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Introduction. In an era characterized by globalization
and increased migration, multilingualism has become a
common phenomenon in educational settings worldwide.
Classrooms are increasingly populated by students who
speak multiple languages, each bringing their unique
linguistic resources and cultural experiences. While this
diversity enriches the educational landscape, it also presents
distinct challenges for educators tasked with teaching
English as a second language (ESL). Understanding the
complexities of multilingualism is essential for developing
effective teaching strategies that meet the needs of all
learners.

Multilingual students often face various cognitive and
emotional challenges when learning English. These
challenges arise from differences in language proficiency,
cultural backgrounds, and prior educational experiences.
For instance, a student who speaks Arabic at home may
encounter difficulties with English phonetics and syntax
due to the structural differences between the two languages.
Additionally, students may feel anxious or isolated if they
struggle to communicate effectively in English, which can
hinder their overall academic performance and social
integration. Therefore, it is crucial for educators to adopt a
holistic approach to teaching that considers both linguistic
and emotional factors.

Understanding Multilingualism involves recognizing the
complex interplay of cognitive processes and social interac-
tions that shape how individuals acquire and use multiple
languages.

Multilingualism encompasses a range of cognitive
processes and social interactions that influence how
individuals acquire and use language. Research indicates
that multilingual individuals often have varying degrees of
proficiency in their languages, which can significantly
affect their learning experiences [1]. For example, a student
who is fluent in their native language may find it easier to
grasp certain concepts in English if they can draw parallels
between the two languages. However, if a student has
limited exposure to English outside the classroom, they
may struggle with vocabulary acquisition and comprehen-
sion.

The concept of “language transfer” plays a vital role in
multilingual education. Language transfer occurs when a
learner applies knowledge from their first language to their
second language. This phenomenon can be both positive
and negative; for instance, a student might successfully
transfer grammatical structures from their native language
to English, facilitating understanding. Conversely, negative
transfer can lead to errors and misunderstandings in
language use. Teachers must be aware of these dynamics
and provide tailored support to help students navigate the
complexities of language transfer.

Cognitive factors play a significant role in how
multilingual students acquire new languages, shaping their
ability to process, understand, and integrate English
alongside their existing linguistic knowledge.
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Cognitive factors significantly influence how multilin-
gual students acquire new languages [2]. Distinguishes
between Basic Interpersonal Communicative Skills (BICS)
and Cognitive Academic Language Proficiency (CALP).
BICS refers to the everyday language used in social interac-
tions, while CALP involves the academic language neces-
sary for success in school settings. Multilingual students
often develop BICS more rapidly than CALP, leading to
potential misunderstandings in academic contexts where
advanced language skills are required.

To address this disparity, educators should focus on
creating opportunities for students to engage with academic
language in meaningful contexts. This can involve using
content-based instruction, where language learning is
integrated with subject matter content. For example,
teachers can design lessons that incorporate vocabulary
relevant to science or history while simultaneously teaching
language skills. By embedding language instruction within
academic content, educators can help multilingual students
develop CALP more effectively.

The role of metacognition in language acquisition
cannot be overlooked. Metacognition refers to an individu-
al’s awareness and understanding of their own thought
processes. Encouraging students to reflect on their learning
strategies can empower them to take control of their
language development. Educators can teach metacognitive
strategies such as self-monitoring and goal-setting, which
enable students to assess their progress and adjust their
learning approaches accordingly.

The social and cultural dimensions of multilingual
students play a crucial role in shaping their learning
experiences and outcomes, influencing both their
engagement and success in acquiring English.

The social and cultural backgrounds of multilingual
students significantly impact their learning experiences and
outcomes. According to [8:], culturally relevant pedagogy
fosters student engagement by connecting academic content
to students’ cultural contexts. This approach recognizes that
students’ identities are shaped by their cultural backgrounds
and that these identities should be acknowledged and
valued within the classroom.

Creating an inclusive environment requires teachers to
implement culturally responsive teaching practices that
honor students’ languages and cultures. For instance,
incorporating literature from diverse authors or discussing
historical events from multiple perspectives can help
students see themselves reflected in the curriculum.
Additionally, encouraging students to share their cultural
experiences fosters a sense of belonging and community
within the classroom.

Moreover, peer interactions play a critical role in
language  development for  multilingual learners.
Collaborative learning environments provide opportunities
for students to practice their language skills while working
together on projects or assignments. Group activities
promote communication and social interaction, allowing
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students to use English in authentic contexts. By fostering a
sense of collaboration among students, educators can
enhance language acquisition while also building social
connections.

The importance of family involvement cannot be
understated in supporting multilingual learners. Engaging
families in the educational process helps bridge the gap
between home and school environments. Schools can
organize workshops or informational sessions for parents
that focus on how they can support their children’s
language development at home. Providing resources in
multiple languages can empower families to be active
participants in their children's education.

Effective Teaching Strategies for supporting multilin-
gual students in acquiring English involve implementing
evidence-based approaches that consider their diverse
linguistic backgrounds, fostering an inclusive and engaging
learning environment.

To support multilingual students in acquiring English
effectively, educators can implement several evidence-
based teaching strategies:

Differentiated Instruction: Tailoring lessons to meet the
diverse needs of students enhances engagement and under-
standing. This may involve using visual aids, group work,
and hands-on activities that cater to various learning styles
[10]. For example, teachers might provide graphic organiz-
ers to help students visualize relationships between con-
cepts or use multimedia resources to reinforce vocabulary
learning.

Scaffolding Techniques: Scaffolding involves providing
temporary support structures that help students build on
their existing knowledge while gradually increasing the
complexity of tasks. Techniques such as modeling, think-
aloud, and guided practice can facilitate comprehension
[11]. For instance, during a reading lesson, a teacher might
model how to annotate a text before asking students to
practice the skill independently.

Collaborative Learning: Encouraging peer collaboration
allows multilingual students to practice their language skills
in a supportive environment. Group activities promote
communication and social interaction while providing op-
portunities for authentic language use [7]. Teachers can
structure collaborative tasks that require students to discuss
ideas, solve problems together, or present findings as a
team.

Language Integration Across the Curriculum: Integrat-
ing language instruction across subjects ensures that multi-
lingual students receive consistent support in developing
their English skills while engaging with academic content
[3]. For example, science lessons can include vocabulary
related to scientific processes alongside hands-on experi-
ments that allow students to apply their knowledge practi-
cally.

Use of Technology: Incorporating technology into
language instruction can enhance learning experiences for
multilingual students. Digital tools such as language
learning apps, interactive whiteboards, and online resources
can provide additional support for vocabulary acquisition
and grammar practice. Educators can leverage technology
to create engaging multimedia presentations or virtual
collaborative projects that connect students across different
cultures.

Culturally Relevant Resources: Utilizing culturally
relevant materials not only engages multilingual learners
but also validates their experiences and backgrounds.
Selecting texts that reflect diverse cultures allows students
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to see themselves represented in the curriculum while also
introducing them to new perspectives [4]. This practice
fosters an appreciation for diversity and encourages critical
thinking about cultural issues.

Formative Assessment Practices: Continuous assess-
ment is crucial for understanding student progress and areas
needing improvement. Formative assessments such as
observations, peer feedback, and self-assessments provide
valuable insights into student learning [5]. Furthermore,
incorporating  student reflections on their learning
experiences can help teachers adjust instruction based on
individual needs.

Assessment Considerations Assessment considerations
for multilingual students require careful attention to their
unique linguistic backgrounds, ensuring that evaluation
methods are inclusive and reflect their diverse language
skills.

Assessing multilingual students requires careful consid-
eration of their unique linguistic backgrounds. Traditional
assessment methods may not accurately reflect students’
abilities due to language barriers. Therefore, educators
should employ alternative assessment strategies that focus
on language development rather than solely on content
knowledge [9].

Formative assessments such as observations and peer
feedback can provide insights into students’ progress over
time. Additionally, portfolios showcasing a student’s work
can demonstrate growth in both language proficiency and
academic achievement. By utilizing diverse assessment
methods, educators can create a more comprehensive
understanding of each student’s capabilities.

Another important aspect of assessment is providing
timely feedback that is constructive and specific. Feedback
should be geared towards helping students understand their
strengths and areas for improvement while encouraging
them to take ownership of their learning journey [6].
Moreover, involving students in self-assessment fosters
metacognitive awareness and encourages them to reflect on
their learning processes.

Conclusion. Teaching English to multilingual students
presents both challenges and opportunities for educators.
By understanding the cognitive, social, and cultural factors
influencing language acquisition, teachers can implement
effective strategies that promote language development and
academic success. Creating an inclusive learning environ-
ment that values diversity is essential for fostering positive
outcomes for multilingual learners.

As classrooms continue to grow more diverse, it is
imperative for educators to adapt their teaching practices to
meet the needs of all students. By recognizing the rich
linguistic resources that multilingual learners bring to the
classroom and providing targeted support through
differentiated  instruction,  scaffolding  techniques,
collaborative learning opportunities, technology integration,
culturally relevant resources, and thoughtful assessment
practices, educators can empower these students to thrive
academically while developing their English language
skills.

Ultimately, fostering an environment where multilingual
learners feel wvalued and supported will contribute
significantly to their overall educational experience and
future success. The journey towards becoming proficient in
English is not merely about mastering a new language; it is
about building confidence, fostering connections with
peers, and developing a sense of identity within a multicul-
tural society.
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By embracing the principles of inclusivity and the opportunity to flourish-both linguistically and
understanding the complexities of multilingualism, academically-preparing them for success in an increasingly
educators can create classrooms where every student has interconnected world.
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REZYUME. Ushbu magqola ko‘p tilli talabalarga ingliz tilini o‘rgatish bilan bog‘liq muammolar va strategiyalarni
o‘rganadi, tilni o‘zlashtirishga ta’sir qiluvchi kognitiv, ijtimoiy va madaniy omillarni ta’kidlaydi. U o‘qituvchilarga ushbu
o‘quvchilarning noyob ehtiyojlarini qondiradigan inklyuziv ta’lim muhitini yaratish uchun samarali yondashuvlarni tagdim
etishga qaratilgan. Ko‘p til biladigan talabalarning turli xil tilshunosligini tan olish orqali o‘qituvchilar, ularning til
rivojlanishi va akademik muvaffaqiyatlarini yaxshiroq qo‘llab-quvvatlashlari mumkin.

PE3IOME. B crathe paccMaTpHBarOTCs MPOOJIEMBI U CTPATETHH, CBSI3aHHBIC C IPEHOJaBAHUEM AHIIMHACKOTO S3bIKA
MHOTOA3BbIYHBIM CTYJACHTaM, MOAYCPKHUBAsA KOTHUTHBHBLIC, COLUHAJIBHBIC W KYJIbTYPHBIC (baKTOpI)I, KOTOpPBIC BJIUAIOT Ha
YCBOCHHUEC A3bIKA. HCJ'H) CTaTbu — MPCAOCTABUTH I€aaroram 3(1)(1)6KTI/IBHLIC moaxoapl K CO31aHUIO MHKJTFO3UBHON Cpeabl
06yqu1/m, KOTOpas OTBEYACT YHUKAJIbHBIM HOTp66HOCT}1M OTHUX y4Yallluxcs. HpI/ISHaBaH PA3JINIHBIC A3BIKOBBIC 63KrpaYHJILI
MHOTOA3bIYHBIX CTYACHTOB, YUUTCIISI MOT'YT JIYUHIC MMOAACPIKMBATD UX A3BIKOBOC PA3BUTUC U AKAICMHUYCCKHUC YyCIICXHU.

SUMMARY. This article explores the challenges and strategies involved in teaching English to multilingual students,
emphasizing cognitive, social, and cultural factors that influence language acquisition. It aims to provide educators with
effective approaches to create inclusive learning environments that cater to the unique needs of these learners. By recogniz-
ing the diverse linguistic backgrounds of multilingual students, teachers can better support their language development and
academic success.
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Kupucny. 3aman payaxiaHblybl MEHEH HHCAHJIApJaH ByruHru  KyHH  OKBITBIYIIBUIAPFA  KOHUBLIATYFbIH
©3 aHa THIIMHCH TbICKAPhI 6I/Ip KaHIlIa eT TUJICPUH THﬁKapFLI TajlaruiapJaH 6I/IpI/I AJIABIHFBI TICATEXHOJIOTUAIAPD
YipeHHy Tanam KbUTBIHOAKTA. XO3MPrH H3IeHWyIep Oym  MEHEH TaHBICHIY XOM cabak IPOLECHHAE KOJUIAHBIN yChUIap
JKaFIalapl epTe jkacTaH Oaciiay ©3WHWH yHaMIIbl Toperuie- — APKalbl Gananapibl epKHH IHKHpIEYTe, Ccolneyre yiipe-
pUH Oepun aThIPFaHIIBIFBIH aTan eTejd. busuH enummusje TﬂyﬂfH ubapar. Kelinaru okpuiapsl Oyn Gackbiul o3
YCBI Moceliere yikeH MTHOAp Oepwmam, mer Tiwutepun — HOTHIKECHH Gepmekre. .

OKBITBIY/Ia, OCHPECE MHIJIMC XOM HEMHC THIUIEPHH ByruHru KyHu Xop GUp OKBITBIVINBI ©3 MOHHHMH Ma3-
OKBITHIJIA MYHBAHBIH KETEKIIH VHHBEDCHTETICpH Memen  MYHPIHAH KNIl LB cabaK MpOLECHH/E Xdp KbIIIbI

. WHTEPAKTHB YChULIAPJAH, OWBIHIApAAH MaiifanaHOaKTa.
OuprenukTe XaHa METOANAp THUHKaphIHAa OarmapiaMarnap N LT .
OKBITBIYIIBIHBIH Ya3bIANAChl Xop OHp OKBIYIIBIHBIH IIET
WCJIETI MIBIFBIIIMAKTA.

. THJIMH JKaKChl ©3JIECTUPUYH YIIBIH MISpasTiap KapaTbll
MoMJIEKTUMU3IMH ~ OWJIMMIIEHAUPUY CHCTEMACHIHBIH

N Oepuy, Xop OUp OKBIYIIbIFA 63 MICOSPIUTHH KOPCETUI
6apuiblK OacKpIIUIApBIHAA IIET THIUIEPUH Y3IHKCH3 YHpe-

- N OepuyTe UMKAaHUAT JKaparslyaan ubapart [2:14].
HUYIH [IOIKEMIIECTHPHY OOMBIHIIA KEH KOJEeMIH HCIep Marepuainap xoM  yebumaap. Makamans xaseiy

OMEJITE aChIPLLIMAKTA. GapbichIHIa OMp KaHIIA )KaHa MaTepuaiiap XoM 3aMaHaroi
buz MaKaJlaMbI31a 6aCHaS’IBIH_I KJ1acc OKLISJILHBIHapHHa YCBLIIIaP MEHEH TaHBICHII IIBIKTHIK.
HEeMel| THINHUH TPAMMAaTHKAChIH YHpeTHY /e KaHIai 3ama- CoHpaii-aK OMbBIH XOp/IEMHUHAE OKBITHIYIIBI Oaanapibl

Hareil TeXHOJIOTUsANAp/aH MaiilaaHblyFa 60Ia bl XoM OHbl  IIeT TUIMHIE E€PKHH colneyre, Xop KaHAal peai Karnaii-
cabak OapbICBIHIA Kajlail maianmaHaMbl3, YCBI XaKKBIHAA  JIap[bl MICIIAYTe KAWChl YChULIAP KOPACMHUHIE YHpPETCIH,
AWTBIT OTIIEKITUMEH. yChUTap OOUBIHIIIA W3JICHUYIIEP ANbII OapAbIK.
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