MBpicamnaparsl «MypHBIHA caMall CHUY» - OCUY, «1einu Ta-
paibly» - KbI3FaHBIY-KbI3FaHbIIl, <«€TEK-KEHIU TYPUY>» - KUPH-
cuy, TyiMmenedau Tyienel KbUIbLY-KMIIKEHE 3aTThl YIKEH €THUIL
KepceTny (pa3ecoJOrHIIBIK CO3 JM30CKICpPUHUH KypaMblHaA
«OaTmaH», IBIM», TypBICIAI», «IC KOPTeH» Co3JIePH KOCBUIBII,
ene Je Kymeltupuiaun 6epunred. bynna wypnvina caman enuy —
(dpa3eonoru3Mu epXKeTHy, 6CHy MOHWICpUH Omnaupend. busun
MBICAJIBIMBI3JIaFbl  KOCHIK KaTapilapblHIa OepuireH Xop Myp-
HBIH/Ja 6aTHaH camaJl — Hpa3eooru3Mi MEHMEHCHY, MCHCHH-
Oey MoHmIepuHAe OepmireH Ooica, myiimedeliou myiiedeil Kbl-
Jbly - KUIIKEHE 3aTThl YIKeH eTun kepceruy. Tyiieaeii uc xep-
reH Tyiimeneil 6acbIH (pa3ecoIOrH3MU - )Kac 0oia TyphIl Oackl-
HaH KBIMBIHIIBUIBIKIAPABl OTKEPIUH JIETeH MOHUAE KOJUIAHFaH.
Byn KochIK KarapiaapblHIarbl (pa3cosoru3Miiep e3reme TyC
QUIBII, TIMKUAPAN OTKUPIIECTUPUII OepuyTe ceOemny OOoIbII Typ.

CoHpaii-ak Kall TYpUHAETH (pa3eojoru3Miep IIaubIp
IIBFApMaJapBIHBIH 1  YIBIyMa THIAETH (pa3eosoru3Miep
MoHMIIEC GoJFaH (pa3eosorn3mMiep MEHEH KaxapMaHHBIH Xapak-
TepuH Oepuye KoJulaHbuIaabl. MbICasbl:

Camaiaii >xkeH-aJ/Ibl eCHIT OapacaH
JKypTTBIH MBIII-MBIII CO3U TYPBIC OOJNBIM HIBIKTHI
«EMe OMITreH KO3bI eKH CayIIBIKTRI»
«bupneH emep» nereH. bose exeHcen.
CAKTPHCAHBIH BIFOAIIBI»

Bynna «eme OmnreH KO3bI €KH CayJbIKTHI OUpIEH emMep»
¢dpaseonorm3Mu GepwiIreH «OUp OK MEHEH eKH KOSHIBI aThIy»
(pazeonorm3Mu MEHEH MOHMIEC OOJBINT «EKU >KyMBICTHI OHp
MHUTKEPHY», aybICIadbl MOHUCHHE KONJIAHBUIBII TyTac 6up o0-
pa3ibl MOHU OMIITUPHI TYP.

DpazeonorusIbIK co3 AN3OEKIEPUHNH KypaMbl MEHEH Kypbl-
JbICHl aWBIPBIM JKaFAaiapia CEeMaHTUKAIBIK JKaKTaH a3Jibl-
KOIUIM ©3TepHCepre YIIbIparaH TYPJIepH KOPKEM IIbIFapMaiap-
Ja ocupece, 1mo33usia ken ymibipacanbl. Dpazeonorusmibk ce3
I30eKIIEPUHIH KypaMBIHIAaFbl CO3JIEepAUH 0acka ceslep MEHEH
ayMacTBIPBUIBIN  Oepuianyn  MyMkuH. OnapaslH — KepkeM
IIpFapManapa KOpKeMIIMK XoM CTHIIBINK Makceriepre Ooia
©3TepPTIIINI KOJUIAHBUIBIYHI X9p TYPJH YCBHULIAp apKajbl XKy3ere
acanbl. Tewnec exkd KOMIOHEHTIM (paszeosnorusmiepie Oup
KOMITOHEHTTUH TYCHUPWIIHIT KOJUIAHBLIBLYBl MOA3HSFAa TOH KyOBI-
JbIC. YCBI yCbUI MEHEH KOJUIAHFaH (pa3eosoru3MIepInH KeKe
KYpBUIBICBIH/IA FAaHA €MeC, aJl CeMAHTHKAJbIK TOPEHHHIE /e 03-
repuc OoNbIybl MYMKUH. Byn skarnmaiinapaa ek KOMIOOHEHTTHH
OUp CHIHAPHI KOJUTAHFaHBI MEHEH, JKYI KOMIIOHEHT apKaJbl 6epu-
JEeTYFBIH MOHHM TOJBIK Oepmice, al alBIpeIM >Karmaiiiapna
IOCTYPHH  MOHHICH CONl aybICHIN, OacKallapak Ma3MyH/BI,
YaKbISIHBI, KyOBUIBICTBI OHIUPUYH ¢ MYMKHUH [3:94].

Maiterp U.}OcynoB mbirapmanapelHaa TEHJIEC €KH KOMIIO-
HEHTJIN (ppa3eosoru3MICpaAuH OMp KOMIIOHCHTHHUH TYCHPHINAI
KOJUTAHBIYJIBI JKaFJaiIapblH yIIbIpaTaMbI3. MbIcasbl:

Kymuiep a33unu KakOaiinan meTke,
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«Koi iepre xosa KOK» JIereH yChI-1a!
«KepceTKeH PoXoTI KYHHH yCbl Ma?»
AK KeYJIMHHEH apajachlll xKacacaH,
Ananamac, KaHaTJIbIFa KaKTbIpMac.
«Teprnuknep»

bupuHIIM MbIcania TeHIeC K KOMIOHEHTIIH (paseosorus-
MHUH OUPHHIIN KOMIIOHEHTH <«aif NEHTYFBIH 9Xe OK» KOMIIO-
HEHTH, aJ eKHHIIN MBICAJJla «TyMCBHIKJIBIFa IOKBITIIMA>» €KIH-
M KOMIOHEHTH TYCHPMIUIN KOJJIaHFaH. EKM KOMIOHEHTTHH
Oup ChIHApHI KOJUIAHCA J1a aBTOP/BIH MEOSpIIUTH HOTHIKECHH e
JOCTYpuil TyTac Ma3MyHbI, O TONBIFBI MEHEH >XETKEPHIIEIH.
Byn ¢pazeonorusmiep THIMHIE KUK KOJUIAHFAaH HOTHUIDKECHH-
JI€ TOJIBIK MOHH TYCHHHJICAN.

[Haitep melFapmanapbiHaa «Al AeHTYFBIH oXxe, KOW Ieit-
TYFBIH XO0Xa JXOK» TEHJeC eKH KOMIOHEHTIH (pazeororusmu
MEHEH MOHMWIIEC MbIHAJai (hpa3eonorusuiblK ce3 Au30eKIepu e
KOJUTaHFaH.

CeH kupMereH Oyn yiinuH,
X93HUp €CUK TOPU KOK.
«Ken, ”HUM, OTBIP» NEeHTYFBIH
Tepecu nmyTuH OUiK XKOK.
«bermuruyau 0y30a ceH»

N.YOcynoB kapakaiamax THIMHUH JEKCUKANbIK OalIbIKIaphl-
HaH XYJo IIeOepiuK NeHeH naimananraH mmaislp. COHIIBIKTaH
OHBIH MHIBFapManapblHia (Hpa3eoNoTHsIIbIK o3 IU30eKeIPUHIH
Xap Oup Karapja KOJUIaHFAHIIBIFBIH KOPEMH3. MBbICATIbL:

[lexcu3 xa3uiipansl 6aybIpbIHa OACHI,

YckyHU KyWbUIBII KaTThl TUJ KaTnan

«Jlanma opMaHIapbI»

I'eline e31uHEH 30p KYILKE KOJBIFbIT

Kes3u opHbIHA TycHN, MypHBI YYblIap

«Ecku QoHTaH epTern»

AracblHa apKa cyifen ecKeHep,

OH11a Muce TyTnai Kapajsl caraH.

«Kaiita KypsIyablH OayiapbiHa»

Bupunanm Meicannarsl 0aybsIpbiHa 0achly, YCKHHH KyHBUIBLY,
THJI Katnay (pazeosorusmiepn KeH AANaHBl CYYpeTiey YIIbIH
KOJJIAaHCA, €KMHUIM MbICAJIJaFbl KO3U OpHbIHA TYCUY-XKYYachly,
MYpHBI yYyblIap — KapCBhUIBIKKA YIIBIPaY, )KEHWINY MOHIICPHHIE
YHaMCBI3 KaXapMaHHBIH 00pa3blH OepHy YIIBIH KOJIIAHBII TYP.
A, YOIMHIIN MBICallia apka cyiey — Oupeyre mceHuy, mmce
TyTnay, MeHcUHOeY (paseonoruzmiepu ailbIpbIM agaMiapra ToH
60sIFaH MEHCUHOEY CBIIKJIbI YHAMCBI3 XOPEKETIEPHH KOPCETUI
Typ.

Comnaii erun, laiiep M.JOcynoB e3 mmibirapmanapbiaia ¢pa-
3€0JIOTHSUIBIK €03 IU30EKIepUH KOCHIK KaTapiiapblHa caif bIKIIaM,
OPBIHIIBI XoM Iedep naigananrad. byn malbIpablH Kapakainak
TWJIMHUH OalIBIKIIapbIH KOPKEM Co3 IIe0epH CHIMaThIHIA 00pa3-
JIBI, TOCUPIIN €TUI KOJUIAHFAHJIBIF BIHBIHBIH JKOHE OMp KOPUHUCH.
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SUM

MARY

The article deals with the pecularities of usinggsleological words in the poetry of I.Yusupov aadilities of their image have been revealed.

READING AS ONE OF THE MAIN SKILLS IN TEACHING ENGLISH
B.A.Arzieva- assistant teacher
A.Tajetdinova —a student of the 2-nd course
Nukus State Pedagogical Institute named afterygin

Tasinu cy3map: acocuii MOXHMSAT, Mypakkad MalllK, CY3HH OWIHII, TyNIyHYa, YpraHwiaéTran THII, OBO3 YMKApHO YKHMII, OBO3 YMKAPMAC/AAH YKHII, TYIIy-
Hapu OYJIMaraH HapcajlapHu aHriab, TyuryHuO onmil, cakpad YKui (KaTopiapHu Tanuiad), KUCKa TYXTall, TOMOIAa0oIl, THHIIIA0 TYIIYHHII, yIuiad ypraHui,

XOp GHIaH alTHIL, Kepakiy (3apyp), SLIMTHILIra OUJl TYLIyHYA.

KiioueBble €j10Ba: OCHOBHOE YMEHHE, KOMIUIEKCHOE YIIPa)XHEHHUE, pACIIO3HABAaHUE CJIOB, IIOHUMaHHUE, PISyLIaEMBII‘;[ A3BIK, YUTATh B CIIyX, paCH.II/I(prBLI-
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Reading is one of the main skills that a pupil naggjuire in the
process of mastering a foreign language in sct®ehding is un-
derstanding written texts. It is a complex activityat involves both

perception and thought. Reading consists of twateedl processes:

word recognition and comprehension. Word recognitiefers to
the process of perceiving how written symbols cpoad to one’s
spoken language. Comprehension is the process kihgnaense of
words, sentences and connected text. Readers ltypitake use of
background knowledge, vocabulary, grammatical kedgé, expe-
rience with text and other strategies to help theerstand written
text. Through reading in a foreign language theilpesriches his
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knowledge, of the world around him. He gets acdedirwith the
countries where the target language is spoken.

Teaching reading is very important, because ith&dpdevelop
other skills: speaking and writing.

The syllabus for foreign languages lists readingas of the
leading language activities to be developed. Isrufo read, with-
out a dictionary, texts containing familiar grammmaaterial and no
more than 4—6 unfamiliar words per 100 words of tegt the
meaning of which, as a rule, should be clear frbm ¢ontext or
familiar word-building elements (in the eight-yesghool). Pupils
are to read, with the help of a dictionary, easysteontaining fa-
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miliar grammar material and 6—8 unfamiliar words 60 words
of the text. "Therefore reading is one of the pcattaims of teach-
ing a foreign language in schools.

There are two ways of reading: aloud or orally, aildntly.
People usually start learning to read orally. lacténg a foreign
language in school both ways should be developedilfPassimi-
late the graphic system of the target language means which is
used for conveying information in print. They delthis skill
through oral reading and silent reading.

When one says that one can read, it means thataméocus
one's attention on the meaning and not on the ftmepupil treats
the text as a familiar form of discourse and naa @ask of decipher-
ing. "The aim of the teacher is to get his pupf8sjaickly as possi-
ble over the period in which each printed symbdbaked at for its
shape, and to arrive at the stage when the puglislat words and
phrases, for their meaning, almost without notidimg shapes of the
separate letters” [2]. A good reader does not ktdietters, nor even
at words, one by one, however quickly; he takethémeaning of
two, three, or four words at a time, in a singlenmeot. The eyes of
a very good reader move quickly, taking long "jufhpad making
very short "halts". We can call this ideal readingading per se".
Reading per se is the end to be attained.

Reading aloud.In teaching reading aloud the following meth-

ods are observed: the phonic, the word, and theeses methods.
When the p h o n i ¢ method is used, the childig#ine sounds and
associates them with graphic symbols — letterghénword method

Teaching begins with presenting a letter to pupila combina-
tion of letters, a word as a grapheme. The usésehfcards and the
blackboard is indispensable.

When teaching reading the teacher needs a seadsf flards at
hand. If the teacher uses the blackboard insteadhevrite printed
letters on it and pupils can recollect the wordsythave learnt oral-
ly which have this or that letter, compose a wetd,

The same devices are applied for teaching pupitedad words,
the task being different, however:

(@) pupils choose words which are not read accgrdim
the rule, for exampldake, plane, have, Mike, give, nine;

(b) pupils are invited to read the words which thisyally mis-
read:
yet— let form—from  come— some does— goe:
cold—coulc  called—ccld wooc—Would  walk — work

(c) pupils are invited to look at the words and eatime letter
(letters) which makes the words different:

Thougt- througt- hear- nea hear- hare
though thougt
since-science  With-which contentcintexi country —
county
(d) pupils in turn read a column of words followirthe

key word

(e) pupils are invited to pick out the words wille graphemes
00, oW ea, th, ...

Silent reading. In learning to read pupils widen their eye span.

a complete word is first presented to the child.ewkeveral words They can see more than a word, a phrase, a senfEmeeye can
have been learnt they are used in simple sent¢BteEhe sentence move faster than the reader is able to pronouncd twh sees. Thus
method deals with the sentences as units of apprivateaching reading aloud becomes an obstacle for perceptiohinters the
reading. The teacher can develop pupils' abilityegad sentences pupil's comprehension of the text. It is necesghgt the pupil

with correct intonation. Later the sentence istapdi into words [3].
The combination of the three methods can ensurd geaxing.

Pupils are taught to associate the graphic symifolsords with
their meaning already learned orally. All the amahg are at work:
visual, auditory, kinesthetic. The leading roledmgjs to the visual
analyzer, It is necessary that the graphic symfimiages) of words
should be fixed in the pupils' memory. In teachiBgglish in
schools, however, little attention is given to tH&upils are taught
how, "to sound" words rather than how "to read'nth&hey often
repeat words, combination of words without lookaty what they
read. They look at the teacher. The teacher doeseadize how
much he hinders the formation of graphic imagesnfmys) in the
pupils' memory by teaching to read in this way.

Reading in chorus, reading in groups in imitatiérthe teacher
which is practiced in schools forms rather kinetithenages than
graphic ones. The result is that pupils can sotmedtéxt but they
cannot read. The teacher should observe the rideéiNead words,

should read silently. Special exercises may beestgd to develop
pupils' skills in silent reading. For instance, tkoand say, read and
look up." (M. West) To perform this type of exeesspupils should
read a sentence silently, grasp it, and reproduwesthout looking
into the text. At first they perform such exerciséswly. Gradually
the teacher limits the- time for the pupils' doithg exercises. It
makes them read faster and faster. All this leadittening their
eye span.

It's necessary to teach reading right way and spareh atten-
tion. The teacher can use the different ways foelbping pupil’'s
ability to read. We viewed some of them in this kvddf course it's
necessary to teach pupils read letter, word, worditnation, also
it's important to teach them comprehension textvhole. Usually
pupils taught how “to sound” word rather than haw fead” them.
They repeat words, combination of words withoutkiog at them.
Therefore it's important to use flash card and aisaids.

In teaching pupils to read much attention shouldjiben to the

phrases, and sentences by your self. Give yourgpapchance to development of their ability to guess. In this waevkre presented
read them." For instance, in presenting the wordkamong them some of ways how to do it. The work must be cdrdet in a way
those which are read according to the rule theh#rashould make which will be interest to pupils and develop notyotheir reading
his pupils read these words first. This rule iseoftviolated in ability but their aural comprehension and speakibijjties as well.
school. It is the teacher who first reads a worchlamn of words, a Teacher should use definite ways in teaching repdecause of

sentence, a text and pupils just repeat aftercthehier. it's ways different for different pupils and class.
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PE3IOME

Maxkonana UHIIIH3 THIMHE YKUTUIIAA «YKULD» HUHT ACOCHil aXaMMATra ora SKaHINTH XaKuaa cy3 0opaau, YKUIIHUHT TypiaapH, OBO3 YMKAapHO Ba OBO3 YMKAapMacaaH
YKULI Typrlapu Xakua XaM MabIyMOTIap Oepuiran. YKUII — XycycaH, HIMHIT axaMusaTra sra 6ymmu6, y O0IIKa THIHN YpraHumia €3HIl Ba TalMpUII KYHHKMAJIAPUHH 11a-

KIUIaHTUpHUIITa épram Oepain.

PE3IOME

Cratbst MOCBAINACTCA U3YUYCHUIO BAXXHOTO BHJA SI3BIKOBOM JACATCIIBHOCTU-YTCHUSA B O6y‘leHI/H/I aHI‘J’IP[fICKOMy SA3BIKY. PaCCManI/IBa}OTCﬂ Pa3HbIC BUABI YTCHUS -UTCHHUC
BCIIYX U YTE€HUE IPO Ce6ﬂ, a TaKXK€ pa3IMIHBIC METOABL 06y‘ICHI/Iﬂ YTCHUI0. UTEHHE SIBISETCS TAaKXKE BaXKHBIM AT pa3BUTHSA TaKUX BUIOB SI3BIKOBOM JACATEIIBHOCTU KaK roBO-

PCHHUE U ITUCHMO.

SUMMARY

The article deals with the study of one of the impt language skills as reading in teaching Ehglithe author also studies various kinds of readéagling aloud
and silent reading and different methods of teaghéading. Reading is very important for the depaient of such language skills as speaking andngriti

SPEAKING ACTIVITES AND GAMES USED IN TEACHING FOREIGN LANGUAG E
Z.KH.EImuratova - Foreign languages department
Nukus State Pedagogical Institute named after ygini
Tasiny cy3Jap: TiiI, OWINM, TalMPHUIL, TOMIUPHUK, UMKOHHUSAT, HYTK, TApaKKUET, (oianu, XoTupa, ajoka.
KuroueBble ciioBa: A3BIK, 3HAHUE, TOBOPCHUE, 3aJaHHUE, BO3MOXKHOCTb, p€4b, Pa3BUTHUEC, l'IOJ'IC3HI>II7[, naMsTh, CBA3b.
Key words: language, knowledge, speaking, task, opportusjigech, development, useful, memory, communication.

Language came into life as a means of communicati@xists
and is alive only through speech. When vepeak about
teaching a foreign language, we first afi have in mind
teaching it as a means of communication.
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There are three main reasons for getting studengépeak in the
classroom. Firstly, speaking activities providenearsal opportuni-
ties - chances to practise real-life speaking endhfety of the class-
room. Secondly, speaking tasks in which studemptdatruse any or
all of the language they know provide feedbackoth a teacher



