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Dictionary is the treasure trove of information, culture,
science and art of a certain group of people. It is the gift of
great difficulties to progress the worldview of people.

Lexicography can be compared with trying to dig a well
with a needle. That’s why every lexicographic work is the
gem that is worthy of respect and admiration.

During the lesson dictionary helps to improve students’
(learners’) vocabulary and increase efficiency of lesson,
because its primary purpose is to help to choose the
necessary word in expressing a certain opinion.

Vocabulary units are the main component of dictionary
that’s why they can be considered the main construction of

language [1:55-88]. That’s why students (learners)
especially prefer taking dictionaries before going abroad
[2:32].

According to Eeds and Cockrum while there exists a
wide variety of ways to deal with vocabulary, the use of
dictionary as the conventional method of instruction, in
both first and second language learning, has been triggered
[3:76].

Dictionaries often supply information about the lan-
guage not found elsewhere. They often supply information
about grammar, usage, synonym discrimination, application
of derivative affixes, and distinctions between spoken and
written language not generally treated in textbooks.

Consulting a dictionary during an independent reading
helps readers to find the meaning of the difficult vocabu-
lary, ascertain the meaning of the unfamiliar word based on
contextual information and provide further exposure for the
word in other contexts, with different collocates and con-
structions, by making the student think about the words in
relation both to the passage being read and the dictionary.

In regard to the use of dictionary in second language
learning, there are a number of studies reported in literature.

For instance, Luppescu and Day conducted a study,
which focused on the contribution to vocabulary learning of
the use of bilingual dictionaries during reading by 293 Jap-
anese university students studying EFL. The results of the
study showed that the students who used a dictionary
scored higher on vocabulary tests than those who did not. In
Knight's investigation which blocked the students on the
basis of their level of language proficiency, similar results
were obtained. Students who used a bilingual dictionary
scored higher on all the vocabulary tests administered than
those who did not [4:87].

In the current article we hope to make a major contribu-
tion to consult language learners (and teachers) about the
issue of learning vocabulary units.

Generally speaking, dictionaries serve as an important
means of checking assumptions and cause to improve
learning vocabulary units.

The task of finding the meaning of a word in a diction-
ary is a complex process. This process may entail looking
for a suitable headword, comprehending the entry, locating
the appropriate part of the definition, connecting the right
sense to the context, and putting the word within the con-
text. To prepare students to learn how to use dictionaries,
syllabus designers should provide exercises, which demand
the learners think about and use the word meanings learned
from the dictionary.

Thompson provides some useful suggestions on how
learners use dictionaries by setting up the following specifi-
cation:
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the dictionary should aim in one direction, easy to
get in, easy to understand, give full information about the
foreign language headwords, encourage the learner to refer
to it, and at last avoid reinforcing the belief in a one-to-one
relationship at word level between two languages [5:86].

Asking English learners to make use of dictionaries is
very necessary. It depends on what kinds of learners they
are, too. If learners are not native speakers of English, they
can be guided step by step to use bilingual at the beginning
level. If they know the right way of using dictionary, it can
be the best teacher for English learners.

One of the first things which should be done with stu-
dents (learners) is to teach them how to use a dictionary and
begin by teaching them the phonetic symbols and how to
identify where the stress on the word is and so on. Majority
of teachers usually do this because they believe that one of
the most challenging aspects of learning a language is hav-
ing a good pronunciation in order to avoid misunderstand-
ings. In addition when you teach them to interpret all the
symbols in a dictionary this will help them to learn new
words and to broaden their vocabulary and build their con-
fidence.

In the class dictionary is an extremely useful
tool. We encourage our students to look up the mean-
ings of the words they find difficult and insist on them
using those words in their writing. It helps them to im-
prove themselves and also evokes keen an interest to the
language. Pronunciation can also be corrected with the
use of dictionaries.

Using a dictionary should only be in the last resort with
our students. We give them a variety of words to help them
understand synonyms but if they are blocked and can not
move past a word, we will use a dictionary.

For each professional teacher his (her) pupils’
(learners’) guessing unknown words’ meanings is
preferable. When they ask:"What does it mean? Teacher
makes some guide questions and they are normally able to
find out it. But when they can not, as a last resource,
teacher gives them a dictionary for looking up the mean-
ings.

We should constantly stimulate our learners to make use
of them when doing their homework or when reading mag-
azines or work related materials in order to improve vocab-
ulary.

Teaching learners to use dictionaries is teaching them
autonomy. For young learners and older beginners, picture
dictionaries can be useful. There should be time in class
when the use of dictionaries is not permitted, or limited, in
order to allow students to work out the meanings of words
for themselves from the context, or by thinking of word
families etc.

Some language learners made it a habit to always have a
small notepad handy for when they come across an interest-
ing word and we should always encourage and remind all
our learners to keep one too. We suggest they put a mark in
their dictionary so they can keep track of how often they
have looked up a particular word. By the time they have
had to look up the same word three times it is just the time
they remember it by themselves.

Majority of language learners like the tool of a personal
dictionary, in the form of an alphabetized personal tele-
phone book or small notebook. They enter the new words
he (she) encounters in reading with a sentence from the
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reading context and the meaning, in the native language and  find new words while brainstorming a topic; asking syno-
English. Later, when they encounter the new word again, he  nyms and antonyms of words.

(she) can just access the personal dictionary and cement the Explaining how to use abbreviations in phonetic sym-
concept in his (her) memory. bols and stress to your learners in dictionary and
We often set a range of activities based on dictionar- encouraging to use dictionary improve the effectiveness of
ies, for example a game that the student have to find working with dictionary throughout the courses.
words related to a specific subject like "house remodel- The following activities are useful in our classroom: 1)
ing" and the exercise consisting in making a list of ma- Give them a list of spelling of familiar words where they
terials and it takes the vocabulary enhancing. It is most have to find out whether it is right or wrong. 2) Divide the
used at our instrumental classes, focused on a specific group in two and have a competition in locating words in
area: engineering, Laws, IT etc ... . the given list in alphabetical order form. 3) Work on homo-

One of the most effective ways is to encourage learners  nyms and homophones to form contextual understanding
to compile their own dictionary which includes familiar  for the text read in class. 4) Mark spelling mistakes from
words to them, as a result they recognize the importance of  each other's drafts of writing and suggest the correct
it and value this dictionary not only during the lesson but  spelling.
also the rest of their free time. In conclusion, if compiled dictionaries are fit for

During the lesson the activities and the games not only  national educational system in learning foreign languages,
for students but also for teachers can be used. Before the  clear to learners, based on necessary needs, taken user’s
courses we ask students to look for the meaning of new preference, which improving knowledge of the culture of
words in given passages for reading and it is up to them to  various countries, into consideration, even time can not be
use any of the dicitionaries. We usually get our students to  cause to place a low value on such a good dictionary.
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REZYUME

Maskyp Makosiaga WHTIH34Ya-y30ekya, y30eKya-uHIIIn34Ya JTyFATIIapHHUHT TY3WINII TaAMOHWUIApH TAaHKUIUHA YpraHwimO, ynapaaH
MaKTao, JULEH, KOJUIeK Ba OJIMH YKyB I0pTIapHia HHIIN3 THIMHU YKUTHIIIA (oiiianaHura KapaTuiral Takiaudaap Oepuiras.

PE3IOME

B crarbe ObUTH KPUTHYECKH UCCIIEIOBAHBI COCTABISIOIINE IPHHIUIIBI aHTTI0-y30€KCKIX U Y30EKCKO-aHTTIMICKUX CIOBapeil, a Taxke
MPEACTABJIICHBI IIPAKTUYECKUE PEKOMEHAAINHN NJIA YIIYYIICHUA UX POJIM B IPECTIOJaBaHUN AHTJIMHCKOTO SI3bIKA B IIKOJIaX, JJHIEAX, KOJIJIC-
JUKax U BBICHINX y‘-Ie6HI>IX 3aBCIACHUAX.

SUMMARY

In the article compiling principles of English-Uzbek and Uzbek-English dictionaries were critically investigated and there were given
practical recommendations for improving their role in teaching English at schools, lyceums, colleges and higher educational
establishments.

KAMOJIOT TUSUMUJIA IICUXOJOI'IK XUMOSI
(Ha3apuii énamys)
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Kauma mauéprawl 6a MAaiaKacuuu OWUpUwL UHCMumymu
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[lcuxomnoruss QaHuga NCUXOJIOTMK XUMOS (EHOMEHM  WMHAMBHJAYal OHI Ba OHICH3JIHMK JUHAMHKAacHAa Xam
TYpiu WIMHAKA MYHO3apaJIapHUHT acocuid MaB3ycu OYVnmub  udomanaHu®, TNCUXOJIOTHK Maxkmya Tap3uaa “Men” Ba
KenMoKsa. UyHKH TNCHXOJIOTHMK XUMOS (QyHKIMOHAIIMIH  “MeH-3Mac” KypHHHMIIMIA IIaXCHUHT y3ura 6axo Oepwi
KUXATHIAH [IaxC MabHABUA JYHECHHHMHI IDKTHMOWI  HaMyHacupaa, arpod-MyxuTra Oyiaran MyHocabaTH Tap3naa,
MyXUT OWITaH MOCHANTyBHHM TAabMUHJIAII YY9yH amajl  Y3JIUKHM  aHIJam  KYypUHWIIHAA  HaMO€H  Oymamm.
Km0, TOXWAAa TICHXOJOTMK XuMos MexaHm3muparun — Mdonananumura xkypa, OHI WKTUMOHH, CHECHH, XYKYKHH,
JIEMEHTIApHUHT 3T HATIDKacuaa, IICUXOJOTMK — axJIOKMH, Oaguuii, IMHUWHA, OSKOJIOTMK KaOW Typiapra
XUMOS DKTUMOUH Jie3aanTaldssHAHT ca0abu xam Oynuimu  axkpaTwiaau. Macajnad, axJoKuid OHr - JKaMUsTAa
MYMKHH. HMHCOHJIap opacuja AXIIWIMK Ba EBY3/IMK, OK Ba KOPaHU

Onrorene3na, xap OMp IIaxc Cce3rM OpraHyiapd  HWHBUKOC 3TYBYM OHI' TypH XucoOiaHagu. AXJIOKUH OH,
BOocHTacH1a axO0OpOTHH MAPOK 3THO, yHra WIIIOB Oeprd Ba  MHCOHHUHT TYpiH (DAaoNUAT IOPHUTHUINHMIA MEBEP, aHbaHa,
MaH3wiIra ysarumiHu  (akatr y3ura xoc Oynaram  yp¢-omar, TapTuO, HypuKHOMa Tap3uga MyHoOcadaTIapHU
(MHAMBUTyaT) TEXHOJOTHACHHN KYJUIAWIy, aHIVIaHraH €KW TapTHOra Kentupaau. bamuuii oHr sca MXTHMOMH OOpIHK
TypJIH XOccajap Tap3ujaa yHH OWINM IIaKiIura KeNTHPAAW. Ba YHHWHT TY3aJUIMTMHHA HWHBUKOC 3Tafau. bagwnii OHTHUHT
Ma3kyp kapa€H aBTOMaTHM3alMsIAING, WHAMBUIyal  MyXUM KYPUHHIIM CaHbaT XUCOOJNaHMO, y WHCOHHHU
KOTHUTUB  ycinyOra  aitmanagu.  KormutmB — yciiyd, MajgaHWii  XOCcalapHU — Y3NAIUTUPUILUHM, HXKTUMOMI-
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