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Introduction. The most important structural component
of pedagogical technologies is teaching methods, which
represent a system of regulated methods of purposeful
interaction between the subjects of the educational process
(teachers and students). In modern pedagogical science,
there is no consensus on the interpretation of this concept,
which reflects the multidimensionality and polysemy of this
didactic category.

Thus, Yu.K. Babansky defines a teaching method as a
way of organised joint activity between a teacher and stu-
dents aimed at achieving didactic goals. A similar position,
but one that focuses on the subject of learning, is taken by
T.A. llyina, for whom a method is, first and foremost, a
way of organising the cognitive activity of students.

Methods. Etymologically (from the ancient Greek
puébodog — ‘method of investigation, means of cognition’),
the teaching method implies a specific path or algorithm. In
pedagogical interpretation, it is the procedural basis for
interaction between teacher and student, ensuring the
transmission, acquisition and application of knowledge, and
the formation of skills and competences.

Thus, the teaching method can be viewed as a gnoseo-
logical and organisational tool that integrates teaching and
learning activities into a single purposeful process for
solving educational tasks.

In didactics, it is common practice to classify teaching
methods based on the dominant source of knowledge trans-
fer and assimilation. According to this criterion, there are
three main groups: verbal, visual and practical methods [1].
It should be noted that in modern pedagogical research,
there is a tendency to differentiate between such methods of
organising educational activities as working with printed
sources (books) and using video materials, which is due to
the specifics of the information carriers used and the forms
of their perception. This analysis considers the established
trichotomy.

1. Verbal methods. This group combines teaching
methods based on verbal communication, which historically
involved a largely monological interaction between the
teacher and the audience. These include storytelling, expla-
nation, instruction, lectures, conversation and discussion, as
well as independent work with educational literature. With-
in the group, there is a qualitative difference in the degree
of student activity: from passive perception of information
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(narration, lecture) to dialogical and polylogical forms
(conversation, discussion) that stimulate cognitive interest
and develop the ability to argue a position and critically
evaluate different points of view. Working with texts is
aimed at developing analytical skills, logical thinking and
mnemonic processes, contributing to a deeper understand-
ing of the material.

- Storytelling is a method of monological presentation
that focuses on specific facts, events or phenomena. Its
main function is educational, with accompanying functions
being developmental, formative, motivational and correc-
tive.

- Explanation is a verbal method, the essence of which
is to reveal the systemic connections, patterns and cause-
and-effect relationships of the object being studied. It con-
tributes to the formation of logical and theoretical thinking
skills and the construction of evidence-based reasoning in
students.

- Instruction — a method of clearly directing students' ac-
tivities, used to set goals, regulate procedures and guide the
learning process in a specific direction.

- Lecture — a method of systematically presenting
material in a problem-oriented and content-rich manner,
which can combine monologue with elements of heuristic
dialogue. Its purpose is to activate cognitive activity,
stimulate independent thinking, and pose problems for
further reflection.

- Discussion — a method of collective discussion of a
scientific or practical problem, aimed at finding the truth
through the collision and analysis of different positions
using correct polemical techniques.

- Conversation — a dialogical method of organising
learning, the essence of which is a controlled exchange of
opinions and judgements between the teacher and students,
as well as between the students themselves, which
contributes to the development of dialogical speech and
reflective abilities.

2. Practical teaching methods are a set of ways to
organise learning activities that focus on directly learning
about the real world, building and improving subject-
specific skills and abilities, and deepening and clarifying
theoretical knowledge through practical application. This
group traditionally includes exercises, laboratory work,
practical work, and educational games.
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An exercise is a method consisting of the purposeful,
systematic, and repetitive performance of educational
activities (mental or practical) with the aim of mastering,
consolidating, and bringing them to the level of an
automated skill. The effectiveness of the method is due to
the cyclical nature and gradual increase in complexity of
the tasks to be solved [2].

- Laboratory work is a method based on students
conducting experiments independently under the guidance
of a teacher using special equipment, tools and measuring
instruments. This method is focused on the empirical study
of phenomena and processes and can be illustrative
(confirming known laws) or investigative (aimed at
independent discovery).

- Practical work — a method structurally similar to
laboratory work, but with a fundamental difference in goal
setting. The main emphasis here is on the applied use of
acquired theoretical knowledge to solve specific practical
problems. Thus, the method is aimed at developing the
competence to apply knowledge in quasi-professional or
real-life situations.

- Cognitive (didactic) games — a method that uses
modelling and game-based reproduction of real situations
and relationships. Within the framework of the given game
rules and conditions, students solve cognitive tasks, which
stimulates learning motivation, develops creative thinking
and the ability to find non-standard solutions.

3. Visual teaching methods are a set of ways to organise
the learning process based on the principle of visualisation
and consisting of sensory and perceptual familiarisation of
students with objects, processes and phenomena of the
surrounding world. They are implemented either through
direct perception of objects in their natural form or through
indirect study using various types of visual representation
(images, diagrams, models, charts, reproductions, dynamic
video sequences) [4]. This group includes observation,
illustration and demonstration.

The use of visual methods provides a direct link to the
sensory experience of learners, which contributes to a more
accessible understanding, the formation of accurate ideas,
increased interest and stronger retention of learning
material [3].

Observation is a method that involves the prolonged,
purposeful and systematic perception of objects and
phenomena in reality. As a cognitively active process
requiring sustained attention and volitional effort,
observation serves as a fundamental basis for the formation
of empirical ideas, which subsequently become material for
analysis, comparison, and theoretical generalisation.

Ilustration is a method that involves visually presenting
students with static images of the objects, phenomena or
processes being studied using various teaching aids (tables,
diagrams, maps, pictures, photographs, slides). This method
allows you to show what cannot be observed directly,
ensuring the formation of visual images and the actualisa-
tion of visual memory.

- Demonstration is a method based on the visual presen-
tation of dynamic processes, actions, the operation of
devices or phenomena in their natural or simulated form [5]
Demonstration tools include conducting experiments,
showing how equipment works, using educational films and
videos, computer animations, interactive models and
programmes. The main didactic functions of this method
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are to create cognitive motivation, problem situations,
actualise  knowledge and illustrate cause-and-effect
relationships.

Discussion and Results. The analysis conducted allows
us to conclude that verbal, practical, and visual teaching
methods realise multifunctional potential in the pedagogical
process. Their integrated impact is aimed at achieving a set
of didactic goals, the key ones being: educational
(informative and content-related), developmental, forma-
tive, motivational, and control and corrective functions.
However, the relative weight and intensity of each function
vary and are determined by the specifics of the particular
method. For example, lectures are dominated by educa-
tional and developmental functions with minimal control,
while practical methods place significant emphasis on the
control and correction component. The dynamics of the
significance of methods are also determined by the age
characteristics of students: their role and effectiveness are
naturally transformed during the transition from lower to
higher levels of education.

The choice of appropriate teaching methods is not
arbitrary, but is determined by a system of interrelated
factors that form the contextual framework of pedagogical
design. The main determinants include:

1. Learning goals and objectives as a system-forming
element.

2. Specifics of the content of educational material and
methods of basic science.

3. Principles of teaching and the individual pedagogical
position of the teacher.

4. Learning opportunities and characteristics of the
student body (level of preparation, learning styles).

5. Time resources allocated for studying the topic.

6. Material, technical and external conditions of the
educational process.

7. Professional competence and personal capabilities of
the teacher.

Thus, the results of the study confirm the thesis about
the absence of a universal method that is absolutely
effective. Achieving high educational results is only
possible with a purposeful and well-founded combination
of various methods and their synergistic application.
Effective pedagogical interaction is based on the rational
integration of complementary methods, which ensures the
integrity and flexibility of the educational process.

In order to verify the initial hypothesis, an empirical
study based on a questionnaire was organised. Thirty
teachers took part in the survey. Respondents were asked an
open-ended question: ‘Which teaching method do you
consider to be the most effective?’

The data obtained revealed a significant spread in expert
assessments, with a significant proportion of respondents
noting the difficulty of making an unambiguous choice in
favour of any one method.

The quantitative distribution of preferences is as
follows:

- The group of practical methods received the highest
frequency of mentions (50% of respondents). In their
qualitative comments, teachers noted that, despite their
recognised effectiveness, these methods require significant
organisational and content preparation from the teacher,
including advance planning of activities and provision of
the necessary materials.
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- The problem-based method was identified by 22% of - The case method (method of specific situations)
respondents as the most effective. The key argument in its  demonstrated the lowest level of support (10%).
favour was its high potential to stimulate students' cognitive Conclusion. Thus, the results of empirical testing
activity and encourage analytical and investigative confirm the hypothesis that there is no universal and
thinking. absolutely effective teaching method. The data obtained

- The combined method, which integrates elements of  support the principle of complementarity (mutual
various methodological approaches, was identified by 18%  complementarity) of methods. Successful teaching
of teachers. Some respondents pointed to the ambiguity of  activities aimed at achieving comprehensive educational
the results of its application and the existence of critical  results require the balanced and situationally appropriate
discourse in the professional community regarding the use of tools from different methodological groups, which
methodological correctness of such synthetic models. ensures a synergistic didactic effect.
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REZYUME. Ushbu magolada boshlang‘ich ta’limda o‘qgitish usullarining asosiy guruhlari ko‘rib chigilib, aniq didaktik
misollar keltiriladi. Asosiy e’tibor turli pedagogik yondashuvlarning giyosiy samaradorligini baholagan va ularni har
tomonlama qo‘llash zarurligini asoslab beruvchi mualliflarning tadgiqotlari tavsifi va natijalariga garatilgan.

PE3IOME. B crathe paccMaTpHBalOTCS OCHOBHBIC TPYIIIBI METONOB OOYYEeHHS B HAdalbHOM OOpa3oBaHUU C
NPUBCACHUEM KOHKPETHBIX JUAAKTHYCCKUX MNPHUMCPOB. OCHOBHOE BHHMAaHUE YACJICHO OINMCAHUIO W PE3YJIbTATaM
HCCIICAOBAHMS aBTOPOB, B KOTOPOM OLICHHMBAJIACh CPABHUTCIIbHAA 3(1)(1)6KTI/IBHOCTL PA3JINYIHBIX NEAArOrM4YeCKux Mnoaxoa0B
1 000CHOBBIBAIACH HCO6XOZ[I/IMOCTB HX KOMIIJICKCHOTO MPUMCHCHMUS.

SUMMARY. This article discusses key groups of teaching methods in primary education, providing specific didactic
examples. The main focus is on the description and results of the authors' research, which assessed the comparative
effectiveness of various pedagogical approaches and justified the need for their comprehensive application.

PO.JIb IPENNOJABAHMS KUTAMCKOI'O SI3bIKA B PASBUTHUU KYJIBTYPHOI'O
JIAAJIOTA MEXKIY KUTAEM U Y3BEKMCTAHOM: KOH®YIIUAHCKHUM B3I/
C.HazapoBa — doxmop ¢unocopuu nedazoeuueckux Hayx, O0yeHm
Tawxenmckutl 20Cy0apcmeenHblll yHugepcumem 60CmMoK08eOeHUs
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KaioueBble ci10Ba: MpenojaBaHie KHTAHCKOTO s3bIKa, KOH(YIMAHCTBO, KYJIbTYPHBIA OOMEH, MEXKYJIbTYpHAas
KoMMyHuKanus, «OJUH TOsIC, OJMH My ThY.
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Beenenne. Ha ¢done YKPEIUISAIOIIETrocss  TeM, UYTO TPaJAULMOHHAs KUTalCcKas KyJbTypa MpOJOJIKAET
CTpaTerH4eckoro mapTHEpcTBa Mexnay KuraeM ©  ompenensiTh KOMMYHHKAaTHBHBIE HOPMBI COBPEMEHHOTO
VY30eKkncTaHoOM B paMKax MHUIMATUBBI «OIHMH MOSIC, OMMH  Oo0mecTBa, a 3HAYUT — BIMAET W Ha MOJENb
IIyTh» TIPENOJaBaHUE KHUTAWCKOTO S3bIKA B Y30EKHCTaHE  MEXKYJIbTYpPHOTO B3aMMOJICHCTBHUS CTYIEHTOB,
npuobperaer  crparermdeckoe 3HaueHHMe. C pOCTOM  HM3YYalOIIMX KUTAHCKHH SI3BIK.
rmobampHOrO0  BiMSHHS Kutas ®  pa3sBUTHEM  €ro Marepuaibl 1 MeTolbl. I3ydyeHne KUTalCKOTo s3bIKa
BHEIIHETIOJUTHYECKON MHULMATUBBI UHTEpEC K  paccMaTpuBacTCs UCCIENOBATENSIMU KaK POLECC, KOTOPBIH

KATafiCKOMY SI3BIKY 3HAUWTEIBHO YCHJIWJICA BO MHOTHX  BBIXOZWT 332 PaMKd  yCBOGHHS  JIMHI'BHCTHYECKOTO
cTpaHax, BKkirouyas Y3Oekucran [1; 2]. B ycmoBusax  wmarepuana. OHO CTaHOBHUTCS MEXaHHU3MOM (OPMHUPOBAHMS
PaCIIUPSIONIETOCS TMONUTUYECKOr0, AKOHOMHUYECKOTO M MEXKYJIBTYpHOM  KOMIETEHTHOCTM U aJeKBaTHOTO
TYMaHUTapHOIO COTPYAHMYECTBA MEXAY IBYyMs CTpaHAMU  IMOHMMAaHUS LIEHHOCTHOM KapTUHBI MHUpa ApPyroro Hapoja
MpEnoaBaHne KUTAMCKOro s3blka paccMarpuBaerTcss kak  [5]. HHOCTpaHHBIE CTYICHTHI, OCBAMBAIONIME KHTAMCKHIA
BaXHBI  WMHCTPYMEHT  KyJIbTypHOTO  oOMeHa W  S3BIK, TMOJNydaloT  Oomee  miryOOKoe  NOHWMaHHE
(hopMupOBaHHS YCTOWIMBOTO IBYCTOPOHHETO amaiora [3]. TpaJUIMOHHON  KynbTypbl  Kurtas, 4YTO  mO3BOJISET

B otom koHTekcTe KOH(yuMaHCKas (uiIocopus, TPaHCIUPOBATH €€ LEHHOCTH M OCOOEHHOCTH pa3BUTHUS B
aKIEHTUPYIOIass BHUMAaHHE Ha TapMOHHMH, TyYMaHHM3Me, MEXIYHapomHOM conpyxectBe [6]. Takoii moaxox
HPAaBCTBEHHOM CaMOCOBEPIIEHCTBOBAHUM U KYJNbTYpPHOM  pacIIUpseT FTOPU3OHTHI HE TOIBKO JIMHIBOIAUJAKTHKH, HO U

B3aMMOIIOHMMAHUH, TPEJICTABISET COOOH MNPOAYKTHBHYIO  KYyJIBTYPOJOTHYECKOTO aHanu3a, (dopmupys y
OCHOBY JJIsl aHalW3a POJIM S3BIKOBOTO O0pa3oBaHMA B OOYYAIONIMXCS IEJIOCTHOE IIPEACTaBICHHE O KHUTAHCKOU
pa3BUTUH MEXKYJIbTYPHOH KOMMYHMKaLU1 [4]. uwBmmmzanmm [7]. Bomee TOro, W3ydeHHe KHTAWCKOTO
AKTyalbHOCTh H3y4YeHUS (GWIOCOPCKUX KaTeropuii B  s3bIKa CIocoOCTBYeET HOIPYKCHUIO B TaKue

mnmponecce npenogaBaHudg KHUTaMCKOro SI3bIKa YCUIIUBACTCA q)yHﬂaMeHTaHLHLIe (bI/IJ'IOCO(l)CKI/IC KaTeropuu KHUTaUCKOU
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