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this error is to be seen as a problem whose saligia de-

chapters. Rather, the lexeme appears as the bagiofu

desideratum. One can assume that the hitherto tdidaaneaning-making, which is also due to the dictiogmriAs

reticence towards this problem results from its plaxity.
This means an additional burden for the teacharse gshey
should have neither the time nor the opportunitguosey
and analyze the state of linguistic research an#éenia
fruitful for their lessons. Instead, they have ® datisfied

is well known, dictionaries do not use the morphee
the lexeme as a unit of order. This can give thgr@ssion
that they are the only meaningful units, misintetimg the
relevance of the morphology. As a result, the egjmmof
the vocabulary, e.g. through prefixation, is treate

with the explanations and exercises available ie thexternally and unsystematically in teaching practic

textbooks and relevant reference works and hopethiga
learners will acquire this linguistic
structure sufficiently.

As a form of derivation, the prefix belongs to fiedd
of morphology. It is therefore necessary for ancadée
reflection to first examine the scientific basisthis area.
The best-known scientific descriptions are preskebiow
and then assessed for their didactic suitabilityisTarea is
of considerable relevance for learners of GermataBse

First, after starting with substantive or adjeetbased
prefixes, it seems intellectual to introduce thosth a verb
base that also have semantic continuity. Namelg th
learners start from the assumption that prefixee ar
connected with the respective base word in terms of
meaning. It is therefore methodologically easierdial
with the semantic modification caused by the préfithe
classroom. First of all, following this, a treatrhexf those
deverbal prefix verbs that show semantic discoitynie.g.

the active and passive mastery of “forms, shape$ asearch vs. try) is necessary. Furthermore, it ces®ary in
structures” can be understood as mastery of then@er class to use a system that is as easy as possilaebasis
language personally. This mastery includes in paldr the and that is suitable for the associated language Tke

ability to understand and apply the principles ar@an

morpho-syntactic criterion of separability or inaegbility

word formation. This shows that morphology can lfe @lays the main role here, because this is wherd Brosrs

great use: With its concepts and analyses, it desvia set
of tools with which the formation of prefix verbsrc be
made transparent for teachers and thus easieac¢b.t&his
also applies to learners, with restrictions. Wheespnted
with workable morphological models, they acquire

are to be expected, both for reception and for webadn.
This means that only the categorization accordmghe
basis and the (non) separability emerge as diddigtic
important criteria. The separability refers to tell-known
dact in German that certain verb suffixes are disicmous

cognitive schema that enables them to see thectstes” (arrived, to arrive, arrives...). This morphosymiac
of prefixed verbs and use them in their own languagoeculiarity is a potential additional source of oerrfor
reception and production. In addition, in the lamge learners who generalize the separability and, famele,
acquisition process that has been expanded imtdys the metaphorically refer to subordinate clauses:” I'appy if
foundations can be laid for later specialist distass in the he invites me. This must be given special constaeran

linguistic seminars. Of course, if such an appro&cho
truly support the language acquisition
comprehensively, it must include not only prefixeerbs
but also other word-formation processes (deterrvieatnd
copulative compounds, derivative nouns, adjectiaesl
adverbs with prefixes and suffixes).

The basis of foreign language learning is to ustdad

process

DAF lessons”.

The so-called types of action are essential for
understanding the meaning of the prefix verbs.slnot
necessary for the learners to learn the relevastinieal
terms, as this would probably overwhelm them. ket,fthe
teachers should have a solid knowledge of the xméfi
verbs in order to be able to prepare their lessamghe

and produce the meanings of the language apprelyriat basis of them. Helbig&Buscha [5:143] and the Duden

For this, the learners would basically have to gaire the
morphemes along with their functions, without theséng
clearly conveyed in textbooks or in lessons in smga

grammar [7:197] are the only grammars that list and
completely define the same types of actions.
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REZYUME. Ushbu magolada prefiksli fe’llar turli nugtai nadan ko'rib chigiladi, nemis tilidagi murakkab tusthga
misol sifatida foydalanish mumkin gaplar oxirid&gladigan fe’llar bilan prefikslar qullanilishi hata suz yuritiladi.

PE3IOME. B nanHO# cTaThe peduKCaNIbHBIE TIarojibl pacCCMAaTPUBAIOTCS C Pa3HBIX TOYEK 3pPEHMsI, a yHoTpeOIeHue
Hpe(l)I/IKCOB C rjjarojlaMu B KOHIIC npeanomeﬂnﬁ MOJKET OBITH UCIIOJIB30BAHO KaK npumep CJIOKHOH CTPYKTYPbI HEMCLIKOT'O

SA3bIKa.

SUMMARY. In this article, prefixed verbs are consideredrfrdifferent points of view, and the use of prefixesh
verbs at the end of sentences can be used as laplexaf the complex structure of the German languag

KISHIK MAKTAB YOSHIDAGI O"QUVCHILARGA ZAMONAVIY
EKOLOGIK TA'LIM-TARBIYA BERISH MAZMUNI
M.J.Allayarov— o’qituvchi
Ajiniyoz nomidagi Nukus davlat pedagogika instituti
Tayanch so‘zlar:tabiat, ta'lim, atrof-muhit, o'quvchi, pedagogikkolegik ta'lim, maktab.
KuroueBble ciioBa: mpupoja, o0pa3oBaHne, OKpyKaromas cpena, YIeHHUK, TMeIaroruka, 3KoJIorHIeckoe o0pasoBaHue,

1IKOJIA.

Key words: nature, education, environment, student, pedagagyironmental education, homeland, school

Bugungi kunda yangi pedagogik texnologiya asosidaa tarbiyalashning yo nalishlari, muammolari, eclairimi

ta’lim-tarbiya jarayoniga yondashish o’qitish, fiaatirish
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mazmuni, o’quv rejasi, darsliklar asosida o quayanini 16-17-sahifalarda tabiat manzaralari tasvirlangan.
loyihalashtirishga ham yangicha yondashishni tdsttish Tabiat go’ynida futbol o’ynayotgan bolalar, tog nyo
zaruriyati tug’ilmoqda. Shuning uchun Qoraqalpodpag’rida qo’y-qozilarni bogib yurgan otaxon hamda
maktablarida boshlang’ich sinf o’quvchilariga elgifo hayvonlarining rasmi juda go'zal va rang-barangbqil
ta’lim-tarbiya berishni yangi pedagogik texnologasosida tasvirlangan. Kitobning 18-19-betlarida ham tabiat
o gish darsilarida amalga oshirish magsadga mugifiq manzarasi, er haydayotgan traktor, traktor atrofithib
O’zbekiston Respublikasi  birinchi Prezidentiyurgan qushlar, olisdagi tog'lar, moviy osmon tdawigan.
I.A.Karimov farzandlarimiz ta’lim-tarbiyasiga alald Mazkur sahifalardagi mavzularni o‘tish davomida
e'tibor garatib, quyidagilarni ta'kidlaydi: «Mamktimiz o quvchilarga bizni o'rab turgan go'zal tabiatnraas,
istigboli yosh avlodimiz qanday tarbiya topishigmnday daraxt va gullar ekish hamda uy hayvonlarini paslar
ma'naviy fazilatlar egasi bo’lib voyaga etishigagilish kerakligi hagida tushuntirish kerak.
farzandlarimizning hayotda nechog’li faol munosébat 24-25-sahifalardagi rasmlar orgali  o’quvchilarni
bo'lishiga, ganday oliy magsadlarga xizmat qilishigqushlarga mehribon qilib tarbiyalash, ular ham ijonl
bog'lik ekanini hamisha yodda tutishimiz kerak».uShtabiatning bir bo’lagi ekanligi hagida tushuncharidie
sababli ham birinchi navbatda ta’lim mazmuni vaue'q magsadga muvofigdir.
materiallari tarkibini kengaytirish, shu asosda legk Kitobning 36-37-sahifalarida go'zal dengiz, kattaria,
ta’lim-tarbiyani chuqurlashtirish lozim. Bunda ngdé uning atrofida uchib yurgan qushlar tasvirlangarazkur
bilim, ko'nikma va malakalar, balki umuminsoniysahifalarda berilgan mavzuni o'tish bilan bir gdeor
madaniyatni tashkil giluvchi ijodiy faoliyat tajrsi, o quvchilarga Orol dengizi nima uchun quriyotganlig
tevarak atrofga munosabatlarini ham kiritish naaardhagida tushunchalar berib, o quvchilarning ekologik
tutilishi kerak. Boshlang’ich sinf o quvchilarinirtgvarak bilimlarini oshirish zarur.
atrofga ijobiy munosabatini shakllantirish jarayiamio gish 40-41-sahifalarda o°quvchilarga er hagida, erdan
darsligi va o’qituvchi mehnati alohida ahamiyattkasadi. ganchadan-qancha noz-ne'matlar etishtirilishi  heaqid
Aynigsa, darslik va o’quv qo’llanmalarida fanlarskgan tushuncha berish orgali ularning ekologiyaga oladhbarini
yakuniy natijalar yaxlit holda aks etadi. Bu esaingn oshirish mumkin.
amaliyotdagi ta'sirining xarakterini tashxis qilistizga 55-sahifada ham tabiat manzaralari tasvirlangatitho®
imkon beradi. Boshlang’ich sinflarda o’quvchilaaish o'quvchilarga atrof-muhit, uni asrab-avaylash hagid
darslarida ekologik ta’lim-tarbiya berish ishlarsoaiy hikoyalar dars jarayonida o°qib berilishi kerak.
o'rinni egallashi lozim. Lekin ushbu talabga qaradam, Aynigsa, darslikning 81-sahifasida «Tug ilgan ene si
boshlang’ich sinf o°gish darsliklarida berilgan hgit hamda 82-sahifada «Nukus» mavzusi berilgan bolilar
hikoyalar, qo’shiglarda ekologik mazmundagi matel@rli o quvchilarning ekologiyaga oid bilimlarini oshinda katta
darajada bayon etilmagan. Darslik mualliflari elglo ahamiyatga ega.
tushunchalarni  singdirishga  yo naltirilgan o'quv  B.Qutlimuratov, N.Tajenovlarning muallifligidagi dinf
materiallariga juda kam o'rin ajratganlar. Natijada qish darsligi A.Temur bog'iga bag'ishlangan egio
boshlang’ich sinf o’qgituvchilari o’gish darslaridiologik ta'lim-tarbiyaviy qo'shiq bilan boshlanadi [2,76]-sinf
ta'lim-tarbiyani kuchaytirish uchun zarur bo'lgaretodik  O°gish darsida O'zbekiston Respublikasining ramziy
tavsiyalar, ko'llanmalarga juda ham muhtojdir. .. belgilari davlat bayrog'i, gimni matni, gerbiningstiri
__Shuning uchun ham biz tadgigot ishimizda boshlamg'i yasmiylashtirilgan kunlari har bir 0’ quvchi uchuimganishi
sinf o'gish darslarida o quvchilarga ekologik biliNa 757" ho'lgan holatlar hisoblanadi. Bu ramzlar shgi
tarbiya Iber|shn|nkg %¥rlnaqlgalz?]rllnl ogh;]shge}hagaqndlké darsligining dastlabki sahifasidagi Qoragalpogiisto
Qoraqalpoq maktablarida boshlang ich sinf o'quaiug  poqqihlikasi daviat belgisini ifodalaydigan bayramrb,

ga%srh ids?]rlglfr'?nzv?ﬁgOgékostﬁlrgr%qicbheri?n%a gﬂ?g'éf'rvamadhiyadan boshlanadi. Qoragalpog’iston Respublikas

i S 1A AN o .~ . "“davlat bayrog’ida ifodalangan paxta, bug'doy, ghyos
;:8()%';3; kg%riih[kll]a”m tahlil qilish - natjasida - qupgi tasvirlari Qoraqalpog’iston hududidagi o’simlik gosini

1-sinf Alifoe  darsligi «1-sentyabr O'zbekistontushuntirishda katta ahamiyatga egadir. .
Mustaqilligi kuni» mavzusi bilan boshlanadi [1]. Bikda O quvchilami «A.Temur bogimizda» nomli qgoshiq
O'zbekiston va Qoragalpog'iston Respublikalarinin@"an tanishtirish _Jarayomq;;l ularni tabiatni sévisatrof-
Davlat bayroglari, Amir Temur bobomiz haykali vaingg Muhitga mehr-ogibatli bo'lish ruhida tarbiyalashjybk
orgasida ~ go zal tabiat manzarasi hamda Toshkeg@hibgiron hagidagi hagigatlarni oddiy sozlar bila
shahrining ~ osmono’par imoratlari  juda  chiroylitushuntirish magsadga muvofiqdir [3,55].

tasvirlangan. 1-sinf o quvchilariga birinchi dansgi Bu yoshdagi o'quvchilarga tabiat fasllarini o'rghti
o'zidayoq tabiat hagida tushunchalar berish magsadgsosida ekologik ta'lim-tarbiya berish ham muhim
muvofiqgdir. ahamiyatga ega. Masalan, 1-sinfda «Qish» mavzasiish

Kitobning 3-betida Nukus shahri markazida joylashgaorqali o’quvchilarga gish mavsumi hagida kengroq
Berdag haykali va uning atrofidagi daraxtzorlatushunchalar berish imkoniyati tug'iladi [3,78]. r&la
tasvirlangan. ) ) o’quvchi ongida gishda ganday o zgarishlar bo?akigan

Kitobning ~ 4-5-betlarida maktab va sinf Xonasifikr-mulohazalar hosil qilish katta ahamiyatga eigad
tasvirlangan. Maktab va sinf honasi toza va 0zod@ quvchi bola gish mavsumi, uning 0'ziga xos Xugatini
0"quvchilar ham maktab formasida ozoda kiyingarBar-  gay  darajada tasavwur gila olishini aniglash muhim
betlarda ham o quvchilarning ertalab turib badamiya, ahamiyatga ega.
nonushta gilishlari, so"ngra maktabga borishlaektabdan 1-sinf  o'gish darsligidagi she'rlarda o°quvchilarga
qaytib 0z xonasini tozalashi, toza havoga chigymashi, ¢ oiogik ta'lim—tarbiya berishga xizmat giladigakrfarni
televizor ko'rishi, uxlashdan oldin dush qabul siili ko'plab uchratish mumkin. Shu bilan bir gatorda bu

tasvirlangan. Yugqorida berilgan rasmlarni tushustir oshdaai o quvchilar sevib o givdioan ertaklar a
jarayonida o’qgituvchi o quvchilarni ozodalik, kuartibiga %am uI%\rgaq ekologik ta’lim qbgz/risghda keng fé?/]ggtljbnis

rioya qilish, intizomli bo’lishga o'rgatishi lozim. - - ;
Kitobning 8-betida katta Qoraqalpog oilasining rasmm;\'j]zﬂgi'd'!;saeﬁgkﬁ'%ﬁég}ugm\én'gl?sﬁmlzh ?neuhn?%% %:%bo»
tasvirlangan. O gituvchi mazkur rasm orqali o quizsiga Ertakda o0z mehnati bilan atrof-muhitni gullatgan,

oiladagi tartib, dasturxon atrofida o'tirish va iaiztutish, izqimizni boyitgan, erni qadrlab kelgan ag|li Demgbobo
uyni ozoda va ftartibli saglash, kattalarga hurma{b‘g‘risida fikr yur’itiladi. Uning bor yo'g’i ozga eri
kichiklarga izzat kabi xislatlarni singdirishi kéca bo'lib, unda gishi-u yoz tinmasdan mehnat gilacéhon
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boboning tinimsiz mehnati, erni bilish xususiyati yurtga tillaga ham ega bo’lganligini o quvchilarga ibratlitg
tanitadi. Hatto uning erni parvarish qilish to'gidagi ko'rsatish magsadga muvofigdir.
gobiliyati podshohga ham etib boradi. Podshoh Dahqo X.Saparov muallifligidagi «Buzog'im» va «Og quyon»

boboni chagirtirib: kabi go'shiglarda 1-sinf o quvchilariga o°qish datisla
-Qani, aytchi, dunyoda nima barakalideb so‘rabdi. ekologik ta'lim-tarbiya berishda quyon, buzoq kabi
Dehgon bobo: hayvonlarga ham ta’rif beriladi [5].
-Dunyoda urug’ barakalidir -deb javob beradi. O’qish darslarida ekologik tushunchalarni darsdan
-Qanaga uru@ darsga boyitib borish, unda oldingi darsda aytilfjeriarni

-Bahorda erga tushgan bir dona bug'doy urugi, §02d<eying[lariQa to’Idirish, kengaytirish talab etiladlasalan,
bir sigm bug'doy, bir dona chigit, bir galvir paxt <Nonni e-=zozlaylik» [6] mavzusidagi dars jarayonida
jug'orining bir donasi ming dona bo'ladi. Menimcha?d doy urugiidan ungan nonning qadri haqida fikr

. N ritiladi. O’quvchilarga non tirikchilik manbai,nson
g:%?gaeh%%%dggbgoshqa barakali narsa bo’imasa ker rining tayanchi, dasturxon ko'rkidir, degan fémii

Podshoh aglli Dehgonning o'rinli javobidan ko‘ninObraZ” tarzda etkazish samarali natijalar berd&irinchi

N L : : o . 2sinf o'quvchilariga dars jarayonida kundalik ist@m
té)hlﬁr?é;?)gﬁahoonl gggg_o n tilla olib kelib beristouyuradi. - Giinadigan nonning gadr-gimmatini oshirish uchuni u

A0 . o .. tayyorlash kabi mehnat jarayonini oddiy ko'rgazmali
-Menga o’'n tillang kerak emas, uning o'rniga balgr : - -
urug'lik bug'doy ber deb, iltimos giibdi. Bu javob qurollar bilan tushuntirish magsadga muvofigdirriBhi

> ; — sinf o quvchilari nonning ganday bo’lishini bilaati] lekin
el o iy iy Uarning " barchasi ham bug doy "nenining tayyoranist
va 0'n tilla berib siylabdi [4]. jarayoni, unga sarflanadigan mehnatni bilmaydi.

Bu ertakni o’quvchilarga oddiy tilda, obrazli qilib O-quvchilarning  atrof-muhitga . bo'lgan  ongli

! Gev . batini rivojlantirish va dars jarayonida eigik
etkazishda urug’likning dunyoda tilladan ham ustu unosa e ;
ekanligi tushuntirib beriladi. H?(rlarlnl kengaytirish uchun Sh.Atamuradovaning aiiy

Agli  Dehgon erga bolgan  hurmat-izzat go'shig’idan foydalanish ham o'z samarasini beradi.

> Lo . . Birinchi sinf o quvchilari bu she’rni o'qib yod skhi
mehnatsevarligi, erdan olinadigan hosillarni gadrlay : : ; ; ; cimli
bilish hislatlari bilan podshohning ham ko'nglini jarayonida tabiat hodisalari, —undagi o 'simlik va

to'ldiradi. Dehgon podshoh in‘om etgan o'n tilladan boyliklarning  gadr-gimmatiga  etish ko nikmalari

. AN . 2 “agi  Mvojlanadi. o _ .
bg ng?r?i:laéjkﬁ!lgilaig S(Ievr:;glrigeggzlilériﬁ?isl?alo?fég (l;lgi.radl Shunday qilib, o quvchilarning ekologik tushunchiala

1-sinf o’quvchilariga ushbu jarayonni tushuntiriahd “Dehqon bobo” hagidagi ertak, “Nonni qadrlash” fepi

iatni e’ i i lar, qo’shiglar S.Salievning “El rizgi” mavatihi
tabiatni ezozlaydigan har ganday inson hamma erdiave ; : )
hurmatga sazovor bo'lishiga o'quvchilarni ishostiri ish jarayonida yanada kengayadi va mustahkardiana

ularda ona zaminga , uning boyliklari, saxovatigahabbat elilarr:ﬁqil g{g;élrj]s't%?agggnbgglggx urgr? Ii, goggldnig;%

uyg otish lozim. Dehgon bobo o°zining mirishkorligi usul bﬁan tushuntiriladi 9 ongig v

tufayli boyigani, ya'ni bir g alvir bug'doy bilanirga o™n '
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REZYUME: Ushbu ilmiy maqola yaxshi usullardan foydalangafdagoshlarni ekologik tarbiyalashning tizimli teddogiyalarini
takomillashtirishga garatilgan. Shu bilan birgajitish texnologiyalari alohida ishlab chigilgan yashlarga ekologik ta'lim berishda
ulardan foydalanish usullari ko'rsatilgan.

PE3IOME: J[lannas nHayuHasi CTaThs HampaBlieHa Ha COBEPIICHCTBOBAHHWE CHCTEMATHYCCKHUX TEXHOJIOTHH HKOJIOTHYECKOTO
MIPOCBCHICHUA MOJIOACKHU C ITIOMOLIBIO XOPOIINX METO/IOB. HpI/I 9TOM OTACIIBHO pa3pa60TaHbI 06yqa}0m1/10 TEXHOJIOTMU U IMOKa3aHbI ITyTH
HUX HCIIOJIb30BAHUA B DKOJIOTHYCCKOM IIPOCBEIICHUHU MOJIOACKH.

SUMMARY: This scientific article seeks to increase the syat& technologies of environmental education ofing people
through proper methods. Moreover, teaching teclgiedohave been developed separately and ways tahase in environmental
education of young people are shown.

OBPA3OBAHHUE B OBJIACTH HHOCTPAHHBIX SI3bIKOB B PECITYBJIUKE Y3BEKHCTAH:
AKTYAJIBHBIE MTPOBJIEMbI U COBPEMEHHBIE TEHJIEHIINN
JI.T.AXMe0Ba — 00KmMOp neoazocutecKkux Hayk, npogpeccop
V3bexckuii eocyoapcmeennviili ynusepcumem Mupoeuix s1361K08
Tasinu cy3aap:. 4eT THUId, MyaMMO, TPEHI, KYI MaJaHUSATIA TabJIUM, Ky THWUIMINK, KYyI TAIIA MYXAT, paKaMIIA
TEXHOJIOTHUsIIAP.
KioueBble cJIOBa: WHOCTPAHHBIA S3BIK, MpoOJieMa, TEHICHIWS, MOJUKYIbTYpHOE oOpa3oBaHWe, TUTIOPATUHTBH3M,
MYJIbTUIIMHTBAIIbHAS cpefia, U(POBBIC TEXHOJIOTHH.
Key words: foreign language, problem, trend, multicultural eation, pluralingualism, multilingual environment,
digital technologies.
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