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aspects.

There are different ways of forming new words ie th
language. Compared to the very rare wombmmunicative, conversational, intercultural andative.
there are quite productive word formatioBecause in this case the learners do not learnehyt lor

German
creation,
mechanisms such as. Prefixation, suffixation, cositjom,
abbreviation and conversion [1:239-241] With regrall
these word formation mechanisms, the German largisag
one of the most productive languages in the woflde
expansion of the learner's vocabulary is one ofsheal

Grammar exercises should be contextual,

they not only practice abstract grammatical stmestubut
they also get the opportunity to get involved ire th
exercises as personalities, according to ButzkaBiabB].
In this way, the emotions of the Learners takerossly:
Many learners consider grammar exercises to beaddy

areas of DaF lessons, because only with an ex&nsivot very motivating. However, since cognitive preses do

vocabulary does the learner have the ability torese
concepts, relations, properties, etc. in a diffea¢ed and
concise manner. Therefore, understanding
formation mechanisms mentioned is an
prerequisite for learning success.

The aim of the work is to present the relevanc¢hef
German prefix and

the wolst acquired
importargrammar exercises

not take place without affective processes and the
effectiveness of learning is higher when the knaolgée to
is emotionally positively accompanied,
in particular should therefore be
designed accordingly. [3:235].

The number of prefixed verbs in German is verydarg

the associated separability v¥hey express an almost incalculable quantity of mimegs.

inseparability in an understandable way in order tm addition, many verbs are ambiguous, which makem
encourage further didactic work. We want to show thdifficult to classify. A comprehensive descriptioh prefix

possibilities of prefixes with separable, insepberais well

verbs is therefore almost impossible and is notatine of

as semantic or inseparable prefix depending on thieis short article.

semantic function. Our paper should also help tsitee
both teachers and
regularities of the grammatical phenomenon of gegion,
which has been recognized as being extremely coatphi.
Therefore, we will proceed methodically by compiaedy
analyzing, examining, describing, synthesizing,imgptand
explaining approaches of some linguists.

In our home country, when learning the first foreig
language,
learning habits, which they transfer to the uniitgreshen

In research there are different semantic descriptio

learners to the evident or lateasttempts for prefix verbs of the third main groopeikplain

the separability or non-separability. So FleisdBar?z use

[6:397] for the semantic description of the prefix
formations with “through” the criteria “local”, “tational”,
“perfect”, “resultative” and “durative”. Wahrig, omhe
other hand, divides the through prefixes into eigleaning

groups without giving them a specific term. The Pnd

students usually acquire grammar-orientgdammar [7:428], in turn, uses five groups of magsj

which, however, are not identical to those of

learning the second foreign language. This meams$ th-leischer/Barz. In addition to the semantic criterthe
grammar lessons in the second foreign language gaihonological criterion of stress and the syntactiterion

special importance for the students. As a resubihyn
students tend to equate success or failure in geanctass
with overall success in language acquisition. Fois t
reason, many people have a special sensitivithiarea
in connection with grammar lessons. This sensytiviten
leads to fear of being overwhelmed, which in tumits
confidence in their ability to learn the languaddis can
lead to learner reluctance to learn grammar, whih less
to do with actual difficulty and more to do withetfact that
it is presented under the name “grammar”. At tlimp the
particular importance of the methodical

of valence are used to describe separability and
inseparability, respectively, in the third group.

The intended exercise typology should take inteant
the three main groups (inseparable, separablera@paand
inseparable) of prefixed verbs as well as the fmguistic
levels (phonology, morphology, syntax and semahtesl
- for the third main group - the difference betwémmguage
reception and language production. This exercipelogy
must be illustrated in such a way that the Gerneactiers
are provided with an understandable and comprebiensi

handling oflecision-making aid for the preparation and conmphebf

grammar lessons can be determined. If the methoels #he lessons. A table is useful for this. The basittern of
monotonous or do not match the grammatical scientifthis exercise typology should theoretically alsglgpto

content of the course, the students will feel boeeul
failing, which has a negative impact on the entweguage
acquisition, because the grammar lesson is disdussé¢he
center of language acquisition. Of course, thi® al®ans

other complicated grammatical phenomena, e.g. B. be
transferrable to expected interference errors.

The phenomenon of prefix verbs proves to be a
particularly difficult linguistic structure becaugdbere are

that the teachers must have a certain grammatidadrdly any didacticization’'s for German as a foreig

knowledge. In the area of verbal prefix formatidgrgan be
stated that this - to quote Odowa [2:159-164] +eepnts a
particular problem, since there are different difien
models that differ from one another in importargpects.
Viewing and evaluating them from a didactic perspec
should help to reduce any uncertainty that may abget
among the teachers.
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language. Although there are publications suchchsd@er
[4:183] and Balci [1:124], which attempt to presé¢hé
meaning of the prefix formations, these have mdre t
character of reference works. In this context, an de
stated that in our country there are no didacticlglines
for teachers on this subject that go beyond thedstal
exercises of the current textbooks. For the reagiven,
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this error is to be seen as a problem whose saligia de-

chapters. Rather, the lexeme appears as the bagiofu

desideratum. One can assume that the hitherto tdidaaneaning-making, which is also due to the dictiogmriAs

reticence towards this problem results from its plaxity.
This means an additional burden for the teacharse gshey
should have neither the time nor the opportunitguosey
and analyze the state of linguistic research an#éenia
fruitful for their lessons. Instead, they have ® datisfied

is well known, dictionaries do not use the morphee
the lexeme as a unit of order. This can give thgr@ssion
that they are the only meaningful units, misintetimg the
relevance of the morphology. As a result, the egjmmof
the vocabulary, e.g. through prefixation, is treate

with the explanations and exercises available ie thexternally and unsystematically in teaching practic

textbooks and relevant reference works and hopethiga
learners will acquire this linguistic
structure sufficiently.

As a form of derivation, the prefix belongs to fiedd
of morphology. It is therefore necessary for ancadée
reflection to first examine the scientific basisthis area.
The best-known scientific descriptions are preskebiow
and then assessed for their didactic suitabilityisTarea is
of considerable relevance for learners of GermataBse

First, after starting with substantive or adjeetbased
prefixes, it seems intellectual to introduce thosth a verb
base that also have semantic continuity. Namelg th
learners start from the assumption that prefixee ar
connected with the respective base word in terms of
meaning. It is therefore methodologically easierdial
with the semantic modification caused by the préfithe
classroom. First of all, following this, a treatrhexf those
deverbal prefix verbs that show semantic discoitynie.g.

the active and passive mastery of “forms, shape$ asearch vs. try) is necessary. Furthermore, it ces®ary in
structures” can be understood as mastery of then@er class to use a system that is as easy as possilaebasis
language personally. This mastery includes in paldr the and that is suitable for the associated language Tke

ability to understand and apply the principles ar@an

morpho-syntactic criterion of separability or inaegbility

word formation. This shows that morphology can lfe @lays the main role here, because this is wherd Brosrs

great use: With its concepts and analyses, it desvia set
of tools with which the formation of prefix verbsrc be
made transparent for teachers and thus easieac¢b.t&his
also applies to learners, with restrictions. Wheespnted
with workable morphological models, they acquire

are to be expected, both for reception and for webadn.
This means that only the categorization accordmghe
basis and the (non) separability emerge as diddigtic
important criteria. The separability refers to tell-known
dact in German that certain verb suffixes are disicmous

cognitive schema that enables them to see thectstes” (arrived, to arrive, arrives...). This morphosymiac
of prefixed verbs and use them in their own languagoeculiarity is a potential additional source of oerrfor
reception and production. In addition, in the lamge learners who generalize the separability and, famele,
acquisition process that has been expanded imtdys the metaphorically refer to subordinate clauses:” I'appy if
foundations can be laid for later specialist distass in the he invites me. This must be given special constaeran

linguistic seminars. Of course, if such an appro&cho
truly support the language acquisition
comprehensively, it must include not only prefixeerbs
but also other word-formation processes (deterrvieatnd
copulative compounds, derivative nouns, adjectiaesl
adverbs with prefixes and suffixes).

The basis of foreign language learning is to ustdad

process

DAF lessons”.

The so-called types of action are essential for
understanding the meaning of the prefix verbs.slnot
necessary for the learners to learn the relevastinieal
terms, as this would probably overwhelm them. ket,fthe
teachers should have a solid knowledge of the xméfi
verbs in order to be able to prepare their lessamghe

and produce the meanings of the language apprelyriat basis of them. Helbig&Buscha [5:143] and the Duden

For this, the learners would basically have to gaire the
morphemes along with their functions, without theséng
clearly conveyed in textbooks or in lessons in smga

grammar [7:197] are the only grammars that list and
completely define the same types of actions.
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REZYUME. Ushbu magolada prefiksli fe’llar turli nugtai nadan ko'rib chigiladi, nemis tilidagi murakkab tusthga
misol sifatida foydalanish mumkin gaplar oxirid&gladigan fe’llar bilan prefikslar qullanilishi hata suz yuritiladi.

PE3IOME. B nanHO# cTaThe peduKCaNIbHBIE TIarojibl pacCCMAaTPUBAIOTCS C Pa3HBIX TOYEK 3pPEHMsI, a yHoTpeOIeHue
Hpe(l)I/IKCOB C rjjarojlaMu B KOHIIC npeanomeﬂnﬁ MOJKET OBITH UCIIOJIB30BAHO KaK npumep CJIOKHOH CTPYKTYPbI HEMCLIKOT'O

SA3bIKa.

SUMMARY. In this article, prefixed verbs are consideredrfrdifferent points of view, and the use of prefixesh
verbs at the end of sentences can be used as laplexaf the complex structure of the German languag

KISHIK MAKTAB YOSHIDAGI O"QUVCHILARGA ZAMONAVIY
EKOLOGIK TA'LIM-TARBIYA BERISH MAZMUNI
M.J.Allayarov— o’qituvchi
Ajiniyoz nomidagi Nukus davlat pedagogika instituti
Tayanch so‘zlar:tabiat, ta'lim, atrof-muhit, o'quvchi, pedagogikkolegik ta'lim, maktab.
KuroueBble ciioBa: mpupoja, o0pa3oBaHne, OKpyKaromas cpena, YIeHHUK, TMeIaroruka, 3KoJIorHIeckoe o0pasoBaHue,

1IKOJIA.
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Bugungi kunda yangi pedagogik texnologiya asosidaa tarbiyalashning yo nalishlari, muammolari, eclairimi

ta’lim-tarbiya jarayoniga yondashish o’qitish, fiaatirish
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tez hal gilishga yordam bermoqda. Ta'lim tiziminiyengi




