After that students are recommended to start planning their
writing, which some of them omit in the process. However,
this stage is vital as it helps to organise the ideas, put all of
them into logical order, decide on the evidential support
from the sources before they start the writing process itself.
Language instructors might introduce different tools for
planning, i.e., mind-mapping, outlining, or listing. Students
can also apply their own way of organizing ideas.

The next stage, drafting, is one of the most complicated
for learners. Due to laziness or irresponsibility or any other
factors, they tend to avoid producing drafts and just submit
the final product at the end of the course. It is therefore rec-
ommended for teachers to set deadlines for the draft sub-
mission, which allow students to either produce part of the
written assignment or the whole piece. The number of times
learners should submit their draft for feedback depends on
the complexity of the task and requirements of the pro-
gramme. The review stage follows providing the draft and
might include peer and teacher’s feedback on the written
work. Peer-review is a complicated task as it requires all
learners on the course to be responsible for the comments
they give. Some students might avoid providing feedback
on peers’ assignment as they believe that their knowledge
of linguistic aspect might not be enough, while others do
not tend to be open for criticism from their classmates.
Therefore, providing checklists, which contain a set of de-
tailed statements or questions on the written task, might be
useful in the language classrooms. Yang recommends ask-
ing students to take notes when peer-reviewing, as they can
later be used in the revision stage [4]. Thus, it is important
to raise students’ awareness of peer-review usefulness.

Teachers’ feedback is always appreciated as students
trust their lecturers’ knowledge and expertise. Comments
can be provided in different ways, i.e., electronically (in the
Google document, using side comments or track changes),
in oral (during or after the lesson) or written (on students’
paper) form. Sometimes a combination of two or three
ways might be recommended. Yang also suggests conduct-
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ing teacher-student conferences, i.e., one-on-one meeting
with a student, that allow fruitful discussion of a paper [4].
It might be time-consuming, but the result in most cases is
better quality of a written task. There is quite a lot of debate
on how detailed teachers’ feedback should be because there
should not be only error correction (e.g., grammar and vo-
cabulary), but also suggestions for further improvement
(e.g., content-wise), recommendations on further reading
and providing useful links to online material. Depending on
the level of students’ knowledge and skills, some written
papers might require more detailed explanation on language
use, structure, or organization of ideas, while for others
some suggestions and rare correction on linguistic aspects
will work well.

After receiving lecturers’ feedback students are ex-
pected to improve their written tasks. This stage is different
for every learner, as they might be required to re-write the
whole piece, work on grammar structures and vocabulary,
search for additional sources to support their ideas or
change the style of writing. Weaker students may need to
approach their teacher for the second or third time, whereas
stronger ones might ask only for some clarification when
improving the written assignment. Therefore, teachers
should allow sufficient amount of time for all students to
edit and proofread their work before the submission. Hy-
land clarifies that stages in the writing process are “recuf-
sive, interactive, and potentially simultaneous”, which
means students might go through all of them more than one
time [2:11]. Hence, when planning the programme, lan-
guage teachers should consider a possibility for redrafting.

In conclusion, both approaches, product and process-
oriented, are important for developing writing skills of Eng-
lish language learners. There is no one perfect way of
teaching writing as every approach might have its own ben-
efits in certain learning contexts; therefore, it might be rec-
ommended either to combine them or prioritize one over
another, but not to exclude any of them in teaching writing
at university.
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REZYUME

Ushbu magolada oliy o'quv yurtlarida akademik yozuvni o'rgatish yondashuvlari muhokama gilinadi. Mahsulotga yo'naltirilgan yondashuv
matnning tuzilishi va o'quvchiga tagdim etilishi kerak bo'lgan til xususiyatlariga garatilgan. Jarayonga yo'naltirilgan yondashuv bosqgichma-
bosgich yozish topshirig'ini 0'z ichiga oladi. Talabalarning darajasi va dastur talablariga garab ikkala yondashuvning kombinatsiyasini tavsiya

etish mumkinligi tushuntiriladi

PE3IOME

B naHHOI1 cTaThe paccMaTpUBAIOTCS MOIXO/BI K O0YUEHHIO aKaJIEMHYECKOMY IMChbMY B BBICIIEM y4eOHOM 3aBeneHun. [loaxon, opueHTHpO-
BaHHBIIl Ha MIPOIYKT, (OKYCHPYETCS Ha CTPYKTYpE TEKCTa U A3BIKOBBIX OCOOEHHOCTSIX, KOTOPBIE JOJDKHBI OBITh MPeICTaBiIeHb! yuanmmes. [lon-
XOJ1, OpDUEHTHPOBAHHBIN Ha MPOIECC, BKIIOYAET MOATAITHOE COCTaBJICHHE MTMCBMEHHOTO 3a/iaHus. B cTatbe 00BsCHSETCS, YTO B 3aBUCHUMOCTH OT
YPOBHSI CTYACHTOB M TPEOOBAHHI IPOrPaMMbI MOXKET OBITh PEKOMEHIOBAHO COUETAaHUE 00OUX TTOJXOMO0B.

SUMMARY

The article discusses the approaches taken to teaching academic writing at the university. Product-oriented approach focuses on the text
structure and language features that should be introduced to students. Process-based approach includes a step-by-step composing of a written
assignment. It is explained that depending on the students’ level and programme requirements, a combination of both approaches might be rec-

ommended.

OU3NKAHHN MEXHAT TABJUMMUM BUJIAH BOTJIAB, 9KOJOI'MK MASMYHJIA MACAJIAJIAP
TY3HUII BA EUNIII BYUNYA MYCOBAKA TAIIKNJI KWJINII XAMJA YHU YTKA3HUII
M.MyxamuboeB — nedacocuxa @aniapu HoM300uU, 0oyeHm
I'yrucmon dasnam ynugepcumemu
B.ABe30B — doyenm
Adsrcunués nomuoaeu Hykyc oaenam nedazoecuxa uncmumymu
Tasin4 cy3J1ap: 9KOJOTUK, HHTETPATUB IKOJOTHUK, cH(aT, COHIM, rpaduK Ba IKCIEPHUMEHTAN, aMaJINid KYHUKMA, TudQy3ust, aTMO-

chepa, kKapOOHAT aHTHAPH/IL.

KiroueBble cjioBa: 3KOJ’IOFI/I‘I€CKI/II7I, I/IHTCFpaTI/IBHI/Iﬁ 3KOJ’IOI‘PI‘{CCKPII>1, Ka4yeCTBO, KOJII/I‘{BCTBGHHI/Iﬁ, Fpa(i)I/I‘IeCKI/Iﬁ " DKCIICpHUMEH-
TaJbHUM, IPAKTHYECKHE HABBIKU, T dy3us, arMocdepa, KapOOHAT aHTUAPHIL. ] . . . ]
Key words: ecological, integrative ecological, quality, quantitative, graphic and experimental, practical skill, diffusion, atmosphere,

carbonate anhydride.

®du3ukaHn MEXHAT TabJIUMH OwmilaH 0ori1ad, dKOJOTHK
Ma3MyHJa Macajanap TY3WIl Ba eduIn Oyinda mycobaka
TAIIKWJI ~OSTHII  XaMmJa YHH YTKa3WIl YKyBUWJIAPHU

Hadakar  TapOwsutam, — OajdKW  yIApHWHT  OWIIHII
(daomusaTnapuEN (AONMAIITHPHIN, YKUINra Ba MWKTUMOWH
¢dolimann MexHarra OYAraH KW3WKUIUIADUHHM YCTHUPHUII




BOCHUTACH XaMAHp. AKCapwsIT YKUTYyBUHIap Oy coxXana ojuo
OopraH Ba om0 Oopa€TraH aMaiwii WIUIApH, YKyB-TapOWs
xapaéHuga MycoOaKaHWHI WKOOWH ponM Ba axaMHATH
Gopmuruan Kypcarau [1:70].

®du3pukaHn MEXHAT TabIMMH OmiaH 00Ffi1ad, 3KOJOTHK
MasMyHJard MacalajapHd Ty3WIl Ba ed4ull Oyiuda
Myco0aKa TamIKWJI KWIMII XaMAa YTKa3WIIIaH Makca,
COHJI KypcaTruwiap Oynmacmoas, Oanku cudar Kypcarrud,
SPHH aHUKPOFH YKYBUWJIADHUHT VKyB (aoNUsTIapUHU
(aommamTapagm.

HHTErpaTB 3KOJIOTHMK Ma3MyHIArH MaTepHailaplaH
(olianaHuIn OpKaIN YKyBUMIIADHUHT (PU3UKaNaH CUH(IAH
Tamkapu  (odMMImana,  KoHQpepeHIHs,  KypraMain
KypoJuIap Taépiam KypHUK-TaHJIOBH Ba OomIkamap Oyinda)
WIUTAPHU TAIIKWI STHII XaMmJa yJIapHH YTKa3HIl MYMKUH
[2:254]

Xap 6up YKyBUM 3 YpTOKIapuAaH OpKaxa KOJIMACIHK,
¥3 cuH( KaMOAaCHHM OJJIMHTH YpHHTa OJNUO YHKHIUTa
XapakaT KWINII MachbylIMATHHH XHC OTraHd Xojja
¢u3nKkaHM WHTErpaTUB O00F1abd, KYIMpoK amabuériap
Vkuiau, uznanaau. Hatwkanga ygapHUHT OWIUMHE, aMamuit
KYHHIKMa Ba Majakajlapd KyJIaMHd KeHraiud, Ma3MyHH
qyKypiamub Oopamu. MHTErpaTHB 5KOJIOTHK Ma3MyHIard
Marepuauiap acocunaa GpusnkagaH macajgajiap TaHuaml, Ty-
3WII Ba €YMIN Oyiindya MycOOaKaHW TAIUKWI KWIAIIHUHT
OMMAaBHH Ba SIKKa MIAKIUIApH YKYB Xapa€HH Ma3MyHHHH
OoiinTany, YKyBUWIAPHUHT YKUIITa OYJIraH MachyusITH Ba
KU3UKUIUIAPUHA OLIMPATIH.

Om3nKa YKUTYBUNCH YKYBUHJIAPHUHT OMINMH, KYHHK-
Ma Ba MajakajJapuHH XucoOra oJraH XojJa rypyxjaapra
aXparaayd.  YKyBUWJIApPHHHT  HHTETPAaTHB  3KOJIOTHK
MasMyHIard (usuka MacajJaJapyHU TaHJANl, TY3WII Ba
euynin Oyiimya YyTkaswiraH MycobakaHu —Oaxosarijga
HaakaT aHWK HATIKaJapra acoCIaHWINH, Oanku xap Oup
VKYBUMHUHT WKOAWN TamaOOycHHH XaM HHOOATra OJHII
3apyp.

Kyiinna ¢usnkanan HHTErpaTuB SKOJOTUK Ma3MyHIArd
Macajanap TaHJall, TY3UII Ba equm O0yiinda mycobaxaiap-
JIaH HaMyHa KeJITHPaMHu3:

JlapcHUHT Makcaara MyBoHK Mycobaka acocuzia Maca-
JaJapHM TaHJall, Ty3WII Ba C€UYHIIra YKyBUWJIApHH ypra-
THUIII, UHTETPATHB SKOJIOTHK Ma3MyHIard MaTepuayIapHIHT
¢u3MK acocmapuHM YpraHum Oyinda OwminM, KYyHHKMa Ba
MaJlakaJlapHH [IAKJUIAaHTHPHIL, PUBOXIAHTHPHII JIApCH
OYNUIIN MYMKHH.

Hapcna YKyBUMJIApHUHT M (HaoNUATHHH (HaoIIamTh-
pumI Makcanuna Ou3 yJmapHHHT MYCOOAaKaCHHM TAaIIKHII
KWIKIIJA TypyxJjapra OynuimHu Takiaud kKwiguk. Myco-
0aka Typyx FONMOMHM aHMKJAIl Makcaguna Xap Oup ry-
pyxmaH Oup HadapmaH XalWbaT ab30CHHH CaiIaiiMu3.
XaibaT ap30JapUHUHT Xap OWpHra aHuK Basuda aHUKIa-
naau [4:206].

®dusnkasaH MHTErpaTHB IKOJOIMK Ma3MyHIArd maca-
JaTapHU TaHJANl, TY3WII Ba €4YuIl Oyinda MycoOakaHH
VTKazumga cudar, coHim, rpaduK Ba 3KCIIEPUMEHTAT Ma-
cananapaad Qoinanannm ypurim. Mycobaka rapciapuHu
YTKa3HIIHUHT MaKCaUIapu:

Tabmumuii:  YKyBUMJIAPHUHT
Kamuiar. .

TapOusiBuii: YKyBUmIapHH *Kamoa 0yau6 unuiamra yp-
raTHll, yjJapAa YiKa SKOJOTHSCHra Ouj OWIMM, aMallui
KYHUKMAa Ba MaJlaKaJapHU MAaKIIaHTHPHILL

PuBoxuianTUpHII: YKYBUMIAPHUHT Y3JIAIlITHPraH Haza-
pui OMiIMMIIApUHM aMmaijia Ky/ulai Owiumra yprarui,
aTpo(-MyXUT XOAMCATAPUHUHT (PU3UK-IKOJIOTHK MOXHST-
JIApMHU TYLIYHTHpPA OJIMIL, aMajluil KYHUKMa Ba Majakaja-
PHMHU IIaKJUIAHTHPUIL.

OMIIMMHUHU MyCTax-

VIl cusd
Juddys3us xonucacuaan ¢oiiganannd, GuU3NKagaH WH-
TErpaTHB YKOJIOTHK Ma3MyH/Ia Macajajap TaHJall Ba CYHIIL.
|. ®usnka YKUTYBUMCH OHMOJIOTHS, MEXHAT TabIUMH
VKUTYyBUMJIApU OHMJIaH XaMKOPJIMKIA MAIIK Y4yH KOMaHia
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ab30Jlapura pexka acocuia OJAMHAAH TalEpiaHraH CaBoOJI-
TOTIIUPHUKIAPHU Oepaim.

bupunuu xomanoaza momwupux: Kyzanu nedomnua-
LS KWJIAIITHY 5KOJIOTHS HyKTau Ha3apAaH TYIIyHTHPHHT.

Urxunyu xomanoazca monwupux. duddysus iymm
OminaH YCUMIIMK Oapriapy OpKalyu O3UKJIaHMIINAA 1edou-
AIMSTHUHT JKOJIOTHK OKMOATIapuHU (H3UKa, OHONOTHS,
KUME HyKTaW Ha3ap/aH TYLIIyHTUPHHT.

Il. Xap Oup komaHIa capopiapura ajJoxuaa-aJoxuaa
cudar Macana TY3WII TONIIHPHUKIapH Oeprnamu. by maca-
namapHu eummra 10 MUHYT BakT akpaTwmaigw. Xap Oup
KOMaH/ia cap/Iopy MacajlaHd MYCTaKWJI TY3WII Ba CUUIIHH
JocKaza Oaskapasi.

Capoopaapea monuupux.

I. Huma yuyH Oup Xyxalipajdu OpraHu3Miiap Maxcyc
Hadac OJIMII OPTaHU3MICH3 XaM sIaiBepauiap?

2. Huma yuyH Kym XyxXaipamud OpraHH3MIIAD Maxcyc
Hadac oI OPraHU3MHUCH3 SIIIai onuIMaian? Xap UKKa-
Ja MacajlaHW WHTETPATHB Ba 3KOJIOTHA HYKTaW HazaplaH
CUMHI.

Bynpnaii ma3myHnaru cudaT MacajajJapiHU TaHall, Ty-
3WII Ba €4YHINra 5-7 MUHYT BakKT aKpaTHII MaKCaara MyBO-
¢uk. Kelinun Bapakimap WHFHIITHPHO OMUHAIN, KoiTaH 2-3
MHHyTAa cudaT Macaja TaHIall, TY3WIl Ba  yJapHH
JOCKaJla YMIl MyXOKama KHIWHAIH.

@dusnka YKUTYBUHCH, MEXHAT TABJIUMH YKUTYBUHIAPH
OwiaH KeJIMLIWIraH XoJjjaa xap Oup YKyBYMHUHI (DU3UKa-
JlaH MHTETPATHB 3KOJIOTHK Ma3MyHJa TaHJaraH, Ty3raH Ba
€4raH MacaJlaCHHH TEKIIMPHUIIAAN Ba 0aXOCHHH XKypHaJITa
Ky#umaam (IKka Ba )kamoa).

Onumnuada Ymrazuu

Onmunuazna yTKa3uiaagurad cHHGIAH TallKapy WII Ia-
KJ1apuaaH Oupu xucoOnaHau.

BusHMHr  Ky3aTHOI Ba TEAAarordk TakKpHOa-CHHOB
MIUTAPUMHU3 MakTad ONMMIIMATACHHU MKKH TypJa YTKa3HII
MaKkcajara MyBo(G UK 3KaHIUTUHHI KYPCaTAH:

|. MakTab nauza, SsbHU cHHQIAap apo.

I1.MaxTrabmapapo.

®dusukajaH Kyiuaaru MHTErpaTuB SKOJIOTUK Ma3MyH/Jla-
T'M MakTad OJMMNMAA TypJiapyu OWilaH TaHUIINO YTaMus.

bupunuu myp
MakTtab nuua OMMMIHaa YTKa3HUIIl.

OmumMrnuanara Gu3uKa Ba MEXHAT TABJIUMH TYTapakia-
p¥  ab30JapH, IIYHUHTZEK, 1Ty CHHOAArH XOXJIOBYH
YKyBUMJIap KaTHAIINILIAPH MYMKHH.

bynnail onuMnManaHu TalIKWJ KAJIUII Ba YHH YTKa-
3WIIa KyHnaarmiapHy YpTHOOpra OJnII 3apyp.

I. OnuMmuagaHuHr YTKA3WIMIIA YY4yH MachbyJUsT
KYTIPOK (pM3HMKa YKUTYBUYNCH 3MMMACHTa IOKJIaHa/IH.

2. OnuMmnuaza Macana Ba CaBOJUIAPMHU  (H3HKa
YKUTYBUMCH KUME, OMOTOTHS, MEXHAT TABJIUMH YKUTYBUH-
JTapu OWiIaH KeJHIIraH X0J/1a SKOJIOTUK Ma3MyH/Iaru mare-
puamnapaaH doiinananuo Ty3aaunap.

3. Macana Ba caBoJutapra Oepwiagurad kaBoO Qakat
€3Ma makiga 6yIuIm Kepak.

Urxunuu myp

Makrabmapapo onMMmHaga YTKa3WIAa KyHuaaruaiap
XHCOOTa OJIMHAIN:

1. OnuMOuagaHWHT  YTKa3HIIHIIN
YKUTYBYHUCHHHHT KaBOOTapIINTH.

2. OmuMruana pavcHUHT KUpHII cy3u Owian Oomuia-
HUO, yMyMJIAIITHPWITaH HATHOKATAPHUHT TYTaJlJIaHUIIH.

3. OnuMnuajana WHTErpaTUB SKOJOTHSAHUHT (BU3HK
acoCIapyHU KYpcaTyB4YM KyprazMajiap TallKiiI KWINHHIIA
(KUIIJIOK, XY KaJIUTH MIIIa0 YMKAPUII TEXHUKACH Ba TEXHO-
JIOTHK XKapa&HJIapHUHT I0TYKJIapH).

4. OnuMnunaza Macajia Ba caBoJuiapy (U3HKa JacTypura
MYBOQMK XaibaT ab30J1apu TOMOHHUAAH Ty3HJIa 1.

5. OnuMmnuana KaTHaIIgWIapu OepuiiraH Macaja Ba ca-
BOJUIApra aJoXu/a-ajJoXula XOHanapJa THHWIMKHHU Cakia-
raH X0J1/1a MyCTaKHI X0J/a %aBo0 OepuIy.

6. Macana Ba caBoyuiapra xaBo0 (akaTt é3Ma paBuIiIa

yuyH (Qu3HKa




Oy IMIIUTNT .

7.0mumnuana foubu Macaia Ba caBojuiapra OepriraH
xaBoOapra HUCOAaTaH WUFUITaH OaTHUHT KYIUIMTH OWiaH
cuHdmap Oyitrga 3ca KYIpOK OMMABHIUINTH SXIIH, TYFPU

YKaBOOJIAPHUHT KYTUTUTH OWIIaH aHWKJIAHATH.

Kyiuna onumnuana YTKa3UIIHUHT HAMYHAaBHH peskacu-

HHU KEJITHPAMU3.

OnmuMmnuanaly YTKa3HWII XaifbaTH TapKHOWAa MakTao-
HUHI YKyB WIOUIapu OYyinda Mynaupu, (u3uka, MexHat
TabIUMH YKUTYBUMIAPH, OJNMMIINANAa WIITHPOK 3TYBUH

cuHapHUHT cUH(} paxdaprapu 6ynumagiIap.

Xaitpar paucu YKyBUMIIapra OJMUMIIMAAA YTKA3UIIHHHT
MaKkcaad Ba Basudamapu TYFpUcHIa KHCKada axOopoT Oe-
pub, YHUHT KyH TapTHOM Ba OJMMIIHAA YTKa3HII KOWaaa-

pu Ounan TaHUIITUPpAOU.
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Xynmoca KWwinO aWTrania YKyBUWIApra HHTETPAAOH
acocla OKOJOTMK Ma3MyHAAarH Macajajap Ty3WII Ba
SUUIIary OWIMM CaBUsICHTa TabCHP OSTYBYM OMUJLIAP
KyHnzarumiap.

1. YKyBunnapa 3KoIOrusra J0up Hazapuil macaiauap-
ra MyCTaKWwi Ba IDKOJIMH MyHOcabatna OYiHIn KOOMIIHMAT-
JIapy PUBOKIIAHIIH.

2. VYxkyBumiapma aOcTpakT Tadakkyp Ba MaHTHKHHA
¢buxpnam ycau.

3. YxyBummapna amMainuii KYHHKMa Ba MajlaKajap Iia-
KJUTaH[H,

4. VYxyBuwiapaa Tamab0yCKOpIHK,
TaJOUPKOPIIUK, MXKOJKOPIIUK MIAKIIIaH 1.

5. YKyBuMimapHyd OWJIBOCHTA MOIAWH WIUTA0 YHUKApHII-
ra Taiéprnanam.
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PE3IOME

B crathe paccMaTpuBAarOTCS BOMPOCHI M3MEHEHHs OTHOIICHHMS INKOJIBHUKOB K OKPYKAloOUIeH cpelae B IPOIecce HHTErpanum
IpeaMeTa TPYIOBOTO BOCHHTAHUS ¢ (QU3MKOH B 0O0IIe00pa3oBaTeNbHBIX IIKOJAaX HAa OCHOBE YKPEIUICHHS SKOJOTMUECKUX 3HAHUH

yHamuxcs.

PE3IOME

B naHHOI cTaThs CIIyXKUT IMPU W3MEHEHHE OTHONICHUS MX OKPYXAIOIIEH Cpelsl U yCOBEPIICHCTBOBAHNE YKOJIOTHUECKUX 3HAHMI B
Ipoliecce HHTErPallMOHHOT0 00ydYeHne peaMeTa TpyJ0BOro 00yueHue 1 (GU3NKou.

SUMMARY

This article serves changing the attitude of their environment and improving environmental knowledge in the process of integrative
training in the subject of labor training and physics.

ApryMEHTaluA 3aKIIOYCHUS.

O°‘QISH SAVODXONLIGINI RIVOJLANTIRISHDA DALILLAR

BILAN ISHLASHNING AHAMIYATI
Sh.Murodova - o ‘qituvchi
Yunusobod tumani 240-maktab
Tayanch so‘zlar: matn, badiiy matnlar, dalil, isbot, fakt, idrok etish, alogadorlikni topish, xulosani dalillash.
K.]'Il{)‘leBLle CJI0Ba: TCKCT, XYJIOKECTBECHHBIC TCKCThI, JOKa3aTCJIbCTBO, apr'yMEHT, (baKT, BOCHPUATHE, HAXOXJICHUE PEICBAHTHOCTH,

Key words: text, literary texts, evidence, argument, fact, perception, finding relevance, argumentation of the conclusion.

Bugun til ta’limidagi asosiy magsad o°‘quvchilarda
ijodiy tafakkurni shakllantirish va kreativ fikrlay olish
ko‘nikmasini rivojlantirishdir. Buning uchun, avvalo, mus-
taqil, mantiqiy fikrlashni o‘rganish kerak. “Demokratik
jamiyatda bolalar, umuman, har bir inson erkin fikrlaydigan
etib tarbiyalanadi. Agar bola erkin fikrlashni o‘rganmasa,
berilgan ta’limning samarasi
Albatta, bilim kerak, ammo bilim o‘z yo'liga, mustaqil

past bo‘lishi

fikrlash ham katta boylikdir” [1:4-19].

1-topshiriqg.

Matndan tashqaridagi

o‘rganing va matndagi voqealarga alogadorligini aniglang.

muaqarrar.

ma’lumotlarni

1. “Hellados™ (“Ellada™) hikoyasi-
dagi vogealar 1938-yili Gruziya-
ning Suxumi shahrida bo’ib
o tadi. Hikoya tiblisilik Jamolning
Suxumiga ko ‘chib kelishi va shu
verlik  mushtumzoT o ‘spirin
Yanguli bilan to‘gnashuvidan

boshlanadi.

Bilib olgan yaxshi

2. Ellada Gretsiyaning gadimiy
nomi, XIX asrda Usmonli turk

imperiyasining mustamlakasi
tufayli greklar avval Turkivaga,
so‘ng Gruziyaga ko‘chib

kelishadi. Yangulining otasi ham
Gruzivada yashayotgan va o'z
Vataniga gaytish orzusida bo‘lgan
greklardan edi.

\/

YOULCO
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4. Yanguli matndagi tasvirga

qanchalik mos keladi?
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2-topshiriq. Vogeani hikoya gilib beruvchi bolaning
xarakteri hagida nima deya olasiz? U yaxshi bolami yo
yomon? Nega?

O‘n to‘rt yoshli bu zolim Venetsian ko‘chasida
istiqgomat giluvchi barcha ustidan, jumladan, xolavachcham
Koka wustidan ham tanho  hukmronlik  qgilardi.
Xullasi kalom, Yanguli dahaning tan olingan sardori edi.
Bizning tanishuvimiz o‘ttiz sakkizinchi yilning kuzlarida
boshlangan. Nina xolam meni Thilisidan olib kelgan
kunning ertasigayoq butun Suxumiga nomi ketgan musiqga
muallimi  Yelena Mixaylovna Navrodskayaning uyiga
boshlab borib, o°zini tappa uning oyoqlari ostiga tashladi:

— Yetimchaga rahmingiz kelsin! Onasi skripkaga olib
borardi... Olloning irodasi ekan, bir kunda onasidan ham
ajraldi, skripkasidan ham judo bo‘ldi... Shu bolani tarbi-
yangizga oling... Qancha so‘rasangiz ham mayli... [2:224].

Oqish savodxonligini tekshirib ko‘rish uchun
guyidagicha savollar berish magsadga muvofiq:

- Yozuvchini qaysi voqgea ta’sirlantirgan deb o‘ylaysiz?

- U nega hukoyani “Hellados” deb nomladi?

- Hikoya orgali muallif nima demoqchi?

- Yanguli maktabga bormagan bezori bola bo‘lsa, u
vatanparvarlikni kimdan o‘rgandi?

- Yanguli vatanni ganday tasvirlab berdi. Matndan shu
epizodni toping.

- Qaysi xatboshida Yangulining vatanga muhabbati
ta’sirli tasvirlangan?

- Yangulini O‘zbek adabiyotidagi o‘zingiz bilgan gaysi
qahramonga o‘xshatdingiz?

- Gretsiyaga ketishni shunchalik xohlamagan Yanguli
nega indamay poroxodga chiqdi?

- Muallif hikoyaning mushtlashuv manzarlarini nega
bunchalik batafsil tasvirladi?




