o'rnini o'zgartirmagan holda, nuqtalar (x1, yl) va (x2, y2)
sifatida belgilangan.

circle() - berilgan radius boyicha aylana chizish.

Bu funktsiya belgilangan rang bo'yicha aylananing
X,y markaziy koordinatasini va radiusini aniqlab aylana
chizadi.

ellipse() - bu funktsiya belgilangan rang bo'yicha
markazi X va y nuqtalarda bo'lgan, yoyining boshlang'ich
va tugash nuqtasiga ega, x o'qi bo'yicha radiusi, y o'qi
bo'yicha radiusiga ega ellips chizadi. Agarda stangle teng
bo'lsa 0 ga va endangle teng bo'lsa 360 demak to'liq ellips
chizish mumkin.

Quyida aylana va yoylarning harakatlanishini
ko'rsatuvchi dasturni keltiramiz:
#include<graphics.h>

#include<conio.h>
#include<dos.h>
main()

{

int gd = DETECT, gm, x, y, color, angle = 0;
struct arccoordstype a, b;

initgraph(&gd, &gm, "C:\TC\BGI");
delay(2000);

while(angle<=360)

setcolor(BLACK);
arc(getmaxx()/2,getmaxy()/2,angle,angle+2,100);
setcolor(RED);
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Dastur natijasida ekranda quyidagi ko rinish paydo

bo'ladi

Ma'lumki har qanday obekt bir nechta sodda

geometrik obektlar majmuasidan iborat. Masalan
quyidagi figurani olaylik . Bu figura sodda ge-
ometrik shakllardan, ya'ni aylana, to'rtburchak va

uchburchaklardan
tuzilgan.
Bu figurani
chizish dasturini
keltiramiz:

#in-
clude<graphics.h>
#include<conio.h>

main()

int gd = DE-
TECT,gm;
initgraph(&gd,
&gm, "CA\TC\BGI");
Initwin-
dow(1000,800);
bar(0,0,1000,800);

getarccoords(&a); setcolor(BLACK);
circlel(a. E<start,a. y)start,ZS); rectan- ’
setcolor(BLACK); )
arc(getmaxx()/2,getmaxy()/2,angle,angle+2,150); . gle(100,300,300,500);
getarccoords(&a); qlrcle(ZOO, 500, 100);
setcolor(GREEN); line(100,300,200,150);
circle(a.xstart,a.ystart,25); line(300,300,200,150);
angle = angle+5; getch();
delay(50); closegraph();
} return 0;
getch(); y
closegraph();
return 0;
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REZYUME

Magqolada grafik ma'lumotlar bilan ishlashda C++ dasturlash tilining imkoniyatlaridan foydalanish metodikasi ko'rib chiqilgan.
C++ dasturlash tilida grafiklar chizishda funktsiyalardan foydalaniladi, bu funktsiyalar haqida ushbu maqolada misollar yordamida
tushuntirib o'tilgan. Funktsiyalarni amaliy qo'llash esa asosan ikkita dastur orqali yoritib berilgan.

PE3IOME

B cTaThe paccMaTpHBaeTCsl METOMKA MCIIOIb30BaHMs BOSMOXKHOCTEH s13bIKa porpamMMupoBanys C++ B paboTe ¢ rpadguuaeckoit
uadpopmarmeil. IIpu pabore ¢ rpadudeckoit nupopmanueit C++ ucnons3yroTes GyHKIMY, IPUMEPBI KOTOPbIE PACCMOTPEHBI B 3TON
pabote. IlpakTnyeckoe npuMeHeHHe HYHKIMU NPOUILTIOCTPUPOBAHO € HOMOLIBIO IBYX HPOrPaMM.

SUMMARY

The article is devoted to the study of the technique of using of possibilities of a programming language C++ in the work with the
graphic information. The functions to drawing graphics in programming language C++ are used. The application of this functions
was explained with the two programs.
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er learners, adolescents, and adults. They easily get
bored, losing interest after ten minutes or so. Their world
is still full of enjoyable activities. If English is taught

English for the primary school learners is not an easy
task since it requires a lot of creativity. According to
Harmer [4:370], young learners learn differently from old-
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interestingly, it will motivate them to learn it better. Ac-
cording to child psychology, children’s language ability is
developed through practical application; thus, the acquisi-
tion of language should be natural and direct. For example,
teachers make the learners keep learning through teacher’s
explanation of new words or grammar. In fact, this method
is not effective because learners will easily forget the
words and the material if they learn different topics.
Harmer says that some learners forget the material easily
because they are not active during learning process or in-
volved in learning process directly [4:84], there are no
good atmosphere and environment of learning process in
the class if there is no interaction or response between
learners and teacher. If learners just sit in their chairs and
listen to teacher’s explanation it will make learners bored
and they will not enjoy the learning process.

Total Physical Response (TPR) is a language teaching
method that was developed by James Asher, a professor of
psychology at Jose State University, California, in 1977
[4:375]. This method is built on coordination of speech
and action; it attempts to teach language through physical
activity.

In TPR classroom, learners respond to commands that
require physical movement. Three important hypotheses
lying behind this method are: the bio-program, brain lat-
eralization, reduction of stress.

Before applying the TPR method for teaching a for-
eign language, a teacher should understand its principles
well so he will be able to use it properly in the teaching
learning process. The principles of TPR are as follows:
meaning in the target language can often be conveyed
through action; memory is activated through learners’ re-
sponse; the target language should be presented in chunks,
not just word by word; the learners understanding of the
target language should be developed before speaking;
learners can initially learn one part of the language rapidly
by moving their bodies; the imperative is powerful linguis-
tic device through which the teacher can direct learners’
behavior. Learners can learn through observing actions as
well as by performing the action themselves; feeling of
success and low anxiety facilitate learning; learners should
not be made to memorize fixed routines; correction should
be carried out in an unobtrusive manner. Learners must not
develop flexibility in understanding a novel combination
of target language chunks; they need to understand more
than the exact sentences used in training; language learn-
ing is more effective when it is fun; spoken language
should be emphasized over written language; learners will
begin to speak when they are ready; learners are expected
to make errors when they first begin speaking; work on the
fine details of the language should be postponed until
learners have become somewhat proficient or less,

Concerning children’s characteristics, a teacher needs
to make teaching be more interesting and motivates chil-
dren to learning effectively. The primary school learners
still need a specific guide from teacher and people around
them in order to follow the lesson well. Youngers are natu-
rally very interested in learning English as a new subject
and learn it through the Total Physical Response method
highly encourages them in this course. Therefore we are
going to discuss what teachers and learners’ roles are in
order to succeed good teaching results. However, the
learners and the teacher play different roles in TPR they
have the primary roles of listeners and performers. They
listen attentively and respond physically to commands
given by the teacher. Learners are also expected to recog-
nize and respond to new combinations of previously taught
items. They are required to produce new combinations of
their own. Being encouraged by the teacher learners can
monitor and evaluate their own progress. They are encour-
aged to speak when they feel ready to speak-that is, when
a sufficient basis in the language has been internalized, the
learners are imitators of the teachers nonverbal model
[6:189]. There will be a role reversal with individual
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learners directing the teacher and the other learners. So
TPR is considered as one of the most influential methods
in learners’ monitoring and evaluating their own pro-
gress. In the first stage of TPR training, learners should
mainly listen to teacher’s commands in silence and watch
him or her performing the action. In the next stage pupils
respond to the commands with physical action, still keep-
ing in silence, which builds up learner’s confidence for
later correct pronunciation. At first they respond to
commands as a group, later individually. When learners
become familiar with commands and feel ready to talk,
they can overtake the teacher’s role and instruct other
learners with their own commands. However, this stage
usually comes a bit later as learners confidence in under-
standing develops through the silent period the teaching
learning process using TPR method; teacher plays an
active and direct role. According to Larsen and Freeman
"teacher is the director of all learners’ behaviors"
[6:189]. Asher as quoted by Richard and Rodgers states
that "The teacher plays an active and direct role in Total
Physical Response" [9:270]. It means that the teacher is
the one who decides what to teach, who models and pre-
sents the new material, and who selects supporting mate-
rials for classroom use. Teacher is encouraged to be well
prepared and well organized so that the lesson flows
smoothly and predictable. It is the important factor in
teaching and learning process. He has a great responsibil-
ity to transfer his knowledge and skill to the learners, to
guide them in developing their mind, and to educate
them on how to absorb, to analyze, and to expand their
individual knowledge and skills. Elementary school
English teachers’ characteristics are: encourage learners
to read in English (stories, comics, reading games); en-
courage them to work meaning out for themselves; ex-
plain differences of the language; from the learners’ na-
tive tongue use a wider range of language input as their
model for language use; encourage creative writing and
help them to experiment with the language. According to
the statements above, it is important for the primary
school English teacher to be more creative in teaching,
for example by using some interesting media and meth-
od. Therefore, the learners will enjoy the lesson more
sum everything up.

TPR is a very effective teaching method because can
be adapted for all kinds of teaching situations; teacher
just needs to use his/her imagination. Using TPR it is a
lot of fun. Learners enjoy it and it can be a real stirrer in
the class. It raises the pace and the mood. This method is
very memorable. It really helps learners to remember
phrases or words. TPR can be used in large or small clas-
ses. It doesn't really matter how many learners teacher
has as long as teacher is prepared to take the lead, the
learners will follow. The physical actions get across the
meaning effectively so that all the learners are able to
understand and use the target language. It doesn't require
a lot of preparation or materials i.e. the learners are not
overloaded, this fact also avoids being bored. As long as
teacher is clear what he/she want to practice (a rehearsal
beforehand can help), it won't take a lot of time to get
ready. TPR is very effective with teenagers and young
learners as it involves both left and right-brained learning
[2:234]. The focus for the first weeks is on listening and
moving in response to what the teacher says. There is
heavy emphasis on listening comprehension, because the
larger your listening comprehension vocabulary is, the
larger your speaking vocabulary will become. The envi-
ronment is one in which things happen and is talked
about. It is also an environment which is purposely kept
very free of stress, because we know that language is not
acquired under stressful circumstances. Lots of language
is learned in happy circumstances, especially while
you're having fun. TPR instruction is highly creative, for
both the teacher and the learners. The teacher must de-
sign activities that the learning brain perceives as real




and interesting. Within these real experiences, learners are
free to generate all kinds of expressions using the language
they're studying, and to lead instruction in unique direc-
tions.

This method is very effective and does not require a
lot of preparation and materials. However this method can
be embarrassing for some learners and if used a lot it
would become repetitive. Thus, TPR activities are interest-
ing, challenging and motivating, and almost all the learn-
ers enjoy them. The use of TPR shows us funny way of
teaching and learning English.

Our article has shown that teachers know that children
are interested to learn by doing or being actively involved
in the learning process. Teachers state that motivation and
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interest occurs through physical activities which are fun,
interesting and memorable. In order to stimulate chil-
dren’s motivation teachers chose activities considering
child’s cognitive development and children would be
taught differently various approaches having been cho-
sen. Second and third class children have more physical
activities which include lots of games appropriate tasks
for this age group. Older children may perceive some
activities as childish and beside physical activities need
more complex tasks which require thinking. So TPR
method requires teachers to be more active, share the
feelings and interests of learners in every minute, en-
couraging them in friendly terms, especially, when they
make errors, as whispering them “Errors teach”.
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PE3IOME

Makona VHIIIN3 THIMHA YKUTHIIAA XapaKaTiid TOMINPUKIApHA KYIUTall, YIapHUHT OOCKHYWIapH, KyJUIall YyCyJuIapH, YKATYBYU
Ba YKYBUM PONM XaKuJIa, XapakaTid TONIIMpPUKIApAaH (oHTaaHUIA YKUTYBUMHUHT OBO3HM, MMO-HIIIOPACH, XapaKaTH, XOHa
KHX03/1apH Ba OOIIKa KYpra3Maiu Kypoiiap MyXUM poil YHHAIIM XaKua MabIyMOTIap OepuiraH.

PE3IOME

Cratbs TOCBAIACTCA HMCIIOJIB30BAHUIO METO/a (1)I/I3H‘-IGCKI/IX yl'[pa)KHeHPII’I B 06yquI/H/I aHFJ’IHﬁCKOMy SA3BIKY B cpez[Heﬁ IIKOJIE.
PaCCManI/IBaIOTCﬂ Pa3HbIC BU/bI TPR TexHOMOTMM 1 METOAbI UX UCIIOJI30BAaHM, a TAK)KE POJIN YUUTEIIA U yHallluXCs. Ba)KHyl-O POJib
B ucnonb3oBanuu TPR Hrparor rojioc yaureist, I[eﬁCTBHH, JKECTBI M 00BEKTHI KJIaCCHOU KOMHATBI, 3BYKU U BU3YyaJIbHbIC MaTCpUaJIbI.

SUMMARY

The article deals with the study of using the method. Total Physical Response in teaching English in secondary school. There are
considered different types of TPR technology, methods of their use and roles of the teacher and pupils. An important role in using
TPR play the teacher’s voice, actions, gestures and objects of the classroom, sound and visual materials.

TAPUMX TIOHUH OIQ)ITLIS"}IA KOPT'U3BEJNJIMK METOJABIHAH
MNAUJAJIAHBIY MOCEJIEJEPU
(Cyypetiney keprusoeJJUIUTH MbICAJIBIHAA)
P.BayeTamHOB - mapuiix utumiepunuy KaHouoamaol, OOYeHm
T.I'aHueB - yxeH oKbimuvlyULbl
Kapaxannaxcman Pecnyonuxacol Xanvlk OUmUMIeHOUpUY XblzMemKepaepun Kauma maspiay
XoM 01apOblY KIHULENULUH aPMMbIPbLY UHCIMUM) b
Tasin4 cy3Jjap: TablInuM, KYprasMaluinK, Kypra3sMalmIiK METOIH, KyprasMalld KypoJuiap, pacMiiap, KapTUHanap, Kapukarypa,

WUIIOCTpanusiap.

KarwueBble cioBa: 06pa3OBaHI/Ie, HarjsiIHOCTh, METOABI HAIJIAJIHOCTH, HAI'JISAIHbIC 1'[00061/19[, PUCYHKH, KapTHUHbI, KapuKarypa,

WUIIOCTpaluu.

Key words: education, presentation, methods of presentation, visual aids, drawings, picture, caricature, illustrations.

TonUMHHUH CBHINATBl XOM HOTUIDKENWINTHHE €pUCHY-
OMIMMIIEHIMPHUY TapaybIHAAFbl €H aKkTyallb Maceie. «bu-
JUMIIEHIUPUY XaKKeIHAa»Fbl HelzaMm xoMm «Kanpriap tasp-
nmayaelH ~ Mwumii OarnmapiaMacbivHIa — Oeiruien
KOWBLIFaHBIHJA!, Xap TopeIuieMe OMIMMIII, payaskiiaHFaH,
€pKUH MUKUPIICHTYFBIH, Xop KaH/Aal jkaraaiaa e3 OmiuMu
MEHEH IIIeIUM Taba alaTyFbIH JKacjaapAbl )KEeTUINCTUPUY-
TANUM-TOPOHSHBIH GacIbl Ya3sIiinacsel. Epxun
MUKUPIEYAUH MHCAaH VYIIBIH OXMHUMETH  XaKKbIHAA
bupunum [pesunentumusz M. Kapumos, «JleMOKpaTHSIIBIK
xKomuiierre Oananap, ynelyma, Xop OHp HWHCaH €pKHH
MUKUPIICHTYFBIH  eTun  TopOustiananpl. Erep, Oamamap
epKHH THMKHpJIEYIu yiHpeHOece, OepwireH ToIHM
HOTHUIDKECH TOMEH OOJIBIYBI TYpFaH Tall. On0erTe, OHiuM
kepek. Jlexun, OmiamMm o3 jxoibiHA. EpkuH mukupiey nae
YJIKEH OaiyIbIKayp» - JeT atan eTKeH eau [1].

OKpIymbFa OWIUM OEpUYIUH TUAKAPFBI YCBUIBI Oy
cabak mpomecu ecaruraHansl. Cabak OapbiChIHIA OHIIHMM
OepuyqUH  HOTHIDKENM  YCBUUIAPBIHAH  IaiiaaHbLy
apKajbl, OKBIYIIBUIAPIBIH Ca0aKKa KbI3bIFBIYIIBUIBIFBIH
apTTBIpbLy, OwiuM  anblyfa  OOJFaH  MCKEPJIMIMH
payaxiaHABIPEIYAa  JKOKApPBl  HOTHIDKENIepre  epucuy
MYMKUH. OKBITBIYIIIBI COHBIH MEHEH KaTap, OKBIYIIbIFa TEK
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ManuM OunuMIIepin Oepun FaHa KoiiMacrtaH, Oonku Oaia
LIaXCBIHBIH afbIpbIM TOPEIUIEPUH KOJIUIIECTUPUYU SKU
payaxJiaHabIpa aJblybl KEpeK.

Enumuzne OunumiieHIMpHy TapayblHAa KapaTbLIFaH
YJIKEH UTHOAP HOTHUIDKECHH/IE TOIUM-TOPOUSHBIH ChIIAT
XoM HOTHIDKETTMIIUTHHE epucuyae ce3mIepau
KepceTKuIiepre uite 60mabik. 2013-KbUTbI 0OJIBIT 6TKEH
47-xanbIK-apaJIbiK Menneneen ONMMIIUAJAChIHIA
©O30eKcTaH KaclapblHbIH |-OpBIHIBI MiellereH: OyHBIH
JKapKblH MbICasbl Oona anajpl [2]. byruaru 3amanarei
Tapuiix cabakjiapblHAa KOPIru30EIWIMK  YChULIAPHIH
KEHHEH KOJUIAaHBIY OKBIVIIbUIApJa TeMa MAa3MYyHBIH
TePEeHUPEK TYCUHHUY, OHbI aHallU3 €Te alibly, TapUUXbId
(dakmiep, YakbLsUIapIbl KOPHY apKallbl CaabICTBIPa aJIbly
HCKEPJUTUH payaxianasipagsl. CeOeOH, OKBITHIYIIBI
OasHBIHBIH  KOPTU30CIWIUTH  OCPWIUN  aThIpFaH
Ma¥fJIbIYMaTThIH HCEHUMJIMIIUTUH TOMUMNUHIIETL,
OKBIYIIBIIAp/a TAPUUXBIA ASYHp, YaKplsl sKM (akTiiep
XaKKbIHJa TYCUHHUKJIEPU Ko3 OCHEeH KOpHY UMKaHHUSATHIH
Oepenu. byn, e3 reserumnne, onapjaa TEK FaHa CHIPTKBI
KOpUY MYMKUHIIMJIMTMH Oepun KohmacraH, coi (akT
KM XoJuiice, payaxJiaHbly OacKbIIUIAPhl XaKKbIHIA




