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PE3IOME. Makonana Kopakannok-pyc OMJIMHIBM3MH LIAPOUTHAA OMPHHYM Kypc TajaGalapUHUHI JTMHTBOKYJITYPO-
JIOTMK KOMIIETEHIMSCHHY IIAKIUIAaHTUPHUIIHUHT Ha3apyuil Ba aMalliii xkuxamiapu Kypub unkuinrad. Hodunonoruk iyHamum
Taﬂa6aﬂapI/IHI/IHF YCT THUJI TabJIUMHU mapaéﬂmla, aﬁHHKca, MaZaHUATIapapo MYJIOKOT KOHTEKCTHUA JIMHIBOKYJITYPOJOTUK
KOMIIOHCHTHUHT Z[OJ'I3ap6J'II/Il"I/I Ba axaMusTura SLTI/IGOp KapaTuJiraH. Hoﬁnxanap MCETOJAWHHU TabJIMM OJYBUWJIAPHUHT
HYTKUH (aoJUTMIH, KOTHUTUB KOOWIMATIApH Ba MaJIaHHUATIIApapo XaOdapIOpJIMrHHN PUBOXKIAHTHPHUIITA EpaaM Oepaaura
caMapalin I/IHTep(l)aOJ'I neaaroruk Bocura CI/I(I)aTI/IZ[a K}"/nnamra aJloxygaa 3’LTI/I60p KapaTHujiMoKaa.

PE3IOME. B crarbe paccMaTpuBaroTCsi TEOPETUUECKHE M MPAKTUYECKUE aCTEKThl ()OPMUPOBAHUS JIMHIBOKYJIBTYPO-
JIOTUYECKOU KOMIIETCHINU CTYACHTOB IEPBOI'0 KypcCa B YCJIOBUAX KapaKaJIMaKCKO-pYyCCKOro OUJIMHIBU3MA. AKHGHT CacjiaH
Ha aKTyaJIbHOCTb W 3HAYUMOCTH JlI/IHFBOKyHLTypOHOFH‘IeCKOﬁ COCTaBJ’ISIIOIlIeﬁ B Mponecce MHOAZBIYHOT'O 06pa30BaHI/IH
CTyI[eHTOB-He(l)I/IJ'IOJ'IOI‘OB, 0COOEHHO B KOHTEKCTE Me)KKyHLTypHOﬁ KOMMYHUKAIIAH. Oco0oe BHHMaHHE yAaeaAeTCa
MMPUMECHCHUIO METOZa IMPOCKTOB KaK 3(1)(1)CKTI/IBHOI‘O HWHTCPAKTUBHOT'O MEAArorn4eCKOro MHCTPyMCHTA, CHOCO6CTBYIOH1€FO
Pa3BUTHIO pequoﬁ AKTUBHOCTH, KOTHUTHBHBIX crocoOHoCTENR U Me)KKyJ'II:TypHOﬁ OCBeL[OMJ'IéHHOCTI/I OGy‘Ia}OHlI/IXCSI.

SUMMARY. The article examines the theoretical and practical aspects of the formation of linguistic and cultural
competence of first-year students in the context of Karakalpak-Russian bilingualism. The emphasis is placed on the
relevance and importance of the linguistic and cultural component in the process of foreign language education of
non-philological students, especially in the context of intercultural communication. Special attention is paid to the
application of the project method as an effective interactive pedagogical tool that promotes the development of speech
activity, cognitive abilities and intercultural awareness of students.
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Introduction. EFL teaching and learning has shifted align well with this theory by fostering peer interaction and
from traditional methods to more communicative, student-  collaborative learning. Moreover, Swain’s output hypoth-
centered approaches. This shift emphasizes learning esis supports debates as they push learners to produce
English for real-life communication. Through the commu-  comprehensible output, reflecting on language use [5:74].
nicative approach, students are expected to use English In a debate, students must apply various language skills
effectively in everyday situations. In line with modern  such as persuading, explaining, questioning, and summariz-
learning principles, teachers can consider using the Debate  ing. Engaging in these tasks encourages them to use
method as a tool for teaching English. Among various language in both creative and analytical ways, ultimately
interactive strategies, debates have gained recognition as a  helping to improve their overall language ability.
powerful medium to improve language fluency, argumenta- Debate, in any format, involves the discussion of two
tion skills, and learner confidence. This study investigates  opposing viewpoints following a specific structure. It can
how integrating debates in English classes can enhance  be conducted with as few as two participants or involve the
language acquisition and critical competencies in high entire class. Typically, a debate involves four participants,
school and university-level learners. but it can be adapted into more groups based on classroom

Literature Review. Several scholars have discussed the  needs. Every debate has two sides: the Proposition, which
educational value of debates. According to Krieger, debate  supports the topic, and the Opposition, which argues
is a highly effective activity for language learning as it  against it. The subject being debated is referred to as the
involves students both cognitively and linguistically [1:11].  resolution. Debates follow an alternating speaking format,
Cognitively, it helps enhance their critical thinking skills, allowing each side to present their ideas in turn. Usually,
while linguistically, it allows them to articulate their the Proposition begins by introducing the topic and stating
thoughts by expressing agreement or disagreement with  their reasons for support, followed by the Opposition pre-
various arguments or opinions. Oros emphasized their role  senting their counterarguments. This alternating structure is
in promoting analytical thinking and structured argumenta-  consistent across all types of classroom debates. There are
tion [3:293]. In EFL context, debates provide a meaningful — many benefits of debating:

context for learners to use language fluently and persua- » It encourages considering different perspectives and
sively [2:183]. Nisbett states: “Debate is an important fosters empathy and open-mindedness.
educational tool for learning analytic thinking skills and for » Debate helps build self-confidence and strengthens

forcing self-conscious reflection on the validity of one's the ability to think, write, and speak in an organized and
ideas”. According to Thompson et al., "debates provide a  structured way.

platform for students to express their opinions, ideas, and > It provides valuable experience in persuasive and

beliefs in a structured and organized way" [5:15]. argumentative writing while boosting overall literacy and
Debates are rooted in Vygotsky’s social constructivist —expanding academic vocabulary.

theory, where learning is seen as a social process. Debates » Through debate, students learn to critically evaluate
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information, challenge misinformation, and
research and explanation skills.

» It sharpens questioning abilities, enhances active
listening, and promotes effective note-taking.

» Debaters also learn to adjust their communication
style based on the audience, preparing them for leadership
roles and future careers.

> Debate improves collaboration, supports job inter-
view readiness, and motivates civic involvement.

It’s also important to set up rules for a debate such as:
Show respect to everyone involved.

Do your research and come prepared.

Use only respectful and suitable language.
Avoid interrupting others while they speak.
Stick to your allotted speaking time.

Wait for your turn before speaking.

Speak clearly and with sufficient volume.
Back up your points with solid evidence.

Methodology&Empirical ~ Analysis.  This  study
employed a descriptive research design to explore the effec-
tiveness of the debate technique as a method for enhancing
language learning. The design focused on observing,
describing, and analyzing how engaging in structured
debate activities impacts students' language skills,
particularly in speaking, listening, and critical thinking. The
primary activity used was topic-based debates, where
students were assigned current and relatable issues to
prepare and argue for or against.

The target population for this research consisted of
second-year students from the English language and
literature department at the institute. A total of 60 students
participated in the research, divided into smaller debate
teams. These students had a foundational level of
English proficiency and were in the process of developing
advanced communication skills. Data were collected using
multiple methods to ensure reliability and comprehensive
analysis:

1. Observation Checklists — to record students’ perfor-
mance during debates, focusing on fluency, pronunciation,
grammar, vocabulary use, confidence, and ability to support
arguments with evidence.

2. Pre- and Post-Debate Speaking Tests — students were
tested before and after participating in a series of debate
sessions to measure improvement in their spoken English.
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3. Questionnaires — distributed at the end of the study to
gather student perceptions of debate as a learning method.

4. Teacher Interviews — conducted to gather qualitative
insights from instructors about changes in student perfor-
mance and engagement.

Results. Incorporating debate activities can significantly
contribute to the development of skills. Engaging in debates
provides students with practical opportunities to practice
these skills in a real-world context, improving their confi-
dence and proficiency in English communication. The
results indicated a significant improvement in several areas
of language learning:

» Speaking fluency and coherence improved in 85% of
participants.

» Vocabulary range and accuracy showed marked
progress, particularly among those who actively prepared
for debates.

» Confidence in public speaking increased, with 90%
of students reporting they felt more comfortable expressing
themselves in English.

» Students also demonstrated improved critical think-
ing and listening comprehension, attributed to the need to
respond to opposing arguments thoughtfully.

There were many challenges faced by students in per-
forming debates such as anxiety and nervousness, limited
language proficiency, low confidence, limited research
skills and time limitations. Referring to the challenges faced
by learners in debating, we proposed some solutions to
overcome this issue. Teachers may provide practice oppor-
tunities to learners, offer constructive feedback, provide
language support. Although debate was challenging for
some students, all of them agreed that it could contribute to
improving their language abilities.

Conclusions. The findings of this research support the
use of debate as an effective technique in language learn-
ing. The structured nature of debates encouraged students to
actively engage with the language, develop arguments, and
listen critically. Not only did debates improve students’
language skills, but they also fostered important academic
skills such as reasoning, teamwork, and confidence. Based
on the data, incorporating debates into language instruction
is recommended as a practical and engaging strategy for
enhancing communication abilities among English lan-
guage learners.
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REZYUME. Maqolada ingliz tilini o'rganuvchilar orasida til o'rganishni kuchaytirishda pedagogik vosita sifatida bahs-

munozara texnikasining samaradorligi o'rganiladi. Tadqiqot tuzilgan munozaralar o‘quvchilarning ravon nutqi, tanqidiy
fikrlash, so‘z boyligini rivojlantirish va umumiy til ishonchiga qanday ta’sir qilishini o‘rganadi. Tashvish va cheklangan
malaka kabi dastlabki giyinchiliklarga garamay, talabalar ijobiy tajribalar hagida xabar berishdi va ularning til
ko'nikmalarida sezilarli yutuqlarni sezishdi. Maqolada munozaralarni til o‘rgatishga qo‘shish faol o‘rganish va tilni
rivojlantirishga ko‘maklashishning yuqori samarali strategiyasidir, degan xulosaga keladi.
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PE3IOME. B crarse nccnenyercs 3pQeKTUBHOCTh MeToJa Ne0aToB KaK IeJaroruuyeckoro MHCTPYMEHTa C LEJIbIo
YJIaydlICHUA U3YyUYCHUS A3bIKa JId U3YydarolmunXx AHTIMACKUHN SA3BIK. I/ICCHGILOBaHI/IC M3y4acT, KaK CTPYKTYPHUPOBAHHLIC zxe6a-
ThI BIUAIOT Ha OEriIocThb peun 06yt{a}0mnxcs{, KPUTHUYCCKOC MBIIUJICHUEC, PA3BUTHUC CIIOBAPHOT'O 3anaca u OGIlIyIO SA3BIKOBYIO
YBEPCHHOCTD. HeCMOTpﬂ Ha nepBOHa4YaJIbHbIC HpOGJ’IeMLI, TaKkHhe Kak OeCIIOKOMCTBO U OFpaHI/I‘-IeHHHﬁ YPOBCHb BJIaICHUA
SA3BIKOM, CTYACHTBI BBICKA3aJIUCh O IMOJIOKUTECIBHOM OIIBITE U YBUACIN 3aMETHbBIN IMpOTpeCcC B CBOUX A3BIKOBBIX HABBIKAX. B
CTaThC ACJIACTCsA BBIBOA, YTO BKJIIFOUCHHC L[eGaTOB B o6yquI/Ie SA3BIKY SABJIACTCA BLICOKOS(i)(i)eKTHBHOﬁ CTpaTel"Ideﬁ JIA
COL[eﬁCTBPISI AKTUBHOMY 06y‘IeHI/IIO 1 pa3sBUTHUIO A3bIKA.

SUMMARY. The article investigates the effectiveness of the debate technique as a pedagogical tool in enhancing
language learning among English language learners. The research explores how structured debates impact learners’
speaking fluency, critical thinking, vocabulary development, and overall language confidence. Despite initial challenges
such as anxiety and limited proficiency, students reported positive experiences and perceived noticeable progress in their
language skills. The article concludes that incorporating debates into language instruction is a highly effective strategy to
promote active learning and language development.
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CTaHOBNICHHME HAIMOHAIBHONW CHCTEMBI aTTECTAllMM  TNPHOOpETaeT W3y4eHHE OMNblTa IIOATOTOBKH  KaJIpoB
Hay4YHBIX paOOTHHUKOB B PecnyOmuke benapych Hayamoch B BhICIICH HaydHOW kBanmudukarmu. OJHOW U3 KIIOYEBBIX
1992 rony ¢ MomeHTa co3maHus Breiciueil aTTectaliioHHONH — opM  TakoW — NOATOTOBKH  SBJIIIOTCA  JTOKTOPCKHE
komuccun ipu CoBere MunucTpoB PecrryOmiku benapycs.  anccepranmm, oTpaskaroniye BBICIINI YpOBEHb TEOPETHKO-
PazButne cucremsl 0a3MpOBAIOCH HA TPAIUIIMAX COBETCKOM ~ METOJOJIOTMUECKOH W MCCIeOBaTEeNbCKOM  3penocTn
HAyYHOW MIKOJIBI, COXPaHMB JIBYXCTYNEHUYATYIO CTPYKTYpy  ydeHoro. MXx aHaiu3 mo3BOJNAET HE TOJNBKO OLEHHUTh
YyUEHBIX CTENEeHeW — KaHIWAaTa M JOKTOpa HaAyK — IO  TEKyIIHe TeHICHLIWH B Pa3BUTHH MEIarorMdecKodl HayKw,
CHENHATbHOCTSM, oTpeeIEHHBIM HAllMOHAIILHOM  HO W BBISBUTH HAIpaBlIEHHs, KOTOpble (HOPMUPYIOT
HomMmeHkatypoii HayuHbIX crienuaibHOCTel (NpeacenaTesb  IEepPCIeKTHBHYIO HAy4HYIO MOBECTKY B chepe oOpa3oBaHMUs.
BAK I'.B. [Tanpunk). OcoOEHHOCTBIO OETOPYCCKOM MOJIEI  AKTYallbHOCTh ~ JaHHOTO  HWCCIICIOBaHHS — OOYCIIOBIICHA
cTano (OpPMUPOBAHME TOCYAAPCTBEHHOW aTTecTallid Kak  HEOOXOMMMOCTBIO: BBISBICHHS UM aHaIW3a HAay4YHbBIX
HE3aBHCUMOM, IIEHTPAJIM30BaHHOW M MHOTOYPOBHEBOM  HaNpaBiEeHWH, pa3BHBAEMBIX B BEIYyIIEM IEIarorn4ecKOM
MpOIeIypsl HAyYHOW OSKCIEPTHU3bl KBAMH(PHUKAIMOHHBIX  YHHUBEPCHUTETE CTpaHBl — beropycckoM rocyaapCTBEHHOM
paboT, a TakXKe OICHKH COOTBETCTBHMSA COHMCKAaTeled  MeJarornieckoM YyHHBepcuTeTe MMeHH Makcuma TaHka
YCTAHOBJICHHBIM TpeOOBaHMAM K TPHCBOCHMIO Y4eHbIX (namee- BITIY); ompeneneHuss TMHAMUKHA M COAEPKAHUS
cTeneHel (KaHauaaTa U JOKTOpa HAyK) W 3BaHUH (IOIEHTa  HMCCIIEAOBAHUM, OTpaKalolMX 00pa3oBaTeNbHBIE 3aIpOChI
n mpodeccopa). AHaNM3 CTaTHCTHMYECKMX  JIAaHHBIX  OOmIecTBA M NPHOPUTETHl TOCYAApPCTBEHHOW 00pa3oBa-
CBUJICTENLCTBYET O TOM, uTo ¢ 1994 rona y4énast crerneHb  TEIbHOW TIOJMTHKM; TPOCIEKNUBAHUS (OPMUPOBAHHS U
JIOKTOpa Hayk Opiia mpucyxiaena 1601 couckaTenro, a  DBOJIONMU HAYYHBIX IIKOJ, YCTOWYMBO Pa3BUBAIOIINXCS B
creneHs KaHauaata Hayk — 12 073 couckatensm. C 1996  yHuBepcuTeTe Ha MPOTHKECHUU TPEX AECCATIIICTHH; OICHKH
rojia yuenoe 3Banue npogeccopa nomyqdmwio 1430 genosex, Bkimaga BITIY B pa3BuTHe CHCTEMBI MEAarorH4ecKoro
3BaHne paouneHta — 8542 uwenoBeka. CpenHuil Bo3pacT  oOpasoBaHMs M Hayku B PecryOnuke benapycs.
coMCKaTeslell Ha MPOTSKEHUU PaccMaTpUBaeMoOro mnepuoja Jloxkropckue nuccepranuu, BbiMonHeHHble B BITIY B
ocraBajics cTaOMIBHBIM: 34 roga — aus KaHaunaroB Hayk,  1991-2020 rr., sBISIOTCS penpe3eHTaTUBHOW 0a3oil uist
51 rog — ans AOKTOPOB HayK, 43 roja — I JOIEHTOB M aHANHM3a  COJEPXKATEIBHOTO M TEMAaTHYEeCKOTO IO

58 ner — auns mpodeccopos. MeJJarOTHYECKUX HUCCJACAOBAaHUN, a TakKe I03BOJISIOT
B cpennem exerogHo B bemapycu 3ammimaeTcss OKOJIO — MPOCIEINTh, KaK TPaHCHOPMHPYIOTCS HCCIIEI0BATEIbCKIE
500 xanauaaTcKkux U 45 HTOKTOPCKUX AUCCEPTALIMMA. WHTEpEChl B 3aBUCUMOCTM  OT  COLUMAJbHBIX U
B YCIIOBUSIX MOCTOSIHHEIX H3MEHCHHMN B 00pa3oBaTEeNbHBIX BEI30BOB. VX W3ydYeHHE aKTyalbHO C

00pa30BaTENPHON TOJINTHKE, MOJICPHU3AIMK COACP)KAaHUS  ITO3WIMH HE TOJNBKO HAYYHOH pedieKCHH, HO H
00pa30BaHUs M MHTETPAIMK HAYYHBIX 3HAHWN B MPAKTHKY  CTPATETMYECKOTO  IUIAHWPOBAHUS  PA3BUTHS  CHCTEMEI
MeTaTOTMYECKON  AEATENBHOCTH 0COOyI0  3HAa4MMOCTh  TOATOTOBKH ITEarormueckux kaapos B bemapycw.
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