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REZYUME Ushbu maqolada atoqli otlar bilan berilgan idiomalarni ingliz tilini o‘rganuvchi talabalarga o‘qitish
masalasi ko‘rilib, ularning ma’nolari, kelib chiqish tarixi misollar yordamida ochib berilgan. Bunday idiomalar so‘zma-so‘z
tarjima qilib bo‘lmaydigan qiyin so‘z birikmalari bo‘lganligi sababli ularning ma’nolari yoki ekvivalentlari maxsus namuna
sifatida talabalarga tagdim etiladi.

PE3IOME. B nanHo# cTaThe paccMaTpUBarOTCs IPOOJIEMBI TPENOAaBAHHS UANOM, COAEPKALINX UMEHa COOCTBEHHBIE,
U OCHOBHOC BHHUMAHHUE YICISACTCA O0BSCHEHHNIO KX SHAQYCHUS, NPOUCXOKIACHUA W HNPUMEPOB CTYACHTAM H3Y4YaIONINX
AHTIMICKHUHN S3BIK KaK BTOPOTO A3bIKA. MITHOMBI COOCTBEHHBIX UMEH MPEICTABILIOT CO00I CII0XKHBIE BRIPAKSHHUS, KOTOPEIC
HCBO3MOXHO MNEPEBECTU OOCJIOBHO, IMO3TOMY HUX HeO6XOJJI/IMO MNpUBOJAUTL B CIICUAJIBHOM CJIOBAPE B BUAC T'OTOBBIX
BLIpa)KeHI/Iﬁ C UX 3HAYCHUAMHU, TPOUCXOKICHUEM NN IICPEBOJaMU.

SUMMARY. This article deals with the problems of teaching idioms which contain proper names aims and focuses on
explaining their meanings, origin and examples to ESL students. Proper name idioms present troublesome expressions that
cannot be translated word by word, that’s why they must be given in a special dictionary as ready-made expressions with
their meanings, origins, or translations.
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Karouesnie caosa: flipped classroom model «nepeBepryThiii Kiaccey, akTuBHOE 00y4eHHe, 00yUeHNE, OPUEHTHPOBAH-
HOE Ha y4alIuXcs, MHTeTrpalys TEXHOJIOT U, eJarornieckoe npeodpa3zoBaHmue, COBMECTHOE O0yUEeHHE.
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Introduction. As educational paradigms evolve, there is  classroom model reverses the traditional educational
a growing emphasis on more interactive, student-centered  approach by shifting content delivery to an asynchronous
methods of learning. Traditional education systems have  format, enabling in-class time to focus on active
long relied on the "lecture model,” where teachers deliver  engagement and collaboration (Strayer, 2012) [4:276].
content and students passively absorb information. In In a typical flipped classroom, students engage with
contrast, the flipped classroom model seeks to shift this instructional materials, such as videos, podcasts, or
dynamic by moving lectures and instructional content readings, at their own pace before coming to class.
outside the classroom through video lectures, readings, or  Classroom time is then devoted to activities that encourage
digital resources. In-class time is then dedicated to  application, such as group discussions, peer reviews,
collaborative learning activities that encourage student problem-solving exercises, and hands-on tasks.
engagement, discussion, and problem-solving. So that, Bergmann and Sams (2012) argue that the flipped
teacher has more time to !nteraCt with each |nd.|V|dua|. classroom empowers students by g|V|ng them control over
Teacher has the opportunity to spend more time on  the pace at which they learn. They emphasize that this
classroom activities and address any issues with thgm. This  model allows students to come to class prepared with
approach allows success to be attained, even in large  foyndational knowledge, enabling teachers to focus on
classes. The primary aim is to provide learners a more  pigher-order cognitive skills during class, such as critical
authentic learning. The flipped classroom model is accepted thinking, analysis, and application [1:62].
as one of the blended learing models, which is expressed Tucker (2012) discusses how the flipped classroom can
as the comblnatlon of online and face-to-face _educatlon. engage students more actively in the learning process. She
. Th_e fllpped classropm modpl has been Wu_jely explored highlights that by watching video lectures or engaging with
in various fields, but its application to English Language other forms of online content outside class, students can

te_achlng remains an area_of growing interest. This study engage more deeply with the material, which leads to better
aims to explore the effectiveness of the flipped classroom . - .
understanding and retention of content [5:82].

model among first-year students in the English Language Strayer’s (2012) research demonstrates that the flipped

department. It focuses on how this teaching method . .
influences student engagement, language acquisition, and g:lassro_om enhances st_udent Ie_arn!ng outcomes, partlculgrly
’ ’ in subjects that require application and problem-solving.

overall academic performance. The study also reflects the . : .
views of four key scholars on the flipped classroom model, ~ HiS study suggests that flipped classrooms increase student
interaction and motivation by involving them in active,

highlighting its potential to reshape language education. & .
Literature Review. Defining the Flipped Classroom: Participatory learning [4:279]. _ )
The flipped classroom model was first introduced by Lage, Platt, and Treglia (2000) examine the flipped
Bergmann and Sams (2012), who used video lectures to  classroom in the context of economics education. They
deliver content outside of class, allowing for more found that students in flipped classrooms outperformed
interactive learning during in-class time. Since then, this  their peers in traditional lecture settings, highlighting the
pedagogical method has gained significant popularity, ~model’s potential to improve academic performance and
particularly in fields requiring active learning and critical ~ student satisfaction through increased interaction and

thinking, such as language education. The flipped engagement [3:30].
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Application of the Flipped Classroom Model in
Language Education: The flipped classroom has significant
potential in the field of language education. According to
Sung and Hwang (2013), the flipped model offers language
learners an opportunity to engage with content outside of
class at their own pace, which is particularly beneficial in
language acquisition, where constant exposure to language
material is critical. In-class activities such as group
discussions, peer feedback, and communicative exercises
allow for authentic language practice in a collaborative
environment.

Studies have shown that the flipped classroom model
increases student motivation in language learning, as it
allows students to take ownership of their learning and
move beyond passive reception of information (Choi &
Lee, 2014) [2:40]. Moreover, it has been found to improve
students’ speaking and listening skills by providing ample
opportunities for interaction during class activities.

Methodology & Empirical Analysis. This research
employs a mixed-methods approach to evaluate the impact
of the flipped classroom model on first-year English
Language department students. The study involves both
quantitative and qualitative data collection methods,
including pre- and post-tests, surveys, interviews, and
classroom observations. The research is experimental in
nature, with a control group (traditional teaching method)
and an experimental group (flipped classroom model).

Participants: The study was conducted with 50
first-year students enrolled in the English Language
department at the institute. The students were divided into
two groups: Experimental Group (Flipped Classroom): 25
students who engaged with pre-class materials (videos,
readings) and participated in interactive class activities.

Control Group (Traditional Teaching): 25 students who
received traditional lecture-based instruction. The
participants were similar in terms of academic background,
language proficiency, and prior exposure to English
language learning.

Data Collection: Pre- and Post-Tests: The students took
a pre-test at the beginning of the semester to assess their
English language skills (vocabulary, grammar, listening,
and speaking). A similar post-test was administered at the
end of the semester to assess the improvement in their
language skills.

Surveys: At the end of the semester, students in both
groups completed surveys to assess their engagement,
satisfaction, and perceptions of the learning experience. The
survey included both Likert-scale questions and open-ended
questions.

Classroom Observations: We conducted classroom
observations in both the flipped classroom and traditional
classroom settings. Observations focused on student
participation, interaction, and engagement during class
activities.

Interviews: A subset of 10 students from each group
participated in semi-structured interviews, providing
qualitative insights into their experiences with the flipped
classroom model and traditional learning methods.

Data Analysis: Quantitative Data Analysis: The
pre- and post-test scores were analyzed using paired t-tests
to determine if there was a statistically significant
difference in language performance between the
experimental and control groups. A comparison was also
made between the two groups regarding the improvement
in language skills.

Qualitative Data Analysis: The survey responses and
interview transcripts were analyzed using thematic analysis
to identify key themes related to student engagement,
motivation, and perceptions of the flipped classroom model.
Classroom observations were also analyzed for patterns of
student participation and interaction.

Results. The analysis of pre- and post-test scores
revealed a significant improvement in language skills for
students in the flipped classroom group. The average score
increase for the experimental group was 20% higher than
that of the control group, suggesting that the flipped
classroom model significantly enhanced language
acquisition. Survey results indicated that 85% of students in
the flipped classroom group felt more engaged in the
learning process compared to students in the traditional
classroom. Students reported that having access to pre-class
materials allowed them to come to class better prepared,
which led to more productive and enjoyable class activities.

In contrast, students in the control group expressed
frustration with the passive nature of traditional lectures,
with 60% of them indicating that they struggled to stay
engaged during class. However, the majority of students in
both groups expressed satisfaction with the course content
and teaching methods. Classroom observations revealed
that students in the flipped classroom group were more
interactive during class, participating in discussions, group
activities, and peer reviews. In contrast, students in the
control group were less likely to engage actively in class
activities, often remaining passive listeners during lectures.
Interviews revealed that students in the flipped classroom
group appreciated the flexibility of the model. Many
students mentioned that they felt more in control of their
learning and that the in-class activities allowed them to
practice language skills in a supportive environment.
However, some students reported initial difficulties in
adjusting to the self-directed learning aspect of the flipped
classroom.

Conclusions. This study provides strong evidence that
the flipped classroom model significantly enhances student
engagement, language acquisition, and academic
performance among first-year students of the English
Language department. The flipped classroom encourages
students to take responsibility for their learning and
provides more opportunities for interactive, student-
centered learning in the classroom. The findings align with
the views of scholars like Bergmann & Sams (2012) and
Strayer (2012), who argue that the flipped classroom model
fosters active learning and better academic outcomes.
However, it is important to acknowledge the challenges
students face in adjusting to this model, particularly
regarding self-paced learning outside of class.
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REZYUME. Maqolada tanigli metodologlarning ilmiy garashlari tomonidan go‘llab-quvvatlangan flipped classroom
(teskari sinf) modeli, uning tamoyillari va amalga oshirish strategiyalari o‘rganiladi. Bundan tashqari, ingliz tili sinfida
yangi yondashuvni amalga oshirishni ko‘rsatadigan amaliy tajriba muhokama gilinadi. Tajriba flipped classroom modeli
ganday qilib talabalarning faolligini oshirishi, faol o‘rganishni rag'batlantirishi va ko‘proq shaxsiylashtirilgan ko‘rsatmalar
berishi mumkinligini ko‘rsatishga xizmat giladi.

PE3IOME. B crathe paccmatpuactcst flipped classroom(«mepeBEpHyThIi Ki1accy») MOJIENb, €¢ MPHHIAITH H CTPATCTHH
BHCApPCHUA, MOAKPCIIJICHHBIC HAYYHBIMH B3IJIIJaMU HU3BCCTHBIX MCTOJUCTOB. KpOMe TOro, o6cy)1<naeTc;1 HpaKTl/l'{GCKl/lﬁ
SKCHEPUMEHT, IEMOHCTPUPYIOIINI BHEAPEHUE HOBOI'O MOIX0/a Ha YPOKE aHIJIMICKOTO A3bIKa. JlaHHBIA SKCIEPUMEHT P HU-
3BaH MPOWLTIOCTpHpOBaTh, kKak flipped classroom moens MOKET MOBBICUTH BOBJIEYEHHOCTh CTY/ICHTOB, CIIOCOOCTBOBATH
aKTHUBHOMY OOYYCHHIO B 00eCIIeTnTh 0oJiee TIepCOHATN3UPOBAHHOE O0yUeHHE.

SUMMARY. The article explores the flipped classroom model, its principles, and implementation strategies, supported
by scholarly views from prominent methodologists. Additionally, a practical experiment is discussed, demonstrating the
implementation of the new approach in the English language classroom. The experiment serves to illustrate how the model
can enhance student engagement, promote active learning, and provide more personalized instruction.

“PORTFOLIO-PAPKA”LARIN JARATIW — FIZIKANI OQITiWDIi JETILISTIRIWDIN
AHMIYETLI METODIKASI
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Kirisiw. Hazirgi dawirde jogart oqiw orinlarin teref - mexanika, molekulyar fizika ham termodinamika
fundamental izertlewler ham intellektual pikirlewshi  tiykarlari, elektr hAm magnetizm, optika, atom ham yadro
maman  qanigelerdi tayarlaw boymsha oqiw-ilimiy fizikasi tiykarlarmna tiyisli tasinikler, atamalar, shamalar
komplekslerge aylandiriw waziypasi kéndelen turipti.  ham olardifi birlikleri, nizamlari, formulalarin biliw, olard:
Kopshilik ilimpazlardin pikirinshe, bul waziypan1 har bir ~ ameliyatda duris qollaniw;

talaba ameliy ham teoriyaliq ilimiy izertlewlerde, ilim - fizikaliq qubilislardi baqlawdi duris rejelestiriw ham

jetiskenliklerin 4meliyatqa engiziwde oqitiwshilar menen  Otkeriw, baqlaw natiyjelerin uliwmalastiiw jumuslarin

birgelikte belsendi qatnasqanda gana sheshiw mumkin. ormlay aliw; N
Adebiyatlarga  sholiw. Mimleketimiz  pedagog - Olshew asbaplarinan duris paydalanip biliw, olardin

ilimpazlarinan B.Mirzaahmedov, M.Djuraev, M.Qurbanov, élShe‘,’V qéte}igin ba’l}'l'aby al}w; ) L
S.Qahharov, P.Jalolova, G.Karlibaeva ham basqalar fizika - 0z betinshe téjiriybe otkerip, onih natiyjelerin sxema,
oqititw  mashqalalari  ham  metodikasi  boynsha grafik, keste, diagramma korinislerinde stwretley aliw,
N.Azizxodjaeva, U.Tolipov, M.Usmonbaeva ham basqalar olardi taliglaw hamJuwmac! shigarw; . i
tarepinen alip barilgan izertlewlerde pedagogikaliq - UH} fizik oyshlllardlfl fizika iliminifi rawajlaniwina
texnologiyalardi qollamw arqali talabalardin déretiwshilik 905981 ull)eslfz ri haqqinda kolzlqa{)asqa e bOI}llW; «debivatl
iskerligin rawajlandiriw mashqalalari 6z sawleleniwin .~ sabaqg, oqiw qotanba, qosimsha aceblyatiar,
tapgan, 1’nterr.1etten paydalanip 6z betinshe bilim aliw ham olardi
Tahqlaw ham natiyjeler. Izertlewimiz natiyjesi ame_hyerlgi‘:rgz)llgglz\;vv,v laboratoriva  iumislarm  ormlaw
uliwma fizikaga tiyisli bilimlerdi iyelew har quylt interaktiv J ’ ya ’

. , \ A doretiwshilik mazmundagi maseleler sheshiw boymsha
texnologiyalardan paydalanganda gana natiyjeli boliwin 1 . - .
korsetpekte konlikpe ham mamanliglarga iye boliw;

L. - har quyli fizikalig keshe, seminar, ushirasiwlar ham
Izertlewimiz barisinda: qary d ’ ’

1 fizik 07 betinshe ¢ iwde bi . konferensiyalarda belsendi gatnasiw;
- ulwma fizikant 0z betinshe uyrentwde biz usinis etip - fizikaliq asbaplar menen islesiw procesinde texnika
atirgan  “Portfolio-papka”larin =~ jaratiwdin ~ mazmumn

qawipsizligi qagtydalarina amel etiw;

talabalarda zarariy teoriyalig hadm dameliy bilimlerdi - uliwma fizikadan algan bilimlerin ameliyatda ormli
tamiyinlewi; gollamiw [3].

- uliwma fizikan1 6z betinshe uyreniwde usinilip atirgan Biz soz etpekshi bolgan “Portfolio-papka”larin uliwma
usitlimiz talabalarda erkin izleniw, belgili bir intellektual  fizika sabaginda jana baplardi baslagan dawirden baslap
jetiskenliklerge umtiliw gabiletin dsiriwge jardem beriwi; gollangan magsetke muwapiq bolip tabiladi. Sebebi bul bap

- har quyll qiymshiligtagi tapsirmalardi orinlawda  juwmaqlangan waqutta talabalarda da o6tilgen temalar
belsendiliktin korinisi, talabalarda 6z betinshe iskerlikti boymsha koplep qiziqlt ilimiy-metodikaliq magliwmatlar
rawajlandiriw kriteriyasi sipatinda qabil etiliwi siyaqlilar  toplanadi. Us1 orinda “Portfolio-papka”larin  jaratiw

aniqlandi [2]. boyinsha misaldi keltirip 6tsek:

Talabalardin fizika tiykarlarin uyreniwi, 6z betinshe “Portfolio” inglizshe s6z bolip, “portfel” yamasa
islew konlikpelerin qaliplestiriwde tomendegi bilim, “portfeller toplami” manisin anlatip, avtobiografiyaliq
konlikpe hAm mamanliglardi iyelewi shart: xarakterge iye hujjetler toplamn bolip esaplanadi. Bul

- fizikaliq qubilislar haqqinda kézqarasqa iye boliw ham  toplam oqitiwsh1 yamasa talabanin shaxsi, iskerliginin
olard1 6z betinshe taliglay aliw; tarleri, erisilgen  jetiskenlikleri haqqinda  tolig



