire, to

develop motivation for success and patriotism.

Kirish. Yurtimizda sportga qaratilayotgan yugori
darajali e’tibor va yaratilayotgan imkoniyatlar natijasida
sport bilan shug‘ullanayotgan yoshlar soni ortib bormoqda.
Sportga  qaratilayotgan  e’tiborlar  natijasida  jahon
maydonlarida yurtimiz sportchilari yuqori natijalarni qo‘lga
kiritib kelishmoqda. Bu borada yurtimiz futbolchilar 2026-
yilda bo‘lib o‘tadigan futbol bo‘yichg jahon chempionatiga
ilk bor yo‘llanmani qo‘lga kiritganligini aytib o‘tish lozim.
Barcha faoliyat turlari kabi sport faoliyati bilan
shug‘ullanish uchun ham o‘smir shaxsiga o‘ziga xos
bo‘lgan omillar ta’sir ko‘rsatadi.

Adabiyotlar tahlili va metodologiya. O‘smirlarga
sport turini tanlashda ko‘p holatlarda ijtimoiy va psixologik
omillar ta’sirida motivatsiya yuzaga keladi [1]. Futbol
sportini tanlashda esa o‘smirlarga asosan jahonning tanigli
futbolchilarining faoliyatini kuzatish natijasida kuchli
motivatsiya shakllanishi sir emas [7]. Shunga garamay
sport bilan shug‘ullangan barcha yoshlar ham professional
sport turiga o‘tib bormasligi va havaskor sportchi sifatida
faoliyat olib borishi kuzatiladi. Shunga asosan, sportning
professional, havaskor va ommaviy sport shakllarninin
keltirish mumkin [5]. Professional sportda yuqori natijaga
erishish asosiy motiv bo‘lsa, havaskor sportda kuchli
bo‘lish, boshgalardan ajralib turish kabi motiv ustunlik
qiladi [8]. Ommaviy sportda esa ko‘proq salomatlik uchun
harakat gilish ifodalanadi. Shu bilan birga sportda mukofot
olish, jamoa sha’ni uchun kurashish motivi ham asosiy
o‘rinda turadi [4].

Muhokama. Futbol sportini tanlagan o‘smirlarning o‘z
faoliyatida yuqori natijalarga erishishi professional sport
darajasiga o‘tib borishiga bog‘liq bo‘lib, o‘smirlik davridan
futbolchilarning irodasi va motivatsiyasini rivojlantirishni
talab qgiladi [3]. A.V.Shaboltas sportda muvaffagiyatga
erishish, fugarolik-vatanparvarlik, sport bilish kabi asosiy
motivlarini ajratib bergan. Ushbu motivlarning yugori
darajada ifodalanishi irodaviy sifatlari shakllanganligiga
asoslanadi va o‘smir futbolchilarning kelajak faoliyatida
yuqori natijalarga erishishga zamin bo‘ladi [6]. Irodaviy
sifat turli vaziyatlarda ham yuqori natijaga erishish
motivlarining izdan chiqmasligini ta’minlaydi [2]. O‘smir
futbolchilarda o‘tkazilgan tadgigotda 511 nafar (tajriba
guruhida 276 nafar, nazorat guruhida 235 nafar) ishtirokchi
gatnashdi.

Natijalar. O‘smir futbolchilarning faoliyat
motivatsiyasini  o‘rganish magsadida olib borilgan
diagnostika va psixokorreksiya amaliyoti natijasida TGda
sportda muvaffagiyatga erishish motivi TO m - 11,5
(42,4%) dan TK m — 255 (94,5%) gacha, fugarolik-
vatanparvarlik motivi TO m — 11,9 (44,1%) dan TK m —
25,3 (93,7%) gacha ko‘tarigan, NGda TO va TK natijalar
o‘zgarishsiz qolgan. Sport faoliyat motivlari
futbolchilarning irodaviy sifatlari bilan bog‘liqligi
korrelyasion tahlil asosida o‘rganildi. (1-jadval)

o‘smir

103



Ilim ham jdamiyet. ¥e1.2026

1-jadval. O‘smir futbolchilarning sport faoliyat motivi
va irodaviy sifatlari bog‘ligligi N=276 (TG)

Irodaviy sifatlar
Sport o = . X &
faoliyat %‘E gg é = 8= s
motiviari | &5 | % & S |€235 £ 5
S | OF w28 2 g
£ 2 |27 B
©
Muvaf-
fagiyatga 0,86** | 0,83** | 0,74** | 0,71** | 0,78**
erishish
Sport 0,71%% | 0,76%* | 0,69%* | 0,72%* | 0,74**
bilish
Kasbly | 73ux | g 76%x | 0,65%* | 0,59%* | 0,71%*
faoliyat
Fugarolik-
vatanpar- | 0,91** | 0,88** | 0,81** | 0,83** | 0,78**
varlik

Izoh: *p<0,05; **p<0,01;

Korrelyasion tahlil natijasida sportda muvaffagiyatga
erishish motivi magsadga intiluvchanlik, qat’iyat, matonat
irodaviy sifatlari bilan, fugarolik-vatanparvarlik motivi esa
magsadga intiluvchanlik, qat’iyat, matonat, mustaqillik,
tashabbuskorlik irodaviy sifatlari bilan kuchli bog‘liqlikka
ega ekanligi aniglangan. Shu bilan birga sport bilish va
kasbiy faoliyat motivlari irodaviy sifatlar bilan ahamiyatli
bog‘liglikka ega ekanligi ifodalandi. Musobagalaridan
tashqari qiyin vaziyatlar va to‘siglar sportchida emotsional
begarorlik, xavotir, ishonchsizlik yuzaga keltirib faoliyat
motivatsiyasiga ta’sir etadi. Shu sababli samaradorlik
ko‘rsatgichi asosida to‘siqlar va (qiyin vaziyatlarga
chidamlilik, maqsaga olg‘a intilish irodaviy sifati hamda
yugori natijaga erishish motivatsiyasi shakllangan holatdagi
ko‘rsatgichlarning korrelasion bog‘ligligi aniglandi.

O‘smir futbolchilarning musobaga jarayonida murakkab
va irodasizlik namoyon bo‘lashiga sabab bo‘ladigan
vaziyatlar mavjud bo‘lib, tadqiqotda bunday vaziyatlarning
14 ta holati ajratiigan hamda o‘yinning so‘ngi
dagiqgalarigacha chidamkorlik etishmasligi (45%), birinchi
gol o‘tkazgandan keyin o‘ziga kelolmaslik (41%),
ragibning bosimiga bardosh berolmaslik (32%) kabi
holatlar asosiy murakkab vaziyatlar sifatida namoyon
bo‘lgan. Musobaqa jarayoniga xos bunday murakkab
vaziyatlarni  yengib o‘tishda  sportchiga maqsadga
intiluvchanlik, qat’iyat va matonat, sabotlilik va o‘z-0‘zini
tuta bilish, jur’at va jasorat, mustaqillik va tashabbuskorlik

kabi irodaviy sifatlarning ahamiyati yugori ekanligi
aniglangan.
O‘smir  futbolchilarning  musobaga  jarayonidagi

murakkab vaziyatlar mosligiga ko‘ra to‘rtta asosiy
faktorlarga birlashtirilgan. Birinchi faktorga “o‘yinning
so‘ngi daqiqalarigacha chidamkorlik”, “raqibning bosimiga
bardoshlilik”, “jarohat olgan holatda sabr bilan o‘yinni
davom ettirish”, “g‘alabaga intilish (maqsadga erishish)
uchun jamoaviy qat’iy kurashish” bilan bog‘liq bo‘lgan
vaziyatlar; Ikkinchi faktorga “birinchi gol o‘tkazgandan
keyin o‘ziga kelish”, “birinchi gol urgandan keyin o‘yinni
holatini saglash”, “penaltilar seriyasidagi hayajon” bilan
bog‘liq bo‘lgan vaziyatlar; Uchinchi faktorga “noqulay
raqibdan xavotir”, “hujumda shoshmashosharlik taktikaga
ta’siri”, “kuchli jamoaga qarshi o‘yinda jasorat ko‘rsatish”

bilan bog‘liq bo‘lgan vaziyatlar; To‘rtinchi faktorga “raqib
yoki o°‘z jamoadoshlari bilan nizoga kirishish”, “o‘yin
qoidasini buzish”, “hakam qaroriga keskin qarshi chiqish”,
“haqoratli harakatlar qilish” bilan bog‘liq bo‘lgan vaziyatlar
joylashgan. O‘smir futbolchilarning sport faoliyati motivi
musobaga jarayonidagi murakkab vaziyatlar kiritilgan
faktorlar bilan korrelasion tahlil gilindi. (2-jadval)

2-jadval. Sport faoliyat motivatsiyasi hamda
musobaga jarayonidagi murakkab vaziyatlar o‘zaro
bog‘liqligi

Sport faoliyat 1- 2- 3- 4-

motivlari faktor | faktor | faktor | faktor
Emotsional 0,09 | 0,12 |0,21** | 0,63**
zavglanish
Ijtlrr_101yo Z1n1-0°z1 0,51%* | 0,43** | 0,39%* | 0,57**
tasdiglash
Jismoniy 0°ZiNi= | j7ux | g 5w | 0415 | 0,435
o‘zi tasdiglash
ljtimoly- 013 | -0,11 | 0,34** | 0,57**
emotsional
Ijtimoiy-axloqiy 0,64** | 0,58** | 0,46** | 0,32**
Muvaffaqiyatga | 7qux | g 74%% | 0.72%% | 0,12
erishish
Sport bilish 0,57** | 0,52** | 0,49** | 0,08
Ratsional- 0,23* | 047** | 012 | 0,13
rekreativ
Kasbiy faoliyat 0,41** | 0,59** | 0,55** | 0,15*
Fuqarolik- 0,81%* | 0,75%* | 0,73** | 0,07
vatanparvarlik

I1zoh: *p<0,05; **p<0,01;

O‘smir futbolchilarning sport faoliyati motivlari

hamda ularning musobaga jarayonidagi murakkab

vaziyatlar omillarining korrelasion bog‘liglik tahliliga
asosan, sport bilan shug‘ullanishda emotsional zavglanish
motivi to‘rtinchi faktorlar bilan o‘rta darajali bog‘lanishga
ega. Emotsional zavglanishni asosan o‘yin jarayonidan
norozi holatda bo‘lgan futbolchilar tomonidan jarayonni
izdan chigazishga harakat gilish boshqga futbolchilar yoki
hakam bilan nizoga kirish, o‘zining salbiy hissoyotini
ifodalash uchun nomuvofiq harakatlar gilishda ifodalanadi.

Sportda muvaffagiyatga erishish hamda fuqarolik-
vatanparvarlik motivlari dastlabki uchta faktor bilan yuqori
bogliglikka ega ekanligi ifodalangan. Musobaqa
jarayonida o‘smir futbolchilarning asosiy maqsadi
muvaffaqiyatga erishish hamda vatanparvarlik ko‘rsatish,
0°z yurtining obro‘si uchun kurashish bo‘lgan holatda oyin
davomida raqibning bosimiga bardosh berishga, g‘alabaga
intilish uchun jamoaviy qat’iy kurashishga, jarohat olgan
holatda ham sabr bilan o‘yinni davom ettirishga, o“yinning
so‘ngi daqiqalarigacha chidamkorlik ko‘rsataishga harakat
giladi. Shu bilan birga muvaffagiyatga erishish va
vatanparvarlik  ko‘rsatish uchun harakat futbolchilar
birinchi gol urgandan keyin o‘yinni tashlab qo‘ymaydi,
birinchi gol o‘tkazgandan keyin tezda o‘ziga kelib oladi,
penaltilar seriyasida hayajonga berilmaydi. Bundan tashqgari
ular  noqulay ragibdan xavotirlanmaydi, hujumda
shoshmashosharlik oqibatida taktikani buzilishiga yo‘l

gqo‘ymaydi, kuchli jamoaga qarshi o‘yinda jasorat
ko‘rsatadi.
Sportchilarda psixik bargarorlikning

ta’minlanmaganligi musobaqa motivlarining buzilishiga
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oliob keladi. Shu sababli psixokorreksiya amaliyotida TG
ishtirokchilarining  psixik  barqarorligini  ta’minlash
amaliyoti tashkil etildi. TGda olib borilgan psixokorreksiya
amaliyoti samaradorligi natijalariga asosan
ishtirokchilarning psixik barqarorlik komponentlari bo‘lgan
musobagada emotsional barqgarorlik - 14,6 (90,9%), sportda
o‘zini boshqarish - 14,6 (91,1%), musobaga motivatsiyasi -
4,3 (89,2%), stabillik-to‘siqlarga bardoshlilik - 15,0
(93,4%), stress bargarorlik - 9,4 (29,3%) shkalalari o‘rtacha
ko‘rsatgichi ko‘tarilishiga erilshildi. Psixik barqarorlik
komponentlarining  sport  faoliyati  motivlari  bilan
alogadorlik darajasini korrelasion tahlil orgali aniglandi. (3-
jadval)

3-jadval. Sport faoliyat motivatsiyasi hamda psixik
bargarorlik komponentlarining o‘zaro bog‘ligligi

O‘smir futbolchilarning sport faoliyati motivlari hamda
ularning musobaga jarayonidagi psixik bargarorlik
komponentlarining korrelasion bog‘liglik tahliliga asosan,
sportda muvaffagiyatga erishish hamda fugarolik-
vatanparvarlik motivlari emotsional barqgarorlik, o°zini
boshqarish, musobaga motivatsiyasi, stabillik-bardoshlilik,
stress bargaror komponentlari bilan yuqori bog‘liglikka ega
ekanligi aniglangan. O°smir futbolchilarning musobaga
jarayonida g‘alabaga qozonishi va muvaffaqiyatga erishishi
hamda vatanparvarlik ruhini ifodalashi uchun musobaga
jarayonida emotsional bargarorlik va stress bargarorlikka
erishishi, o‘yin davomida o‘zini boshqara olishi, giyin
vaziyatlarda o‘z holatini saqlashi va bardoshli bo‘lishi,
musobaga motivatsiyasi yuqori bo‘lishi lozim ekanligini

Psixik bargarorlik komponentlari anglatadi.
_ = — Ijtimoiy o‘zini-o‘zi tasdiglash motivi emotsional
Sp(_)rt e if - % S| = 5 | bargarorlik komponenti bilan ahamiyatli bog‘liglikka ega
faoliyat S 5 ER | 83| =E= 3 = s A . . Lo
motivlari @5 NS | S8 | 353 £s bo ll'b, sportchl ijtimoiy muhltda o‘zini t.asdlqlashl,- 0z
g g °cg g = g g Y 8 | o‘rni va gadriga ega bo‘lishi uchun o‘zining emotsional
® = < S < bargarorligini  saglashi lozim. Jismoniy o‘zini-o‘zi
Emotsional ) x| tasdiglash motivi o‘zini boshqarish komponenti bilan
zavglanish 012 006 | 0.16 009 | 011 ahamiyatli bog‘liglikka ega bo‘lib, jismoniy kuch va
ljtimoiy imkoniyatga ega bo‘lish uchun sportchi o‘zini boshqara
o‘zini-o°zi | 0,65™* | 0,54** | 0,27** | 0,45** | 0,31** | olishi kerakligini ~anglatadi. ljtimoiy-axlogiy ~motiv
tasdiglash musobaga motivatsiyasi komponenti  bilan  yugqori,
Jismoniy emotsional  bargarorlik,  stabillik-bardoshlilik, ~ stress
O‘ZH,H-O‘ZI 0,58** | 0,62** | 0,45™* | 0,53** | 0,48** bargarorlik komponentlari bilan ahamiyatli bog‘liglikka ega
tfst?r:?c:?Sh bo‘lib, futbolchilarning jamoa a’zolari sha’ni uchun
e r:1 otsio)rqal 0,57** | 0,31** | 0,43** | 0,25** | 0,31** kgrashis_hda musobfaqa motivatsiyasi yuqori bo‘lish%, shu
ljtimoiy- bilan birga gmotsmnal b_arqaror, s’grgs_s barqar_orI|I_< va
axlogiy 0,63** | 0,59** | 0,72** | 0,68** | 0,64** | murakkab vaziyatlarda stabil, bard_o§hI|I|n|_sanash| I02|m_.
Muvaffagi- Xulosa. O‘smir futbolchilarni irodaviy tayyorlash ja-
yatga erishish 0,81** | 0,70** | 0,83** | 0,74** | 0,73** ray_(?nida sp(_)rtchilarning motivatsiyasini o‘rganish samar_ali
Sport bilish | 0,43* | 0,51%* | 021%* | 012 |0.14* natua_berat_:i_l. O‘sn.nr _ﬁlt}aolchllarnlng mgsobaqajarayoqlda
_ yuqori natijaga erishishi uchun kuchli iroda va shu bilan
Ratsmn:_al— 0,56** | 0,48** | 0,31** | 0,61** | 0,51** | birga muvaffagiyatga erishish va vatanparvarlik motivlarin-
rlikres.t v ing yuqori darajada rivojlanganligi zarur bo‘ladi. Musobaqa
fat?lsiygt 0,39** | 0,32** | 0,27** | 0,53** | 0,24** | jarayonidagi murakkab vaziyatlar sportchilarning moti-
Fugarolik- vatsiyasiga ta’sir etishi mumkin bo‘lib, bunin.g oldini olish
vatanparvarli | 0,75%% | 0,71%* | 0,84%* | 0,77%* | 0,72%* uchun o‘smir futbolchilarda murakkab vaziyatlarga bar-
Kk doshlilikni ravojlantirish talab etiladi.
Izoh: *p<0,05; **p<0,01;
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MNCUXOJIOTUAJA NEPOEKIITMOHNU3M CUHIPOMHU
JI.C.TypCYHOB — ncuxonocust (paunapu HomM300u, O0YyeHm
Huzomuii Homuoazu Y36exucmon Muanuii nedazo2uxa yHuepcumeni

CUHAPOM NEPOEKIIMOHU3MA B IICUXOJIOT'UHN
JI.C.TypCcyHOB — KaHOUOam NCuxono2uyeckux HayK, OOyeHm
Hayuonanvuvlii nedazoeuneckuii ynueepcumem Ysbexucmana umenu Huzamu

PERFECTIONISM SYNDROME IN PSYCHOLOGY
L.S. Tursunov — Candidate of Psychology, Associate Professor
Uzbek national Pedagogical University named after Nizami

TasHy cy3aap: maxc, GaosusT, CHHAPOM, ITepPEKINOHN3M, IepHEKINOHUCT, JOMUHAHTA, HIIOHY, KATTHATIWIHNK, XYJIK-
aTBOp, cTpecc, Aenpeccust, ahpeKT, MypocacHs, KaTTHSIIN, HIIOHY.

Pe3tome. VlHCOHUAT (aH - TeXHHKA TappaKUETHHH SHI' IOKOPH ITAFOHAAPHHM SrajlIallld MyMKHH aMMO IIaxc Y3WHU
QHTJIAINra KeJIraHuAa TYpid CHHIPOMIIApra Ay4 KeJaéTraHIury Xed KUMra CHp 9Mac. MasKyp Makojajga LIaXCHH ¥3 IaxCH
OunaH Ba yHM Kypmad TypraH maxciap OwiaH 3uANuITIapura cabad OymaanraHn mnep(eKIHOHW3M CHHAPOMH XaKUAa

(UKD IOPUTHITaH.

KaioueBble ciioBa: JIMYHOCTD, NEATEIHLHOCTh, CHHAPOM, Tep(EeKIHOHN3M, NepPEeKINOHUCT, JOMUHAHTA, Bepa, KaTero-
PHYHOCTB, NIOBEACHHE- IPUBBIYKH, CTPECC, Aenpeccus, adpdeKT, 0e3ynpeuHOCTb, PEIINTEIbHOCTD, YBEPEHHOCTb.

Pestome. YenoBeuecTBO MOKET JOCTUIATh BBICIIMX CTYIICHEH pa3BUTHUs HAYKH M TEXHUKH, HO, KOTJa JEJI0 JOXOIUT 10
MOHMMaHHS CaMoro ce0si, CTAJIKMUBACTCS C Pa3IMUHBIMKU CHHIPOMaMH — 3TO HH JJIsl KOTO He ceKkpeT. B naHHO# craTke pac-
CMaTpHBaETCsl CUHIPOM NEepPEKINOHN3MA JIMYHOCTH, KOTOPBIHA SBISETCS NMPUYMHONW KOH(IMKTOB MHAMBUAA C CAMUM CO-

00 M ¢ IPYTUMH JINYHOCTSIMH.

Key words: person, activity, syndrome, perfectionism, perfectionist, dominant, faith, categoricity, behavior-habits,
stress, depression, affect, flawlessness, decisiveness, confidence.

Summary. Humanity can achieve the highest levels of scientific and technological development, but when it comes to
understanding itself, it encounters various syndromes—this is no secret to anyone. This article discusses the perfectionism
syndrome of the individual, which causes conflicts between the person and themselves, as well as with other individuals.

®aH — TEeXHUK TapakUETUHUHI  OKOPM YYKUCUHH
srajutamura 3amMuH Taiépraérran XXI — acp nmactiaOku
yoparn  SIKyHJaHumM  apadacupa, — MHCOHHMAT  ¥3
¢enorenesna (apoBOHJIMTMHE TabMHUHIALI YYYH YJKaH
oTykiaapra spumub 6opmokna. Iy OGmnan O6up Katopiaa
YHH KyplIad TypraH W)XTHMOMH MYXWTra HucOataH OyiraH
Tayab4aHINTY XaM KyH/IaH — KyHra opTHO 00pMOKia ecax
Xaro OYnMmaian. AMMO IIAXCHHUHT Y3 PYXHHA XOJIATHHU
Oomkapum >kapa€HHIa TYpiaH KUHMHYWINKIApra ayd
KeNaéTTaHJINTMHU  aJlOXHAa TaKuuIad yTHm  Kepak.
“Kamoar xoitnapuna 6up ogamun OoIKa maxcra 6exocaaH
TypTHINO KETHUIM, KaMoaT TpaHCHopThaa OUp oxamuaH
HOXYII  XHWJ  Kenumk, Oupop kodga  HaBbaTaa
TypraHumusja €K aBTO THUKUHAA Y3UMU3HH  HOXKOM3
XapakaT KHJIMacIUTHMH3Ta HucOaTaH Tara0uyaHINTUIMUAZHI
OLIMPHIa XapakaT KWIaMH3Y JIEKUH XHC XasyKOHMMH3HH
SIITUPUIIAMU3HU WIOXKU HYK.

V3umusra Hucbatad TanaGuaH OYJMIIMMU3 sXIIH: Oy
Ournan Ou3 ¥3 (haonuATMU3HM XM Oaxkapamu3, (papoBOHIIMK
JapaXaMH3HH  OLIMpUILTra WHTWIAMH3,  FDKTUMOUH
KYHUKMaJIJapUMHU3HH PUBOXKIQHTHPAMHU3 Ba SIHI'M OWIMMIIapra
sra Oymamm3. AMMO 1Imaxc ¥3u Ba JKamMusT Tanabu
Japaxacuiia PyXUATHHM — OOLIKApUIIl — MYKaMMaJMTHHU
STaJUTALIMHMA OXTUMOJM HHUXOSTAA TacT JapakajJaurd
MHCOHIIIYHOCJIMK OWMJIaH HIyFyJUIaHyBYH (DaHIap TOMOHHIIAH
¥3 UCOOTHHM TONTaH. AKCAapH XaMHAT ab30JapH Y3JIapH Ba
ynapHH Kypiad TypraH 00IIka maxcilapHu KaMYIIHKIapura
YHYAIUK 3bTHOOp OepMaiiimnap €ku aHa 11y KaMYHIMKHU
KYpMaciMKKa XapakaT Kwiauiap siHa 6omrka oup rondanaru
maxciaap OOMIKAIAapHW Ba  Y3JIapUMHM  KaMUYMIMKIAPHUHU
OypTTHpPHO aKkc STTHpagWIap  XamJa pyXaH CHKWIHMO
1opaawiap OyHpai maxciuapHu ¢anaa nepPeKTHHOHNCTIIAp
11eb HOMJIAaHAIH.
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[MepdekMOHUCTUK ~ anoMaT  FOKOpH  OyiraH — Imaxc
XapuaH XaTo KWIMAclIMKKa MWHTHIQIWIa Ba Y3JIapura
HUCOaTaH HOYPHH KAaTTUKKYJUIMK KWIaAW Ba ¥3M cOXacwaa
I0TYKJIapra 3pHIlia ojiMaca, Y3uHU 3audIeK XUC K.

Bynpaii maxcmap y3 xaTtu — XapakaTiiap OpKaiu
HadakaT wnUIad 4YMKapuIl >kapaéHuAa V3 MaBKeHIapuH
Hykotammmap Oankd KyHAQAIMK Xaértna XaMm Y3JIapuHd
GUKpIapUHA — TYFPWINTHHY,  (aoNusATIapH  MyKaMMal
SKaHJIMTUHH  KalTa-KaliTa  wcOOTiaIra YPUHULLIAH
yapyaMaclMKIapyd  HaTWXacuia  Y3JlapuHU  [IAXCHUM
KaJpJapura IyTyp eTkazaauiap.

IlepdexnmonucT maxc MyHTa3aM Y3UHHUHT  TypId
MyaMMoJIap KypIIOBHJa 3KaHJINTHHU XUC KWIaad. AHa Iy

MyamMmonap Oaprapad OTuII  ydyH OOlIKa LIaxciap
TOMOHHIAH €EpaaM Oepwica Ba Iy €pJaM  acocuia
SPUIIMITAH  MKOOHI HaTIKa MEepPEKIUOHUCT —IIaxc
TOMOHHMAAH KHCKa (ypcarna ¥3 MOXMATHHH HYKOTaJH.

Kanyamuk 10Tyk Ba MyBaddaxusTaapuHu TabKUAIA0 Ypry
OepcaHru3 xam, xed KauoH erapiu OynMaiinn. MakroB Ba
pTHpod  OyHpmal INAaxXCHU Y3IUIHAaH Y30KJIAIITHPaIH.
VYHUHr HYTKH7AA cu3 KynuH4Ya “TYFpu”’, “Xaro”,“MyTiIaKo”,
“Xed KadoH”, “IXIMHPOK”’, “SHr” KaOW CY3NapuHH TaKpop -
Takpop SUIMTUIIMHIUM3 MYyMKMH. byHnmail 1maxcinapHUHT
V3NMUTHHNA XWUC KWIHMIIM TaIllKW OMIJUIapra OOFimK OYmwo,
V3uHN omazcu3 1e0 XHC KWIHMII yIyH OWTTa XaTo KYJIHIIH
kndos. YHUHT Mynoxasach ¢dakar ¥3 xato Ba
KaMYWIHUKJIAPUHN WIFa0 OJIMIIra KapaTHiraH Oyia .
[leppexnnonucTiap OOMM  HUMAaJApHUIUP  Yimao,
CHKWINO, CTpecc ocTuja sIaiiuran oxammuapaup. Axcapu
Xolapja ¥3 COFIUKIApUIaH HOJMIAH YapuaMaiiguiap.
[MMaxcHn mouMuUi HOPO3WIIMIH aKcapy XoJIapja yHIa CTpecc
Ba JUIIpecC XoJamiapra MOWWIIMKHM omupagd. bab3u
nepdeKTcHoHUCTIap Y3napuHUHT XUC-TYHFyJIapuHA




OomKapuia KUHVHIMWINKIApTa Tyd KEIMIIaI Ba ap3uMac
Macajaimapra HUCOaTaH pyxWil mopTiamamy. Yooy
KYpUHHIIIAp  KyHOWIMK  (GaoimusAT y4yH pecypcriap
STHIIIMACIITHAAH Janojar Oepamgu: Oy ¥3-Y3WHH XUMOS
KWINII Ba XHUMOS KWINII XaKHJArW 4YyKyp HIIOHIHA
OPTTHpHINTA KapaTHiraH.

[laxc sKcTpeman Ba3usATra TyIITaHWIa - aQeKTHB
JIeTIpeccysl XONaTh 1o3ara Kenmuod, y ¥3 XUC-TyHFyJIapuHU
OomIKapa OJIMACIMK JapakacHIaru azaBajJaHHII XOJIaThra
TymuO KOJWIIM TaOuuid X0a XucoOnaHamu. bup xuccuérau
KyWwId JOMUHAHTAJMIMHA OOCTHpHII Yy4yH OOIIKa XHC-
TYHFYJNApHUHT KUJIOBJIAHUIIYM HATWIKaJa JeTpeccusra oub
KeJIa Iv.

[NepexknmoHNCTHK maxciapaa IIyH9IaInK KYII Fosuiap Ba
TaIIBHILIAPTA MaBXyIKH, YIAPHUHT MUSICH Xap JOUM XaJlaH
TaIIKapu Kepak OyiaMaraH MabrymMoTnap OwmaH — TYImuO
ToITaH Oymany. Yiap TalIBUIUIAHAIITA MOHIT OYIi0, TouM
Oup xmn Mmacana €kd MaHOa ycTuaa TyxrammMaimm, Oy aca
OHIIM  (haONUAT YHYMJIOPJIMKHM TacaWThUpagy Ba CTpecc
JapaXacMHHM OIIMpagd Xamaa Kapop KaOyn KuiMinjaa
KUAMHYWIMKIIapTa 010 Kenaiu.

Ymyman oJraHza KHUILIHK KAMUATHIA
neppeKTCHOHM3MIa  MOMMJI  IIAXCIAPHU  COFJIOM  EKH
HEBPOTHK (HOCOFJIOM) TYpIIapHHH YIPATUII MyMKHH.

[lepdekMOHM3MHMHT ~ HEBPOTH3M TYPHUHHM  acOCHH
Oeqrmcn - XaM pyXxaH XaM JKHCMOHAH dYapyaraHiiiId Ba
CTpecCIM XOJaTfa SKAHJIMIHM Kys3ra TanuiaHaau. Jlommmit
paBumga XaéTHOaH HOMMO, KAMYIIMKIAPHU OYPTUTPHO
TaBcu(Iad KUMIApIAHAND a0 KUmupuO, Y3WHU XaKIUTHHH
Te3- Te3 TabKUylaiau. byHnail maxciapHu (QUKpiIapuHd
y3rapTupHiM Mypakka0d keuum OwiaH OMp Karopia ynap
TOMOHMJIaH KyTHJIMaraH KaJITUC Xapakariap aMaira
OIIMPWIMIIK ~ XaM TaOuuWid XOoN XucoOnaHaau. XaJKUMU3
opacupa ©Oazan Oy kabum IIaxciaap HCMIIAPHHH OpPTHTa
“Taxkanr”, ‘“Ykap”, “kaiicap” kabu cudarTiapHu KyIImo
KySIuanap  Xam. [NepdeKIMOHN3MHUHT  HEBPOTHK
BapHaHTHJIATH IIaXC - Y3UHU OOIIKaIap OMIIaH COJMIITHPHIIL,
¥3 MEHJIMTHHUHT MOXHSTHHH OMIMPHO foOopum Ba
OomKanap IaxcujaH YCTYH XaMfa SIXIIMPOK SKaHIUTHHH
HaMOEH KWJIMIITA XapaKaT KWIHIIIHD.

[Nepdexunonuctiap oxaraa, KyTHIMaraH BOKHIINK Ba

Xojucanapra HucOaraH XaJJlaH  TallKaph XHUCCHU
TabcUpuaH OYiuo, V3 ¢ukpiaapuHu 0a€H  KWIHII
apaCHUIa, CY3IapHUHT HOTYFpu Tamapdys3u Xakuma
TaIIBUIIJIAHAAWIAP.

IepdexkunoHNCTHK KaTTH-XapakaTiapy, COFIMKIApH Ba
(apoBOHIMKIApUra XaJJaH Tallkapu Ky  3bTHOOP
Kapatuiauiy MyMKuH. COFIIMFM Xakuna Kalrypuo, y3mapu
Tali€prnaMaral MYMMIMK Ba O3yKaHM EWUINNM KUHHHIIUTH
XaKuaa TamBHILIAHUO, mH(pOKOpra Te3-Te3 MYpOXKaT
KUIMIUIAPY XaM OJ UM XoJarT.

[epdexunoHNCTHK IMaxc TalIBHILIAPH aCOCHIa XarTo
KWJIMIIAAH KYPKUIITHE Te3-Te3 TabKUIa0 TypuIIagn. Yiap
MyBad(HaKMSITCH3IMKKA YyuparaHjaH Kypa, Xed KaHJai
(haonMATHN aManTa OMHPMACIHK IXIIUPOK Ae0 Yitmamaam.

[ep¢heKMOHM3MHUHT COFJIOM BapHaHT - Oy akcapu
IIaXCIApHUHT Y37apyuia akC STTHPHINTa HHTHIAIWTAaH XyK —
aTBOpHH OWp KYpWHHUII XUCOOmaHmO, “MeH  JouMMIA
paBuIla PHUBOXJIAHATIMAH, MeEH 3aud TOMOHJIApUMHHU
OunamMaH Ba yyiap ycTHJIa WIUIaiiMaH” Tamoimmu Oyinua

smramaup.  CornoM nepdexTcnoHusM - Oy WHCOHHUHT
WOKTUMOMH ~ MyxurTra MyBadQakusaTin Moclammnmra
UMKOH OepaguraH IICHXOJOTHMK Xoauca. MacanaH,
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MachyJUSTJIM ~ OJaMra SHTM Ul JKoMuzZa  Y3uHHU
KypcaTHIIUIa Ba Y3MHU IOKOPUM MaJlakalldi MYTaxacCHUC
cudarnga HaMOEH dTHIITA EpaaM OepaiH.

[epdexnnonncT Y3uHU OKMAIl y4yH (oiinanaHaaural
OMMIDIapIaH acoCHiCH - Oy MyBad(hakusTra SPUIIHIIHIID.
Bupop Hapcara spulliraHfaH CYHI, y V3 I0TYKIApUHU OJNH
ne0 kabyn kwnamy. IlepeKnroHU3M CHHIPOMH IIaXCHU
(dakaT wm Ba MOAIMH HepMmaTiaap arpoduia aimaHMIIUra
010 KeJlaau.

[Tepdexunonusm cuHapomu Oynran oxammap OUpop
OMp (aoNUATHHM pEeKANAMITHPHUII Ba pyWXaTyiap Ty3HII
YUyH coariad BaKTHH capdianuiapd MyMKHH, JIGKHH Xed
Ka4doH OMpoH Oup BaszudaHu TYIUK OakapMaiIuap.

[epdexunoHN3MHUHT acoCHii OeNTHUIapH :

e baxxapum  Mypakka® E€KM ~ HMMKOHCH3
(baonuATHN peKaTaTHPHUII,

e QaomuATHN y3uTa Ba HAaTHXKAcWTa HHUCOATaH IOKOPH
yMUJJiap,

e Maiifa xucumiiapra
CHUHYKOBJIUK OPTTUPHUILI,

Oynran

Ky4lqu »bTHOOp Oepuin Ba

e Amvanga  Oaxapwiaauran  (GaomuUsATHUHT  TYO
MOXMSITUHHU aHUKJIAd OJIMACJIMK;
o daonusT Ba YHUHT HaTH>XaCHUlaH 3aBKJIaHa

OJIMACIIHK;

e IOKOpn fapakaga WHTU30M Ba TAapTUOHH Tanad
KWJINI,

e V3ura Ba ¥3 WMMKOHHATIAPHTA HIIOHYHH MAaBXKYIl
9MACIIUTH;

e Tamkapuman  Oymaauran  TaHKUAra  HUcOATaH
MYpPOCACH3IIHUK;
e bupop Oup Kapop KaOyyn KWIHIIAAH  OJIIUH

MKKWUJIAHUII Ba KATBUATCH3IHUK.
[lepheKTCHOHU3MHHUHT aCOCUil  KeauO YHKHIIN

cababu  ora-oHasap Ba  Qap3aHmIap  ypracugaru
MyHOca0aTIapHUHT Oy3HIIMIIN JIeTaH Ha3apys MaBxy/l.

XanmaH TamKapuw — FOKOpW TanaOnap, Makradjaru
myBaddakuarcuznukmap €kn EMOH 0axoiap y4yH XKaso,
KaTbUil XaTTH-Xapakariap KOWAANApH, IaXCHH BAKTHHHT
STHUIIMACIIUTH Ba T€3-T€3 TAHKHJ KWIUII, OONaHWHT y3Hra
XaMa KOOWJIMATUTa WIIOHYCH3 OYIIMIIN, OTa-OHa MeXpHra
TyHMacnuk nepdeKTCHOHUC OYIIHIITa 3aMUH IpaTaH.

Kaxon mncuxonornapu onub OopraH TaaKUKOTIAPU
HaTIKAacura Kypa, Nep(eKIUOHU3IMHUHT OSHI' aCOCHH
MaToreHe3n TapOusAarm KaMYWiIMK Ba Oonara HucOaTaH
BTUOOPCU3IHK J1e6 XHcoOIaHa .

bapkamoinMKKa WHTWINII Ba XUCCHUH OXTHEKIAPHH
bTHOOPCH3 KOJJIMPHII, OTa-OHAHWUHT POJIM PaJ] ATHIIUIIH,
aBTOpUTAp Ha30paT Ba oOWIagard KECKHUH calioumii
TICUXOJIOTUK MYXUTHHHI MaHTUKUH HaTwxkacuaup. Ouiana
yiraérran 0ojla OTa-oHacH TOMOHHWAAH TaH OJMHUIINIa
XapakaT KWIMIIM Ba TaHKUIJAH KOYMIIHM, OWIABHH
KaJpuATIApHA Kyp —KypoHa OomKamap KypuIId yIyH
aMajra OWMpUIIM  y3 — Y3uaaH 6oma maxcuma
nep(eKTCHOHU3M KypPTaKJIapUHU [03ara KeITHPa/IH.

IOkopumarn  mep(eKTCHOHM3MHUHT ~ aCOCHH  HWKKH
TypujaH TallKapu KyWuaa  KeNTUPWITaH  Typiapu
MaBXYAJIUTHHYE TABKIUTA0 YTUIIMMUA3 JTO3UM:

e V3ura HYHaNTUPUITaH nepPEeKTCHOHU3M
(MyKaMMaJUTHKKa ~ MHTHIMII). Y3H  ydyH HMMKOHCH3
Jlapaskajia IOKOpH TasabiaapHu Oeruar.




e bomkaapra  iiyHanTHpwiraH — nepGEeKTCHOHU3M.
bomkanapaan HuxXoATHa IOKOPHM HATHXKAIAPUIAH YMH]
KHJIHII.

e Homka mraxciapra HucOaTan
nepEKTCHOHMU3M. bomkanapHuHar
KOHIMPHIITa MHTUIHMI.

e byTyH nyHéra kaparuiarad nepdexrcuonusm. Jlynéna
coaup OynaérraH BOKEIMKIapra HUCOaTaH KalFypHIIL.

[Tepdexrcronnsm  napakacu  IOKOpH — Oyiran
maxciuapja Typiad XMWl pyxXuil KacalIMKJIapHU ro3ara
KEJIMIIY Ba PUBOXIIAHUIINTA MOMMIIITHK I0KOPH OY1au.

[epdexTcnoHN3MHUHT canouit oKkubaTIapu
Kylunarmiapaas noopart:

® XMCCHUI 4apyOK Ba PYXHUI TOIMKUIL

® JIenpeccus;

e y3ura HUcCOaTaH Typiu Tamabmap Tydaimm xXanmaH
TaIIKapH 3y PUKHIL,

® QoIIKaIapaaH
(OeroHanammi) XUccH;

® (QaOMMATHUHT ACT MaXCyJIOPJIUTH;

e [raxcjapapo HU30JIAPHUHT a0 OYIuIy, EIFH3IInK;

® rUEXBAH/UIMK EKU CIIMPTIN MUUMIIMKIIApra KapaMJiiuK.

OeJruaanran
op3yJaapuHu

Ocapriuk  xamga  y30KJIAIIHUIIl
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[Tepdexrimonn3MHuHAT Oapua Oy acopaTiiapy OXHUp-
okubaTna cypyHkanu crpecc (OHHAA oJamaa COMATHK
KacaJTHKIIap maiimo Oynumura onud kemaan. Tes-Te3 6o
OFpUFU, MWIPEH, KOH OOCHUMHHMHI ¥3rapuiid, [OpaK
PUTMUHHUHT Oy3miumy, Oom aimaHumuy Ba Oomrka
xonarinap maimo Oymamu. [lepdexkumonnctmap KynuHYa
Xa[JlaH TallKapy MachbylusIT, TYTPHKCH3 (QHKpiap Ba
TAIIBUIUIAPHUHT KydaiuIiy Ounan a3o0siaHaIu

XyJtoca. [lepheKIIMOHN3MHMHT 11axc/a PUBOXKIaHUIIH
OJIIMHM OJIMII Y4yH Ooyiara TYFpH TapOusi Oepuil Ba YHH
Kymiad KyBamiam kabu Qaonmsatra ypry OepHIHIIN
JIO3UMITUTH MHCOHIIYHOCIMK OwmnaH Mamryn ¢aH
MyTaxacucmapu 00T — 60T Tapkumaad Oexu3 smac. Ota-
OHaJap aBTOPUTAp TapOWs yciayOHWmaH, KaTTHK >kKa3ojap Ba
JKUAIAHA Tarmabapaad BO3 KSUUIDIApH JI03UM. Pap3aHanHn
Oomrka Oonanap OMIIaH COMMIITHPMACTHK KOHYHHUTa KaTTHH
amal KWIMII Ba (pap3aHAuHY IOTYKIApHIaH KaTbUil Ha3zap,
ora — oHa cudaruna Gap3aHIHH CEBHIIMHU KypcaTa
omuimn  Myxumaup. Ilepdexnnonusmra Moitua Oynraxn
KaTTajlapra y3JapUHUHI y3WUra XOCIUTMHU KaJlpialljlapHu
Ba J1aM  OJIMII XaMmJa HUul  BakTIapUHU  TYFpU
pexanamTupyuaiapyu TaBCUA KUJIMHAIU.

Anaduéraap
1. Fosues D.F. Ymywmuii ncuxomnorust. — Tomkent: Y3DVDK nammpuéru, 2010.
2. Tapansn H.T'. [lepdexrcuonn3Muu yprauuiira tunosioruk Eunamys. [/ «[Icuxomnorust caBosapuy, 2009, Ne 6.
3. Mankpna W.I'. Hlaxc Ty3unumumard ¥3-Y3WHA HAMOEH KIJIMII Ba TEPPEKTCHOHU3M YPTAaCHIArH MyHOCAa0aTIapHU

yprauum. // «Ilcuxonorus onamuy, 2010, Ne 1.

108




Ilim ham jdamiyet. ¥e1.2026

USTAZLAR ShEJIRESI

MAShAQQATDA GO‘ZAL BU HAYOT
Y.M.Xalimbetov - falsafa fanlari nomzodi, dotsent
S.J.Yuldashev - tibbiyot fanlari nomzodi, dotsent
Samargand tibbiyot instituti
A.N.Mahmudova — tadgigotchi
Samargand davlat tibbiyot universiteti
D.R.Jiyanboyeva — tadgigotchi
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KNU3Hb TIPEKPACHA B TPYJHOCTSAX
FO.M.Xanmumb6eToB — kanouoam uaoco@pcrkux Hayk, OOyeHm
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JI.P. /Kusin6aeBa — ucciredosamens
H.7KusanbaeB — ucciedosamens
bByxapcxuii cocydapcmeennlil MeOUyUHCKULL UHCIUmMym

LIFE IS BEAUTIFUL IN HARDSHIP
Y.M.Khalimbetov — candidate of philosophical sciences, associate professor
S.J.Yuldashev — doctor of medical sciences, associate professor
A.N. Makhmudova — researcher
Samarkand State Medical University
D.R.Zhiyanbayeva — researcher
N.Zhiyanbayev — researcher
Bukhara State Medical Institute

Sharq gavhari — Samar-
gand azaldan ilm-ma’rifat
beshigi  bo‘lib kelgan.
Chunki bu zaminda jahon
ilm-fani tamadduniga
munosib  hissa  qo‘shgan
buyuk allomalar, mutafakkir-
lar, xalq dardiga darmon
bo‘lgan shifokorlar yetishib
chigqan. O‘tgan ikki
Renessans  davrida ham
Samargand jahonning turli
hududlaridan  ilm-ma’rifat
istab  keluvchilar  ko‘p
bo‘lgan. Davlatimiz rahbari Sh.M.Mirziyoyev jamoatchilik
etiborini mamlakatimizda ilm-fan va ta’limni rivojlantirish-
ga jalb etib, bizda Uchinchi Renessans (Uyg‘onish) davriga
poydevor qo‘yish imkoniyati borligini ta’kidlaganidan
so‘ng, ko‘pchilik ziyolilar bu ibora-tushuncha hagida
amaliy ishlar gila boshladilar.Prezident Sh.Mirziyoyev
nimaga asoslanib ushbu ezgu da’vatga jazm etdi?
Birinchidan, olamdagi barcha sezilarli o‘zgarishlar
Osiyodan boshlangan.So‘nggi ikkita Renessans davri
asoschilarining ko‘pchiligi hozirgi O‘zbekiston hududida
yashagan va ijod gilganlar. Ikkinchidan, shu tufayli ham
xalqimiz qonida bunyodkorlik, ma’rifatparvarlik genlari
bor; gap ana shu ezgu tuyg‘ularni uyg‘otadi. Uchinchidan,
odamlar mamlakatda boshlangan shiddatli islohotlarni
ma’qulladi va unga faol tarzda qo‘shilishdi. Karantin
cheklovlariga qaramasdan, “llm-ma’rifat va raqamli
iqtisodiyotni rivojlantirish yili” davlat dasturi juda ko‘p

yo‘nalishlarda amalga oshirildi.To‘rtinchidan, istak bilan
emas ,balki aniq maqsad bilan ko‘zlangan reja millatlarning
g‘ururini, orzu-havaslarini, ishtiyogini oshirdi. Nemis olimi
G.Zuter shunday yozgan: “Bag‘dod akademiyasidagi 515
nafar olimning barchasi arab millatiga mansub deb
kelinardi. Vaholanki, tug‘ilib o‘sgan joylariga qaraganda,
ularning aksariyati Markaziy Osiyo Movarounnahrdan
bo‘lib chiqdi.” Nil daryosidagi suv hajmini o‘lchovchi
asbobni ixtiro gilganlar ham hozirgi Xorazm vahosida
yashagan alloma - Abu Rayhan Beruniydir. Mels
Kabulovni davralarda ajratib olish giyin emas edi,nigohlari
faylasuflarnikiga o‘xshaydi, jiddiy, kam gap, o‘zini
ko‘rsatishga intilavermaydi. Kasbiga esa olimona ibora
bilan yondashardi. Menga qolsa, “ilm” so‘ziga “fikr”,
“sabot” va “mashaqqat” so‘zlarini sinonim sifatida
go‘llardim. Mels Kabulov Qoraqalpog‘iston Respublikasi-
ning Qo‘ng‘irot tumanida 1944-yili dunyoga kelgan. 1960-
yilda Samargand Davlat tibbiyot Instituti davolash fakulte-
tiga o‘qishga kirib, uni muvaffaqiyatli tamomladi. Bilim
olishga changoq, ilmiy tibbiyot, xalgning dardiga darmon
bo‘lish g‘oyasi bilan talabalik yillaridanoq a’lo o‘qish,
tartib-intizomli bo‘lish, ilmiy — amaliy anjumanlarda faol
qatnashib, o‘sha vaqtlarda faoliyat ko‘rsatgan olimlar—
professorlar M.N.Hayitov, F.M.Golub, N.l.Medvedev,
A.Yu.Yusupov, [.Z.Zakirov, O°K.Vahobova va ilmiy
maslahatlari, mehribonliklari asosida o‘zining ilmiy ish-
lariga asos sola boshladi. M.Kabulov 3-kursda umumiy
jarrohlik fanini o‘zlashtirishi paytida taniqli olim, akademik
O‘ktam Aripovich Aripov nazariga tushadi hamda uning
ko‘rsatgan yo‘l-yo‘riglari va otalarcha g’amxo‘rligi va
maslahatlari sababli jarroh bo‘lishga qaror qiladi. Ijodkor
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shifokor har ganday sharoitda o‘ziga qizigarli va xalqiga
foydali, jamiyat uchun kerakli bo‘lgan amal va ilmiy sohani
topa oladi. Mels Kabulov ilmiy va amaliy izlanishlar olib
borish uchun Qoraqalpog‘iston  Respublikasi  sil
kasalliklariga garshi kurashish dispanserida mashhur bosh
shifokor Sapar Sultanov rahbarligida ish olib boradi.
Keyinchalik esa, 1969-yilda o‘sha davrda Toshkent Davlat
tibbiyot instituti  rektori  lavozimida ishlayotgan
O*.A.Aripov Orolbo‘yi aholisi uchun suv va havodek zarur
bo‘lgan onkolog mutaxassisi yetishmayotganligini inobatga
olib, yosh Melsni qo‘llab-quvvatlab unga Toshkent
medisina instituti hisobidan klinik magsadli ordinaturaga va
aspiranturaga o‘rin ajratib uni Leningrad shahriga jo‘natadi.
U Leningrad shahridagi N.N.Petrov nomli Onkologiya
IImiy tekshirish Institut direktori, akademik Aleksanr
Ivanovich Rakovning rahbarligi ostida ilmiy va klinik —
jarroxlik ishlar olib borib, o‘pka saratoni bo‘yicha 1973-yili
fan nomzodi unvoniga sazovor bo‘ldi. 1972-yilning
24-avgust  kuni Hukumatning tegishli garoriga asosan
O‘zbekiston Respublikasi Sogligni saqlash Vazirligi
Onkologiya va Radiologiya ilmiy-tadgiqot instituti
Qoraqalpog‘iston filiali ish boshladi, - deydi professor Mels
Kabulov. Oradan 8 oy o‘tib ushbu filialga ishga keldim.
O‘sha yillarda butun diqqat-e’tiborimni bir masalaga, ya’ni
qizilo‘ngach saratonining oldini olish yo‘llarini ilmiy va
amaliy tadqiq etishga qaratdim.‘“Kasallikning oldini olsa
bo‘ladi”, deydi ishonch bilan olim. Bu fikrni amalga
oshirish paytida ustozi, O°‘zbekiston Onkologiya va
Radiologiya Imiy tekshirish Instituti direktori, akademik
Narimon Kadirovich Muratxodjayevning maslahati bilan
amalga oshirildi. Buning uchun ishni Qoraqalpog‘iston
Respublikasi aholisining turmush tarzi, yashash joyi, tabiat
sharoitini, urf-odatlari xamda ovqatlanishi kabi jihatlarni
atroflicha o‘rganib, ilmiy tadqiqotlar olib borildi. Jonkuyar
shifokor, “Qoraqalpog‘istonda qizilo‘ngach saratonining
oldini olish yo‘llari” mavzusida doktorlik dissertatsiyasini
Sankt-Peterburg shahrida akademik Robert Ivanovich
Vagner rahbarligida 1992-yili muvaffagiyat bilan ximoya
qildi.

Etuk olim Mels Kabulov o‘z vatani Qoraqalpog‘iston-
ning uzoq ovullarida yashaydigan aholining sharoitlarini
bilgani sababli, Mo‘ynoq va Taxtako‘pir tumanlarini tanlab
olib,to‘plangan  materiallar va xalqning turmush tarzi,
suvning tarkibini, tabiiy sharoitning murakkabligini hisobga
olib, Respublika aholisi 78 foizining qonida “C”
vitaminining yetishmasligi aniglandi. Doktorant Mels
Kabulov insonlarda qizilo‘ngach raki oldidan paydo
bo‘ladigan leykoplakiya va ezofagit bilan kasallanganlar
qonida “A” vitamini kasalga chalinmagan insonlarga

nisbatan to‘rt karra oz ekanligini aniqladi. Natijada o‘n yil
davomida Mo‘ynoq tumanida uch ming aholining
qizilo‘ngachi tekshiruvdan o‘tkazildi.Tekshiruv yakunida
Mo‘ynoqda yashovchi aholida qizilo‘ngach saratoni sobiq
ittifoq ko‘rsatkichlari bilan taqqoslanganda o‘n besh
baravar, Qoraqalpog‘istonniing golgan tumanlariga
nisbatan uch marta ko‘p ekanligi aniqlandi, profilaktik va
davolash ishlari amalga oshirildi. Jonkuyar shifokor,
“Qoraqalpog‘istonda qgizilo‘ngach saratonining oldini olish
yo‘llari” mavzusida doktorlik dissertatsiyasini
Sankt-Peterburg shahrida akademik Robert lvanovich
Vagner rahbarligida 1992-yili muvaffagiyat bilan ximoya
gildi. Bajarilgan kompleks-profilaktik ishlar natijasida
Qoraqalpog’iston Respublikasi aholisi orasida qizilo‘ngach
kasalligi ko‘rsatkichi so‘ngi 50 yil davomida besh barobar
kamayishiga erishildi.

Mels Kabulovichning buyuk xizmatlarini davlatimiz
munosib tarzda baholab unga 1992-yilda Qoragalpog‘iston
Respublikasida xizmat ko‘rsatgan fan arbobi ilmiy unvoni,
2016-yilda “Sog’ligni saqlash a’lochisi” ko‘krak nishoni,
2024-yilda “Oliy ta’lim a’lochisi” ko‘krak nishoni hamda
2025-yilda esa “Mehnat faxriysi’ ko‘krak nishonlari bilan
tagdirlangan. Shuningdek 2025-yilda “Tibbiyot xodimlari
kuni’ munosabati bilan professor M.K.Kabulov 1-darajali
“Sog‘lom avlod uchun ” ordeni bilan tantanali ravishda
mukofotlangan. lzlanuvchan va tinib-tinchimas olim
hozirgi kunda ham Qoragalpogiston tibbiyot institutining
xirurgiya va transplantologiya kafedrasida professor
lavozimida yosh avlodga ta’lim-tarbiya berib kelmogda.

Bizlar, Samargand davlat tibbiyot  universiteti
professor-o‘qituvchilari, minglab  Qoragalpog‘istonlik
talabalar orasidan Mels Kabulovning tafakkuri keng, ichki
dunyosi va irodasi baquvvat, ruhan pok, galban yetuk,
shogirdlari, farzand- u nabiralarini to‘g‘ri tarbiyalab,
barkamol  inson  darajasiga yetkazgan  olim,
Qoraqalpog‘iston  tibbiyot olamining faxriga aylanib
ulgurgan tanigli shogirdimizning  yubileyi munosabati
bilan, yaqinda “Mels Kabulovning insonparvarligi,
qobiliyati tufayli ‘‘qo‘li yengil”> mashhur jarroh-onkolog
magomiga erishganini mahorat bilan yoritib, tanishib
ko‘pchilik ustozlar tomonidan og‘ir kasalliklarni davolash
borasida Orolbo‘yi aholisining haqiqiy salomatlik
posboniga uzogq umr, baxt va saodat tilaymiz!

O‘zbekiston Respublikasi Prezidenti Sh.Mirziyoyev
2025-yil  10-noyabrda tibbiyot xodimlari  bayrami
munosabati bilan o°‘tkazilgan bayram tadbirida Samarqand
davlat tibbiyot universiteti jamosini ham yaxshi niyatlar
bilan eslab o‘tdilar.
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QUTLIQLAYMIiZ!

80 jillig yubiley
Belgili ilimpaz-matematik, harmetli ustaz
Xudayberganov Gulmirza 80 jasta!

Gulmirza Xudayberganov 1946-jil 1-fevralda Xorezm walayatinda (hazirgi
Qaraqgalpagstan Respublikasi, Amiwdarya rayon:, Mangit galasinda) diygan shanaraginda tuwilgan.
Mangittagt M.V. Lomonosov atindagi orta mektepti pitkerip, 1963-jili Tashkent mamleketlik
universitetinin (hazirgi Ozbekstan Milliy universiteti) mexanika-matematika fakultetine ogqiwga Kirdi.
1966-1969-jillar1 M.V. Lomonosov atindagi Moskva mamleketlik universitetine (MGU) ogiwga
jiberilip, belgili ahm prof. B.V.Shabattin basshiliginda ilim jolina gadem qoydi.

Professor G. Xudayberganovtin ilimiy potenciali ham miynetleri xaligaraliq darejede tan alingan.
Bugingi kunge shekem ol 150 ge jaqin ilimiy magalalar ham 18 ogiw adebiyatlarin baspadan shigardi.
Onm 3 monografiyasinin biri Xorezm Mamun akademiyasinda (2008), al ekewi Rossiyada Sibir
federal universiteti tarepinen (2011, 2017) basip shigarildi. Alimnia izertlew natiyjeleri
Rossiyamn  Sibir federal universiteti, Ozbekstan Milliy universiteti, Qaragalpaq mamleketlik
universiteti, Urgensh mamleketlik universiteti, Qarsh1 mamleketlik universiteti ham Nokis
mamleketlik pedagogikaliq institutlarinda arnawl kurslarda ham ilimiy seminarlarda kennen
gollaniimagqta.

Alim Ozbekstan ham Rossiyadan tisgari dunyamn koplegen mamleketlerinde: Germaniya
(Galle, Gyottingen), Yugoslaviya (Xerceg-Novi), Turkiya (Antalya), Malayziya (Kuala-Lumpur)
siyakli qalalarda otken xahqaralig konferenciyalarda bayanatlar jasadi. TEMPUS bagdarlamasi
shenberinde Ul Britaniya (2001) ham Finlyandiya (2002) universitetlerinde boldi. Sonday-ag, AQSh
(Kaliforniya universiteti, 2014), Italiya, Izrail ham Rossiyamma iri ilimiy oraylarinda
(Moskva, Kazan, Sochi) é6tken xaliqaraliq konferenciyalarda Ozbekistan matematika iliminin abroyin
jogar1 darejede gorgadi.

G.Xudayberganovtin Qaragalpagstan matematika ilimin rawajlandiriwdagi xizmetleri ayrigsha. Ol
kop jillar dawaminda Nokis galasindagi jogari ogqiw orinlari ushin kadrlar tayarlawga biybaha ules
gostr. Onmn ilimiy basshiliginda S.Kosbergenov, B.Prenov, D.Djumabaev, B.Otemuratov, B.Kurbanov,
A Xalknazarov, M.Eshimbetov siyaqli shakirtleri ilim doktorlart ham PhD darejelerin alip, bugingi
kunde ilimiy pedagogikaliq xizmetlerin dawam etpekte. Bul pidayiligi ushin ol «Qaragalpaq mam-
leketlik universitetinin harmetli professori» atagina iye bolgan.

Bugingi kande, Ozbekstan matematikaliq jamiyetinia vice-prezidenti, Amerika matematikaliq
jamiyetinin agzasi, Ozbekstan Respublikasina xizmet korsetken xaliq bilimlendiriw xizmetkeri, fizika-
matematika ilimlerinin doktori, professor Gulmirza Xudayberganovt: 80 jilliq yubileyi menen shin

kewilden qutliglaymiz!
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Diqqat, jazihiw — 2026!

Hurmetli, jurnal oqiwshilar1! Eger, Siz ilim, tdlim-tdrbiya hdm oqitiwdin janha
zamanagOy usillari, janaliglart menen 6z waqtinda jaqinnan tanispagshi, 6zinizdin ust
tarawdag1 jetiskenlikleriniz ham oy-pikirleriniz benen ortaglaspaqshi bolsaniz,
«Ilim hadm jadmiyet» jurnalina 2026-j1l ushin jaziliwga mirat etemiz.

Bizin jurnalimizda barliq tarawlar boyinsha ilimiy, ilimiy-metodikaliq maqalalar
jariyalanadi.

«Ilim ham jamiyet» jurnali Ozbekstan Respublikas1 Ministirler kabineti janindagi
Jogar1 Attestaciya Komissiyasi kollegiyasinin qarart menen tomende korsetilgen
panler boyinsha ilim doktor1 darejesin aliw ushin maqalalar jariyalaniwi tiyis bolgan
ilimiy basilimlar dizimine kirgizilgen:

- 01.00.00 — fizika-matematika ilimleri;

- 02.00.00 — ximiya ilimleri;

- 03.00.00 — biologiya ilimleri;

- 05.00.00 — texnika ilimleri;

- 07.00.00 — tariyx ilimleri;

- 10.00.00 — filologiya ilimleri;

- 11.00.00 — geografiya ilimleri;

- 13.00.00 — pedagogika ilimleri;

- 19.00.00 — psixologiya ilimleri.
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