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PEDAGOGIKA ILIMLERI

Pedagogika teoriyasi ham tariyxi

TALABALARDA AXBOROT MADANIYATINI RIVOJLANTIRIShNING
PEDAGOGIK MEXANIZIMLARI
H.O.Abdusamatova — katta o ‘gituvchi
Termiz davlat muhandislik va agrotexnologiyalar universiteti
Tayanch so‘zlar: axborot vositalari, madaniyat, kasbiy rivojlanish, globallashuv muammolari, kommunikatsiya, media

texnologiyalar.

KiaoueBble cioBa: cpeactBa WHGOpPMANWHM, KYIbTypa, MpodecCHOHAIBHOE pa3BUTHE, NPOOJIEMBI TII00aTH3alNy,

KOMMYHUKaNWs, MEANATEXHOJIOT U,
Key words: information tools, culture, professional
technologies.

Kirish. Oliy ta’limda axborot madaniyatini rivojlan-
tirish  mexanizmlari  jamiyat taraqqgiyotining hozirgi
rivojlanish bosgichida ustuvorlik giluvchi omillarni hisobga
olib yaratiladi. Hozirgi kunda bunday omillarga
quyidagilarni Kiritish mumkin: axborot madaniyatining
mantiq bilan muvofigligi; axborot madaniyati mazmunining
o‘gitish tamoyillari bilan muvofiglik darajasi (ilmiyligi,
izchilligi, tizimliligi va boshqalar); axborot madaniyati
tushunchasi va talabalarning o‘ziga xos xususiyatlarini
hisobga olish; shaxsning ta’limga bo‘lgan ehtiyojlari
(tabagalashtirilgan, tuzatishga oid, ixtisoslashtirilgan ta’lim
va boshqalar). Ta’lim mazmunining asosi didaktikaning eng
muhim va an’anaviy muammolaridan biridir.

Adabiyotlar tahlili va metodologiyasi. Ragamli
pedagogik muhitda talabalarning axborot kompetentligini
rivojlantirish ~ yuzasidan A.M.Ahmedov [3:64] ilmiy
tadqiqot ishlarini olib borgan. Muallif o‘z tadqiqotlarida
ragamli  pedagogik muhitda talabalarning axborot
kompetentligini rivojlantirish imkoniyatlari sun’iy ravishda
yaratilgan hamda sinergetik ta’sirga ega bo‘lgan raqamli-
pedagogik  jarayonning moslashuvchanlik tamoyilini
elektron ta’lim mubhitini intensiv yaratish funksiyasi
imkoniyatlariga bosqichma-bosqich moslashtirish asosida
takomillashtirishga erishgan Axborot va kommunikatsion
kompetensiya zamonaviy insonning asosiy malakalaridan
biri bo‘lib, birinchi navbatda, shaxsiy kompyuterni gayta
ishlash bilan bog‘liq turli xil muammolar va vaziyatlarni
hal qilishda o‘zini namoyon qiladi deb izohlagan olim
N.A.Valixanova [5:15] D.Bellning fikricha, madaniyatning
mohiyati ikki tomonli bo‘ladi: u tabiat kuchlari ustidan
inson aql-zakovatining ustunligi va inson aqidalari va
fikrlari  ustidan  zakovatning  ustunligidan  iborat.
Madaniyatni "ekspressiv simvolizm va ifodalilik olami",
D.Bell deb tushunadi [8].

Axborot madaniyati tushunchasi hayvonot dunyosiga
xos bo‘lgan wvaziyat signaliga rasmiy munosabatning
mutlaqo insonga xos bo‘lgan mazmunli tarzda o‘zgartirish
vaqtida (davrida) paydo bo‘lish S.M.Olenevning [7] fikriga
ko‘ra tushintirildi. Mazmunli birliklarining almashinuvi
tilning rivojlanishi uchun asos bo‘lib xizmat qildi. Yozuv
paydo bo‘lishidan oldin tilning rivojlanishi og‘zaki (verbal)
metodlarning keng doirasini vujudga keltirdi, ma’no va
matn bilan muomala madaniyatini yuzaga keltirdi.
B.S.Abdullayeva axborot madaniyati — jamiyatda bilimlarni
(axborotni) ishlab chiqarish va uning amal qilishi hamda
shaxsning axborot sifatlarini shakllantirish, uning ichki
dunyosini uyg‘unlashtirish bilan bog‘liq madaniyat
sohasidir, deb hisoblaydi [1].

development, globalization issues, communication, media

N.Sh.Ro‘ziqulova axborot madaniyatini o°‘rganishda,
insonga axborot makonida o°‘z faoliyatini erkin amalga
oshirish (ishlay olish), uni shakllantirishda ishtirok etish va
axborot o‘zaro faoliyatiga yordam berish imkonini
beradigan bilim darajasini nazarda tutadi [4].

A.A.Abduqodirov [2] axborot madaniyatini insonning
hayot faoliyatining umuminsoniy ma’naviy qadriyatlar
ustuvor bo‘lgan axborotni qabul qilish, uzatish, saqlash va
undan foydalanish sohasida sifat xarakteristikasi sifatida
talgin qilishadi A.V.Mudrik [6] konsepsiyasi doirasida
ta’lim beruvchi tashkilot sifatida qarash uning faoliyatini
tahlil qilishni ham taqozo qiladi. Bizning fikrimizcha,
internet to‘garagi hayotining mazmuni asosini to‘garak
uyushmasining mohiyatiga mos keluvchi muloqot va
ma’naviy-amaliy tadbirlar tashkil giladi. Bir-biri bilan va
tashqi dunyo bilan o‘zaro faoliyatda bo‘lish jarayonida
yuqori sinflar o‘quvchilari bir tomondan ma’naviy va
ijtimoiy qadriyatlar bilan o‘zaro faoliyat qilishadi, ularni
iste’'mol qiladilar, ikkinchi tomondan esa yangilarini
(qadriyatlar, xulqg-atvor namunalari, madaniy obyektlar)
yaratadilar.Talabalarda axborot madaniyati mazmuni va
asosly maqsadi axborotlashgan jamiyatda yosh maktab
o‘quvchilari shaxsiyatining ijobiy tomonga rivojlanishi
uchun sharoitlar yaratishdan iborat bo‘lgan kasbiy
faoliyatni samarali amalga oshirish uchun talabalar uchun
zaruriy, maxsus tanlab olingan va davlat tomonidan tan
olingan axborot kommunikatsion texnologiya vositalari
bilan ishlash kompetensiyalari tizimi sifatida izohlanadi.

Materiallar.  Talabalarda  axborot madaniyatini
rivojlantirishning ishlab chiqilgan metodik tizimi doirasida
amalga oshirilayotgan mexanizm turli yo‘nalishlarda qay
tariqa rivojlanib borishini ko ‘rib chigamiz.

Zamonaviy tadqiqotchilar zamonaviy jamiyatning
axborot manbalari va bo‘sh vaqtni o‘tkazish shakllarining
ustuvor o‘zgarishlarining to‘rtta o‘ziga xos yo‘nalishini
ajratib ko‘rsatadilar :

« kitob o‘qishga qiziqish va kitoblarning axborot
manbai sifatidagi ahamiyati pasayadi,

* bo‘sh vaqt tarkibida televizor muhim rol o‘ynaydi,
biroq uning axborot manbai sifatidagi rolining bahosi
keskin pasayadi;

* do‘stlar bilan muloqotning ahamiyati va vaqt birligi
ichidagi takrorlanish miqdori, ko‘lami kamayadji;

* bo‘sh vaqt tarkibida ham, axborot maydonida ham
shaxsiy kompyuterlar va Internet tarmog‘idan foydalanish
0°z mavqyini tez oshiradi.

Bu o‘zgarishlar insonlar kompyuterlar bilan ishlashda
ko‘proq vaqt sarflab, ulardan nafaqat dam olish va o‘yin-
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kulgi vositasi, balki muhim aloga vositasi sifatida ham
foydalanib, biznes va o‘quv axborotlarini olishayotganidan
dalolat beradi.

Shundan kelib chiqib, tadqiqotimiz doirasida maktab
kompyuter to‘garaklari faoliyatini talabalarda axborot
madaniyatini rivojlantirish mexanizmining tarkibiy qismi
sifatida ko‘rib chiqdik [8].

Oliy ta’limda  kompyuter to‘garagi — kompyuter
texnologiyalari va axborot texnologiyalariga qiziquvchi
talabalarining oliy ta’lim negizida amal qiladigan tashkiliy
jihatdan rasmiylashtirilgan (shakllantirilgan) birlashmasi
bo‘lib, uning asosida Internetga kirish imkoniyati bilan
axborot faoliyati yotadi. Tarbiyaviy tashkilot sifatida oliy
ta’limda internet to‘garagi shaxsni jamiyat madaniyatiga,
shu jumladan, axborot madaniyatiga jalb qilish, tanishtirish,
o‘sib kelayotgan avlodlarning kattalardan tashqarida
individual rivojlanishi va ma’naviy-qadriyat yo‘nalishlari,
jamiyatning real ijtimoiy-kasbiy strukturasiga (tuzilishiga)
nisbatan tarbiyalanuvchilarning shaxsiy resurslariniga
muvofiq tabaqalashtirish (differensiya qilish) shart-
sharoitlarini yaratish funksiyalarini amalga oshiradi [1].

Oliy ta’limda kompyuter to‘garagiga A.V.Mudrik [6]
konsepsiyasi doirasida ta’lim beruvchi tashkilot sifatida
garash uning faoliyatini tahlil qilishni ham taqozo qiladi.
Bizning fikrimizcha, internet to‘garagi hayotining mazmuni
asosini to‘garak uyushmasining mohiyatiga mos keluvchi
muloqot va ma’naviy-amaliy tadbirlar tashkil qiladi. Bir-
biri bilan va tashqi dunyo bilan o‘zaro faoliyatda bo‘lish
jarayonida yuqori sinflar o°‘quvchilari bir tomondan
ma’naviy va ijtimoiy qadriyatlar bilan o‘zaro faoliyat
qilishadi, ularni iste’mol qiladilar, ikkinchi tomondan esa
yangilarini (qadriyatlar, xulg-atvor namunalari, madaniy
obyektlar) yaratadilar [6].

Oliy ta’limda ilnternet-to‘garagi faoliyatining zaruriy
tarkibiy qismlari bilim va predmetli-amaliy faoliyatdir.
Jamiyatga yo‘naltirilganlik, hamjamiyatiga foydalilik
talabalarining turli loyihalarni tayyorlash va amalga
oshirishlariga sabab bo‘ladi. Shu bilan birga, bolalarning
aksariyati kompyuter yoki individual dasturiy mahsulotlar
bilan ishlashni yetarli darajada o‘zlashtirmagan, shu bilan
birga, o‘z faoliyalarini ijtimoiy magbul me’yorlar asosida
tashkil qilish ko‘nikmalariga ham ega emas. Bu holat
to‘garak rahbari oldiga tizimli ta’lim va tarbiyaviy ishni
tashkil qilish vazifasini qo‘yadi [10].

Internet-to‘garagi  hayotiy faoliyatining o°ziga xos
sohasi global kompyuter tarmog‘ida ishlash hisoblanadi. U
0°z navbatida, bilish, muloqot va predmetli-amaliy hamda
ma’naviy-amaliy faoliyatni o‘z ichiga oladi. Bu
Internetning bir qator tarkibiy qismlari tufayli amalga
oshirilishi mumkin.

1. Internet butun dunyo bilan muloqot qilishning eng tez
usuli hisoblanadi. Elektron pochta (e-mail) masofadan turib
muloqot qilish va axborotdan foydalanish vositalari
hisoblanadi. U matn, grafik tasvirlar, audio va video
axborotlarni deyarli bir zumda turli makondagi qgabul
qiluvchiga uzatish (undan qabul qilish) imkonini beradi.
Shu bilan birga, foydalanuvchilar muloqot (aloga) vaqtida
turli makonda turib pochtani tekshirishi mumkin bo‘lgan
vaqtgacha saqlanadi va sinxron axborot almashinuvi shu
tarzda amalga oshiriladi [11].

Tadqiqotimiz natijalari Internetdan loyiha usulida
muvaffaqiyatli foydalanish mumkinligini ko‘rsatdi. Misol
tariqasida  g‘oyalar, matnlar, chizmalar, eskizlar,

texnologiyalar va boshqalarning muhokamasini ko‘rsatish
mumkin. Bunda, muhokama qilayotgan shaxs, turli
shakllarda (matn, grafik, rasm, audio, video va hok.)
axborot bilan ta’minlash yo‘li bilan, o‘z islohlarini qiritishi
mumkin. Albatta, bunday muloqotni amalga oshirish uchun
texnik va tashkiliy jihatdan ma’lum shart-sharoitlar bo‘lishi
zarur [12].

2. Obuna bo‘lish yoki ommaviy jo‘natish ro‘yxatlari
(Mailing lists) foydalanuvchiga muntazam ravishda o‘z
elektron pochta manziliga giziqtirgan ma’lumotlarni olish
imkonini beradi. Albatta, bu ro‘yxatlarni yoki ro‘yxatni
dastavval Internet tarmog‘ida topish (ularning elektron
pochta manzillari, veb-saytlarini, va hok.) va ularga obuna
bo‘lish zarur. Ushbu imkoniyatdan foydalanib, talabalar
o‘gituvchilari  vaqti-vaqti  bilan  dunyoning  turli
manbalaridan o‘zlarini qizigtirgan ma’lumotlarni olishlari
mumkin.  Pochta  ro‘yxatlaridan  (Mailing  lists)
foydalanganda, talabalar o‘z kasbiy o‘z yo‘lini belgilashda
axborot qo‘llab-quvvatlash yordamini olishlari mumkin. Bu
holda rag‘batlantiruvchi (motivatsion) asosning roli ham
o‘ta muhim. U yangi xabarlarni olishni kutishda ham, ularni
muhokama qilishda ham, faoliyatning muayyan natijasi —
uni amalga oshirish ob’yektida yoki bosqichida qo‘llash va
aks ettirishda ham namoyon bo‘ladi [3].

3.  Elektron konferensiyalar (kompyuter  yoki
telekonferensiyalar) — virtual muloqot to‘garaklari — juda
keng doira (ko‘p sonli) ishtirokchilarni qiziqtirgan
masalalarni muhokama qilish imkonini beradi. Shu bilan
birga, bir  ishtirokchi  yuborgan  xabar  ushbu
konferensiyaning barcha abonentlariga keladi va har bir
foydalanuvchi unga kelgan barcha xabarlarni qabul qiladi.
Muloqgotning bu usuli bir muayyan muammo, masala
bo‘yicha ko‘pchilikning fikrini o‘rganish, uni muhokama
qilish va fikr yoki takliflarini bildirish imkonini beradi.
Tarbiya jarayonida bu imkoniyatdan turli-tuman
bosqichlarda foydalanish mumkin. Elektron
konferensiyalar, ayniqsa, muammolarga yechimlar izlash,
g‘oyalar, texnologiyalarni topish yo‘llarini muhokama
qilishda va loyihalar ustida ishlashda qiziqarli bo‘lishi
mumkin. Bundan tashqari, elektron konferensiyalar
talabalarga bo‘lajak kasbini izlash natijalarini muhokama
guruhlari, onlayn karyera xizmatlari, konsalting (maslahat)
firmalari va hokazolarda muhokama qilish imkonini beradi.
Biroq, elektron konferensiyalar sifat jihatidan yangi
saviyada tashkil etilgan xalqaro aloqa vositasi bo‘lishi
mumkinligi unutmasligimiz kerak. Bunday muloqot maktab
o‘quvchilarining axborot madaniyati elementlarining
shakllanishiga ham ta’sir ko‘rsatadi [4].

4. Internet tinimsiz yangilanib, o‘sib boruvchi bilimlar
manbaidir. Umumjahon miqyosidagi tarmoq (WWW —
World Wide Web) yangi ma’lumotlarni qidirish, olish va
0‘z ma’lumotlarini berish imkonini beradi. Axborot izlash
imkoniyatlarining noyobligi shubhasiz. World Wide Web
axborotni berish (taqdim etish) hajmida ham, turlarida ham,
jahon axborot resurslariga qo‘shilish imkoniyatlarida ham
katta imkoniyatlar ochadi.

Olinadigan natijalar Talabalarni ijtimoiy ahamiyatga
ega axborot-texnologik jihatdan o‘qitish (tayyorlash) uchun
umumjahon miqyosida tarmoqdagi (WWW) ishlarning
quyidagi asosiy yo‘nalishlari va natijalari qiziqarli bo‘lishi
mumkin: [10]

* U yoki boshga (mayyan) mavzu bo‘yicha bilim olish
uchun kerakli ma’lumotlarni qidirish.
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* Loyihani ishlab chiqgish va amalga oshirish davomida
kerakli ma’lumotlar, aloqalarni (kontaktlarni) qidirish va
olish. Internet global kompyuter tarmog‘ida loyiha faoliyati

natijalari taqdimoti, binobarin, u bo‘yicha fikrlar,
tavsiyalar, istaklar, buyurtmalar qabul qilish.
e O‘z faoliyati natijalarini ko‘plab odamlarga

tanishtirish orqali amalga oshira olish imkoniyati. Shu bilan
birga, muayyan marketing ishlari, keng ijtimoiy aloqalarni
o‘rnatish va reklama tadbirlari (kompaniyalari) o‘kazish
zarur.

* Axborot wuzatish va qo‘llanilgan  yangi
texnologiyalardan haqida xalqaro tajriba bilan tanishishda
axborot  texnologiyalari ~ madaniyati  elementlarini
shakllantirish.

* talabalarning kelajakdagi kasbini puxta o‘rganishi
uchun onlayn ma’lumotlarni qidirish va olish.

Muhokama. Internet tarmog‘idan foydalanish xizmatini
ko‘rsatadigan tijorat Internet to‘garaklaridan farqli o‘laroq,
biz tadqiq qilayotgan hodisa ijtimoiylashuv jarayonlarini
pedagogik  boshqarish va  talabalarning  axborot
madaniyatini  shakllantirishni nazarda tutadi. Tijorat
Internet to‘garaklari ta’lim tashkilotlari bo‘lmay, aksar
hollarda tarmoqgqa ulangan bir nechta  shaxsiy
kompyuterlari bo‘lgan kichik xonalardan iborat bo‘ladi va
bunday to‘garaklarning egalari foydalanuvchilar qanday

axborot uzatishi va qabul qilishi bilan qizigmaydilar.
Bunday joylarda dasturiy mahsulotlardan foydalanishga
o‘rgatish amalga oshirilmaydi. Ko‘p hollarda bu yerda tob
ma’nodagi "to‘garakning" o‘zi ham yo‘q, chunki
foydalanuvchilarning tarkibi doimiy ravishda o‘zgarib
turadi. Ahyon-ahyonda kompyuter texnologiyalari va
Internet resurslariga qiziqish asosida ixtiyoriy ravishda
(0‘z-o‘zidan) u yoki boshqa darajada barqaror jamoalar
shakllanadi [5].

Xulosa. Oliy ta’lim  muassasalarida  faoliyat
ko‘rsatayotgan barcha to‘garaklar, birinchi navbatda, asosiy
faoliyat turi predmetidan farq qiladi. Eng ko‘p holatlarda,
bu turli xil ijod turlari ("She’riyat ixlosmandlari to‘garagi",
"Vosh aktyorlar to‘garagi", "Havaskor qo‘shiglar
to‘garagi"), muloqot ("Yuqori sinflar o‘quvchilari
to‘garagi"), har qanday ilmiy mavzuni o‘rganish kabi
faoliyat turlari kuzatiladi. Internet-to‘garagi uchun esa bu
axborot texnologiyalarini va shaxsiy kompyuter uchun
dasturiy mahsulotlarni  o‘zlashtirishdan iborat. Ish,
tadbirlarning  ayrim  shakllari, bir qarashda, turli
uyushmalarda, aynigsa, jamoani shakllantirish borasida bir
xil bo‘lishi mumkinligi ehtimoldan xoli emas. Biroq,
bizning holatimizda, axborot o‘zaro faoliyatida urg‘ularni
to‘g‘ri qo‘yish va ta’lim dasturining mazmuni tubdan o‘ziga
xosdir.
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PE3IOME. B cratbe paccMaTpuBArOTCS COJEp)KaHUE W OCHOBHAS IeTh HMHPOPMAIMOHHOW KYyJIbTYpPHI CTYICHTOB,
CO37IaHKME YCIIOBUH IJISl TO3UTHBHOTO Pa3BUTHS JUYHOCTH CTYIEHTOB B WH(MOpPMANMOHHOM oOmiecTBe, 3((HEKTHUBHOTO
OCYIIECTBIICHUSI TPOPECCHOHATBHON AEATENBHOCTH, YTO HEOOXOOUMO CTYISHTaM CO CHENHAIbHO MOJ0OpaHHBIMH U
MPpU3HAHHBIMU rocyiapCctsomMm cpeacTtBaMu I/IH(bOpMaHI/IOHHO-KOMMyHI/IKaHI/IOHHLIX TEXHOJIOTUH. Pa3pa60TaHo
000CHOBAaHUE KayecTBa CHUCTEMBI TPYAOBBIX KOMHeTeHHHﬁ. CoBMECTHO C KOMITaHHEH Suning 00ocHOBaHa METOAHUKA
OpraHu3anuun KpyKKOB JJid IIKOJbHUKOB € YUCTOM UX MHTECPCCOB. K.]'Iy6 KOMIIBIOTCPHBIX U HH(bOpMaHPIOHHLIX TEXHOJIOTUI
— 3TO OPraHM3alMNOHHO OQOpPMIICHHOE (COPMHUPOBAHHOE) OOBEANHEHNE CTYICHTOB, HHTEPECYIOMNXCS KOMITBIOTEPHBIMH
TEXHOJIOTUSIMH U HH(GOPMAIIMOHHBIMH TEXHOJIOTHAMH, JCHCTBYIOIee Ha 6a3e BHICIIETO 00pa3oBaHUs, B OCHOBE KOTOPOTO
JeXUT HHPOPMAIIMOHHAS ACATEIFHOCTE C JOCTYIIOM K ceTn VIHTepHeT.

SUMMARY. This article describes the content and main goal of information culture in students as a system of
competencies for working with information and communication technologies, which are necessary for students to effective-
ly implement professional activities, the main purpose of which is to create conditions for the positive development of
students' personalities in an information society. published. Together with Suning, the methodology for organizing circles
for schoolchildren, taking into account their interests, is explained. A computer and information technology club is an
organizationally formalized (formed) association of students interested in computer technologies and information technolo-
gies operating on the basis of higher education, which mainly carries out information activities with access to the Internet.

ECTECTBEHHOHAYYHASI TPAMOTHOCTD U EE POJIb B CUCTEME
HAYAJIBHOI'O OBPA3OBAHUSA
N.b.AMaHKJIM4YeB — accucmenm npenooasamens
Hyxycckuii 2ocyoapcmeennulii nedazozuueckuti uHCmumym umenu Axcunusa3a
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Beenenme. Kak wusBecTHO, cerofns TpeOyercss He
TOJNILKO BOOPYXaTh ydyamuxcs 0a30ii 3HaHUH, HO H
dbopMHUpOBaTE y HHX KIIOYCBBIE M MPEIMETHBIC

KOMITETEHITMH, O0eCTeunBalOIINe YCIECUTHYIO aJanTalluio
JUYHOCTH B YCIOBHSAX CTPEMHUTEIHHO MEHSIOIIETOCS MHpA.
B cBmBum ¢ »3tEM ocoboe 3HauYeHWE MPHOOpETaeT
npodecCHOHaNbHAS TOATOTOBKA OYOYyMIUX  yYHUTEJCH,
MTOCKOJIEKY UMEHHO MPO(PECCHOHATH3M M KOMIIETCHTHOCTh
[e1aroroB SIBIITEOTCS BaXHEUIIIMMU (hakTopamu
MIOBBILIIEHUS KauecTBa 00pa3oBaHUsL.

B nanHoM koHTekcTe yka3 Y30exucrana [Ipesunenta Ne
[ID-76 ot 5 mast 2025 roga «O IOMOIHUTEIBHBIX MEPAX 10
obecriedeHnI0 KauecTBa OOpa3oBaHUSI M COBEPIIEHCTBO-
BaHUIO CHCTEMBI OKa3aHHUs 00pa3oBaTENbHBIX YCIyT», B
KOTOPOM CTaBSITCS 3aJjaud IO OMPEJETCHUI0 MEXaHH3MOB
BHEIIHEH OLEHKH JCSITEIBHOCTH O00pa3oBaTENbHBIX U
HAYYHO-HCCIIEIOBATEIECKAX YIPSKICHHNA W ITOBBIIICHUIO
KayecTBa MPEIOCTAaBIIEMBIX 0Opa30BATENBHBIX  YCIYT,
HaTpaBJICH HETNOCPEICTBEHHO HAa COBEPIICHCTBOBAHHE
MOATOTOBKH KaJipoB [1].

OcHoBHast 9acTh. OCOOEHHO 3HAYMMAa PO QECCHOHAIB-
Hag KOMIICTCHTHOCTb M TIEAArOrn4e€CKO€ MacCTEpPCTBO
OyIaylmIux yuYuTeNed HadalbHBIX KJIaCCOB, ITOCKOJBKY
MMEHHO OHH CO3/IaI0T OCHOBY ISl BCECTOPOHHETO Pa3BUTHS
yuamuxcs. CoBpemeHHble TpeOoBanms XXI Beka u
CYIIECTBYIOIIHE TPoOeMbl B chepe 0OpazoBaHus TPeOYIOT
MepecMoTpa TMPUOPUTETOB  HAYaJIbHOTO  OOpa3oBaHUSI.
CeroJHsIIHUA YYCHHK JOJDKEH HE TOJBKO OBIIANETh
MpEeIMETHBIMUA 3HAHUSAMH, HO H O00JaJaTh HaBBIKAMU
paccykIeHus, aHanm3a WHpopMmanud, (HOpMyIHPOBAHUS
BEIBOJIOB M MPHHATHS 00OCHOBAaHHBIX pemieHud. [oatomy
(opMHUpOBaHHE ECTECTBCHHOHAYYHOW TPAMOTHOCTH Yy
ydamuxcsa Ha4YaJIbHBIX KJIACCOB JOJDKHO CTAaTh Ba)KHENIITUM
HaTpaBJIeHHeM 00pa30BaTEIFHOTO MpoIIecca.

HccnenoBanus 10 pPa3BUTHIO €CTECTBEHHOHAYYHOM
TPaMOTHOCTH aKTHBHO BEIYTCSI MHOTUMH Y4YEHBIMH. Tak,

T.I'Benepuukosa u T.I'.EMeneBa aHain3upoBaiy BOIIPOCHL
(GOpMHUpPOBaHUsT €CTECTBEHHOHAYyYHOH TI'PaMOTHOCTH Y
MJIAIIMX IIKOJPHHUKOB Ha OCHOBE  MHCIOJB30BAHUSA
nH(pOpMaMOHHO-KOMMYHHKAIIMOHHBIX TeXHOJIOTHH [3:114-
119]. JI.A.CadponoBa B cBomx paboTax NHOTUEPKHUBACT
BaXXHOCTb €CTECTBEHHOHAYUYHBIX AWCLUILIMH B Pa3BUTUU
HCCIIEIOBATEIbCKOM  JI€ATENbHOCTH  LIKOJBHHUKOB  [7].
O.A.VBamenkuna MpeAIoKuIa COBEPLLIEHCTBOBATH
coJiepkaHne ydeOHoro kypca «EcTecTBEHHbIE HAayKH» Ha

OCHOBE y4eOHOH, MPOCKTHOH H HCCICI0BATEIbCKON
nestenbHocTH  [4]. JLW.BypoBa pa3paborana Hay4dHO-
TEOPETHYECKHE OCHOBBI (DOPMHPOBAHUS y  MIIQALINX

IIKOJILHUKOB €CTeCTBEHHOHAYYHOW KapTWHbI Mupa [2].
AN.CaBeHKOB yneiseT BHUMaHHME pPa3BUTHIO Y JeTei
HaBBIKOB  IIOCTAHOBKHM  BOIPOCOB,  (HOPMYIHPOBAHUS
THITOTE3, OIpEJeNICHHs MOHATHH, ONMMCAaHUs, HAOIIOICHNU,
MIPOBEJICHUS] HKCIIEPUMEHTOB, PACCYXKIACHHUS U BBIBEIACHUS
BBIBOJIOB KaK OCHOB HCCJIEI0BATENbCKON AESITENbHOCTH.

AHanmm3 conepKaHUS YKa3aHHBIX HAyYHBIX padoT
HNO3BOJSIET CHENaTh BBIBOJA, 4YTO €CTECTBCHHOHAYYHas
TPaMOTHOCTh BKJIFOUAET B ceOs: MOHMMAHUE HAYYHBIX UICH
W TPOIECCOB, HMHTEPIPETAIMIO MPUPOAHBIX SBICHHH,
NpUMEHEHNE 3HAHWH Ha TMPaKTHKe, a TakXe YMEHHE
HaxXOIWUTh W AaHATU3UPOBATh WHPOPMALHUIO, OIEHHUBATH
HaA&KHOCT W  3HAYNMOCTh IOJYYCHHBIX JaHHBIX,
apryMeHTHPOBaTh COOCTBEHHYIO TO3WIHMIO W JIeNaTh
BBIBOJIBI. Takum obpaszom, €CTeCTBEHHOHAYYHAs
IPaMOTHOCTh ~ NIPEACTAaBISIET  COOOM  MHTErpaTUBHOE
MOHSTHE, OXBATHIBAIOIEE 00JIACTH €CTECTBEHHBIX HAYK:

3HAHHE HAYYHBIX MOHATHI (HampuMep, BOJa, BO3IYX,
CBET, JKUBBIC OPraHM3MBl W OCOOCHHOCTH HX Cpebl
OOMTaHUA U T.11.);

NMOHUMAaHHMe HAYYHBIX MeTO0B NMPOBEACHHUs Pa3/iuy-
HbIX JKCINEPUMEHTOB (HampuMep, yMeHHe HaOIoIaTh
MIPOIIECCHI, BRIABUTATh COOCTBEHHBIEC THIIOTE3BI, IPOBOINUTH
MIPOCTEHIIINE OIBITHI, AHATM3UPOBATh JaHHBIE U T.IL.);




OBJIaJleHHe HABBIKOM NpPHMeHeHHs TeopeTHYeCKHX
3HAHUMI Ha TPaKTHKe i1 OOBSICHEHHS  SBICHUH
MTOBCEHEBHOM KU3HU (HapuUMep, I0YeMy 3UMOI Ha OKHAX
oOpasyeTcs WHeH, kKak padoTaroT BOASHBIE (QMIBTPEI U Ap.);

¢opmMupoBaHHe OTHOIIEHMs] K HayKe, BKIOYas
YB@KCHHE K TPYyHAy YYEHBIX, OCO3HAaHHE DO HAYKH B
COXPaHCHHMH OKpY’KaIoILIe cpelbl U YIydIIeHUH KadyecTBa
KHU3HM, a TakkKe pa3sBUTHE CUCTEMBbl 3HAHUI, yMEHMH U
HaBBIKOB, COOTBETCTBYIOIIUX BO3PaCTHBIM u
WHJIUBHYaIbHBIM OCOOCHHOCTSIM Ka)KJJOTO Y4allerocs.

EcTrecTBeHHBIE HayKM 3aHUMAlOT BaXXHOE MECTO B
MOBBIIIEHUN YPOBHS €CTECTBEHHOHAyYHOH TI'PaMOTHOCTHU
ydamuxcst 001meo0pa3zoBaTeNbHbIX KO B psie pa3BUTHIX
CTpaH, B TOM 4YHCJIC Ha YPOBHE Ha4daJbHOTO 0Opa3oBaHUS,
BreapéH kypc SCIENCE  (ecTecTBeHHBIE  HAyKH),
HaIPABJICHHBIN HA pa3BUTHE HAYYHOH IPaMOTHOCTH.

Y4uTeIBass MUPOBOH OIBIT ¥ COBPEMEHHBIE TPEOOBaHUS,
B 0011e00pa3oBaTeNEHBIX IIKOJIaxX PecnyGmkn
V36ekucran ¢ 2021-2022 yueOHOro roja BMECTO paHee
mpernojiaBaeMbIxX B 1-2 knaccax npeametroB «OKpyskaromui
Mup» U B 3-4 kiaccax mpenmera «EctecTBozHaHme» ObLI
BBEJEH OOBEIUHEHHBIA mpenMeT «EcTecTBEHHBIE HAyKH»
(SCIENCE). Takum o60pazom, mnpeamer SCIENCE
BKJTIOYAET B ceOs:

B 1-2 xnaccax — «Okpyxarouuii Mup»,

B 3-4 ximaccax — «EcTecTBO3HAHHE,

B 5-6 kmaccax — «buonorus», «®us3nkay, «'eorpadusny.

Ilenpro maHHOTO TOIXONA SABJISETCA (HPOPMHPOBAHUE Y
YYaIUXCsl LENOCTHOTO MPEACTAaBICHUS 00 OKpY)KaroIem
MHUpE, pa3sBUTHE HAyYHOI'O MHPOBO33PEHUS M HCCIIEN0Ba-
TEJBCKUX HaBBIKOB. JDTO TaKXkKe CIIOCOOCTBYET Pa3BUTHUIO Y
MJIAJIINX IIKOJFHHKOB KOMIETEHIUH, MPeayCMOTPEHHBIX
Mozenbsio 4K (kpeaTMBHOCTh, KOMMYHHUKAIHS, KoJutabopa-
U, KPUTHYECKOE MBIIUICHHE), a TakXe KOMIIETEHIIUH,
COOTBETCTBYIOIIUX MEXIYHApPOAHBIM MPOTPaMMaM OLIEHKH
kadyectBa oOpazoBanus PISA u TIMSS.

[IpenonaBaHne €cCTECTBEHHBIX HAayK B HadaJbHBIX
KJaccax co3/1aéT BO3MOXKHOCTH /TSI Pa3BUTHSL y yUaIUXCS
CIIEAYIONINX YMEHUMH:

HaOMIONAaTh  CE30HHBIE  M3MEHEHHS B
(HampuMep, I3MEHEHHE OKPACKH JINCTHEB OCEHbBIO);
OTIMCHIBATH TIPU3HAKH JKUBBIX U HEKUBBIX OOBEKTOB;

IIPOBOJUTH MIPOCTEHIIINE SKCTIEPUMEHTHI U T.J1

B nmaHHOM KOHTEKCTe, 0€3yCIOBHO, NEPBOCTEHEHHOE
3Ha4YCHUE UMeeT YPOBEHb €CTeCTBCHHOHAYJIHOU
IPaMOTHOCTH y4YalIMxcs. TO, B CBOIO O4Yepe/ib, CBSI3aHO C
TEM, HAacKOJbKO 3(QQEKTUBHO OpraHW30BaHbI Y4eOHBIE U
BHEYYEOHBIE IIPOLIECCHl IO ECTECTBEHHBIM  HayKaM.
D¢ eKTUBHOCTh ATHUX TPOLEccOoB TpedyeT OoT Oyaymmux
yuuTenell  HayalubHBIX  KJIAacCOB  NpodeccCHOHAILHON
MOJrOTOBKH K UX peanu3anu.

B pamkax nampaBneHus OakanmaBpuara 60110500 —
«HavanpHOe o0Opa3oBaHME» BBICHINX 00pPa30BAaTEIBHBIX
YUPEKJIGHUH [e1arorTHYecKO HaIpaBJIEHHOCTH IIpeayc-
MOTPEHO H3y4YCHHE IUCHUIUIMHBI «Teopuss W MeToIuKa
MperoIaBaHusl E€CTECTBEHHBIX HayK». OTa TUCHHIUIMHA
HaIleJIeHa Ha MOJTOTOBKY OYyIyIIMX yduTeneil HadalbHBIX
KJIaccoB K J(G¢EeKTUBHONH OpraHu3alid Y4eOHBIX U
BHEYPOUHBIX 3aHATUI 10 €CTECTBEHHbIM HaykaM B
HavyaJIbHbIX KJIaccax 00meo0pa3oBaTeNbHbIX IKOJI.

Ilpn w3ydeHMM JaHHOW JUCHUIUIMHBI  OYyIyIIUM
YUUTENSAM HadalbHBIX KIJIACCOB PEKOMEHJYEeTCs YAEIUTh
0co00e BHUMaHHUE CIEAYIOIINM acIeKTaM:

pUpoJe
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I. EcrectBeHHBIE HayKH SIBISIOTCA, MPEXIE BCETO,
JMUCITUTUIMHOM, TpeOyIomel WHTErpaTHBHOTO TIOAX0Ja B
oOpa3oBaTenmsHOM TIporiecce. To ecTh M OOBSCHEHHUS
OIHOW TEMBI YYUTENI0 HEOOXOIWMO 3HATh, IMOHUMATH U
MPUMEHATh  IOCTIDKEHHS  cpa3dy HECKOJNBKHX  HayK.
Hanpumep, B yuebnmke «EcTecTBeHHBIE Haykm» a4
Kkiacca mox  aBtopctBoM  E.B.ManukoBoit  [5:4-7]
CoNlepXKUTCA TemMa «S1 — ucclenoBaTesby, pacKphIBArOIIAs
MOHSITHE HCCIENOBATENIbCKON AESITETbHOCTU: KTO TaKue
UCCIICIOBATENN, KaK MPOBOJITCS UCCICIOBAHMS, Kak
OpraHu3yeTcs Mmpolece cOopa MaHHBIX U (HOPMYITHPYIOTCS
BBIBOJIBI. [IJIs yyamuxcsi IpeayCMOTpPEHBI TaKue 3aJaHus,
Kak:

1. KakumMm kadecTBaMu JOJDKEH 001a7aTh YeENIOBEK,
9TOOBI CTAaTh UCCIIEAOBATEIIEM?

2. Yewm BHI mHTEpecyeTech? Yto xoTenu ObI y3HaTH? Ha
OCHOBE BalIMX OTBETOB copMymupyiite Temy s
uccrnepoBanua. Yto, Mo BameMy MHEHHIO, HEOOXOINMMO
3HaTh JIA €Io HpOBeJIeHI/ISI?

3. I'me MOXXHO HaWTH HEOOXOIHUMBIE CBEICHHUSA IS
MIPOBEICHUS UCCIICIOBAHUS?

Pabotast ¢ monOOHBIMH y4YeOHBIMH MaTepHaIaMu,
Oyaymui y4WTenb HadaJlbHBIX KJIacCOB JIOJDKEH, BO-
MEpBEIX, OONAnaTh 3HAHUAMH (PyHIZaMEHTaJIbHBIX OCHOB
HayK, CBS3aHHBIX C  YCJIOBCUCCKUMH  KadeCTBaMU:
¢mrocopun, MeJarorukd, ICHXOJOTHH, IYXOBHOCTH, a
TaKkXKe HAyYHOW METOHOJIOTHH. BO-BTOPBIX, OH MOJDKEH
BJIa[ICTh HABBIKAMH IPUMCHEHHUS COOTBETCTBYIOUINX (HopM
00ydeHHs, METOIOB, CPEICTB M TEXHOJOTHH C y4ETOM
BO3pAaCTHBIX U UHANBUAYAJIbHBIX OCO6CHHOCTeﬁ yuamuxcs.

B-TpeTbux, mepuoj Ha4albHOTO IIKOJBHOTO BO3pacTa
SABJIICTCA OMOIIMOHAJIBHO HACBIIICHHBIM W BaXXHBIM  J1JIs1
(dhopMupoBaHHUS OCHOB MUPOBO33peHUs peO&Hka. FIMeHHO B
3TOM BO3pacTe dhopmupyroTes MepBOHAYAIIbHBIE
MpeJICTaBICHUsI O TPUPOJE, OOIIECTBE M CBOEM MECTE B
HUX. B 93T0 BpemMs [JeTH TPOSBISIIOT AKTUBHBIN
MO3HABATENFHBIA HMHTEPEC: OHU HAONIOAAIOT, 3aJaloT
BOTIPOCHI, CTPEMSITCA K OOBSCHCHHIO SBJICHUH. OTH
MO3HABATENFHBIC CTPEMJICHUS HEOOXOAMMO MPAaBHIHHO
HATIPABJIATH U Pa3BUBATh.

Takux TPUMEPOB MOXKHO TPUBECTH MHOMKECTBO.
Hanpumep, Ha ypoke BO 2 KjIacce ydariuMmcs ObLIO
MPENJIOKEHO HCCIEN0BATh, KaK pacTET pacTeHUE B TEMHOTE
U Ha CBETY. VYyeHUKu BHOCHIIH JaHHBIC B Ta6n1/1uy n
JIeNalid BBIBOJ: «IJISi pOCTa PAacTEHUs] HEOOXOIUM CBETY.
OTOT  ONBIT  WIIIOCTPUPYET  DJIEMEHTHl  HAyYHOTO
MBIIIUICHHSI, COOTBETCTBYIOIIETO  HAYaJbHOMY  JTaIry
€CTECTBEHHO-HAYYHOU I'PAMOTHOCTH.

II. EcrecTBeHHBIE HayKM — 3TO MpPEAMET, KOTOPBIH
TpeOyeT KOMIUIEKCHOTO IOIX0Aa B 00pa3oBaTeIbHOM
nporecce. [To KOMIUIEKCHBIM TOAXOJOM K ITOBBIIICHUIO
€CTECTBEHHO-HAYYHOW TPAMOTHOCTH YYallUXCs IIO/pa3y-
MEBAIOTCS JIBA aCTIEKTa.

Bo-mepBeIX, 3TO TeEpecMOTp CoAepKaHUS YIEOHBIX
mporpaMM O0Opa30BaTENbHBIX HAIMPABICHUH C IENIBI0 HX
MaKCMMaJbHOM  ajanTaldd K IIKOJBHOM  IpakTHKe,
MOJATOTOBKA OyOyImIMX yYUTEeNeH K HCIOJIb30BAHUIO
WCCIIeIOBATEIbCKMX ~ METOJOB  OOy4eHHsT W Jpyrue
MEpPONPUATHS, HANpPAaBICHHbIC HAa ITOBBIINICHUE KavyecTBa
MIPETOJaBaAHUS.

Bo-BTOpHIX, TIpH NpENogaBaHUl €CTECTBCHHBIX HAYK B
HaYalbHBIX KJaccax MpeNaroiaracTcsl Mojaadya 3HAHUN B
KOMIUIEKCE — OT MPOCTOro K cioxkHomy. Hampumep, mpu




n3yueHuu TeMbl «PacteHus» B ydueOHuke [5:8-7] paccmar-
pHUBAIOTCA BOIPOCHL: MHOrooOpa3we pacTeHHH, 3adeM
pacTeHUSIM HYKHBI JIUCTBSI, PACTEHHMS M OKpPYKaromas
cpena, TpyIIbl PACTEHUM, BIUSHUE PAaCTEHUI Ha OKpYyKa-
IOIIyI0 Cpely, BIMSHHEC dYeJOBeKa Ha JKM3Hb PaCcTCHUM,
Kpacnas xHura pacrenuil. B pamkax 3TUX TeM yudamiuecs
MOJTy4aroT 0a30BbIe 3HAHUS, Pa3BUBAIOT HABBIKM M YMEHHUS,
a TakXKe IOBBIIIAIOT YPOBEHb €CTECTBEHHO-HAyYHOMH
rpamoTHOocTH. Takoii moaxox TpedyeT OT  yuuTens
KOMIUIEKCHOTO IIOHUMaHHs OMOJIOTUH, 5KOJIOTUH, OCHOB
9KOJIOTHUECKOTO  BOCIIMTAaHMs, OTBETCTBEHHOCTH  3a
OKPY)KAaIOIIYI0 Cpefdy, 3ajad YCTOHUMBOrO pa3BUTHA U
KyJIBTYpPBI HAyYHOTO MBIIIJICHUSI.

III. ITpu opraHu3alMU YpPOKOB E€CTECTBEHHBIX HAyK B
HavdalbHBIX KJIAaccax M COCTABICHUM 3aJaHUil CIEIyeT
YYUTHIBATh  HAIMOHAJIBHO-PETHOHANBHBIE  OCOOEHHOCTH
MECTHOCTH, B KOTOPOH HpPOXXHUBAIOT ydamuecs. B artom
OTHOIICHNH ULIKOJNBHBIE y4eOHMKH OOOTamieHsl MaTepua-
JlaMy, OTpPaKarOUIMMHM MECTHbIM KojopuT. Hampumep, B
Teme «KakuMu OBIBalOT COCYJIBI?» TPUBOAATCS TaKue
NpeaMeThl, KaK Nuaja, 4ailHUK, MOJHOC, CTYIKa, MECTHUK,
KyBIIWH, JIAraH, U3JACIIUSA TOHYAPHOI'0 HMCKYCCTBA. WUmu B
Teme «PacTeHus» paccMaTpUBAIOTCS NMANOPOTHHUKH, MXH,
XBOMHBIC M I[BETKOBBIC PACTCHMS C WILIIOCTPALMAMH, UTO
COIIPOBOXKIAETCS 3aJaHUSIMH, COOTBETCTBYIOIINMHU
BO3pAacTy ¥ ypOBHIO 3HAHHH ydaIIuxcsi. ITO, HCCOMHEHHO,
MIOJIOKUTEIbHBIN acleKT. B nornonHeHne k 3ToMy Oyaymum
YUUTENSIM  HAdaJIbHBIX  KJIACCOB  HEOOXOAMMO  OBITh
TOTOBBIMH K WCIIOJIB30BaHUIO LU(PPOBBIX TEXHOJOTHH H
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JICKTPOHHBIX AHUMAIMOHHBIX ()OPMATOB JUIA IIPEICTaB-
neHus yaeOHoi mHDOpMAIMU — 4TO SIBISIETCS OJHUAM M3
aKTyaJlbHbBIX TPEOOBAaHHUN COBPEMEHHOCTH.

O6cy:xnenne u pe3yabTtarbl. COBpeMEHHBIH STal
pasBUTHs ~ OOIIecTBA  XapaKTepU3yeTcs  YCKOPEHHEM
WHPOPMAIMOHHBIX TIOTOKOB, IHU(poBH3anueil, riodanmsa-
el ¥ MHTerpanuei. B aTux ycnoBusx Bo3pacrtaer HeoO-
XOJIMMOCTB BHEJpEHHUs1 B 00pa30oBaTeNIbHBIA NPOLecC HOBBIX
TEXHOJIOTHUH, B YaCTHOCTH TEXHOJOTHI HMCKYyCCTBEHHOTO
nnHresiekta. COBpeMEeHHBIE UCCIIEI0BAHHS MTOJTBEPIKAAIOT
TEHJCHLUIO paclIupeHus cdep bl NPUMEHEHUS MHCKYC-
CTBEHHOTO MHTEJUICKTa B PA3JIMYHBIX OTPACISX, BKIFOYAs
obpazoBanme. OpmHako ocTaéTcs aKTyaJdbHOM 3amada
HayYHO-METOIOJIOTHYECKOTO OOOCHOBAaHHS CHCTEMHOTO H
LEJICHATIPABJICHHOTO BHEIPCHMS HMCCKYCTBEHHOTO HHTeE-
JeKTa B Y4YeOHBIM mporecc. AHaTUM3 MEXKIYHapOIHOTO
OTBITa TOKAa3bIBACT, YTO HCIIOJIb30BAHHE HCKYCCTBEHHOTO
MHTEJUIEKTa TpeOyet KaK COBEpPIICHCTBOBAHUS
HOPMAaTHUBHO-TIPAaBOBOM 0a3bl, TAaK U HAYYHOTO OCMBICIICHUS
ITUYCCKUX aCIICKTOB €TI0 MPUMCHCHNS B O6pa3OBaHI/II/I.

3aKJ/Il0YeHHe. ECTECTBEHHBIC HAYKH MIPAIOT KITIOUEBYIO
poiab B (OPMUPOBAHHM €CTECCTBEHHO-HAYYHOH TIPaMoOT-
HOCTH y4damuxcsi. ITo TpeOyeT KaueCTBEHHOH MOJArOTOBKH
Oymynux yduTeneld Ha4aJdbHBIX KJIACCOB K MPEIOAaBaHHIO
JaHHBIX aucnuiuiiH. [Ipn 3TOM HEOOXOAMMO NPHMEHSATH
WHTETPATUBHBIH M KOMIUIEKCHBIH ITOJXOJ,, YYHTHIBATh
HallMOHAJIBHO-KYJIbTYPHBIE W PErHOHANIBHBIE OCOOCHHOCTH
00pa3oBaTeNbHON CpeAbl NMpH IUIAHWPOBAHWH YPOKOB H
COCTaBJICHUH 33aHHH.
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PE3IOME. Makonana «raOuuii-uiMHi caBOAXOHINKY TYITYHYACHHUHT Ma3MYHH Ba MOXHATH 04n0O OepmiraH Oymumo,

y K¥I Kuppanu sxapaét cudaruna bonuianrud cuHd YKyBUMIapuaa TaOUui-UIMHNA CaBOIXOHIMKHN PUBOXKIAHTUPHUITHUHT
axaMUATH WIMHKH-HAa3apui XKuxaTaaH ounO OepwiraH. YMyMuil ypra TabiauM MakTald YKyBUMIAPWHHHT TaOMHN-MIMUI
caBoaxonyuruau omupuiaa SCIENCE, spHu Tabumnit dangapHUHT TyTraH YpHH WIMHH acociaHraH xosaa Oy (daHHU
camapany YKuTHIIa OONUIaHFWY CHH() YKyBUMIapWHM KacOuil Taifii€pnamra mgowp Takiaud goup Takiaug Ba TaBCHsIIAp
HIDIA0 YUKUIITaH.

PE3IOME. B cratbe packpbIBalOTCsl COAEP)KaHHE M CYIIHOCTHBIE XapaKTEPUCTHKH MOHSATHS «ECTECTBEHHO-Hay4Has
IrpaMOTHOCTB», pPACCMATPUBACMOI'0 Kak MHOFOFpaHHHﬁ mpounecc. HaquO H TCOPCTUYCCKU 000CHOBaHA BaAXXHOCTh
Pa3BUTHS €CTECTBEHHO-HAYYHOW TPAMOTHOCTH Y YYalIUXCsl Ha4albHOUW IKOJbI. OmpeneneHa pojb mpeaMera Science
(ecrecTBeHHBIE HAyKH) B TMOBBIIIEHHH YPOBHS €CTECTBEHHO-HAYYHOW TPAMOTHOCTH IIKOJBHUKOB, pa3paboTaHBI
MIPEATIOKEHUST W PEKOMEHAAlWK MO0 NPOPECCHOHATBHONW IMOATOTOBKE OYAyNIMX YYHUTENeH HadalbHBIX KIACCOB K
3¢ PEeKTUBHOMY MPENOAABAHHUIO JAHHOTO Kypca.

SUMMARY. This article explores the content and essence of the concept of scientific literacy, presenting it as a
multifaceted process. It provides a theoretical and scientific justification for the importance of developing scientific literacy
among primary school students. The role of SCIENCE natural sciences, in enhancing scientific literacy among general
secondary school students is highlighted. The article also proposes recommendations for the professional preparation of
future primary school teachers to teach natural sciences effectively.
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BO‘LAJAK MUSIQA O‘QITUVChILARINING KASBIY TAYYORGARLIGIDA
DOSTON IJROChHILIGI AN’ANALARIDAN FOYDALANISh KOMPONENTLARI
D.B.Annakulova — stajyor o ‘gituvchi
Guliston davlat universiteti
Tayanch so‘zlar: doston, baxshi, komponent, kognitiv, ijodiy, motivatsion, mahalliy uslub, musiqga, jirov ijrochiligi.
KioueBble ciioBa: smoc, 0axmry, KOMIIOHEHT, KOTHHTHBHBIH, TBOPYECKHHA, MOTHBAIlMOHHBINM, JOKAIBHBIM CTHIb,

MY3bIKa, ) KUPDOBCKOC UCIIOJIHCHUEC.

Key words: epic, bakhshi, component, cognitive, creative, motivational, local style, music, jirov performance.

Kirish. Shuni a’lohida ta’kidlash joizki, o‘zbek xalq
dostonidagi gahramonlik va vatan himoyachisi hisoblangan
obrazlar talabalarga yaqin va tushunarli bo‘lishi uchun uni
baxshilar tomonidan do‘pbira ohanglarga solinib aytilishi,
o‘ziga xos ta’sirchan kuchga ega bo‘ladi. Asarlarning
mavzulariga bo‘lgan qiziqish talabalarning doston
qiyinchiliklarini ~ yengishga va  doston  ma’nosini
o‘zlashtirishga yordam beradi. Ushbu mulohazalarni
qo‘shimcha sifatida aytish joizki, ayrim hududlar
(Farg‘ona-Toshkent, Sirdaryo, Buxoro)da baxshi-doston
ijrochiligiga gizigish boshga xududlarga nisbatan bir oz
talab kamdir. Biz doston ijrochiligini o‘qitishda ushbu
jihatlarni ham e’tiborga olishimiz magsadga muvofiq
hisolanadi [1].

Mashg‘ulot jarayonida talabalar xalq dostonlarining
asosiy xususiyatlarini va doston an’analarini o‘rganib,
aytuvchilardan yozilgan terma va dostonlarni tingladilar,
doston asarlariga illyustratsiya bo‘lgan xalq dekorativ-
amaliy san’ati asarlarini ko‘rib chiqdik. Mashg‘ulot
jarayonida kuzatishlar, shuningdek, talabalar va ularning
ota-onalari bilan keyinchalik olib borilgan suhbatlar dars
materialining katta qiziqishini uyg‘otganini ko‘rsatdi.
Talabalarni doston ijrochiligi bo‘yicha o‘zlari tomonidan
mulogot uyushtirildi va ularning faol ishtiroki ta’minlandi.
Qodir baxshi, Fozil Yo‘ldosh baxshi, Shoberdi baxshi,
Ismoilxon baxshi va boshqgalar ijrosidagi dostonlarning
video yozuvidagi namunalarni diqgat bilan tingladilar va
murakkab she’riy matnni mustaqil tushunishga harakat
gildilar [3].

Adabiyotlar analizi va metodolgiya. Musigachilikdagi
doston va termalarning xalq og’zaki ijodiyotidagi tutgan
o‘rni bo‘yicha O.A.Ibrohimov «O‘zbek xalq musiqa ijodi»
ilmiy asarida metodik tavsiyalar berib o’tgan [1]. Bundan
tashqari o‘zbek xalq qo‘shigchilik ijodiyoti bo’yicha
F.M.Karomatov [2], Q.B.Panjiyev [3] folklor va musiga
uyg‘unlashuvi, uning metodikasi hagida bir gancha
mehnatlaridagi fikrlardan foydalanildi.

Asosiy bo‘lim. Shunday qilib, kuzatish jarayonida
olingan pedagogik asoslarning umumlashtirilishi, o‘zbek
xalq dostonlarining oliy ta’lim tashklotlari musiqa ta’limi
yo‘nalishi talabalarining o‘zlashtirishlari uchun mavjud
material ekanligini anglatadi.

Musiqga ta’limi yo‘nalishi professor-o‘qgituvchilarga va
talabalar uchun ularning kasbiy pedagogik faoliyatlari yoki
pedagogik amaliyot davomida musiqiy folklor hamda
baxshi-shoirlar tomonidan ijro etiladigan o‘zbek xalq
dostonlariga murojaat qilishlari hagida turli xil metodik
tavsiyalar berildi, bu esa ularning xalq dostoni sohasidagi
bilim va ko‘nikmalarini (shu jumladan, kasbiy-ijodiy
ko‘nikmalarini) aniqlash, ushbu materialga nisbatan
emotsional qizigish darajasini belgilash va ularga ishlashga
tayyorgarlik  darajasini aniglash magsadida amalga
oshirildi [4].

Ushbu giyinchiliklarni tadqiq etayotgan
tadgigotimizning qizigarli jihati nuqgtai nazaridan tahlil
gilish orqali, doston ijrochiligi asarlar bilan samarali
ishlashga to‘sqinlik qiladigan eng keng tarqalgan
sabablarga aniglik kiritildi:

o‘qituvchilar va talabalar o‘rtasida xalq dostoniga
nisbatan shaxsiy qiziqishning yo‘qligi;

o‘zbek xalg dostoni sohasida asosiy bilimlarning
yetishmasligi;

o‘zbek xalq dostonlari ustida ishlash uchun zarur
bo‘lgan ko‘nikmalar [shu jumladan ijodiy ko‘nikmalar]
ning yo‘qligi.

Kuzatish jarayonida olingan pedagogik izlanishlarni
umumlashtirish natijasida, ko‘pchilik bo‘lajak musiga
o‘gituvchilari va an’anaviy metodika bo‘yicha o‘qiyotgan
talabalar doston ijrochiligi asarlar ustida ishlash uchun
zarur bo‘lgan bilim, (shu jumladan ijodiy ko‘nikmalar) ga
ega emasligini angladik. Bundan tashgari, musiga
mashg‘ulotlarida doston ijrochiligi asarlar ustida samarali
ishlashga xalq dostoniga nisbatan emotsional gizigishning
past darajasi to‘sqinlik qiladi. Ushbu xulosalar keyingi
tajriba ishlarida e’tiborga olindi, bu jarayonda bo‘lajak
musiqa o‘qituvchilarini tayyorlash tizimida dostonni
o‘zlashtirishga mo‘ljallangan pedagogik model ishlab
chiqildi va tajriba sifatida kiritildi [3].

Ushbu davrda quyidagi ishlar amalga oshirildi:

tadgigot  muammosi  bo‘yicha  ilmiy-pedagogik
adabiyotlarni o‘rganish;
doston ijrochiligini o‘zlashtirish bo‘yicha mavjud

metodikalarni tahlil gilish;

talabalarning doston ijrochiligini o‘zlashtirish jarayonini
kuzatish;

o‘zbek xalg dostonini baxshilar musiga ta’limi
mazmunining bir qismi sifatida o‘zlashtirish jarayonini eng
samarali tashkil etishga imkon beruvchi metodikani ishlab
chiqish;

talabalarga xalq dostoni hagidagi
tanlash va pedagogik moslashtirish;

xalq doston an’analariga oid ijodiy ko‘nikmalarni
shakllantirishga yordam beradigan pedagogik usullarni
izlash;

doston an’anasining xususiyatlarini hisobga olgan
holda, eng yorgin doston ijrochiligi janrlarni tanlash;

bo‘lajak musiqa o‘qituvchilarining tayyorlash jarayo-
nida doston ijrochiligini o‘zlashtirish metodikasini kiritish;

ushbu metodika bo‘yicha talabalarning doston ijrochi-
ligini o°zlashtirish jarayonini kuzatish;

talabalarning doston ijrochiligini o°zlashtirish jarayonini
umumlashtirish magsadida o‘z pedagogik faoliyatini tahlil
qilish.

Mazkur vazifa ta’lim mazmunining to‘rt asosiy
komponentdan kelib chigib hal gilindi: kognitiv, operatsion,
ijodiy va motivatsion.

zarur bilimlarni
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Kognitiv komponentni o‘zlashtirish jarayonida o‘zbek
xalq dostonlarining bir butun sifatida asosiy belgilarini va
xususiyatlarini, shuningdek, mahalliy aholining urf-odat,
an’ana, marosim va qadriyatlarining asosiy janrlarini
bilishdir. Operatsion komponentni o‘zlashtirishda talabalar
tomonidan doston an’analarda bir qator aqliy va amaliy
ko‘nikmalarni bilishdir. Ijodiy komponentni o‘zlashtirishda
esa mavjud bilim va ko‘nikmalarni xalq dostoni sohasida
jjodiy o‘zgartirish va foydalanishga tayyorlikdir.
Motivatsion komponentni o°zlashtirish jarayonida esa
talabalar tomonidan o°‘zbek xalq dostonlariga nisbatan
shaxsiy gizigishning mavjudligi hisoblandi [5].

Ushbu komponentlar asosida talabalarning doston
ijjrochiligini o‘zlashtirishga tayyorgarlik darajasini aniqlash
uchun maxsus ko‘rsatkichlar ishlab chiqildi. Natijada,
ushbu ko‘rsatkichlar quyidagi komponentlar bo‘yicha
belgilandi:

kognitiv.  komponentga muvofiq o‘zbek  xalq
dostonlarining asosiy belgilarini va xususiyatlarini bilish,
uning asosiy janrlarini to‘liq bilish; o‘zbek xalq terma va
doston ijrochilari (baxshilar) va yig‘uvchilari (olimlar,
tadgigotchilar) haqida bilimga ega bo‘lish; xalq
dostonlarini, ularning turlari va variant (invariantligi)ni
bilish; talabalarning o‘zlashtirishlarini aniqlash va
qo‘shimcha materiallarni tanishishlariga tavsiyalar berish;

operatsion komponentga muvofiq o‘zbek xalq doston
ijjrochiligi asarlarini to‘plash, o‘qish, eshitish, notalashtirish
va notalardan tahlil qilish ko‘nikmasiga ega bo‘lish; o‘zbek
xalq dostoni namunalari, jumladan, og‘zaki eshitish yo‘li
bilan o‘rganilganlarini ijro etish ko‘nikmasiga ega bo‘lish;
doston kuylashni dekodlash ko‘nikmasiga ega bo‘lish;

ijodiy komponentga muvofig muammo-gidiruv faoliyati
jarayonida doston ijrochiligi asarining asosiy belgilarini
mustaqil izlash ko‘nikmasiga ega bo‘lish; o‘zbek xalq
dostonlarining noma’lum namunalarini tahlil gilish [janrini
belgilashni o‘z ichiga olgan holda]; baxshi ijrochiligining
qadimiy aytim yo‘llarining ichki va tashqi ovoz ijrochiligini
aniglash, doston matnini yozish yoki mavjud doston
matniga mos keladigan aytim yo‘llarini tanlash
ko‘nikmasiga ega bo‘lish; o‘zbek xalq dostoni namunalari
gidirish, musiqiy folklor ekspeditsiyalar uyushtirish, yozish
va dekodlash ko‘nikmasiga ega bo‘lish;

Motivatsion komponentga muvofiq o‘zbek xalq doston
ijrochiligiga nisbatan emotsional gizigishning mavjudligi;
baxshilari tomonidan o‘zbek xalq terma va doston
ijrochiligi asarlarni yozma ravishda gabul gilish jarayonida
ijobiy emotsional reaksiyalarning mavjudligi; Surxondaryo-
Qashgadaryo, Xorazm va Qoragalpoq baxshi-jirov
an’anaviy doston ijrochiligiga oid asarlar uchun shaxsiy
xususiyatlarning mavjudligi; xalq dostoni sohasidagi
shaxsiy tajribani faollashtirishga tayyorlik, qo‘ng‘irot

elining yoki mahalliy doston an’analari haqida ma’lumotga
ega bo‘lish va tushunchalar berishga tayyorlik; doston
ijrochiligi madaniyati fenomenlariga nisbatan emotsional
gizigishning mavjudligi.

Bo‘lajak musiqa o‘qituvchilarning kasbiy
tayyorgarligini metodik takomillashtirishda o‘zbek xalq
terma va doston ijrochiligining o°‘ziga xos an’analaridan
foydalangan holda o‘rganilayotgan masalaga nisbatan
musiqa ta’limi yo‘nalishi talabalariga taalluglidir. Musiqa
ta’limi yo‘nalishidagi o‘quv rejaga muvofiq “O‘zbek xalq
musiqa ijodi”, “Folklor san’ati” fanlarining mavzular
tarkibiga kiritilgan doston ijrochiligi mavzularini o‘qitish —
bu umuiy o‘rta ta’lim matabi davlat ta’lim standartlari
hamda o°‘quv dasturlari asosida va qolaversa, musiqa ta’limi
yo‘nalishi  bo‘yicha o‘qitish  dasturining metodik
ko‘rsatmalari asosida o‘rganish amalga oshirildi [6].

Bundan tashqari, musiqa ta’limi yo‘nalishi talabasi-
shaxsiga yo‘naltirilgan ta’lim mazmunini tashkil etish
jarayonida talabalar shaxsiy tushunchalariga, ularning
kasbiy ijrochilik tajribalariga tayangan holda, musiga
kursida qo‘llaniladigan rag‘batlantiruvchi metodlar orasida,
mahalliy aholi orasida baxshi-shoir-jirov ijrochiligidagi
terma va doston aytimlar hodisalarini tahlil gilish usuli
sifatida [4] juda muhim ahamiyatga ega. Shuningdek,
talabalarning doston an’analar sohasidagi, xususan, baxshi-
jirovlar ijrosidagi terma va doston ijrochiligi tajribalarini
faollashtirishga ham katta ahamiyat berildi.

Xulosa. Bundan ko‘rinib turibdiki, doston ijrochiligi
bo‘yicha to‘plangan materiallar mazmuni va ularni
ma’ruza-amaliy mashg‘ulotlarda taqdim etish, shuningdek,
talabalar tomonidan bajariladigan mustagil ishlarni tashkil
etishda, aynigsa yozma yoki amaliy vazifalarni bajarishda,
doston an’analarining xususiyatlari inobatga olindi, chunki
ushbu an’analar dostonning universal xususiyatlarini eng
yaqgol aks ettiradi. Bundan tashgari, doston ijrochiligini
butun bir tizim sifatida o‘rganish zarurati bizdan
o‘rganiladigan terva va doston janrlari spektrini
kengaytirishni talab gildi va musiqgiy-poetik janrlarga asosiy
e’tibor qaratilgan holda doston proza janrlari bilan yanada
batafsil tanishtirish imkonini berdi. Tizimli yondashuv
talablariga ko‘ra, doston janrlari tarixiy kontekstda ko‘rib
chiqilishi ham zarurligini ko‘rsatdi [1].

Shunday vazifalardan birini bajarish jarayonida
talabalar bir necha xalg turkum dostonini turli aytuvchi
baxshilardan tinglashni va necha xil doston ijrochiligi asar
va baxshilarni eshitganliklarini aniglashga ham jalb etildi.
Musigiy material shunday tanlandi, unda baxshi-shoir-jirov
gaysi doston ijrochiligi maktabiga mansubligi, ijrochi
hagidagi fikrlar, ganday ovozda ijro etilayoiganligi, doston
variativ yoki invariant, doston turi, qaysi cholg‘uda ijro
etilyapti kabi turli topshiriglarni bajarish asosida qurildi.
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REZYUME. Magolada bo‘lajak musiqa o‘qgituvchilarining kasbiy tayyorgarligini takomillashtirishda doston ijrochiligi
an’analaridan foydalanish komponentlari tahlil etilgan. O‘zbek xalq doston ijrochiligi an’analaridan foydalanish bo‘lajak
musiqa o‘qituvchilarining kasbiy tayyorgarligini takomillashtirish ta’lim mazmuni musiqa pedagogikasining asosiy
kategoriyalari sifatida talaba shaxsini rivojlantirishda eng muhim vositalardan biridir.

PE3IOME. B cratee aHamM3UPYIOTCS KOMIOHEHTHI WCIIOJNB30BAaHHUA TPANWIMA WCIOJNHEHHS JacTaHa B
COBEPIICHCTBOBAHIH TPO(ECCHOHATHHON MOATOTOBKHA OYAYyIIMX YyYHTeled MY3bIKA. Lcronb30BaHWE —Tpamuliiid
y30€KCKOT0 HAPOJHOTO MCIIOJHEHUS IJacTaHa B COBEPIICHCTBOBAHMU NPO()ECCHOHANBHOM MOATOTOBKH OyIyIINX y4uTenen
MY3bIKH SIBIISIETCS OJIHUM W3 Ba)KHEHIIMX WHCTPYMEHTOB B Pa3BUTHUH JIMYHOCTH CTY/AEHTAa KaK OCHOBHBIX KaTeropui
MY3bIKaJIbHOW eJ]arOrvKH.

SUMMARY. This article analyzes the components of using the traditions of doston performance in improving the
professional training of future music teachers. Using the traditions of Uzbek folk doston (epic) performance is one of the
most important tools in improving the professional training of future music teachers. The content of education is one of the
main categories of music pedagogy, as well as the development of the student's personality.

VAK: 37.012.7
NPUHIOUII TPEEMCTBEHHOCTHU U IPUMEHEHHUE KOMIIBIOTEPHOI'O
MOJEJUPOBAHUSA CIIEKTPA IIEJTOYHBIX METAJIUIOB ITPU TPOBEJEHUN
PA3JIMYHBIX YUEBHBIX 3AHSTHUI IO ATOMHOM ®U3UKE
I'.3.BadaxoBa — dokmop ¢unocoguu nedazocuieckux HayK
Kapaxannaxckuii eocyoapcmeenuwiii ynugepcumem umenu bepoaxa

Tasinu cy3aap: atom QU3MKACH, KBAHT MEXaHUKACHU, CITUH, HITKOPHIA METaUIap, TYIIyHYA, 3JICKTPOH.
KoaioueBble ci1oBa: aroMHas (pU3KMKa, KBAHTOBAs MEXaHHKa, CIIMH, HIEJIOYHbIE METAJUTbl, KOHLIENT, JIEKTPOH.
Key words: atomic physics, quantum mechanics, spin, alkali metals, concept, electron.

BBenenne. 3BecTHO, YTO B paMKaX KypCOB aTOMHOW  COBPEMCHHBIMH  IIEIATOTHYSCKUMH  TEXHOJIOTHSIMH B
¢u3ukn oOpamaeTcst ocoboe BHUMaHUE HA (OPMHUPOBAHHE  HM3YYCHHH MPOOJIEMBI TPEEMCTBEHHOCTH B IIepernade
ATOMHBIX CIICKTPOB CpPaBHUTEIHHO TIPOCTHIX aTOMOB W Pa3IMYHBIX PA3[IEIOB (PH3HKH.

MOJIEKYZ. DTO, B TEPBYIO OYEpedb CBS3aHO C TEM, UTO AHanau3 U pe3yabTaThl. BakHO OTMETHTB, 4TO ONaro-
HMCHHO CBeIEHHS OO0 AaTOMHBIX CIIEKTpax MpPHUBEIH K  Japs BU3YATW3aIlH W B3aUMOICHCTBHUIO C IMpEIogaBaTeis-
BO3HUKHOBEHHUIO TJIAHETAPHON MOJENM aTOMOB W Jallb- MU, UCHOJB3YIONIMMH Ha CBOUX 3aHATHUAX KOMIIBIOTEPHBIC
HEHIIeMy pa3BUTHIO MHOTHX KBAaHTOBBIX MPEACTABICHUN O  3KCIICPUMEHTHI, CTYICHTHI MOTYT IIy0Xe MOHSITH (u3mye-
CTPOEHUU MHUKpoMHupa. Ha OCHOBE CIEKTpaNbHBIX CEPUl  CKHME€ KOHIIETNIIUA W YBUJETh, KAK OHU TPUMEHSIOTCS B
aTOMOB BOJIOPO/ia BO3HHKIIA MOJieNib bopa, a mpu u3ydeHnn  peanbHBIX CIIEHApPHUIX. DTO MOXKET CieNaTh MaTepual oosee
CIIEKTPOB aTOMOB IIEJOYHBIX METAJUIOB NI OOOCHOBAHMSI  YBJIEKATEIbHBIM M aKTyaJbHBIM JJISl YHAIUXCS, YTO TPHUBE-
MYJIBTUIIETHOCTH CIEKTPAIbHBIX JIMHUK ObLTIO BBEJIEHO HA  JIET K MOBBIMIEHUIO MOTHBAIIMKM M DHTY3Ma3Ma B W3YUCHHUH
paccMOTpeHHe TOHATHA O CHHHE O3JeKTpoHa. [loatomy  mpeamera. Kpome Toro, KOMOBIOTEpPHBIC JEMOHCTPAIIUH
H3yUYeHHE BOMPOCa O BO3HUKHOBEHHUH CIIEKTPATBbHBIX CEpUH  MOTYT IIOMOYh CTYACHTaM pa3BUTh HABBIKH PEIICHHS
aTOMOB  IIETOYHBIX  METAJUIOB  SIBISIETCS ~ BAXHBIM  TPOOJIEM, TOCKOJBKY OHH HCCICAYIOT U MaHHIMYIHPYIOT
METOJMYECKIM BOIIPOCOM UIs Oojiee TIyOOKOTrO MOHMMAa- — IapaMeTpaMd MOJICNHpOBaHHS. B 1emoM, Kak MOKa3bIBacT
HUS 3aKOHOMEPHOCTEH (PU3MUYCCKUX SIBICHUH, IMPOUCXOMAs-  OIBIT, KOMIBIOTEPHBIC SKCIEPUMEHTHI MOTYT CITY>KUTh
[IUX B aTOMaX. 3¢ GEKTHBHBIM WHCTPYMEHTOM IJIsi BOBJIICUCHHS H 00OTa-

CreneHb W3YyYEeHHOCTH NpPoOaemMbl. [[0 3TOro ObUIO  IICHUS y4eOHOrO OIMBITA CTYACHTOB HA JICKI[HOHHBIX W IP.
MIPOBEICHO MHOECTBO HCCJICIOBAHUN MPEEMCTBCHHOCTU.  3aHITUAX MO (DU3KKE.

W3 vux B nmucceprauuu E.H.Opuapenko "IIpeemcTBeH- B nanHOW paboTe I NPOBENCHHS KOMIIBIOTEPHOTO
HOCTh OOy4Y€HHUS] B CUCTEME CpeJHEero OOIIero M BBICHIETO  MOJEIMPOBAHMs ObUIa HCIOJNB30BaHA MpPONpUETaApHAS
npodecCHOHANIBLHOrO 00pa30BaHUs Ha OCHOBE HMHHOBAIM-  CHCTEMa KOMIBIOTEpHO# anreOpsl Mathematica, xortopas
OHHBIX JUAAKTUYECKHX TEXHOJOTHMH" JOKa3bIBala, 4YTO  MOXET ObITh 3()(PEeKTHBHBIM HHCTPYMEHTOM Ui ICMOH-
HETPEPhIBHAS CBSI3b MEXKAY CPEIHHM CICIHAIbHBIM IPO-  CTPAlMU Pa3IMYHBIX KOHIENIUH BO Bced ¢usmke. Ona
(eccHOHANBHBIM O00pa30BaHUEM M BBICIIUM OOpPA30BAHUEM  IPEIOCTABISICT  INUPOKHUH  CIEKTP  MaTeMaTHYECKUX
SIBIISICTCS  OONBIION Temarornyeckoil mpoOnemoir. A Ha  (YHKIUH, MHCTPYMCHTOB BU3yallU3alld U HHTEPAKTUBHBIX
anekTpoHHOM pecypce A.Il.CmaHcepa "Teopust U npakTUKa  BO3MOXKHOCTEH, YTO JeJlaeT €€ XOPOLIO MOJIXOJSAIIeH is
peanu3anuii IPEeeMCTBEHHOCTH B OOYYCHUH IIKOJIBHUKOB U JACMOHCTPALlMM  CIOXHBIX (DU3WYECKHX KOHICNIUH |
cTyneHTOB" OyleT NpOBEJAEH PETPOCIEKTHBHBIN aHanu3  Mozenuposanus [1-3].

YCIIOBUH TIPEEeMCTBEHHOCTH 00pa3oBaHUs, €r0 peanu3anin C TOYKHM 3peHHMS METOJHMKH TIPENoJiaBaHUs aTOMHON
B UCTOPHUH MEJAArOTHYECKON MBICIH M MPAKTUKK O0y4eHHUs, (UMK U KBAHTOBOM MEXaHHKH AaTOMBI MICIOYHBIX
chopMynHpoBaHBl TEOPETUYECKHE OCHOBBI TPEEMCTBEH-  METAIOB MOTYT UTpaTh POJIb MOJIEIbHBIX OOBEKTOB, T.K.
HOCcTH 0OpazoBanus [8:2]. OHM O00JIAZJAIOT CXOJHBIM  CTPOCHHEM  JJIEKTPOHHBIX

MeToasbl uccjeI0BaHUs U Npeio:keHus. J[nsg teope-  000049eK W BHEIMIHWH, CPaBHHUTEIHHO CJIA00 CBSI3aHHBIN
THYECKOTO W3y4YCHHS MPOOJIeMBbl MO JAaHHOH TeMe  eIWHCTBEHHBIA AJIEKTPOH ABIDKETCS B IOJE YCTOHYHUBOTO
HCTOJIB3YIOTCS AaHKETHBIM METOJ HCCICOBAaHUS U METOIBl ~ aTOMHOTO OCTOBa. Takoe TOJOXKEHHE OOecreynuBacT
MeTaTOTMYECKOTO JKCIepuMeHTa. [Ipu BBIIOJHEHUH pabo-  CXOJCTBO INEIOYHBIX aTOMOB C aTrOMaMd BOJOpOJA H
ThI OBUIH JJAHBI CJICTYIOIIUC MPEATI0KEHUS T.¢. 3Q(HEeKTUBHO  MO3BOJIsIET Oojee TIIyOOKO TMPEICTABIATh IPOLECCHI,
HCTOJIb30BaHUEe MH(OOPMAIIMOHHBIX TECXHOJIOTUH HApsAy C  MPOUCXOASANIME B 0OJiee CIOXKHBIX KBAHTOBBIX CUCTEMaX H
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CBSI3aHHBIX C DJEKTPOMAarHUTHBIMH B3aMMOJCHCTBUSIMH
MEXIy €€ COCTABJISIOIINMH.

W3BecTHO, 9TO MIETOYHBIE aTOMBI B HEKOTOPOM CMEICTIE
SIBIISTFOTCST BOJOPOJOIIONOOHBIMH, HO HE TONHOCTHIO. Jlemno
B TOM, 4YTO BHEIIHUN BaJEHTHBIA 3JIEKTPOH HECKOJIBKO
nedopMupyeT 000TI0YKy NepBHIX Z — 1 3JEKTPOHOB H
HECKOJIbKO HCKaxkaeT ux moje. [loaToMy moTeHunuaibHyro

OHCPIrvui0 BAJICHTHOI'O JJICKTPOHAa MOXKHO HPEACTABUTL B
2
e

c
Buge E,(r) = — (— + T—; + ) U TOJYYUTh COOTBET-

41E)
CTBYIOIIEE YpaBHEHHE U1 PaJUajIbHOW YacTH BOJHOBOM
¢byHKMu. B pesynpraTe 3TOro B ypaBHEHHH IOSBIISICTCS
YIleH, 3aBHCAIINNA OT OpOHWTANbHOrO | KBAaHTOBOTO YHCIA.
Ilpn paxke onTHUManbHOM BBIOOpPE TPAHUYHBIX YCIOBHH
cucTeMa KommbloTepHOit anrebper Wolfram Mathematica
MO3BOJISIET  MOJIYYHUTh COOTBETCTBYIOIIME COOCTBEHHEIE
BOJIHOBBIE (DYHKIMM U TOYHBIE COOCTBEHHbIE 3HAYCHUS JIJIS
E,;. Onnako, coGcTBeHHbIe (YHKLIHM JUIS PajHanbHON
yactu ypaBHeHus lllpeanmHrepa 1yt MHOTO3JIEKTPOHHBIX
aTOMOB TPYAHO IIOJTYYHTh AHAJIUTHUYECKH, ¥ OHH OOBITHO
pacCUMTHIBAIOTCS  YUCICHHO,  HAapHMep,  METOJOM
Xaptpu-®oka WM TeopHeld (QYHKIMOHANA TIDIOTHOCTH.
[TosTOMy, CpaBHHTENBHO T'POMO3AKHE BBIPAKEHHS, KOTO-
pBIe TOJTy4aroTCsl TPH KOMIBIOTEPHOM DELICHHH YpaBHE-
HUSI, YCIIOXKHSIOT 337ady W OTHUMAlOT MHOTO BPEMEHH IS
nocTikeHus nenu. IloaTomy, mocne KpaTkoil JeMoHcTpa-
MM BO3MOXHOCTeH cuctemsl Mathematica mpemnaraercst
UCIIOJIb30BaTh I'OTOBBIE (POPMYJIBI IS pacdyeTa SHEepPreTH-
YeCKHX YpPOBHEH aTOMOB INIEJIOYHBIX METaJJIOB, KOTOPHIE
MOXKHO HaliTW B OoJiee CIiEHMAIM3UPOBAHHBIX yYeOHHMKAX
Mo aTroMHOM (usuke [4-6]. Tak, 11 BEIYUCICHUS 3HAYCHUN
E}, | MOKHO 1os1630BaThes HopMyoif

me* 1

B 32m2e2h? [n+ a(D]

e o(l) = —Cyme?/[(l + 1/2)4neyh?].  3uauenne
Masoil NocTOSHHONW C; MOYKHO ONPEAEIUTh IIyTEM UCIONb-
30BaHMsl M3BECTHBIX E),; (a74 yuTus OBIJIO MHOJY4YEHO
3HaueHue, paBHoe 6.85710711). TMonydyenusle pacuyeTHble
JTaHHbIE IO3BOJISIOT ONPENEIUTh BCE TEPMBI M, COOTBET-
CTBEHHO, MOJHBIN CIEKTpP JMTHUS, COCTOSIIEr0 M3 pa3ind-
HBIX cepuil (rmaBHas, nuddysHas, peskas U (yHIAMEH-
TanbHbeIe cepun). IIpu 3TOM nepen npenogaBaTeneM BO3HH-
KaeT HEO0OXOIUMOCTh PACKPBITUS CMBICIA TAaKUX MOHATHH,
Kak TIpaBHJa OTOOpa, KBAaHTOBBIH JAe(eKT, pe30HaHCHAS
JIMHHA U UCHOIb30BATh HYKHBIE CIIPABOYHBIC IAHHBIE.

OtMeTnM, 4TO OpOMTAIN BOJOPOJA U JIUTHUS C UCIIOJb-
30BaHMEM METO/Ia COOCTBEHHBIX 3HA4YEHHH XapTpu ObLIH
MOJICNMPOBaHbl ¢ MOMOIIbd cuctembl Mathematica B
pabote [7].

[lomy4yeHHpIe KapTHUHBI A pe3Koil cepuu M oOmIas
KapTHHA JUI1 ONTHYECKHX CEPHH aTOMOB JUTHS TOKa3aHBI
Ha puc 1. EctecTBeHHO, MpU KOMITBIOTEPHOW AEMOHCTpa-
UM CIEAYeT CPABHUTH IOIYYEHHBIC CIIEKTPaJIbHbBIC JITHHUN
¢ ¢ortocHmMkamu crektpa nuTtHA. [Ipm 3TOM cozmaercs
BO3MOYKHOCTb JIEMOHCTpAIMM MPaBUIBHOCTU HU3JaraeMbIX
pacCyXIeHHH, a TakKe IOJYEPKHYTh Halm4yhe HpodiieM
BBIUUCIICHUsS] MHTEHCUBHOCTU CHEKTPAIbHBIX JIMHUM, MpH-
HAAJEKAIIUX Pa3lIUYHbIM CIEKTPaJdbHbIM cepusaM. llpu
3TOM cienyeT oOpaTuTh oco0oe BHHMaHHWE Ha TOT (akT,
YTO MHTEHCUBHOCTb JIMHUU U3JIy4EHHs 3aBUCUT OT BEPOSIT-
HOCTH TIEPEX0Ja JJIEKTPOHA OT OJHOIO 3HEPreTHYECKOIrO
COCTOSIHUS B IPYTO€ H, TIO3TOMY, COTJIACHO PACIIPENEICHUIO

En =
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BombiiMana nWHHMS ~W3MydYeHHWsT TIPU  Iepexojax 3
2p-coCTOSIHMST B 2S-COCTOSIHME — SIBJSICTCSL  HamOouree
MHTEHCUBHOU.

CrieKTp OCTaNBHBIX IIEIOYHBIX METAJIOB UMEET aHAIJIo-
THYHYIO CTPYKTYpPY, OZHAKO IPH 3TOM HEOOXOAWMO TIPH-
HSTH BO BHIMaHHUE, KAKOE COCTOSIHUE SIBIIICTCSI OCHOBHBIM.

CrnenyomuM maroM y4eOHOro TmpoIecca SIBISCTCS
00CY)XJIeHUE TPUPOJABI CIHH-OPOMTAIBHOTO B3aWMOZEH-
CTBUSI W BBIYUCICHHE 3HAuCHHS OOYCJIOBICHHOTO UM
pacuienieHus crnekTpaibHbX JuHUil. [Ipu sTom crnemyer
00paTUTh OCHOBHOE BHUMAHHUE HA TO, YTO Y JIMHUU TTIABHON
CepUU pacIlleIUIeHUE He SIBIAETCS MIOCTOSHHBIM, a MEHSETCS
OT JMHHAW K JIMHWH. DTO B CBOIO OYepeAb O3HAYaeT, 4TO
SHEPTUs YPOBHEH 3aBUCUT HE TOJBKO OT IJIABHOTO KBAHTO-
BOTO N ¥ OPOUTAIBHOTO | YHCel, HO U OT HEKOTOPOH HOBOH
BEJIMYMHEBI Mg, KOTOpas HA3BIBACTCS CIHMHOM M HECKOJBKO
u3MeHseT sHepruro. CrenoBaTenbHO, IPU ATOM aBTOMAaTH-
YecKM U HaIJIAQHO JEeMOHCTPUPYETCS, 4YTO DJHEprus
JIEKTPOHA 3aBUCUT OT TPEX KBAHTOBBIX YHCEI.

B nocnenyroneil 4acTu HU3J105KE€HUS BOIIPOCA OCBELIA-
eTCsl COOCTBEHHBII MOMEHT JJIEKTPOHA M CYLIHOCThH CIIMH-
OpOUTAJIBHOTO B3aUMOJCHCTBUS, a TaKke OOBSCHSIETCS
3aKOHOMEPHOCTB PaCIICIUICHUH CIIEKTPATbHBIX JIMHHH.

BeiBoasl u mpenno:kenusi. lcmonb30BaHHYIO METO-
MUKy W3yYCHHS CIEKTPOB aTOMOB IIEIOYHBIX METAJIJIOB
MOXKHO HCHIOJB30BAaTh I JOCTIDKEHUS HECKOJIBKHX
METOAMYCCKIX TUAAKTUICCKUX [IeIeH:

1. TloHuMmaHHe »3IEKTPOHHOW CTPYKTYpbl AaTOMOB:
CrexTpbl MOTYT OBITh HMCHOJB30BaHBI JJISI OMpPENEICHHUS
YHca IEKTPOHOB B aTOME M UX paclpeiesieHus 10 dHep-
TeTUYECKAM YPOBHSM OHH MOTYT MPOAEMOHCTPUPOBATH
B3aMMO/JICHICTBHE MEX]Ty CBETOM H BEIECTBOM U NEPEXOIbI
MEXTy HEPTeTUUECKUMHU YPOBHSAMH, KOTOPHIE TPUBOIST K
MOSIBIICHHUIO PA3IIMYHBIX CIIEKTPOB.

2. CHexTpsl MEI0YHBIX METAIIOB MOTYT OBITh HCHOJb-
30BaHbIl IS WDTFOCTPAIIMKA OCHOBHBIX MPHUHITUIIOB KBaHTO-
BOM MEXaHUKHU.

3. Tlonumanue crnekTpockonuu: CHEKTphl IIETOYHBIX
METaJUIOB MOTYT TIO3HAKOMHTH CTYACHTOB C 0O0JacThIO
CHEKTPOCKOIMH U HCIOJIB30BAaHUEM CIIEKTPOB B aHAIUTH-
YECKHX LeJX.

4. Pa3BuTHe HaBBIKOB pemIeHUs mpodieM: AHamM3
CHEKTPOB MOJKET BKJIIOYATh PELICHHE CIOXHBIX MaTeMaTH-
YeCKMX 3a/a4, 4YTO MOXKET IIOMOYb CTyJICHTaM pa3BHUTh
HaBBIKM PEUICHUs IpoOIeM.

a)

| 1
300 500

l H‘H ‘ | |

300 500 700 A, HM

Puc. 1. Pacuemnvie cnekmpanvhvie 1uHUU pe3Kol cepuu
(@) u enasnotl, pesxoti u oupghysnoii cepuii (b). Unmencus-

HOCMU CHEKMPAbHBIX TUHULL He NPUHAMbL 60 BHUMAHUE.
OTtMmeTnM, YTO HEW30EKHO MPOSBISAIONIMICA IpH
M3YyYEHUH CHEKTPOB aTOMOB IIEIOYHBIX METAIUIOB IIE€Jaro-
TMYECKUH TPHHIUI MIPEEMCTBEHHOCTH OTHOCHTCSA K HJEe
ONMPATHCS HAa MPEABIAYINNE 3HAHMSA I IOHUMaHUs Oojee

b)
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CJIOKHBIX KOHHCHHI/II\/'I. B konTekcte nepexonga OT N3y4YCHUA JICTKO OmnHvpasACh Ha MNOPCABIAYIIHUE 3HAHUA HX MOXHO
CIICKTPOB CHa4alia BO,Z[OpOIIOHO,Z[OfSHBIX aTOMOB, IIOTOM 3HAKOMUTL C 0O0jee CII0KHBIMH Hp06HeMaMI/I KBaHTOBOK
IMICJIOYHBIX MCETAJIJIOB K 0oJjee CIOKHBIM SABJICHUAM, 3TOT MCXaHHUKH.

TIPUHITUII TIPOSIBIISIETCS CIIEIYIOIINM 00pa3oM: 4. CoOmromeHne  IOCIENOBATENBHON  CTPYKTYPHI:

1. CmekTpsl BOJAOPOAOMONOOHBIX AaTOMOB IIENOYHBIX  IMPHICPKHUBAACH ITOCIEIOBATEIHHON CTPYKTYPHI B (popmara
METaJUIOB oOecrieunBatoT GyHaaMeHT: [loHrMas mpocTeie U JISKIWH, 3aHATHH W OLEHOK, CTYASHTHI MOTYT JIydIle
Xopouo N3Yy4YCHHBIC CIIEKTPbIL Pa3IMIHbIX aToOMOB, MOHATH MaT€pual U COCPCAOTOUYUTHL CBOC BHHUMAHHC Ha
CTYACHTBI MOT'YT IIOJYYUTHb HNPOYHYIO OCHOBY B aTOMHOM BaXXHbBIX KOHICIIIUAX.

(1)1/131/11«3 1 MOBEACHUU JJICKTPOHOB B aTOME. B 3axmouenue IMMPUHIMUII MMOCJICAOBATCIIBHOCTH IOMOT'a-

2. Pa3Butue NpeabIAyIuX 3HAHUM: TOCJIe TOro, Kak €T rapaHTUpPOBATb, YTO CTYJACHTHI HEC 6yZ[yT MEPErpyKCHBI
CTYACHTBI OCBOSAT CHEKTPbI IICJIOYHBIX MCETAJJIOB, OHH CJIOKHBIMH KOHICHIUAMU U CMOTYT IOHATHL Marcpual,
CMOT'YT UCIIOJIB30BATh 3THU 3HAHHSA B Ka4€CTBE OCHOBBI JIA ornupasicb Ha TO, YTO OHH YIKE 3HAIOT. Cne,ayﬂ 9TOMY
H3y4YeHHs 00JIee CII0KHBIX KBAHTOBBIX SBJICHH. MPHUHINITY, TPEMoJaBaTeNIl MOTYT IOMOYb CO31aTh Ooiee

3. TlocteneHHslii mepexox K 0ojee CIOXKHBIM TeMaM:  HeNbHBIH U 3QQPEKTHBHBIA yUeOHBIA OMBIT IJIS CTYIEHTOB,
ITo Mepe TOro, Kak CTYAEHTHI CTaHOBSTCSA Oojiee YBEpeH-  HM3YYAIOIIUMX YBJICKATENBbHBIH MHP aTOMHOH (U3WKH H
HBIMHU B CBOEM ITIOHMMAaHHUU CIIEKTPOB MICJIOYHBIX METAJJIOB, KBAaHTOBOH MEXaHUKHU.
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PE3IOME. Makonana atoM Qu3ukacu Oyinda Typiu XM YKYB MaIIFyJIOTIAPHHN YTKA3UIIIa THAPOKCUAN MeTaliap
CHEKTPUHUHT Y3IyKCH3IIUTH Ba KOMITBIOTEP MOJACIUIAIITHPHUII IPHHITUIH Ky uanuiaai. CIIHH-OpOUTaHUHT ¥3ap0 TabCHPH
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KOMIBIOTEP TCXHUKACU HIUIA0 YMKAJITaH.

PE3IOME. B crarbe nucnosb3yercsi MpUHLMIT HEMPEPHIBHOCTU CHEKTPa T'MAPOKCUIHBIX METAJUIOB U KOMIIBIOTEPHOTO
MOJICIIMPOBAHMS TPHU TPOBEICHUH PA3JIMYHBIX y4YeOHBIX 3aHATHH MO aTOMHOHM Qusmke. Pa3paboTaHa KOMITBIOTEpHAs
TCXHHKA, IIO3BOJIAKOIIAA Q)OpMI/IpOBaTL pas3IMYHbIC CHEKTPAJIbHBIC PAJAbl JIUTUA W PA3ACIATb JIMHUA 6nar0)1ap51
B3aMMOJICHICTBUIO CTIMH-OPOUTHI.

SUMMARY. The article uses the principle of spectrum continuity of hydroxide metals and computer modeling in con-
ducting various training sessions on atomic physics. Computer technology has been developed that allows for the formation
of various spectral series of lithium and the separation of lines due to the spin-orbital interaction.

JOQARI OQiW ORINLARINDA TALABALARDA MILLETLERARALIQ QARIM-QATNAS MADENIYATIN
RAWAJLANDIRIWDIN KONCEPTUAL MODELININ NATIYJELILIGI
A.A.Bekbergenov — erkin izleniwshi
Ajiniyaz atindagi Nokis mamleketlik pedagogikaliq institut:

Tayanch so‘zlar: model, talaba, ta’lim, tarbiya, pedagogika, psixologiya, kommunikativ madaniyat, komponent, axlog,
insoniylik, shaxs.

KuroueBble cJioBa: MOA€Ib, CTYACHT, O6p330BaHI/IC, BOCIIMTAaHUE, TI€AArorukKa, IICHUXOJIOTUA, KOMMYHUKATHBHasA
KyJbTypa, KOMIIOHCHT, 3THUKA, YCJIOBEYHOCTD, JIMYHOCTb.

Key words: model, student, education, upbringing, pedagogy, psychology, communicative culture, component, ethics,
humanity, personality.

Kirisiw. Jogart oqiw orinlarinda oqiw procesi kommunikativlik = madeniyatt  joqar1  bilimlendiriw
talabalardin kommunikativlik madeniyatin rawajlandirtwga  makemesinin talim ortaliginda  birgeliktegi iskerlik,
qaratilgan har tarepleme pedagogikaliq tasir korsetilmegen  baylanis ham o6z ara qatnasiqlardin basqa formalari
jagdayda, talabalardin individual bilim, konlikpe ham  procesinde qaliplesedi. Talabalardi oqitiw ham tarbiyalaw
uqipliligin - qaliplestiriwge  qaratilgan.  Talabalardin ~ procesinde talim ortaligi dhmiyetli rol atqaradi.

13




Ilim hdm jdamiyet. X28.2025

Model 4adette belgili bir obyekt (sistema) dep
tariyiplenedi, on1 yreniw basqa obyekt haqqinda bilim
aliw qurali bolip xizmet etedi. Social-pedagogikaliq
hadiyselerdi modellestiriw procesinde har qiyli ideal
modeller jaratiiwi mimkin, olardia har biri obyekt
haqqindagi bilimlerdi 6z ara baylanisli bolgan belgili
boljawlar, bayalanislar, juwmagqlar toplami formasinda
sawlelendiredi ham modellestirilgen obyekttin teoriyaliq
sxemasin bildiredi [2:123].

Adebiyatlar analizi. Pedagogika ham psixologiyada
model degende tiykargr sistemanin ayirim ahmiyetli
tareplerin 6z ishine alatugin obyektler yamasa belgiler
sistemasi tusiniledi.

Kommunikativ  madeniyattt  qaliplestiriw  modeli
S.Xojanazarova pikirinshe: “Oqitiwshinin kasiplik tayarlig
uliwma sistemasinin ajiralmas, biraq salistirmali biygarez
elementi bolgan konceptual, magsetli, mazmunli ham
ajiralmas  birligin  kdrsetiwshi  pedagogikaliq sistemast
sipatinda sholkemlestiriwshilik, texnologiyaliq,
diagnostikaliq ham natiyjeli komponentlerin 6z ishine
alad1” [2:45].

M.Oripova oqitiwshilar ham talabalar ortasindag: birge
islesiw principine tiykarlangan, shaxsti har tarepleme
rawajlandinwga, aktiv  soylew iskerliginde ameliy
konlikpelerdi  qaliplestiriwge,  uliwma  madeniyattt
rawajlandiriwga qaratilgan talabalardin kommunikativlik
madeniyatin galiplestiriw modelin usinis etedi [3:21].

S.Xojanazarovanin [3:89] talabalardin kommunikativlik
madeniyatin qaliplestiriw modeli blokt1 6z ishine aladt:

- magqsetli blok (talabalardin bilim aliwina qoyilatugin
mamleket talaplari);

- mazmunli-processual ~ blok  (kommunikaciyaliq
madeniyatti galiplestiriw usillari, formalari, qurallari);

- sholkemlestiriw-jumis blogi (pedagogikaliq shartler
kompleksi);

- qadagalaw ham bahalaw blogi (oqitiwshinin
kommunikativ madeniyatti qaliplestiriw procesin baglaw1
ham talabalardin 6zin-6zi bahalawi).

M.Aripovanin kommunikativ madeniyatinin teoriyaliq
modeli tdmendegi strukturaliq elementlerdi 6z ishine aladi:
“gumanistlik bagdar; aksiologiyaliq potencial; akmeolo-
giyaliq maqset (qalew); jeke iskerliktin 6zin-6zi sholkem-
lestiriw ham doretiwshilik jagtan 6zin-6zi rawajlandiriw;
kommunikativ texnologiyaliq Gskeneler” [3:145].

Talqilaw ham natiyjeler. Talabalardin milletleraraliq
garim-gatnas madeniyatin rawajlandiriw modelinin barliq
quramliq boélimleri 6z ara baylanisli bolip, bir putin
sistemani anlatadi (1-suwref). Solay etip, talabalardin
kommunikativlik madeniyatin qaliplestiriw magqseti onin
psixologiyaliq ham didaktikalig mazmunin belgileydi, bul
bolsa kommunikativlik madeniyatt1 qaliplestiriw procesin
xoshametlew ham sholkemlestiriwdin belgili usillari,
qurallar1 ham formalarin talap etedi. Har bir komponent
kommunikativ madeniyat qaliplesiwinin barliq
basqishlarinda bar bolip, belgili bir waqitta jetekshi ham
tiykarg1 boladi. Usinis etilip atirgan model talabalar ham
bolajaq oqitiwshilar tarepinen aktiv ham interaktiv
usillardan paydalanip, mashqalaliq pikir talaslar, kop
vektorl: dialoglar, reflektiv analiz, mashqalani sheshiw
arqalt uyreniletugin  pedagogikaliq panler, arnawh
auditoriyadan tis sabaqlar ham oqitiw ameliyatinin
psixologiyaliq ham didaktikaliq mazmuni arasindagi
logikaliq baylanist1 korsetedi.
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Solay etip, talabalardin milletleraraliq qarim-gatnas
madeniyatin galiplestiriwde modeldin har bir komponenti

60z aldima ahmiyetli rol oynaydi, biraq tek barliq
komponentler  birgelikte  jagdaylar,  pedagogikaliq
improvizaciyalar, associativlik  waziypalar, lekciya-

soylesiw, lekciya-debat, lekciya-aqiliy htjim, mashqalali
xarakterdegi lekciyalar tarinde sholkemlestirilgen treningler
ham shimgiwlar belgili bir natiyjeni beredi (1-keste).

Milletleraraliq garim-gatnas madeniyatin
qaliplestiriw

Rawajlaniw
strategiyasi
Milletleraraliq gqarim-
gatnas madeniyatin

Qaliplestiriwshi
strategiya

Séylesiw konlikpelerin hdm

rawajlandiriwd1 minez-quliq madeniyatin
xoshametlewshi rawajlandiriwga jardem beriw
sharayatlard1 jarattw
Konceptual qatnaslardin dmelge asiriliwi
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Formalar, usillar, qural
milletleraraliq garim-gatnas madeniyatin rawajlandiriw
procesin qadagalaw ham bahalaw

Dialog
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qrwshral Talaba menen birge islesiw
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1-keste. Talabalardwi milletleraraliq qarim-gatnas

mddeniyatin rawajlandiriw modeli.

Psixodidaktikalig mazmun sistemasinda talabalardin
kommunikativlik madeniyatin qaliplestiriw bir neshe
darejelerge muwapiq 4amelge asiriladi ham olardin
informaciyaliq basqishtan hdreketleniwin 6z ishine aladi,
bul olarga insaniyliq, unaml bilim  beriw
kommunikaciyasinin ahmiyetin tyreniwge imkan beredi.

Talabalardin kommunikativlik madeniyatin galiplestiriw
natiyjeligi tomendegi pedagogikaliq shartler menen
tamiyinlenedi:

- talabalardin milletleraraliq qarim-gatnas madeniyatin
rawajlandiriw magsetin anigqlaw;
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- kommunikativ  kénlikpeler ham  uqipliliglard:
qaliplestiriwge ~ jardemlesetugin  joqari  bilimlendiriw
makemesinin bir pttin talim maydanin sholkemlestiriw;

- tarbiyaliq jumis mazmunin talabalardin milletleraraliq
qarim-gatnas madeniyatin rawajlandiriwga bagdarlaw;

- talabalardin milletleraraliq qarim-gatnas madeniyatin
rawajlandirniw magsetinde jogari bilimlendiriw
mekemesinin  oqiw  procesine  sistemali,  shaxsqa
bagdarlangan, kompetenciyaga madeniy, iskerlikke
tiykarlangan qatnaslardi amelge asiriw;

- talabalardi oqitiwdin dialog,
mashqalali usillarin ken qollaniw;

- talabalardin jamiyettegi doretiwshilik birge islesiwin
sholkemlestiriw;

- soylesiw madeniyat1 darejesin rawajlandiriwda tala-
balardin motivaciyaliq iskerligi;

- talabalardin 6zin-6zi basqartw gabiletin rawajlandiriw;

- jetiskenlikke erisiw jagdayin sholkemlestiriw.

Psixologiyaliq sharayatlar:

- talabalardin milletleraraliq qarim-gatnas madeniyatin
rawajlandiriwga unamli qatnast;

- oqitiwshilar ham talabalar arasindag birge islesiw;

- talabalar jamaatinin jas ham topar o6zgesheliklerin
esapga algan halda har bir talabanin psixologiyaliq
golayligi ushin sharayat jaratiw.

Biz pedagogikaliq (didaktikaliq) shartlerdi toliq korip
shigamiz.

Milletleraraliq qarim-qatnas madeniyati, har qiyli millet
wakilleri menen soOylesiw konlikpeleri ham uqipliligin
qaliplestiriwge jardem beretugin en ahmiyetli pedagog-
ikaliq shart — bul joqar bilimlendiriw mekemesinin bir pu-
tin talim makanin sholkemlestiriw bolip tabiladi. Motivaci-
ya faktor1 — insanlararaliq, sonday-aq pedagog ham talaba
arasindagi qarim-gatnastt amelge asiriwshi en ahmiyetli
faktor sanaladi. Ol joqart bilimlendiriw maydaninin 6zine
tdn ruwxiy jamaatte ornatilgan dastirlerden baslap, tala-
balar ham oqitiwshilar arasindag1 qatnasiqlarga shekem har
tarepleme talim qadiriyatlart menen toliqtirtwga baylanisli,
talabalardin  auditoriyadan tis shimigiwlarda belsene
qatnasiwi, olarda algan bilim, konlikpe ham qarim-gatnas
konlikpelerin - bekkemlew imkaniyatin beredi, yagniy

diskussiya ham

shaxslararaliq qatnasiqlardi bekkemleydi. Talabalardin
milletleraraliq munasibetlerdegi qarim-qatnas madeniyatin
qaliplestiriw  natiyjeliligin =~ tadmiyinleytugin  ekinshi
pedagogikaliq shart - bul joqar1 bilimlendiriw makemesinin
oqiw procesinede usinday tiykargr bilimlerdi, us1 maqset-
tegi is-ilajlardi engiziw. Metodikaliq qatnaslar, sistemall,

madeniy, tajiriybege, xizmetke tiykarlangan, shaxsqa
bagdarlangan.

Juwmag. Usit metodikaliq qatnaslar qagiydalarina
muwapiq, talabalar jamaatinde kommunikativ madeniyat
darejesin qaliplestiriw procesi har bir talabanin individual,
jeke 6zgesheliklerin esapga aliw ham onda kommunikaci-
yanin ahmiyetin tasiniw tiykarinda sistemali turde amelge
asiriladi. Talabalarda 6z turmuslhiq iskerliginin subyekti
sipatinda 6zine bolgan munasibet qaliplesedi. Talabalardin
jamiyettegi doretiwshilik sherikligin sholkemlestiriw basqa
millet adamlar1 ham kasiplesler menen pikirlesiwge jardem
beretugin  Gshinshi pedagogikaliq shart. Talabalardi
kommunikativ iskerlik ham qarim-qatnasqa jedel tartiw
sociallig garim-qatnaslardi ornatiw qabiletin, mektepte
ameliyat dawaminda sherikler ham talabalar menen qarim-
qatnaslardi, tarli millet adamlari menen sawbetlesiwdi
dawam ettiriw gabiletin, emocionalliq yamasa isbilermenlik
qarim-qatnastin  adekvat wusillarin  tanlaw  gabiletin
qaliplestiredi.

Joqgar1 bilimlendiriwdin zamanagdy sharayatinda tala-
balarda garim-qatnas ham kommunikativ iskerlik ushin
0zin-6zi xoshametlew konlikpelerine iye boliw galewin
rawajlandiriw juda ahmiyetli. Jarislarda, festivallarda, sport
ilajlarinda, ilimiy-ameliy konferenciyalarda qatnasiw tek
gana talabalardin qarim-qatnasqa bolgan motivaciyasin
xoshametlep qoymastan, al uliwma madeniy darejesin
asinwga jardem beredi; zamanagdy mugallim ushin zarur
bolgan kasiplik paziyletlerdi rawajlandiriw, kommunikativ
madeniyatti rawajlandiradi.

Sonin menen birge, talabalardin har quyli millet
wakilleri menen soylesiwge bolgan motivaciyast juda
ahmiyetli bolip, ol 6zinin kasiplik jumisinda talabalar
menen isenimli qatnasiqlardi, 6z ara tsinisiwdi ornatiwga,
birge islesiw ham birgelikte doretiwshilik ortaligin
jaratiwga imkaniyat beredi.
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REZYUME. Magqolada o‘quvchilarning millatlararo muloqot madaniyatini rivojlantirish modelining barcha tarkibiy

qismlari, ularning o‘zaro alogalari, o‘quvchilarning kommunikativ madaniyatini shakllantirish magsadi, uning psixologik-
didaktik mazmuni, rag‘batlantirish va tashkil etishning o‘ziga xos usullari, vositalari, shakllari ko‘rsatilgan. Bunda
pedagogik amaliyotning psixologik va didaktik mazmuni o‘rtasidagi mantiqiy munosabatlar ham nazarda tutiladi.

PE3IOME. B crathe mOKa3aHBl BC€ KOMIIOHEHTHI MOZENH PAa3BUTHS KyJIbTYPhl MEXHAIMOHAJIHHOTO OOIIEHUSI
CTYACHTOB, WX B3aWMMOCBA3b, ILECJIb (l)OpMI/IpOBaHI/Iﬂ KOMMyHPIKaTPIBHOﬁ KYJbTYpPbl CTYACHTOB, €€ NCHUXOJOTHYCCKOC H
JNUIAKTUIECKOE COJIepiKaHue, ONpeaelIeHHbIE METOIBI, CPENICTBA U (HOPMBI TIOOIIPEHHS M OPTaHM3aNNU. Takxke pedb HIET O
JIOTHYCCKUX OTHOMICHUAX MEXKITY IICUXOJOTHICCKUM U JTUAAKTHUICCKUM COACPKAHUEM ne;laronxmemcoﬁ TIPAKTUKH.

SUMMARY . The article demonstrates all components of the model for developing students' interethnic communication
culture, their interrelationships, the purpose of forming students' communicative culture, its psychological and didactic
content, and the specific methods, tools, and forms of encouragement and organization. This also refers to the logical
relationships between the psychological and didactic content of pedagogical practice.
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Introduction. Assessment and evaluation are crucial
elements in the realm of English Language Teaching
(ELT), serving as the basis for gauging learning outcomes
and confirming the effectiveness of educational practices.
In recent decades, researchers have underscored that
assessment is not simply a tool for grading but a
pedagogical instrument that influences both teaching
methods and student learning [1:20-24; 2:20-35].
As the global demand for communicative competence
grows, the necessity for developing dependable and
context-sensitive assessment techniques has become
increasingly clear.

Conventional methods of assessment, which typically
rely on written tests and exams, tend to concentrate on
evaluating isolated linguistic elements such as grammar,
vocabulary, and reading skills [3:26-40]. Nonetheless, these
approaches have faced significant criticism for overlooking
the dynamic and interactive components of language use
that are essential for communicative proficiency.
Consequently, contemporary ELT pedagogy has
transitioned towards more integrative and student-centered
frameworks that include formative, performance-based, and
technology-enhanced assessments [4:32-38].

Furthermore, evaluation goes beyond the mere process
of testing; it involves a thorough examination of teaching
methods, materials, and institutional goals to maintain
quality and accountability within education [5:42-49].
Effective evaluation creates feedback loops that link
teaching strategies with student outcomes, thus encouraging
ongoing pedagogical enhancement. Therefore, the
combination of assessment and evaluation signifies a
continuous process that supports reflective teaching and
sustainable language acquisition.

In the realm of modern language education, grasping the
theoretical underpinnings, functions, challenges, and
innovations associated with assessment is vital for
educators seeking to balance reliability, validity, and
learner involvement. This paper investigates the changing
dynamics of assessment and evaluation in ELT, looking at
both traditional and modern viewpoints to underscore their
pedagogical implications for 21st-century classrooms.

Materials and methods. This study employed a
qualitative analytical methodology, since such an approach
enables an in-depth examination of how assessment and
evaluation function within English Language Teaching
(ELT). Moreover, qualitative research is especially suitable
for interpreting complex educational processes that cannot
be fully captured through numerical data. Therefore, this
methodology was selected to explore theoretical perspec-
tives, practical applications, and emerging challenges in a
comprehensive manner. A qualitative research design was
adopted because it allows researchers to analyze concepts,
practices, and scholarly arguments in detail. Furthermore,
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as McNamara notes, qualitative inquiry is particularly
effective for understanding the constructs of validity,
reliability, and communicative competence in real
educational contexts [5:42-49]. Consequently, the study
focused on conceptual interpretation rather than statistical
measurement, thus ensuring a deeper understanding of
assessment procedures used in ELT classrooms. A
significant drawback is its focus on memorization and
discrete-point testing, which often does not effectively
evaluate learners’ communicative abilities and their
application of language in real-life contexts [1:72-84].
These assessments usually emphasize grammatical and
vocabulary precision instead of fluency, creativity, or
pragmatic skills, leading to a limited portrayal of language
proficiency Moreover, summative evaluations can induce
anxiety and a lack of motivation among students, which can
hinder their willingness to take risks and engage in genuine
language usage in classroom environments [2:62-65].
Another concern is the insufficient accommodation of
individual differences; traditional examinations seldom
address the varied needs, learning styles, or linguistic
backgrounds of learners [4:86-92]. Additionally, the
potential for teacher bias and arbitrary grading can
undermine the fairness and dependability of the outcomes.
Therefore, although traditional assessments offer structured
and quantifiable results, they often neglect to reflect the
dynamic, interactive, and communicative essence of
language acquisition in contemporary EFL classrooms.

A practical example of the difficulties involved in
organizing effective assessment can be observed in
Kaldybaev’s  [7:33-40] research on Kyrgyzstan’s
educational system. His findings indicate issues that are
also pertinent to English language instruction. The study
showed that in many institutions, assessment methods are
still largely traditional, emphasizing written exams, oral
questioning, and modular grading systems. These
evaluation forms primarily assess students’ ability to recall
learned material instead of their skill in using language
communicatively.

The data collected from the above-mentioned sources
were analyzed using a systematic qualitative content
analysis, which allowed for a detailed and logically
structured interpretation of assessment and evaluation in
ELT. Moreover, this analytical approach ensured that the
findings were both coherent and grounded in the reviewed
evidence.

To begin with, an initial coding process was undertaken.
Key concepts such as formative assessment, summative
assessment, communicative competence, assessment
literacy, and performance-based assessment were
identified. As a result, the coding process enabled the
researcher to categorize complex information into
manageable thematic units.



Ilim hdm jdamiyet. X28.2025

Afterward, the data were organized into broader
thematic categories. This step was crucial because it
allowed for the clustering of related concepts, thereby
revealing patterns that might otherwise remain unnoticed.
In addition, thematic categorization helped establish clear
relationships between assessment types, pedagogical goals,
and learner outcomes.

Subsequently, a comparative analysis was conducted.
Traditional assessment approaches were systematically
compared with alternative and modern assessment methods.
Consequently, this comparison revealed not only the
strengths of conventional practices but also the limitations
that restrict communicative language development.
Likewise, the analysis highlighted how contemporary
techniques — such as portfolios, peer assessment, and digital
assessment tools — offer more authentic insights into
learners’ language abilities.

Finally, the insights were merged through a synthesis
stage. During this phase, theoretical arguments, empirical
findings, and institutional requirements were integrated into
a cohesive interpretation. Thus, the synthesis ensured that
the final conclusions reflected a holistic understanding of
assessment and evaluation in ELT, supported by evidence
from multiple sources.

In summary, the analytical procedures followed a
logical sequence that moved from identifying key ideas to
comparing and synthesizing them. Furthermore, this
structured approach enhanced the credibility of the research
by ensuring transparency, clarity, and academic rigor at
every stage.

Results and discussions. The findings of the study
reveal several significant insights into how assessment and
evaluation function within English Language Teaching
(ELT). Moreover, the results demonstrate clear patterns
indicating both the strengths and limitations of current

assessment  practices, particularly when balancing
traditional and modern approaches.
Firstly, the analysis of literature and institutional

documents shows that traditional assessment continues to
dominate many ELT classrooms. Teachers frequently rely
on written tests, multiple-choice quizzes, and grammar-
focused examinations. As a result, assessment tends to
measure discrete linguistic knowledge rather than
communicative competence. This finding aligns with the
claims of Brown and McNamara, who argue that
conventional assessment often overlooks pragmatic and
interactive language skills. Furthermore, several reviewed
studies indicate that this overreliance on traditional tests
constrains students’ opportunities to demonstrate real-life
language use.

Secondly, the results also indicate that although teachers
recognize the value of formative and alternative
assessment, the integration of these methods remains
inconsistent. Numerous educators report that time
limitations, institutional expectations, and insufficient
assessment literacy prevent them from adopting more
communicative and student-centered evaluation
approaches. Consequently, even when teachers wish to
incorporate portfolios, peer evaluations, or project-based
tasks, they often revert to familiar summative methods,
which are easier to administer and grade. This trend echoes
Fulcher’s argument that teacher training in assessment
remains a crucial gap in many educational systems.
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Thirdly, the comparison between traditional and modern
assessment techniques demonstrates that alternative
assessments foster deeper learning, enhance motivation,
and support students’ autonomy. For example, portfolio
assessment encourages learners to reflect on their progress,
while performance-based tasks enable them to demonstrate
speaking, listening, and interaction skills. In addition,
students generally perceive these methods as more
meaningful and supportive. Nevertheless, the results also
show that such assessments require greater teacher
preparation and ongoing feedback, which can be
challenging without institutional support.

Furthermore, the findings highlight the growing impact
of technology-enhanced assessment. Digital testing
platforms, Al-based scoring systems, and online feedback
tools provide immediate results and allow for
individualized learning pathways. As a result, teachers can
track student progress more accurately, and learners receive
timely feedback that supports improvement. However, the
results also caution that technological tools may raise
concerns related to digital literacy, access to devices, and
test fairness —issues that must be addressed to maximize the
benefits of technology in ELT assessment.

Additionally, the study shows a strong link between
teachers’ assessment literacy and student achievement.
Educators who possess a deeper understanding of
assessment principles — such as validity, reliability, and
practicality — are better able to align testing practices with
pedagogical goals. Consequently, their students experience
more transparent, motivating, and equitable assessment
environments. This supports Harmer’s view that effective
assessment depends not only on methods, but also on
teachers’ skill in designing and implementing them
appropriately.

Overall, the discussion suggests that while traditional
assessments remain useful for measuring content
knowledge, they must be complemented with more
authentic, performance-based methods to reflect the
complex nature of language learning. In addition,
enhancing teacher training and expanding institutional
support are necessary to ensure successful implementation
of modern assessment approaches. Thus, the results confirm
that a balanced assessment system — one that integrates
formative feedback, communicative tasks, and technology-
based tools — offers the most comprehensive evaluation of
learners” linguistic abilities in contemporary ELT
classrooms.

Conclusion. Assessment and evaluation are crucial
elements of English Language Teaching [ELT], influencing
both teaching methods and learning outcomes. This
research highlights that while conventional assessment
methods offer structured ways to gauge achievement, they
often do not adequately reflect the intricacies of
communicative competence and the evolving nature of lan-
guage acquisition. Modern educational methods stress the
importance of incorporating formative and performance-
based assessments that encourage reflection, autonomy, and
ongoing improvement instead of solely focusing on
memorization and testing abilities [1:98-105; 3:92-100].

The function of evaluation extends beyond merely
assessing students to encompass a thorough examination of
teaching methods, resources, and the overall effectiveness
of institutions. As Fulcher and Harmer indicate, continuous
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evaluation guarantees that teaching methods adapt to  between traditional practices and innovative approaches.
student needs and that curricula remain consistent with  Educators should strive to develop assessment methods that
changing global standards of communicative skill. are equitable, genuine, and centered around the learner, all
Additionally, advancements in technology, such as digital ~ while ensuring academic integrity and dependability. By
testing platforms and Al-enabled feedback mechanisms, perceiving assessment as an integral part of the learning
have created new avenues for more tailored, interactive, journey rather than a conclusive measure, teachers can
and dependable assessment formats. create a culture that promotes involvement, reflection, and

To sum up, the progression of assessment and enduring language development — the principal aim of

evaluation in ELT is rooted in finding a middle ground contemporary English language education.
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REZYUME. Ingliz tilini chet tili sifatida (EFL) o‘qitish va o‘rganishning muhim qismi baholashdir. Ushbu maqola
baholashning (EFL) darslariga ganday uyg‘unlashtirilganligini ko‘rib chigadi, ularning o‘quvchilarning yutuqlarini
baholash, o‘qitishni yo‘naltirish va o‘qitish sifatini oshirish uchun qanchalik muhimligini ta’kidlaydi.

PE3IOME. BaxHol 4YacThl0 MpENOJaBaHUS W HM3YyYEHHUS] aHIJIMKUCKOTO si3bIka Kak uHocTpaHHoro (EFL) smusercs
OIleHKa. DTa CTaThid paccMaTpUBaeT, Kak OICHWBaHHWE MHTErpupoBaHo B ypoku EFL, momuepkuBas ero BaXKHOCTH Ui
OLCHKH ,IlOCTI/I)KeHI/Iﬁ ydHalmunxcs, HalnpaBJICHUA O6y‘I€HI/IH U MOBBIIICHUA Ka4eCTBa NPCIIOJaBaHUA.

SUMMARY. An essential part of teaching and learning English as a foreign language (EFL) is assessment and
evaluation. This article examines how assessment and evaluation are integrated into EFL classes, highlighting how crucial
they are for gauging student progress, directing instruction, and improving the caliber of instruction.

3HAYEHME HAPOJHbBIX TPA)II/IIII/IFI B TPYJOBOM BOCIIMTAHUN
K. K. JJoIHAAZ0B — 00Kmop Puiocopuu nedazo2uieckux Hayxk
Kapaxannaxcxuii cocyoapcmeennulil ynugepcumem umenu bepoaxa

TasiHu cy31ap: menaroruka, Xajik MeJIarorukacy, MIJUTHIUTHK, ypd-oxaTiap, aHpHaIap, Oonanap QOoIbKIOpH, TABINM,
MCXHATCCBAPJIUK, MEXHAT Tap6I/I$ICI/I, HaKJI-MaKoJu1ap, M€pocC, CaHbaT, MaIaHUAT, JOCTOHJIAP.

KiaroueBble cioBa: negarornka, HapoAHas IieJaroruka, HapOJAHOCTbD, 06BI‘IaI/I, Tpaaulnu, Z[eTCKPIfI (bOHbKJ'IOp,
BOCIIUTAHHE, TPYAOIIOOHE, TPYAOBOE BOCIIUTAHUE, IOCIOBHUIIBI, HACIEIUE, UCKYCCTBO, KYJIbTYPa, OBLITHUHBI.

Key words: pedagogy, folk pedagogy, nationality, customs, traditions, children's folklore, education, diligence, labor
education, proverbs, heritage, art, culture, epics.

Beenenne. Haponmele Ttpaguimm, oObldam, oOpsiapl, He JOCTHUTHEIIb Henw». Hapon Bcerma 3aboTmics o TOM,
(OJBKIIOP B3POCIBIX M JeTel, HAPOIHBIE IPa3AHUKK, UTPHl  YTOOBI MOJIOIO€ TTOKOJEHHE OBJAJEeBAJO pPsioM Tmpodec-
W WTPYLIKH, IECHY, TAHIBI, LIYTKH, IPHUOAyTKH, CYUTAIKH,  CHH, KKIBIH CTAHOBHUJICS «MAacTepOM Ha Bce pykm» [3].
Jpa3HUIKH, HapOAHbIE MPUMETHI, MOBEPbS IO Pa3HOMY B «Asecte» (VII-VI BB. 10 H.3.) CKa3aHO, YTO pa3BUTHE
Clly4aro, TIpeJlaHusl M CKa3bl Ha Pa3HbIE TEMbI, TPYJOBBIE U ¥ BOCIIMTaHHE JIOJDKHBI OCYIIECTBIISITHCS HAa OCHOBE TpHa-
JIPyTH€ OTHOLIEHHS B CEMbE W OOIIECTBE MPEACTABIAIOT  JbI: Pa3BUTHUSA yMa, JA00pOThI, Tpymoiarobus [4]. Hapoxnas
co00if KJae3bp HApOTHOHN TeNarorndeckoi MyapocTn. Bce  oleHKa Tpyaa kKak pemaromero ¢akropa B popMHPOBaHUH
9TO MEepPEeAaeTCs OT MOKOJICHNS K TOKOJICHHUIO, 000TalaeTcsi  TapMOHWYHOHN JMYHOCTH MEPEKINKAETCS CO B3TIIAJaMH Ha
HOBBIM OIIBITOM. TPYA MHOTHX BOCTOUHBIX MbIciuTeneil. 16a Cuna (XI B.) B

IIpesunent Pecnyonmuku Y36ekuctan UI.M.Mup3u€eB  cucTteMy BOCHHUTaHHMS W OOpa3oBaHWs BKJIIOYAET TaKOM
MIOCTOSTHHO ITOJUEPKUBAET O HEOOXOAUMOCTH «... BHEJPUTh ~ KOMIIOHEHT: 0OydeHne pemecity (TpyZoBO€ BOCIHTAaHUE) U
cucteMy OOYYeHHs ydJalMxcs I[IKOJ PEMECIy OJHOBpe-  JaeT pPEeKOMEHJAIMU I1I0 YYeOHOMY TpyHdy YYalIluXcs:
MEHHO ¢ oOumM obpazoBanuem» [2]. TpyaoBoe BocmuTa-  yHNpaKHEHHs JOJDKHBI ObITh HOPMHUPOBAHHBIMHU, COYETATHCS
HHE SBISIETCS CEp/EBHMHOM KapakajlakCKoW HapoJHOW ¢ (QU3MYECKUMH YIPaXHEHHSMH; OOy4YeHHE JIOJDKHO MITH
negaroruky. Bocrnuranue y Jereid I0OBY K TPYAy C paHHe-  MOCTENEHHO, OT JIETKOro K TpyaHoMy U T.1. [5]. Bepynu
ro JETCTBa SBJSUIOCH CBAIICHHOH o00s3aHHOCTRIO ceMbH.  (XI B.) muier, 4To TpyJOBOE BOCIUTAHHE JOJKHO HOCHTH
Bocriutanue y geredd moOBM K TpPYAYy HaxOIUT sPKOE  PEMECICHHBIH XapakTep: pemeciy (mpodeccun) Haao
BBIP&)KEHHE B PsijIc MOCIOBHIl M MOTOBOPOK MHOTHX CTpaH:  o0ydarh BCex JeTell: m3 cemeil Gorateix u GemHbix [6].
«[Torpynumibes, Tak 7o6po momyduinsy, «Eciau y 1e0st ceiH - JleTsiM HEoOXOOMMO TNPHUBUBATh TPYIOBBIE HABBIKH U
TpyZOMOOMBBIH, TO M MAlIHA TBOS BcraxaHa», «be3 Tpyma — BocmuTaTh JII000Bb M TNPHBBIUKY K Tpyny. MO Cuna

18




CYMTAJ, YTO B MICATBHOM TOCYJapCTBE Y CIIPABEAIMBOTO
MPaBUTENS BCE MOJDKHBI OBITh 3aHATHI OOIIECTBEHHO-
TIOJIE3HBIM TPy oM [7].

Bonbmioil Bkiaax B u3ydeHHE BONPOCOB KYJIbTYPHOIO,
IyXOBHOTO W TPYOOBOTO HAcHeAWs, HAIMOHAIBHBIX
LeHHOCTeH HapomoB Y30ekucraHa u Kapakammakcrana
BHecou ydyeHbsle — nenaroru P.X.Jlxypaes, K. K. Typekeena,
P.Y.Topexnosa, T.Ytebaes, I'.J].JlaBmsatoB, A. 5. XKypkuna,
P.III.AxneTauHOB, X.M.Ubparumos K.Xamumos,
3.0.MuptypcyHoB, M.Ounnos, 0O.MycypmaHoBa,
X.Xamugos, IT.II.HIsmmanoB, O.B.Kopees, U.M.Caarsu
u zp.

Jnga peanuzanuu B NEJArOrMYECKOM  MPaKTUKE
IOKTPUHBI HAIlMOHAJNBFHOTO oOpa3oBanusi B PecmyOnmke
Kapakannakcras, CcTaBdIIEH LEJIBIO BO3POXKICHUE
HAaIMOHAJIBHON KyJIbTYpHI, TPHOOIIEHNE IETEH K JyXOBHBIM
1 HPAaBCTBEHHBIM LICHHOCTSIM, OCYIIECTBICHHE HalMOHAIb-
HOTO BOCHHTAaHMS 4Yepe3 HaIMOHAIbHOE HCKYCCTBO,
TIOABJIACTCA HeO6XOI[I/IMOCTI> MOATOTOBKM ydallUuXCsad B
IIKOJIE C BBICOKHM YPOBHEM HAIlMOHAJBHOTO CaMOCO3Ha-
Hus, J'I}O6}IHII/IX, 3HAIOIMX MW BJIaJCKOIIHNX OCHOBaMH
HUCTOPUKO-KYJIBTYPHOTO M THOIENArOrMYecKoro Hacieaus
CBOETO Hapojga. B Tpymax BbIJAONIMXCS MEJaroroB
V.Aneyosa, I''H.Bonkosa, K.JI.Ymunckoro, 1.4.IxoBneBa
U Ap. BBUABICHA MO3UTHBHAS POJIb 3THHYECKOW KYNIBTYPEI,
HApOJHBIX TPAAWIUA B BOCIUTAHUM MU 00pPa30BAHUH
MOJIpacTalomMX  HOKoJeHuid.  Hapomuele — Tpagummm
XapaKTepU3YIOTCSI B 3THOJOTMYECKHUX HCCIECJOBAHMAX KaK
UCTOPMYECKH  CIOXHBIIMECS W IepeaBacMble U3
MOKOJICHUS B MTOKOJICHUE OObIYau, 00psIIbl, OOIICCTBEHHBIC
YCTaHOBJICHUA, HWACU, LEHHOCTH, HOPMbBI MOBCACHUA,
COXpaHAIOIHECA B O6H_ICCTBC nJIn B OTACJIBbHBIX
COIMUAJIBHBIX I'pyInax B TCYHEHUE JJIUTCIBHOI'O BPEMCHHU.

Ha tepputopun HeiHemHero Kapakanmakcrana ¢ apes-
HEHmuX BpeMEH pa3BHBAIOTCA pPa3sHOOOpa3HbIE (OPMBI
X03s1iicTBa, peMecen, KyJbTYphl U UCKyccTBa. [lo MHEHHIO
¢unocopa C.lllepmyxamenoBa: «...BBIAEICHHE YEIOBEKA
13 JKUBOTHOTO MHpa CTajl0 BO3MOXHBIM Onaronapsi TOMy,
YTO TPYA 4eJOBEKa CTAaHOBUTCS CO3HATEIBHBIM, B CBSI3H C
YeM JIIOAN Hay4YHIHCh M3TOTaBIIMBATH Pa3JINUHBIC OpPYIHS
TpyZa ¥ WCIIONB30BaTh WX B Mpolecce J00bYM IHUTaHMUS.
YenoBek HE TONBKO HCKaJl CIIOCOOBI CYIIECTBOBAHUS, HO U
CTaJl CTPEMHTHCS K OOJIErdeH o yCIoBmii xu3um» [8:17]. B
MIPOTPECCUBHOM HACJIEIUHM OOIIECTBEHHOM M Ielarorude-
CKOI MBICTH OTPOMHOE MECTO 3aHHUMAIOT MBICIH O TpyJe
KaKk caMOM JOCTOHHOM 3aHSTHH 4YeJOBEKa, O TpyJe Kak
LEJIX U CPeACTBe BocIHUTaHUs. VIHBIMU ClIOBaMM, MEUYTHI O
COBEPILIEHHOM OOIIECTBE OPraHMYECKH MEperIeTaroTcsl ¢
MBICJISIMH O 00JIee COBEpPIIEHHOM TPY/JJOBOM BOCITHTaHUH.

Ha nepBoM »sTame 4enoBedeckoil HCTOPHUM B
NIEpBOOBITHOM OOIIECTBE, KOT/1a HU3KUI YPOBEHb PA3BUTHS
MIPOM3BOJUTENBHBIX CHJI  00yClIaBIMBall OOBEKTHBHYIO
HEOOXOIUMOCTh Y4acTHs KaXkJIOTO TPYIOCHOCOOHOTO HIie-
Ha KOJUIEKTHBA B IPOIIECCe MAaTepHAILHOTO IPOU3BOCTBA,
MOTOTOBKA K TPYIOBOW AESITENbHOCTH ObLIa BCEOOIIeH U
obs3arenpHOW.  Bocmmranme gereifi W MOAPOCTKOB
BKIIFOUCHHUE HUX B XU3Hb 06IJ_II/IHI)I " pox OBLIIM CBSI3aHBI C
MpHUOOIIEHNEM TOAPACTAIONINX MOKOJIEHHH K  OTBITY
MPOU3BOJUTENBHON JEATENbHOCTH, C BOOPYKEHUEM HX
TPYIOBBIMH KOMIIETEHIMSAMH. B 310Xy pasnoskeHus
NEepBOOBITHOOOIIMHHOTO CTPOSI TPOU3BOAMTENBHBIH TPYI
CTajJ yTpauuBaTh BceoOWIMi Xapakrep. Hauwmnas, ¢ sToro
BPEMEHU U HA MPOTSLKEHUM MHOTUX MOCHEYIOHIMX BEKOB
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MOJTOTOBKA ITOIPACTAIOMINX MOKOJICHUH K IPOU3BOIUTENb-
HOMY TpPYAYy OCYIIECTBISUIOCH HApOTHBIMH MAacCCaMH.
VimeHHO HapoIHBIE MacChl OEPEKHO COXPAHSIN M Pa3BUBA-
T T€ TPAOUIHU TPYIOBOTO BOCIIUTAHUS, OCHOBBI KOTOPBIX
OBbLIH 3aJI0’KEHBI Ha 3ape uelioBeueckoit ucropuu [9].

[lenarornyeckue uaen BenuKUX MblcauTeneil Bocroka
BHECJIM 3HAYUTEIbHBIM BKJIaJ B MHPOBYIO IEHArOrHKY.
OpHako Ha CcoBpeMeHHOM BocToke mnemarorudyeckoe
Hacjeque yueHbIX-MblcauTeneii CpeHeBEeKOBbs 10 MpHoo-
peTeHHsl CpelHea3naTCKUMH PeCcIyOIMKaMu HE3aBUCHMO-
cTH OBLJIO HEBOCTPEOOBAaHHBIM. I TONBKO B MOCIEIHUE
TOJIbI OJKUBUIICS HHTEPEC K ITOH COKPOBUIIHMIE MEAArOr'H-
yeckoil Mblcnu. Ilegarornyeckue BO33pEHHUS MBICIUTENECH
MPEICTaBIIIOT OO0 JeMOKpaTH4eckoe HampaBICHHE B
negarorndeckoil Meicii CpeHeBEKOBBS: OHM OKa3bIBAINA U
M0 HACTOSIIee BPEeMs OKAa3hIBAIOT OTPOMHOE BIHMSHHE Ha
MIPEICTaBICHAS O YeIOBeKe Ha (OPMHPOBAHHE U COBEp-
IIICHCTBOBAHUE TPYIOBOTO BOCIHTAHHS M OOYUCHHS IIOA-
pacraroliero nokojieHus. Mx meparorudeckue ujaeu o cen
JIeHb - MUTaTelbHas cpefa A (OPMUPOBAHUS TPENCTAB-
JICHUH HE TOJNBKO O YeJOBEKE M ero BOCIHUTaHWH, HO U O
rymManusme, o (OpMHPOBAaHMM BCECTOPOHHE pa3BUTOU
JIMYHOCTH, 0 TpeOOBaHMX K ydyanumcs u yuautenro [10].

Wzyuass menmarormdeckue BO33PEHHS — allb-XOpPE3MH,
anp-®apobu, ame-bepynn, mbH Cunra, Omapa Xaitama,
Caamn, AOnypaxmana JDxamm, Amumepa Hagon,
3axupuaauHa Babypa, KOcyda BanacaryHnckoro,
Maxmynxamkn bexOymm, AOmymnsl Apmonn, Maxmyna
Kamrapckoro, Axmana IOrHaku u Apyrux OpuXOIuM K
BBIBOJIY, YTO BEJHMKHE YUCHBIC-TICIArory, GuiocopcTBys o
YeJOBeKe, JIMYHOCTH, BOCIIUTAHUU U OOYyYeHHHU MOjpacra-
IOIIETO MOKOJIEHHUs, OOJbIIoe 3HAYCHUE NMPUAABATH TPYLY,
3HaHUSIM, MY, UCKYCCTBY CJIOBA, BBICOKUM HPABCTBEHHBIM
kagectBaM. OHHM XOTeIH BHUAETh YeOBEKa BCECTOPOHHE
Pas3BUTHIM, yMenbIM, o6pasoBanHbM [10].

Benmkue TUIHOCTH cpemHEeBEeKOBOTO BocToka ocTaBmim
Ha BEKa CBOM HE3BIOJEMEIC IEeJarorHiecKue PyKOBOJICTBA,
MearOTMYECKIe CY>KICHUS U MPUHIIHITEL, METOJBI U CTIOCO-
OBl OOy4YeHHSI M BOCIHTaHUS, TPeOOBAaHUSA K yJalIUMcsS U
yauTeno. Bce OHM XOTEeNmW BUIETh YEIOBEKa BCECTOPOHHE
pa3BUTBIM ¥ O0pa3oBaHHBIM. B WX MHpPOBO33pEHUH —
OTpOMHasl ITyXOBHasl CHJIa, >KH3HECIIOCOOHOCTh U JKUBY-
4ecTh KOHLENINH, TPEeMCTBEHHOCTh NPUHIIUIIOB, MaclITad
MeIarOrMYeCKOr0 MBIIIICHHS, BBICOKUI TyMaHU3M, MaTpH-
OTH3M, MPaBIUBOCTH U MUpotooue [10].

Jna pemeHust mnpoOIEMBI TPYHOBOIO BOCHHTAHHUS
MOZPOCTKOB 00111€00pa30BaTENIbHON IIKOJIBI aKTyaIbHBIMH
NPU3HAaHBl BCE WJAEH, INPHHIMIIBI, METOJIBl W CHOCOOBI,
npesIaraeMble BEJIMKUMH MbICIUTEsIMA BocToka, n6o oHn
MPEICTaBISAIOT HEOCTIOPUMBIN MeAarorndeckKuil MoTeHInal
1 00pa3oBaTEIbHYI0 LIEHHOCTH B COBPEMEHHOM Y4eOHO-
BOCIUTATEIBHOM IpoLecce. DTO, MPEXKAE BCEro, CIeayro-
IIMe TIOJIOKEHHUS SHIMKIONEIUCTOB CpelHeBEeKOBhS: IIe-
JIOCTHOE U BCECTOPOHHEE Pa3BUTHE JIMYHOCTH YYaIIEeToCs;
aKTHBAIMA TI03HABATEIHHON JESITEIBHOCTH YYaIIUXCs, pas-
BUTHE MX JIOTHYECKOTO MBIIUICHUS; HAYYHOCTh OOyUICHHS,
HaTJBSITHOCT M 3pUTEIFHOCTD; INTyOOKOe OCMBICIEHHE 3HA-
HUHM, UX CaMOCTOSATENFHOE NMPHOOpPETeHNE; aKTHBHOE yda-
cTHe 00yyaeMoro B caMoo0Opa30BaHUU M CAMOBOCIIUTAHHH.

Metoabl. OCHOBHBIE TE3UCHI peanM3alllu Mefaroruye-
CKUX Ujiel MbpiciuTeneit Boctoka B 00meo0pa3oBaTeIbHON
IIKOJIC: OpHEeHTHp Ha  (MI0CO(CKO-NEarorHyecKyro
KOHLENIMIO MbIcauTeneii Bocroka o0 BcecTOpOHHEM




TapMOHWYHOM Pa3BUTHU JIMYHOCTH, €€ COBEPIICHCTBOBA-
HHUH A0 YPOBHS IOJIHOLEHHOW B JIMYHOCTHOM, NpOdeccHo-
HaJIlbHOM ¥ COIMAJbHO-IOTPEOHOCTHOM IIIAaHE; Kypc Ha
TYMaHM3allMI0 B LIEJNEBOI, coiep:KaTelbHOW M IpoLecCy-
aNbHOMN HaINpaBJICHHOCTH y4eOHO-BOCIIMTATEIEHOTO
mporiecca; TBOPYECKMH MOAXOA K  MEeAarormyeckoi
JIESITENIBHOCTH; (OPMHUPOBAHHE Yy YYAIIMXCA 3THYECKOH
KyJnbTypbl  (NIEIAarorudeckoil  3THUKHM), HPABCTBEHHBIX,
JlyXOBHBIX HMHTEPECOB M TPYIOBBIX 3aIPOCOB; AKTUBHOE
npuoOpeTeHne 3HaHUH, NHTEIUIEKTYaJIbHOEe pa3BUTHE (0CO-
OEHHO NEeNaroru4eckoro MbIIUICHNS); HHANBUIYaJIbHBINA
MOJIXOA K Pa3sBUTHIO JHUYHOCTH MOAPOCTKA; MOUCK HOBBIX
METOZIOB, TIPHEMOB, CIIOCOOOB U CPEACTB LEIOCTHOTO
PpasBUTHS IMIHOCTH ydamierocs [10].

PesyabsTaThl. OOMEn3BeCTHO, YTO OJHUM H3 BAXKHBIX
MPUHIUIIOB, CIY>KalllUX OPUEHTUPOM MOBBILICHHUS Ka4eCTBa
oOpazoBaHus, sBISIETCSl OOpallleHne K COBPEMEHHBIM
TPaMLUSIM TPYJIOBOTO BOCIIMTHHS y4YaIllUXCsl, B YACTHOCTH,
K IIEJarorndecKOMy HacJIEIHIO MOCJIEIHUX BEKOB.

OueHp BaXHO YAETATH 0CO00€ BHHMAHHME TPAJHIIUIM,
HApOJHBIM TPAJUIMSAM B MPOILIOM U CBS3b C HACTOSIIUM.
IMox Ttpaaunuonnocteio (ot jar. traditio — mnepenaua,
pacckasbl) MPUHATO MOHUMATh OOBIYaH, MOPSIIKHU, MpaBHIIa
MOBEJICHUS, TEPEBOAbI, HCTOPHUYECKH CIIOKUBIIMECT U
neperaBacMble W3 TOKOJICHHWS B IIOKOJICHHWE, WHBIMH
CIIOBaMH TpaJulus — 3TO TOPSNOK, KOTOPBIH H3AaBHA
NPUBBIYHBINA, TaKOH, COXPAaHWBLIMICS OT IPEBHOCTH H
CYIIECTBYET Onarofapsi MPHUHATHIM LEHHOCTSM. Tpanuiu-
OHHOCTB — SIBJICHHE YCTOHYMBOE, OHO JJaeT CMBICI MHOTUM
OOIIECTBEHHBIM  JICHCTBHSIM, COXpaHSET YCTOHYMBOCTD
CHCTEMbI W TIPEJOCTABIAET NMPUBBIYHOCTH HAIIMM B3IJIS-
maM. B cucteme 00pa3oBaHUS TpPaaWUIMOHHO HMMEETCS
YCTOWYUBBIM U 3HAUMMBIH KOMIIOHEHT KYJIbTYPbI, KOTOPBIH
MepesaeTcs ¢ MOMOIIBI0 MEXaHU3Ma MIPEEMCTBEHHOCTH.

OO1Ienpu3HaHo, YTO TPAIUIMU — ITO SIBJICHHE J[yXOB-
HOH JKM3HHM OOINECTBa, BaXXHEUIIUH 3JIEMEHT OOIIECTBEH-
HOTO M COLMAJbHOTO CO3HAaHWSA, B HHUX COCPEIOTOYEHA
MyApoCTh nokoJsieHui. B TonkoBom cnoBape C.M.Oxerosa
yuTaeM: «Tpaanunus - To, 4TO MEPEeIuIo OT OJHOTO ITOKOJIe-
HUS K APYrOMY, YTO YHACJIEZOBAHO OT MPEIIIECTBYIOILINX
nokosenuity  [11:807]. B cmoBape mon pemakmumei
C.4.JleBuTa Tpaauiiuu OMPEAENSIOTCS KaK «COIMAIBLHOE U
KyJIBbTYpHOE HacleJie, INepeiaromeecs OT IHOKOJECHUS K
MIOKOJICHHIO W BOCHPOMW3BOJSIIECECS B  ONpPEICICHHBIX
oOmecTBax ¥ COLHANBHBIX TPYyNIax B TEYEHHE JUIH-
TEIHLHOTO BpeMeHU. Tpajauiiuy BKIOYAIOT B ce0s1 0OBEKTHI
COLIMOKYJIBTYPHOTO Hacienus (MaTepualbHbIC W JyXOBHBIE
LIEHHOCTH); TIPOLIECCH COIMOKYJIBTYPHOTO HACIeAus U
crnoco0bl 3TOro HacienoBanus» [12:480].

ITo muenutro M.A.HekpacoBoil, ocHOBa TpagullMK —
«IpaBWIFHOE OTHOIIEHHE K HAalMOHAJIBLHOMY HAacIeIHio.
Hacnenue — Bce uckycctBo npomuioro. B tpagunuro nepe-
XOAMT BCE TO, YTO UMEET HEMEPEXOIAIlYI0 LIEHHOCTh. DTO
OTIBIT HAPOJa, TO, YTO CIIOCOOHO TO-HOBOMY XHTh B COBpE-
menHoctiy [13:36]. Tpamumus — MOHATHE IOCTATOYHO
cinokHoe. Tpanuiuy TPOHM3BIBAIOT BCE SBICHHS JKHU3HU,
ObITa, IPON3BOICTBA, SKOHOMUKH, KYJIBTYPHI, HCKYCCTBA, B
Kaxmo0il cepe obmamas cBoei crieiupuKoNd B COACPKAHUN
U nposiBiieHud. Y3 Bcex Tpaauluii, nepeaaBacMbIX U3 I10-
KOJICHHSI B ITOKOJICHHE, BKHEHIIMMU SIBIISIFOTCS T1E€Aaroru-
YeCcKue, B CHIIy TOTO, YTO caMasi IJIaBHas (YHKIHS YelloBe-
Ka, HapoJla €CTh Iepeaya OIbITa XH3HM IOAPACTAIONIEMY
MIOKOJICHHIO, OIBITa BOCIIUTAaHU U 00y4eHus. CyTbio oOpa-
30BaHMs SABISIETCA Iepefada MiajlieMy MOKOJEHUIO LEH-
HOCTEHl KynbTyphl. «...Uepe3 MCHUXOJOTHUeCKUil MeXaHu3M
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JIFOJIM HACJIEAYIOT TPOIIJIbIe BEPOBAHNSA, 3HAHHS, CHMBOJIBI,
a TaK)Ke HOPMBI, IEHHOCTH, IIPAaBWJIA, KOTOPBIE COXPAHAIOT-
Csl, MHTEPIIPETUPYIOTCS, HCIOIB3YIOTCS U TNEPEmaloTcs B
ceMbe, OOIIMHE, B APYTHX KOJUIEKTUBHBIX (OpMax >KH3HHU.
Bce 10, 9TO 10XOAMIIO 10 HAC U3 MPOIUIOTO, YTO IepeacT-
Cs BO B3aMMOCBSI3aHHOM HAapaCTAIOMIEM HCTOPHIECKOM
mpolecce, COCTABIAET Hacaeaue mpountoroy [3:63].

HanmonanpHass — KynbTypa, HapoJHBIE  TPaIULUH
SIBJISIFOTCSL BKHBIM I1€IarOTMYECKHM CPEACTBOM, HCIOJb-
30BaHUE KOTOPOTO B M€IarOTMYECKON ESTEIbHOCTH AeTaeT
mporiecc 00pa3oBaHUSA M BOCIHTAHWA OoJiee IIeJICHAIIPaB-
neHHbIM. OOpa3oBaHHE OJDKHO CIIOCOOCTBOBATH TOMY,
9TOOBI, C OJHOWH CTOPOHBI, C JAPYrOH BOCHUTAHHE YETKO
0CO3HABAJIM CBOW KOPHH U TEM CaMbIM MOT OIPEIEIHUTh TO
MECTO, KOTOpOE OH 3aHMMAaeT B MUPE, €ro OKPYXKaIoIIeM, a
C JpYroi, MpUBUTH €My YBaXCHHE K KyJIbTypaM APYTHUX
HaponaoB. Bocruranue yBakeHHSI K CBOCH KyIbType HE00-
XOAWMO Ha4MHATh C JIETCTBA.

HckyccTBO pomHOTO Kpast — 3TO TOT JOM, M3 KOTOPOTO
peOeHOK OTHpaBIISIETCSl MO JOPOTaM MHPOBOI'O HMCKYCCTBA,
MO3TOMY CBOE POIHOE HUCKYCCTBO JOJDKHO OBITH MM OCTPO
MPOYYBCTBOBaHO. He MOHSB pOJHOTO MCKYCCTBA, YEJIOBEK
BPSIJ JIU CITIOCOOEH TyBCTBOBATH KYJIbTYpY APYroro Haposa,
MOHMMATh TCHXOJIOTHIO YeJIOBeKa IpPYroil HalHWOHAIIb-
HocTH. Kak M3BECTHO, KyNbTypa KaXI0TO HapoJa pa3BHUBa-
eTCs M0 eIWHBIM JUIA BCEro 4YesjoBeuecTBa 3aKOHaM. A
HaIlMOHAJIFHOE MHOT0o00pa3ue MaTepHalbHONH U JAyXOBHOM
KYJbTYPbl, BO MHOI'OM 3aBUCAT OT KOHKPCTHBIX yCHOBHﬁ, B
KOTOPBIX (DOPMHPOBAJICSI M Pa3BHBAJICS HAPOA, €T0 ITHO-
3CTETHKH, YCIOBUH Pa3BUTHS KYJIbTYpPbI, ObITA U XO3SHCTBA,
PENUIUK U MUPOBO33pEHHMs. B KaXk70i1 HapoHOH KyIbType
COCPEZOTOUEH HallMOHAIIbHO-CBOCOOPasHbIil SI3bIK JeKopa-
TUBHO-IIPUKIIAJIHOTO TBOPYECTBA, B KOTOPOM 3aKOIUPOBa-
HbI O6paSI)I-CI/IMBOJ'IbI Halmuyx IMpEaAKOB, HUKOIJa HE HUCYC-
3al0IlMe M3 HapoJHO# mamstu. Hampumep, Heynmadwu, Kak
METKO 3aMeYaloT TYPKMEHBI, HJIH OT YIJIs, HIIH OT JKeJIe3a»
— MOTYT OBITH TOJBKO Y IUIOXOro Ky3Hema. O KauecTBe
TpyZa HaJo 3a00THThCS C CAMOr0 Havaja, HHa4Ye BeCh TPy
noiiier HacMmapky: «Eciu IOJOKUTh KPUBO IIEPBBIii
KUPIIUY, TO XOTh A0 CO3BE3UA Hﬂeﬂﬂ BBIBOJIU CTCHY — OHa
Oynet xpuBasi». Tpyn He ObIBaeT JIETKUM, MO3TOMY Hapox
coBeryeT: «He ydnmch HEXHOCTSIM, YUHUCHh TPYZHOCTSIM.
Hapon He ono0Opsier TeX, KTO OTJIBIHMBAEcT OT Tpy.a,
no3TomMy adopu3M INIaCHUT: «3acTaBb PabOTaTh CTOSIINX
6e3 nema, ecnM Jake 3TO TBOM POJUTEIN». Tpymoo-
OMBOMY UEJIOBEKY HE XBaTaeT HU BPEMEHH, HU pyK: «Jlms
paboTHI HY)KHO JIECATh MANBIEB, a elIe OBl OJIH — OBLITO OBI
COBCEM XOpOIIO». Y TYpKMEH M TOPHBIX TaJ)KHKOB HE
TOJIBKO pyKa, HO M KaKAbIM Iajer; uMeeT pu(hMOBAHHYIO
TPYIOBYIO XapaKTEPHCTHKY: OOJBIION MHajiell — KOJOChS
IIPUHOCUT, YKAa3aTEJIbHBbIM Majel, — MOJIOKO IIPUHOCHT,
CPEIHUIA TaJiel] — CTPENSIET, MU3MHYKK — 3011y youpaeT [3].

3akarouenne. Hapon scHo mnpexacrtasmsm cebe, 4To
OBJIAJICHUE TPYAOBBIMH HaBBIKAMH TpeOyeT BpEMEHH H
YCHIINH, TTOCKOJIBKY «ECTh BEIM, KOTOpbIC HE CHENacllb,
MIOKa HE BBIyYHIIbCS, HO €CTh M TAKHE BELIH, KOTOPHIE HA/l0

caenatb, 4YTOOBI BBIYYUTBCS». MAaCTePCTBO MPUXOIHT
MOCTETIeHHO  Onarojapsi yHOpHOMY TpPyHLy, IIO3TOMY
«mmepBas KOp3WHA YYCHHKA HE yIOTpeOssieTcs IS

XpaHEeHUs NHUIMY. B ciydae Heymadw 4esloBeK HE JOJDKEH
CCBhUIATHCS Ha 0OBEKTHBHBIE TIPUIUHBI.

B 3akmoueHUM HYXHO OTMETHTBH, YTO, TMEPEOCMBICIIE-
HUEC MHOTHX NPEXHHUX B3TJLIOB M TPAIUIHN HPUBEACT K
pa3sHOOOpa3Hi0 M COBCPIICHCTBOBAHUIO 00Pa30BaTEIBHOMN
CHUCTEMBbI COBPEMEHHOCTH.
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PE3IOME. Makonana xaiK Ienarornkacuaard Xajik anbaHalapH, yp-ogatiapu, kartamap Ba Oonamap (OIBKIOPH,
XanK Oalpamiiapm, HaKJI-MakoJUIapW, KYIIMKIapH, Xa3wuiapd, debap cys3iapd, Xap XWJI MaB3yJapAard JacTOHIap Ba
adcoHanap, OWJIazard Ba >KaMHATIArd MEXHAT MyHOcabaTiapy XajK MeJarorvk JOHAIMTMHHUHT OoNlalapHH MEXHATra
TapOusUTaIark 10n3apOiIury TaXJIuil KHIHHAIH.

PE3IOME. B crathe aHamu3upyeTcs OTHOIIEHHE HAapOAHOM Ielarornyeckoil MyApOoCTH B HAPOJHOMN NeJaroruke K
HApOJHBIM TPAJUIMAM, 00bIYasIM, (OJIBKIOPY B3POCIBIX U AETEeH, HAPOAHBIM MPAa3THUKAM, TOCIOBHLIAM, IECHSIM, [IyTKaM,
MIOTOBOPKaM, OBUIMHAM M JIET€H/IaM Ha pa3lINdHbIC TEMBI, TPYAOBBIM OTHOIICHHSM B CEMbE M OOIIECTBE CAETAHO.

SUMMARY. The article analyzes the attitude of folk pedagogical wisdom in folk pedagogy to folk traditions, customs,
folklore of adults and children, folk holidays, proverbs, songs, jokes, sayings, epics and legends on various topics, labor
relations in the family and society.

INNOVATSION TAFAKKUR VA MUHANDISLIK TA’LIMINING
NAZARIY-METODOLOGIK ASOSLARI
S.1.Fatullayeva — stajyor o ‘gituvchi
Buxoro davlat texnika universiteti

Tayanch so‘zlar: innovatsion tafakkur, muhandislik ta’limi, STEAM, CDIO, TRIZ, PBL/PrBL, ragamli tvin, VR/AR,
sun’iy intellekt, kompetensiyalar xaritasi.

KiroueBble cii0Ba: WHHOBAaIMOHHOE MBINUICHHE, WH)XeHepHOe obOpasoannme, STEAM, CDIO, TRIZ, PBL/PrBL,
nudpoBoit 1BoitHUK, VR/AR, HCKYCCTBEHHBIN MHTEIUICKT, KAPTa KOMIICTCHIIHH.

Key words: innovative thinking, engineering education, STEAM, CDIO, TRIZ, PBL/PrBL, digital twin, VR/AR,
artificial intelligence, competency mapping.

Kirish. Ragamli transformatsiya jadallashgan hozirgi So‘nggi yillarda muhandislik ta’limini modernizatsiya
sharoitda yuqgori malakali muhandis kadrlarni tayyorlash  qilish bo‘yicha olib borilgan tadgiqotlar uchta strategik
jarayoni oddiy bilimlar yig‘indisini o‘zlashtirish bilan  yo‘nalishni ajratib ko‘rsatadi: (1) kompetensiyaviy
cheklanmaydi; u innovatsion tafakkur, tizimli tahlil, ijodiy = yondashuv asosida mazmunni gayta loyihalash; (2) loyiha-
muammo yechish va tez o‘zgaruvchi muhitda qaror qabul ijodiy (project- va problem-based) ta’limni asosiy didaktik
qilish kabi kompetensiyalarni uyg‘un rivojlantirishni taqozo  platforma sifatida joriy etish; (3) ragamli ekotizimlar, ochiq
etadi. Muhandislik ta’limi mazmuni, shakl va texnologiya-  ta’lim resurslari va virtual/qo‘shma laboratoriyalar orqali
larining  yangilanishi bevosita ishlab chigarishning  bilimlarni ishlab chigarish bilan uyg‘unlashtirish. Biroq
intellektuallashuvi, texnologik paradigmalarning alma-  mavjud ishlar ko‘pincha “innovatsion tafakkur”ni alohida
shinuvi (sanoat 4.0/5.0), STEM/STEAM integratsiyasi, ko‘nikma sifatida talgin etib, uning kognitiv (tanqidiy va
ma’lumotlar tahlili va sun’iy intellekt vositalarining keng tizimli fikrlash), affektiv (ijodiy motivatsiya, riskga nis-
qo‘llanishi bilan belgilanmoqda [1]. Shu nuqtayi nazardan, batan konstruktiv. munosabat), metakognitiv (0‘z-0°zini
“innovatsion tafakkur” tushunchasi muhandislik ta’limining  baholash va refleksiya), hamda ijtimoiy (hamkorlik va
nazariy-metodologik poydevoriga aylanishi, o‘quv jarayo- kommunikatsiya) gatlamlarining o‘zaro ta’sir mexanizmla-
nida bilimdan tashqari metabilimlar (o‘rganishni o‘rganish, rini integral modelda yetarlicha asoslab bermaydi.
refleksiya, dizayn  fikrlash) va ijtimoiy-huqugiy  Shuningdek, metodik yechimlar ko‘p hollarda kontekstga —
mas’uliyatni shakllantirish zarurligini ko‘rsatadi. mahalliy ishlab chigarish ehtiyojlari, mehnat bozori
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talablari va milliy ta’lim standartlariga moslashtirilgan
diagnostika va baholash vositalari bilan ta’minlanmagan.
Magqolaning ilmiy yangiligi uch yo‘nalishda namoyon
bo‘ladi: birinchidan, innovatsion tafakkurning ko‘p qatlamli
(kognitiv — metakognitiv — affektiv —ijtimoiy) modeli
muhandislik ta’limi vazifalariga mos tipologik indikatorlar
bilan operatsionallashtiriladi; ikkinchidan, loyiha-ijodiy
ta’limni raqamli vositalar (Al, VR/AR, CAD/CAE,
data-analitika) [3] bilan integratsiyalashgan didaktik
arxitekturasi taklif etiladi; uchinchidan, natijalarni kompe-
tensiyaviy ko‘rsatkichlar orqali o‘lchash uchun mezonlar,
rubrikatorlar va evidensiyaga asoslangan baholash ishlab
chigiladi.

Adabiyotlar tahlili va metodologiya. Adabiyotlarda
“innovatsion tafakkur” ko‘pincha uch yo‘nalishda talqin
etiladi: kognitiv gatlam - tangidiy va tizimli fikrlash,
muammolarni qayta formulalash, g‘oya generatsiyasi
(divergent fikrlash) hamda g‘oyalarni baholash (konvergent
fikrlash); metakognitiv qgatlam — refleksiya, o‘z-0‘zini
monitoring qilish, xatodan o‘rganish, o‘rganishni o‘rganish;
mffektiv-ijtimoiy qgatlam — ijodiy motivatsiya, tavakkal-
chilikka konstruktiv munosabat, hamkorlik, kommunika-
tsiya va yetakchilik.

Ko‘plab manbalarda ushbu gatlamlar alohida yoritiladi,
biroq ularning integral o‘zaro ta’sir mexanizmi (masalan,
ijodiy motivatsiyaning metakognitiv strategiyalarni faol-
lashtirishi) yetarli darajada modellashtirilmaganligi gayd
etiladi. Shuningdek, “innovatsion tafakkur”ni faqat ijodkor-
lik bilan tenglashtirish tendensiyasi bor; holbuki, inno-
vatsion tafakkur ijodkorlikdan tashgari qadriyatlar,
me’yoriy-huquqgiy mas’uliyat, tadbirkorona fikrlash va
bargarorlik tamoyillarini ham gamrab oladi.

Muhandislik ta’limi paradigmalari: konstruktivizm va
faoliyat yondashuvi - bilimlar shaxsiy tajriba asosida quri-
ladi; talaba subyekt sifatida loyiha, tajriba va prototiplash
orqali “bilim yaratish” jarayoniga kiradi; dizayn-fikrlash
(Design Thinking) — empatiya - muammoni aniglash —
g‘oya — prototip - sinov bosgichlari muhandislik muammo-
larini inson markazidagi yechimlar bilan bog‘laydi; adabi-
yotlar buni innovatsion tafakkurni “faol kontekst”da
shakllantirishning tayanch mexanizmi sifatida ko‘rsatadi;
CDIO/ABET standartlari - “Conceive—Design—-Implement—
Operate” sikliga mos ta’lim arxitekturasi, natijalar bo‘yicha
kompetensiyalar (outcome-based) bilan birga baholashni
ham tizimlashtiradi [5]. TRIZ va tizimli fikrlash — garama-
garshiliklarni yechish, funksional-tizimli tahlil, sodda-
lashtirish va patent-landshaftga suyanish orgali ijodiy
muhandislik yechimlarini strukturaviylashtiradi. STEAM
integratsiyasi - san’at va gumanitar komponentlar tasavvur,
vizual fikrlash va foydalanuvchi tajribasini kuchaytirib,
innovatsion tafakkurni “texnik + estetik + ijtimoiy” uchbur-
chagida rivojlantiradi. Innovatsion tafakkurni rivojlantirissh
ta’lim texnologiyalari PBL, PjBL, raqamli vositalar
kabilarni gamrab oladi. Muammo asosli (PBL) va loyiha
asosli (PjBL) ta’lim talabaning muammoga egaligi, autentik
kontekst va jamoaviy hamkorlik orgali ijodiy-kompleks
fikrlashni faollashtiradi. Adabiyotlarda PBL/PjBL aynigsa
metakognitiv strategiyalar va transversal ko‘nikmalarni
kuchaytirishi ~ ta’kidlanadi. ~Raqamli  ekotizimlar
CAD/CAE/CFD, ragamli dvoyniklar, VR/AR laboratoriya-
lar, mikroxizmatlar (Git, CI/CD), ma’lumotlar tahlili va
sun’iy intellekt vositalari (generativ Al, kod-avtocomplete,
simulyatsiya yordamchilari) bular dizayn siklini
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tezlashtiradi, iteratsiyalar sonini oshiradi riskni
kamaytiradi [7].

Kompetensiyaviy natijalar; ABET/CDIO rubrikalari,
SOLO taksonomiyasi, analitik rubrikatorlar, Rasch model-
lashtirish ~ asosidagi ~ shkalalar.  Dizayn  jarayoni
ko‘rsatkichlari: prototiplar soni, iteration sikli davomiyligi,
foydalanuvchi fikri (UX metrikalar), talabga javob darajasi,
TRIZ andozalariga ko‘ra yechim yangiligi [8]. Raqamli
izlar (learning analytics): versiya tarixi, commit’lar, simul-
yatsiya loglari, eksperiment protokollari formatif
baholashni ob’ektivlashtiradi. Adabiyotlardagi umumiy
muammo — baholashning parchalanganligi: ijodkorlikni

o‘lchash bor, lekin uni tizimli fikrlash, dizayn sifati va iqti-

va

sodiy samaradorlik bilan bir ketma-ket ramkada
bog‘laydigan integrativ metrikalar kam.
Kontekstualizatsiya: mabhalliy ehtiyojlar va global

standartlar [5]. Ko‘plab tadqiqotlar global ramkalarni
(CDIO/ABET, UNESCO ko‘nikmalari) tavsiya etadi, biroq
ularni mahalliy sanoat ehtiyojlari, milliy me’yoriy asoslar
(masalan, standartlashtirish va xavfsizlik talablari), til-
madaniyat hamda resurs cheklovlariga moslashtirish
bo‘yicha amaliy metodikalar yetarli darajada ishlab
chigilmagan [6]. Mahalliy kontekstda ishlab chigarish bilan
integratsiyalashgan o‘quv loyihalari, duallik elementlari,
hamkor korxonalar bilan qo‘shma laboratoriyalar tashkil
etish ilg‘or tajriba sifatida ko‘rsatiladi, ammo mezonlar,
ko‘rsatkichlar va boshqaruv mexanizmlari bo‘yicha aniq
tavsiflar ko‘pincha yo‘q. Tadqiqotlar metodologiyasi:
kuchli va zaif tomonlar quyida keltirilgan: kuchli jihatlar:
aralash metodlar (mixed methods), ko‘p manbali dalillar
(portfolio, pitch, peer-review), uzunlamasina kuzatuvlar
(longitudinal) innovatsion tafakkurni dinamik jarayon
sifatida o‘rganishga yordam beradi. Zaif jihatlar: kichik
tanlovlar, nazorat guruhlarining yetishmasligi, tashqi valid-
lik pastligi, natijalarni boshqa kontekstga ko‘chirishdagi
cheklovlar, o‘lchov vositalarining psixometrik xususiyatlari
(ishonchlilik, konstrukt validlik) yetarli asoslanmagan
holatlar. Bo‘shliqlar (gaplar) va muammoli zonalarga
quyidagilarni kiritish mumkin: Integrativ model: kognitiv—
metakognitiv—affektiv—ijtimoiy qatlamlarni dizayn sikli va
tadbirkorlik  bosgichlari  bilan yagona arxitekturaga
birlashtirish zarur. Baholash tizimi: ijodkorlik, tizimli
fikrlash, dizayn sifati, foydalanuvchi gadriyati va igtisodiy
samaradorlikni bog‘laydigan kompozit indeks va yakdil
rubrikatorlar yetarli emas [9]. Ragamli vositalar:
Al/VR/CAE integratsiyasining didaktik retseptlari (qachon,
qaysi bosqichda, qanday vazifa bilan) ko‘pincha umumiy
goladi. Kontekstga moslashtirish: global standartlarni milliy
sanoat talablari, til-madaniyat va resurslar bilan
uyg‘unlashtirish bo‘yicha operatsion protokollar kam. Uzoq
muddatli ta’sir: bitiruvchilarning ish faoliyati, startap faoli-
yati, patentlash va texnologiya transferiga ta’sir etuvchi
uzoq muddatli indikatorlar kam o‘lchanadi. Sintetik xulosa:
kontseptual yo‘nalish. Adabiyotlar ko‘rsatadiki, innovatsion
tafakkurni  samarali  shakllantirish uchun muhandislik
ta’limi “maqgsad—mazmun—jarayon—natija” zanjirida quyida-
gicha yaxlit yig‘iladi: Maqsad: kognitiv + metakognitiv +
affektiv + ijtimoiy ko‘nikmalarni sanoat ehtiyojlari va
barqarorlik talablari bilan uyg‘un rivojlantirish; Mazmun:
PBL/PjBL, dizayn-fikrlash, TRIZ, tizimli fikrlash,
tadbirkorlik va etik-huqugiy modul; Jarayon: AlI/VR/CAE
va sanoat bilan hamkor qo‘shma loyihalar, prototiplash,
iterativ testlar, foydalanuvchi bilan validatsiya;
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Natija: kompetensiyalarning kompozit bahosi — ijodkor-
lik + dizayn sifati + funksionallik + foydalanuvchi gadriyati
+ iqgtisodiy samaradorlik + bargarorlik mezonlari. Shu
tariga, mavjud adabiyotlar mustahkam nazariy zamin
yaratgan bo‘lsa-da, integrativ baholash, kontekstual imple-
mentatsiya va ragamli-didaktik retseptlar bo‘yicha tizimli
yechimlar hali ham yetishmaydi. Magolaning keyingi gismi
aynan shu bo‘shliglarni to‘ldirish uchun konseptual model,
metodik tamoyillar va oflchovlar arxitekturasini taklif
etishga qaratiladi. Innovatsion tafakkurni ivojlantiruvchi
interaktiv metodlar quyidagilardan tashkil topgan [5].

1. Design Thinking (DT) — empatiya — muammo ta’rifi

— g‘oya — prototip —sinov. Qachon: noanig, inson
markazli muammolar. Natija: ijodkorlik, tez iteratsiya.
2. Project-Based Learning (PBL) — real buyurtmachi bilan
semestrlik loyiha. Qachon: ko‘p kompetensiya talab
gilganda.  Natija: hamkorlik, mas’uliyat, natijaga
yo‘naltirish. 3. Problem-Based Learning (PBL-muammo) —
kichik guruhlarda “ochiq” muammolarni hal qilish.
Qachon: nazariyani amaliyotga bog‘lash. Natija: tangidiy
fikrlash, dalillash. 4. TRIZ — ixtirochilik masalalarini hal
gilish algoritmlari (garama-garshilik, 40 prinsip, ARIZ).
Qachon: texnik to‘siglar. Natija: tizimli yechimlar, “qotib
qolgan” fikrni buzish. 5. SCAMPER — Substitute, Combine,
Adapt, Modify, Put to other use, Eliminate, Reverse.
Qachon: mahsulot/g‘oyani yaxshilash. Natija: ko‘p g‘oya,
tez divergensiya. 6. Brainwriting 6-3-5 — 6 kishi x 3 g‘oya
x 5 aylanish (yopiq yozma ideatsiya). Qachon: introvertlar
ishtiroki kerak bo‘lganda. Natija: 108 g‘oya/30-40
dagigada. 7. Morfologik tahlil — parametrlar x giymatlar
matritsasi.
Qachon: konseptlar makonini tizimli gidirish. Natija:
noodatiy kombinatsiyalar. 8. Case-method + Socratic savol-
lar — real holatlar, “nega?”, “qaerda dalil?”. Natija: qaror
gabul qilish, dalilga tayanuvchi fikrlash [10]. 9. Hackathon
va Rapid Prototyping 24-48soatlik sprintlar, tezkor MVP.

Natija: vagt bosimi ostida innovatsiya, jamoa dinami-
kasi. 10.Simulyatsiya/VR-lab — xavfsiz muhitda tajriba,
“nima bo‘lsa?” ssenariylari. Natija: tizimli fikrlash, xatodan
o‘rganish.

Mulohaza. Zamonaviy texnologiyalar va ragamli trans-
formatsiya sharoitida muhandislik ta’limi mazmunini
yangilash, unda innovatsion tafakkurni shakllantirish
muhim ilmiy va amaliy masalaga aylandi. Innovatsion

tafakkur — bu mavjud muammolarga yangicha yondashish,
ijodiy fikrlash, tahliliy va konstruktiv garorlar gabul gilish
qobiliyatidir [6]. Muhandislik ta’limida ushbu sifatlarni
rivojlantirish nafagat kasbiy kompetensiyalarni, balki
shaxsning ilmiy-tadgiqot, texnikaviy va boshgaruv faoliya-
tidagi samaradorligini ham belgilaydi. Tahlillar shuni
ko‘rsatadiki, innovatsion tafakkur an’anaviy ta’lim yon-
dashuvlaridan tubdan farg giladi. U talabalarning faolligini
oshirish, mustaqil fikrlash, loyiha asosida o‘qitish, muam-
moli vaziyatlarni hal etish hamda tadqiqotga yo‘naltirilgan
o‘quv jarayonini tashkil etishni talab etadi. Shu nugtayi
nazardan, muhandislik ta’limi metodologiyasi faqat nazariy
bilimlarni emas, balki amaliy va innovatsion faoliyatni
uyg‘unlashtiruvchi tizim sifatida qaralishi zarur.

Natijalar. O‘tkazilgan ilmiy manbalar tahlili shuni
tasdiqlaydiki, muhandislik yo‘nalishidagi kadrlarni tayyor-
lashda tizimli va integrativ yondashuv muhim ahamiyat
kasb etadi. Ya’ni, fanlararo integratsiya, texnik ijodkorlik,
texnologik dizayn, va tadbirkorlik elementlarini birlash-
tirish orgali talabalarda innovatsion tafakkur shakllanadi.
Shuningdek, ragamli platformalar, simulyatsion modellar
va sun’iy intellekt asosidagi o‘quv vositalaridan foyda-
lanish muhandislik ta’limining samaradorligini oshiradi.
Natijada, bozor iqgtisodiyoti talablariga mos, raqobatbar-
dosh, texnologik yangiliklarni yaratishga godir muhandis
kadrlar tayyorlash imkoniyati yaratiladi.

Xulosa va tavsiyalar. Olib borilgan ilmiy-tahliliy
izlanishlar natijasida aniglanishicha, innovatsion tafakkur
muhandislik ta’limining nazariy-metodologik asoslarini
takomillashtirishda hal giluvchi omil hisoblanadi. Inno-
vatsion tafakkur — bu shaxsning yangilik yaratishga,
mavjud muammolarga nostandart yondashishga, texnologik
jarayonlarni  tahlil  qgilish va  takomillashtirishga
yo‘naltirilgan ijodiy-intellektual salohiyatidir [8]. Tadgigot
natijalari shuni ko‘rsatadiki, muhandislik ta’limining sama-
radorligi ko‘p jihatdan o‘quv jarayonining innovatsion
komponentlari bilan boyitilishiga, ya’ni nazariya va ama-
liyotni integratsiyalash darajasiga bog‘liqdir. Innovatsion
tafakkurga ega talaba texnik muammolarni tahlil etish,
yangi yechimlarni ishlab chigish va ularni ishlab chigarish
jarayoniga joriy etish qobiliyatiga ega bo‘ladi. Shu bois,
muhandislik ta’limining asosiy magsadi — zamonaviy ilm-
fan yutuglari, texnologik yangiliklar va ijodiy fikrlashni
uyg‘unlashtirgan kadrlarni tayyorlashdan iboratdir [5].
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PE3IOME. B crathe CHCTEMHO pPacCMaTpPHUBAIOTCS TEOPETHKO-METOJOJOTHICCKHE OCHOBAHHMS WHHOBAIIMOHHOTO
MBIIIJICHUA 1 NTHXKCHECPHOT'O 06p330BaHI/I}I. HGHB HUCCJIICOOBAHUA — 000cHOBAThH KOHIICTITYAJIbHYIO MOACJIb U TUIAKTUICCKUEC
petmeHus, obecrieunBaroniie GoOpMIPOBAHNE WHKEHEPHBIX KOMIETEHINHA B YCIOBHIX NH(POBOM TpaHchopmanun. Meto-
JIOJIOTHSI BKJIIOYAET KOHUENTYaJbHbIH aHAIN3, CUCTEMHO-CTPYKTYPHBIN MOJAXOM, CPABHUTEIbHYIO IIEAATOTUKY U 3JIEMEHTHI
design-based research. Pe3ynbTarTsl: BEIIEICHBl KOMIIOHCHTH HHHOBAIIMOHHOTO MBINUICHHUS (KOTHUTHBHO -aHATHTHYECKHI,
KpEaTHBHO-TBOPYECKUH, TEXHOJIOTHICCKU-ITU(PPOBOH, MPEIIPHHIMATEIECKO-TIPOSKTHBIHN) 1 MpeAcTaBIeHa HHTETPUPOBAH-
Hast MoJientb ux passurus yepe3 STEAM, PBL/PrBL, CDIO, TRIZ, iudpossie nsoitnnkn/VR-AR n Al-cumynsiimn.

SUMMARY. This paper provides a systems-level analysis of the theoretical and methodological foundations of
innovative thinking within engineering education. The study aims to justify a conceptual model and instructional solutions
that foster engineering competencies amid ongoing digital transformation. Methods include conceptual analysis, system-
structural reasoning, comparative pedagogy, and elements of design-based research. Findings: we articulate the core
dimensions of innovative thinking (cognitive-analytic, creative-inventive, technological-digital, and entrepreneurial-
project) and integrate them into a development model leveraging STEAM, PBL/PrBL, CDIO, TRIZ, digital twins/VR-AR,
and Al-driven simulations.

KASBIY KOMPETENSIYALARNI ShAKLLANTIRIShDA
INNOVATSION PEDAGOGIK YONDAShUVLAR
E.U.Xudoyberdiyev — mustagqil tadgiqgotchi
Buxoro davlat texnika universiteti
Tayanch so‘zlar: kasbiy kompetensiyalar, innovatsion pedagogika, ta’lim tizimi, yondashuvlar, pedagogik metodIar.
KiroueBble cJioBa: HpO(I)eCCI/IOHaJII)HLIe KOMIICTCHIIMM, HHHOBAIlMOHHAA IICJaroruka, 06p8.30BaTeJ'H>HaSI CUCTCMA,
IOAXO0JbI, ICAArorutdycCKuc METOAbI.
Key words: professional competencies, innovative pedagogy, educational system, approaches, pedagogical methods.

Kirish. Kasbiy kompetensiyalar bugungi kunda ta’lim  ko‘nikmalarni rivojlantirishdir. Shunday qilib, ta’lim
tizimining eng dolzarb masalalaridan biriga aylangan. Har  jarayonida kasbiy kompetensiyalarga oid yo‘nalishlar,
bir mutaxassisning kasbiy faoliyatini muvaffagiyatli amalga  o‘quv dasturlari va metodlar kengaytirilishi kerak [6:661].
oshirish uchun nafagat ilmiy bilimlar, balki amaliy Zamonaviy ta’lim tizimi, talabalarning kasbiy kompe-
ko‘nikmalar va shaxsiy fazilatlar ham zarur. Kasbiy kompe-  tensiyalarini shakllantirishda an’anaviy usullardan tashqari,
tensiya — bu shaxsning o‘z kasbiga oid bilim, ko‘nikma va  innovatsion pedagogik yondashuvlarni qo‘llashni talab
malakalariga asoslangan qobiliyatini shakllantiradigan  qgiladi. Innovatsion pedagogika ta’limning samaradorligini
kompleks tushuncha sifatida ta’riflanadi. O‘quv jarayoni- oshiradigan, yangi metodlar va texnologiyalarni o‘z ichiga
ning magsadi shunday kompetensiyalarni shakllantirishdir.  olgan pedagogik yondashuvlarni ta’kidlaydi.

Ta’lim tizimi, o‘z navbatida, nafaqat nazariy bilimlarni Bundan tashqari, ta’lim jarayonini o°zgartirishda
berish, balki talabalarga amaliy ko‘nikmalarni o‘rgatish, —muammoli o‘rganish (problem-based learning), loyiha
ularda tangidiy fikrlash, muammolarni hal qilish va asosida o‘rganish (project-based learning), tangidiy fikrlash
o‘zlarini ish bozoriga tayyorlash ko‘nikmalarini rivojlan-  (critical thinking), blended learning va flipped classroom
tirishga yo ‘naltirilgan bo‘lishi kerak [4:48]. kabi yondashuvlar muhim rol o‘ynaydi [8:146]. Bu yonda-

Zamonaviy pedagogika bu magsadga erishish uchun  shuvlar talabalarga faqat bilimlarni o‘rganish emas, balki
yangicha yondashuvlar va metodlarni ishlab chigmogda. o‘rganilgan bilimlarni amaliyotda qo‘llashni ham ta’min-
Innovatsion pedagogik metodlar, masalan, muammoli laydi. Jumladan, quyidagi ta’lim metodlari muhimdir:
o‘rganish, loyiha asosida o‘rganish va individual yonda- e muammoli o‘rganish metodi orqali talabalar muam-
shuvlar, talabalarning kasbiy =~ kompetensiyalarini  moni hal qilish jarayonida o‘z bilimlarini rivojlantiradilar,
shakllantirishda katta rol o‘ynaydi [2:113]. Shuningdek, bu yondashuv ta’lim jarayonini yanada qizigarli va amaliy
texnologiyalar va onlayn ta’limning rivojlanishi ta’lim qgiladi;
jarayonini yanada samarali gilishga yordam beradi. e loyiha asosida o‘rganish metodi — talabalar amaliy

Kasbiy kompetensiya tushunchasi ta’lim sohasida |oyihalar orqali kasbiy kompetensiyalarni rivojlantiradilar,
o‘zgacha o‘rin tutadi. U nafaqat talabalarning ma’lum bir  bunda “Loyiha asosida o‘rganish” metodi talabalarga real
kasbga oid bilimlarini o‘zlashtirishini ifodalaydi, balki bu dunyo muammolarini hal qilishni o‘rgatadi;

bilimlarni amaliyotda qo‘llash, shaxsiy rivojlanish, muam- e “Blended learning” metodi — ta’limning onlayn va
molarni hal qilish va ish muhitida muvaffaqiyatli faoliyat  an’anaviy shakllarini birlashtirish orgali ta’lim samara-
yuritish kabi jihatlarni ham oz ichiga oladi. dorligini oshirishga xizmat giladi.

Metodlar. Kasbiy kompetensiyaning tarkibiy gismlari- Bu metodlar nafaqat bilimlarni o‘zlashtirish, balki
ga quyidagilar kiradi: talabalarning shaxsiy rivojlanishiga, kreativ fikrlashiga va

v’ bilimlar — kasbga oid nazariy bilimlar, metodlar, jamoaviy ishlash ko‘nikmalariga ham ijobiy ta’sir
qonunlar; ko‘rsatadi.

v’ ko‘nikmalar — bilimlarni amaliyotda qo‘llash, Natija. Zamonaviy texnologiyalar, aynigsa onlayn
problemalarni hal gilish, texnologiyalarni ishlatish; ta’lim, e-learning, va virtual hagigat (VR) kabi innovatsion

v’ malakalar — ish faoliyatida yugori samaradorlikni  texnologiyalar ta’lim jarayonida kasbiy kompetensiyalarni
ta’minlash uchun zarur bo‘lgan qobiliyatlar, tajriba. rivojlantirishda katta imkoniyatlar yaratadi. Onlayn plat-

Ta’lim tizimi kasbiy kompetensiyalarni shakllantirish-  formalar va virtual sinflar talabalarga o‘qish va o‘rganishni

ning asosiy vositasi hisoblanadi. Ta’lim tizimining asosiy  yanada qulay va samarali gilish imkoniyatini beradi
magsadi — bu nafagat bilim berish, balki talabalarda amaliy  [3:390]:
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v' E-learning, ya’ni elektron o‘quv resurslari va
kurslar yordamida talabalar o‘zlariga qulay vaqtda bilim
olishlari mumkin, bu metod talabalarga individual
yondashuvni ta’minlaydi.

v' simulyatsiyalar va virtual hagigat — virtual hagigat
texnologiyalari yordamida talabalar real ish sharoitlarini
simulyatsiya qilgan holda ko‘nikmalarini rivojlantirishlari
mumkin. Masalan, tibbiyot, muhandislik yoki me'morchilik
kabi sohalarda VR texnologiyalari talabalarga real sharoitda
amaliy ko‘nikmalarni o‘rgatishga imkon beradi.

Talabalarning individual xususiyatlarini inobatga olish,
ta’limning samaradorligini oshirishda muhim rol o‘ynaydi.
Individual yondashuv talabalarning gizigishlari, ehtiyojlari
va o‘rganish uslublariga mos ravishda ta’lim berishni angla-
tadi. O‘qituvchilar har bir talabaning rivojlanish darajasini
va chtiyojlarini tushunib, o‘quv jarayonini shunga mos
ravishda tashkil etishi kerak [1:260].

Pedagogning roli fagat bilim berish bilan cheklanmaydi.
U talabaning kasbiy rivojlanishiga yordam beruvchi
yo‘naltiruvchi, maslahat beruvchi va o‘rnak ko‘rsatuvchi
bo‘lishi kerak. Pedagogning shaxsiy rivojlanishi va doimiy
malaka oshirish jarayonlari ham ta’lim samaradorligini
oshirishga xizmat giladi.

O‘qituvchilarni kasbiy kompetensiyalarni shakllanti-
rishda roli beqiyosdir. Pedagoglar nafaqat ta’lim berish,
balki talabalarning kasbiy rivojlanishiga yordam berish
uchun o‘zlarining pedagogik kompetensiyalarini doimiy
yangilab turishlari zarur [5:182]. Pedagogning malakasi
nafagat bilimga, balki pedagogik metodlar, psixologiya,
innovatsion yondashuvlar va kommunikatsiya ko‘nikma-
lariga ham bog‘ligdir.

Muhokama. Zamonaviy ta’lim jarayonida yangi peda-
gogik yondashuvlarning tahlili talabalarni kasbiy kompe-
tensiyalarni shakllantirishda ganday muhim ahamiyatga ega
ekanligini ko‘rsatadi (1-rasm). O‘qituvchilarni yangicha
yondashuvlar asosida tayyorlash, ta’lim tizimini yanada
samarali gilishga imkon yaratadi.

Ta’lim samaradorligigni ta’minlovchi
=
metodlar

'd 'd - N /7 Y
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1-rasm. Talabalarning kasbiy kompetensiyalarini
shakllantiruvchi metodlar

Yangi pedagogik metodlar nafagat talabalarni bilim
bilan ta’minlash, balki wularda o‘rganish jarayonini
boshqarish va 0°z-o‘zini rivojlantirish qobiliyatini shakllan-
tiradi. Bunda eng muhim yondashuvlar quyidagilardir;

Flipped classroom (aylanma dars). Bu metodda
o‘qituvchi darsni an’anaviy tarzda olib bormaydi, balki
talabalar dars materiallarini uyda o‘qib, darsda o‘rganilgan
ma’lumotlarni tahlil qgiladi va amaliy mashg‘ulotlar orqali
0°z bilimlarini mustahkamlaydi. Bu metod talabalarga o‘z
vagtini rejalashtirish va mustaqil ravishda ishlashga yordam
beradi, shuningdek, ta’lim jarayonida faol ishtirok etishga
undaydi.

Gamifikatsiya. O‘rganish jarayoniga o‘yin elementlarini
qo‘shish orgali talabalarni yanada faol va motivatsiya-
langan holda o‘rganishga jalb qilish mumkin. Bu yon-
dashuv talabalarni o‘z maqsadlariga erishishga undaydi va
ularni o‘rganish jarayonida qatnashishga rag‘batlantiradi.

Kooperativ o ‘rganish (collaborative learning). Bu yon-
dashuvda talabalar jamoaviy tarzda ishlashadi, masalalarni
birgalikda hal qilishadi va o‘zaro yordam beradi. Koopera-
tiv o‘rganish talabalarga jamoaviy ishni amalga oshirishni
o‘rgatadi, bu esa kasbiy kompetensiyalarni rivojlantirishda
muhim ahamiyatga ega.

Muammoli o ‘rganish (problem-based learning). Bu
metodda talabalar haqigiy dunyodagi muammolarni hal
qilishga o‘rgatishadi. Talabalar mavjud muammolarni tahlil
qgilib, ular uchun yechimlar topishga harakat gilishadi. Bu
metod talabalarning tangidiy fikrlash gobiliyatini rivojlan-
tirishga yordam beradi.

Yangi pedagogik yondashuvlarni amalga oshirishda,
aynigsa o‘qituvchilarni metodik jihatdan tayyorlash va
ularni  zamonaviy texnologiyalar bilan qurollantirish
muhimdir. Bu jarayon ta’lim sifatini oshirishga yordam
beradi va talabalarni  kasbiy = kompetensiyalarini
shakllantirishga imkon yaratadi [8:146].

Kasbiy kompetensiyalarni  shakllantirishda ta’lim
tizimining roli va innovatsion pedagogik yondashuvlar
nihoyatda katta. Ta’lim tizimi, zamonaviy pedagogik
metodlar, texnologiyalar va individual yondashuvlarni
qo‘llash orqali talabalarni nafagat bilimlar bilan, balki
amaliy ko‘nikmalar bilan ham ta’minlaydi. Pedagogik
metodlarni yangilash va innovatsion texnologiyalarni ta’lim
jarayoniga Kkiritish, talabalarga kasbiy kompetensiyalarni
rivojlantirishda samarali yordam beradi.

Xulosa. Pedagoglar o‘z malakalarini doimiy yangilab
borishlari, talabalarning individual ehtiyojlarini inobatga
olishlari va yangi yondashuvlarni amaliyotga tadbiq etish-
lari zarur. Shuningdek, ta’lim jarayonini yanada samarali
gilish uchun talabalarning fikrlash, kommunikatsiya va
jamoaviy ishlash ko‘nikmalarini rivojlantirishga alohida
etibor qaratish lozim. Kasbiy kompetensiyalarni
shakllantirish ~ jarayonida ta’lim tizimi innovatsion
metodlarga asoslanishi, talabalarga nafagat bilimlar, balki
real ish sharoitlarida qo‘llaniladigan amaliy ko‘nikmalarni
ham o‘rgatishi kerak.
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REZYUME. Maqgolada kashiy kompetensiyalarni shakllantirishda ta’lim tizimi va pedagogik yondashuvlarning o‘rni
tahlil etilib, zamonaviy pedagogik metodlar, innovatsion texnologiyalar, va individual yondashuvlar orgali kasbhiy kompe-
tensiyalarni ganday rivojlantirish mumkinligi hagida so‘z yuritiladi, shuningdek, tezisda ta’lim jarayonida talabalarni
mehnat bozoriga tayyorlashda ko‘proq e’tibor qgaratish lozimligi, kashiy kompetensiyalarni shakllantirishda zamonaviy
metodlar va yondashuvlar, hamda talabalarning shaxsiy rivojlanishini ta’minlashda pedagoglarning o‘rni o‘rganilgan.

PE3IOME. B craTthe aHaM3upyeTCs pOib 00pa30BaTeIbHON CHCTEMBI U NEIArOTHYECKUX TOAXO0I0B B (JOPMHUPOBAHUH
mpo)eCCHOHATBHBIX KOMIICTCHIIMH, a TaKkKe pacCMaTPUBACTCs, KaKUM o00pa3oM C TIOMOIIbIO COBPEMEHHBIX
Ieaaroru4yeCKux MECTOOOB, HWHHOBAIIMOHHBIX TEXHOJIOTUH )41 WHAWBUAYaJIbHBIX 1oaxoa0B MOXKHO pa3BUBATH
HpOCI)eCCI/IOHaJ'ILHbIe KOMIICTCHIIUH. B pa60Te NMOAYCPKUBACTCA BA’)KHOCTH IOATOTOBKH YYAIIUXCA K TPYAOBOMY DBIHKY B
06paSOBaT€J'ILHOM nponecce, a TakKKe M3y4YCHbl COBPEMCHHBIC METOJAbI U IMOAXOJbI (I)OpMI/IpOBaHI/Iﬂ HpO(I)eCCI/IOHaJ'IBHbIX
KOMHGTGHL{I/Iﬁ " pOJIb IEAAaroroB B obecIeueHny JINYHOCTHOTO Ppa3BUTHUA yHALLIUXCH.

SUMMARY. The article analyzes the role of the educational system and pedagogical approaches in the development of
professional competencies. It discusses how professional competencies can be enhanced through modern pedagogical
methods, innovative technologies, and individual approaches. The thesis emphasizes the importance of preparing students
for the labor market within the educational process, and examines the role of modern methods and approaches in the
development of professional competencies, as well as the importance of educators in ensuring the personal development of
students.

STUDENTLERDIN LEKSIKALIQ KOMPETENCIYASIN FRAZEOLOGIYALIQ
BIRLIKLER ARQALf JETILISTIRIW
G.J.Jalgasbaeva — assistent oqitiwshi
Ajiniyaz atindagi Nokis mamleketlik pedagogikaliq instituty

Tayanch so‘zlar: leksik kompetentsiya, frazeologik birliklar, pedagogik faoliyat, ko‘nikma va malakalar, shaxsiy
faollik, lingvistik jihat.

KiroueBble cj10Ba: JIekcHuecKas KOMIICTCHIIUA, Q)paBGOJIOFI/I‘ICCKI/Ie CAUHUIBI, ICAarorudccKkas ACATCIbHOCTh, HABBIKKU
1 YMCHMUA, JINIHAA ACATCIIbHOCTD, JIMHTBUCTHYECKHI aCIEKT.

Key words: lexical competence, phraseological units, pedagogical activity, skills and abilities, personal activity,
linguistic aspect.

Kirisiw. Zamanag0y joqart bilimlendiriw  bayanlay aliwi menen baylanisli. Bolajaq filologtin aktiv
paradigmasinin  6zgeriwi professional iskerlik subyekti  s6z baylig1 qanshelli bay bolsa, onin awizeki hdm jazba
sipatinda bolajaq filologtin tiykargr kompetenciyalarin  sdylewi sonshelli mazmunli boladi. Filolog-studentlerdin
qaliplestiriwdin  natiyjeli ~ jollarn  izlew  zarurligin  aktiv sézlik quramin bayitiw, sOylewdin grammatikaliq
aktuallastirmaqta. Atap aytqanda, filolog-student har qiyli  duzilisin jetilistiriw, soylew ameliyatin 6zlestiriw kopshilik
turdegi — oqiw, miynet, estetikaliq, izertlew jumislarin  jagdaylarda frazeologizmler menen amelge asiriliwi kerek.
amelge asirtw ushin zarar bilim, konlikpe ham uqipliliqqa  Atap aytqanda, awizeki ham jazba soylewde frazeologiyaliq
iye boliwi; pedagogikaliq iskerlikte erkin bagdar aliwi,  birliklerden duris ham orinli paydalana aliw tildi
ozinin kasiplik iskerliginin individual strategiyast ham  dzlestiriwdin joqar: darejesinen darek beredi.
taktikasin islep shigiwga tayar boliwi, pedagogikaliq Izertlew metodologiyasi. Bolajaq filologlardin kasiplik
metodika ham texnologiyalardi amelge asiriw1 zarur. iskerliginde kommunikaciyanin lingvistikaliq aspektlerin

Filolog-studentlerdi tayarlawdin ahmiyetli tareplerinen  uyreniwge (E.A.Golovko, I.A.Zimnyaya, A.K.Markova,
biri  leksikaliq kompetenciyan1i  qaliplestiriw  bolip  L.A.Petrovskaya, F.K.Urakova, E.V.Filatova ham t.b.);
esaplanadi. Bul proceste tiykargi rol s6z tUstinde islewge  filologiya bagdarimin pitkeriwshisinin leksikaliq kompeten-
beriledi: onmmAi manisi, qollaniliwi, sinonimlik ham  ciyasin uyreniwge (V.1.Baydenko, N.A.Grishanova,
antonimlik qatnasiglarga kirisiw qabileti, basqa sozler = E.N.Kovtun, S.E.Rodionova ham t.b.) miynetlerin korsetse
menen birige aliwi. Bul bolajaq filologlardin leksikaliq  boladi.
kompetenciyasimin tiykargi korsetkishlerinen biri — soz Ilimiy jantasiwlardi (shaxsiy-iskerlikli, shaxsqa bagdar-
baylig, 6z pikirlerin duris, izbe-iz ham emocionalliq langan, Kkompetenciyaliq, kommunikativ-bagdarlangan,
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differenciallastirilgan,  sistemalr)
kompetenciya» terminologiyaliq
aniqlaw imkanin berdi [1].

Leksikaliq kompetenciyan1 qaliplestiriwdin teoriyaliq
tiykarlarmin lingvistikaliq tiykarmm sézdin kategoriyaliq
belgileri quraydi:

- s0z soOylewdin tiykargi birliklerinin biri sipatinda
manige iye ham sistemanin elementi bolip, leksikaliq
darejede korinedi ham bir putin sistemaliq qurilist1 anlatads;

- leksikan1 sapali, sanali ozlestiriw procesi basqa sozler
menen leksikaliq baylanislardi «jasinw» arqalt amelge
asirilad.

Leksikant ozlestiriw leksikaliq konlikpelerdi
qaliplestiriw menen tigiz baylanista juz beredi. Leksikaliq
konlikpelerdi tildi oqitiw mazmuninia en 4dhmiyetli
komponenti dep qaraw kerek, olardi qaliplestiriw bolsa
leksikaliq materiald1 oqitiwdin magseti bolip tabiladi [2].

Soylewdin mazmun tarepin leksika belgileydi. Ayne
leksika soylewshinin shaxsin en toliq hdm aniq usinadi,
onin aqliy rawajlaniwi, imkaniyatlar1 darejesi, uliwma ham
soylew madeniyatinin jagdayr haqqinda tasinik beredi.
Harbir insan 6z shaxsin bildiriw ushin s6zden paydalanadi.
Soylewshilerdin jas ham individual 6zgeshelikleri leksikada
kobirek sawlelenedi. Leksikaliq bayliqtin tomenligi toliq
munasibet, shaxstin ruwxiyy ham aqliy, emocionalliq-
sezimlik rawajlaniw1 procesin qiyinlastiradi.

S6z maselesi til bilimindegi en kop talqilanatugin
maselelerdin biri bolip esaplanadi, sebebi so6z — tildin
tiykarg1 birligi bolip, onin barliq sistemasina sinip ketedi;
sozlerdi duziw ushin tiykargi material bolip, onin
jardeminde adamlar arasinda sdylesiw amelge asadi;
haqiyqathiq faktlerin atawdin tiykargt Dbirligi bolip
esaplanadi.

Sozlik dereklerinde s6z insannin 6z pikir ham sezim-
lerin bayanlaw, séylew, baylanisiw gabiletinin ayrigsha
qabileti sipatinda talqilanadi [3]. Tilshi ilimpazlar sozdi
tildin tiykargi funkcional-strukturaliq ham semantikaliq
birligi, ses yamasa sesler kompleksinen quralgan, 6z
betinsheligi hadm qayta takirarlaniwi menen ajiralip
turatugin birlik sipatinda tariyipleydi.

S6z belgili bir maniske iye hdm séylewde 6z betinshe
bir putinlik sipatinda qollaniladi; adam tarepinen
bilinetugin tabiyat ham jamiyet, qatnaslar ham garezlilik-
lerdin barliq predmet ham qubilislarina atama beredi,
adamnin sezimlerin, emocionalliq reakciyalarin ham erk-
igrarin bildiriw ushin xizmet etedi; 6z betinshe jamiyetlik-
kommunikativlik ameliyat penen bekkemlengen maniske
iye bolip, predmetti, qubilist1 ataydi; 6zine tan individual
manisi menen tildin sézlik quramina kiredi; eki tarepleme
birlik bolip, onin quraminda bayanlaw plani (ses qabigi)
ham mazmun plani (mani) turadi [4].

Analiz ham natiyjeler. Soz til birligi sipatinda 6zine
jaqn soylew birliklerinen (morfema ham gap), qonsi
sozden ajiratip turatugin, 6z tabiyatina saykes keliwshi
aniqlamani talap etedi. Birinshi gezekte, tildin basga
birlikleri (fonemalar, morfemalar, s6z dizbekleri, gapler)
sol yamasa basqa darejede s6z foninda qabil etiliwi ham ol
menen sistemali qatnaslar arqali baylanisli boliw1 sebepli
sozdin til sistemasindagi orayliq orni argumentlewdi talap
etedi. So6z tildin barliq komponentlerinin — fonetikanin
(seslerden turadr), leksikanin (harqanday hadiyseni anlatadi,
kodlaydi, manilik juk tasiydi), grammatikanin (belgili
grammatikaliq formada boladi) wakili bolip tabiladi.

talqilaw

......

«leksikaliq
manisin
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Fonemanin til birligi sipatindagi statust onin sézlerdin
manilik ham formaliq differenciallasiwindagi roli menen,
morfemanin tildin minimal dhmiyetli birligi sipatinda s6zdi
konstrukciyalaw1 menen, al usiistin tildin ierarxiyasindagi
joqarit ahmiyetli birligi sipatinda onin quramliq boélegi
bolgan sozler menen belgilenedi. Solay etip, soz tildin
barliq sistemasina kirip bartwshi orayliq birlik bolip x1zmet
etedi.

S6z quramali semantikaliq duziliske iye bolip, onin
qaliplesiwi s6zdin tar aniq manisin iyelewden onim uliw-
malastiriwshi, abstrakt manisin ham sézlik tasiniklerin
ozlestiriwge shekemgi quramali joldi basip otedi. Usi
evolyuciyanin natiyjesinde s6zdin motivli qollaniliwinan
(s6z tek predmet yamasa bir tiptegi predmetler klasinin
atamasi bolganda) onin funkcional qollaniliwina (sézdin ses
qabig1 predmet, hareket penen 6zinin obrazli baylanisin
jogalta baslaydi ham til belgisi, yagniy ol yamasa bul
mazmund1 bildiriw ushin shartli belgi sipatinda qollaniladr)
otiw amelge asiriladi [5].

Sozdin birlemshi waziypast gaptin formal-sintaksislik
(sintaksislik baylanislar tiykarinda) ham semantikalig-
sintaksislik (semantikalig-sintaksislik qatnasiqlar tiykarin-
da) komponentleri rolin atqariw qabileti bolsa, ekinshi
waziypasi bir s6zli gap waziypasin atqartwi bolip tabiladi.

Sé6zdi tdmengi birlik — morfema hdm joqart grammati-
kaliq birlik — gap penen salistirganda adekvat aniglaw
mumkin. En kishi grammatikaliq birlik — morfema, s6zden
pariqh turde, sintaksislik, sonday-aq, poziciyaliq erkinlik
penen xarakterlenbeydi. Morfema so6zdi formalastirip,
predmet ham hadiyseler arasindagi qatnaslardi korsetedi,
$6z bolsa predmet ham hadiyselerdi bildiredi. S6z belginin
tiykarg1 gasiyetlerine iye, sonliqtan ol zat yamasa hadiysege
ham sol zat yamasa hadiyse haqqindagi tasinikke qatnasi
menen xarakterlenedi.

S6z s6zdin mazmuni sipatinda qaralatugin leksikaliq
maninin boliwi, seslik kompleks (atama) ham soézde tisini-
kler arqali sawlelenetugin obyektiv bar bolgan birlik
(predmet, qubilis) arasinda ornatilatugin saykeslik sézdin
soylew birligi sipatinda xarakterli bolip esaplanadi.

G.Bekimbetova talim aliwshilardin leksikaliq kompe-
tenciyasin: leksikalig minimum (tayanish sézler ham
dizbekler), grammatikaliq minimum (s6z formalart ham
grammatikaliq bilimlerdin anmiq shegarasi), adebiy oqiw
ham is qagazlarin jaziw boyinsha beriliwi nazerde tutilgan
magliwmatlar [6] formalarga ajiratqan.

Sézdi Ozlestiriw, dep tastiyiglaydi T.I.Shamova, - bul
s6zdin manisin, formasm (onin ses ham korinis obrazin),
basqa sozler menen baylanisqa kirisiw gabiletin (seman-
tikaliq, grammatikaliq) 6zlestiriw degen so6z [7].

E.M.Vereshagin leksikan1 ozlestiriw sozdin barliq
manislerin aship beriwge, oni ana tilindegi basqa sozler
menen salistiriwga, onin aytiliwin terenirek islewge, quram
boyinsha tallaw otkeriwge, s6zdin jaziliwina, grammati-
kaliq formasina itibar qaratiwga mumkinshilik beretuginin
atap otedi [8].

Alimlar sézdin leksikaliq manisin grammatikaliq mani
menen baylanistirgdan halda, birdey narseler, hareketler,
qubilislar, 6zgesheliklerdin  uliwmalastirilgan  korinisi
sipatinda korip shigadi, bul bolsa s6zdin ol yamasa bul s6z
shagabma tanligin belgilew, olardin forma payda etiwshi
variantlart ortasindagi qatnaslardi harbir s6z paradigmasi
shenberinde sipatlawdan ibarat [9]. Soézdin leksikaliq
manisinin uliwmalastirthiwinin en joqart darejesi onin soz
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shaqapshas1 sipatindag1 abstrakt (kategoriyaliq) manisi  qabileti, qaliplesken leksikaliq kénlikpe ham konlikpeler
bolip tabiladi. tiykarinda jagdayliq, socialliq, kontekstualliq qagiydalar

Demek, mani — bul atiraptagi haqryqathiqtagi zat hdm  siyaqli teoriyaliq bilimler jiyindisi bolgan motivaciyaliq,
hadiyselerdif, olar arasindagi baylanis ham qatnaslardin  biliw-biliw, d4meliy, minez-quliqliq komponentlerden ibarat
insan sanasinda uliwmalastirilgan hdm obyektiv korinisi.  kép komponentli qubilis sipatinda qaraymiz. Bul bolajaq
Soz tildin universal belgisi sipatinda tek ol yamasa bul filolog ilimpazlardin  leksikalig  kompetenciyasinin
predmetti, onin qasiyetlerin, spatlarin anlatpaydi, ol sol tiykargi korsetkishlerinen biri sozlik bayligi, 6z pikirlerin

predmet, onin qasiyetleri hAm waziypalari haqqinda uli-  duris, izbe-iz ham emocionalliq bayanlay aliwi menen
wmalastirllgan ~ magliwmatlardi 6z  ishine  aladi.  baylanisl.

L.S.Vigotskiy sozdin semantikaliq tabiyatinan kelip shigip, Filolog-studentlerdin  leksikalig ~ kompetenciyasin
oni belgi («at») ham maninin birligi sipatinda tariypleydi  qaliplestiriwdin tiykargi magseti produktiv ham receptiv
[10]. leksikaliq konlikpelerdi galiplestiriwden ibarat. Bul kénlik-

Juwmaq ham usmslar. Juwmaglap aytganda, pelerdi ozlestiriwdin tabisli boliwi bolajaq filolog ilim-
leksikaliq kompetenciyanin mazmun-manisin subyekttin  pazlardin til qubilislarin baqlaw, salistirtw ham tallaw, har
soylew téjiriybesine suyengen halda tildin sozlik quramma  quyli soézlikler menen islesiw, so6zdinh manisi haqqinda
baylanishi leksika-frazeologiyaliq fondtan ibarat bolgan  kontekstten juwmaq shigariw konlikpelerine iye boliwina
bilimler, olardan gqarim-qatnas procesinde paydalana aliw  baylanisli dep esaplaymiz.
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REZYUME. Magqolada filologiya fanlari talabalarining so‘z boyligini frazeologik birliklar orqali rivojlantirishga
qaratilgan tadqiqot g‘oyalari tahlil qilinadi. Talabalarning so‘z boyligini oshirish usullari ham muhokama qgilinadi.

PE3IOME. B crathe aHanu3supyloTCs HayyHbl€ HJEH, HalpaBiICHHbIE HAa PAa3BUTHE JIEKCUYECKOW KOMIETEHIMH
CTYZIEHTOB-(DMIIOJIOTOB TIOCPEICTBOM (ppaseosiorndecknx eauHuN. Takke OBUIM PacCMOTPEHBI METOJBI, CBSI3aHHBIE C
TIOBBIIIEHUEM JICKCHIECKOH KOMIETEHIINH CTY/ICHTOB.

SUMMARY. The article analyzes scientific ideas aimed at developing the lexical competence of philology students
through phraseological units. Methods related to improving students' lexical competence were also considered.

YK 37.032
MNPUMEHEHHUE TBOPYUECKUX 3JIEMEHTOB B IUCTAHIIUOHHOM
OBYYEHUU CTYJAEHTOB TEXHUYECKOI'O BY3A
N.B.MumeHHHA — KGHOUOAM XUMUYECKUX HAYK, OOYEeHm
M.B.XynosiH — KaHOudam mexHuiecKux HayK, 00yeHm
K.B.Temupae — 0okmop xumuueckux Hayx, npogheccop
Cesepo-Kasxaszckuii copno-memannypeuveckuti uncmumym (I'TY), Braoukasxas, Poccus
TasH4 cy3aap: MacodaBuil TabIuM, MyXaHIUCIUK TABIUMH, Wxoaui Gukpram, ARCS Momenu, onmuMiuaga MyXuTH,
MOTHBAIYSI, BU3YAJUTAIITHPHII, TEXHUK TaQakKyp.
KiiloueBble cJjioBa: auctaHmuoHHoe oOydeHune, ARCS-mMozens, MOTHBaIusi CTYIACHTOB, OJUMIIMAIHAs Cpena,
HH)KEHEPHOE 00pa30BaHHe, TBOPUECKOE MBIIUICHHE.
Key words: distance learning, ARCS model, student motivation, olympiad environment, engineering education,
creative thinking.

BBenenne. PasBurue JAMCTAaHIMOHHOTO OOYy4eHHsS  IT.), MHTEpHeT-Kypc (koHenl XX Beka), MHTEPAaKTHBHBIE
TPaIMLOHHO paccMaTpuBaeTcs Kak cieictBue nuppoBod  TexHosormn XXI Beka. ®depepanpubiii 3akoH Ne273-D3
TpaHcdopmanuu obpazoBanus. Mcropus nucraHnmonHoro  (2012) gerMTHMHU3MPOBAI MCIIOJIB30BAHUE JANCTAHIIMOHHBIX
(opmaTa IIPOXOJMT ITallbl: KOPPECHOHJICHTCKOE O0y4YeHHe  TEXHOJOTHI Ha BCceX YypOBHSAX oOpazoBaHus. OnHAKO y
(XIX B.), pamguokypcesl (1930-e rr.), TeneBemanue (1970-e  cTyZEHTOB TEXHMYECKUX HANpaBJICHUH yacTo HAOIIOIaeTCs
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CHIDKCHHE MOTUBALIMU M TPYAHOCTH B Pa3BUTHH 0OPa3HOTO
MBIIIJIEHUSI, 4YTO TpeOyeT WHHOBAI[MOHHBIX PEILICHUI.
Ilenpro, craTbu SBISETCS, BBISIBUTH BIMSHHE TBOPUYCCKHUX
JIEMEHTOB Ha KadeCTBO JHUCTAHIMOHHOTO OOy4eHHA
CTYZAEHTOB TEXHHUYECKOTO Mpoduis. [y TOCTIKEHUS LeTH
BBINOJHAIOTCS  CIEAYIOIINE 33Ja4yd  [POAHATU3NPOBAThH
MICUXOJIOTO-TIEIATOTMYEeCKUE  OCOOCHHOCTH —JTUCTaHIIMOH-
Horo ¢opmara, ampoOHMpoOBaTh OJMMIIMAIHYIO Cpeny H
ARCS-Moziens MOTHBAaLMM M IIPOBECTH SKCHEPHUMEHTANb-
HOE UCCIIeIOBaHKE U OLIEHUTh JUHAMUKY.

Jlurepatypa u mMeromoJiorusi. B oreuecTBeHHOI U 3a-
pyOeXHOH HaydHOW JUTEpaType HAKOIUIEH 3HAYMTENbHBIN
OTIBIT aHAJIN3a AUCTAHIIMOHHBIX TEXHOJOTHH U WX BIMSHHSA
Ha npoecCHOHaIFHOE 00pa3oBaHHUE.

@OyHIaMEHTaIbHOMY MCTOPUYECKOMY aHAJIN3y IUCTaH-
IIUOHHOTO OOYUYEHUS TMOCBSAIICHBI pabOTHI, pacCMaTPHUBAIO-
mme pa3BUTHE (OPM «KOPPECHOHACHTCKOTO OOYJCHUS,
panMoOTPAHCIALMA ¥ TEIEBU3MOHHBIX KYypCOB, a TaKkKe
30Xy MHTEpHET-TexHoioruil Hauana XXI Beka. B cratse,
J.W.Canpeikuna u A.A.Bonoxosuu «IIpoGiiemsl nepexona
Ha JucTaHIMOHHOe oOyuyeHue B Poccuiickoit depepanun
IJla3aMH  y4MTeNed», IPOCISKHUBACTCS  IMPOABHXKCHHE
JMCTAaHLIMOHHBIX (OPM OT OJHOCTOPOHHEro OOy4YeHHUs N0
WHTEPAKTHBHBIX Mopene ¢ oOpatHod cBsa3pio [3:30].
AHanUTHYECKHE JaHHBIC ITOJITBEP)KAAIOT, YTO IOSIBICHUE
CETEBBIX TEXHOJIOTHH CTalo IMOBOPOTHBIM MOMEHTOM, a
BHeapeHne LMS-mmaTtdopM U OHIAHH-KYPCOB HPUBEIO K
Iepexoy B HOBBIH 3Tam MEIarorudeckoro B3anMOACH-
CTBHS.

HopmatuBHyl0 OCHOBY (OpMHpOBaHMS IUCTaHIIMOH-
Horo oOy4enust B Poccun onpenenun denepaibHblii 3aKOH
ot 29 nexabps 2012 roga Ne 273-03 «O6 obpa3zoBaHuU B
Poccuiickoit ®enepauum». Cratest 13 3TOro 3akoHa
O/IHO3HAYHO MOJTBEPKJIAeT JICTUTHMHOCTh peaH3aluu
00pa30BaTENBHBIX MIPOrPaMM C IIPUMEHEHHEM JAUCTaHIINOH-
HBIX TexHojoruil. [locnenyromue craTucTn4ecKue OTYETHI
MunoOpHaykn u Poccrata mMOKa3pIBalOT yCTOWYHBYIO
JUHAMHUKY pOcTa TIporpaMM BBICIIEr0 0Opa3oBaHWS,
pearu3yeMbIX B TUCTAaHITHOHHOM (opmare [4].

Cepbé3Hblii  BKJIAZ B IIOHUMAaHHE IICHXOJOTMYECKUX
OTpaHWYCHUH  JUCTAaHIMOHHOTO  OOydYeHHs  BHecHa
ananmutuyeckas pabora HUY BIID ( “IIpobaemsr nepexooa
Ha oucmanyuonHoe obdyuenue...”’), B KOTOPOH H3ydaeTCs
BOCTIPHSITHE y4YaIlUXCA M Mearoros MepexogHOro mepuoaa
MaHAeMHUHbIX ycrmoBuid  [3:21].  ABTOpBI  BBISBIISIOT
po6JeMbl MOTHBALIMHM, TEPETPYy3KH, OTCYTCTBHE MXHBOTO
B3aMMOJIEHCTBUS U PUCK OTUYKJICHMS, YTO MOATBEPHKAAET
HEOOXOAMMOCTh  (DOPMHPOBAHMS  MOTHBALMOHHBIX U
KOMMYHUKAaTHBHBIX MEXaHU3MOB B ugposoit
00pazoBaTenbHOM cpere.

Ocoboe 3HaueHne B wuccienoBannn umeer ARCS-
mozens Jx.Kemnepa (Attention, Relevance, Confidence,
Satisfaction), ommcannass B 3apyOeXHBIX HCTOYHHKAX.
Paboter Kennepa mnoka3piBarOT, YTO MOTHBAIUS MOXKET
OBITh HE BHEIIHEH, a BHYTpEHHEW — (opMHpyeMoil depe3
YeTKOe [eNeNojlaraHie, II0CIeA0BAaTeIbHYI0 OOpaTHYIO
CBSI3b U OCO3HAHHOE NpUMEHEHUE 3HaHui. [aHHas mMonens
OoQUIIMAIILHO TIPUMEHSETCS B OOYYalOIUX CHCTeMax |
pEeKOMeHAyeTCcs Kak CPeJCTBO MOTHBALMOHHOTO AM3aiiHa
oOpazoBarenbHbIX mporpamMm  [5:10].  Teoperuyeckue
nonoxeHuss ARCS-monenu HanpsMyro NEpeKIUKalTCs ¢
poccuiicKUMU HUCCIEIOBAHUAMU MOTHBALIUU CTYAEHTOB B
ycnoBusx nugpoBoro oOyuenust [2:227], Thoe aBTOPHI
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MOATBEPXKIAIOT, YTO CAMOJACTEPMHUHHUpPYEMash MOTHBALH
MOXET OBbITh YCWIJICHA, €CIH CTYAEHT OCO3HAET IICHHOCTb
pesynpTata W UYYBCTBYeT CYOBEKTHOCTh B IpoIecce
o0ydeHHS.

Pa3zHOrO M WH)XEHEPHOTO MBIIUICHUS KaK KIIOYEBOTO
MOKazaTelast NPOo(ecCHOHATbHOM TOTOBHOCTH CTYJCHTOB
TEeXHUYECKHUX crnenuanbHocTed. PaboTtsr O.A.ManbsixuHoit
(2022) yka3pIBalOT Ha TO, YTO JUCTAHIMOHHBIN (Qopmar
MOXET BBICTYNaTh HE KaK NmaccuBHasi opma, a KaK Harol-
HEHHas aKTUBHOCTBIO CpPefa, €CIM MCHOJIb3YeTCsl AMANOT,
BU3yanu3alys, rpaguueckoe MOJEIMPOBAaHWE M HIPOBHIC
aneMeHThl 00y4deHus [1:45]. Iloay4eHHBIC aBTOPOM JTaHHBIC
MOATBEPXKIAIOT, YTO OOpa3HOE MBIIIJICHHE Pa3BHUBAEMO B
JVICTAHIIMOHHBIX YCIOBHUSX, YTO COTJIACYETCSI C IKCIEPH-
MEH-TAIbHBIMH PE3YJIbTATAMH HAIIErO HCCIIEIOBAHMA.

B psine uccinenoBanuii moguepkuBaeTcs 3pPEeKTHBHOCTD
OJIMMITHATHBIX W COPEBHOBATENBHBIX MIATHOPM, KOTOPHIC
CIOCOOHBI ~ KOMIICHCHPOBaTh  HENOCTaTOK  INPSIMOTO
B3aUMOJICHICTBUA M YCHINTh QHAJIMTHYECKYI0 aKTHBHOCTh
CTyJeHTOB. B Hamell crTaTbe oOJuMIUaAHAs cpeja
paccmarpuBaeTcsl Kak  “‘UMHUTalus  npodeccHoHaNbHON
TPaeKTOPUU HHXKEHepa”, TAe 3a/JaHue BBICTYNAeT HE Kak
BOMpOC, a Kak MHXCHEpHas 3ajada. JTO IOATBEPKAAET
TEHJCHIMIO TIepexoJa OT Nepeladd 3HAaHWH K TeHepaluu
pemieHui, 9To  corjacyercs € NPAaKTHYECKUMH
pe3ysbTaTaMM 3KCIIEPUMEHTA aBTOPCKOTO KOJIJIEKTHBA.

Takum o0Opa3oMm, aHanmM3 HAayYHBIX HCTOYHHKOB
MOKa3bIBACT, YTO NUCTAHIMOHHOE OOyUYECHHUE MOXET OBITh
JEITCIIPHOCTHBIM M TBOPYECKH  OPHEHTHPOBAHHBIM,
KJIFOYEBBIM (DaKTOPOM YycCIieXa SIBISICTCS MOTHUBALMOHHO-
mefarornyeckas CTpyKTypa, a HE TOJIBKO TEXHOJOTHA,
ARCS-Moziens 1 oMMIIHaIHAS Cpesia YCUIIMBAIOT TIIyOHHY
nepepadoTKu nHpOpMaLNH, CTYJIEHT Croco0eH
CaMOCTOSTENIFHO (dbopmupoBath 00pa3oBaTeNbHBIN
MapIIpyT, €CIId eMy IPeAOoCTaBIeHa CyObEeKTHaAs MO3HILINS,
pasBUTHE OOpPA3HOTO MBIIUICHUS TPEOYeT BH3yaln3alWy,
NPOEKTUPOBAHUSA W NPOOJNEMHBIX  CHUTyaluid, 4TO
MOATBEPAUIIOCH B XOJI€ MTPOBEAEHHOTO SKCIIEPUMEHTA.

MeTo00THYeCKOil OCHOBOW JTaHHOTO HCCIIEIOBAHUS
MOCITYKHJI COBPEMEHHBIE TEJarornieckue M ICHUXOJIoro-
KOTHUTHBHBIE TTOJIX0]I, TAKAE KaK JESITEILHOCTHBIN MOIXO]]
(oOyueHue TpakTyeTcs Kak aKTHBHBIN mpoiiecc mpeodpaso-
BaHUS 3HAHWH), JIMYHOCTHO-OPHUEHTHUPOBAHHBIN TOAXOJ
(MHIUBHUIYaTbHBIE 0OCOOEHHOCTH M MOTHBALIMOHHBIE PECYp-
CBI 00YJaIONIUXCs), KOTHUTUBHBIA MOAX0J (HalpaBICHHBINH
Ha Pa3BUTHE MBIIUICHHUS U CTpareruu o0paboTKu HHDOP-
Mmanuu), neaarornveckuii ausaiin (Instructional Design-
MPOEKTUPOBAaHUE Y4EOHOr0 MaTepuayia ¢ y4eTOM JIOTHKH
BOCIIPUSATHS U BOBJICUCHHOCTH CIYIIATEIs]) U MOTHBAIMOH-
Hast ARCS-monens [Ix.Kemnepa (detbipe 6a30BBIX KOMIIO-
HEHTa: BHHUMAaHUE, 3HAYMMOCTb, YBEPEHHOCTb, yIOBJIETBO-
peHue).

COBOKYITHOCTh yYKa3aHHBIX TEOPHI MO3BOJIMIA CO3JATh
WHTETPAaTHBHYI0 MOJIENIb  TUCTAHIIMOHHOTO OOy4eHHs,
BKITIOYAOIYI0 TBOPYECKHE KOMITOHEHTHI, BHU3YaJIN3aIlHI0
MaTepuajia M JJIEMEHTHl OJMMIINATHOH 00pa3oBaTEeIBHOMN
CpeIIbL.

OnBITHO-3KCTIEpUMEHTANIbHAs paboTa MPOBOAMIACE HA
6aze  CeBepo-KaBkasckoro  TopHO-METaTyprHYecKOro
nucruryra (I'TY) B 2020-2024 rr. B wuccnenoBaHuu
npussin ydactie 800 cryneHToB 1-2 KypcOB pasiniHBIX
HarpasjeHUH NoAroToBKU. Bee yuacTHMKM ObUTH pasne-
JICHBI Ha JIBE BEIOOPKH, KOHTpoJbHAs rpymma — 400 crynen-




TOB, OOY4YaBIIMXCSI MO TPAAWLIUOHHBIM AWCTAHIIMOHHBIM
TEXHOJIOTHSAM U dKcrepuMeHTanbHas rpynmna — 400 cTyaeH-
TOB, B Tporecce OOydeHHs KOTOPHIX OBUTH BHEIPEHBI
TBOPYECKHE 3aJlaHMs, BU3yalbHBIE CPEICTBA, MHTCPAKTHB-
HBIE (opMaThl 1 MoTHBanoHHAss ARCS-Monens.

IIpumenénHble MeTOAbI Mcciael0BaHus. TeopeTnyec-
KM€ METOABl aHaJIM3 HAay4YHOM JIHMTEpaTypsl, CpaBHEHUE,
MOJIeIUPOBaHUE, cucTeMaTH3alus Me1arorn4eckKux
KOHIeNUuil. OMOUpuYeckue  MeToJbl  HaOmroeHHe,
aHKeTHPOBAaHUE, ONPOC, TECTUPOBAHUE, IUATHOCTUYECKUE
KapThbl, NEeJarorn4eckuii 3KCIepUMEHT. ODKCIepUMEHTaNb-
HBIE METO/Ibl KOHCTaTUPYIOWIMH (IMarHOCTUYECKHH) 3Tal 1
¢dopMupyrommii  3Tan BHEJPEHNE WHHOBAIIMOHHBIX
JIeMEHTOB.  IIpakcHmoMeTpuyeckne  METOIBl  OIIEHKA
y4eOHBIX pe3ylIbTaTOB CTYJCHTOB, aHalH3 LU(PPOBBIX
nopTHOINO M PEIICHHS ONMMIMAAHBIX 33aHui. MeTombl
MaTEMaTUYECKOM CTaTUCTHKH JOHUCIEPCHOHHBIA aHAIlU3
(ANOVA), KOppelsIHOHHBI  aHamm3,  t-KpUTepHid
CThIOJIeHTa, PACUET CPETHEro KBAIPATUYHOTO OTKIOHEHHUS,
IIpOBEpKa HOpMaJIbHOCTH pacnpeneneHus (tect lamupo-—
VYunka). YpoBeHb 3HaunMocTu npuHaT p < 0,05.

HccrnenoBanue MNpoBOAMIOCHE B TpU dTama, dTO
COOTBETCTBYET KJIACCHUYECKOM JIOrMKe Melarorudeckoro
9KCTIEPUMEHTA:

I sram — KOHCTATUpPYHOIIUH (AMATHOCTHYECKUIL).
ITpoBoaunnacek OLICHKa YPOBHS MOTHBALUH,
CaMOCTOSATENILBHOCTH M OOpa3HOTO MBIIUICHUS CTYICHTOB
IIPY TIOMOIIHN CJICAYIONINX HHCTPYMEHTOB, TaKHE KaK TECT
Topperca (aganTupoBaHHas BepcHs) — A TUATHOCTHUKH
TBOPUYECKOTO MBIIIICHUS, aBTOPCKas aHKeTa y4eOHOMH
MOTHUBALMKM ¥ HAaONIOJCHUE M aHAJIU3 y4eOHOH aKTHBHOCTH
B LMS-mnatdopme nHCTUTYTA.

II >ran — ¢dopmupywommii (3KcNepUMEHTAJIBHBIN).
Bouin BHeApeHbI cleayroIue IeJarorn4eckue CpeicTsa,
Takhe Kak BH3yaJlbHbIe OOyd4aromume MOAYNH (CKpaiOMHT,
aHNMHPOBaHHAS nHporpaduka), ONTUMITHAIBI c
IPOOJIEMHO-TTIONCKOBBIMH  3a/IaHHUSIMH, UTPOBBIE MEXAaHUKH
(pefituHTH, OCUIKM, YPOBHH CIOXHOCTH), 3aJaHUS C
JIEMEHTaMH  TPOSKTHPOBAaHMS W CAMOCTOSTEIIHLHOTO
uccienoBanuss u stansl ARCS-monenu: «mnpuBieueHue
BHUMaHHSA», «aKTyaJH3aLUsl OIBITa», «IIOHUMaHHE Leei»,
«OCO3HAHHE yCIIeXay.

III »Tam — KOHTpONBHEIN (aHaNMTHYECKHH). CpaBHEHHE
[I0Ka3aTesael SKCIEPUMEHTAIBHON M KOHTPOJBHOM TpYIIIL.
CraTuCTHYeCKHH aHaIW3 TOATBEPAWT CYIIECTBEHHYIO
pasHHUIy NPOAYKTUBHOCTH MBIIUICHHUS, OPUTHHAJIBHOCTH
pELICHUH, BOBJICUYCHHOCT, B y4eOHBIM mporecc U
YCTOHYMBOCTH Y4EOHON MOTHBAIIHH.

PaGora mnpoBommiace ¢ COONIOJEHHWEM STHYECKUX
NPUHIOUIOB: JOOPOBOJbHOE Yy4YacTHe, KOH(HUAECHINAIb-
HOCTh JIMYHBIX JaHHBIX, OTCYTCTBHE IPHHYXICHUSI H
MICUXOJIOTUUECKOTO JIaBJICHUS, nH(opMHpOBaHHOE
corilacMe y4YacTHHKOB Ha 00paboTKy IaHHBIX. JlaHHBIE
OBUTH MCIOJIB30BAaHBl HCKIIOUYHUTENFHO B AHAJMTUYECKUX U
HAyYIHBIX IETIAX.

CHCTeMHBIH aHaNN3 MOJYYCHHBIX JAHHBIX IT03BOJIAI
c(hOopMHUPOBATH KOHIENITYaJIbHYIO MOJIENb JUCTAHIIIOHHOTO
00ydeHHs, OCHOBAaHHYIO Ha TPEX KIFOUEBBIX >JIEMEHTaX.
HHTepakTUBHOCTb 3TO HENPEPHIBHOE B3aUMOJEHCTBHE
npenogasatens u - oOywaromierocs. /lesiTeIbHOCTHOCTD
SBISIETCST AKTHBHAs paboTa € MarepuajoM Ha YpPOBHE
pemienust mpoGiem. TBOpuYecTBO 3TO  HMCIIOJIB30BaHHE
00pa3HOT0 MBIIUICHHUS, BU3yaIU3alliK 1 IPOEKTOB.
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PesyabTaThl. B Xome wccnemoBaHusl ObUTH TTOTYYCHBI
KAaK KOJMYECTBEHHbIE, TaK M KaueCTBEHHbIE JaHHBIE,
JIEMOHCTPHUPYIOUINE MOJIOKUTEIbHYIO JUHAMHUKY Pa3BUTHS
MOTHBAallUM U TBOPYECKOTO MBIIUIEHUSI CTYAEHTOB IpHU
HCHOJIb30BAHUU TBOPUYECKUX HJIEMEHTOB B TUCTAHLIMOHHOM
oOyuennn. Hike mpencTaBiieHBl OCHOBHBIC PE3YJIBTATHI.
Ha koHcTaTHpyOmeM »3Tame MOTHBAIUs OOJBITMHCTBA
CTYZICHTOB ObLJIa CUTYaTHBHON M OBICTPO CHW)Kajach MpU
YBEJIIMYCHUU 00BEMA CcaMOCTOATENbHBIX 3amanuil. Ilocie
npuMeHenuss ARCS-monmenu HaOnromanach CHBIKKA B
CTOPOHY YCTOMYMBO-BHYTPEHHEN MOTUBALIUU.

BrlisiBnieHBI clieTyroe H3MEHEHUS:

® YPOBEHb BOBJICUEHHOCTU YBEIMUYMIICS B CPEOHEM Ha
38%;

® YICJI0O CBOEBPEMEHHO BBIIIOJIHEHHBIX 3aJaHUIl BBIPOC-
710 ¢ 52% 1o 81%;

® YUCJIO CTYACHTOB C BBIPA)KEHHOW BHYTpPEHHEH
MOTHBAIMEH yBenndmioch Ha 43% (MO maHHBIM aHKETUPO-
BaHUA);

® JI0Jsl TACCUBHBIX CIyIIATENEeH COKpaTHUiIach MOYTH
BIIBOE.

OCOOCHHO BaXKHBIM PE3YJIBTATOM CTAlO MOSIBIICHHE Y
CTYZICHTOB OCO3HAHHOU MOTPEOHOCTH B OOpPATHOM CBSI3U U
HaMEpEHHs CaMOCTOSITENIbHO OTCIIEKHUBATh MPOTPECC, 4TO
paHee He (PUKCHPOBAIIOCH B AUCTAHIIMOHHOM (hopMaTe.

Tadauua 1. lunamMuka o0pa3Horo mpliuuieHus (B %)

JKcnepuMeH-
IToxka3arenn KonTponbnas
TajdbHas
ITpoayKTHBHOCTH +7 +25
I'nbxocTh +5 +20
OpUTrHHANBHOCTh +4 +28

Bruto ycranoBieHo, uTo uepe3 4-6 Hemenmb pabOTHI B
OJIMMITHAIHON cpejie CTY/ICHThl HAUNHAIOT MPOSIBISTH HHU-
IIMaTHBY, CaMOCTOSTENLHO pemars NpodeccunoHaIbHbIe
KEHChI ¥ IEMOHCTPUPOBATH ITOBBIIICHHYIO YI€OHYIO aKTHB-
HOCTb.

Oocy:xnenne. [lomyueHHble pe3ynbTaThl MOATBEPIKIa-
0T, YTO TBOPYECKHE 3JIEMEHTHI CLIOCOOHBI KOMIIEHCHPOBATh
Ba)KHEWIIME OTrpaHUYeHUs] JUCTAaHIMOHHOTO (opmara
00y4YeHHs: OTCYTCTBHE XMBOTO B3aMMOJEHCTBHSA, CHUXKE-
HHE MOTHMBalMu, JeGuuur 00pa3sHOro W HHKEHEPHOTO
MBIIIIEHUsS, @ TaK)Ke€ PUCK MMACCUBHOTO BOCHPHSTHS y4eO-
HOTO Marepuana. B mporecce skcriepuMeHTa OBLIO BBISB-
JIHO HECKOJIBKO YCTOWYMBBIX TEHICHIHUH, TpeOyrommx
MeJIarorM4ecKOr0 OCMBICIIEHHS. AHaNN3 paboThl CTYICHTOB
MOKa3aJI, YTO NPH HaJIMYHH YETKO CTPYKTYPUPOBAHHOH M
MHTEPAKTHUBHOW cpelibl JUCTaHIMOHHBIA (opMmar criocobeH
BBITIOJTHATH Pa3BUBAIONIYI0 (PYHKITMIO, a HE TOJIBKO TpaHC-
nupoBaTh HHGpopManuoo. VCroiap30BaHHE OIUMITHAIHBIX
3aJ]aHuil, BU3yaJbHBIX HWHCTPYMEHTOB, MHHH-NIPOCKTOB M
MpOOJEeMHBIX CHUTyalldii MepeBOANT 00ydaemMoro: orT
HaOJIIOIEHHUS K aHAJIN3Y, K CAMOCTOSATEIFHOMY PEIIeHUI0, K
CO3/IaHUIO HOBOTO IIPOAYKTa. DTO MOATBEP)KIACT JCSITEIb-
HOCTHBIH XapakTep OOydaromero mporecca, COOTBETCTBY-
ot ugesm  JL.C.Beirorckoro, JA.b.OnbkonuHa U
H.Bpysepa.

JlucraHiioHHOe OO0y4YeHHWE MOXKET BBINOJHITH HE
TOJBKO (DYHKIMIO TPAHCIAIMM 3HAHUH, HO W BBINOJHATH
JMYHOCTHO-PA3BHUBAIONIYI0, MOTHBAIIMOHHO-KOTHUTHBHYIO
Y TBOPYECKH OPHUEHTHPOBAHHYIO (DYHKIIHIO, €CIH 00paso-
BaTEJIbHBIN MPOLECC MPOESKTUPYETCS KaK akTHUBHAS Cpenia, a
HE KaK Ha0Op WHCTPYKITHH.




IHenarornyeckas 3HAYMMOCTh: MTOITBEPIKICHA
BO3MOXHOCTh (OPMHUPOBaHUST OOPa3HOTO WHYKEHEPHOTO
MBIIIUTEHUS B OHJIAH-(opMarTe.

HccnenoBanue nokasano, 4To MpU I'PaMOTHON MeTo-
IUKE TUCTAHIIMOHHOE OOydeHHe MOXKET pa3BUBATh TEXHU-
YeCcKOoe MBIIIICHNE, TBOPYECKYI0 aKTUBHOCTh M MOTHBAIIHIO
CTYJICHTOB HWHXCHEpHOro mnpodwmisi. BHempenue TBOpue-
CKHX 3JICMEHTOB WM OJIMMITMAIHBIX TEXHOJIOTUH JeiaeT Ju-
CTaHIMOHHBIA (QOpPMAT HOAHOYEHHOU 006pPA308aMENbHON
cpeOoii, a He 3aMEHOW OYHOT'0 OOyUYEeHHSI.

[IpoBenéHHOE  WCCICAOBAaHME  MOJATBEPAMIO,  4YTO
JMUCTAHIIMOHHOE OOYYCHHE MOXKET BBICTYNATh HE TOJIBKO
CpPEeICTBOM Tepemadnl MHPOopManud, HO U 3((eKTHBHON
IaThOPMON IS Pa3BUTHS TBOPUECKOTO, HHKCHEPHOTO U
00pa3HOTO MBIIUICHUS CTYJCHTOB TEXHUIECKOTO MPOQIIIS.
B xonme mccnenoBanms OBUIO JOKa3aHO, YTO NMPUMEHEHHE
TBOPYECKUX JJIEMEHTOB, BH3YalbHBIX HHCTPYMCEHTOB,
OJIMMITHAIHBIX 3aJaHuii 1 MoTUBarmoHHOH ARCS-Momenun
MO3BOJISICT KAYECTBEHHO TpaHCHOpMHUpPOBATH 0Opa3oBa-
TEIbHOC TNPOCTPAHCTBO, [eNas €ro JesATCIbHOCTHBIM,
HWHTCPAKTUBHBIM 1 JIMYHOCTHO-PA3BUBAIOLINM.

[Mony4yeHHbIC pe3yabTAaThl MOKA3aJIM, YTO HCIIOJIb30Ba-
HHUE TBOPYECCKH OPUCHTUPOBAHHOI 00pa30BaTEILHOM CPEbI
CYIIECTBEHHO TIIOBBIIIACT YYCOHYI0 MOTHBAINIO, (OPMHU-
pyeT HaBBIKH CAMOCTOSTEIHHOCTH, aKTHBH3HPYET KOTHH-
TUBHBIC CTPATETHWH PEIICHUS 3a7ad U CIIOCOOCTBYET pa3BH-
THI0O METAKOTHUTUBHBIX yMeHHHA. CTyOeHTH HAYMHAIOT
BOCTIPHHUMATh yUeOHYIO AEATENbHOCTh KaK MPOIECC IOMC-
Ka, UCCIICAOBAHMS M CO3MAHMS HOBOTO 3HAHHUSA, UTO SBISACT-
Ccsi MpHU3HAKOM Cc(HOPMHUPOBAHHOTO MPO(ecCHOHATBHO-
OPHUCHTHUPOBAHHOI'O MBIIIJICHHUA.

Oco0oe 3HaueHuEe MMeeT M3MEHEHHUE IeJarormyeckoit
PO TpernoaBaressi: OT HHPOpPMATOpa U KOHTPOJIEPA OH
MEPEXOANT K TO3UIUH MOJEPATOpa, ThIOTOpa M MapTHEPA,
COMPOBOXKIAMOIIETO O0YJYArOIIErocss B HHIUBUAYAIbHON
00pa30BaTeNFHON TPACKTOPUU. B YCIIOBHSIX TUCTaHTHOTO
(dopmMaTa MMEHHO IIEeJaroTHIecKOoe COMPOBOXKACHHUE, Iep-
COHAJHM3WPOBAaHHAs OOpaTHas CBS3b, BH3YaIbHO-aHAIUTH-
Yyeckas ToJada MaTepuaja M IPOCKTHBIC 3aJaHHsl CTaHO-
BATCS KJIFOYEBBIMHU (PAKTOPaMH YCIIEITHOTO O0YICHUS.

PesynbraThl 3KCIEpUMEHTa TMO3BOJSIFOT YTBEPIKAATh,
YTO AJUCTAHIIMOHHOC 06yquI/Ie MOXKET CTAHOBUTHCA IIOJI-
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HOIICHHOM pa3BHBaroONIei 00pa3oBaTeNbHOM CHCTEMOH,
TBOPUYECKHE 3aJaHUSI BBICTYNAIOT MEXaHU3MOM AaKTHUBALUU
MOTHBAIIIH ¥ CMBICIIOBOTO BOCTIPHATHS MaTepuana, BU3ya-
mm3anmg yaeOHOH WHGpOpPManuu CHOCOOCTBYeT (OpMHpO-
BaHUIO OOpa3HOTO W WHXKeHepHoro MemuieHus, ARCS-
MOJIETIb SIBIACTCA PE3yIbTaTHBHBIM MHCTPYMEHTOM IIOBBI-
IIEHHs BOBJICUEHHOCTH U yJep)KaHHs y4eOHOTO MHTEpeca U
CTYZICHTBI CHOCOOHBI K CAMOCTOSTEILHOMY TIAHUPOBAHUIO,
aHaJIM3y M OIIEHKE COOCTBEHHOIo OOyuYeHHs — TPH HaJHU-
YHU CTUMYJIUPYIOMINX YCIOBHH.

3akarouenne. TakuM oOpa3om, TBOpUecKasl Hapaaurma
JICTaHIIMOHHOTO O0YYEHHs TPEJCTaBIsET CO00H mepcrek-
THUBHOE HAIlIPaBICHUE Pa3BUTHUS HHXEHEPHOTO 00pa3oBaHUS
u TpeOyeT nanbHEHIIero HaydHOro OOOCHOBaHHS, B TOM
4HciIe depe3 BHEAPCHHE HHCTPYMEHTOB HCKYCCTBEHHOTO
uHTeIUIeKTa, VR/AR-TeXHOMOTHIA, MHAUBUIYaTIBHBIX 00pa-
30BaTENIbHBIX MapIIPyTOB M aJalTHBHBIX MYJIBTHMOJAIb-
HBIX CHCTEM OIICHKH.

Ha ocHOBe npOBENEHHOrO HCCIENOBAaHUSA LEJIECO-
o6pa3zHo:

1. Bxkirouath TBOPYCCKUEC 3aJaHUsl W BU3YaJbHBIC
q)OpMaTI)I B JUCTAHIMOHHBIC KYPCbl 110 TEXHUYCCKUM
JUCHUIIIIMHAM.

2. Hcnonws3oBars ARCS-monens Kak
MOTHBHPYIOIIEH AUIAKTHUECKON CTPYKTYpPHI.

3. Pa3pabarsiBaTh OJIMMIMAAHBIE W KEHCOBBIC 3aMaHUS
KaK CpPEJICTBA aKTHBAIINU MBICIUTEIHHON AEATEIHHOCTH.

4. TIpuMeHSATh IUAarHOCTUKY TBOPYECKOTO MBIIIICHHS
KaK 9acTh KOHTPOJIS Ka4ecTBa OOydCHHS.

5. IlepeliTi OT MO3MLIMOHHOW POJM IpenojaBaTels K
pOJIH THIOTOpPA M HACTaBHHUKA.

6. Ucnonp3oBare cpexactBa LMS-mmardopm
dopmupoBanust HUPPOBBIX MOPTHOIUO CTYACHTAM.

7. ObecrieunBaTh pETryIApHYI0 OOpaTHYIO CBA3b H
BKJIFOUATh 3JIEMEHTBI CAMOaHaJi3a U pediekcui.

Takum  oOpa3oM, choOpMHPOBaHHBIH TMOIXOX K
JIICTAaHIIMOHHOMY OOYYEHHIO MOXET OBITh IIOJIOXKEH B
OCHOBY HOBOTO I€JarorHYecKOro CTaHIapTa IOJITrOTOBKH
nkeHepoB XX Beka, OpHEHTHPOBAHHOTO HAa MHTETPALUIO
podecCHOHANBHBIX 3HAHUH, TBOPYECKOTO MBIIUICHUS H
CIOCOOHOCTH K  CaMOCTOSITEIbHOMY  Hay4HOMY H
MPaKTHYECKOMY MOUCKY.

OCHOBY

JJIA

Jlutreparypa
1. Mansixuna O.A. JucranumoHHbI#H popMaT 0O0ydeHHUs! B By3e Ha cOBpeMeHHOM 3tare. / CoBpeMeHHbIe TPOOIIeMBbI

Haykd U oOpazoBanusa. 2022. Ne 3.

2. XaeiooBa H.A., TomuueBa N.B., I'mpenko UM.B. CamozjerepMuHHpyeMash MOTHBAIMS CTYACHTOB B KOHTEKCTE
JIMCTaHIIMOHHOW 00pa3oBaTenbHOM nesrenbHocTH. // BectHmk Yiamyprckoro ynusepcutera. Cepus «Dunocodust.
IIcuxonorus. Ileparoruka». 2021. T. 31. Bemr. 2. — C. 226-238.

3. Campsikuna 1. WM., BomoxoBuu A. A. IIpoGnembl mnepexoja Ha JAWMCTaHIMOHHOE oOydeHue B Poccuiickoii
Oenepanyu rnazamu yauteneil. — Mockesa: HUY BIID, 2020. —C. 32. (Daxtse1 o6pa3oBanus Ne 4 (29)).

4. ®epepanpHbiii 3aK0oH No273-D3 «O6 obpa3oanuu B Poccuiickoit @eneparum» ot 29.12.2012.

5. Keller J. Motivational Design for Learning and Performance. Springer, 2010.

PE3IOME. Maxkonafga TeXHWK HYHATWIIAArH TanabamapHH MacodaBHil TabJINM IIAPOMTHIAA YKUTHII >KapaéHHra

WOKOJIUH DJIEeMEHTIApHU MHTETrPAlMSsIIALIHUHT caMapaJopiiurid WIMHIT-IeJarOTUK HyKTallk HazapjaH TaxXJIMil KWJIWHA[H.
Taakukot goupacuaa ARCS momenu (35THOOP, MYBOMHKIIHK, WUIIOHY, KOHUKHII) Ba OJMMIIHANa MYXHTHTa aCOCTaHTaH
WHHOBAILIMOH TMenaroruk Expamysnap cuHoBman yrkazwian. 2020-2024 iwnnap naBomunma Ilumonuii KaBka3 koH-
meramutyprust waetuTyTH (GTU)ma yrkaswnran taxpubama 1-2-6ockuunmar 800 Hadap Tamabamapd WINTHPOK STIH.
Harmxanap tanadaiapHHHT MOTHBAIMSCH, OPUTHHA (QUKpJIAIIM Ba 00pas3nu Tahakkypu ce3mwiapiu qapakaa OmraHiInra
kypcatnu. llynnan xenu6 4ymkuO, MacodaBUil YKUTHINAA FOKOIMHA EHOANTYBIAPHH KyJUlaml HadakaT CU(PATIH OWINM
OJIMIITHH, OaJIKU MYXaHANCIINK TaaKKypHHH NIAKJUIAHTUPHUINTA XU3MAT KHJIUIIN WIMHH )KUXATIaH acocIaHno Oepuiay.
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PE3IOME. Ctarbs mocBsIeHa M3YYSHHIO PO TBOPUYECKHUX DJIEMEHTOB B IOBBIMIEHUH Ka4eCTBAa TUCTAHIIMOHHOTO
00y4eHHS CTYyIEHTOB TEXHUYECKOT0 poduis. B paMkax memarornaeckoro sKCIepruMenTa, mpoBeAEHHOTro Ha 6a3e CeBepo-
Kagkasckoro ropro-meramryprudeckoro uacTuTyTa (I'TY) B 2020-2024 1T., 6BUTa anpoOMpOBaHA ONMMITHAHAS YIeOHAS
cpema u ucmoib3oBana mortuBanuoHHas ARCS-monenms [xona Kemmepa. Dxcmepument oxBatun 800 crymeHTOB 1-2
KYpCOB. PeByanaTbI MOKa3aIi CTaTUCTHYCCKH 3HAYHMMBIN pPOCT MOTHUBALNH, THOKOCTH U OPUTMHAJIBHOCTU MBINUICHUA Y
CTYICHTOB 3KCIIEPUMEHTAIBHON Tpymnbel. CaenaH BEIBOJ O IeNIeCO0OPa3HOCTH BHEAPEHHS TBOPUYESCKH OPHUEHTHPOBAHHBIX
METOAOB B NTMCTAHIIUOHHBIC KYPChl HHKECHCPHOT'O 06pa3OBaHI/I$[.

SUMMARY. The article examines the role of creative elements in enhancing the quality of distance learning for
technical university students. A pedagogical experiment was conducted at the North Caucasus Mining and Metallurgical
Institute (GTU) during 2020-2024, involving 800 first- and second-year students. The ARCS motivation model by John
Keller and an educational olympiad environment were implemented. The results demonstrated a statistically significant
increase in students’ motivation, cognitive flexibility and originality in the experimental groups. The findings confirm the
effectiveness of integrating creative learning strategies into distance engineering education.

MATEMATIKA TA’LIMIDA UZVIYLIKNI TA’MINLAShDA
O‘QUVCHhILARNING INTELLEKTUAL KO‘NIKMALARINI
ShAKLLANTIRIShNING AHAMIYATI
M.Murzambetova - fizika-matematika fanlari bo ‘yicha falsafa doktori
B.J.Atabaeva — assistent o ‘qituvchi
Ajiniyoz nomidagi Nukus davlat pedagogika instituti

Tayanch so‘zlar: agliy rivojlanish, tagqoslash, analiz, sintez.
KiaroueBrble ciioBa: YMCTBCHHOC pa3BUTUC, CPABHCHHUC, aHAJIN3, CUHTEC3.
Key words: mental development, comparison, analysis, synthesis.

Kirish. Zamonaviy ta’lim tizimida matematika fanini Aqliy rivojlanishning o‘ziga xos tomoni shundan
o‘qitishda uzviylikni ta’minlash dolzarb masalalardan biri-  iboratki, nafagat bilimlar fondini boyitish, balki puxta
dir. Ta’lim jarayonining asosiy magsadi nafaqat bilimlar  shakllangan va mustahkamlangan agliy operatsiyalar,
yig‘indisini berish, balki o‘quvchilarni mustaqil fikrlashga,  usullarni egallashdan iborat. Bu operatsiyalarni intellektual
0‘z-0‘zini rivojlantirishga va yangi bilimlarni mustaqil  ko‘nikmalarga kiritish mumkin. Taqqoslash, analiz, sintez,
egallashga o‘rgatishdan iborat. Shu nuqtayi nazardan, abstraktlashtirish, umumlashtirish, klassifikatsiyalash shu
matematika  ta’limida  o‘quvchilarning  intellektual  operatsiyalarga misol bo‘ladi. Bu yerda taqqoslash, analiz,
ko‘nikmalarini shakllantirish muhim ahamiyat kasb etadi.  sintez, abstraktlashtirish, umumlashtirish, klassifikatsiya-
Intellektual rivojlanish — bu o‘quvchilarning aqliy faoliya-  lashga ta’riflar berib o‘tadigan bo‘lsak:

tini, tahlil, sintez, taggoslash, umumlashtirish kabi fikrlash 1-Ta’rif: Noma’lumlardan ma’lumlarga tomon izlash
operatsiyalarini samarali bajarish qobiliyatidir. metodi analiz deyiladi.
Asosiy gism. Ta’lim bosqichlari orasida, xususan, Analiz metodi orqali fikrlashda o‘quvchi quyidagi

matematika ta’limida uzviylikni ta’minlash masalasi  savolga javob berishi kerak: “Izlanayotgan noma’lumni
o‘quvchilarda inttelektual ko‘nikmalarni rivojlantirish  topish uchun nimalarni bilish kerak?” Analiz metodini
muammosi bilan bevosita bog‘liq ekanligi o‘z-o‘zidan  psixologlar bunday ta’riflaydilar: “butunlardan bo‘laklarga
ravshan. Zamonaviy ta’limning magsadi shundan  tomon izlash metodi analiz deyiladi” [4].

iboratki, o‘quvchilarga nafaqat u yoki bu bilimlar yig‘in- Fikrlashning analiz usulida har bir qadamning o‘z asosi
disini berish, balki ularni ilmiy va ixtiyoriy boshga bor bo‘ladi, ya’ni har bir bosqich bizga ilgaridan ma’lum
axborotni mustaqil o°zlashtira olishga o‘rgatishdan  bo‘lgan goidalarga asoslanadi. Fikrlarimizning dalili sifati-
iborat. Bundan tashqari o‘zining o‘quv-biluv harakatlarini  da quyidagi 1-misolda ko‘rib chiqishimiz mumkin.

ratsional qurish uchun ko‘nikma va malakalarga Teorema. Ikki son yig'indisining o ‘rta arifmetigi shu
o‘rgatish, ya’ni ularning muvaffaqiyatli intellektual sonlar o ‘rta geometrigidan kichik emas.

rivojlanishi uchun sharoit yaratib berish kerak. Albatta, > a+b

barcha bolalar boshlang‘ich intellektual imkoniyatlari v(ab)=0 2 >Jab

bilan bir-biridan farq qiladi. Shuni ta’kidlash kerakki, Isboti.

hozirgi ijtimoiy—madaniy va igtisodiy sharoitlarda bu a+hb

farglar yanada Kattalashadi. Barcha bolalar har xil, %@a analiz

ammo ular to‘laqonli intellektual rivojlanish oldidagi Jab

xag-huquqlari nuqtai nazaridan tengdirlar” [1]. a+b%2 ab
Umumiy rejada ta’limning asosiy magsadi—o‘quvchini

rivojlantirish deb, odatda agliy rivojlanish nazarda tutiladi a—2\/u£+b =0

[2]. Pedagogika va psixologiyaning gabul gilingan fikriga (Va-+b)2>0

ko‘ra aqliy rivojlanish bilimlar, ko‘nikmalar va aqliy hara- N

katlar to‘plami bilan xarakterlanadi. Psixologik lug‘atlarda Misol. Quyidagi tenglama analiz metodi bilan echilsin:

[3] agliy rivojlanish — bilimlar, ko‘nikmalar yig*indisining lg2(x+1) _

darajasi va ularni o°zlashtirish jarayonida shakllangan aqliy lg(x —3)

harakatlar; ma’lum bir hajmdagi yangi bilim va Bu  tenglamaning  echimini  topishning  o‘zi
ko‘nikmalarni  o‘zlashtirishini  ta’minlovchi fikrlash  noma’lumdan ma’lumga tomon izlanish demakdir. Bu
jarayonida ularni mustaqil qo‘llay olish deb ta’riflanadi. tenglama x > 3 va x #4 larda ma’noga egadir.
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lg2(x+1)=21g(x-3), X*-8x+7=0
lg2(x+1)=1g(x-3)?, X =7
2(x+1)=(x-3)%, X =1

2X+2=x"-6x+9

Bu erda x>3 bo‘lgani uchun x,=1 echim bo‘la olmaydi,
shuning uchun x; = 7 yagona echimdir.

2-Ta’rif: Ma’lumlardan noma’lumlarga tomon izlash
metodi sintez deyiladi [4].

Sintez metodida fikrlashning bir bosgichidan ikkinchi
bosqichiga o‘tish go yoki ko‘r-ko‘rona bo‘ladi, bu o‘tishlar
o‘quvchiga noaniqroq bo‘ladi.

Sintez metodida biz berilganlarga asoslanib nimalarni
topa olamiz, degan savolga javob beramiz.

Fikrlarimizning dalili sifatida quyidagi misolni ham
sintez metodi orgali yechamiz.

1-Misol. x; = 7 va x, = 1 yechimlarni ganoatlashtiruvchi
logarifmik tenglama tuzilsin. Bu erda quyilgan savolning
0‘zi ma’lumdan noma’lumga tomon izlashni talab qilyapti,
shuning uchun bu savolga sintez metodi orgali javob
beriladi. Bu erdagi bajarilishi kerak bo‘lgan matematik
jarayon ildizdan tenglamaga tomon olib boriladi.

1) x=7 va Xx,=1 yechimlarni qanoatlantiruvchi
tenglamani quyidagicha tuzish mumkin:

(x-7)(x-1)=0, X¥—8x+7=0
Ayniy almashtirish bajarish bilan quyidagi tenglamani
hosil gilamiz:
X2 —6X—2Xx+9-2=0, Ig2(x +1)
2xX+2=x—6x+9, Tgx_3) 2

2x+2 = (x—3)%
lg(2(x+1)) =2 -1g(x - 3)|: lg(x — 3)#0.

Biz sintez metodi yordamida ma’lum bo’lgan X;=7 va

X,=1 ildizlarni ganoatlantiruvchi lg2(x+1) _,
Ig(x—3)
ko‘rinishdagi noma’lum tenglamani hosil qildik.
Bu aqliy operatsiyalarni  kollej  o‘quvchilarida

shakllantirish ularning kelgusi ta’lim bosqichida muvaf-
fagiyatli o‘qishi yoki o‘z kasbi bo‘yicha samarali faoli-
yat yuritishga zamin tayyorlaydi. Quyida Kkollej
o‘quvchilarida yuqorida aytilgan aqliy operatsiyalarni
shakllantirish uchun matematika kursida mavjud masala-
lardan foydalanish metodikasidan namunalar keltiramiz:

2-Misol. (l)x 5 o7 tengsizlik berilgan. Sxema bo‘yicha
3 2

analizni bajaring:

Analiz: tengsizlikning daraja ko’rsatkichi noma’lumdan
iborat, shuning uchun tengsizlik ko‘rsatkichli tengsizlik
bo’ladi; tengsizlikning xarakteri—qat’iy emas, demak
mantiqiy strukturasi “yoki” (diz’yunksiya) katta hamda
teng bo‘lishi mumkin;

27 soni 3 sonining uchinchi darajasi;

Kamayuvchi ko‘rsatkichli funktsiya (asosi g <1 <1)
3

konstanta  bilan  taggoslangan,  shuning  uchun
tengsizlikni ikkala qgismini bir xil asosga keltirish
kerak. Keyin ko‘rsatkichli funktsiyani xossasini ishlatgan
holda ko‘rsatkichlarni o‘zaro taqqoslash lozim.

3-Misol. (}
3
sintezni bajaring.
Sintez: 1) 1va 3 sonlar o‘zaro quyidagi tenglik
3
bilan bog‘langandir

)X > 97 tengsizlik berilgan. Sxema bo‘yicha
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-1
(l) _397 va 3 esa 3=27 tenglik bilan
3 1

bog‘langandir, demak 1 va 27 ni 27:33:(1j3teng“k
3

3
bilan bog‘lash mumkin;

fERE
3 3
darajaning ko‘rsatkichlari kichik yoki teng belgilar bilan
solishtiriladi: x<-3.(x noma’lum darajaning
ko‘rsatkichida joylashgani uchun ixtiyoriy haqiqiy son
bo‘lishi mumkin);
3) javob: (—oo; — 3].
4-Misol. “Abstraktlashtirish” mantiqiy usulni bajarilish

>

-3
j Asosi 0<£<1 bo‘lganligi uchun
3

sxemasini ishlatgan holda, berilgan tengsizliklarning
yechish  metodini  taklif  qiling: 4*-21-8>0,
36*-5-6"-6<0, 7 =72 >0

Abstraktlashtirish:

Har bir ko‘rsatkichli tengsizlikda daraja

ko‘rsatkichlari bilan farq qiladigan ikkita qo‘shiluvchi
mavjud, o‘zgartirishlardan keyin (darajadagi ifodalarni
bitta asosga keltirish) struktura bo‘yicha kvadrat
tengsizliklarga o‘xshaydigan tengsizliklar hosil bo’ladi.
Abstraksiyaning asosi  sifatida belgilangan  xossa—
ko‘rsatkichli  tengsizlik strukturasini kvadrat tengsizlik
strukturasi bilan o‘xshashligi.

22X _2.2-8>0 a* =t )
6% _5.6"—6<0| = >0 at+bt+c>0
> - 7*<0. a’* =t

Shunday qilib, berilgan ko‘rsatkichli tengsizliklarning
yechish metodi kvadrat tengsizlikga keltirish va ma’lum
algoritm bo‘yicha yechishdir.

3-Ta’rif. O‘rganilayotgan matematik obyektdagi
narsalarning o‘xshash va farqli tomonlarini aniqlovchi
metod tagqgoslash metodi deyiladi [4].

Taqqoslash metodi ham ilmiy izlanish metodlaridan
biridir. Taqggoslash metodini matematika darslarida
o’rganilayotgan mavzu materiallariga tadbiq qilishda
quyidagi prinsiplarga amal gilinadi:

1) tagqoslanayotgan matematik tushunchalar bir jinsli
bo‘lishi kerak;

2) taqqoslash o‘rganilayotgan matematik obyektdagi
narsalarning asosiy xossalariga nisbatan bo‘lishi kerak.

5-Misol. Uchburchak figurasi bilan to‘rtburchak figurasi
taggoslaganda ularning o‘xshash tomonlari: uchlari,
burchaklari; ularning o‘zaro fargli tomonlari:

a) uchburchakda uchta uch va uchta tomon;

b) to‘rtburchakda to‘rtta uch va to‘rtta tomondan iborat-
ligi aniglanadi.

Bu misolda tagqoslashning ikkala prinsipi ham bajarildi,
ya’ni uchburchak va to‘rtburchak figuralari bir jinsli
tushunchalar bo‘lib, ikkalasi ham ko‘pburchakning xususiy
hollaridir hamda taggoslash metodi ikkala figuraning asosiy
xossalariga nisbatan amalga oshirildi.

Xulosa. Matematika ta’limida uzviylikni ta’minlash
o‘quvchilarning  intellektual  rivojlanishiga  bevosita
bog‘ligdir. Oc‘quvchilarda analiz, sintez, taqqoslash,
umumlashtirish kabi fikrlash ko‘nikmalarini shakllantirish
ta’lim sifatini oshiradi, ularni keyingi bosqichdagi o‘qish va
kasbiy faoliyat uchun tayyorlaydi. Shu bois, matematika
o‘qgituvchilari ta’lim jarayonida bu metodlarga alohida
e’tibor garatishlari lozim.
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Introduction. The most important structural component
of pedagogical technologies is teaching methods, which
represent a system of regulated methods of purposeful
interaction between the subjects of the educational process
(teachers and students). In modern pedagogical science,
there is no consensus on the interpretation of this concept,
which reflects the multidimensionality and polysemy of this
didactic category.

Thus, Yu.K. Babansky defines a teaching method as a
way of organised joint activity between a teacher and stu-
dents aimed at achieving didactic goals. A similar position,
but one that focuses on the subject of learning, is taken by
T.A. llyina, for whom a method is, first and foremost, a
way of organising the cognitive activity of students.

Methods. Etymologically (from the ancient Greek
puébodog — ‘method of investigation, means of cognition’),
the teaching method implies a specific path or algorithm. In
pedagogical interpretation, it is the procedural basis for
interaction between teacher and student, ensuring the
transmission, acquisition and application of knowledge, and
the formation of skills and competences.

Thus, the teaching method can be viewed as a gnoseo-
logical and organisational tool that integrates teaching and
learning activities into a single purposeful process for
solving educational tasks.

In didactics, it is common practice to classify teaching
methods based on the dominant source of knowledge trans-
fer and assimilation. According to this criterion, there are
three main groups: verbal, visual and practical methods [1].
It should be noted that in modern pedagogical research,
there is a tendency to differentiate between such methods of
organising educational activities as working with printed
sources (books) and using video materials, which is due to
the specifics of the information carriers used and the forms
of their perception. This analysis considers the established
trichotomy.

1. Verbal methods. This group combines teaching
methods based on verbal communication, which historically
involved a largely monological interaction between the
teacher and the audience. These include storytelling, expla-
nation, instruction, lectures, conversation and discussion, as
well as independent work with educational literature. With-
in the group, there is a qualitative difference in the degree
of student activity: from passive perception of information
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(narration, lecture) to dialogical and polylogical forms
(conversation, discussion) that stimulate cognitive interest
and develop the ability to argue a position and critically
evaluate different points of view. Working with texts is
aimed at developing analytical skills, logical thinking and
mnemonic processes, contributing to a deeper understand-
ing of the material.

- Storytelling is a method of monological presentation
that focuses on specific facts, events or phenomena. Its
main function is educational, with accompanying functions
being developmental, formative, motivational and correc-
tive.

- Explanation is a verbal method, the essence of which
is to reveal the systemic connections, patterns and cause-
and-effect relationships of the object being studied. It con-
tributes to the formation of logical and theoretical thinking
skills and the construction of evidence-based reasoning in
students.

- Instruction — a method of clearly directing students' ac-
tivities, used to set goals, regulate procedures and guide the
learning process in a specific direction.

- Lecture — a method of systematically presenting
material in a problem-oriented and content-rich manner,
which can combine monologue with elements of heuristic
dialogue. Its purpose is to activate cognitive activity,
stimulate independent thinking, and pose problems for
further reflection.

- Discussion — a method of collective discussion of a
scientific or practical problem, aimed at finding the truth
through the collision and analysis of different positions
using correct polemical techniques.

- Conversation — a dialogical method of organising
learning, the essence of which is a controlled exchange of
opinions and judgements between the teacher and students,
as well as between the students themselves, which
contributes to the development of dialogical speech and
reflective abilities.

2. Practical teaching methods are a set of ways to
organise learning activities that focus on directly learning
about the real world, building and improving subject-
specific skills and abilities, and deepening and clarifying
theoretical knowledge through practical application. This
group traditionally includes exercises, laboratory work,
practical work, and educational games.
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An exercise is a method consisting of the purposeful,
systematic, and repetitive performance of educational
activities (mental or practical) with the aim of mastering,
consolidating, and bringing them to the level of an
automated skill. The effectiveness of the method is due to
the cyclical nature and gradual increase in complexity of
the tasks to be solved [2].

- Laboratory work is a method based on students
conducting experiments independently under the guidance
of a teacher using special equipment, tools and measuring
instruments. This method is focused on the empirical study
of phenomena and processes and can be illustrative
(confirming known laws) or investigative (aimed at
independent discovery).

- Practical work — a method structurally similar to
laboratory work, but with a fundamental difference in goal
setting. The main emphasis here is on the applied use of
acquired theoretical knowledge to solve specific practical
problems. Thus, the method is aimed at developing the
competence to apply knowledge in quasi-professional or
real-life situations.

- Cognitive (didactic) games — a method that uses
modelling and game-based reproduction of real situations
and relationships. Within the framework of the given game
rules and conditions, students solve cognitive tasks, which
stimulates learning motivation, develops creative thinking
and the ability to find non-standard solutions.

3. Visual teaching methods are a set of ways to organise
the learning process based on the principle of visualisation
and consisting of sensory and perceptual familiarisation of
students with objects, processes and phenomena of the
surrounding world. They are implemented either through
direct perception of objects in their natural form or through
indirect study using various types of visual representation
(images, diagrams, models, charts, reproductions, dynamic
video sequences) [4]. This group includes observation,
illustration and demonstration.

The use of visual methods provides a direct link to the
sensory experience of learners, which contributes to a more
accessible understanding, the formation of accurate ideas,
increased interest and stronger retention of learning
material [3].

Observation is a method that involves the prolonged,
purposeful and systematic perception of objects and
phenomena in reality. As a cognitively active process
requiring sustained attention and volitional effort,
observation serves as a fundamental basis for the formation
of empirical ideas, which subsequently become material for
analysis, comparison, and theoretical generalisation.

Ilustration is a method that involves visually presenting
students with static images of the objects, phenomena or
processes being studied using various teaching aids (tables,
diagrams, maps, pictures, photographs, slides). This method
allows you to show what cannot be observed directly,
ensuring the formation of visual images and the actualisa-
tion of visual memory.

- Demonstration is a method based on the visual presen-
tation of dynamic processes, actions, the operation of
devices or phenomena in their natural or simulated form [5]
Demonstration tools include conducting experiments,
showing how equipment works, using educational films and
videos, computer animations, interactive models and
programmes. The main didactic functions of this method
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are to create cognitive motivation, problem situations,
actualise  knowledge and illustrate cause-and-effect
relationships.

Discussion and Results. The analysis conducted allows
us to conclude that verbal, practical, and visual teaching
methods realise multifunctional potential in the pedagogical
process. Their integrated impact is aimed at achieving a set
of didactic goals, the key ones being: educational
(informative and content-related), developmental, forma-
tive, motivational, and control and corrective functions.
However, the relative weight and intensity of each function
vary and are determined by the specifics of the particular
method. For example, lectures are dominated by educa-
tional and developmental functions with minimal control,
while practical methods place significant emphasis on the
control and correction component. The dynamics of the
significance of methods are also determined by the age
characteristics of students: their role and effectiveness are
naturally transformed during the transition from lower to
higher levels of education.

The choice of appropriate teaching methods is not
arbitrary, but is determined by a system of interrelated
factors that form the contextual framework of pedagogical
design. The main determinants include:

1. Learning goals and objectives as a system-forming
element.

2. Specifics of the content of educational material and
methods of basic science.

3. Principles of teaching and the individual pedagogical
position of the teacher.

4. Learning opportunities and characteristics of the
student body (level of preparation, learning styles).

5. Time resources allocated for studying the topic.

6. Material, technical and external conditions of the
educational process.

7. Professional competence and personal capabilities of
the teacher.

Thus, the results of the study confirm the thesis about
the absence of a universal method that is absolutely
effective. Achieving high educational results is only
possible with a purposeful and well-founded combination
of various methods and their synergistic application.
Effective pedagogical interaction is based on the rational
integration of complementary methods, which ensures the
integrity and flexibility of the educational process.

In order to verify the initial hypothesis, an empirical
study based on a questionnaire was organised. Thirty
teachers took part in the survey. Respondents were asked an
open-ended question: ‘Which teaching method do you
consider to be the most effective?’

The data obtained revealed a significant spread in expert
assessments, with a significant proportion of respondents
noting the difficulty of making an unambiguous choice in
favour of any one method.

The quantitative distribution of preferences is as
follows:

- The group of practical methods received the highest
frequency of mentions (50% of respondents). In their
qualitative comments, teachers noted that, despite their
recognised effectiveness, these methods require significant
organisational and content preparation from the teacher,
including advance planning of activities and provision of
the necessary materials.
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- The problem-based method was identified by 22% of - The case method (method of specific situations)
respondents as the most effective. The key argument in its  demonstrated the lowest level of support (10%).
favour was its high potential to stimulate students' cognitive Conclusion. Thus, the results of empirical testing
activity and encourage analytical and investigative confirm the hypothesis that there is no universal and
thinking. absolutely effective teaching method. The data obtained

- The combined method, which integrates elements of  support the principle of complementarity (mutual
various methodological approaches, was identified by 18%  complementarity) of methods. Successful teaching
of teachers. Some respondents pointed to the ambiguity of  activities aimed at achieving comprehensive educational
the results of its application and the existence of critical  results require the balanced and situationally appropriate
discourse in the professional community regarding the use of tools from different methodological groups, which
methodological correctness of such synthetic models. ensures a synergistic didactic effect.
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REZYUME. Ushbu magolada boshlang‘ich ta’limda o‘qgitish usullarining asosiy guruhlari ko‘rib chigilib, aniq didaktik
misollar keltiriladi. Asosiy e’tibor turli pedagogik yondashuvlarning giyosiy samaradorligini baholagan va ularni har
tomonlama qo‘llash zarurligini asoslab beruvchi mualliflarning tadgiqotlari tavsifi va natijalariga garatilgan.

PE3IOME. B crathe paccMaTpHBalOTCS OCHOBHBIC TPYIIIBI METONOB OOYYEeHHS B HAdalbHOM OOpa3oBaHUU C
NPUBCACHUEM KOHKPETHBIX JUAAKTHYCCKUX MNPHUMCPOB. OCHOBHOE BHHMAaHUE YACJICHO OINMCAHUIO W PE3YJIbTATaM
HCCIICAOBAHMS aBTOPOB, B KOTOPOM OLICHHMBAJIACh CPABHUTCIIbHAA 3(1)(1)6KTI/IBHOCTL PA3JINYIHBIX NEAArOrM4YeCKux Mnoaxoa0B
1 000CHOBBIBAIACH HCO6XOZ[I/IMOCTB HX KOMIIJICKCHOTO MPUMCHCHMUS.

SUMMARY. This article discusses key groups of teaching methods in primary education, providing specific didactic
examples. The main focus is on the description and results of the authors' research, which assessed the comparative
effectiveness of various pedagogical approaches and justified the need for their comprehensive application.

PO.JIb IPENNOJABAHMS KUTAMCKOI'O SI3bIKA B PASBUTHUU KYJIBTYPHOI'O
JIAAJIOTA MEXKIY KUTAEM U Y3BEKMCTAHOM: KOH®YIIUAHCKHUM B3I/
C.HazapoBa — doxmop ¢unocopuu nedazoeuueckux Hayx, O0yeHm
Tawxenmckutl 20Cy0apcmeenHblll yHugepcumem 60CmMoK08eOeHUs

Tasinu cy31ap: XUTOW THUIUHM YKUTHUIN, KOHQYIHYMINK, MaJaHUH aJMAIIMHYB, MaJaHUATIAPAPO KOMMYHHUKAIHS,
“bup kamap, oup iwyn”.

KaioueBble ci10Ba: MpenojaBaHie KHTAHCKOTO s3bIKa, KOH(YIMAHCTBO, KYJIbTYPHBIA OOMEH, MEXKYJIbTYpHAas
KoMMyHuKanus, «OJUH TOsIC, OJMH My ThY.

Key words: teaching Chinese language, Confucianism, cultural exchange, intercultural communication, “One Belt, One
Road”.

Beenenne. Ha ¢done YKPEIUISAIOIIETrocss  TeM, UYTO TPaJAULMOHHAs KUTalCcKas KyJbTypa MpOJOJIKAET
CTpaTerH4eckoro mapTHEpcTBa Mexnay KuraeM ©  ompenensiTh KOMMYHHKAaTHBHBIE HOPMBI COBPEMEHHOTO
VY30eKkncTaHoOM B paMKax MHUIMATUBBI «OIHMH MOSIC, OMMH  Oo0mecTBa, a 3HAYUT — BIMAET W Ha MOJENb
IIyTh» TIPENOJaBaHUE KHUTAWCKOTO S3bIKA B Y30EKHCTaHE  MEXKYJIbTYpPHOTO B3aMMOJICHCTBHUS CTYIEHTOB,
npuobperaer  crparermdeckoe 3HaueHHMe. C pOCTOM  HM3YYalOIIMX KUTAHCKHH SI3BIK.
rmobampHOrO0  BiMSHHS Kutas ®  pa3sBUTHEM  €ro Marepuaibl 1 MeTolbl. I3ydyeHne KUTalCKOTo s3bIKa
BHEIIHETIOJUTHYECKON MHULMATUBBI UHTEpEC K  paccMaTpuBacTCs UCCIENOBATENSIMU KaK POLECC, KOTOPBIH

KATafiCKOMY SI3BIKY 3HAUWTEIBHO YCHJIWJICA BO MHOTHX  BBIXOZWT 332 PaMKd  yCBOGHHS  JIMHI'BHCTHYECKOTO
cTpaHax, BKkirouyas Y3Oekucran [1; 2]. B ycmoBusax  wmarepuana. OHO CTaHOBHUTCS MEXaHHU3MOM (OPMHUPOBAHMS
PaCIIUPSIONIETOCS TMONUTUYECKOr0, AKOHOMHUYECKOTO M MEXKYJIBTYpHOM  KOMIETEHTHOCTM U aJeKBaTHOTO
TYMaHUTapHOIO COTPYAHMYECTBA MEXAY IBYyMs CTpaHAMU  IMOHMMAaHUS LIEHHOCTHOM KapTUHBI MHUpa ApPyroro Hapoja
MpEnoaBaHne KUTAMCKOro s3blka paccMarpuBaerTcss kak  [5]. HHOCTpaHHBIE CTYICHTHI, OCBAMBAIONIME KHTAMCKHIA
BaXHBI  WMHCTPYMEHT  KyJIbTypHOTO  oOMeHa W  S3BIK, TMOJNydaloT  Oomee  miryOOKoe  NOHWMaHHE
(hopMupOBaHHS YCTOWIMBOTO IBYCTOPOHHETO amaiora [3]. TpaJUIMOHHON  KynbTypbl  Kurtas, 4YTO  mO3BOJISET

B otom koHTekcTe KOH(yuMaHCKas (uiIocopus, TPaHCIUPOBATH €€ LEHHOCTH M OCOOEHHOCTH pa3BUTHUS B
aKIEHTUPYIOIass BHUMAaHHE Ha TapMOHHMH, TyYMaHHM3Me, MEXIYHapomHOM conpyxectBe [6]. Takoii moaxox
HPAaBCTBEHHOM CaMOCOBEPIIEHCTBOBAHUM U KYJNbTYpPHOM  pacIIUpseT FTOPU3OHTHI HE TOIBKO JIMHIBOIAUJAKTHKH, HO U

B3aMMOIIOHMMAHUH, TPEJICTABISET COOOH MNPOAYKTHBHYIO  KYyJIBTYPOJOTHYECKOTO aHanu3a, (dopmupys y
OCHOBY JJIsl aHalW3a POJIM S3BIKOBOTO O0pa3oBaHMA B OOYYAIONIMXCS IEJIOCTHOE IIPEACTaBICHHE O KHUTAHCKOU
pa3BUTUH MEXKYJIbTYPHOH KOMMYHMKaLU1 [4]. uwBmmmzanmm [7]. Bomee TOro, W3ydeHHe KHTAWCKOTO
AKTyalbHOCTh H3y4YeHUS (GWIOCOPCKUX KaTeropuii B  s3bIKa CIocoOCTBYeET HOIPYKCHUIO B TaKue

mnmponecce npenogaBaHudg KHUTaMCKOro SI3bIKa YCUIIUBACTCA q)yHﬂaMeHTaHLHLIe (bI/IJ'IOCO(l)CKI/IC KaTeropuu KHUTaUCKOU
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mbici, Kak xconub (17), au (L), u (X) u xa (F), xoTopsie
COCTABJIAIOT SAPO KOH(YIHAHCKONH STHKH U MO-TIPEKHEMY

OTPENIENISIIOT ~ COIMANBHOE ~ TOBCACHHE W MBIILICHHE
COBPEMEHHOT0 KuTaiickoro obrectsa [8].
3HAYWTENbHBI BKIAA B u3ydeHue (uiocodcko-

STUYECKUX OCHOBAHUI KHUTaWCKOM KynbTypel BHec [O.A.
Mopo3, moKa3aBIIni, YTO KaTETOPUH HCIHL U U 00pa3yroT
HPaBCTBEHHYIO OCh KOH(]YIIIaHCTBA U HOPMUPYIOT MOJEIh
Y310Hb-Y3b] — WACATHFHOTO YEIOBEKA, OPUEHTUPOBAHHOTO
Ha BHYTPEHHIOIO rapMOHHIO U COLUAJIBHYIO
OTBETCTBEHHOCTH [9].

Jro 0. m A.T.3y0 packpblBalOT KOHLEHTYaJbHYIO
CTPYKTYpPY KHTACKOH (MWIOCOGUN  MEXKITMIHOCTHBIX
OTHOIIEHHUH, TOJIEPKUBAs POJIb KATETOPUH JHCIHB, AU, U, X3,
a TaKXK€ 3HAYMMOCTh TAKHX KYJbTYPHBIX MEXaHH3MOB, KaK
eyanvcu (FRFHR) un manoyzer (JHT), IPOIOMKAIOIINX
ONpeneNiaTh COLHMATIbHBIE B3aMMOJAEHCTBHUS COBPEMEHHOIO
Kuras [10].

Padora  Yxkan Csoxysit u H.H.Cepreesoit
JIEMOHCTPHUPYET, YTO HAMOHAIBHBIM XapakTep KHUTAHCKHX
obOygaromuxcs popmupyercs depes3 punocodckue ydeHus,
HPaBCTBEHHOE BOCIMTAHHE, YBaXXCHHE, KOJJIEKTHBU3M U
CTpeMJIEHHE K TapMOHHHU Ka4yecTBa, Ba)KHBIC IS
OCMBICIICHHS KYJIbTYPHBIX KOJIOB KUTaNUCKON
komMMyHuKanumu [11].

K. YmMyp3zakoBa moguépkuBaeT, 4TO I'yMaHHCTHYECKAs
¢mmocopus Anmumepa HaBom, co3BydHass KOHPYIIHAHCKOM
TpaguIMM IO  aKIEHTYy Ha  CIPaBeIIMBOCTH U
HPaBCTBEHHOM CaMOCOBEPLIEHCTBOBAHUH, CIIOCOOCTBYET
(OPMHUPOBAHUIO KYJIBTYPHOH pEPICKCHH U ITUYCCKOMH
KyJNbTYpHI o0ydaromuxcs [12].

I[lo muenuro [lxypaeBa P.X. m Mapnonosa LK.,
TYMaHUCTHUYECKas TIefarornka MelciuTeneld  Boctoka
OCHOBaHa Ha TapMOHMYHOM  Pa3BUTHH  JIMYHOCTH,
HPaBCTBEHHOM BOCIUTAHHUU U BBICOKOH ponn yuutens [13].

Takum o0pazom, aHaNU3 JTUTEPATYpPhl MOKA3bIBAET, YTO
uHTerpanust  ¢uwiocodcknx  Tpagunuii  Bocroka m
KOH(YIMAHCKOW  KyJIbTYpHOM  HapagurmMbl  SIBISETCS
MOIIHBIM METOJUYECKHM PECYpPCOM, YCHJIMBAIOIIMM POJIb
NpernojiaBaHus KUTAHCKOTO sI3bIKa Kak HMHCTPYMEHTA
MEXKYJIbTYPHOTO JMAJIOTa U B3aMMOIIOHUMAaHHUSL.

OO0cyxknenue. WnTerpamus KOH(YLIHAHCKUX
¢unocopckux KaTeropuii B TMPOIECC MPEnoAaBaHMs
KHTalCKOTO si3bIKa B Y30EKHCTaHE OTKPHIBAET HOBBIC
MEepCIeKTHBBl Uil (OPMHUPOBAHHUS  MEXKYJIbTYpHOM
KOMIIETEHTHOCTH CTy/AeHTOB. KoH(yuuaHcKas MbICIb,
OCHOBAHHAs HA TAKMX KJIHOYEBBIX MOHATHAX, Kak ocanb (17
— uenosexonobue), u (fL — puTyanbHO-HOPMATHBHOE
nosesienne), u (X — cnpasemmuBocth), wocyn (M —
IPENIAHHOCTB), ¢50 (F — CHIHOBHSSA MOYTUTENBHOCTD) H X3
(Fn TapMOHHMS), TPEACTaBIseET Cco00il  JTyXOBHO-
HPaBCTBEHHBIM KOJI, KOTOpBIA MO ceil JEeHb OmNpeaensieT
conuanbHbIe OTHOIIeHNs B Kurae.

ComocraBneHne JaHHBIX KaTEropuil ¢ TyMaHHTapHOH
Tpaauuued LlenTpanbHoil A3uu — npekie BCero ¢ uaesMu
anp-®Papabu u Amumepa HaBon — 1no3BossieT BEICTPOUTH
COJICpPKaTENbHYI0 MOJIENIb MHTETPaTHBHOIO OOyueHHs. Y
anp-Papabu 1eHTpaIbHOe MeCTO 3aHuMaeT KourenT fazilat
nobponereny, Jexamed B OCHOBE HJICATBHOTO
obmectBa, a y HaBon — xareropuu adl (cnpasemmnBocTs)
U CIyKeHne OOIecTBY Kak BBICIIEE MPOSBICHHUE
JIyXOBHOTO COBEPLICHCTBOBAHUS JINYHOCTH. OTH WJAEH
CO3BYYHBI KOH(ynnaHckomy MIPE/ICTaBICHUIO 0
TapMOHWYHOM YCTPOHCTBE OOIIECTBA, OCHOBAaHHOM Ha
HPaBCTBEHHOM CaMOPETYIIALUN HHINBHIA.
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Takum 00pa3oM, MEXKYIbTypHOE IEJaroruIecKoe
B3aUMOJICHCTBUE MOKET OMHUPATHhCS HA MEpPEecedyeHue TPEX
MHpPOBO33PEHUYECKAX JMHUH: KOH(QYIHAHCKOW JTHKH,
(apabueBckoro y4eHus o J10OpOJETEIbHOM OOILIECTBE U
HpaBcTBeHHOro rymanusma Hasou. Takoii moaxon co3maér
MPOYHYIO TEOPETHYECKYIO IUIaTGOpMy IS MPEeHnoaaBaHHs
KHTaHCKOTO  SI3pIKa  KaK  KyJIbTYypHO-LIIEHHOCTHOTO
(deHomeHa.

OTMeTHM, YTO WMEHHO MWHTErpanus KHUTaHCKUX H
LEHTPaIbHOA3UATCKIX ¢dunocodeknx KOHIIETITOB
MO3BOJISIET IEMOHCTPUPOBATh CTYIEHTAM YHUBEPCAJIBLHOCTh
T'YMaHHMCTHUUECKUX IIeHHocTel. Hampumep: KOHIENT orcoHb
B KoH(pymmaHcTBe comocraBuMm ¢ wuueeid fazilat y ams-
@apabu; pUTYamTbHO-3THYECKUE HOPMBI JU OTPAKAIOT
HpaBCTBEHHEBIE TpeOoBaHMs, onucaHHble HaBou B «Xaiipar
yI-abpop»; HJes COLUATbHOM TapMOHHMH pE30HUPYET C
NPE/ICTaBICHUEM O HPABCTBEHHOM OOIIECTBE B TpyaAax
a3MaTCKUX MBICIUTENCH.

OTH TapauieNiy CO3al0T COJePKATECIBHYIO OCHOBY JUTA

¢dopMmupoBaHHS y  OOyYalONIMXCS  CIIOCOOHOCTH K
CPaBHUTEIILHOW KYJIbTYPHOH MHTEPIIPETALIMH, YTO SBISACTCS
KJTFOYEBBIM KOMITOHEHTOM MEKKYJIbTYypPHOM
KOMITETEHTHOCTH.

Pesyabrarbl. Pe3ynbraTel TEOPETHYECKOTO aHAIU3a
MOKAa3bIBAIOT, YTO BKIIOUEHHE (HIOCO(CKO-IIEHHOCTHBIX

KATETOpHii B CTPYKTYypYy T'PAMMATHKO-JIEKCHYECKOTO
aHaNMM3a  KWTalHCKOTO  SI3BIKA  TO3BOJISIET  yIJIyOWTh
KYJIbTYpPHOE cOjiepkaHue oOpasoBanus. DparMeHThl U3

s — =2 (13 ~
«Jlynp 10i» — Takue kak «{FH % A» (“BnaroponHsiii
yenoBek mobur mogeir”) wmm  «fLZF, FUAT»
(“TmaBHOE B puTyane — TapMOHHA ) — MOTYT

(pPEKTHBHO HCIONB30BATECA NI OOCYXKICHHS HOPM
MOBEJICHHUS, MOPAIBHBIX MPUHIMIIOB M KyJIbTYPHBIX KOJOB
KHTalCKOTO 00IIecTBa.

B oTolf cBsI3W, cOMOCTaBIEHUE HDTUX TIOJIOKEHUU C
uaesMu  anb-Papabu 0 «100pPOJIETENHLHOM TOPOAE» U C

HpaBCTBEHHbIMU  HacTaBieHMsMH HaBou pacumumpsier
o0pa3oBaTeNbHOE MPOCTPAHCTBO: 3aHATHSA BEIXOIAT 3a
paMKH  YHCTO  SI3bIKOBOTO  aHajM3a M  CTAaHOBSTCS
IJI0LIAIKON JUIsL (hopMupoBaHUS HPABCTBEHHBIX
OPHUEHTHPOB W KyJIbTYpHOH peduekcun. Jloruueckum
IIPOJOJKEHUEM TaKoro oAX0/a BBICTYyTIaeT

uHTErpaTHBHAs Moaeinb (Cxema Monenu 1), ocHOBaHHas Ha
KOHQYIIMAHCKUX W [EHTPAIbHOA3HATCKUX (PHI0COPCKIX
Uesx, KOTopasi CIIOCOOCTBYET Pa3BUTHIO aHATUTHICCKOTO
MBIIUICHMUS, MOPaJIbHO-3TUYECKOTO CO3HAHMS,
CIOCOOHOCTH HUHTEPIIPETUPOBAThH KYJbTYPHO
MapKUPOBAHHBIE CMBICJIBI — a BCE 3TO COCTABIISIET OCHOBY
MEXKYJIbTYPHON KOMIIETEHTHOCTHU CTYJEHTOB.

Cxema mogenu 1. UuTerpaTruBHasi MoJe/ib nepexojaa
OT (PUI0CO(PCKUX KOHIENTOB K NUAAKTHYECKOH NMPAKTHKE

OUITOCODPCKHUE KOHIIEIITHI

(Kondymmit — ®Papabu — Hason)

!
JIMHI'BOKVYJIbTYPHASI UHTEI'PALIA
(comocTaBiieHHE LIEHHOCTEH, KaTeropui, KyJbTYPHBIX

KOJIOB)

! y

JNCKYPCUBHBIM AHAJIN3

(MHTEpIIpEeTasl  TEKCTOB, CMBICIOB, KYJIBTYPHOU
MapKHUPOBAHHOCTH)

!

JUIOAKTUYECKAS PEAJIM3ATINSA

(MeToaMKu, 3aJaHus, CLHEHAPHH  KOMMYHHKAIHH;
passutne MKK)




IIpencraBneHHbIi aHAIU3 TOATBEPHKIAET, YTO METOIUKA

NpEenofaBaHusl KWUTAHCKOTO  sI3bIKA, OCHOBAaHHAas Ha
HHTETpaIin KOH(pYIHaHCKON ¢umocopun c
TyMaHHUTapHBIM HacienneM LleHTpansHOW A3suu, obmamaer
3HAQUUTEIbHBIM NEJArorm4eckuM mnoreHnuanoM. OHa

CHOCOOCTBYET HE TOJBKO PAa3BUTHIO S3BIKOBBIX HABBIKOB,
HO ¥ ()OPMHUPOBAHMIO INIyOOKOTO MOHMUMAaHHS KYJIbTYPHBIX
W 9THYECKUX OCHOBaHMH 00EMX HUBHIM3ALUH.

JUis cucteMaTH3alMM CXOJCTB M pasziIMuUil MOAXOIOB
HIDKE NIPE/ICTaBlIeHa CPaBHUTENIbHAs TalbiuIa:

Tadonuma 1. CpaBHMTeJIbHBIH aHAIU3 ITUKO-
¢punocopexkux konuentoB Konpynus, ann-Papadbu n
Asmmmepa HaBon
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Omnwupasich Ha BBISBICHHBIE TEOPETUUECKHE TTOJIOKEHUS,
MOXHO MPEAT0XKUTD PAJ MPAKTHIECKUX PEKOMEHAAIMHN JUTs
COBEPIICHCTBOBAHUS METOIWUKH MPENOAABAHMSA KUTaCKOTO
s3pIKa. B y4eOHBIN mporecc Ienecoo0pa3HO OpPTaHMIHO
BKITIOYATh D3JIEMEHTHl (MIOCOPCKUX TEKCTOB: KOPOTKHE
¢parmentsl u3 «JlyHp 10i», «KHHTH B3TIS0OB JKATENEH
J00poeTenbHOr0 Topoja» u «Xadpar yia-abpop» MOryT
UCIIONIb30BAThCSl KaK MpPU OOBSICHEHUHU JIEKCHKH, TaK U MPH
oOCyXJeHun  KyJabTypHbIX  HOopM.  ComocraBieHue
KJTFOYEBBIX KYJBTYPHBIX KaTErOPHH, TaKUX KaK <OKIHbY H
«fazilaty, «m» u «adl», cmocoOcTByeT Ooinee riyOOKOMY
MOHUMaHHIO HUCTOPHKO-KYJIBTYPHOTO KOHTEKCTa
BBIDOKCHUH W Pa3BHBAaET CIOCOOHOCTh CTYAEHTOB K

Hapa- | Kompymman- | . ®apacu Anumep MEXKYIBTYPHOH HHTEPIPETAIMH. JTOMY K€ CIyXKHUT
MeTp CTBO Hasou pa3paboTka JOWUCKyCCHH W CHTYallHOHHBIX  3a/IaHuii,
o CIpaBe/UIH- | OCHOBAHHBIX HA KOH(YIMAHCKHX M BOCTOYHBIX 3THYECKHX
CHOB- | b — germo- fazilat — BOCTb, CITy- JAJIEMMaXx, KOTOpBIE TO3BOJIAIOT oOygaromumcs
;;:;1 BEKONIOOHE noGpoaeTens | JKeHHE 06- | TPSHHPOBATh HABBIKM AapPIyMEHTAlMH M KyIbTYPHOM
IIECTBY peduiekcuu.
rapMOHHS Ye- BeiBoabl. B menoMm  OpesIOKEHHBIH  MOAXOA
Por 8 pe3 JIMYHOE nobpoze- HpaBCTBCH- CIOCOOCTBYET HE TOJILKO MOBBIICHHIO KA4eCTBA S3BIKOBOI
obme- COBEpIIIEH- TEMLHOE 00- Hoe obme- MOJTOTOBKH, HO M BOCIIUTAHHIO CIIEIUATHCTOB, CIIOCOOHBIX
cTBC CTBOBaHHE TecTso CcTBO K OTKDBITOMY, YBAKHUTEILHOMY H COIEPKATEILHOMY
Jrude- rapMOHuUS | IHAJOTy MEXIy KyIbTypaMu. Takas Moedb OOydeHHs
CKHii i — HOpMBbI JMMHOCTM M | cmpaBejyi- | OTBEUAET 3alPOCAM COBPEMEHHOTO OOPA30BAHMS W MOXKET
ACIIEKT TOBCICHHA obuecTBa BOCTB CTaTh 3HAYMMBIM BKJIAJOM B pa3BUTHE T'yMaHUTAPHOTO
N 06poe- COTpYZHHYECTBA MeXIy KnutaeMm u Y36eKHCTaHOM.
Porp MOPJIBHBIM oy i mpa- | Pab o Takum 06pa3oM, METOAMKA IIPEHOAaBaHUs KUTAHCKOro
Jmacpa aBTOpUTET BUTEN BBIMJIMACP | gapixa, ocHOBaHHAS HA KOH(MYLMAHCKOM MOAXOAE M HAEAX
«Jlobpone- 3 rapMOHHM M CIPABEMIUBOCTH, COACPXKALIMXCSA B TPyHax
[pax- «JIyHb 10ii» renbHE ro- | XAAPAT Y- | anp-(apabu u HaBOH, MOKET CTaTh BakHBIM (haKTOPOM
THKa PO abpop» YKPEIUIEHHsT KYJIbTYPHOTO 0OOMeHa H 00pasoBaTENbHOM
3nade- JIMIUIOMATUH, OOECIEYUBas IOATOTOBKY KOMIIETEHTHBIX
HUe B MEXKKYILTYP- KPHTHYeCKOE TYMaHWTap- | crenuaiducTOB JUIS KOHCTPYKTHBHOTO JHAJIOra B YCJIOBHSIX
obyte- Has KOMIIE- emerme | P peduex- | rpoGanusammm.
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PE3IOME. Makomaga Y30eKHCTOHAA XHTOM THIMHH YKATHII Metomukach «bup kamap, Oup ityn» Tama6Oycu
nompacuaa XHuTOi Ba Y30EKHCTOH YpPTACHAATH MaaHHH AIMAIIyBHHHI MyXMM OMWIN cu(aThia KypuO UHKHIAIM.
Tankukotna Kondyrmmit xaapustmapu xamaa Mapkasuit Ocu€ MabHaBHH MepocH, XKymianaH, @opobuil Ba Ammmiep
Hapownit ¢ancapuit rosmapuHn XUTOW TWIMHH YKUTHII >KapaSHUTAa WHTETPAIUsd KWIHII Macajacura ajoxuiaa YbTHOOp
KapaTHuiagm.

PE3IOME. B cratee paccmaTpuBaeTcsi METOAMKA IPETIOAABAHUS KHTAMCKOTO s3bIKa B Y30eKHCTaHE KaK BaXKHBIH
(axTop KyabTypHOro ooMeHa Mexay Kuraem u ¥Y30ekuctaHoM B pamkax HHHIMATUBB «OAMH NOsiC, OMUH MyTh». Ocoboe
BHUMaHHE YAEISETCS MHTErpalMy KOH(YIIMaHCKUX LEHHOCTeW M T'yMaHUTapHOW Mbiciu LleHTpanbHOW A3uu, BKIOYas
¢dunocodpekue unen ans-Papadu u Anumepa HaBowu, B mporiecc rmpenogaBaHust KUTAHCKOTO s3bIKa.

SUMMARY. The article examines the methodology of teaching the Chinese language in Uzbekistan as an important
factor in cultural exchange between China and Uzbekistan within the framework of the Belt and Road Initiative. Special
attention is given to the integration of Confucian values and the humanistic thought of Central Asia-including the
philosophical ideas of al-Farabi and Alisher Navoi - into the process of teaching Chinese.

JASALMA INTELLEKT — INFORMATIKA MUGALLIMININ JANA OQIiTIW QURALI
J.S.Otepbergenov — pedagogika ilimleri boyinsha filosofiva doktori, docent
Ajiniyaz atindagi Nokis mamleketlik pedagogikaliq institut:

Tayanch so‘zlar: sun’iy intellekt, informatika o‘qitish, o‘qituvchi vositasi, ragamli texnologiyalar, individual ta’lim,
algoritmlar, dasturlash, O‘zbekiston—2030 strategiyasi, Al yordamchisi, amaliy o‘qitish, o‘quvchi ko‘nikmalari.

KaioueBble cjioBa: HMCKYCCTBEHHBIH WHTEIUICKT, NpernojaBaHue HHOOPMATHKH, WHCTPYMEHT y4uTels, HU(pOBbIE
TEXHOJIOTUH, UHUBHyalIbHOE 00y4YeHHUE, alrTOPUTMBI, IPOrpaMMUpoBanue, crparerust ¥Y3oekuctan — 2030, Al-accucrenr,
MIPaKTUYECKOC O6y‘-IeHI/IC, HaBBIKW YUallluXxcs.

Key words: artificial intelligence, computer science training, teacher tool, digital technologies, individual learning,
algorithms, programming, Strategy Uzbekistan—2030, Al assistant, practical training, student skills.

Kirisiw. XXI asir bilimlendiriw procesi tez rawajlamw  ogiiw modelin 6zgertpekte. Atap aytqanda, informatika
ham texnologiyalastinnw principinin ayrigsha belgisi. Har  siyaqli logika ham ameliyatti talap etetugin panlerde
minutta pedagogikaliq ameliyatqa sapali ham natiyjelilikti ~ oqiwshilardin tayarliq darejesindegi ayirmashiliglar juda
arttinw  imkaniyatin beretugin innovaciyaliq qurallar  ken tarqalgan boliwi mumkin. Ayirim oqiwshilar program-
engizilmekte. Jasalma intellekt (JI) barliq tarawlar siyaqli  malastiriw tiykarlarin ansat tasinip alsa, basqalar1 ushin bul
bilimlendiriwde de haqiyqiy revolyuciya procesin basladi,  juda qiyin boliwi1 tdbiyiy. Mine us1 mashqalani sheshiwde JI
dastiriy oqitiw usillarin qayta qaliplestirmekte. Asirese, —mugallimge qural sipatinda x1zmet etedi.

informatika siyaqli dinamikaliq, ameliy ham turagqh Elimizdegi  oqiwshilardin ~ bilim  darejesi  ham
janalanip turatugin panlerdi oqitiwda JI qurallart mugallim  qizigiwshiliglarinin har tarliligin esapqa alsaq, indvidual
ushin sheksiz imkaniyatlarin ashpaqta. bilimlendiriwdin ahmiyeti jane de artadi. Aytarligi sonda,

Bul global tendenciya Ozbekstan ushin da tlken jasalma intellekt qurallari (musali, ChatGPT nin 6zbek
imkaniyat. Mamleketimizde amelge asirilip atirgan «Sanli  tilindegi interfeysleri, Yandeks GPT yamasa joybar
Ozbekstan—2030» strategiyas1 [1] ham bilimlendiriw siste-  tiykarinda isleytugi jergiliklestirilgen JI platformalar) har
masin izbe-iz reformalaw bagdarlamalari kontekstinde, bir oqiwshi ushin saykes keletugin maseleler, tasinikler
jasalma intellekt tarawindagi rawajlaniwlar ayrigsha  hdm oqiw materiallarin jarattwda natiyjeli jardem beredi
ahmiyetke iye. Strategiyanin tiykargi waziypalarinan biri —  [3].
insan kapitalin rawajlandiriw ham sanli ekonomika ushin Ameliy qollamwlar: Misali, «Algoritmler hiam pro-
kadrlar tayarlaw. Mine usi waziypani amelge asiriwda  grammalastinw tiykarlari» temasin tyreniwde, baslawish
zamanag0y informatika panin oqitiw natiyjeliligin arttinnw,  darejedegi oqiwshi ushin JI 6zbek tilinde apiwayi, kiandeli-
ogan jana dem ham ameliy bagdarlamani alip kiriwde JI  kli turmistan alingan misallar (misali, Chay quyiw yamasa
qurallart mugallim ushin strategiyaliq sherikke aylamiwi  mektepke bariw bagdarinin algoritmi) tiykarinda tasindiriw
mumkin. jarata aladi. Al, joqar1 darejedegi oqiwshi ushin sanl usillar

Usi kozqarastan qaraganda, bul maqalada Ozbekstan yamasa maghwmatlar duzilislerin talqilaytugmm quramali
sharayatinda informatika mugallimi sipatinda JIden payda-  algoritmler boyinsha maseleler usinis etiwi mimkin [8].
lantwdin ayirim ameliy jollari, olardi engiziwdin 6zine tan Kontentti galiplestiriw: JI jardeminde bir tema boyinsha
tarepleri, imkaniyatlar1 ham kutilgeninen artiq boliw1  har qiyli formattagi materiallar — qisqasha konspektler, toliq
mumkin bolgan mashqalalar haqqinda talqilaw alip bariladi. ~ video scenariyler, interaktiv diagrammalar ushin tekst
Izertlewdin magseti — oqittwshilar ushin JI texnologiyalarin ~ generaciyalaw mumkin. Bul kériwshi, esitiwshi yamasa
oqiw procesine integraciyalawdin natiyjeli mexanizmlerin  hareketshi oqiwshilar ushin pandi en saykes usilda alip
usinis etiw ham olardin oqiwshilarinin sanli konlikpelerin -~ bartw imkanin beredi.

galiplestiriwge qanday jardem beriwin korsetip beriwden Kod tili ham ortaliqqa qaliplestiriw: Eger siz klasinizda
ibarat. Python menen isleseniz, JI sol til hAm omifi kitapxanalari

1. Oqiw procesin jekelestiriw ham ozbek tilindegi JI  (misali, NumPy, Pandas) ushin saykes keletugin ameliy
qurallar waziypalardi jarata aladi. Basqa bir klass C++ yamasa blok

Jasalma intellekt platformalar: har bir oqiwshinin bilim  tarizli programmalastirtw (Scratch) penen shugillansa, JI
darejesi, oqiw usilt ham tezligine saykes keletugin jeke  sol ortaliqqa saykes material usinis etedi.
sabaq jobalar1 ham materiallarin jaratiw imkaniyatin beredi, Barligin esapqa algan halda, bul mugallimge kop waqt
bul bolsa dastariy "bir 6lshem hammege" (one-size-fits-all)  sarplamastan, barliq oqiwshilar ushin natiyjeli hdm beyim-
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lestirilgen material tayarlaw imkaniyatin beredi. Natiyjede,
oqiwshilar o6zlerinin darejesine qarap alip bariladi, artta
galmaydi1 yamasa 6zleri tez uyrenip atirganlari ushin zerik-
peydi, har biri 6z potencialin dmelge asiriw imkaniyatina
iye bolad1.

2. Kod uyretiwde qollanba ham kerekli jardem

Informatikadagi ameliy shimigiwlarda en ulken ham
waqit talap etetugin masele — bul oqitiwshiin barliq
oqiwshilar tarepinen jazilgan kodti tez tekserip, har qiyl
darejedegi sintaksis ham logikaliq qateliklerdi aniqlap, har
birine tasinikler menen tasinikli usinis beriw. Kdbinese, bir
sabaq dawaminda mugallim barliq tapsirmalardi tekserip
shigiwga ham juwap beriwge waqit taba almaydi, natiyjede
ayirim oqiwshilar gatelerin dizete almay ruwxiy taskin-
likke tisip qaladi. Mine us1 maseleni JI-assistentler (misali,
GitHub Copilot, ChatGPT, Claude ham basqa Al-qurallar)
natiyjeli sheshiwge jardem beredi [4].

Bul qurallar oqiwshi tarepinen jazilgan kodti darhal
analiz qilip, tek gana sintaksis (SyntaxError) emes, al islew
procesindegi logikaliq qatelikler (Logical Errors) ham
imkaniyatlardi jagsilaw (Code Optimization) boyinsha toliq
tusinikler hdm usinislar beriwi mamkin.

Ameliy qollamwlar ham scenariyler: Qatelerdi analiz
qiliw ham tasindiriw: En apiwayr misal — ogiwshi for ciklin
naduris jazganinda, JI assistenti tek qaysi qatarda qate bar
ekenligin emes, al sol cikl qalay islewi kerekligin ham oni
duzetiwshi duris kodt1 tusinikli tarde tusindirip beredi. Bul
oqiwshiga sabaq procesinde yamasa Uy waqtinda darhal
"pikir-usinis" aliw imkaniyatin jaratadi.

Kodti durislaw ham optimallastiriw: Oqiwshi ganday da
bir maseleni sheshiw ushin isleytugin kod jazip algan bolsa
da, on1 jagsiraq, qisqaraq yamasa tezirek ormlaniwi mam-
kin bolgan algoritm menen almastiriw mamkin. JI assistenti
"Bul kod isleydi, biraq usi jol menen jane de natiyjelirek
ormlaw mimkin" dep usiis beriwi mamkin [7]. Misal,
kop jagdayli if/else operatorlarin switch operatorina yamasa
maglhiwmatlar duzilisin jane de natiyjelirekke almastiriwdi
usinis etiwi mumkin.

Kodt1 tasindiriw (Commenting): Oqiwshi jazgan kodti
JI assistenti avtomatik tirde tisindiriw menen de
shugillaniwi mumkin. Bul bolsa, tek oqiwshinin 6zi ushin
emes, al onin kodin tekserip atirgan oqitiwshi yamasa bir
joybarda islep atirgan basqa oqiwshilar ushin da kodti
tisiniwdi ansatlastirad.

Alternativ sheshimlerdi usimiw: Bir maseleni sheshiw-
din bir neshe joli bar. JI assistenti oqiwshi tarepinen usinis
etilgen sheshimnen basqa, basqa miimkin bolgan algoritm-
lik sheshimlerdi de usmis etip, oqiwshinin konlikpelerin
keneytiwi mamkin.

Juwmaq shigartw mumkin, bul texnologiya tek gana
oqitiwshinin ~ waqtin ~ nemlemeydi, en ahmiyetlisi,
oqiwshinin qatelerden darhal tyreniwi, tisinigin bekkem-
lewi ham programmalastiriwdin en jaqsi ameliyatlar1 (best
practices) menen tanisiwina xizmet etedi. Oqiwshi sabaqtan
keyin de, 6z waqtinda JI jardeminde uyreniw ham ameliy
shimigiwlardr orinlawdi dawam ettiriwi mumkin, bul bolsa
onin garezsiz bilim aliw gabiletin rawajlandiradi.

3. «Sanh Ozbekstan» bagdarlamasi shenberindegi
joybar waziypalarin tayarlaw

«Ozbekstan—2030»  strategiyas: teoriyaliq bilimlerdi
gana emes, al ameliy konlikpelerge iye jana kadrlar tayar-
lawd1 tiykargi waziypa sipatinda belgileydi. Jasalma intel-
lekt bolsa oqiwshilarga mine usi ameliy konlikpelerdi
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qaliplestiriwde ham olardin doéretiwshilik pikirlewin
rawajlandiriwda jardemshi qural bolip esaplanadi. JInin
jardeminde informatikanin teoriyaliq temalarin oyin
koériniste ham asirese, joybarlar arqali usintw mimkin.

Misali, informaciya qawipsizligi, magliwmatlar bazasi
yamasa kompyuter tarmaqlar1 styaqli quramali hdm abstrakt
tusinikler JI tarepinen jaratilgan interaktiv simulyaciyalar,
keys-stadilar ham scenariyler arqali ansatiraq tusiniliwi
mumkin [5]. Oqiwshilar virtual ortaliqta gawipsiz tarde
"xakerlik"  hajimlerin qayta islew, kepillenbegen
magliwmatlar agimin baqlaw yamasa qate ornatilgan
tarmaq konfiguraciyasin tabiw ham duzetiw siyaqlh
tajiriybeler arqali uyrenedi. Bul bolsa olarga teoriyaliq
bilimdi dmelde koériw hdm gqatelerden qawipsiz tajiriybe
toplaw imkaniyatin beredi.

Ameliy ham milliy konteksttegi joybarlar:

JI qurallart oqiwshilar ushin Ozbekstanga tan bolgan
dhmiyetli hdm ameliy joybar-tapsirmalardi islep shigiwda
bahal1 qural esaplanadi [1]. Olardin jardeminde:

Milliy kontent penen islew: Oqiwshilar 6zbek tilindegi
tekstler menen isleytugin veb-sayt yamasa mobil
qgosimshalar jaratiw ushin JIden tekstler generaciyalaw,
awdarma islew yamasa magliwmatlar bazasin toltiriwda
paydalamiwi  mumkin. Misali, 6zbek =xaliq naqillari,
anekdotlar1 yamasa tariyxiy derekler tiykarinda bilimler
bazasin quriw.

Jergilikli biznes-sheshimler: JI oqiwshilarga jergilikli
fermer, kishi o6ndiris yamasa xizmet korsetiw isbilermenleri
ushin sawdani1 avtomatlastiriw sistemasi, buyirtpa qabil
etiw platformasi yamasa kishi dikan ushin esap-kitap
programmasin joybarlastiriwda jardem beredi.

Mamleketlik xi1zmetler ushin interfeysler: Oqiwshilar JI
tin dizayn ham funkcional usmislar1 tiykarinda «Menin
saligim» yamasa «EdiNRFU» siyaqli xizmetler ushin
paydali ham paydalaniwsh1 ushin qolayli interfeyslerdi
(U/UX) jaratiw boyinsha joybarlardi amelge asiriwi
mumkin.

Aqilli awil xojaligr: «Sanli Ozbekstan» shenberindegi
tiykargr bagdarlardan biri — aqilli awil xojaligt bolip
esaplanadi. JI qurallar1 suw sariplaniwi  monitoringi,
toginlerdi jiberiwdi avtomatlastiriw yamasa 6nim sapasin
bahalaw ushin datchikler magliwmatlarin taliglaytugin

programmalastiriw  joybarlarin islep shigiwda jardem
beredi.

Bilimlendiriwdegi  «Joybar  tiykarinda  Gyreniw»
(Project-Based Learning) usilin  jane de bayitip,

oqiwshilardin tek gana programmalastirtw konlikpelerin
emes, al maselelerdi sheshiw, joybard: islep shigiw ham
ekonomikaliq jagday ushin ahmiyetli bolgan ameliy
konlikpelerin rawajlandirtwga jardem beredi. Natiyjede,
oqiwshilar tek gana kod jaza alatugin programmist emes, al

ozlerinin  doretiwshilik ~ sheshimleri menen  «Sanl
Ozbekstannga ules qosa alatugin  qanige sipatinda
qaliplesedi.

4. Avtomatlastirilgan bahalaw ham variant testlerin
jaratiw.

Jasalma intellekt magliwmatlar strukturalari, algoritmler
yamasa programmalastiriw tillerindegi test hdm variantlardi
avtomatlastirilgan tarde bahalawda gana emes, al bul
processti jane de aniq ham analitikaliq pikirlewde kushli
qural bolip esaplanadi. Ol oqitiwshin1 waqit talap etetugin
takirariy waziypalardan azat etedi ham bahalaw procesinde
ashig-aydinliq ham obyektivlikti tamiyinleydi [6]. Asirese,
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kép sanli oqiwshilart bolgan klaslarda har bir oqiwshinin
erisken natiyjesin waqtinda ham aniq bahalaw ahmiyetli.

Informatika mugallimi sipatinda JI qurallarinan pannin
tarli boélimleri (maglhiwmatlar strukturasi, kompyuter
tarmaqlari, kiberhawipsizliq) boymsha test sorawlari,
variyantlar ham 4ameliy tapsirmalardi jaratiw ushin
paydalaniw mumkin. JI temaga saykes ham har qiyh
darejedegi quramaliliqga iye bolgan koép sanli variantlardi
ansatliq penen generaciyalawr mumkin [2]. Bul
oqitiwshimih waqtin jidé az jumsap, bahalaw procesinin de
obyektivligin ham ashig-aydinliq ashkaraliqt: tamiyinleydi.

Ameliy gollamw imkaniyatlari:

Adaptiv testler jaratiw: JI jardeminde oqiwshinin alding1
juwaplarma tiykarlangan halda, ogan saykes keletugin
keyingi sorawlardi usmatugin adaptiv testler islep shigiw
mumkin. Bul oqiwshinin bilim dérejesin anigiraq olshew
imkaniyatin beredi.

Ameliy tapsirmalardi  avtomat bahalaw: Oqiwshi
tarepinen jazilgan programmalardi tek gana islewi,
islemewin emes, al onin sapasi, tisiniklerdin bar ekenligi,
algoritmnin optimallig1 siyaqli korsetkishler boyinsha da
avtomat bahalaw sistemalarin islep shigiwda Jlden
paydalaniw mamkin.

Qateler talqilaw1 ham usis: JI tek baha qoyiw menen
emes, al oqiwshilar tarepinen ken tarqalgan qatelerd:
aniqlap, olardi saplastitw boyinsha oqitiwshiga uliwma
usinis tayarlawi mumkin. Bul bolsa keyingi sabaqlardi jane
de natiyjeli sholkemlestiriwge jardem beredi.

Mashgqalalar ham diqqat beriw kerek bolgan
tarepleri. JI ti oqitiw procesine engiziw bir qatar
mashqalalardi da keltirip shigaradi:

Haqiyqiy ozlestiriw ham doretiwshilik: Oqiwshilar JI
qurallarin tek tapsirmalar ushin juwap aliw deregi sipatinda
koriwi mumkin. Bunin aldin aliw ushin tiykarg: itibardi
joybar-ameliy  jumislarga, yagniy oqiwshinin  jeke
doretiwshilik oylawin talap etetugin tapsirmalarga qaratiw
kerek. Misali, JI jardeminde jaratilgan kodti tusindiriwdi
soraw, onin islew usilin tisindiriwdi soraw yamasa bar

sheshimdi jane de jetilistiriwdi qamtiytugin waziypalar
beriw dhmiyetli.

Magliwmatlardin isenimliligi: JI qurallar1 geyde aniq
emes yamasa naduris magliwmatlardi generaciyalawi
mumkin. Oqitiwshi1 sipatinda biz JI tarepinen usinilgan
magliwmatlardi, asirese milliy kontekstte, tekseriw ham
salistirw madeniyatin galiplestiriwimiz zarar. Oqiwshilarga
har qanday JI tarepinen generaciyalangan magliwmatti sin
kézqaras penen bahalaw ham isenimli derekler menen
salistirtw kerekligin tusindiriwimiz kerek.

Insan baylanisin saqlap qaliw: Texnologiya gqansha
jetilisken bolsa da, oqiwshiga motivaciya beriw,
doretiwshilik  pikirlewdi rawajlanditw  ham  milliy
qadiriyatlardi biliwde oqitiwshiga baylanist boladi. JI
oqittwshinin  ornin  baspaydi, al onin natiyjeliligin
arttiratugin kushli qural bolip esaplanadi.

Juwmag. Jasalma intellekt informatika oqitiwdin jana,
kuashli quralina aylandi. Ol oqiw procesin indvudullastiriw,
natiyjelilik ham ameliylikti arttirrw imkaniyatin beredi.

Waziypamiz bul texnologiyanm1 aqil-parasat penen
ozlestirip, om1 oqiwshilarimizdin pikirlewi, mashqala
sheshiw  gabiletin  arttinrw  ham  doretiwshiligin

rawajlandiriw jolinda natiyjeli qollaniwdan ibarat.

Jasalma intellekt Ozbekstan bilimlendiriw sistemasi,
asirese informatika oqitiw ushin jana, kashli imkaniyat
bolip tabiladi. Ol «Sanli Ozbekstan» bagdarlamasmn amelge
asiriwga xizmet etetugin qanigeler tayarlawda ahmiyetli
orin ieleydi. Waziypamiz bul texnologiyani aqil-parasat
penen  Ozlestirip, oni  oqiwshilarimizdin  pikirlewin
jetilistiriw, mashqala sheshiw qabiletin arttirnrw ham milliy
sanli ekonomika ushin zarr bolgan ameliy konlikpelerin
rawajlandiriw  jolinda natiyjeli qollamwdan ibarat.
Keleshektegi bilimlendiriw — bul informatika pani mugal-
liminin tajiriybesi, pedagogikaliq sheberligi ham jasalma
intellekttin 6z ara birge islesiwi tiykarinda quriladi. Bul
birge islesiw tek gana joqar1 sapali kadrlar tayarlaw emes,
al sonih menen birge Ozbekstannifi rawajlaniwina 6z tlesin
gosa alatugin jana awladti tarbiyalawga da jardem beredi.
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REZYUME. Ushbu magolada informatika o‘qitishda sun’iy intellektning (SI) joriy etilishi va uning o‘gituvchilar

uchun vyangi, amaliy vosita sifatidagi ahamiyati

gisgacha tahlil

gilinadi. Sl platformalari shaxsiylashtirish,

avtomatlashtirilgan kod tahlili, moslashuvchan test va baholash orgali o‘rganishni yaxshilaydi va talabalarning amaliy
ko‘nikmalarini rivojlantiradi. Maqolada “O‘zbekiston 2030” strategiyasi doirasida milliy va mahalliy sharoitga mos
loyihalar — milliy kontent, aqlli qishloq xo‘jaligi interfeyslari va davlat xizmatlari taklif etiladi. Shuningdek, u Sini joriy
etishda axborot ishonchliligi, xolislik va o‘gituvchilarning rolini saqlab qolish zarurligini ta’kidlaydi. Umuman olganda,
sun’iy intellekt o‘gituvchilarning o‘rnini bosmaydigan, aksincha, ularning o‘gituvchilik gobiliyatini oshiradigan va
zamonaviy kadrlar tayyorlashni osonlashtiradigan samarali vositadir.
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PE3IOME. B nanHOl cTaThe KpaTKO aHAIM3HPYETCs BHEApPEeHHE HCKyccTBeHHoro wHTteuiekta (M) B mporecc
TpenogaBaHus HHPOPMATHKH U €r0 3HAYCHHE KaK HOBOTO, MPAKTUIECKOTO MHCTpyMeHTa i yuutenen. [lmatdhopmer MU
IIOBBIIAIOT 3(1)(1)6KTI/IBHOCTL 06yquI/m IIOCPEACTBOM MHAUBUAYAIU3AlIUN, aBTOMAaTHICCKOI'0 aHajIn3a KOJAOB, aTallITUBHBIX
TECTOB W OICHKH, a Takke (OpPMUPYIOT TpakTHYeCKHEe HABBIKM YUYaIIUXCA. B cTatbe MpemiararoTcs IpPOCKTHI,
COOTBETCTBYIOIINEC HAIMOHATHHOMY W MECTHOMY KOHTEKCTY B paMKax crpareruu «Y3o6exucran — 2030y — HamoOHAaIbHBIHA
KOHTEHT, HHTEP(EHCHl YMHOTO CEIIbCKOTO XO3SICTBAa U TOCYNIapCTBEHHBIX YCIIyT. Tarke Moa4epKuBacTcs HeOOXOIMMOCTh
COXpaHEHHs JI0CTOBEPHOCTH MH(pOpPMAIH, 0OBEKTUBHOCTU U pOJNM yuuTess npu BHenpenunn MU. B umenom, MU — arto
B(b(l)eKTI/IBHHﬁ HWHCTPYMCHT, KOTOpLIfI HC 3aMCHACT Y4YMUTCIId, a YCWJIHBACT €ro MneaarorndeckKuc CIOCOOHOCTH U
CHOCO6CTBy€T NOATOTOBKE COBPEMEHHBIX KaJIPpOB.

SUMMARY. This article briefly analyzes the implementation of artificial intelligence (Al) in the process of teaching
computer science and its significance as a new, practical tool for teachers. Al platforms enhance learning effectiveness
through individualization, automatic code analysis, adaptive tests, and assessment, while developing students' practical
skills. The article proposes projects within the framework of the «Uzbekistan — 2030» strategy that align with national and
local contexts - national content, smart agriculture, and public service interfaces. It also emphasizes the need to maintain
data reliability, authenticity, and the teacher's role in Al implementation. Overall, Al is an effective tool that serves not to
replace teachers, but to enhance their pedagogical abilities and contribute to the training of modern personnel.

T-METO/J OBYUYEHUS HA YPOKAX ECTECTBO3HAHUA
C.K.ITanyanusizoBa — cmasicép npenooasamen
Hyxycckuii 2ocyoapcmeennbiii nedazo2uteckuti UHCmumym umenu Adxcunusnza

Tasinu cy3nap: T-ycynu, Tabumii dannap, Gpaon YKUTHUII yCyJuIapH, TaHKUH (UKpaml, TaAKUKOTYHIMK (aoiusTH,
OuWMMIIapHU MHTETpalysiiani, Metadal HaTHKallapy.

KaioueBbie cioBa: T-meron, ecTecTBO3HaHME, aKTUBHbIE MeTolbl oOydeHus, STEM-oOpa3oBaHue, KpUTHYECKOE
MBIIIUICHUE, WHTCPAKTUBHBIC TEXHOJIOTHUH,HCCICIOBATENBCKAS EATeIbHOCTh, HMHTETpAIMs 3HAHWN, METa MpeJMETHBIC
pe3yIbTaTHL, IH(POBAs MENATOTHKA.

Key words: T-method, natural science, active teaching methods, critical thinking, research activity, knowledge
integration, cross-curricular results.

Beenenne. CoBpeMeHHas IIKOJIAa OPHEHTHPOBAaHA Ha OcHoBHbIe npuHuMnbI T-meTona:
(dbopMUpOBaHUE Yy YyYallUXCsl HE TOJIBKO 3HAaHMH, HO W 1. JIByCTOpPOHHOCTh MO3HaHMA — TeEOpeTHYecKas MU
YMEHHH CaMOCTOSITENBHO JOOBIBaTh, aHAJIM3MPOBaTh M  IPAKTUYECKas CTOPOHBI M3y4aeMOro MaTepHalia B3aHMO-
ucnonp3oBath WHpopmanuio. CoBpeMeHHOEe 00pa3oBaHUE  CBSI3aHBI.

TpeOyeT TOHCKa HMHHOBAIMOHHBIX IOAXO0JIOB, oOecredn- 2. AKTHBHOE y4acTue — YYEHHUK He MOJy4aeT TOTOBbIE
BAIOIIHMX PA3BUTHE Y YUAIIMXCS KPUTHUECKOTO, CACTEMHOTO  3HAHWsA, 2 HOPMYIHPYET HX CaM.
U TBOpYECKOro MbiuieHus. OJHUM U3 TPUOPUTETOB 3. WuTerpanust 3HaHUH — METOJI CIIOCOOCTBYET 00Bb-

COBPEMCHHOI'O O6p330BaHI/I$I CTaHOBHUTCA pa3BUTHC CAVNHCHUIO CBG,I[GHI/Iﬁ M3 pas3InYHbIX oflacTeil ecrecTBoO-
KPUTHUYCCKOI'O MBIIUJICHUS, UCCIICAOBATCIILCKUX yMCHI/If/‘I n 3HaHUA.

HaBBIKOB caMOO0OyueHHs. B 3Toil cBsi3u ocoboe 3HaUeHHE 4. Pedurexcuss — oOco3HaHWE TOTO, KaK 3HAHUS MOTYT
NIPUOOPETAIOT aKTUBHBIE METOABI OOYUCHHMS, HAIPABIECH-  IPHMEHSTHCS B PEAJIbHBIX )KU3HEHHBIX CHTYAIUAX.

HBIC Ha Pa3BUTHE MBICIUTEIBHON aKTHBHOCTH M CaMOCTOSI- T-meron OGasupyercs Ha HIEIX KOHCTPYKTHBH3MA
TenpHOCTH [1]. (K.IImaxe, dx. bBpyHep), coriacHO KOTOpPHIM 3HAaHHE

OmHUM W3 TakuX MHCTPYMEHTOB sBiseTcs T-meton  ¢opMmupyeTcss B MpoIecce aKTHBHOTO B3aMMOJEHCTBHSA C
00y4eHUs, Mpeanoyiaraloliuii OpraHu3aluio  y4eOHOTO  OKpY)KAIOIIeH CpeIoi.

Marepuaga B BUIE JBYCTOPOHHEM  aHaJIUTHUYECKOH C TOuYKHM 3peHHs KOTHUTHBHOM IICHXOJIOTHH, MOCTpOe-
TaONMUIBI, TIE€ OTPaXKAaeTCs B3aWMOCBA3b TEOPETHUECKHMX  HHE T-Tabamil crocoOCTBYET pa3BUTHIO O8YXKAHANbHO2O
3HAaHUH U IPAKTUUECKOTO OTBITA yJaIuXCs. KoOupoganus nHdopmanuu (BepOaIbHO-BU3YalIbHOTO), YTO

Meron momydms cBOE Ha3BaHME Oylarojapsi CXeMaTh-  IIOBBIIIAET 3aTIOMHHAEMOCTh U OCO3HAHHOCTH YCBOEHUS [5].
YecKOMy M300paxkeHuro Tabiunsl B popme Oyksol «T», Tae Kpome toro, Merox crnocodcTByeT (pOpMHPOBAHHUIO Y
JeBasl KOJOHKA COJEPXKUT TEOPETUUECKUE IOJNOXKEHUs, a  yJyalluxcs MeTaNo3HAHMSI —  YMEHUS  YIPaBIATh
npaBas — TPUMEpPbl, HAONIOAEHWs W TPaKTHYECKHEe  COOCTBEHHBIM MPOLECCOM  MBIIUICHUS:  IUIAHUPOBATb,
npuMeHnenus [2]. aHaJM3UPOBATh, OLICHNUBATD.

Teopernueckne ocHoBbl T-meroma. T-meron OTHO- Jransl peamusanuu T-meroga Ha ypoke ecrecTBO-

CHUTCA K TPYIIEe HHTEPAKTHBHBIX TEXHOJOTHH, coueTatonx  3HaHus: Ilpumenenne T-meronma mermecoobpa3Ho Ha pas-
9MEMEHTHl CHCTEMHOTO W AEATENbHOCTHOTO TOAXOAO0B. B NHYHBIX 3Tamax ypoka:

ocHOBe T-merona nexur unes GpopMupoBaHHUS y 00ydaro- 1. MotuBaroHHBIH JTam:  Yumrenb (GopMmynupyer
muxcst «T-o6pasnoro» mpodunst kommereniuii (T-shaped  mpoOGiaeMHBIA BOTIPOC, BBI3BIBAIOIINI HHTEpEC K TEME.
skills), rme BepTHKaNP cHMBONMM3UpYET IIyOonHy 3HaHMid B Hampumep: «[louemy n1€n ninaBaer Ha Bome?»

OJIHOI1 00J1aCTH, @ TOPU3OHTAIb — IIUPOTY MEKIUCIUILIN- 2. Teopernmueckoe H3y4eHHE MaTepHana: Ydamuecs
HapHBIX CBA3eH M CIIOCOOHOCTH K B3aMMOJICHCTBHIO. 3HAKOMSTCSl C HOBBIMH MOHSATHAMH, 3aKOHAMH, SIBICHHUAMHU.
Ero menarormdeckast uuesi 3aKiioyaeTcst B TOM, YTO  OTHU CBEJCHUs (PUKCHPYIOTCS B JIEBOI KOJIOHKE TAOJIHIIBI.
y4alecs CTAaHOBSITCS aKTHBHBIMH CyOBEKTaMHU 0OyuYeHHS, 3. Ilpakthyeckoe ocMbIcieHHe: B mpaBoll KoJlOHKE
CaMOCTOSATENILHO CTPYKTYPHUPYsI MHQOPMAIMIO M BBICTpau-  ydaludecs NPHBOAAT IPUMEPHl M3 ONbBITA, IPHUPOJBI,

Basi CBSI3U MEXAY TEOPUEH U MPAKTUKOM. TEXHHKH, 3aIUCHIBAIOT HAOJIIOAICHHS 1 BBIBOJIBI.
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4. O6o6menne u pedaexcus: Kmacc obcyxkmaer, Kak
MOJTyYCHHBIE 3HAHUS MOXKHO TIPUMEHHTh B KH3HU WIIH
IpyTHUX y9eOHBIX mpeamMeTax [3].

5. DTarm oIeHWBaHUS U CAMOOIICHKH, HAIIPABJICHHBIA Ha
pa3BuTHE pedIeKCHH M OCO3HAHHE COOCTBEHHOTO
mporpecca.

Hcnonws3oBanue T-merona s(QeKkTUBHO coueTaercst
U (POBBIMU MHCTPYMEHTAMH, MO3BOJISIIOIINME BU3yaJIN3H1-
pOBaTh 3HAHWS U OPTaHM30BAaTh COBMECTHYIO JICSTEIBHOCTD
ydammxcs. B kauecTBe nmpumepoB MoxHO npusectu Padlet,
Google Jamboard, Canva, WHTepakTHBHBIE KapThl H
oHyaiiH-onpocHuku.  LludpoBas  cpema  ycuimuBaeT
ropu3oHTanb «I»-moxmenu, obecnednBas MEXNPEIMETHOE
B3aUMO/JICHCTBUE U PA3BUTHE HABBIKOB KOMAaHIHOW paboThI
[3].

T-meton (ot aurn. T-shaped skills) mpencrasnseT coboit
MOJIeNb O0yUICeHHUS, IPH KOTOPOH YJAIIHIACS OCBAaUBACT:

-TIyOOKHe 3HaHUS B OJHOM 007acTH (BepTHKAIb OYKBBI
«Tr);

-IIMPOKUE 3HAHUS M HABBIKK MEXIUCLUILTUHAPHOTO
XapakTepa — B JAPYrHX 00JacTsAX (TOPHU3OHTAb OYKBBI
«T»).

Takum o6pasom, T-meron mnomoraer (GOpMHUPOBATH
rHOKMEe KOMIICTCHLMH, codYeTas MNpoQecCHOHATIbHYIO
CHELHUATN3ALII0 U MEX MPEIMETHBIC CBSA3H, YTO OCOOCHHO
BaxkHO U1t STEM-HanpaBieHuil.

lIpumenenne T-meronga B STEM-00pa3zoBanum:
Wnrerpamust npeameros. Ilpu ucnonp3oBannu T-merona
YUUTENb OOBEAWHSET 3HAHUSA W3 Pa3sHBIX IUCLUIUIMH —
HampuMmep, (GU3UKH, MaTeMaTUKH U HHPOPMaTHKH — B
paMKax OJHOTO IMpPOEKTa WM MCCIEOBAaTEeNIbCKOW 3aaadu.
IIpumep: co3maHMe MOJAETH «YMHOTO J0Ma» BKIIIOYAET
¢bu3nyeckue 3HaHUs (CEHCOPBI, IHEPTHs), MaTeMaTHUECKHE
pacuéTsl (ONTUMHU3AIM), IPOrpaMMHUpOBaHUeE (YIIpaBIeHHUE
CHUCTEMOM).

IIpoexTHast W WcclIeA0BATENbCKAA JAeSITEJbHOCTD.
IMpoexts, moctpoeHnsle mo T-mozenw, TPeOYIOT OT
y4YaluMxcst HE TOJBKO TJIyOOKOrO TIOHUMAaHHS OJIHOTO
IpeAIMeTa, HO 1 MPUMEHEHUs 3HaHUH U3 IPYrux objacTer
— TEM CaMbIM Pa3BHBACTCS] CHCTEMHOE MBIIIIIICHHE.

PazBurtue “msarkux HaBbIkoB” (soft skills). ['opuszon-
TanbHas 4acTh «1» moapasyMeBaeT yMEHHE COTPYIHHYATH,
aHaJIM3MpoBaTh WH(OpMALMIO ¥ pemarh KOMIUIEKCHbIE
3amadyd. DTO COOTBETCTBYET TPEOOBAHMSAM COBPEMEHHOTO
STEM-o6pa3oBanus, a Takke HHIUBHIyaTu3aius oOyde-
HUSL.

T-MeTon 1O3BOJSIET YYMTHIBATH MHTEPECHI M CIIOCOO-
HOCTH Yydammuxcs. Hampumep, OOMH YYEHHK MOXET
yrryOnsaTecss B pOOOTOTEXHHKY, JIpyroi — B IIporpam-
MHUPOBaHHE, IPH 3TOM 00a paboTaloT Ha/l OOIIMM MEXKAnC-
LUIUTMHAPHBIM POEKTOM.

CoBpeMeHHbIe IM(QPOBBIE TEXHOJOTHH  yCHJIMBAIOT
s dextuBHOCTS, T-Meroma. Mcmonbp3oBaHWE HHTEPAKTUB-
weix  tuiarpopm  (Padlet, Jamboard, Google Sheets),
BHPTYaJbHBIX Ja0OpaTOpuii M CHUMYJISATOPOB II03BOJISET
yUaIMCSI:

® BU3YyaJIH3HPOBATH
[IPaKTUKOM;

e paboTaTh KOJUIEKTHBHO B OHJIalH-(opmare;

® pa3BUBATH HABBIKU HU(POBOI IPaMOTHOCTH;

® [IPEJCTABIISITh PE3YNbTaThl B BUJIE HHTEPAKTHBHBIX
T-rabnum.

CBA3HU MEXKIY TCOPUAMU n
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YunTens BBICTYNAeT HE TOJIBKO HMCTOYHHKOM 3HAHHH,
HO ¥ HAcTaBHUKOM M MOJEPaTOpOM, HAIPaBISIOIIIM
UCCIIEAOBATEIBCKYIO ACSITENBHOCTD yJaluXCsl.

BaxxHplMM ~ yCIIOBUSIMH ~ YCIIEUIHOW  peanu3aluu
T-meTona SABISIIOTCS: OpraHU3alsl KOMaHAHON IMPOEKTHON
paboThl; CO3/laHME CHUTYyallii NPOOJEeMHOro oOy4eHUs;
HCTIONBb30BaHUe II(PPOBHIX HHCTPYMEHTOB H J1ab0paTopui;
MHTETpALMsI C BHEYPOUYHOH JEATEIBHOCTBIO (HAydIHBIC
KPYXKHU, OJIUMITHA]IBI).

Ipeumymecrsa npumenenus T-merona:

- (hopMHpOBaHUE KOMIICTEHTHOTO MBIIILICHHS;

- pa3BUTHE TBOPYECKOTO M KPUTHYECKOTO IMOJIXOAa K
PELICHUIO 3a71ad;

- YCWJICHHE MOTHBALUK K OOYYEHHIO dYepe3 IpaKTH-
4EeCKYIO HallpaBJICHHOCTb;

- IOATOTOBKA K peaNbHON NMpodecCHoHaTFHON AesITeNb-
HOCTH B YCIIOBHUSIX IIN(POBOIT SIKOHOMHUKH.

IIpumep ucnons3oBanus T-mMeTona Ha ypOKE €CTECTBO-
3HaHMs Ha Tema: «KpyroBopoT BoIbI B IpHUpOE»

IIpakTnka (kak

Teopusi (4T0 U3y4aeMm)
NpUMeHsieM, IPUMepPbI)

Habmonenue 3a
BBICBIXaHUEM JIYK, Oeibs

Ucnapenne — nepexon BoJIbI B
ra3000pa3HoOe COCTOSHHE

OO6pa3oBaHue Karesb Ha
OKHE, YTPEHHSA poca

Konpgencanus — nepexon napa
B XKHJIKOCTD

OrnpeneneHue Buia
0CaJIKOB MPH HAOJI0/Ie-
HUH TIOTOJIBI

Ocanku — OXKIb, CHET, Tpaj

Kpyrosopot Bogs — Herpe-
PBIBHBIHA MPOLIECC ABMKEHUS
BOJIBI

CBs13b MEXILy MOPSIMH,
o0akamu, TOXKIIMH U
pexamMu

Takoli mOAX0J CHMOCOOCTBYET JydIIeMy YCBOCHHIO
3HaHUNA ¥ (HOPMUPOBAHUIO IKOJIOTHUYECKOTO U CUCTEMHOTO
MBIILIJIEHUS] YYaIUXCSL.

[lenarornyeckue npeuMyIecTBa MCHOJIb30BaHUS -
METO]1a MOBBIIIAET MOTHUBAIIUIO K U3YYCHHIO €CTECTBEHHO-
HAyYHBIX JUCIHIUIMH, (OpPMUpPYET HABBHIKM aHalu3a u
CpaBHEHUsI, pa3BUBAET KPUTHUUECKOE MBIIUICHUE U YMEHHE
JleNaTh BBIBOJBI., 00€CIEUNBAET CBS3b TEOPHH C >KHU3HBIO.

CogeiicTByeT pa3BUTUI0O KOMMYHUKATHBHBIX YMEHUH,
0ocobeHHO Tipu paboTe B MHapax M TpPyNNax, a TaKke
MOBBIIAET KAdyeCTBO YCBOEHHS MaTepHaia 3a Cuér
OCMBICIIEHHOTO TOBTOPEHHUS.

IIpumenenne T-merona B  pamkax STEM-

o0pa3oBaHusi: T-METOJ JITKO MHTETPUPYETCSI B CUCTEMY
STEM- u STEAM-o0yd4eHus, Tne akIeHT JeiaeTcs Ha
MPAaKTUKO-OPUECHTHPOBAHHBIE u HCCIICIOBATEIbCKIE
3a/1a4u.

[lpu w3ydeHuwu, Hampumep, TeMbl «DHeprus u e
mpeo0pa3oBaHus», ydalluecss MOTYT 3allOJHHUTh TaOJHILY,
CBSA3bIBAsA (I)I/ISI/I‘-ICCKI/IC 3aKOHBI C ITpUMEPAMU U3 TEXHUKU U
Omocdepsl, 4To JenaeT mporece 00ydeHU MK TUCIIATUTH-
HapHBIM U UHTCPCCHBIM.

3akaiouenue. T-metox oOyueHms — 3T0 3¢ ¢exTuB-
HBI MHCTPYMEHT aKTHBH3ALMU [TO3HABATEILHOW JCATENb-
HocTH y4damuxcs. OH crmocoOCTByeT (GOPMHUPOBAHUIO METa
MMPEAMETHBIX KOMHCTCHHHﬁ, Pa3BUTHIO AHAJITUTUYECKOTO
MBIIUICHHS U UCCIIEIOBATEIIECKAX HABBIKOB.

HMcrnonp30BaHHe JaHHOTO METOJa Ha YpOKax eCTeCTBO-
3HAHUSA JeJaeT MPOIECC O0YUCHUS OCMBICICHHBIM, CHCTEM-
HbIM U MPAaKTUKO-OPUCHTHPOBAHHBIM, M COBPEMCHHOI'O
STEM-o6pa3oBanusi.
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PE3IOME. Makomnana TaOuuii ¢aHgapHA YKATHOIAA |-yCyTUHHHT MOXHATH Ba MENAarornk MMKOHHUSATIAPH KYpHO
YUKWIaAd. YOy YCYJTHHHT Ha3apHA-METOJIOTHK acOoClapH, TY3WJIMAacH, aMaira OMHPHII OOCKHWIApH Ba MENaroruk
adzammuKIapy EpUTHITAH. | -yCyNMHMHT aMaiii KYJUIAaHWIUIINATA OHJl MHUCOJUIAp KENTHPIITAH. |-yCYNHHHU KYIUTarn
VKyBUMIIapaa TAAKHKOTYWINK (DAOJUIMTHHU PHBOXKIAHTAPANW, TAHKUAUH (QHUKpPIANIHA IIaKJUIAHTHPAAW, TaKKOCIAII,
TaXJIMJI KWIAII Ba OMJIMMITApHHU aMaira KyJulall KyHHKMaJapuHA PUBOKIIAHTHpHIITA EpaaM Oepanu.

PE3IOME. B crathe paccMaTpuBaIOTCS CYIIHOCTh M II€JaroTHYecKhe BO3MOXKHOCTH T-meroma B oO0ydeHHHU
€CTCCTBCHHBIM HayKaM. OCBCH_IEHI)I TCOPETUKO-METOANYCCKHUE OCHOBBI, CTPYKTYpa, STallbl pe€ajlnu3dalu U MneaarornicCKue
nmpeuMyliecTBa AaHHOro wmeroga. IIpuBeneHbl OpuMepbl IIPAKTUYECKOro npumeHeHus T-merona. lcnonb3oBaHue
T-meToma pa3BHBaeT HMCCIIEIOBATEILCKYI0 aKTHBHOCTh Y4YalUXcs, (GOPMHUPYET KPUTHYSCKOE MBIILICHHE, CIIOCOOCTBYET
(hOpMHUPOBAHUIO HABBIKOB CPABHEHUS, aHAJIN3a M MPAKTHYCCKOTO TIPUMCHCHUS 3HAHUI.

SUMMARY. The article examines the essence and pedagogical potential of the T-method in teaching natural sciences.
It reveals the theoretical and methodological foundations of the method, its structure, stages of implementation, and
pedagogical advantages. Examples of practical application of the T-method in studying natural science topics in secondary
school are presented. It is shown that the use of the T-method promotes the development of students’ research activity,
critical thinking, and the ability to compare, analyze, and apply knowledge in practice.

ETNOPEDAGOGIK QADRIYATLAR ASOSIDA BO‘LAJAK O‘QITUVChILARDA AXLOQIY
KO‘NIKMALARNI TAKOMILLAShTIRISh - IJTIMOIY-PEDAGOGIK ZARURIYAT
A.K.Pazilov — pedagogika fanlari nomzodi, professor
Ajiniyoz nomidagi Nukus davlat pedagogika instituti

Tayanch so‘zlar: ethopedagogika, etnopedagogik gadriyatlar, etnopedagogik kompetentsiya, odob-axloq ko‘nikmalari,
ma’naviy-ma’rifiy, madaniy-etnik gadriyatlar, milliy urf-odat dasturlar.

KiroueBbie CJI0BaA: DJOTHOIICAAroruka, OTHONICAArorudy€CKUC IMIECHHOCTH, OJOTHOIICAArOTUYCCKHEC KOMIICTCHIIMH,
OTUYCCKHUEC HAaBbIKH, IYXOBHO-IIPOCBETUTCIILCKUC, KYJIbTYPHO-OTHUYCCKUEC IEHHOCTH, HAallMOHAJIbHBIC o0bIYau 1 TpaJauluu.

Key words: ethnopedagogy, ethnopedagogical values, ethnopedagogical competencies, ethical skills, spiritual and
educational, cultural and ethnic values, national customs and traditions.

Kirish. Etnopedagogika — pedagogika fanining xalg takomillashtirish, milliy g urur, mehr-ogibat,
milliy an’ana, ijtimoiy tajriba, ma’naviy-ma’rifiy, madaniy-  vatanparvarlik, insonparvarlik kabi shaxsiy sifatlarni
etnik  gadriyatlarini,  psixologik-pedagogik asoslarini  tarbiyalash vazifasini amalga oshiradi.
aniglash va amaliyotga tadbiq etishga garatilgan tarmog'i Xalgimizning etnopedagogik gadriyatlari uning urf-
[7:349]. Etnopedagogik gadriyatlar esa muayyan xalgning  odatlari, tili, madaniyatiga xos xususiyatlariga tayanadi.
tarixi, madaniyati, turmush tarzi, an’analari, urf-odatlari va  Mazkur qadriyatlar ko‘p asrlar davomida shakllangan
milliy ongi asosida vujudga kelgan, avloddan avlodga o‘tib  bo‘lib, ajdodlar tajribasini o‘zida mujassamlashtirgan.
kelayotgan tarbiyaga oid milliy-ma’naviy mezonlar tizimini  Etnopedagogik  gadriyatlar ~ O‘zbekiston jamiyatidagi
ifodalovchi tushuncha hisoblanadi. O‘zbek va qoragalpog shaxslararo munosabatlarni tartibga solib, o‘zida odob-
xalglarining etnopedagogik gadriyatlari uning butun tarixiy — axloq qoidalarini mujassamlashtiradi. Etnopedagogik
taraqqgiyoti davomida vujudga kelib, muntazam rivojlanish  gadriyatlar yosh avlodning ma’naviy dunyoqarashini
jarayoni amalga oshmoqda. Ular xalgning ma’naviy boyitish, axlogiy sifatlarini takomillashtirishga xizmat
tajribasini, axlogiy me’yorlarini, ijtimoiy munosabatlarini  giladi. Etnopedagogik gadriyatlardan yosh avlod ma’naviya-
va tarbiyaviy qarashlarini o‘zida mujassamlashtiradi. tini rivojlantirish magsadida oilaviy munosabatlar hamda
Etnopedagogik gadriyatlar o‘zbek va gqoragalpoq xalgi  uzluksiz ta’lim tizimida izchil tarzda foydalanish taqozo
pedagogikasining asosiy tushunchalari sirasiga kirib, qilinadi. Etnopedagogik gadriyatlar Vatan, til, oila, mehnat,
pedagogik jihatdan yosh avlodni milliy ruhda tarbiyalash, ilm, insonparvarlik haqidagi qarashlar, odob, halollik,
unda milliy g‘urur va o‘zlikni anglash tuyg‘usini  sadoqgat, mehr, hurmat, mas’uliyat tuyg‘usi, xalq san’ati,
shakllantirish, milliy ma’naviy dunyogarashini boyitish, musiga, rags, libos va an’anaviy bezak orgali namoyon
O‘zbekiston  jamiyatidagi  ijtimoiy = munosabatlarga  bo‘ladi. Ma’lumki, oila, mahalla, jamoa va jamiyatdagi
moslashtirishga xizmat giladi. Ta’lim-tarbiya jarayonida munosabatlar tizimi, bayramlar, marosimlar, gadimiy
o‘zbek va qoragalpoq xalglarining milliy an’analaridan  odatlar katta tarbiyaviy ahamiyatga ega.
foydalanish, xalq tajribasi asosida yosh avlodning ma’naviy Asosiy qgism. Etnopedagogik gadriyatlar xalgning
dunyogarashini boyitish, axlogiy sifatlarini  turmush tarzi, mehnat faoliyati, diniy-axlogiy qarashlari
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mahsuli sifatida paydo bo‘lgan. Xalq og‘zaki ijodiy
namunalari  ertaklar, maqollar, matallar, afsonalar,
rivoyatlar  qo‘shiglar, dostonlar orqgali ajdodlardan

avlodlarga o‘tib kelmoqda. Ular xalq hayotining turli
tarixiy  bosqgichlarida  ijtimoiy-siyosiy va madaniy
o‘zgarishlar ta’sirida rivojlanadi. Mustaqillik vyillarida
etnopedagogik gadriyatlar milliy o°zlikni anglash tuyg‘usini
shakllantirish ehtiyoji bilan bog‘lig holda rivojlanib bordi.
Bugungi kunda etnopedagogika o°zining yangi
taraqqgiyot bosqichiga ko‘tarildi. Etnopedagogika sohasidagi
tadgiqotlarda madaniyatshunoslik va gadriyatshunoslik
yondashuvlarga ustuvorlk berilmogda. U o‘zbek va
goragalpoq xalq pedagogikasini mazkur xalglar madaniyati
bilan bog‘lig holda, o‘rganmoqda. Bunda uning turli
jihatlari o‘rganish obyektiga aylanmoqda, bu jihatlar etnik
madaniyatning o‘ziga xos yo‘nalishlari bilan bog‘liq holda

talgin etilmogda. Ushbu tadgigotlar o‘z mazmun
mobhiyatiga ko‘ra xalqona tarbiya imkoniyatlarini ochishga
xizmat giladi.

Etnopedagogika sohasidagi bilimlar majmuyi pedagogik
ta’limotlar hamda  zamonaviy = pedagogikaga oid
yondashuvlar mualliflarining izlanishlarida o‘z ifodasini
topmoqgda. Ushbu tadgiqotlar o‘zbek va qoragalpoq
etnopedagogikasining nazariy asoslarini tashkil etadi.
O‘zbek va qoragalpoqg xalq pedagogikasi, xalq madaniyati,
xalgning pedagogik madaniyati, bugungi kunda yosh
avlodni tarbiyalash va o‘qgitishning o‘zaro alogador
jihatlarini namoyon etadi.

F.Zunnunov, M.Xayrullaev v.b. [3], U.Aleuov [2],
O.Musurmonova [5-6], M.Abdullaev [1], N.Masharipova
[4]lar xalq pedagogikasi vositasida yosh avlodni ma’naviy
axlogiy jihatdan tarbiyalashning turli yo‘nalishlarini tadgiq
etganlar. Ushbu tadgigotlarida o‘zbek va qoragalpoq
etnopedagogikasining kelib chiqishi, rivojlanish
tendensiyalari, bosqichlari, tarixiy istoriografik tomondan
yondashilgan holda tadqig etilgan. Mazkur tadgiqotlar
o‘zining nazariy va amaliy ahamiyatiga ko‘ra
etnopedagogikaning nazariy hamda nazariy-metodologik
asoslarini anglash, etnopedagogika fanini o‘quv fani
sifatida o‘rganish va xalq pedagogikasini ta’lim jarayoniga
joriy etishning amaliy vazifalarini bajarish masalalarini
yanada kengroq talgin etish imkoniyatini yaratadi.

Etnopedagogikaning mazmuni va etnopedagogik
tadgiqotlarni oliy pedagogik ta’lim sharoitida ham tahlil
qilish masalasi kun sayin dolzarblashmoqda.
Etnopedagogika fanini o‘quv fani sifatida o‘rganishning
nazariy va nazariy-metodologik asoslarini yorituvchi
dasturlar, darsliklar, o‘quv-metodik go‘llanmalarni ishlab
chigish zaruriyati kuchaymoqda. Shu bilan birga, ularning
mazmunida  etnopedagogik  tadgigotlardagi  muhim
yo‘nalishlardan biri etnopedagogik kompetentsiyalarni
shakllantirish masalasi to‘lagonli tarzda aks ettirilishi talab
gilinmogqda.

Etnopedagogik  kompetentsiya  pedagogning  xalq
pedagogikasi sohasidagi bilim va ko‘nikmalarga egaligini
ifodalab, ular yordamida madaniy an’analar, folklor
namunalari ertaklar, dostonlar, magollar va xalq donoligini
shaxsni  tarbiyalash va rivojlantirish, qadriyatlarni
shakllantirish ~ hamda  inklyuziv va  etnomadaniy
yo‘naltirilgan ta’lim muhitini yaratish jarayonida samarali
go‘llay olish imkonini beradigan bilimlari, ko‘nikmalari,
malakalari va tajribalari majmuyidir. U pedagogika,
etnologiya, psixologiya va madaniyatshunoslik fanlariga

45

oid bilimlarni oz ichiga olib, o‘gituvchining har bir
o‘quvchiga xos bho‘lgan shaxsiy xususiyatlarini hisobga
olish imkoniyatini tagqdim etadi. Ko‘rinib turibdiki,
etnopedagogik kompetentsiya pedagogning milliy ongi,
etnik madaniyati va pedagogik mahoratini
uyg‘unlashtiruvchi kashiy kompetentsiya hisoblanadi.

Etnopedagogik kompetentsiya orgali o‘gituvchilar o‘z
xalgining milliy madaniyatini o‘zlashtiradi va kelgusi
avlodlarga tagdim etadi. Ta’lim-tarbiya jarayonida milliy
an’analar va qadriyatlarga asoslangan yondashuvlarni
go‘llaydi va ulardan o°‘quvchilarni  milliy ruhda
tarbiyalashda foydalanadi. Etnopedagogik qadriyatlar
bo‘lajak o‘gituvchilarda va o‘quvchilarda fugarolik va
milliy o‘zlikni anglash tuyg‘usini tizimli tarzda
shakllantirishga xizmat qiladi. Shu bilan bir gator
etnopedagogik gadriyatlar, birinchi navbatda odob-axlog
ko‘nikmalarini o‘z ichiga oladi.

Odob-axlog ko‘nikmalari muayyan shaxsning ijtimoiy
va ma’naviy hayotdagi harakatlarini tartibga soluvchi,
uning boshqalar bilan munosabatini sog‘lom va milliy
xarakterga ega bo‘lishini ta’minlaydigan bilim, ko‘nikma,
malaka va odatlar majmuyidir. Odob-axlogq ko‘nikmalari
odob-axlog qoidalariga asoslanadi. Shunga ko‘ra odob-
axlog ko‘nikmalari, insonning axlogiy tarbiyalanganligi,
o‘zini tutish madaniyati, hamda ijtimoiy va ma’naviy
normalarga muvofiqg faoliyatlarini amalga oshirish
ko‘nikmasidir. Odob va axlog qoidalari, urf-odatlar va
madaniy normalar hagidagi ma’lumotlar odob axloq
ko‘nikmalarini tarkibiy gismlarini tashkil etadi. Odob-axlog
ko‘nikmalari  shaxsning uyg‘un, magsadli, odobli
harakatlarni amalga oshirish qgobiliyatini ifodalaydi.
Shaxsning axloqiy fazilatlari va odobli xulglari mehr-
muhabbat, shukronalik, saxovatdo‘stlik, adolatparvarlik,
tolerantlik, alturistlik, mehmondo‘stlik, bardoshlilik,
mulogotga kirishuvchanlik kabi sifatlari orgali namoyon
bo‘ladi. Odob-axloq ko‘nikmalari insonlarning ijtimoiy
munosabatlarni amalga oshirish jarayonida to‘g‘ri, adolatli,
samarali garor gabul gilishga ko‘maklashadi.

Odob-axlog ko‘nikmalari shaxsning o‘z harakatlarini
tartibli amalga oshirish, atrofdagilarga hurmat bilan
munosabatda bo‘lish, sog‘lom odatlarga ega bo‘lish,
atrofdagilar bilan munosabatda axlogiy estetik talablarga
amal qilish, maktab, oila, jamoa orasida yurish-turish
goidalari, xalgimizning urf-odatlari, an’analariga rioya
gilish, gadriyatlar va madaniy merosni hurmat gilish kabi
turlari mavjud. Odob-axlog ko‘nikmalari o‘quvchi va
talabalarda ta’lim-tarbiya jarayonida nazariy bilimlar
hamda xalgning amaliy tajribalarini uyg‘unlashtirish orgali,
ya’ni etnopedagogik gadriyatlar yordamida shakllantiriladi.
O‘quvchi-yoshlarni  tarbiyalashda, ularda odob-axloq
ko‘nikmalarini shakllantirish asosiy o‘rin egallaydi. Buning
natijasida ta’lim muassasasi va oilada shaxslararo hurmat,
hamkorlik va ijtimoiy mas’uliyatni his gilish rivojlanadi.

Odob-axloq ko‘nikmalari ~ jamiyatda  totuvlik,
hamjihatlik va madaniy merosni saglashning asosiy vositasi
hisoblanadi. U ta’lim oluvchilarning jamiyat a’zolari bilan
ijtimoiy integratsiyasini jadallashtiradi va shaxslararo
munosabatlar jarayonida mas’uliyatli garorlar gabul gilish
imkoniyatini kengaytiradi.

Etnopedagogik kompetentsiyalar ko‘p girrali tizimga
ega bo‘lib, xalg pedagogikasi nazariyasi, etnologiya va
madaniyatshunoslik hagidagi bilim, ko‘nikma, malakalar va
tajribalarni oz ichiga oladi. Etnopedagogik kompetentsiya-
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lar nafagat bilim, ko‘nikma yoki malaka, balki pedagogning
kasbiy pozitsiyasi va shaxsiy dunyogarashi bilan bog‘lig.
Shunga ko‘ra pedagoglar milliy qgadriyatlar orqali
talabalarning ma’naviy, axlogiy va ijtimoiy rivojlanishini
ta’minlaydilar. Xalq pedagogikasi, psixologiya, sotsiolo-
giya va madaniyatshunoslik bilimlarini uyg‘unlashtirishni
tagozo giladi. Milliy urf-odatlar va gqadriyatlar orqali
talabalarda axloglilik, mehnatsevarlik, vatanparvarlik,
xalgparvarlik, o‘zlikni anglash, mas’uliyatlilik, fugarolik,
oilaparvarlik, tabiatni avaylab asrash, undan zavglanish,
ona zaminga muhabbat kabi fazilatlar shakllantiriladi. Bu
jarayonda turli madaniyatlar va xalglarning etnopedagogik
gadriyatlarining samarali uyg‘unlashuvi hisobga olinadi.

Bugungi kunda bo‘lajak o‘gituvchilarda etnopedagogik
kompetentsiyani shakllantirish ijtimoiy zaruriyat darajasiga
ko‘tarildi. Chunki etnopedagogik kompetentsiya ommaviy
va marginal madaniyat xurujlari tobora kuchayayotgan
hozirgi globallashuv sharoitda milliy madaniyatni avaylab
asrash va rivojlantirish  nuqgtayi nazardan alohida
ahamiyatga ega. Bu jarayonda milliy va umuminsoniy
gadriyatlarning  uyg‘unlashuvi  ta’minlanadi, talaba-
yoshlarda milliy o‘zlikni anglash, vatanparvarlik va
madaniyatlararo mulogot madaniyati rivojlanadi. Ta’lim
muassasasi va jamiyatda millatlararo totuvlik va
bag‘rikenglik muhiti bargarorlashadi.

Bo‘lajak o‘gituvchilarda etnopedagogik kompeten-
tsiyani shakllantirishning ijtimoiy pedagogik zaruriyatiga
aylangan bugungi kunda ta’lim mazmunida xalq
pedagogikasiga oid  didaktik  vositalarni  qo‘llash
imkoniyatlarini kengaytirish, bu jarayonda pedagogika

turkum fanlari doirasida o‘quv modullarini boyitishga
e’tibor garatish alohida ahamiyatga ega. Bo‘lajak
o‘gituvchilarni ma’naviy, axlogiy va kasbiy jihatdan yetuk
mutaxassis, o‘z faoliyati davomida milliy merosga
tayanadigan shaxs sifatida shakllantirishda etnopedagogik
gadriyatlar alohida o‘rin egallaydi.

Pedagogika tarixi yo‘nalishida tadgiqotlarni amalga
oshirgan mutaxassislar an’anaviy xalq tarbiyasining boy
imkoniyatlarini o‘rganish va undan talabalarda odob-axloq
ko‘nikmalarini shakllantirishda foydalanishning vositalari,
yo‘llari, usullari va metodlarini taklif gilganlar. Ushbu
tadgigotlarga ko‘ra etnopedagogik gadriyatlar vositasida
o‘quvchi va talabalarni tarbiyalash metodologiyasini ishlab
chigish falsafiy, umumilmiy va pedagogik darajalardagi
fundamental nazariy-metodologik gonun-goidalarga
tayanadi. Ushbu qoidalar falsafiy darajada quyidagicha
namoyon bo‘ladi: bilimlarning rang barangligi, falsafiy va
gnoseologik  yondashuvlar  hamda  o‘rganilayotgan
nazariyalarga  turlicha  yondashish  imkoniyatining
mavjudligi kabilar.

Xulosa. Etnopedagogik yo‘nalishdagi tadgiqotlar o‘z
xarakteriga ko‘ra kognitiv jarayonning o‘ziga xos shakli
bo‘lib, muayyan magsadga Yyo‘naltirilgan va tizimli
ravishda amalga oshiriladigan milliy tarbiya va ta’limga oid
an’analar, yondashuvlarni o‘rganishni nazarda tutadi.
Mazkur tadgiqotlar ethopedagogikaning vositalari, usullari,
metodlarini aniglaydi, undan foydalanish mexanizmlarini
ko‘rsatadi. Natijada talabalarda xalgimizning pedagogik
bilimlari hagidagi  tasavvurlar  va  ko‘nikmalar
shakllantiriladi.
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REZYUME. Maqolada ethopedagogika tushunchasiga

ilmiy nugtayi nazardan baho berilib, etnopedagogik

qadriyatlar asosida bo‘lajak o‘gituvchilarda axloqiy ko‘nikmalarni takomillashtirishning ijtimoiy-pedagogik zaruriyatligi

hagida fikr yuritiladi.

PE3IOME. B crarbe naercst olieHKa MOHATHIO 3THONEAATOTUKHU C HAYYHOH TOUKHM 3pEHHs] U pacCMaTpUBAETCS COLU-
aNBHO-TIEAarOTHYecKasi HE0OXOAUMOCTh COBEPIICHCTBOBAHWS HPABCTBCHHBIX HABHIKOB OYIYIIMX YYHTENeH Ha OCHOBE

OTHONICAAIrOrH4YC€CKUX HGHHOCTGﬁ.

SUMMARY. The article provides an assessment of the concept of ethnopedagogy from a scientific point of view and
examines the socio-pedagogical necessity of improving the moral skills of future teachers based on ethnopedagogical

values.

BOShLANG‘ICh SINF O‘QUVChILARNING TANQIDIY FIKRLASh
KO*NIKMALARINI ShAKLLANTIRISh
D.B.Saburov — o ‘gituvchi
Ajiniyoz nomidagi Nukus davlat pedagogika instituti
Tayanch so‘zlar: tanqidiy fikrlash, o‘quvchilar, ertaklar, xalq og‘zaki ijodi, muammolar yechimi, metodlar, baholash,

yaxshilik, yamonlik, ayyorlik.
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Kirish. Prezidentimiz Shavkat Mirziyoyev 2022-yil 29-
dekabr kuni Xalqaro kongress markazida “Ta’lim sifatini

oshirish — Yangi O‘zbekiston taraqqiyotining yakka-yu yagona
to‘gri  yolidir!” mavzusidagi zamonaviy  darsliklar
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ko‘rgazmasida: “XXI asr kishisi uchun eng zarur bo‘lgan “4K”
ko‘nikmasi bo‘yicha ishlab chiqilgan (kritik fikrlash,
kreativlik, kollaboratsiya, kommunikatsiya) ko‘nikmalar,
o‘quvchilarda tanqidiy fikrlash, ijodiy yondashuv, jamoada
ishlash va muloqot ko‘nikmalarini shakllantirish” masalalariga
alohida e’tibor qaratish kerakligi [1] va ..darsliklar quruq
ma’lumotlarni  yodlatish, yoki shunchaki o°qish-yozishni
o‘rgatish bilan cheklanmasligi, ular orqali o‘quvchilar nafagat
fanlarni, balki XXI asrda zarur bo‘lgan hayotiy ko‘nikmalarni
ham o‘rganishi” zarurligini ta’kidlash bilan birga, yangi
darsliklarni tayyorlashda o‘gituvchilar majburiyatlari haqida
“...bugun darsliklar o‘zgaryapti. Shunga yarasha o‘qituvchilar
ham o‘zgarishi kerak” [2], - degan fikrlari boshlang‘ich sinf
o‘quvchilarning tanqidiy fikrlash ko‘nikmalarni
rivojlantirishga garatilgan amaliy-metodik va ilmiy-metodik
ta’'minotini mustahkamlash, ularni o‘qitishda didaktik
imkoniyatlarni aniglash va ularni amaliyotga joriy gilishni
yanada kuchaytiradi. Yugoridagi talablardan kelib chigib,
boshlang‘ich sinf o‘quvchilarini xalq og‘zaki ijodi namunalari
asosida tangidiy fikrlash ko‘nikmalarini rivojlantirish bugungi
kun uchun ahamiyatli hisoblanadi. Bu masalalar mavzuning
dolzarbligini yanada kuchaytiradi.

Tadgigot  metodologiyasi.  “Tanqidiy  fikrlash”
tushunchasi XX asr o‘rtalarida pedagogika faniga kirib
kelgan. Birinchilardan bo‘lib tanqidiy fikrlash atamasi
K.Popper tomonidan ishlatilgan. Unga ko‘ra har bir tirik
organizm muammolarni “hal qiluvchi” vazifasini bajargan.
Atrofdagi ma’lumotlar dunyo tirik organizmning ma’nosini
tasdiglash yoki rad etish sifatida garaladi bu hodisani
oldindan beradi. Bunday vaziyatda tangidiy fikrlash —
hagigatni izlash va xatoni bartaraf etish usuli sifatida
ishlaydi.

Tanqidiy fikrlash masalasi bo‘yicha ish olib borgan
xorijiy va MDH davlatlaridan V.S.Bibler, B.Burshteyn,
A.V Brushlinskiy, M.Vertgeymer, D.V.Vil’keev, Dj.
Gilford, N.G.Dayri, A.Z.Zak, G.l.Ibragimov, A.A.lvin,
Z.1.Kalmikova, F.Klike, I.Ya.Lerner, A.N.Luk,
A.M.Matyushkin, M.IMaxmutov, S.0.Rubinsheyn,
B.M.Teplov, O.K.Tixomirov, L.Frolov, V.S.Shubinskiy
E.D.Bono, J.Daniya, M.Lipman, D.Halpern, D.Klouzlar
tadqiq etgan.

A.E.Petrovlarning so‘zlariga ko‘ra, tanqidiy fikrlash

refleksiv  xususiyatga ega bo‘lib, bunda inson o°z
tafakkurini va uning to‘g riligini o‘rganadi.
A.Veretennikova tanqidiy fikrlashni belgilashda, uni

baholashni shakllantirishga qaratilgan ruhiy holatlar,
xususiyatlar va jarayonlar tizimi sifatida taqdim giladi [3].
Rivojlanuvchi ta’lim konsyepsiyasiga tayangan holda
A.V Korjuyev, V.A.Popkovlar ta’lim berishni faqat
ma’lumot olishga tenglashtirish mumkin emas, degan fikrni
bildiradi.

Tahlil va natijalar. Tangidiy fikrlash bu — o°z-0‘zini
boshgaradigan, o‘zini-o‘zi tarbiyalaydigan, o‘zini-o‘zi
nazorat qiladigan va o‘zini-o‘zi to‘g‘irlaydigan fikrlash
shaklidir. Uning zaruriy sharti ongni takomillashtirishning
ga’tly me’yorlariga rozi bo‘lish va ularni hushyorlik bilan
go‘llashdir. Tanqidiy fikrlash samarali mulogot va
muammolarni hal qilish ko‘nikmalarini  egallashni,
shuningdek, tabiatimizga xos egosentrizmni yengib o‘tishni
talab giladi. Egosentrizm negizida insonning o‘z nugqtayi
nazariga garama-qarshi qarashlar mavjud bo‘lishi
mumkinligini tan olmasligi, tushuna bilmasligi hodisasi
yotadi. Shaxsda o°‘ziga haddan ziyod ishonch ustuvorligi
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tufayli u boshqalarning ruhiy holatlari, baholash tizimini
o‘ziniki bilan aynan bir xil deb tasavvur giladi [4]. Bu
muammolarni hal qilish uchun ta’lim metodikasini
takomillashtirish, o‘qituvchilarning malakasini oshirish va
xalq og‘zaki ijodini o‘quv dasturiga samarali kiritish zarur
bo‘ladi.

Agar ma’lumot tanqidiy fikrlash mezonlarga mos
bo‘lmasa, u o°‘z tarbiyaviy ma’nosini yo‘qotadi. Ular
qo‘yidagi mezonlarda amalga oshiriladi. (1-rasm)

Binnchi mezon — “bir tomondan.... ... lekin ikkinchi
tomondan”, ~bir tomondan garaganda ... iboralarini qo’llash

Tkkinchi mezon — o qituvehi tadqgiqotchi rolida bo‘lib,
o quvchilarm haqigatni bilishga undash

mezonlari

Tangqidiy fikrlash

Uchinchi mezon — turli g ovalar kurashi. bu verda
tarixiy-1lmiy bilimlardan foydalanish

Amerikalik olim J.Dyuining fikricha: «O‘quvchilar
muayyan muommo bilan shug‘ullana boshlasalar gina,
ularda tangidiy fikrlash paydo bo‘ladi. Shu sababli, o‘quv
jarayonining boshlang‘ich nugtasi hisoblangan, biror
vaziyat yoki hodisaga tegishli bo‘lgan eng muhim savol bu
hodisa ganday muommoni vujudga keltirishni anglatadigan
savoldir. Fagatgina muayan muommo bilan kurashib,
o‘quvchi hagiqgattan ham fikrlaydi» [5]. Demak, tangidiy
fikrlash asosida o‘quvchilarda baholash, bilim, ko‘nikma va
malakalar rivojlantiriladi.

Tadgiqot ishimizning asosiy magsadi:

1. Boshlang‘ich sinf o‘quvchilarining tanqidiy fikrlash
ko‘nikmalarini shakllantirishning pedagogik mazmunini
ochib berish;

2. Ofquv jarayonida xalq og‘zaki ijodi misolida
boshlang‘ich sinf o‘quvchilarining tanqidiy fikrlash
darajasini baholash mezonlarini aniglash; va ularning
pedagogik usullari rivojlantirish;

3. Xalq og‘zaki ijodi misolida o‘quvchilarining tanqidiy
tafakkurini samarali shakllantirish bo‘yicha ish tizimini
nazariy jihatdan asoslash va ularni eksperimental ravishda
sinab ko‘rish;

4. Olingan natijalarni hisobga olgan holda tanqidiy

fikrlashni  shakllantirishning magbul modeli variantini
ishlab chigish, asoslash va amaliyotga joriy etish;
5. Pedagogik jarayonda o‘quvchilar  ongining

tanqidiyligi va o‘zini tanqid qilishining roli va o‘rnini
tushunishga garatiladi.

Boshlang‘ich sinf o‘quvchilari uchun «O*qish kitobi»da
52-55 sarlavhalarida [7:55, 58] G‘aniy Johongirovning
«Ko‘k arg‘umoq» ertagini olib misol qilaylik. Ertakda
keltirilgan ma’lumotlar bo‘yicha o‘quvchilarga quyidagi
savollarni berish imkoniyati mavjud.
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Masalan: Hikoyada «ko'k arg‘imog», «Tulpory deb
eshak ta’riflanadimi yoki otmi? Odamlar muallimning
ustidan nima uchun kulishdi? Muallim jon otni ganday qilib
tulpor qilib oldi? kabi savollar beriladi.

Demak, biz o°‘quvchilarning tanqidiy fikrlash
ko‘nikmalarini quyidagi usullarda ko‘rib chiqish mumkin.
(2-rasm)

Savol berish

Muammoni Dalillarga

\_tahlil qilish ‘ i
Tangqidiy fikrlash
usullari

= —y & -

Ochiq ’ Mantigiy

fikrlilik | 2
’ Stereotiplardan — —

qochish

Savol berish — Ma’lumotlarning to‘g‘riligini tekshirish
uchun “Nega?”, “Qanday?” kabi savollar berish.

Dalillarga tayanish — xulosalar subyektiv emas, fak-
tlarga asoslangan bo‘lishi kerak.

Mantigiy tahlil mavjudligi — fikrlar
bog‘liglikni tushunish, xatoliklarni aniglash.

Stereotiplardan gochish — oldindan shakllangan no-
to‘g‘ri tushunchalardan voz kechish.

Ochiq fikrlilik — yangi ma’lumot va qarashlarga tayyor
bo‘lish.

Muammoni tahlil qilish — Uning sabablarini va
oqibatlarini o‘rganish. ljobiy va salbiy tomonlarni
baholash — fikr yoki garorning afzalliklari va kamchilikla-
rini tahlil gilish.

Shuningdek, xalq og‘zaki ijodi boshlang‘ich sinf
o‘quvchilarining tanqidiy fikrlash ko‘nikmalarini
shakllantirishdagi roli juda muhimdir. Biroq bu jarayonda
bir nechta muammolar yuzaga kelishi mumkin:

1. Xalg og‘zaki ijodining o‘quv dasturiga ganday
integratsiya  gilinishi va uning tangidiy fikrlash
ko‘nikmalarini rivojlantirishga ganday ta’sir ko‘rsatishini
aniq belgilash muhimdir. O‘quvchilarga ganday materiallar
tagdim etilishi, ularni ganday tangidiy yondashuv bilan

o‘rtasidagi

ishlashlari kerakligi
bo‘lishi zarur.

2. Oc‘qgituvchilarning xalq og‘zaki ijodini tangidiy
fikrlash ko‘nikmalarini shakllantirishda samarali ishlatish
uchun kerakli bilim va tajribaga ega bo‘lishi kerak. Ba’zi
o‘gituvchilar ushbu materiallardan ganday foydalanishni
bilmasliklari mumkin, bu esa ta’lim sifatiga salbiy ta’sir
ko‘rsatishi mumkin.

3. Har bir bolada tangidiy fikrlash ko‘nikmalarini
rivojlantirish qobiliyati va qizigishi har xil bo‘lishi
mumkin. O‘quvchilarning turli yosh guruhlari va shaxsiy
xususiyatlarini hisobga olishda giyinchiliklar yuzaga kelishi
mumkin.

4. Xalq og‘zaki ijodining zamonaviy pedagogik
maqgsadlarga mos ravishda tayyorlangan materiallari
yetishmasligi mumkin. O‘quvchilarga ganday tarzda va
gaysi darajada fikr yuritishni o‘rgatadigan, ular uchun
gizigarli va tushunarli bo‘lgan materiallarni yaratish zarur.

5. Xalg og‘zaki ijodining madaniy kontekstini to‘g°ri
tushunmaslik va bu bilan bog‘lig axlogiy gadriyatlarni
hisobga olmaslik, tangidiy fikrlash  ko‘nikmalarini
shakllantirishda muammolarni keltirib chigarishi mumkin.

Xulosa va takliflar. Xulosa gilib aytganda, xalq
og‘zaki ijodini ta’lim jarayonida go‘llash o‘quvchilarning
tangidiy fikrlash ko‘nikmalarini kuchaytirish, madaniy
merosni  saglash va ularni axlogiy qadriyatlarga
tayyorlashda samarali usul bo‘lib xizmat giladi. Tadgiqot
ishimiz jarayonida o‘quvchilarda tanqidiy fikrlash
ko‘nikmalarini rivojlantirishda o‘quv vazifalari tizimini
qurishda quyidagi xulosa va takliflarga keldik:

a) fikrlash madaniyati va tangidiy fikrlash madaniyatini
ongli ravishda rivojlantirishga gqaratilgan metodikalarni
ko‘paytirish;

b) o‘quvchilarga dars jarayonida garama-garshiliklar,
xatolar va kamchiliklarni bilish va ochib berishga yordam
berish;

¢) konstruktiv tanqgidni to‘g‘ri gabul gilishga va unga
ishbilarmonlik bilan javob berishga o‘rgatish;

d) faol hayotiy pozitsiyani rivojlantirish zarur.

e) o‘quv materialining mazmuniga, dars jihozlariga,
o‘qitishning individual xususiyatlariga, o‘quvchilarning
bilim darajasi va o‘qituvchining tayyorgarlik darajasiga
qarab go‘llanish kerak.

f) o‘quvchilarning tanqidiy fikrlash
rivojlantirishni ta’minlash zarurdir.

hagida aniq ko‘rsatmalar mavjud

fazilatlarini
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shakllantirish mavzusi o‘quvchilarning fikrlash qobiliyatlarini rivojlantirishda xalq og‘zaki ijodining ahamiyatini o‘rganadi.
PE3IOME. Tema ¢opMupoBaHHs HaBBHIKOB KPUTHYECKOTO MBIIUICHNS MIIAJIINX HIKOJIEHUKOB CPEJCTBAMH YCTHOTO
HapOJHOTO TBOpYECTBAa HCCIIENyeT 3HAYEHHE YCTHOTO HAapOJHOTO TBOPUYECTBA B Pa3BUTHH MBICIUTEIBHBIX CIIOCOOHOCTEH

yJdammxcs.

SUMMARY. The topic of the formation of critical thinking skills of younger schoolchildren by means of oral folk art
explores the importance of oral folk art in the development of students' thinking abilities.
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TALABALARNING KREATIV KOMPETENTLIGINI RIVOJLANTIRIShDA
DASTURIY TA’MINOTNING TARKIBIY QISMLARI
S.T.Seytmuratov — pedagogika fanlari bo ‘yicha falsafa doktori
Ajiniyoz nomidagi Nukus davlat pedagogika instituti
Tayanch so‘zlar: dasturiy ta’minot, kreativ fikrlash, elektron darslik, samaradorlik, ilmiy yondashuv, motivatsiya,

axborot texnologiyalari, interaktiv vositalar.

KiaroueBble cioBa: mporpaMMHOC 06ecnequI/Ie, KpPCaTUBHOC MBIIIJICHUC, 3J'IeKTp0HHLII>i yqe6HI/IK, 3(1)(1)CKTI/IBHOCTL,
Hay‘{HHﬁ noaxon, MOTHBaIMs, I/IH(I)OpMaHI/IOHHbIe TEXHOJIOTUH, UHTCPAKTUBHBIC HHCTPYMCHTDI.
Key words: software, creative thinking, electronic textbook, efficiency, scientific approach, motivation, information

technology, interactive tools.

Kirish.Talabalarning kreativ kompetentligini rivojlan-
tirishda dasturiy ta’minotini takomillashtirish orgali yangi
fanlarni o‘rganish va ijodiy tarzda tajriba orttirishga sharoit
yaratadi. Bu jarayon talabalarning abstrakt fikrlash, algo-
ritmik yondashuv, mantigiy tahlil, moslashuvchanlik,
o‘ziga xoslik, shuningdek agliy faoliyatining kengligi va
chuqurligini  rivojlantirish ~ imkonini  beradi.  Ushbu
fazilatlarning umumiyligi mantigiy fikrlash uslubini yuzaga
keltiradi va talabalarni ijodkorlikka intilib, kreativ salo-
hiyatni oshirishga, kasbiy faoliyatning ilmiy tamoyillarini,
atrof-muhit hamda o‘zini ongli ravishda o‘zlashtirish usul-
larini o‘rganishga yordam beradi.

Bundan tashgari talabalarning kreativligini oshirish
uchun dasturiy ta’minotni takomillashtirish magsadlarini,
oliy ta’limda fanlarni o‘qitish natijalaridan biri sifatida
belgilash, me’yoriy hujjatlar va ushbu kompetentlik
tuzilishi asosida amalga oshirilishi lozim.

Bu borada O‘zbekiston standartlashtirish, metrologiya
va sertifikatlashtirish (“O‘zstandart”) agentligining 2017-yil
10-noyabrdagi Ne(05-896-sonli qarori “Elektron ta’lim”
milliy tizimiga kiritiladigan elektron metodik komplekslar
va boshga ta’lim resurslariga yagona talablar’ga [1]
standarti ishlab chigilgan. Ushbu standart yangi elektron
axborot-ta’lim resurslari mazmunini takomillashtirish,
zamonaviy axborot kommunikatsion texnologiyalarini
qo‘llash orqali ta’lim jarayonining sifat va samaradorligini
oshirish, elektron axborot-ta’lim muhitini yaratish, elektron
o‘quv adabiyotlarni bosqichma-bosqich ta’lim amaliyotiga
keng joriy etish, xalqaro tajribada keng qo‘llanayotgan
masofadan o‘qitish usullarining samaradorligini oshirish
hamda xalgaro standartlarga javob beradigan ta’lim
tizimida yagona elektron axborot-ta’lim muhitini yaratishga
garatilgan.

Elektron darslik va elektron o‘quv qo‘llanmalar
o‘rgatuvchi (gipermatn va gipermurojaatga asoslangan,
statistik va dinamik rasmlardan iborat), mashq gildiruvchi
(xatolarni  ko‘rsatib beruvchi to‘g‘ri  xulosaga olib
keluvchi), nazorat giluvchi (test orgali nazorat giluvchi
tizim asosida shakllanadi) tarkibiy gismlardan iborat [1].

Shuningdek, elektron qo‘llanma  shakllari va
xususiyatlariga quyidagilar kiradi: o‘quv materialini multi-
media, ya’ni ma’lumot berishning vizual, gipermatn, ovoz
shakllaridan foydalangan holda taqdim etilishi; turli o‘quv
adabiyotlari-darslik, lug‘at, masalalar to‘plami va amaliy-
laboratoriya mashg‘ulotlari uchun tegishli barcha o‘quv
go‘llanmalarining bir joyda jamlangan holda ko‘rinishi;
o‘rganuvchi va o‘rgatuvchi o‘rtasida o‘zaro bevosita aloga
o‘rnatilishi; o‘quvchining o‘quv jarayonini boshqarish va
nazorat qilish bo‘yicha vazifalaring ma’lum qismini
kompyuterli o‘quv vositalari zimmasiga yuklatilishi;
o‘quvchi  tomonidan  qabul  gilinadigan-maslahat,
tushuntirish, ma’lumotni izlash bo‘yicha savol-javob va
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bilimni o‘zlashtirish darajasini nazorat qilishning tezkor
uslubiga o‘tish imkoniyati; kompyuter vizualizatsiyasi
orqali o‘rganilayotgan obyektning kompyuterdagi imita-
tsiya modellaridan foydalanishi; o‘quv materialiga nisbatan
yengil o‘zgartirishlar Kiritilishi va takomillashtirish imkoni-
yatlarining yaratilishi; o‘quv materialini yaratish arzonligi;
o‘quv faoliyatining oshirilishi; ta’limda masofadan o‘qitish
uslubini tashkil qilish imkoniyati; an’anaviy o‘quv adabi-
yotlari bilan birgalikda kompleks foydalanish kabi
xususiyatlari ta’kidlab ko‘rsatilgan.

Muhokama. Elektron o‘quv adabiyotlariga
qo‘yiladigan tarkibiy usullari va format axborotning faylda
tagdim etilish talablarini hisobga olgan holda biz
talabalarning  kreativ  kompetentligini  rivojlantirishga
qaratilgan mukammal dasturiy ta’minot ta’lim yo‘nalishi
yoki mutaxassislikning Davlat ta’lim standart; Davlat ta’lim
standartiga mos ravishda yaratilgan namunaviy dastur;
fanning maqsadi va vazifalarini, ma’ruza, seminar, amaliy
va laboratoriya mashg‘ulotlarining mazmunini, nazorat
hamda  kurs ishlarining  mavzularini,  masalalar,
topshiriglarini, yakuniy nazorat savollarini va fanning
o‘quv-metodik ta’minoti, mustagqil ishni tashkil etishga doir
yo‘rignomani o‘zida mujassamlashtirgan ishchi dastur;
o‘quv-uslubiy xarita va kalendar tematik rejalar; darsliklar,
o‘quv qo‘llanmalari va boshqa o‘quv materiallarining
elektron versiyalari; mashg‘ulotlarda pedagogik va axborot
texnologiyalarini qo‘llash bo‘yicha metodik ko‘rsatmalar;
nazariy bilimlarni qo‘llash bo‘yicha ko‘nikma va
malakalarini shakllantiruvchi amaliy hamda laboratoriya
mashg‘ulotlarining metodik ta’minoti; fan bo‘yicha joriy,
oralig va yakuniy nazoratlar bo‘yicha ballar tagsimoti,
topshiriglar turi, baholash mezonlari kabi tarkibiy
qismlardan iborat bo‘lishi kerak deb hisoblaymiz.

Hozirgi ta’lim texnologiyalari tezkor taraqqiy etib,
talabalarning kreativ fikrlash gobiliyatlari rivojlanishda
muhim rol o‘ynaydi. Xususan, ta’lim tizimida o‘quvchilar
va talabalar orasida ijodkorlikni oshirish dasturiy ta’minot
vositalari yordamida muvaffagiyatli bajarilmogda. Ushbu
dasturlar insonning ijodiy gobiliyatlarini oshirish uchun
ilg‘or texnologiyalar, sun’iy intellekt, vizualizatsiya va
interaktiv o‘quv jarayonlarini birlashtiradi.

Olimlarimizning fikricha, kreativlikni rivojlantiruvchi
dasturiy ta’minot zamonaviy ta’lim tizimida muhim
ahamiyatga ega. Bunday dasturiy ta’minot kreativ fikrlashni
shakllantiradi, bo‘lajak o‘qituvchilarining mustaqil va
fanlararo ko‘nikmalarini rivojlantirish, shuningdek, ta’lim
sifatini oshirishga o‘z hissasini qo‘shadi. O‘zbekistonda bu
boradagi ilmiy-tadqiqot ishlari, o‘qitish jarayonini yangi
bosgichga olib chigishga garatilgan.

Talabalarning kreativ. kompetentligini rivojlantirish
uchun dasturiy ta’minotini bosqichma-bosgich yaratishning
umumiy ko‘rinishini shakllantirishda modellashtirish
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metodikasidan foydalanadi, ya’ni obyektlar va hodisalarni
ularning ramziy tasvirlari, o‘xshashliklari orqali o‘rganish
amalga oshiriladi [3].

dasturiy ta’minotni }‘

Lo

7~
tajriba asosida o‘rganish H l{

Kreativlikni rivojlantiruvehi

O'gitish tizimiga go ‘shgan
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Samaradorligini ta'minlovehi
ilmiy yondashuy
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interaktivlikni
kuchavtirish
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interaktivlikni
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modeli kuchavtirish

Y S
dasturlar
1-rasm. Kreativlikni rivojlantiruvchi dasturiy
ta’minotni yaratishga qaratilgan yondashuvlar
va ta’lim mazmuniga ta’siri

Samaradorligini ta’minlovchi ilmiy yondashuv:

dasturiy ta’minot bo‘lajak o‘qituvchilarining ‘“yaqin
rivojlanish zonasi”ni kengaytiradi, bu ularga murakkab
topshiriglarni hamkorlikda yoki dastur yordamida mustaqil
hal gilish imkoniyatini beradi. Vizual va interaktiv vositalar
bilimni yaxshirog anglash va xotirada uzog muddat
saglanishiga yordam beradi;

kreativ dasturlar talabalarning o‘quv jarayonida faol
ishtirok etishiga ko‘maklashadi, ularni mustaqil tarzda
yangi g‘oyalarni ilgari surish va sinab ko‘rishga undaydi.
Bunday yondashuv o‘z navbatida, talabalarda mustaqil
jjodiy fikrlash ko‘nikmalarining shakllanishiga ijobiy ta’sir
ko‘rsatadi hamda bilim egallash jarayonini samaraliroq
giladi;

tajriba asosida o‘rganish modeli dasturlarni ta’lim
jarayonida qo‘llash real hayotdagi muammolarni yechish
uchun amaliy bilimlar berishni ta’minlaydi. Talabalar
tajribalarni  simulyatsiya yordamida bajarar ckan, oz
bilganlarini nazariy tushunchalar bilan bog‘laydi;

motivatsiya va qizigishni oshirish kreativ dasturlar
talabalarni qiziqarli va izchil ishlashga undovchi “oqim
holati” ga olib keladi. Talabalar o‘z yutuqlarini dastur
orqali tezda boshlashi va mukofotlanishi natijasida jarayon
davomida motivatsiya va qonigish hissini saglab goladi.

O ‘qitish tizimiga qo ‘shgan hissasi:

interaktivlikni kuchaytirish kreativ dasturiy ta’minot
turli intellektual ko‘nikmalarga ega o‘quvchilarga
moslashtirilishi mumkin. Masalan, vizual ta’lim uchun
animatsiyalar, musiqiy o‘rganish uchun tovushlarni qo‘llash
o‘quv jarayonini diversifikatsiya qiladi;

dasturiy ta’minotlar talabalarning mukammal darajadagi
agliy malakalarini, shuningdek, tahlil gilish, baholash va
kreativ fikrlarni shakllantirishni rag‘batlantiradi. Amaliy
mashg‘ulotlar yordamida nazariy bilimlarni real hayotiy
vaziyatlarda qo‘llashga imkon beradi:

zamonaviy texnologiyalarning integratsiyasi,
shuningdek, simulyatsiya va virtual —muhitlardan
foydalanish yordamida, talabalarga qiyin masalalarni
amaliy o‘rganish imkoniyatiga ega bo‘ladi. Bu dasturlar
laboratoriya tajribalari uchun o‘ziga xos muqobil bo‘lib,
gimmat uskunalarsiz ham sifatli o‘qitishni ta’minlaydi;

moslashuvchan ta’lim tizimi kreativ dasturlar talabalar
ehtiyojlariga mos keladigan shaxsiylashtirilgan ta’limni
yo‘lga qo‘yadi. Bu o‘quv tizimining o‘zgaruvchanlikka
javob bera olish gobiliyatini oshiradi.

texnologiya

moslashuvchan
ta'lim
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llmiy yondashuvlardan kelib chigadigan afzalliklar:

simulyatsiya va interaktiv vositalar orgali amaliy va
nazariy bilimlarni uyg‘unlashtirish talabalar nazariy
bilimlarni yaxshiroq o‘zlashtirib, amaliyotga tatbiq etishiga
yordam beradi;

dasturiy-ta’minot yordamida talabalarining individual
yondashuvlari rivojlanadi hamda ular yangi g‘oyalarni
amaliyotda tatbiq etish imkoniyatiga ega bo‘ladi. Bu ijodiy
va kreativ fikrlashga ko‘p vaqtlarini ajratishni ta’minlaydi;

hozirgi ta’lim standartlariga moslashish hamda axborot-
kommunikatsiya texnologiyalari va interfaol vositalarni
o‘quv jarayoniga joriy etish xalqaro ta’lim qoidalariga
muvofiq rivojlanishga yordam beradi”[2].

Kreativlikni rivojlantiruvchi dasturiy ta’minot ta’lim
tizimida o‘qituvchilar va talabalar uchun samaradorlikni
oshiradi. Bu aynigsa, o‘quv jarayonini shaxsiylashtirish,
ko‘nikmalarni rivojlantirish va motivatsiyani oshirishda
muhim ahamiyatga ega. Zamonaviy texnologiyalar
yordamida  kreativ  kompetentlikni  oshirish  ta’lim
jarayonining sifatini yangi bosgichga olib chigadi.

Kreativ kompetentlikni rivojlantirish bugungi ta’lim
tizimining asosiy magqsadlaridan biri bo‘lib, o‘quv
jarayonini zamonaviy talablar asosida tashkil etishda hal
giluvchi omil hisoblanadi. Ushbu jarayon nafagat
talabalarning ijodiy salohiyatini oshiradi, balki ta’lim
sifatini yanada yuqori darajaga olib chigadi va ta’lim
tizimini innovatsion rivojlanish sari yo ‘naltiradi.

Kreativ kompetentlikning ta’lim jarayoniga ta’siri:

ljodiy tafakkur qobiliyatlarini shakllantirish: kreativ
kompetentlikni rivojlantirish, bo‘lajak o‘qituvchilar uchun
an’anaviy bo‘lmagan fikrlash, muammolarga yangi
qarashlar bilan yondashish va yangi g‘oyalarni taklif etish
imkonini yaratadi. Bu esa ularning kreativ fikrlashlarini
shakllantirishga yordam beradi;

mustaqil ta’lim va mas’uliyatni shakllantirish: kreativ
kompetentlikni  shakllantirish natijasida talabalar o°z
bilimlarini mustaqil tarzda egallashni o‘rganadilar, bu esa
o‘zlashtirish samaradorligini yaxshilaydi. Talabalar fagat

o‘qituvchining  ko‘rsatmalariga ~ emas, balki o°z
izlanishlariga ham tayanishni o‘rganadilar;
texnologiyalarni samarali qo‘llash: yetuk axborot

texnologiyalar interaktiv vositalardan foydalanish ta’lim
jarayonini yanada marogli hamda oson tushunarli giladi.
Simulyatsiyalar, animatsiyalar va virtual laboratoriyalar
talabalar murakkab mavzularni o‘zlashtirish jarayonini
yanada samarali giladi.

Muammolarni hal qilish ko‘nikmalari: talabalar turli
fanlararo masalalarni kreativ yondashuv yordamida hal
qilish orqali o‘rganilgan nazariy bilimlarni amaliyotda
go‘llash imkoniyatiga ega bo‘ladi;

xalgaro darajadagi tayyorgarlik: kreativ fikrlash global
iqtisodiy va texnologik o‘zgarishlar talablariga javob bera
oladigan mutaxassislarni tayyorlash uchun zarur. Bu, o‘z
navbatida, talabalarning xalgaro ragobatbardoshligini
ta’minlaydi.

Kreativlikni  rivojlantirishdagi dasturiy ta’minotning
ta’lim sifati uchun afzalliklari:

innovatsion yondashuvlar: kreativlikni rivojlantirish
orqali ta’lim jarayoniga innovatsion pedagogik va
texnologik usullarni tatbiq qgilish osonlashadi.

yangi pedagogik model: talaba markazli ta’lim modeli
keng tarqaladi, bunda o‘quvchi fagat bilim oluvchi emas,
balki faol ishtirokchi bo‘lib maydonga chiqadi.

o‘zlashtirish samaradorligi: o‘quv jarayonida yangi
texnologiyalar va kreativ yondashuvlar qo‘llanganda
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bilimlarni tushunish va eslab qolish ko‘rsatkichlari sezilarli
darajada oshadi.

Natijalar.  Kreativlikni  rivojlantiruvchi  dasturiy
ta’minotlar foydalanuvchilarning tasavvurini kengaytirish
yangi narsalarni yaratishga undash va ijodiy imkoniyatlarni
kengaytirishga xizmat giladi.

Xulosa. Shunday qilib, darslarida kreativ fikrlashni
rivojlantiruvchi  dasturiy ~ vositalarning o‘ziga  xos
xususiyatlari hozirgi ta’lim tizimining muhim gismiga
aylanmoqda. Bunday dasturlar talabalar tafakkurni
rivojlantirishda, ularning ijodiy va analitik gobiliyatlarini
shakllantirishda muhim ahamiyatga ega.
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Kirish. O‘quvchilarni qo‘shimchalar imlosiga doir
bilim, ko‘nikma va malakalar bilan qurollantirishda birinchi
navbatda unli, undosh, jarangli, jarangsiz kabi eng zarur
terminlar bilan tanishtirish, ularga tayangan holda imloviy
goidalar ustida ishlash lozim. Dastlab morfologiyaga doir
ayrim mavzular o‘rganilmog‘i, so‘ngra imloviy qoidalariga
ko‘ra guruhlash mumkin bo‘lgan qo‘shimchalar yuzasidan
umumlashtiruvchi  mashqglar  bajarilmog‘i  maqsadga
muvofiqdir.  Didaktik mashq turlari doirasida o‘yinli
usullardan, «aqliy hujum» usulidan, muammoli ta’lim
usullaridan, mustaqil fikrlash asosida o‘tkaziladigan nutqiy

mashglardan, kompyuter imkoniyatlaridan foydalanish
ma’qul.
Adabiyotlar tahlil va metodlar. E.N.Solovova

mashglarni joylashtirish izchilligi haqida to‘xtalib, avvalgi
mashq keyingi mashqgni bajarish uchun tayanch vazifasini
o‘tashi kerakligiga alohida urg‘u beradi [2:59]. Bunday
izchillikni kelishiklar yuzasidan tuziladigan mashq va
topshiriglarga nisbatan ham joriy etish lozim. Muayyan
ketma-ketlikda hosil qilinadigan ko‘nikma va malakalar:
ona tilidagi kelishiklarning nomlarini eslay olish,
go‘shimchalarni sanab bera olish va imlosini izohlay bilish;
kelishik qo‘shimchalarini to‘g‘ri talaffuz qilish, farqlab
qo‘llay bilish, aynigsa, -ning va -ni qo‘shimchalarini
0°z o‘rnida ishlatish, yozma nutqda imloviy xatolarsiz yoza
olish.

Natijalar. Bir grammatik kategoriyaga (masalan,
kelishiklar) mansub  grammatik vositalar o‘rganib
bo‘lingach, ular ustidagi ishlar shu bilan to‘xtab qolmaydi.
Endi o‘quvchilarning tayyorgarlik darajasini hisobga olgan
holda qo‘shimchalarni, shuningdek, yordamchi so‘zlarni
bir-biridan farglash, o‘z o‘rnida qo‘llash bilan bog‘liq ish
turlaridan zarurlari bajariladi. Chunonchi:

1) berilgan ko‘ra
guruhlarga ajratish;

2) shakldosh qo‘shimchalarning qaysi
mansubligini aytish;

3) qo‘shimchalarni turlarga (so‘z yasovchi qo‘shimcha,
shakl hosil giluvchi qo‘shimcha) ajratish;

4) grammatik ma’nosi bir xil grammatik vositalarni
aytish;

5) qo‘shimchalar orasidan qo‘llanishi imlo qoidalari
bilan bog‘liq qo‘shimchalarni topish va tushuntirish;

6) bekatlar bo‘yicha sayohatda gatnashish;

7) «Grammatik vositalar bilimdoni»
ishtirok etish;

8) ma’nodosh grammatik vositalarni (borsa kerak —
borar; kelajakka — kelajak sari kabi) aniglash;

9) ma’nodosh grammatik vositalarning (borsa kerak —
borar; kelajakka — kelajak sari kabi) so‘zlashuv yoki
kitobiy uslubga mansubligini izohlash;

10) testlar bajarish.

Testlardan mavzuning qay darajada o‘zlashganligini
nazorat gilish uchun ham foydalaniladi. Masalan:

Test. Qaysi qatorda fagat shakl hosil
qo‘shimchalar berilgan?

1) -chi, -sh (-ish), -gan, -li;

2) -cha, -chak, -tir, -lar;

3) -iy (-viy), -gi (-ki, -qi), -siz, -zor.

Test. Orttirma nisbat qo‘shimchalari qaysi qatorda

qo‘shimchalarni mansubligiga

guruhga

bellashuvida

giluvchi

berilgan?
1) -1 (-il), -n (-in);
2) -sh (-ish);

3) -tir, -dir, -t, -kaz.
Nazorat sifatida savol va topshiriglarga ham murojaat
etiladi:
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Savol va topshiriglar. Fe’lning zamon
qo‘shimchalarini ayting va imlosini tushuntiring. Sifat va
ravishlarda  darajalarni  ayting.  Fe’lning  zamon
go‘shimchalaridan qaysilari edi fe’li bilan qo‘shib aytilishi
va yozilishi mumkin?

Yuqoridagi kabi topshiriglar asosida grammatik
vositalarni o‘rgatishga doir mashgqlar ishlab chiqiladi. Ular
yordamida tegishli bilim, ko‘nikma va malakalar ustida
uzluksizlik va uzviylik asosida ish olib borish, nutgiy
kompetensiyalarini  o°stirishda yuqori samaradorlikka
erishish mumkin.

Qoidalarni mustahkamlashga garatilgan quyidagi kabi
amaliy mashqlar bajariladi. Chunonchi:

1) berilgan misollar asosida xulosa chigarish;

2) goidaga (mavzuning sarlavhasiga) mos misollar
Keltirish;

3) berilgan til hodisalarining ma’nosi va qo‘llanishiga
doir qoidalarni eslash;

4) yozma ishda yo‘l qo‘yilgan xatoni o‘tilgan qoida
asosida tuzatish;

5) «Mavzular bilimdoni» bellashuvini o‘tkazish.

Qoida. Kishilik olmoshlari (men, sen, u, biz, siz, ular)
matnda, asosan, ikki xil uslubiy qoidaga amal qilib
ishlatiladi:

1) So‘z takroridan qochish uchun birinchi gapdagi ot
o‘rnida ikkinchi gapda u, ular kishilik olmoshlari
qo‘llanadi: Hokim yigitlarni darhol zindondan chigarib oz
huzuriga keltirdi.U ko‘p iltifotlar qilib, yoshlarning
ko ‘ngillarini ko ‘tardi.

2) So‘z takroriga yo‘l qo‘ymaslik, hadeb «men»lamaslik
uchun ikkinchi gapda ega vazifasidagi men, biz kishilik
olmoshlari tushirib qoldiriladi. Badantarbiya qildim.
So‘ngra choy ichdim. Soat sakkizda uydan chigdik.
Bekatga bordik.

Bu kabi qoidalar va ularni mustahkamlashga doir
tavsiya etiladigan mashqlar sinflar va darslar bo‘yicha
ma’lum izchillikda, uzluksizlik va uzviylik prinsiplariga
amal gilgan holda tagsimlab chigiladi. Ular o‘quvchilarning
so‘z shakllarini to‘g‘ri talaffuz qilish va yozishga, so‘z va
so‘z shakllarini, so‘z birikmalarini to‘g‘ri qo‘llashga
o‘rgatish uchun yordam beradi.

Mashqlarda dastlab qo‘shimchalar bilan tanishtirish,
ularni so‘z shaklidan ajratish, so‘ng talaffuzi va imlosini
izohlash, qo‘llanishini tushuntirish, so‘zni morfologik
jihatdan to‘g‘ri shakllantirish, mantiqiy suhbat asosida
qo‘shimchalarning imloviy variantlari bor-yo‘qligini so‘rab
bilish, nihoyat, ulardan og‘zaki va yozma nutqda to‘g‘ri
foydalanish kabi izchillikda darajalanadi.

O‘zbek tilini o‘rganish jarayoni, bir tomondan,
o‘quvchilarning tilga doir bilim, ko‘nikma va malakalarini
shakllantirishga, ikkinchi tomondan, ularning nutgiy
kompetensiyalarini amaliyotida qo‘llashga yo‘naltirilgan.

O‘zbek tili darslarida, asosan, fonetika (to‘g‘ri talaffuz),
leksikologiya, so‘z tarkibi, morfologiya (morfologik
shakllar) o‘rganiladigan matn ustidagi ishlarga katta e’tibor
qaratiladi. O‘zbek tilining grammatik materiallarini
o‘rganish ishini vagti-vaqti bilan matn vositasida davom
ettirish, bu ishlarni quyidagi yo‘nalishlarda tashkil etish
ta’lim samaradorligini oshirishga yordam beradi:

1) darsda o‘rganilgan til materialini mustahkamlashda;

2) ilgari o‘rganilgan til materialini takrorlash, shu
jumladan talaffuz va imlo, punktuatsiya ustida ishlash
magsadida;

3) o‘zbek adabiy tilini shevaga xos shakllar bilan
taqqoslab o‘rganishda;
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4) og‘zaki nutqni kitobiy nutq bilan chog ishtirib
rivojlantirishda;

5) badiiy asarlardan olingan parchalar asosida ona
tilidagi so‘z ishlatish mahorati va ritorika ustida ishlashda;

6) ona tili darslarida adabiy materiallarni o‘rganishda;

7) tarbiyaviy ishlarni amalga oshirishda.

Har gal so‘z turkumlari, ularning ma’noviy guruhlari,
grammatik vositalar bilan tanishganda, matndan ajratib
ko‘rsatilgan so‘zlarni morfologik-sintaktik tahlil gildirish
zarur. Masalan, olmoshlarning ma’noviy guruhlari (kishilik
olmoshlari, so‘roq olmoshlari, o‘zlik olmoshi va b.)ni
kuzatish uchun quyidagi matn tagdim etiladi:

Kechqurun bizning yotogxonamizga tarbiyachi opa
kelib suhbat o‘tkazdi. U shu so‘zni aytib o‘zini qarshisidagi
darvoza yo‘lagiga oldi. Oradan o‘n kun o‘tgandan keyin
ularning gamalganini eshitdi. Senlardan ham ahillik,
do‘stlik zo‘r. Ular bor joyda senlar hech narsa emassanlar.
(X.To‘xtaboyev "Besh bolali yigit").

Muhokama. O‘quvchilar gapni o‘qiydilar, mazmunini
0°‘z so‘zlari bilan qayta hikoya qiladilar. So‘ngra matndan
olmoshlarni topadilar, ularning qaysi ma’noviy guruhga
mansubligini aniglaydilar, shakliga, aynigsa, Kkishilik
olmoshining ko‘plik son shaklida (-lar qo‘shimchasi bilan)
qo‘llanishiga e’tibor qaratadilar. So‘roq so‘zlarga tayangan
holda ushbu olmoshlarning sintaktik vazifasini ko‘rsatadilar
(bizlarning — aniglovchi, kimimiz — ega, senlardan -
to‘ldiruvchi, ular — ega va h.k.). Matndagi ular olmoshi ikki
mustaqil gapni bog‘lash uchun xizmat gilmogda: Senlardan
ham ahillik, do ‘stlik zo r. Ular bor joyda senlar hech narsa
emassanlar. Ular olmoshi birinchi gapdagi ahillik, do ‘stlik
otlarini almashtirib kelmoqda.

Soat metodida o‘quvchilarni  ikkita jamoaga "Soat
tayoqchasi” va "Dagiga tayoqchasi” ga ajratamiz. Ular
oldindan tayyorlab qo‘yilgan mavzuga oid kichik- kichik
bir-birini  takrorlamaydigan ma’lumotlardan  iborat
tarqatma qog‘ozlarni beramiz va ularni xuddi soat shaklida
aylana qilib qo‘yib olamiz, ya’ni daqiqa jamoasi ichki
aylanadan, soat jamoasi tashqgi aylanadan joy olishadi.
O‘qituvchining har bir ogohlantirishidan keyin bir - biriga
ro‘parama-ro‘para turgan o‘quvchilar o°‘z ma’lumotlarini
sheriklariga tushuntirib beradi va bu jarayon dastlabki
o‘quvchiga qayta uchragunga qadar davom etadi, soat
tayoqchalari o‘z joyida turadi, daqiqa tayoqchalari esa soat
millari kabi aylanishadi. Mana shunday savol-javoblar,
interaktiv metodlar orgali mavzu mustahkamlanadi hamda
o‘quvchilarning nutqiy kompetensiyalari rivojlanishiga
yordam beradi.

Quyidagi interaktiv. metodlar orgali  bolalarga
grammatik shakllarni o‘zbek va qoraqalpoq tillarida farglab
o‘rgatish mumkin. Shuningdek, mana shu grammatik
vositalar mavjud bo‘lgan so‘zlarni topish, so‘zlardan gaplar
tuzish  kabi topshiriglarni  murakkablashtirib  borish
mumkin. Bu kabi metodlar orqali o‘quvchilarning og‘zaki
va yozma savodxonligi oshadi.

Venn diagrammasi

-d1, -gen.-ken

-(1)pti. -p. -1p. -ip
atir, . -er. -maqta

-gan. -kan. -(1)bdi
-vapti
-moqda ‘
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Xulosa. Shunday qilib, darsdan darsga darslikda Xullas, o‘zbek tili darslarida izchillik, uzluksizlik va
berilgan yoki o‘qituvchi tomonidan o‘quvchilarining uzviylik asosida o‘rganiladigan grammatik materiallar bir
imkoniyatlarini hisobga olib tanlangan matn asosida tizimga birlashuvchi yugoridagi kabi topshirig va metodlar
o‘zbek tilining til hodisalarini majmuaviy o‘rganish yordamida o‘quvchilar nutqiga singdiriladi, shu orqali nutq
bo‘yicha maqgsad sari yo‘naltirilgan ishlar bajariladi. va tafakkurning o‘sishi ta’minlanadi. O‘zbek tili darslarida
Bu ishlar,  asosan, nutgiy kompetentsiyani rivojlantirish,  izchillik, uzluksizlik va uzviylik asosida o‘rganiladigan
mulogot  odobini egallashga garatiladi. Bunda quyidagi  grammatik materiallar bir tizimga birlashuvchi mashqglar
interaktiv metodlardan foydalanish mumkin. yordamida o‘quvchilar nutqiga singdiriladi, shu orqali nutq

va tafakkurning o°‘sishi ta’minlanadi.
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SUMMARY. The article reflects on the advantages of general secondary education schools teaching grammatical
materials in Uzbek language lessons and using interactive methods in this.
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Introduction. The Decree of the President of the wuse of interactive simulations, and other activities on
Republic of Uzbekistan "On measures for the further  mobile devices, facilitates the visualization of abstract
development of higher education” radically changes the concepts, enhancing students' comprehension and,
content of personnel training in accordance with the priority  consequently, their confidence in the learning process”
tasks of fundamental improvement of the higher education  [10:24].
system, socio-economic development of the country. It is The medical field is highly competitive, and proficiency
designed to create the necessary conditions for the training in the English language, as English is essential for
of highly qualified specialists in accordance with internationalization of medical students to succeed in their
international standards [1:1]. New approaches in the system  careers. Traditional methods of teaching English, such as
of education also influenced on the learning and teaching of ~ grammar-translation and audio-lingual, have been widely
foreign languages, as language is the major factor of used in the past. Today, these methods have been criticized

person’s development. for their focus on linguistic form rather than
English for Specific Purposes which is a vital branch of ~ communicative function [2:357].
English language teaching (ESP), which prepares Nowadays, the use of information communication

non-language-oriented learners for English communication  technologies (ICT) in education, particularly in language
in professional domains. In the field of English language  education has been proceeding with Educational Online
teaching, ESP has become remarkably crucial due to the  Resources and artificial intelligence systems which is
high demand for language competency customized to  providing abundant data for teaching and learning process.
professional, academic, or occupational contexts [8: 590]. In ESP classrooms the use of technologies is even more
For a long time, traditionally ESP instruction has been crucial since they need a source of authentic materials
applied with paper-based course books on General English  exposing learners in real-life language use in their
in teacher-centered classrooms. Recently, focusing on  professions. The demand for digital tools has remarkably
learners’ purposes, needs and professional demands, the increased recently as learners should be engaged in
structure of the ESP courses has been renovated with far  practical process and integrate language acquisition with
more modern, effective and practical methods which  computer education in accordance with the requirements of
emphasize the usage of technological applications, as “the  specific disciplines.
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Literature review. Until recently, the supply of
educational resources for education was largely based on an
emblematic editorial product: textbooks. Textbooks are
central in all respects, which can be presented by
distinguishing between three levels of analysis: micro level,
concerning the teaching and learning practices of teachers,
pupils and families; meso level, corresponding to the
functioning of schools and local and regional authorities,
which provide part of their funding; and macro level,
corresponding to the socio-economic framework in which
the chain of production and use of educational resources is
embedded.

The use of technology in language teaching and learning
has influenced on the quality of education which is
considered a dramatic change in language acquisition, a
change which is also evident in the vocabulary enrichment
and communication development. From the advent of
Computer Assisted Language Learning (CALL) that
reached its peak in the 1980s, focus has shifted to
Technology Enhanced Language Learning (TELL), and
today’s literature revolves around the integration of
Information and Communication Technologies (ICT) in
language education [4:534]. Since the 1980s a lot of

developments have taken place in English language
teaching including developments in hardware and
software.

Previous studies have highligted the positive impact of
digital technologies on language learning outcomes,
including in ESP contexts. Alsamadani (2017) noticed the
improvement of student engagement and comprehension
after integrating multimedia tools and web-based
applications in ESP courses [3:59]. Nimasari (2019) finds
the effectiveness of mobile applications in ESP classrooms
in student collaboration as well as in increase of student
individualized learning experiences [7:28]. Rachmawati
and Irawan (2019) also support digital learning
technologies, pointing that “tools such as online learning
platforms, educational apps, virtual classrooms, and
multimedia resources have not only transformed the
delivery of educational content but also enhanced student
engagement and collaboration”.[9: 28]. Hidayati et al
(2023) sees the value of online learning platforms in
enhancing learners’ communicative competence as they
allow ESP students access to authentic materials and
practice language skills in real-world scenarios [5:2]. In
doing so, technology helps bridge the linguistic and cultural
gaps that often hinder students’ participation in academic
English environments, fostering greater engagement,
autonomy, and success in ESP learning.

Methodology. Research design. In order to identify
teachers and learners’ attitude to transforming from
textbooks to technology in ESP classes we conducted a
survey among medical students of Nukus Aral Sea Region
Institute of Medicine and Technology, as well as ESP
teachers in the Republic of Karakalpakstan. This study uses
a mixed-methods design combining a quantitative survey
(questionnaire) and qualitative semi-structured interviews.
The mixed approach allows measurement of general
patterns (survey) and in-depth exploration of teachers’ and
students’ perspectives (interviews). For questionnaire, 50
students were selected who learn English as a compulsory
subject at the higher educational establishment and 5 ESP
instructors were interviewed.
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Instruments.

1. Questionnaire (student version) — a self-report
instrument with three parts: Demographics, Likert-scale
items about digital tools, and open-ended prompts. The
guestionnaire was paper-based.

2. Interview protocol (teacher/instructor version) —
semi-structured interviews (30-45 minutes) to explore
perceptions, practices, barriers, and suggestions for
technology integration. The format of the questionnaire
looks like the following:

ESP Classroom Digital Tools Questionnaire

Dear participant we kindly ask you to reply all the
questions given in this questionnaire as your responses play
a vital role in further improvement of EMP courses and
meet students’ needs and interests.

Section A: Demographic Information

Section B: Attitudes and Access

1. I have regular access to a reliable internet connection
for study.

1 Strongly Disagree [ Disagree [1 Neutral

1 Agree I Strongly Agree

2. | feel confident using digital tools (e.g., Google
Classroom, online quizzes).

3. Digital materials are more motivating than traditional
textbooks.

Section C: Learning & Outcomes

4. Using authentic online materials (professional
articles, videos) helps me understand subject- specific
language.

5. Online collaborative tasks (forums,
documents) improved my speaking/writing skills.

6. Blended lessons (face-to-face + online) fit my
learning style.

Section D: Barriers & Support

7. Lack of training for teachers is a major barrier to
using digital tools.

8. The institution provides sufficient technical support
for online learning.

9. I would like more digital activities tailored to my
future profession.

Section E: Open- ended Questions

10. Which digital tool or website do you find most
useful for ESP? Why?

11. What are you mostly use today: textbooks or digital
tools?

shared

After conducting student questionnaire, we interviewed
EMP instructors to explore their perceptions, practices,
challenges, and suggestions regarding the integration of
digital tools into ESP classrooms. The following questions
were given to EMP teachers during the interview.

1. Can you describe the digital tools you currently use in
your ESP classes?

2. Which of these tools do you find most effective for
enhancing student learning? Why?

3. How do you select authentic online or digital
materials for your students?

4. What types of digital activities (e.g., simulations,
collaborative writing, online quizzes) have been most
successful in your classroom?

5. What barriers or challenges have you faced when
integrating digital tools into ESP teaching?

6. How do your students usually respond to the use of
digital tools compared to traditional textbook-based methods?
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7. In your opinion, what institutional or technical
support is necessary to make digital integration more
effective?

8. Could you share one success story and one challenge
from your own experience with digital tools?

9. How do you see the role of digital tools in the future
of ESP instruction?

Results & Findings. Student Questionnaire

Having analyzed the results of questionnaire survey on
50 students, it has become obvious that 69% of respondents
suggested that digital tools (online platforms, multimedia
resources, mobile applications) should be implemented to
their ESP courses in order to make lessons more engaging.
About 19% indicated preference of blended learning,
however 79% of respondents indicated that they still
mostly rely on textbooks.

In improvements section, students highlighted several
benefits of technology for their learning

o Access to authentic and more realistic materials (71%)

e Engagement and motivation (63%)

o More opportunities for self-study (58%)

o Improvement on computer literacy (43%)

However, 58% of students pointed out occasional
difficulties and barriers including limited quality of
computers for all students, weak access to internet, lack of
proper ICT knowledge on using educational platforms.

Qualitative findings. Instructor Interviews

While interviewing the five instructors, a great amount
of data about the usage of digital tool in the education place
has been collected. They reported that digital tools allowed
them to organize effective and practical lessons with
authentic materials such as medical case studies, scientific
articles and simulations. They emphasized that these tools
aid to serve as a bridge for classroom learning and
professional practice.

The most effective and digital practices mentioned by
teachers included:

o Multimedia presentations in medical context

e Online quizzes and test for assessment

¢ Virtual simulations and video lessons for practicing
clinical communication

There are also some challenges which hinder teachers to
utilize technology in their lessons such as:

o technical issues (insufficient or outdated equipment,
weak access, occasionally no access to internet)

e various levels of computer literacy

e insufficient institutional support for professional
development
eno financial budget for chargeable educational

platforms

In spite of these barriers, instructors expressed strong
agreement for digital integration considering its value for
the future of ESP, particularly in medicine and
technology.

Discussion. Now that, we live such a globalized world,
in any field of society specialists need an access with
international accompanies to reach professional progress. In
this regard, in the presented article we emphasized the use
of technological advances in teaching process of ESP
learners by identifying how they can aid to increase the
productivity of language learning through conducting
mix-method survey to medical students of Nukus Aral Sea
Region Institute of Medicine and Technology.

The results of the survey showed that traditional
paper-based textbooks have been used as basic teaching
resource so far, but as technology has implemented its
devices into education process, the use of conventional
textbooks has notably lost its past value. The main reason
would be the effective and flexible usage of digital tools.
However, we can’t say that modern education does not use
textbooks anymore and replace them totally with
technology applications since all people have not achieved
full access with gadgets. As it’s said textbooks are at the
heart of teaching practices, teachers and learners still rely
on textbooks in teaching and learning process. Yet, in
contemporary educational places, nowadays most of them
are equipped with computers and internet sets to improve
learning process.

All the participants of the learning process feel that
digital tools not only modernize learning environment but
also chain ESP courses with the professional needs of
students. Still, the demand for textbooks remains crucial
where digital access is limited which means conventional
textbooks continue to play a main role in educational
process. This is one of the issues which is waiting its
solution today.

Conclusion. This study explored students and teachers;
attitude to the integration of digital tools in ESP courses
with the help of the survey conducted at the Institute of
Medicine and Technology in the Aral Sea Region.
Outcomes and findings make it clear that both learners and
instructors deem digital tools would be highly beneficial for
further improvement and engagement with autonomy,
professional and language competence. Nevertheless,
constrains like technical, training and infrastructural gaps
obstruct full implementation. The results suggest that in
ESP courses, it can be more practical and effective using
digital materials, but it should be integrated with
paper-based textbooks and handouts as we have some
challenges in this process.
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REZYUME. Ushbu magola o‘quv jarayoni ishtirokchilarining darsliklardan ragamli o‘quv vositalariga o‘tishga
bo‘lgan munosabatini o‘rganadi. Eskirgan statik materiallardan dinamik yuqori samarali texnologik ilovalarga o‘tish
nafagat o‘quv jarayonini modernizatsiya qiladi, balki ESP kurslarini xalgaro standartlarga muvofiq professional
ehtiyojlarga moslashtiradi.

PE3IOME. B cratee wncciiegyercs OTHOUICHHE YYaCTHHKOB y4eOHOTO Tporecca K IEepexomy OT YUeOHHKOB K
IUPPOBEIM 00pa30BaTENFHBIM HHCTPYMEHTaM. [lepexol OT yCTapeBIIMX CTATHYHBIX MATEepPHalIOB K JAWHAMHYHBIM H
BLICOKOBCI)(I)@KTI/IBHLIM TCXHOJIOTMYCCKUM TMPUIIOKCHUAM HE TOJIBKO MOJACPHU3ZUPYCT O6pa30BaT6HBHBIi/'I nmponecc, HO U
agantupyet Kypcol ESP k nmpodeccroHanbHBIM MOTPEOHOCTSAM B COOTBETCTBUHU ¢ MEKIYHAPOIHBIMU CTaHAAPTAMHU.

SUMMARY. This article explores the attitudes of the participants of the learning process to the transformation from
textbooks to digital learning tools. The transformation from outdated static materials to dynamic high effective
technological applications not only modernizes the educational process but also aligns ESP courses with professional needs
in accordance with the international standards.

NUTQI TO‘LIQ RIVOJLANMAGAN MAKTABGAChA YOShDAGI BOLALAR BILAN
KORREKSION-RIVOJLANTIRUVChI IShLARDA LOGOPEDIK RITMIKANING AHAMIYATI
A.J. Tajimuratov — assistent o ‘qituvchi
Ajiniyoz nomidagi Nukus davlat pedagogika instituti

Tayanch so‘zlar: logopedik ritmika, umumiy nutq kechikishi, nutq va nutqiy bo‘lmagan funksiyalarni korrektsiya
qilish, kichik maktabgacha yosh.

KiroueBble cjioBa: joromeaudeckas pUTMHKa, OOlllee HEAOPa3BUTHE pEUM, KOPPEKLHUS PpEUeBBIX M HEPEUYEeBBIX
GbYHKIMNA, MITaAIINNA TOIIKOIBHBIN BO3PACT.

Key words: logopedic rhythmics, general speech underdevelopment, correction of speech and non-speech functions,
younger preschool age.

Kirish. Zamonaviy maxsus adabiyotlarda maktabgacha  buzilishlarini  bartaraf etishga qaratilgan korreksion
yoshdagi bolalardagi umumiy nutq rivojlanishining  faoliyatni o‘z ichiga oladi.
kechikishi nutgiy nugsonning darajasi, tuzilishi va paydo Mavzuga oid adabiyotlarning tahlili.  Nutg
bo‘lish mexanizmi bo‘yicha bir xil bo‘lmagan turli holatlar ~ funksiyasining  kechikishi ~ bilan  og‘rigan  kichik
guruhiga qaraladi. Umumiy nutq kechikkan bolalarning  maktabgacha yoshdagi bolalar duch keladigan polimodal
sezgi va psixomotor sohalarining kamchiliklari nafagat muloqot va o‘rganishdagi qiyinchiliklar korreksion-ta’limiy
yoshga xos xususiyatlar, balki bosh miya po‘stlog‘ining, ishda kompleks ta’sir choralarini qo‘llash zaruratini
jumladan nutg-eshitish va nutg-harakat zonalarining vujudga  keltiradi. ~ Kompleks  usulning  muhim
organik shikastlanish ogibatlari bilan ham izohlanadi. bo‘g‘inlaridan biri — logopedik ritmika bo‘lib, u

Mahalliy tadqiqotchilar tomonidan nutqning to‘liq  Kinezeterapiya vositalari, logopedik korreksiya va musigiy-
rivojlanmaganligining namoyon bo‘lishi asosan katta ritmik faoliyatning sintezi sifatida namoyon bo‘ladi
maktabgacha va boshlang‘ich maktab yoshidagi bolalarda  (V.A.Griner, N.S.Samoylenko [8].
keng o‘rganilgan. Biroq, kichik maktabgacha yoshdagi Umumiy nutq rivojlanishida  kechikkan  Kkichik
bolalarda nutq va nutqiy bo‘lmagan funksiyalarning maktabgacha yoshdagi bolalarda nutq va nutq bo‘lmagan
rivojlanishiga hamda ularni korrektsiya qgilish usullariga oid  buzilishlarni korreksiya gilishda logopedik ritmikani noxos
maxsus ma’lumotlar deyarli mavjud emas. Shu bilan birga,  usul sifatida qo‘llash magsadga muvofiqdir, chunki:
kichik maktabgacha yoshdagi bolalarni chuqurroq o‘rganish Nutq tizimi ontogenetik, anatomik va funksional
zarur, chunki aynan shu davrda situatsiyadan tashqari jihatdan  harakat tizimi = bilan yaqin = bog‘liqdir
kognitiv mulogot shakllanadi: bir tomondan, nutq bolaning  I.P.Paviov [12], P.K.Anohin [1], N.A.Bernshteyn [2],
kattalar va tengdoshlari bilan mulogot gilishining asosiy ~ A.V.Zaporozhets [10].

vositasiga aylanadi, ikkinchi tomondan esa psixik Musiga psixik rivojlanish, Xususan p_six_omotor va nutg
funksiyalarni boshqarish vositasi bo‘ladi (L.S.Vygotskiy  rivojlanishining qo‘shimcha stimulyatori hisoblanadi. Mu-
[6]). siga va nutq eshitishining rivojlanishidagi o‘zaro bog‘liqlik

Shu bois, bolalar uchun yanada samarali va ularni ~ musiga va nutqning yagona intonatsion tabiatiga asoslanadi
gizigtira oladigan nutq tuzatish shakllarini izlab topish V.N.Bekhterev [3].
zarur. Shunday vositalardan biri — bu logopedik ritmika, Biz tomonidan umumiy nutq kechikishining patogenetik
yani logoritmika bo‘lib, u bolalar salomatligini mexanizmini o‘rganish va kichik maktabgacha yoshdagi

mustahkamlash, saglab qolish hamda turli nutq nutq rivojlanishida kechikish bo‘lgan bolalarning buzilgan
e —— 56
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sezgi va psixomotor funksiyalarini rivojlantirish hamda
korektsiya qilish orgali ularning kommunikativ-nutgiy
qiyinchiliklarini yengishga qaratilgan logoritmik ta’sir
tizimini ishlab chigish magsadida tadqgiqot tashkil etildi.

Tadgigot metodologiyasi. Tadgiqotda bog‘chalarda
tarbiyalanayotgan 3 dan 4 yoshgacha bo‘lgan 190 nafar
bola ishtirok etdi. Eksperimental guruhga kompensatsion
turdagi bog‘cha tarbiyalanuvchilari kirib, jami 87 nafar
boladan iborat bo‘lib, ulardan 26 nafari qiz, 61 nafari o‘g‘il
bola edi, o‘rtacha yoshi 3 yil 6 oy atrofida edi. Barcha
bolalarda nutq rivojining birinchi, ikkinchi va uchinchi
darajalariga mansub umumiy nutq kechikishi kuzatilgan
(R.E. Levina [11] tasnifiga ko‘ra), eshitish normasi va
dastlabki aqliy qobiliyat saglangan edi.

Biz quyidagi funksiyalarni o‘rgandik: qabul qilish
(taktile, vizual, eshitish); vizual-makonsal tasavvurlar;
motorika (umumiy, mayda, artikulyatsion); nutq bo‘lmagan
nafas olish; imressiv nutq (imressiv lug‘at, so‘zlarning
grammatik shakllarini tushunish, fonematik gabul qilish);
ekspressiv nutq (nutgning umumiy xususiyati, ekspressiv
lug‘at, so‘zlarning grammatik shakllarini qo‘llash, tovush-
bo‘lak tuzilishi, tovush chiqarish, ovoz funktsiyasi,
nutgning tempo-ritmik xususiyatlari); artikulyatsion apparat
tuzilishi; kommunikativ kompetentsiya (o‘yin faoliyatining
xarakteri, shaxsiy kommunikativ Xususiyatlar,
kommunikatsiya vositalari, dominant mulogot shakli).
Shuningdek, tarbiyalanuvchilarning  anamnezi  ham
o‘rganildi.

Tahlil va natijalar. Nutq bo‘lmagan va nutqiy
topshiriqlar materiali tanlab olinishi og‘zaki va noog‘zaki
rivojlanishning ontogenetik xususiyatlari hamda 3 yoshdan
4 yoshgacha bo‘lgan bolalarning motivatsion-ehtiyoj
sohalari hisobga olinib amalga oshirildi. Ma’lumotlarni
miqdoriy qayta ishlash uchun bolalarning nutq bo‘lmagan
va nutgiy psixik funksiyalarini egallash darajasini yuqori-
dan pastga garab baholash mezonlaridan foydalanildi, bu
baholar shartli ballarda ifodalandi: 3, 2, 1, 0.

Intellektual, nevrologik, somatik, erta nutgiy va
psixomotor rivojlanishga oid anamnestik ma’lumotlar
tarbiyalanuvchilarning tibbiy kartalarini o‘rganish hamda
ota-onalar bilan suhbatlar asosida yig‘ildi.
Eksperimental guruhda anamnestik xususiyatlarning salbiy
yetakchisi sifatida erta nutqiy rivojlanish ko‘rsatkichi
ajralib turdi.

Bundan tashqari, eksperimental guruhdagi bolalarda
deyarli barcha turdagi patologiyalar kuzatildi; fagat of-
talmologiya va otorinolaringologiya bo‘yicha guruhlar
orasida sezilarli farglar aniglanmadi.

Korrektsion va ko‘p omilli tahlil shuni ko‘rsatadiki,
kommunikativ-nutqiy va psixomotor faoliyatdagi eng og‘ir
va bargaror chetlanishlar, odatda, homiladorlik davrida,
tug‘ruq jarayonida yoki bolaning hayotining ilk yillarida
ta’sir qiluvchi turli patogen omillar natijasida miya
tuzilmalarining shikastlanishi yoki yetilish jarayonining
buzilishi ogibatida yuzaga keladi.

Kommunikativ-nutgiy  rivojlanishdagi  chetlanishlar
bilan salbiy muhit va oilaviy tarbiyaning noxush
xususiyatlari o‘rtasida aniqlangan korrelyatsion
bog‘ligliklar shuni ko‘rsatadiki, kichik maktabgacha yoshda
muloqotga bo‘lgan ehtiyoj hamda og‘zaki muloqot
vositalarining ortib borish sur’ati bolaning erta yoshda
bog‘lanish  munosabatlari va  emotsional qo‘llab-
quvvatlashning shakllanishiga bevosita bog‘liqdir.
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Ushbu bolalar kompensatsion yo‘nalishdagi bolalar
bog‘chalarida nazarda tutilgan psixologik-pedagogik va
tibbiy yordamni olishdi, shuningdek, o‘quv yili davomida
muallif tomonidan ishlab chigilgan tizim asosida logoritmik
mashg‘ulotlarda gatnashishdi.

Kichik yoshdagi maktabgacha yoshdagi bolalarda turli
nutqly va nutqga bogliq bo‘lmagan buzilishlarni
korreksiyalash magsadida logopedik ritmika
mashg‘ulotlariga quyidagi bo‘limlar kiritildi: musiqiy
faoliyat, nutg-harakat o‘yinlari va mashgqlari, rags va ritmik
mashglar, emotsional-kommunikativ trening.

1-bo‘lim. Musiqiy faoliyat.

Ushbu bo‘lim ko‘rish, eshitish va taktil sezgilarni
faollashtirishga yo‘naltirilgan.

Vokal musigiy faoliyat — bu tovush apparatini
rivojlantirishga ~ mo‘ljallangan  o‘yinlar  (fonopedik
mashglar), harakatlar bilan kuylash va tonallikka mos
kuylarga jo‘r bo‘lishdir.

Instrumental musiqgiy faoliyat bu musiga
asboblarida yoki ularning o‘rnini bosuvchi vositalarda
chalish, adabiy matnlarni ritmik va melodik jo‘rlikda ijro
etish, shuningdek, musigiy va adabiy asarlarning
kayfiyatini asboblarning xos tovushlari orqgali ifodalashni
o°z ichiga oladi.

2-bo‘lim. Nutq-harakatli o‘yinlar va mashqlar.

Ushbu  mashg‘ulotlar  og‘zaki eslab  qolishni
faollashtirishga, eshituv obrazlarini anigroq shakllantirishga
hamda bog‘liglikda nutq rivojiga xizmat qiladi.

Nafas va artikulyatsiya bo‘yicha trening — bu to‘g‘ri
fiziologik va nutqiy nafas olishni shakllantirish,
shuningdek, nutq tizimining artikulyatsion komponenti
uchun asos vazifasini bajaradi.

O‘yin orqali massaj va barmoq gimnastikasi — bu
nozik motorika, nutq motorikasi va fazoviy muvofiglikni
rivojlantirishga qaratilgan bo‘lib, ortigcha mushak va
emotsional zo‘riqishni kamaytirishga yordam beradi.

Nutqiy o‘yinlar va rolli she’rlar esa nutgning prosodik

komponentlarini — ritmika, intonatsion ifodaviylikni
rivojlantirish uchun asos bo‘lib xizmat qiladi.

3-bo‘lim. Rags-ritmik mashglar.

Ushbu mashqlar ishtirokchilarning o‘z tanasining

plastiklik imkoniyatlari va ritmik qobiliyatlari hagidagi
tasavvurlarini kengaytirishga xizmat giladi.

O‘yin-gimnastika  tana  sxemasida  yo‘nalishni
aniglashga, muayyan mushak guruhlarini rivojlantirishga,
harakatlar muvofigligini  (koordinatsiyasini), ko‘rish-
fazoviy tasavvurlarni shakllantirishga hamda mushaklar
tonusini muvofiglashtirishga yordam beradi.

O‘yin-ritmika harakatlarning silligligi va
muvofigligini,  ritmik  qobiliyatlarni  shakllantiradi,
shuningdek, musigiy asarlarning xarakterini harakatlar
orqali nozik his qilish va ifodalashni o‘rgatadi.

4-bo‘lim. Emotsional-kommunikativ trening.

Ushbu bo‘limga asosiy emotsiyalarni (qo‘rquv,
quvonch, gayg‘u, g‘azab, jahldorlik, qiziqish, xotirjamlik)
anglash va ularni og‘zaki va og‘zaki bo‘lmagan vositalar
orqali ifodalashga qaratilgan o‘yin shaklidagi mashqlar
kiradi. Shu bilan birga, bu mashglar empatiya va
kommunikativ ~ ko‘nikmalarni  rivojlantirishga  xizmat
giladi.

Kommunikativ o‘yinlar va mashglar, jumladan, doira
o‘yinlari, juftlikdagi massaj elementlari, bolaning
muloqotdagi yangi bosqichga o‘tishiga yordam beradi.
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Mimika, pantomima va vokal mimika asosidagi
etyudlar — bu ekspressiv (ifodali) reaksiyalar tajribasini
boyitadi.

Relaksatsion mashglar esa mushak va emotsional
zo‘riqishni kamaytirishga qaratilgan bo‘lib, destruktiv
emotsiyalar va harakatlarni yaxshiroq nazorat qilishga, 0‘z-
0°zini boshqarish (self-regulation) ko‘nikmasini
shakllantirishga yordam beradi.

Xulosa va takliflar. Xulosa gilib aytganda, Nazorat
eksperimenti davomida barcha guruh bolalariga o‘quv yili
boshida qo‘llanilgan testlar aynan o‘sha ko‘rsatmalar bilan
gayta takrorlandi.

Eksperimental guruh bolalari quyidagi ko‘rsatkichlar
bo‘yicha 1-nazorat guruhidagi tengdoshlariga nisbatan
sezilarli ustunlikni namoyon etdilar:

-eshituv idroki,

-ko‘rish-fazoviy gnozis va praksis,

-umumiy, mayda va artikulyatsion motorika,

-nutqqa aloqador bo‘lmagan nafas olish,

-impressiv (tushunilgan) lug‘at boyligi,

-tovush talaffuzi,

-nutgning tezlik-ritmik xususiyatlari.

Shu tariga, nazorat eksperimenti natijalari muallif
tomonidan taklif etilgan metodikaning samaradorligini
tasdigladi.

Birog eksperimental guruhdagi bolalar birgina o‘quv
yili davomida nutgi normal rivojlangan tengdoshlaridan
ortda qolishni to‘liq bartaraf eta olmadilar.

Bu esa shuni ko‘rsatadiki, organik asosli va murakkab
patogenezli nutqiy buzilishlarni tuzatish jarayoni murakkab
bo‘lib, 2-3 yil davomida kompleks yondashuvni talab
giladi.
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REZYUME. Magolada umumiy nutgning kechikishining patogenetik mexanizmini nazariy va empirik tadqiq gilish
natijalari hamda muallif tomonidan ishlab chiqilgan logoritmik ta’sir tizimi taqdim etilgan. Kichik maktabgacha yoshdagi
bolalarda umumiy nutg kechikishini yengishda logopedik ritmikaning korektsion-rivojlantiruvchi ishlar kompleksida
qo‘llanilish samaradorligi tahlil qilingan.

PE3IOME. B cratbe npeacTaBieHbl pe3ylbTaThl TEOPETUYECKOTO U AMIUPUYECKOTO M3YyYEHHs! MAaTOI€HETUYECKOTO
MCXaHHU3Ma 06]1[61"0 HEAOPA3BUTHA PCUH, pa3pa60TaHHa$1 aBTOPOM OpUTHMHAJIbHAsA CHUCTEMa JIOTOPUTMUYCCKOTO BOBﬂGﬁ-
CTBHA. AHaJ’II/ISI/IpyeTCSI 3(1)(1)6KTI/IBHOCTB HUCIIOJIb30BAaHUA HOFOHG,I[H‘ICCKOﬁ PUTMUKH B KOMIUICKCE KOPPCKIMOHHO-
pa3BPIBaIOH.I617[ pa6OTLI 110 MpEOAO0JICHUTIO O6H.[€FO HEOPA3BUTHUA PEYU Y z[eTeﬁ MJIaamero J0MKOJIbHOTO BO3pacTa.

SUMMARY. The article presents the results of theoretical and empirical studies on the pathogenetic mechanism of
general speech underdevelopment, as well as an original system of logorhythmic intervention developed by the author. The
effectiveness of using logopedic rhythmics as part of a comprehensive corrective and developmental approach is analyzed
to overcoming general speech underdevelopment in younger preschool children.
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Talim - tarbiya teoriyas1 ham metodikasi

IMPOBJIEMbBI U METOJWYECKHUE PEINEHNWS ITPU ITPEIIOJABAHUN NHOCTPAHHBIX SI3bIKOB
TIOPKOSI3BIYHOM AYJIUTOPUA
P.A.AbaynnaeBa — accucmenm npenooasamens
Hyxycckuii eocyoapcmeennulii nedazoeuieckuii UHCIMumym umenu Axcunuasa
H.A.[lzxymaHusizoBa — accucmenm npenooasamens
Yuusepcumem unnosayuonnsix mexmonrocuu
Tasinu cy3map: Typkuiisubon aynuropus, Mmerogonorus, RCT, ESL, nkku THWIIHIMK, HHTEphEPEHIIHS.
KaioueBble ci1oBa: TIopKosi3pIyHas ayauropus, meroanka, PKU, ESL, OunmuHreusm, nHTephepeHys.
Key words: Turkic-speaking audience, methodology, RCT, ESL, bilingualism, interference.

Beenenne. B ycnoBusx rinobanuzanuu - BiaJeHUE
WHOCTPAaHHBIMH SI3bIKAMH CTAHOBUTCS Ba)KHBIM (pakToOpoM
aKaZeMuIeckoil M mpodeccuoHansHOW MoOMIbHOCTH. B
TIOPKOSI3BIYHBIX PETHOHAX IIPETOJaBaHUE HMHOCTPAHHBIX
SI3BIKOB MIMEET CBOIO CHENM(UKY, 00yCIOBICHHYIO CTPYK-
TYpPHBIMH OCOOEHHOCTSMH POIHBIX S3BIKOB O00YYaIOIIMXCS,
a TaK)ke MCTOPUKO-KYJIbTYPHBIM KOHTEKCTOM. JTO TpeOyeT
pa3pabOTKN aJaNTHPOBAHHBIX METOANYECKHX MOIXOIOB,
YUYHUTBIBAIOIINX SI3BIKOBYIO KapTUHY MHpa U KOTHHTHUBHBIC
CTpaTeruy TIOPKOS3BIYHBIX 00yJaeMBbIX.

Ilenbto maHHON CTAaTHH SABJISETCS BBIIBICHHE OCHOBHBIX
npoOyieM MpenoJaBaHuss WHOCTPAHHBIX S3BIKOB TIOPKO-
S3bIYHOM  ayAuTOpuM U oOOCHOBaHue 3(P(HEeKTHBHBIX
METOINYECKHUX PELICHUH AJIS NX IPEOTOJICHHUS.

AXTyallbHOCTh ~M3YYEHHUsT IpoONeM IpenojaBaHus
WHOCTPAHHBIX S3BIKOB TIOPKOSI3BIYHON ayJUTOPHH O00Y-
CJIOBJICHA POCTOM MEXKIYHAPOJAHOW MOOMJIBHOCTH M HEOO-
XO/IMMOCTBI0 (DOPMUPOBAHUS aJaNTHPOBAHHBIX METOIMK
o0ydenust. CTpyKTypHBIE OCOOEHHOCTH TIOPKCKHX SI3BIKOB
— TakHe KaK arrIioTHHALMS, TapMOHHMS TJIACHBIX, MOPSIIOK
cnoB SOV 1 OTCyTCTBHE KaTETOPHH POJa — OKAa3bIBAIOT
BIIMSIHAE Ha TPOLECC YCBOEHHUSI PYCCKOTO M aHTIHICKOTO
SI3BIKOB. YUUTBIBasi JIaHHBIE (AKTOPHI, BKHBIM SIBIISIETCSI
(GbOopMHpPOBaHUE METOJIOJIOTHYECKHUX II0/IX0/IOB, YYHTHIBA-
IOMINX CIENU(UKY TIOPKCKOW SI3BIKOBOM CHCTEMBI.

O030p JsurTeparypsnl. JlurepaTypa 1O TIOPKCKUM
s3pikaM  bepnumypaTtoB E  momuepkuBaeT CTpYKTypHbIE
OTJIMYMSL MEXIY TIOPKCKUMH M (JIEKTHBHBIMH SI3bIKAMH
[6:22]. UccnenoBaHus MOKa3bIBAIOT 3HAUUTENBHBIE Pa3Iu-
4yt B MOPGOJIOTHH, CHHTAaKCHCE U (DOHETHKE, YTO TPUBO-
JIT K WHTEep(EpeHIMN NTPH U3YYEHUN PYCCKOTO M aHTIIMH-
ckoro s3bIkoB. Pabotel E.A.Kene3HskoBa [1] omUCBIBaOT
neperoc ctpyktyp SOV u ero BIMsHHE Ha MOPSIJIOK CIIOB B
pycckom s3eike. Jlerr KOK., ABys M.A. [3] aHanmsupyroT
CJI0)KHOCTH OCBOCHHS aHTIIMHCKUX MEK3YOHBIX COTJIACHBIX,
a Keiimmma C.H., Kpyrmaxosa T.A. [4] — mnpobiemsl
MaIeKHOTO yIpaBieHus. MeToaudeckue McCaeJOBaHUS
[2, 5] mnomuepkuBarOT HEOOXOAMMOCTH KYJIBTYPHOM
ajlanTanyy o0pa3oBaTEIbHBIX IPOTPAMM.

MertopoJorusa. MeTomoornueckas OCHOBA HCCIEIO-
BaHMs BKJIIOYAET COMOCTABUTEJBbHBIH aHalW3, JWHTBUCTH-
YEeCKUil aHaiu3, IeJarornieckoe HaOIoJIeHHe U KOHTEHT-
aHaJ M3 HayYHBIX HCTOYHHMKOB. B KauecTBe OCHOBHOTO
COJIepXKAaTEeNbHOTO MaTepualla HMCIOJIb30BaH TEKCT CTAThbU
«[IpobieMbl 1 METOMYECKNE PEIICHNS IPH TIPETI0IaBaHUH
PYCCKOTO M QHIVIMHCKOTO  S3BIKOB  THOPKOSI3bIYHOMN
ayIUTOpUN», B KOTOPOM CHCTEMHO pacCMaTpHUBAIOTCS
JIMHTBOKOTHUTHBHBIE 0COOEeHHOCTH TIOPKOS3BIYHBIX
ydaluxcst W TNPearalorcss  MyTH  IOBBIIICHUS
s pexTruBHOCTH O0yUIEHUSI.
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CraTbs HalpaBJieHa Ha CUCTEMHOE OCMBICIICHUE JaHHOU
poOJIEMBI 1 TIONCK MPaKTHIECKUX PEIICHHUH.

1. JIMHTBHCTHYECKHE OCOOCHHOCTH TIOPKOSI3BIYHBIX
CTYZICHTOB
CTpyKTypa TIOPKCKHUX S3BIKOB CYIIECTBEHHO OTIMYAETCS OT
PYCCKOI'O U aHIJIUICKOTO.

K Hanbonee 3HaYMMBIM Pa3In4IUsAM OTHOCATCS:

1) arrmoTHHATHBHAS CHCTEMa CIIOBOOOPa30BaHuS;

2) OTCYTCTBHE TPaMMaTHYECKOTO POAA;

3) cpaBHHUTENBHO (PUKCHPOBAHHBIHN MOPAIOK ci1oB SOV

4) rapMOHUS TTaCHBIX;

5) OTCYTCTBHE TaICKHBIX (PICKCHIL.

OTH 0COOEHHOCTH NPSMO BIMSIOT Ha XapakTep HHTEp-
(depeHIIMM W THUOHWYHBIC OIMMOKH, KOTOpBIC IOMYCKAaroT

ydammecs.
JluarBHCTHYECKHE TIPOOIEMBI 00yUeHNS
1. Tunonorudeckue pasnuuus A3BIKOB

TIOpKCKHE A3BIKM OTHOCATCS K arriilOTHHATUBHOMY THUILY,
XapaKTepU3yIOIEeMycsl 4eTKoil MOp(GEeMHOW CTPYKTYpOii,
OTCYTCTBHEM KaTETOPHHU POJia M OTHOCUTEIHHO CBOOOTHBIM
HOPSIAKOM CJIOB. B TO ke BpeMsi MHOTHE M3y4aeMble HHO-
CTpaHHBIC S3BIKU (QHTIMHCKHUNA, HEMEIKUH, (paHITy3CKHii)
SIBIIAIOTCSL  (IEKTHBHBIMH WM QHAJUTHYECKUMH. ITO
MPUBOAUT K TPYTHOCTSIM B YCBOGHHH: TI'paMMaTHYECKHX
KaTeropui poaa 1 apTUKIIEH; CI0XHBIX BPEMEHHBIX (OPM;
(MKCHPOBaHHOTO MOPSIJIKA CIIOB.

2. MexbsI3bIKOBasi HHTEp(epeHITUL

Wurepdepenuns nposBisercss Kak Ha (QOHETHUECKOM,
Tak ¥ Ha TpaMMaTH4YeCcKOM YpOBHAX. YacTo HabIIOAaroTCs:
3aMeHa HENPUBBIUHBIX 3BYKOB; MEPEHOC CHHTaKCHUECKUX
KOHCTPYKLIMH POJHOTO sI3bIKa; OYKBaNbHBIM IEpEeBOJ
YCTOWYHUBBIX BBIPAKECHUH.

ITcHXOIMHIBUCTHYECKHE W COLIHOKYIIBTYPHBIE (DAKTOPHI.

JIis TIOPKOSI3BIYHON ayJUTOPUU XapaKTEpHO OHopa Ha
ycTHyI0 (opMy o0OmeHMS W HMHTYHTHBHOE YCBOCHHE
S3BIKOBBIX Mojieeid. Ilpu TpaauiimoHHOM (GOopMaTbHO-
rpaMMaTHYecKOM  TOAXOJAE  3TO  MOXET  CHIDKaTh
MOTHBAIIMIO U BBI3BIBATH S3BIKOBOM Oapbep. Kpome Toro,
KyJIbTYpHBIE pa3IM4Msl BIUSIOT HA NOHUMAHUE KOMMYHH-
KaTUBHBIX HOPM, PEYEBOrO0 JTHKETa U NparMaTUKU
MHOCTPAHHOTO SI3BIKA.

1.1 Mopdonoruueckne 0cOOEHHOCTH. ATTIIFOTHHATHB-
HOCTh POJHOTO $I3bIKa CIIOCOOCTBYET MEpEeHOCYy Mojeien
CJIOBOOOPa30BaHMs Ha PYCCKUH M aHTIIMHCKHUHN SI3BIKH.

TIOpPKOSA3bIUHBIE  CTYAEHTBl  HEPEAKO  IBITAITCA
CO3/1aBaTh CJIOBA 10 ArrjJlOTUHATUBHOMY HPHUHIUILY, YTO
MIPUBOJNT K TTOSIBIICHUIO HEIIPABUIIBHBIX (OPM.

HaunOomnbimme TpyIHOCTH BBI3BIBAET MAJeKHAS CHCTEMA
PYCCKOTO sI3bIKa: BBIOOP Tajexka, yIpaBJeHHe, yrnoTpeoiie-
HUE MPEUI0KHOTO U POJUTEIBHOTO MajeKei.

Take (UKCHpYIOTCS OIMOKM B  COIJIACOBAaHUH
HOpuUiaraTeIbHbIX U CYHIECTBUTENIBHBIX, YTO CBS3aHO C
OTCYTCTBHUEM KAaTETOPUU POJIA B TIOPKCKUX SA3BIKAX.




1.2 Cunrakcudeckue cnoxxHoctu. Ilepexon ot mopsaxa
cioB SOV (momiesxariee — JOMOTHEHHE — CKa3zyemoe) K
SVO (mommexamniee — ckazyeMoe — JIOTIOJIHCHHE) BBI3HI-
BAacT yCTONYMBBIE TPAMMATHIECKUE OLTHOKH.

Hanpuwmep, ywamiyecss 9acTo MEHSIOT MOPSAOK CIIOB B
PYCCKOM M QHIVIMHCKOM NPENIOKEHHUAX MM IEPEHOCSIT
TIOPKCKHE MOJIeN B MUCbMEHHYIO peus.
OcoOble  TPYTHOCTH  MPEACTABISACT  YIOTpeOJICHHE
NPEAJIOTOB, IMOCKOJBKY OOJBIIMHCTBO TIOPKCKHX SI3BIKOB
UCTIOJNIB3YIOT IMOCIIENOTH, YTO IPUBOJIUT K OIIMOOYHOMY HX
OMYILEHHUIO UK 3aMEHeE.

1.3 donernueckue TpyaHocTH. PoHETHUECKAs CUCTEMA
PYCCKOTO ¥ aHTJIMHCKOTO S3BIKOB COJICPXKUT 3BYKH,
OTCYTCTBYIOIIIIE B TIOPKCKHX SI3BIKaX, YTO BBI3BIBACT
OIIMOKY MPOM3HOIICHHUS.

Hampumep:

— TmpobneMa ¢ pYCCKUMH 3BOHKHMH H TIyXUMH
COTJIaCHBIMU;

— OTCYTCTBHUE MATKOCTH COTJIACHBIX;

— TPYOHOCTH B MPOU3HECEHUH AHIIMHCKUX MEX3yO-
HBIX 3BYKOB [0], [0];

— HeNpaBWIbHAasI TOCTAHOBKA ylapeHus.

Heobxonuma cuctematuueckas (poHeTHdeckas pabora,
BKJTIOYAIOIIasl ayIupOBaHNe, IOBTOPEHUE U YIIPAXKHEHUS Ha
HMHTOHAIIHIO.

lapMOHMS TJIACHBIX B TIOPKCKHX OTCYTCTBYET B
PYCCKOM/aHTTIMACKOM, YTO  BBI3BIBACT MNPOOIEMBI  C
penykmmend TIAcHBIX  (PYCCKUi) WM IUPTOHTaMHU
(aHrnmiickuit). MATKHe/TBEpAbIE COTTACHBIE B PYCCKOM
qy>KIbI TIOPKOS3BIYHBIM, KaK W aclUpaIys B aHTIIUHCKOM.
e 'naroabHas cucreMa. ACIEKTH B PyCCKOM (COBEpILICH-
HBIII/HECOBEPIICHHBIH BU) HE UMEIOT MPSIMBIX aHAJIOTOB B
TIOpKCKHMX. Bpemena B anrmmiickom (Perfect ¢opmbr)
BBI3BIBAIOT  IIyT@HHWIly W3-32 OTCYTCTBUS  IOJOOHBIX
KaTeropui.

o Jlekcuka. JIo)xHBIE Ipy3bsi IEepeBOAYHMKA (HAIpUMep,
Typ. "ev" — nom, HO pyc. "eB" He CyLIECTBYET; WU
3aMMCTBOBAHHMS C CABUTOM 3HAYEHHMS).

2. Ilemarormyeckre TEXHOJIIOTHH W METOMABI OOydeHHS
CoBpeMeHHbIE METOJHMKH JIOJDKHBI YYUTHIBATH STHOJUHT-
BUCTHUYECKHE OCOOCHHOCTH TIOPKOS3BIYHON ayAUTOPHH.

Haubonee 3¢ (eKTHBHBIMU CUUTAIOTCS:

— KOMMYHHKaTHBHBI METOZ;

— KOpIyCHO-OpueHTupoBaHHoe o0y4yenue (DDL);

— 3THOKOTHHUTHBHBIN ITOJIXO0JT;

— MYJIbTUMOJIaJIbHbIE TEXHOJIOTHH;

— MPOEKTHAs AEATEIbHOCTb.

Kaxnaplii M3 3TUX METOJOB OO0ECIeYMBACT pPa3BUTHE
SI3BIKOBOM MHTYMLIMM M YMEHbIIEHHE HWHTEpdepeHInn
POJIHOTO SI3BIKA.

2.1 KopnycHoe oOydenue. IlpiMeHeHHE KOPITYyCOB

MO3BOJISIET ~ yYaIIUMCSl BHUJIETh  pEalbHBbIC  IPHUMEpEHI
yIoTpeOsIeHHsT KOHCTPYKIWH, YTO TOMOTaeT IpeoJoIeTh
nHTepdhEpeHIHIO.

3anaHus, OpUEHTHPOBAHHBIE HA CPaBHEHHE YaCTOTHBIX
CTPYKTYp, IIOMOI'alOT CTYyAE€HTaM BBISBIIATH 3aKOHOMEPHO-
CTH PYCCKOT'O U aHIJIMHCKOTO SI3bIKOB.

2.2 KomMmyHmKaTUBHBIH moaxon. KommyHmKaTHBHAs
METOJMKA AJaNTHPYETCs ¢ y4ETOM OCOOCHHOCTEH TIOPKO-
A3BIYHBIX CTYIECHTOB.

HeobxoxumMo ~ co3maBaTh  CHTyallMM  pealibHOTO
OOIIeHNs, yUUTBHIBATh KYJIBTYPHBIH KOHTEKCT, IMOOUIPSATH
Janorosblie opmbl pabOThI, POJIEBBIE MIPBI, IPOEKTHI U
00CyKICHUS.
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[IpakTrika mOKa3pIBae€T, 4YTO [JISI  TIOPKOSI3BIYHOMN
ayIUTOPHU Ba)KHO COYETAaTh KOMMYHHUKAaTHBHOCTb U CTPYK-
TYypUPOBaHHOE OOBSICHEHHE TPAMMATHKH.

3. UuTepKynpTypHBIA acriekT oOydeHus. TrOpKOS3bId-
HBIC CTYICHTBI JIEMOHCTPUPYIOT OCOOCHHOCTH PEYEBOTO
MOBE/ICHNS, CBSI3aHHBIC C HOPMaMM POAHON KyIbTypHl 00-
IICHUS.

BaxxHo ¢opMupoBaTh HHTEPKYJIBTYPHYIO KOMIIETCHT-
HOCTb, OOBSICHSISI pa3JINuusl B PEUEBBIX CTPATETHsX, ITUKET-
HBIX (hOpMyJsaxX, CTENEHU NPSIMOTHI/HENPSIMOTHI BBICKa3bl-
BaHMH. OJTO TOMOraer u30exaTh KOMMYHHKaTHBHBIX
Hey/ad.

Meroanyeckue pelieHust

Jlns mpeononeHus nmpodiaeM peKOMEHAYETCsI KOMIUIEKC-
HBIN MOIXO/:

1. KoHTpacTHUBHBII aHanM3 Kak OCHOBAa IUIAaHHPOBA-
Hus. CHcTeMaTHYeCKOe CpaBHEHHE CTPYKTYP POAHOTO H
LIETIEBOTO SI3BIKOB IS TPEACKAa3aHusl M IPEIOTBPAILICHUS
omubok. Hampumep, crnenuasibHble yIpaKHEHHsS Ha mepe-
cTpoiiky nopsiaka cioB (0T SOV k SVO).

2.  KoMMyHHKaTHBHO-OPHEHTHPOBAHHBIE  METOJBI.
Hcnonb30BaHue pONEBBIX WIP, IJUCKYCCHH, IIPOEKTHOM
pabotsl 1usi pazButus speaking u listening. Murterpamus
AyTEeHTHUYHBIX MaTepuaioB (BHIEO, MOJKACTBI) C yYETOM
KyJIbTYpPHOTO KOHTEKCTA.

3. VYuer wunTepdepeHumu B ynpaxHeHusix. Targeted
drills: Ha mageXw/apTHKIN ¢ OOBSICHEHHEM HYepe3 POTHOM
S3bIK Ha HadaJIbHBIX 3Tallax, 3aTeM IEePexo] K HMMEPCHH.
BusyanbHast HarmsAHOCTh (CXEMBbI, TAOIHIBI) IS TIIaroJib-
HBIX CHCTEM.

4. KynerypHas amantanus. BkitoueHue MeEXKyJIbTyp-
HOTO KOMIIOHEHTa: OOCYXX/JEHHE pa3IMYhid B OSTHKETE,
HeBepOambHOW KOMMYHMKaIMH. [loompeHne akTUBHOTO
yuacTusi 4epe3 TpYIIOBYI paboTy, CHH)KEHHE CTpaxa
OIIMOKH.

5. VuguBnpyanuzauust M TEXHOJIOTHH. AJJanTHBHBIE
wratgopmsl (Duolingo, apps ¢ Al), oHmaitH-pecypchl st
CaMOCTOATENIbHOM TpakTHKU. st TIOPKOS3BIYHBIX
CHeLUaIN3UpOBaHHble y4eOHMKH C  KOHTPAaCTHBHBIMH
OOBSICHCHUSMHL.

6. MotuBanus u npaktuka. Co3anue s3bIKOBOM Cpelbl:
KJIyOBbl pa3roBopa, TaHIeM-IapTHEPhI C HOCUTEJISIMHU.

3akirouenue. [lpenonaBaHre WHOCTPAaHHBIX SI3BIKOB
TIOPKOSI3BIYHOW ayJJUTOPHU TPEOYET KOMIUIEKCHOTO MOAXO0-
Jla, YYUTHIBAIOIIETO JIMHI'BUCTHYECKHE, TCUXOIMHIBUCTH-
YecKHe M KyJNbTypHBIE OCOOCHHOCTH 00ydaeMbIX. Dddek-
THUBHBIE METOJMYECKNE PELICHUS JOJDKHBI OBITH HaIpaBJe-
HBl HE Ha YCTpaHEHHE POJHOrO SI3blKa M3 y4eOHOro Impo-
1iecca, a Ha €ro 0OCO3HaHHOE MCIOJIb30BaHUE KaK OTOPHI JUIs
(GOpMUPOBAaHUS WHOS3BIYHOW KOMIETEHLIUH. AJanTanus
METOJIUK K Creli(rKe TIOPKOSI3BIYHON ayANTOPUH CIIOCO0-
CTBYET IOBBIIICHNAIO KayecTBa OOYYEHHMS M YCTOMYHMBOH
MOTHBAIUH K U3Y4YEHHIO HHOCTPAHHBIX SI3bIKOB.

OO0yueHne pycCKOMY M aHTIIMHCKOMY SI3bIKaM TIOPKO-
SI3BIYHBIX CTYJIEHTOB TPeOyeT KOMIUIEKCHOTO IOJX0/a,
YUUTBHIBAIOIIETO JIMHIBUCTUYECKUE, TICHXOJIMHIBUCTHUYEC-
CKHE U KYJIbTYPHBIE OCOOCHHOCTH YUaI[UXCSL.

[peasnioxkeHHbIE METOANYECKHE PEILICHHUS] CIIOCOOCTBY-
0T TIOBBIIICHHIO KayecTBa 00y4eHHs U MO3BOJIIIOT (POPMHU-
pOBaTh yCTOWYMBBIE KOMMYHUKAaTHBHBIE HaBBIKH. Pa3Burue
TEXHOJIOTHH, CO3/JaHNe aJalTHPOBAHHBIX YYEOHBIX KYpCOB
W TPOBEACHUE NAIBHEHIINX MCCIIeIOBAHUN MTPEACTABIISIOT
c0o00i1 epCcreKTUBHBIE HANPABJIEHHUS PAOOTEHI.
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PE3IOME. Maxkonaga TypKdHil THWUIM XalKiapra pyc Ba UWHIIM3 TWUIAPWHU YKUTHIIHAHT JIMHTBUCTHK,
TICUXOJIMHTBUCTHK Ba yCIyOHid KUXATIApH KYPHO IHKHIAIH.

PE3IOME. B cratbe paccMaTpuBarOTCA JMHIBHCTHYECKHE, IICHXOIMHTBHCTUYECKHAE M METOIMYECKHE OCOOCHHOCTH
00ydeHHS PYCCKOMY H aHTIIMACKOMY S3BIKaM IpeACTaBUTENCH TIOPKOS3BIYHBIX HAPOIIOB.

SUMMARY. The article discusses the linguistic, psycholinguistic and methodological features of teaching Russian and
English to representatives of Turkic-speaking peoples.

MUZIKA SABAGINDA «SIMFONIYALIQ ORKESTR» TEMASIN OQIiTiWDA INTERAKTIV
METODLARDAN PAYDALANIW
G.J.Axetova — assistent oqitiwshi
Ajiniyaz atindagi Nokis mamleketlik pedagogikaliq institut:
Tayanch so‘zlar: interaktiv metodlar, musiqiy cholg‘u asboblari, pasport, zig-zag, erudit uslublari.
KiroueBble cjioBa: HWHTCPAKTHUBHBIC MCTO/bI, MY3bIKaJIbHbIC UHCTPYMCHTDBI, MCTOAbI NTACIIOPT, 3UT-3ar’, 3pYyAUT.
Key words: interactive methods, musical instruments, methods passport, zig-zag and erudite.

Kirisiw. Ozbekstan Respublikasinin ~ 2020-j11  pikirler bar. Ust tiykarda shet el adebiyatlar1 ham 6zbek
23-sentyabrde tastiyiqlangan «Bilimlendiriw haqqinda»gi  adebiyatlarinda M.V.Klarin [1:187], E.M.Deeva [2:13],

Nizami, Ozbekstan Respublikasi Prezidentinin ~ J.Yuldoshev, S.Hasanov [3:218] tarepinen interaktiv
«Ozbekstannin jana rawajlaniw dawirinde talim-tarbiya  metodlar hdm olardi qollaniw ken turde uyrenilgen.
ham ilim-pan tarawlarin rawajlandirtw» ilajlari hgqqlndagl Uliwma bilim beriw mekteplerinde «Muzika» panin

2020-j11 6-noyabrdegi PQ-6108 sanli qarari, Ozbekstan oqitiwda interaktiv metodlardin usillarinan paydalaniwdi
Respublikas1 Prezidentinin «Ozbekstan Respublikasinda izertlewde «Pasport», «Zig-zag» ham «Erudit» interaktiv
Xalq bilimlendiriw sistemasin  basqariwd1 jetilistiriw»  ysillardan paydalanilds.

boyinsha  qosimsha  ilajlar  haqqindagir  2018-jil Talqilawlar ham natiyjeler.
5.-sentyabrdegi PQ-5538-sanl1 qarart Xallfi bilimlendi(iw «Pasporty usith. Bul wusil témendegiler ushin
sistemasina  alding1 shet el tajiriybeni, oqiw-tarbiya  paydalamladi:  alingan  bilimlerdi  sistemalastiriw,

processine _zgmanagéy pedagogikaliq  texnologiyalardi,  ylywmalastiiw  ushin; uyrenilip atirgan  hadiysenin
sonday-aq bilim beriwdiﬁ innovciyahq usﬂla'lrm engiziW,  ghmiyetli ham Ahmiyetsiz 6zgesheliklerin atap 6tiw ushn;
oqiw ham oqiw-metodikaliq adebiyatlardi jaha awladin  qyrenilip atirgan tusiniktin qisqasha sipatlamasin jaratiw,
jaratiw, Osip kiyatiran jas awladti ruwxiy-etikahiq hdm . basqa ugsas tisinikler menen salistiriw.

intellektuallig  rawajlandinwdi  sapa tarepinen jana Biz sabaq dawamimda saz asbaplar ushi pasport
basqishqa koteriwdi amelge asiriwga bagdarlangan. dizemiz. Pasport ushin tayamish sozleri mektep

b loqltIde 1n‘;1e€aktlvr u§111ar1 -b.bull.iqlwhpr(l)(cessm.m oqiwshilarimin - 6zleri tarepinen, Kishi klasslarda bolsa
arliq qatnasiwshilarmin oz ara birgelikte hareket etiw mugallim tarepinen taflanadi.

usillart bolip, bul jagdayda oqiwshilar passiv rol oynawdi Teman: Gyrenip atirganda balalardan pasport jaratiwdi

toqtatip, aktiv qarim-qatnasqa otedi. Interaktiv talim sorawimiz mamkin. Bul kompozitor. muzika ianri vaki

texnologiyalar1 balalar baqshasinda, mektep yamasa basga muzika saz ésbabml;'l asportL bI()) lwi rr;ﬁmkin ] Y

talim sholkeminde oqiw procesin jane de qiziqlt ham . . pasp , e

nétiyjeli ctedi [1:187]. ’ Slmfoplyallq Qrkestrde sa% asbaplar 4 topa’rga bOllr'IEdI
Oqiiwdin  interaktiv ~ usillarin  qollawdan  aldin ham partiturada Joqa.rldan tomenge qaray témendegishe

qatnastwshilar menen birgelikte sabaqta 6zin tutiw jaylasady: - afashtan jasalfan Gipleme saz dsbaplar; - mis

qagrydalarin aytip tasindiriw Kerek. Misali, bildirilgen har Upleme saz as’baplar; - untp shertetugin saz asbaplar; - tarh-

tartqishli saz asbaplar.

bir pikir ahmiyetli; naduris pikirler joq; pikirinizdi : )
bildiriwden qorqpaf; barshemiz ten huqiqli sherikpiz; Tarqat.p’)a maFerlal!ar. Tarli-tartqishli saz asbaplar, topari
- orkestrdin en tiykarg: topar1 esaplanadi. Bul toparga I, II

adamlardi emes, pikirlerdi talqilaymiz; aniq, qisqa ham . : e

toliq s6ylew; bir-birin tinlaw; tek tastryiqlangan dalillerdi skripkalar, alt, .VIOIOHChel{ kontrabaslar kiredi ham .01?“ 5

aytiw [2:13]. nota qatarlarin iyelep, partituralardin en tomengi béliminen
Adebiyatlar analizi ham metodologiyasi. Bugingi ©rn algan. Atap Otilgen saz asbaplar shigarmanih tiykargi

kinde dinya jiozi adebiyatlarinda interaktiv usillar ham bolegin shertiw menen birge, joldas irgaglar ham usil —

olardi qollamwdag 6zgeshelikleri haqqinda bir gatar ilimiy ~ garmoniya korinislerinde qosilip shertiledi [3:21].
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Skripkanin pasporti

1. At1 — skripka.

2. Watan — Italiya.

3. Payda bolgan waqit1 — XVI dsir.

4. Shanarag1 — tarli - tartqishli.

5. Jaqin tuwisqanlari - alt, violonchel, kontrabas.

6. Islep shigariwshi sheber saz asbap ustasi — Antonio
Stradivari.

7. Jumis orni - solo, ansambl, simfoniyaliq orkestr.

Kontrabastin pasporti

1. At1— kontrabas.

2. Watan — Italiya.

3. Payda bolgan waqit1 — XVII asir.

4. Shanarag1 — tarli-tartqishii.

5. Jaqin tuwisqanlari — skripka, alt, violonchel.

6. Islep shigariwshi sheber saz asbap ustasi — Mikele
Todini.

7. Jumis orn1 — solo, ansambl, simfoniyaliq orkestr.

Alttin pasporti

1. At1—alt.

2. Watan — Italiya.

5. Payda bolgan waqti — XVI dsir.

6. Shanarag1 — tarli-tartqishl.

7. Jaqin tuwisqanlar1 — skripka, violonchel, kontrabas.

8. Islep shigartwshi sheber saz asbap ustasi - Gaspare
da Salo ham Andrea Amati.

9. Jumis orn1 — solo, ansambl, simfoniyaliq orkestr.

Violoncheldin pasporti

1. At1 —violonchel.

2. Watan — Italiya.

5. Payda bolgan waqti — XVI dsir.

6. Shanarag1 — tarli-tartqishii.

7. Jaqin tuwisqanlar1 — skripka, alt, kontrabas.

8. Islep shigariwshi sheber saz asbap ustasi — Andrea
Amati.

9. Jumis orn1 - solo, ansambl, simfoniyaliq orkestr.

«Zig-zagy wusithnan paydalaniw. «Zig-zag» metodt
talabalar menen kishi toparlarda islewge tiykarlangan bolip, teman
tez ham pugta ozlestiriwge xizmet etedi. Zig-zag metodi
«basqalardi oqitiw» metod1 dep te ataladi.

«Zig-zag» metodin 6tkeriw qagrydalari:

1-basqish. Auditoriya kishi toparlarga bolinedi ham
oqiw materiali bolip beriledi. Topardin har bir agzasina
uyrenip shigiw ham topardin basqa agzalarina tasindirip
beriw ushin har qiyli tarqatpa materiallar beriledi. Misali 1-
topar agzalarina bir tapsirma, 2-topar agzalarina ekinshi
tapsirma ham basqalarga da wusigan ugsas haldag
tapsirmalar beriledi.

2-basqush. Ekspertlik toparlar oqiw materialin Gyrenedi
ham omin prezentatsiyasin tayarlaydi. Ekspert topar—bul
birdey oqiw materialina iye har qiyli kishi toparlardin
agzalari.  Partner-ekspertler — materialdi  tasindiriwdin
usillarin, jollarin anmiqlap aladi. Soninan ekspert toparinin
basqa agzalarma materiald1 tisindiredi hdm olardin qanday
darejede tlsinip alganin aniglaydi.

3-basqish. Birgelikte Gyreniw ham tekseriw ushin 6z
toparina qaytiw. Talabalar 6z toparlarina qaytip keledi. Usi
jerde olar gezek penen bir-birin ayrenip shigqan material
menen tamstirad [4:218].

Targatpa materiallar. Dinyada tplep shertiletugin saz
asbaplarimin tari kop. Simfoniyaliq orkestrge kirgizilgen
sonday saz asbaplar1 eki turge — agash ham muis Upleme saz
asbaplari bolip bolinedi.
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Agashtan jasalgan Upleme saz asbaplar1 toparma fleyta,
goboylar, klarnet ham fagotlar kiredi. Bul &sbaplarda
orinlanatugin muzika partituranin en joqargi nota jollarina
jaziladi. Mis tpleme asbaplar toparina valtornalar, trubalar,
trombonlar ham tuba kiredi [3:24].

1-topar talabalarina beriletugin tapsirma: fleyta.

Fleyta — dunyamin en ayyemgi saz asbaplarinan biri
bolip, ayyemgi dawirlerde, Misir, Greciya ham Rimde
belgili bolgan. Bul apiwayr muzikaliq asbap fleyta
asbabmin ayyemgi atasi bolsa kerek. En songi marte fleyta
1832-1847-jillar araliginda sheber nemec saz asbaplar
ustas1 Teobald Byom tarepinen jetilistirilen. XVIII ésirdin
aqurman baslap simfoniyaliq orkestr quramina kirgen.
Orkestrdin  agashtan jasalgan uplep shertetugin saz
asbaplar1 qatarma kiredi.

2-topar talabalarina beriletugin tapsirma: goboy

Goboy fleyta menen 6zinin payda boliwinin ayyemgiligi
menen basekilese aladi. Ol o6zinin shejiresin  ayyemgi
sirnaydan baslaydi. Evropaga goboydin ata-babalari Jaqin
Shigistan  kelgen. Goboy XVII asirdin ortalarinda
Franciyada payda bolgan. Lyulli birinshi marte 1657-jilt
6zinin  «Ulken ~Amur»  opera-baletinde  qollangan.
Orkestrdin  agashtan jasalgan uplep shertetugin saz
asbaplar1 qatarina kiredi.

3-topar talabalarina beriletugin tapsirma: klarnet

Klarnet (latinsha klarino - «taza», «ashiq») agashtan
jasalgan uplep shertetugin saz asbaplari qatarma kiredi. Ol
XVII - XVIII ésirde payda bolgan. Sheber francuz saz
asbaplar ustas1 Iogan Kristof Denner tarepinen jasalgan.
1755-j1l1 Yan Stamictin orkestr ushin jazilgan «Klarnet hdm
kontrabas  simfoniyasi»  simfoniyallq = muzikasinda
gollanildi.

4-topar talabalarina beriletugin tapsirma: fagot

Fagot (italyansha fagotto - «tayiny», «baylamy, «buwat»)
agashtan jasalgan Uplep shertetugin saz asbaplari qatarina
kiredi. Fagottin ata-tegi eski bas sibizgt — bombada
esaplanadi. Onin ornina kelgen fagot XVI asirdin birinshi
yariminda kanonik Afrano deli Albonezi tarepinen
sogilgan. XVII asirden simfoniyaliq orkestrge, XVIII asird-
en bolsa askeriy orkestrge kirgen. Fagottin tuwislaslari
goboy, ingliz rogi(muyizi).

5-topar talabalarina beriletugin tapsirma: valtorna

Zamanagdy valtornanin argil atasi rog (muyiz) edi.
Ayyemgi dawirlerden baslap, orta asirlerde ham onnan
keyingi dawirlerde — XVIII asir baslarma shekem -
mergenlik, jarislar ham saltanatli saray maresimlerinde
janlagan. Asbaptin ati valtornamn 6tmishtegi waziypasin
esletedi: bul s6z nemecshe «Waldhorn» - «togay muyizi»
sozinen kelip shiqqan. Birinshe marte 1664-jil1 Jan Batist
Lyulli tarepinen orkestrde qollanilgan.

6-topar talabalarina beriletugin tapsirma: truba

En ayyemgi saz asbaplarinin biri. Bizin e.sh. 3600 jil
aldin ayyemgi Egipette, dyyemgi Greciyada, ayyemgi
Qitayda askeriy saz asbabi retinde qollanilgan. Birinshi
truba aga-ini Mannesmanlar tarepinen jasalgan. Shama
menen XVII é&sirden baslap orkestr quramina kirgen.
Orkestrdin mistan jasalgan uplep shertetugin saz asbaplari
qatarina kiredi.

7-topar talabalarina beriletugin tapsirma: trombon

Trombon 6z atamasin trubanin italyan tilindegi tromba
atamasinan ulkeytiwshi «one» qosimtasi menen alingan:
trombone s6zbe-soz «trubalar» degen manisti bildiredi.
Trombon XV asirde payda bolgan degen boljawlar bar.
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XVII asirge shekem ol «saqueboute» (francuzsha) yamasa
«sackbut» (inglizshe) dep atalgan. Trombon XIX asirde

K.Zatler jetilistirgennen son ken tarqaldi. Ol muistan
jasalgan uplep shertetugin saz asbaplart qatarina
kiredi.

8-topar talabalarina beriletugin tapsirma: tuba

Tuba — adewir jas asbap. 1835-jili muzikaliq saz
asbaplarin jasawshi sheber nemec ustalar1 Vilgelm Viprixt
ham Karl Moric tarepinen jasalgan. Daslepki tubalar
jetilisken bolmagan ham tek askeriy jane bag orkestrlerinde
gollanilgan. Franciyada saz asbaplari ustasi1 Adolf Saks
golina tuskennen keyin gana tuba simfoniyaliq orkestrdin
jogar talaplarin ganaatlandira basladi. Ol birinshi marte
1843-j1il1 simfoniyaliq orkestrde Rixard Vagnerdin «Ushar
gollandec» operasinda qollanilgan.

«Erudit» usih. Ketekshede jasirilgan saasbabinin atin
tabiw kerek. Har bir tapsirmanin duris juwabi ushin 1 ball
beriledi, orinlaw waqit1 — 10 minut.

Songi marte 1832-1847-jillar araliginda sheber nemec
saz asbaplar ustasi Teobald Byom tarepinen jetilistirilen
bolip, orkestrdin agashtan jasalgan tuplep shertetugin saz
asbaplar1 qatarina kiredi.
| | | E | A |

1. Bul saz asbapt1 francuz kompozitor: Jan Batist Lyulli
birinshi marte 1657-jili 6zinin «Ulken Amur» opera-
baletinde qollangan. Agashtan jasalgan uplep shertetugin
saz asbaplari gatarina kiredi.
| [ o | | | |

2. Latinshadan awdarmasi - «taza», «ashiq» degen
manisti bildiredi. Sheber francuz saz asbaplar ustast logan
Kristof Denner tarepinen jasalgan orkestrdin agash demli
saz asbabi.

| |

[ A | [ N [ ] |

3. ltalyansha — «tayin», «baylam», «buwat» degen
manisti bildirip, agashtan jasalgan Uplep shertetugin saz
asbaplar1 qatarina kiredi. Onin tuwislaslar1 goboy, ingliz
rogi(muyizi).
| | [ G | | |

4. Nemecshe «togay rogi» degen manisti bildirip,
mustan jasalgan Uplep shertetugin saz asbaplari qatarina
kiredi. Birinshe marte 1664-jil1 Jan Batist Lyulli tarepinen
orkestrde qollanilgan.
| [ A | [ o[ | | |

5. Ayyemgi Egipette askeriy saz asbabi retinde
qollanilgan. Aga-ini Mannesmanlar tarepinen jasalgan
bolip, orkestrdin mistan jasalgan Uplep shertetugin saz
asbaplar1 qatarina kiredi.

L [ U ] | |

6. Oz atamasin trubanin italyan tilindegi tromba
atamasinan ulkeytiwshi «one» qosimtasi menen alingan:
trombone sdzbe-s6z «trubalar» manisti anlatip, tlken truba
degendi bildiredi.
| | R [ [ [B] ]

7. Sheber nemec ustalari nemec ustalart Vilgelm
Viprixt ham Karl Moric tarepinen jasalgan. Ol birinshi
marte simfoniyaliq orkestrde Rixard Vagnerdin «Ushar
|g011ande|c» 0pera|smda qol|lan11gan.|

U

Juwaplari: 1. FLEYTA; 2. GOBOY; 3. KLARNET,;
4. FAGOT; 5. VALTORNA, 6. TRUBA; 7. TROMBON;
8. TUBA.

Juwmag. Juwmaglap aytganda, «Simfoniyaliq orkestr»
temasin uyreniwde sabaq barisinda joqarida korsetilgen
interaktiv metodlardi qollamiw oqiwshi menen oqitiwshinin
birgelikte islesiwin, oqiwshilardin sabaqqa aktiv qatnasiwin
ham jaqgsi natiyjelerge erisiwdi tamiyinleydi.
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REZYUME. Magolada umumta’lim maktablarida «Musiga savodxonligi» fanini o‘qitishta interaktiv uslublardan
foydalanish hagida so‘z etiladi. Tadqiqot ob’ekti sifatida «Simfonik orkestr» mavzusi tanlangan. «Simfonik orkestr»
mavzusini o‘rganishda «Pasport», «Zig-zagy», «Erudity» interaktiv uslublardan foydalanilgan.

PE3IOME. B cratbe roBopurcst 00 HCIIOJIb30BHHUHM WHTEPAKTHBHBIX METOAOB B OOyYE€HHM NpeiMeTa MY3BIKH B
O6III€06p030BaT€J'II)HI)IX mKoyax. B kayectBe 00ObeKTa HUCCJIICA0BaHUA ObLIa BLI6paHa TEMa «CI/IM(l)OHI/I‘{CCKI/Iﬁ OPKECTP».
HpI/I HU3Yy4YCHUHN TEMbI UCIIOJIb30BAHbl MHTCPAKTUBHLIC METOAbI: «HacnopT», (<31/IF-3aF)>, (<3py,HI/IT».

SUMMARY. This article discusses the use of interactive methods in teaching music in comprehensive schools.
The topic of "Symphony Orchestra™ was chosen as the object of study. The following interactive methods were used:

"Passport," "Zig-Zag," and "Scrabble."
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MAKTAB KIMYO KURSI UChUN DIDAKTIK MATERIALLARDAN FOYDALANIB
“KIMYOVIY REAKSIYANING ISSIQLIK EFFEKTI YONISh”
MAVZUSINI O‘QITIShNI TAKOMILLAShTIRISh
M.B.Ajieva — pedagogika fanlari nomzodi, dotsent
D.Q.Sultonov — assistent o ‘qituvchi
U.R.Kabilova — magistrant
G.Sultanova — talaba
B.A.Ajieva — talaba
Ajiniyoz nomidagi Nukus davlat pedagogika instituti
Tayanch so‘zlar: kimyo, didaktika, kimyoviy reaksiya, yonish, ekzotermiya, endotermiya, formula, kislorod, modda,

kimyoviy tenglama.

KiaioueBble cioBa: XUMU, AUAAKTHKA, XUMHYCCKasd pEaKkuusd, TOPEHUE, DSK30TCPMUs, SHAOTECpMUA, q)opMyna,

KHUCJIOPO, BENIECTBO, XUMUYECKOE YPABHEHUE.

Key words: Chemistry, didactics, chemical reaction, combustion, exothermy, endothermy, formula, oxygen, substance,

chemical equation.

Kirish. Mamlakatimizda amalga oshirilayotgan ta’lim
tizimidagi islohotlar, innovatsion o‘zgarishlar, yuqori
malakali mutaxassislar tayyorlash, ta’lim sifat va
samaradorligini oshirish yo‘lida ta’lim-tarbiya jarayoni
ishtirokchilari uchun zaruriy hamda yetrli shart-sharoitlarni
yaratib berilishi oliy o‘quv yurtlari rahbarlari va professor-
o‘qgituvchilariga ham o‘ziga xos kata mas’uliyat yuklaydi.
Yangi O‘zbekiston ta’lim tizimini tubdan o‘zgartirish, uni
xalgaro standartlarga integratsiyalash, mehnat bozori
talablariga mos keluvchi malakali kadrlarni tayyorlash
hamda Uchinchi Renessans g‘oyasini amalga oshiradigan
yangi avlodni voyaga yetkazish maqgsadida kata islohotlar
amalga oshirilmoqda [1].

Muhokama va natijalar. “Kimyoviy reaksiyaning
issiglik effekti” mavzusini o‘tishdan oldin talabalar
oksidlanish reaksiyalari bilan tanishdilar (esda tutingki,
bunday reaksiyalar moddalarning kislorod bilan o°zaro
ta’sir qilish jarayonidir). Masalan:

Mg +0,= 2Mg0

2H2 + 02 = 2H20

CH, + 20, =CO, + 2H,0

Bu reaksiyalar ganday umumiylikka ega?

Birinchidan, ko‘p hollarda mahsulotlar oksidlardir va
faqat ba’zi reaktsiyalarda, maxsus sharoitlarda, oksid bilan
birga oddiy modda ham hosil bo‘ladi.

Ikkinchidan, oksidlanish reaktsiyalarining borishini
kuzatib, ularning barchasi issiglik chigishi bilan birga
ekanligini ko rish mumkin.

Issiglik chigaradigan reaksiyalar ekzotermik deyiladi.

Issiglikni yutadigan kislorod ishtirokidagi reaktsiyalar
ham mumkin, ammo bu juda kam uchraydi. Mana bir
nechta misollar:

1. Ozonning hosil bo‘lishi

30, = 203

2. Juda yuqori haroratlarda azotning kislorod bilan
o°zaro ta’siri:

Nz + 02 =2NO

Issiglikni yutish reaksiyalari endotermik deb ataladi.

Reaksiyada chigarilgan yoki yutilgan issiglik migdori
termal effekt deb ataladi. Bu ta’sir issiqlik birliklarida - joul
(J) yoki kilojoul (kJ) bilan ifodalanadi. Uni reaksiya
tenglamasiga kiritish mumkin:

C+0,=CO, + 394 kJ

CH,4 + 20, = CO, + 2H,0 + 803 kJ

Ekzotermik reaksiyalar

N, + O, = 2NO - 180 kJ

302 = 203 - 284 kJ
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Endotermik reaksiyalar

Bu tenglamalarning birinchisida 394 kJ giymati 1 mol S
ni 1 mol O, bilan yondirganda 1 mol CO; hosil bo‘lishini
va 394 kJ issiglik ajralib chigishini bildiradi. Uchinchi
reaksiyada 1 mol N, 1 mol O, bilan o‘zaro ta’sirlashganda 2
mol NO hosil bo‘ladi va 180 kJ issiqlik yutiladi [2].

Issiqlik effektini ko‘rsatadigan reaksiya tenglamalari
termokimyoviy deb ataladi.

Shubhasiz, termal effektning Kkattaligi reaktivning
migdori  bilan  proportsionaldir. ~ Shuning  uchun
jarayonlarning issiqlik ta’sirini bilish kimyoda miqdoriy
hisob-kitoblarni amalga oshirishga imkon beradi [3].

Misol tarigasida quyidagi masalani olaylik: hajmi 150
m?® bo‘lgan xonada havo haroratini 1°C ga oshirish uchun
gancha metanni (massa bo‘yicha) yoqish kerakligini
aniglang, agar buning uchun taxminan 200 kJ issiglik kerak
bo‘lsa.

Yechim:

CH, +20,=CO, + 2H,0 + 803 kJ

X =200(kJ) * 16 (gr) / 803 (kJ) = 4gr

Ko‘pgina ozig-ovgat qadoglarida uning energiya
giymati yoki kaloriya tarkibi ko‘rsatilgan. Bu gqiymat
tananing mahsulotni iste’mol gilishdan oladigan energiya
migdorini ifodalaydi. Ishlatilgan energiya birligi kaloriya
(kal), 1 kal = 4,2 J.

Energiya ozig-ovgat bilan yutilgan moddalarning

oksidlanishi orgali chiqgariladi. Masalan, shakarning
oksidlanishi quyidagi termokimyoviy tenglama bilan
tavsiflanadi:

C12H22011 + 1202 = 12C02 + 11H20 + 5654 kJ
Saxarozaning molekulyar og‘irligi 337 ga teng.
Shakarning kaloriya giymatini hisoblash:

5654 / 337 = 16,7 ki/g [4].

Yuqoridagi material asosida o‘quvchilarda quyidagi
kimyoviy bilim, ko‘nikma va malakalar shakllantiriladi:
ekzotermik va endotermik kimyoviy reaksiyalar hagida
tushunchalar, kimyoviy reaksiyaning issiglik effekti,
termokimyoviy tenglamalar tuza bilish va alanga tuzilishini
o‘rganish  bo‘yicha  amaliy  ishlar  ko‘nikmalari
takomillashadi.

Buning uchun quyidagi jihozlar kerak bo‘ladi: "Olovli
tuzilma" stoli, stakanlar, rezina uchlari bo‘lgan shisha
tayoqchalar, gugurt, chinni stakanlar, shisha naychalar, tigel
gisqgichlari, parchalar, spirtli chiroq va termometrlar.

Shuningdek, sizga quyidagi moddalar va materiallar
kerak bo‘ladi: ohak suvi, sham, konsentrlangan sulfat
kislota va gattig ammiakli selitra.
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Dars tartibi:

Dars "Kimyoviy reaksiyaning issiglik effekti. Yonish"
mavzusidagi to‘liq metrajli suhbat bilan boshlanadi.
So‘ngra barcha talabalar kartochkalar yordamida mustaqil
ishlarni bajaradilar.

Savollar va topshiriglar:

1. Kislorod olishning sanoat usulini ko‘rsating:

a) kaliy permanganatning parchalanishi

b) simob oksidining parchalanishi

V) suyuq havodan

d) fotosintez

2. Tibbiyotda kislorodning ganday xossasidan
foydalaniladi?
3. Suvni parchalab kislorod hosil qilish reaksiya

tenglamasini yozing.

4. Kislorodning ganday xossasi kislorodli suyugliklar-
dan foydalanish uchun ishlatiladi?

5. Suv, kaliy permanganat va kaliy xloratdan kislorod
olish mumkinmi?

6. Kislorod qanday jarayonlarda ishtirok etadi?
Javobingizni reaktsiya tenglamasi bilan tasdiglang.

7. Quyidagi usullardan qaysi biri sanoatda kislorod
olinadi?

a) 2H,0 = 2H,0+0,

b) 2KMnO4#~=K,MnO4+MnO,+0,

C) 2H,0=2H,+0,

8. Metalllarni payvandlashda kislorodning ganday
xossasidan foydalaniladi?

9. Kislorodni simob oksidini parchalash orgali olish

mumkin. Ushbu moddaning parchalanish  reaksiya
tenglamasini yozing.
10. Metalllarni kesish uchun kislorodning ganday

xossasidan foydalaniladi?
11. Reaksiya sxemasini to‘ldiring.
2KMnQ, = K,MnO, + marganets oksidi +?
12. Qaysi jarayonlar natijasida kislorod hosil bo‘ladi?
a) nafas olish
b) fermentatsiya
c) chirish
c) fotosintez
13. Ultrabinafsha nurlar ta’sirida atmosfera kislorodi
bilan nima sodir bo‘ladi? Reaksiya tenglamasini yozing.
14. Reaksiya sxemasini to‘ldiring.
O3 ultrabinafsha nurlanishi ?+?

15.  Suvni ozonlash uchun ozonning ganday
xususiyatidan foydalaniladi?

16. Jarayonni tushuntiring.

205 ultrabinafsha nurlanishi 30,

17. Qaysi modda-kislorod yoki o0zon kuchlirog

oksidlovchi xususiyatga ega? Nega?

18. Ozon bakteritsid xususiyatiga ega. Buning uchun
ozonning qanday kimyoviy xossasidan foydalaniladi?
Reaksiya tenglamasini yozing.

19. Nima uchun ozon katta dozalarda zahar hisoblanadi?

20. Xona haroratida moddalar ozon bilan o‘zaro
ta’sirlashganda, reaksiya mahsulotlaridan biri kisloroddir.
Ozonning kumush bilan reaksiyasi tenglamasini yozing,
natijada kumush noodatiy 11 valentlikni namoyon giladi.

O‘qituvchi yangi materialni mavzu bilan tanishtirishdan
boshlaydi. U talabalardan yonish reaktsiyalariga misollar
keltirishni so‘raydi. Sinf bu tez sodir bo‘ladigan va
issiglikni chigaradigan oksidlanish reaktsiyalari degan
xulosaga keladi [5].
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Oc‘gituvchi ekzotermik kimyoviy reaktsiyalar — issiglik
ajralib chigishi bilan kechadigan reaktsiyalar tushunchasini
belgilaydi va tajribani ko‘rsatadi: sulfat kislotani suvda
issiqlik bilan eritish. Uning ta’kidlashicha, yonish
reaktsiyalari issiglikni chigaradigan yagona reaktsiya emas.

Oc‘gituvchi eksperimentni ko‘rsatadi - ammoniy selitrani
issiglik yutilishi bilan suvda eritib, kimyoviy reaktsiyalar
issiglikning yutilishi bilan birga bo‘lishi mumkinligini
aniqlaydi.

Keyin u endotermik kimyoviy reaksiyalar — issiglikning
yutilishi  bilan kechadigan reaktsiyalar tushunchasini
shakllantiradi.

Har ganday kimyoviy reaktsiya termal effekt bilan birga
keladi, ya’ni u ekzotermik yoki endotermikdir.

Kimyoviy reaksiyaning issiqlik effekti tushunchasi
kiritiladi. Bu reaksiyalarda ajralib chigadigan yoki yutilgan
issiglik miqdori: issiglik effekti Q harfi bilan belgilanadi.
O‘quvchilar issiqlik o‘Ichov birliklarini (J, kJ) eslashadi.

O‘qituvchi o‘quvchilarni reaksiya issigligini
ko‘rsatuvchi  kimyoviy reaksiya tenglamasi  bilan
tanishtiradi. Reaksiya issigligining belgisiga (+ yoki -)
alohida e’tibor beriladi.

"Termokimyoviy tenglama" atamasining ta’rifini tuzadi
— issiglik effektini aniglaydigan reaktsiya tenglamasi. Yangi
materialni umumlashtirib, so‘raydi: "Rasmdagi tasvir dars
mavzusi bilan ganday bog‘liq?" Javob: "Bu odamlar
tomonidan amalga oshirilgan birinchi yonish reaktsiyasi."

Shuningdek, mavzuni mustahkamlash uchun olov
tuzilishini o‘rganish bo‘yicha amaliy ishlar taklif etiladi.

Uskunalar: gugurt, uchi tortilgan shisha naycha, chinni
buyum, tigel gisgichlari.

Materiallar: kerosin sham, mash’al, ohak suvi.

1-vazifa: Shamni yoqing va olovning ko‘rinishini
tekshiring.

Olovning geterogenligiga e’tibor bering: uning ichida
uchta zonani ajratish mumkin: havo bilan aralashtirilgan
yonuvchan moddaning bug‘lari - kerosinni 0‘z ichiga olgan
ichki (quyuqroq) zona; o‘rta (eng yorqin) zona, unda yuqori
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harorat ta’sirida uglerod o‘z ichiga olgan birikmalarning Xulosa: kerosin shamining alangasi ...... dan iborat.
parchalanishi sodir bo‘ladi va ko‘mir zarralari porlaydi, gismlar.
yorug’lik chiqaradi; va uglerod oksidi va suv hosil qgiluvchi Olovning eng issiq gismi ... bo‘lib, shuning uchun
parchalanish mahsulotlarining to‘liq yonishi sodir bo‘lgan  moddalar sxema bo‘yicha reaktsiya sodir bo‘ladigan
tashqi (eng engil) zona. olovning ... gismida gizdirilishi kerak.

-\./azifa 2. Sham alangasining ichki qismini ko‘rib CoHp + 0, — CO, + HO + Q
chiging. Savol va topshiriglar.

Olovning ichki gismini tekshirganda, shisha naycha-
ning uchini 45-50° burchak ostida kiritish uchun tigel
gisgichlaridan foydalaning. Naychaning boshga uchiga
yonayotgan mash’alni ushlab turing. Nimani kuzatasiz?

Eng yorqin markaziy olov hududini o‘rganish uchun
unga gisqacha (-2 s) sovuq obyektni, masalan, chinni
idishni kiriting. Siz nimani kashf gilasiz?

Tashqi olov hududining tarkibini tekshirish uchun unga
ohak suviga namlangan teskari stakanni 2-3 soniya Ca(OH), +....... — CaCOs ... [6]

davomida kiriting va olovni stakanning o‘rtasiga keltiring. . X.ulos.a.. X}Jddi .S‘hu topshiriqni bajargan‘ talabalar
Nimani kuzatasiz? bir-birlarining ishlarini tekshiradilar. O‘qituvchi eng ko‘p

uchraydigan xatolarni ta’kidlaydi (faqat topshirigni
bajargan talabalarga baho qo‘yadi).

O‘qituvchi darsdan so‘ng ushbu dars uchun uy
vazifasini  tekshiradi va  baholaydi. O‘quvchilarda
kimyoviy bilim, ko‘nikma va malakalar shakllantiriladi:
ekzotermik va endotermik kimyoviy reaksiyalar hagida
tushunchalar, kimyoviy reaksiyaning issiglik effekti,
termokimyoviy tenglamalar tuza bilish va alanga
tuzilishini o‘rganish bo‘yicha amaliy ishlar ko‘nikmalari
takomillashadi.

1. Nima uchun ko‘mir alangasiz yonadi?

2. Olovning qaysi gismida moddalar gizdirilishi kerak?

3. Nima uchun ortiqgcha havo (kislorod) bo‘lsa, olov
yonmaydi?

4. Reaksiya tenglamalarini to‘ldiring:

CnHm + 02 — C02 o

C2H5 + 02 T i o
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REZYUME. Maqgolada keltirilgan ma’lumot va tavsiyalar amaliyotchi talaba va yosh kimyo o‘gituvchilariga tavsiya
etiladi. Taklif etilayotgan dars rejasi namunaviy savollar va topshiriqlarni o‘z ichiga oladi. Har bir savol uchta darajadagi
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vazifalar. Topshiriglar shartlari I.R.Asqarov, K.G‘opirov, N.X.Toxtaboyevlarning “Kimyo 8” darsligi mazmuniga mos
keladi.

PE3IOME. Nudopmanus u peKOMEHIAlWH, IIPEJCTABICHHBIE B CTaThe, NPEAHA3HAYCHBI IS NPaKTHKYIOUIMX
CTY/ICHTOB M MOJOABIX yuurtesneil xumun. [Ipeanaraemslii uian ypoka BKIIFOUaeT MPUMEPHI BOIPOCOB U 3aaHuil. Kaxmoe
3aJaHue BKIIOYAeT 3aJaHus TPEX ypOBHEH: 3amaHus 0a30BOTO YpOBHS (BOCHPHSTHE), 3aJaHHS IO 00pas3ily W 3aJaHus
MOBBIIIIEHHOTO YPOBHS. YCIOBUSl 3aJlaHUil COOTBETCTBYIOT coJllepkaHWio ydeOHumka «Xmmus 8» W.P.Ackaposa,
K.I'ommposa, H.X.ToxTaboeBa.

SUMMARY. The information and recommendations presented in this article are recommended for practicing students
and young chemistry teachers. The proposed lesson plan includes sample questions and assignments. Each question
includes tasks at three levels: basic level tasks (perception), model-based tasks and higher-level tasks. The terms of the
tasks correspond to the content of the textbook “Chemistry 8” by I.R.Askarov, K.Gopirov, N.Kh.Tokhtaboyev.
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Kirish. Davlatimizda oliy ta’limni tizimli isloh qilish,
zamonaviy bilim va yuksak ma’naviy-axlogiy fazilatlarga
ega, mustaqil fikrlaydigan yuqori malakali kadrlar
tayyorlashning me’yoriy asoslari yaratiimogda. llmiy
tadgiqgot markazlarida «International ~ Association  of
Universities» dasturlariga ko‘ra bo‘lajak tarbiyachilarning
kognitiv  qobiliyatlarini  rivojlantirish  metodikasini
takomillashtirishning neyropedagogik  imkoniyatlarini
aniglashtirish, tarbiyachilarning kognitiv gobiliyatlarini
rivojlantirish metodikasini takomillashtirish omillari ta’sirini
empirik nugtayi nazardan baholash va tahlil gilish, kognitiv-
kreativ muhit asosida talabalarni mustaqil ta’lim faoliyatini
rag‘batlashning didaktik jarayonlarini takomillashtirish,
kognitiv  o‘qitish  texnologiyalarini hayotiy tajribaga
asoslangan amaliyot bilan integratsiyasini ta’minlash
bo‘yicha ishlar olib borilmogda.

2019-yil  8-maydagi  «O‘zbekiston  Respublikasi
maktabgacha ta‘lim tizimini 2030-yilgacha rivojlantirish
Konsepsiyasi to‘g‘risida”gi PQ-4312-son garori [1], ishlab
chigilishi uzluksiz ta’lim tizimida maktabgacha ta‘limni
samarali amalga oshirish uchun tarbiyachilik faoliyatini
samarali tashkil etish, bo‘lajak tarbiyachining kuchli, jonli,
chuqur kognitiv qobiliyatlarga ega bo‘lsa, u faol
harakat qilish istagi, kuchini to‘liq bag‘ishlash,
mugarrar giyinchiliklarni, noqulay sharoitlarni va boshga
vaziyatlarni yengish uchun kognitiv faoliyat tarkibidagi
keyingi tarkibiy gism motivatsiondir. Shunday ekan
maktabgacha ta’lim sifatiga alohida  ahamiyat berib,
talabalarni tafakkuri va har tomonlama intellektual
salohiyat, kognitiv gobiliyatga ega bo‘lishlari uchun qulay
usullarni va sharoitlarni yaratib berish kerak. Har bir
egallashi lozim bo‘lgan Dbilimlar doirasini qiziqarli
metodlar bilan boyitib, mustagil va mantigiy tafakkurini
ostirishga xizmat qiluvchi metodik tavsiyalar bilan
boyitish lozim. Zero sharg donishmandlari aytganidek,
“Eng katta boylik-bu aql-zakovat va ilm, eng katta meros-
bu yaxshi tarbiya, eng katta gashshoglik-bu bilimsizlikdir”.

Kognitiv faoliyat — bu shaxsning faol holati bo‘lib, u
o‘rganishga intilish, aqliy zo‘rigish va bilimlarni egallash
jarayonida ixtiyoriy harakatlarning namoyon bo‘lishi bilan
tavsiflanadi. Bular: kognitiv faoliyatning reproduktiv
darajasi, izohlash darajasi va ijodiy darajasi [2].

Kognitiv so‘zi inglizcha (lotin) “cognize” so‘zidan olingan
bo‘lib, bilish, idrok yoki "aql bilan bog‘liq" degan
ma’nolarni bildiradi. yoki “cognition” - bilish, tushinish kabi
ma’nolarmi beradi. O‘z o‘rnida bilish faoliyati insonning
vogelikni bevosita sezishi, his etishi bilan bog‘liq hodisadir [2].

Kognitologik izlanishlar doirasida shakllanayotgan
kreativlik konsepsiyasi fanlararo tadqiqot obyekti bo‘lib
psixologiya, falsafa, iqtisodiyot, genetika, kompyuter
texnologiyasi, neyrofiziologiya, evristika kabi ilmiy
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yo‘nalishlar integratsiyasini taqozo etadi. Kognitiv
rivojlanish, axloqiy va ma’naviy husniyatlar bilan
chambarchas bog‘liq. Pedagoglar, tarbiyalanuvchilarning
axloqiy taraqqiyotini ta’minlash uchun o‘zaro ehtirom va
hissiy intuitsiyaga asoslangan pedagogik yondashuvlarni

qo‘llashlari kerak.
O‘ziga xos jihat: tarbiyachilarning  kognitiv
gobiliyatlarini rivojlantirishda ularning axlogiy

muammolarni hal qilish gobiliyatlari ham muhim rol
o‘ynaydi. Bu, tarbiyalanuvchilarning ishlashdagi ma’naviy
yutuglarini qo‘llab—quvvatlaydi, mobil ilova va virtual
o‘qitish platformalari orgali tarbiyachilarning kognitiv
gobiliyatlarini rivojlantirishga katta imkoniyatlar yaratiladi.
Bu yangi texnologiyalar ularning fikrlash jarayonlarini
yangi darajaga olib chigishi mumkin. Jamoaviy ish va
mulogot ko‘nikmalarini rivojlantirish. Kognitiv rivojlanish,
jamoaviy ishlash va effektiv mulogotda ishtirok etishni ham
talab qgiladi. Bo‘lajak tarbiyachilar jamoa sifatida ishlashga
o‘rganishlari va boshqalar bilan to‘g‘ri aloga o‘rnatishga
imkon yaratishlari kerak. Bu jarayonda ijodiy va tangidiy
fikrlash, emotsional intellekt, innovatsion pedagogik
texnologiyalar va jamoaviy ishlash  qobiliyatlarini
rivojlantirish muhimdir.

Adabiyotlar tahlili. Hozirgi vaqtda ta’lim faolligi
muammosini falsafa (gnoseologiya), psixologiya (kognitiv
psixologiya), mantiq, semiotika va boshqa fanlar o‘rganadi.
Zamonaviy tadqiqotlarda ta’lim faoliyati amaliy ehtiyojlar
bilan ta’lim jarayonlarini boshqarish, ta’limga doir
ko‘nikmalar yordamida o‘qitish jarayonini qulaylashtirish,
axborot texnologiyalaridan jadal foydalanish bilan
bog‘liglikda ko‘rib chiqiladi. Ilmiy-texnik taraqqiyot sur‘ati
ta’lim faoliyati subyektiga jiddiy talablarni qo‘yadi. Chunki
ta’lim jarayoni insonsiz bo‘lishi mumkin emas.

M.Jumayevning fikricha, ta’lim inson qobiliyati,
izlanuvchanligi, mantigiy kamolot darajasi hamda uning
tafakkur organi — miyasiga bog‘liq [3].

V.S.Muxina kognitiv tushunchasiga quyidagicha ta’rif
berish bilan birga kognitiv qobiliyat talabaning asosiy
faoliyati bo‘lib, u talabaga intellektual rivojlanish, bilim,
ko‘nikma va malakalarni to‘plash uchun muhim
ahamiyatga egadir [4].

Kognitiv qobiliyatlar insonning intellektual va refleksiv
qobiliyatlarining kombinatsiyasi bo‘lib, har qanday bilim
faoliyati muvaffaqiyatini ta’minlash bilan birga kognitiv
(bilish) qobiliyatlari atrofdagi dunyoni bilishga ham
garatilgan ichki va tashgi omillar ta’siri ostida
rivojlanayotgan insonning individual xususiyatidir [6].

J.S.Saidov  bo‘lajak  tarbiyachilarning  kognitiv
gobiliyatlarini  rivojlantirish  metodikasi pedagogikada
muhim muammo hisoblanadi, ammo bu jarayonning
samarali amalga oshirilishi uchun bir qotor vazifalar
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mavjud ekanligin isfotladi. Bo‘lajak tarbiyachilarning
kognitiv qobiliyatlari — bu tarbichining ta’limga bo‘lgan
munosibatini, berilgan ma’lumotlarni qabul qilish va qayta
ishlash qobiliyatlarini, ijodiy va tangidiy fikr yuritishni o‘z
ichiga oladi. Bu qobiliyatlarini rivojlantirish, bo‘lajak
tarbiyachilarning  malakasini  oshirish va  ularning
tashkilotlarida samarali ishlashi uchun katta ahamiyatga
ega. Pedagogik jarayondagi muammolar bo‘lajak tarbiyachi-
larning kognitiv qobiliyatlarini rivojlantirish metodikasini
aniq va sifatli amalga oshirishga halal beradi. Bo‘lajak
tarbiyachilarning kognitiv gobiliyatlarini rivojlantirishda bir
gancha pedagogik muammolar mavjud [5].

Tahlil  va natijalar.  Talabalarning  kognitiv
qgobiliyatlarini samarali rivojlantirish ta’lim tizimida muhim
vazifa bo‘lib, bu borada bir gator yechimlar va kompleks
yondashuvlar zarur. Kognitiv qobiliyatlar talabalarning
bilim olishga bo‘lgan qobiliyati, muammoli vaziyatlarni
anglash va hal qilish, mustaqil fikrlash hamda o°z-o‘zini
boshqarish  salohiyatini o‘z ichiga oladi. Ushbu
qobiliyatlarni shakllantirishda ta’lim jarayonining tashkiliy
va mazmuniy jihatlari,  shuningdek,  pedagogik
yondashuvlar hal giluvchi rol o‘ynaydi.

Birinchidan, muammoning asosiy yechimlaridan biri —
talabalarni  tegishli  kasbiy  faoliyatga  kompleks
tayyorlashdir. Bu orqali nazariy bilimlar bilan bir gatorda
amaliy ko‘nikmalar ham shakllantiriladi, bu esa o‘z
navbatida talabalarning tafakkur va muammoni hal gilish
gobiliyatlarini rivojlantirishga xizmat giladi.

Ikkinchidan, o‘quv muassasalarini zamonaviy o‘quv
vositalari va resurslar bilan ta’minlash ham dolzarb
yechimlardan biridir. Multimedia texnologiyalari, interaktiv
taxta, elektron darsliklar, ragamli platformalar-bularning
barchasi bo‘lajak talabalarning diggatini jalb gilish, vizual
va eshituv orqali axborotni samarali o‘zlashtirish imkonini
oshiradi.

Uchinchidan, hozirgi kunda o‘qituvchidan faqat bilim
yetkazuvchilik  emas, balki murabbiy, fasilitator,
yo‘naltiruvchi sifatida faol bo‘lish talab etiladi. Shu nuqtayi
nazardan qaraganda, o‘qituvchining interfaol, muammoli,
evristik va loyiha asosidagi ta’lim texnologiyalarini qo‘llay
olishi, talabalarni o‘quv faoliyatiga qiziqtirishda muhim
ahamiyat kasb etadi [8].

Kognitiv qobiliyatlarni rivojlantirishda pedagog
quyidagi pedagogik vositalardan foydalanadi:

Motivatsiyani shakllantirish: O‘quvga bo‘lgan ichki

gizigishni  uyg‘otish, mustaqil izlanishga undovchi
topshiriglar orqgali talabalarni faol ishtirok etishga jalb
qilish.

Interfaol o‘qitish metodlari: munozaralar, rolli

o‘yinlar, aqliy hujum, “fikrlar xaritasi”, guruhli loyihalar

yordamida talabalar orasida mulogotni faollashtirish va
fikrlash jarayonini kuchaytirish.

Evristik o‘qitish: talabalarning kognitiv qobiliyatlarini
rivojlantirish  kompleks yondashuvni talab qiluvchi,
uzluksiz jarayon bo‘lib, u pedagogik usullar, innovatsion
yondashuvlar, kasbiy yo‘naltirilgan ta’lim, individual
o‘rganish  uslublarini hisobga olish orqali ta’lim
samaradorligini oshirish va har bir talabada yuqori kognitiv
salohiyatni yuzaga chiqarish mumkin bo‘ladi [7].

Ta’limda biluvchi shaxsi, tabily qobiliyatlari, uni
gurshagan jamiyat katta rol o‘ynaydi. Shuning uchun tezda
yangi bilimlarni o°zlashtirish, umumlashtirish muhim.

Kognitiv xususiyatlarning asosiy turlari quyidagilar:

ma’lumotlarni yig‘ish, tahlil qilish, yangi

Fikrlash ma’lumotlar asosida qaror qabul gilish
jarayoni.

Yodlash insonning o‘z voqealarini eslash va turli
xil ma’lumotlarni saglash qobiliyati.
umumiy dunyo hagidagi bilimlarni

Idrok yig‘ish va unga asosan ko‘rgazmali yoki
so‘zli xulosalar chigarish

g;;‘l]i:rensm- tlfl’” pbygktlar, hqlatlgr yoki vogealar

(farglash) o‘rtasidagi farqlarni tanish.

Hissiyatlar | diggatni biror narsaga jalb gilish va uni

va diggat uzoq vaqt davomida saglash gobiliyati.

Muammo notanish va qiyinchliklar bilan bog‘liq

yechish masalalarni hal gilishda aqlni go‘llash.

Ta’lim olish _yangi b_ilimlar va mahoratlarni o‘rganish
jarayoni.

Qaror yangi ma’lumotlar va tajribalar asosida

gabul gilish | qarorlar gabul gilish.

Ta’lim jarayoni reallikda integrallashgan tavsifga ega:
ta’lim o‘qitish jarayonida, ilmiy tadqiqot jarayonida va
falsafiy kognitiv jarayonida sodir bo‘ladi.

Xulosa. Xulosa gilib aytganda, bo‘lajak tarbiyachining
ta’limga qobiliyatlarini tobora istigbolli  yo‘nalishi
qobiliyatning faoliyat boshidan to oxirigacha izchil o‘sib
borishidir. Ya’ni, bo‘lajak tarbiyachining ta’limdagi faolligi
yangicha yondashuvlarga intilish, muammoni hal gilishda
noodatiy va ijodiy yondashuvlarni izlash, gat’iyatlilik,
mustaqillik va ta’lim faoliyatining natijadorligiga erishishi.

Bo‘lajak tarbiyachilarning kognitiv salohiyati ularning
psixik faoliyati va bilish jarayonlari bilan uyg‘un holda
rivojlanadi. Ularning emotsional reaksiyalari va sezgi
asosidagi idroki asta-sekin tahliliy, magsadga
yo‘naltirilgan, ongli idrok shakliga o‘tadi. Maktabgacha
yoshdagi bolalarda esa fikrlash va idrok gilish o‘zaro uzviy
bog‘lig bo‘lib, bu bosqichda ko‘rgazmali-obrazli tafakkur
ustunlik giladi.

Adabiyotlar
1. O‘zbekiston Respublikasi Prezidentining 2019-yil 8-maydagi «O‘zbekiston Respublikasi maktabgacha ta‘lim
tizimini 2030-yilgacha rivojlantirish Konsepsiyasi to‘g‘risida»gi PQ-4312-son Qarori.
2. Amanova G.A. Talabaning kognitiv faoliyati tuzilishi va turlari. // Academic Research in Educational Sciences,

4(4), 2023. —P. 506-511.

3. Jumayev M. Maktabgacha yoshdagi bolalarda bilish soha tasavvurlarni shakllantirish metodikasi va nazariyasi.

— Toshkent: 2007.

4. Myxuna B. C. Jlerckas ncuxomorust. — Mocksa: «OOO Amnpens IIpecc, 3A0 NU3za-8o DKCMO-IIpeccey, 2000.

5. Saidov J.S. Maktabgacha yoshdagi bolalarni

milliy gadriyatlar asosida

tarbiyalash mazmuni va amaliy

ahamiyati. // Academic research in educational scainces, volume 2, issue 9, 2021. — P. 1046-1050.
6. Oc‘zbekiston Milliy ensiklopediyasi. 2-jild. — T.: O‘zbekiston milliy ensiklopediyasi davlat ilmiy nashriyoti, 2001.
7. Bazarbaeva A.K. Features of the methodology for forming cognitive skills of future educators. // Science and Educa-

tion in Karakalpakstan. // Ne3/1 (34) 2023. 119-124-b.

8. Bazarbaeva A.K. Bo‘lajak tarbiyachilarning kognitiv qobiliyatlarini rivoilantirishning pedagogik shart-sharoitlari. //
Toshkent davlat pedagogika universiteti ilmiy axborotlari, 2023, 8-son, 229-235-h.



Ilim hdm jdamiyet. X28.2025

REZYUME. Magolada bo‘lajak tarbiyachilarning kognitiv qobiliyatlarini rivojlantirishda ularning ma’naviy-axlogiy
rivojlanishi muhimdir. Kognitiv rivojlanish, axlogiy va ma’naviy husniyatlar bilan chambarchas bog‘liq. Pedagoglar,
tarbiyalanuvchilarning axloqiy taraqqiyotini ta’minlash uchun o‘zaro ehtirom va hissiy intuitsiyaga asoslangan pedagogik
yondashuvlarni qo‘llashlarini o‘z ichiga olgan. O‘ziga xos jihat: tarbiyachilarning kognitiv gobiliyatlarini rivojlantirishda
ularning axloqiy muammolarni hal qilish qobiliyatlari ham muhim rol o‘ynaydi. Bu tarbiyalanuvchilarning ishlashdagi
ma’naviy yutuqlarini qo‘llab—quvvatlaydi.

PE3IOME. B crarbe roBOpHUTCS, YTO B Pa3BUTHH KOTHUTHBHBIX CIIOCOOHOCTEH OYAyIIMX BOCIUTATENICH Ba)KHO HMX
JIlyXOBHO-HPaBCTBEHHOE pa3BUTHE. KOTHUTHBHOE pa3BUTHE TECHO CBSI3aHO C HPABCTBEHHBIMH U TyXOBHBIMH KadeCTBAMHU.
OTO BKIIIOYaeT B celsl MPUMEHEHHE TeJaroraMu NeJjarorndeckux Mo xo/10B, OCHOBAaHHBIX Ha B3aMMHOM YBa)KEHUHU M 3MO-
LUHOHAJIBHOW MHTYHMIMH, JUIsl 00eCreYeHHss HpaBCTBEHHOTO pa3BUTHs ydaruxcs. OCOOEHHOCTh: B Pa3BUTUH KOTHUTHBHBIX
CHOCOOHOCTEW BOCHMTATENIeH BaXKHYIO POJIb WIPaeT TaKKe HMX CHOCOOHOCTh pellaTh HPAaBCTBEHHBIE MPOOJEMBI. OTO
MIOJIJIEP)KUBAET JYXOBHBIE TOCTHXKCHUS BOCIIMTAHHUKOB B padoTe.

SUMMARY. The article states that in the development of cognitive abilities of future educators, their spiritual and
moral development is important. Cognitive development is closely linked to moral and spiritual qualities. This includes the
use by educators of pedagogical approaches based on mutual respect and emotional intuition to ensure the moral
development of students. Feature: in the development of cognitive abilities of educators, their ability to solve moral
problems also plays an important role. This supports the spiritual achievements of the pupils in work.

BADIIY HIKOYALARDAN FOYDALANISh ORQALI INGLIZ TILINI O‘RGANUVChILARNING
KOMMUNIKATIV KOMPETENSIYASINI RIVOJLANTIRIShNING SAMARALI YO‘LLARI
A.Bisenova — assistent o ‘gituvchi
Ajiniyoz nomidagi Nukus davlat pedagogika instituti

Tayanch so‘zlar: badiiy hikoya, kommunikativ kompetensiya, ingliz tili o‘qitish, interaktiv metod, madaniy kontekst,
ijodiy fikrlash, empatiya, motivatsiya, kommunikativ yondashuv.

KaioueBble ci10Ba: Xym0KeCTBEHHBIH paccka3, KOMMYHHKATHBHAs KOMIIETEHIIMs, OOy4YeHHE aHIVIMHCKOMY SI3BIKY,
I/IHTepaKTI/IBHLIfI MECTOMI, KyJ'[I;TypHLIﬁ KOHTEKCT, TBOPUYCCKOE MBIIJICHUE, SDMIIATHA, MOTHUBAIUA, KOMMyHI/IKaTI/IBHI)Iﬁ noaxon.

Key words: literary storytelling, communicative competence, teaching English, interactive method, cultural context,
creative thinking, empathy, motivation, communicative approach.

Kirish. Bugungi globallashuv davrida ingliz tilida erkin Nazorat guruhida darslar an’anaviy metod asosida olib
muloqot qilish har bir o‘quvchi va talabadan zarur  borildi (til ko‘nikmalari integrasiyasi va kommunikativ
ko‘nikma sifatida talab etilmoqda. Shu bois ingliz tilini  leksika).

o‘qgitishda kommunikativ kompetensiyani shakllantirishga Tajriba guruhida esa har bir darsda badiiy hikoyalar
alohida e’tibor qaratilmoqda. Kommunikativ kompetensiya  asosida kommunikativ mashg‘ulotlar tashkil etildi.
— bu shaxsning til vositalaridan foydalanib, ma’lum Dars jarayonida talabalarning og‘zaki nutq, eshitib

ijtimoiy vaziyatlarda samarali muloqot gilish qobiliyatidir.  tushunish, so‘z boyligini amaliy qo‘llash, hamda muloqot
So‘nggi yillarda til OqutiSh metodikasida bad11y hikoyalar jarayonida o‘z fikrini mustaqil ifodalash ko‘nikmalari
til o‘rganish vositasi sifatida alohida o‘rin egallamoqda.  kuzatib borildi. Tajriba davomida diagnostik testlar, inter-
Chunki badily matnlar nafaqat lug‘at boyligini oshiradi,  vyular va reflektiv yozuvlar orqali o‘zgarishlar o‘lchandi.
balki madaniy kontekstni anglash, nutg ohangini his gilish Kuzatish va suhbat metodi.

va mulogotdagi tabiiylikni shakllantirishga yordam beradi. Ushbu bosgichda talabalar faoliyati tizimli ravishda
Ushbu maqolada badiiy hikoyalardan foydalanish orgali  kuyzatildi. Kuzatishning asosiy magsadi — talabalarning
ingliz tili o‘rganuvchilarining kommunikativ kompe- ingliz tilidagi muloqotdagi faolligi, ishonchliligi, emotsio-
tensiyasini rivojlantirishning samarali yo“llari yoritiladi. nal reaksiyasi va nutqning tabiiyligidagi o‘zgarishlarni
. Metodlar.  Tadgiqot davomida ingliz tili o'qitish  aniglash edi. Tajriba yakunida talabalar bilan individual va
jarayonida badiiy hikoyalardan foydalanishning kommu-  gqurynli suhbatlar tashkil etilib, ular oz fikrlarini quyidagi
nikativ kompetensiyani rivojlantirishdagi samaradorligini yo‘nalishlarda bildirdilar:

aniglash magsadida bir nechta ilmiy tadgiqot metodlaridan o badiiy hikoyalar orqali o‘qish jarayonining qiziqarli
foydalanildi. Ular quyidagilardan iborat: va motivatsion jihatlari;

Adabiyotlarni tahlil gilish metodi.Ushbu metod orgali
badiiy hikoyalarning chet tili o‘qitishdagi o‘rni, ularning til
o‘rganuvchilarga ta’siri, kommunikativ yondashuv bilan
bog‘ligligi hagidagi ilmiy manbalar tahlil qilindi. Jumladan,
Brumfit va Carter [1] Collie va Slater [2], hamda Tomlinson
kabi tadgiqotchilarning asarlaridan foydalanildi [4].

Natijada badiiy hikoyalar til o‘qitishda nafaqat
lingvistik, balki madaniy, psixologik va kommunikativ omil
sifatida ham ahamiyatli ekani aniglangan.

Eksperimental metod.Tadqiqot jarayonida oliy ta’lim

o tilni tabiiy kontekstda o‘rganishning qulayligi;

o oz fikrini erkin ifoda etishdagi o‘zgarishlar.

Darslarda interaktiv. va kommunikativ yondashuv
asosidagi mashg‘ulotlar tashkil etildi, jumladan:

e hikoya mazmunini tahlil qilish va asosiy g‘oyani
muhokama gilish;

e rolli o‘yinlar (hikoya personajlari rolida mulogot
qilish);

o dialog va debatlar (personajlarning garorlarini tahlil

muassasasining Nukus davlat pedagogika instituti ingliz tili ~ dilish); . . N _ _
yo‘nalishida tahsil olayotgan 40 nafar 2-kurs talabalari * yakuniy voqeani o‘zgartirish yoki mugobil yakun
ishtirok etdi. Ular ikki guruhga — nazorat guruhi (20 nafar) yozish;

va tajriba guruhi (20 nafar)ga ajratildi. Tajriba muddati ikki e ijodiy yozuv mashglari va nutgiy refleksiya
oyni tashkil etdi. topshiriglari.
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Ushbu faol metodlar orqali o‘quvchilar fagat hikoyani
o‘qish emas, balki u bilan til orgali faol mulogot qilish,
muallif fikrini talqin etish va o‘z pozitsiyasini asoslash
imkoniga ega bo‘ldilar. Natijada o‘quvchilar tilni real
kommunikativ vaziyatlarda qo‘llash ko‘nikmasini rivojlan-
tirdilar [1].

Natijalar. Tadqiqot davomida o‘tkazilgan eksperiment
natijalari shuni ko‘rsatdiki, badiiy hikoyalarga asoslangan
darslar o‘quvchilarning kommunikativ kompetensiyasini
sezilarli darajada rivojlantirdi. Tajriba va nazorat guruhlari
o‘rtasidagi farq diagnostik testlar va suhbat natijalariga
ko‘ra quyidagicha aniglandi:

So‘z boyligi — tajriba guruhi ishtirokchilarining faol
lug‘at zaxirasi o‘rtacha 25% ga oshdi. Bu, aynigsa, sinonim
va antonimlardan to‘g‘ri foydalanish, iboraviy birliklarni
qo‘llash va kontekstda yangi so‘zlarni tanlash ko‘nikmasida
yaqgqol namoyon bo‘ldi.

Nutq tezligi va tabiiyligi - og‘zaki muloqot jarayonida
nutgning tabiiyligi va uzluksizligi 30% ga oshgani kuza-
tildi. Talabalar dialog va hikoya asosidagi rolli o‘yinlarda
kamroq pauza qilish, tabiiy intonatsiyani qo‘llash va o‘z
fikrini aniglik bilan ifodalashda muvaffaqiyat ko‘rsatdilar.

Madaniy kontekstni tushunish darajasi badiiy
hikoyalardagi ijtimoiy-madaniy tafovutlarni anglash, per-
sonajlarning nutq uslubi va xulg-atvoridagi madaniy o‘ziga
xosliklarni tushunish 40% ga oshdi. Bu esa o‘quvchilarning
ingliz tilidagi mulogotda pragmatik moslashuvchanlikni
kuchaytirganini ko‘rsatdi.

Tajribadan  so‘ng  o‘tkazilgan  suhbatlar  shuni
ko‘rsatdiki, talabalar badiiy hikoyalar orqali ingliz tilida
so‘zlashishdan qo‘rquv hissini yengib o‘tgan, o‘z fikrlarini
erkin ifoda etishga motivatsiyasi ortgan, shuningdek, nutqiy
ishonch hosil gilgan. Ularning fikricha, hikoya asosidagi
darslar an’anaviy mashg‘ulotlarga nisbatan ko‘proq
gizigarli, mazmunli va emotsional kechgan.

Badiiy hikoyalar orqgali o‘quvchilar quyidagi kommu-
nikativ jihatlarda o‘sish kuzatganini bildirganlar:

Interaktivlik — muloqotli o‘yinlar, sahnalashtirish va
muhokama orqali hamkorlikda fikrlash ko‘nikmalari
rivojlangan;

Empatiya — hikoya gahramonlarining his-tuyg‘ularini
tushunish orqali o‘z nutgida emotsional ohang va munosa-
bat ifodalashni o‘rganishgan;

ljodkorlik — hikoya yakunini o‘zgartirish, yangi
dialoglar tuzish orqali ijodiy fikrlash faol bo‘lgan.

Muhokama. Muhokama jarayonida aniglanishicha,
badiiy hikoyalardan samarali foydalanish o‘qituvchidan
ma’lum metodik yondashuvni talab etadi. Xususan:

Hikoya tanlashda o‘quvchilarning yosh xususiyatlari, til
darajasi (A2-B2), madaniy qizigishlari va mavzuga
nisbatan motivatsiyasi hisobga olinishi zarur. Murakkab
matnlar o‘rniga qisqa, sodda, lekin mazmunli hikoyalar
tanlash tavsiya etiladi.

Interaktiv metodlardan foydalanish — har bir darsda
hikoya mazmuni atrofida muloqotli o‘yinlar, munozaralar,
dramatizatsiya va yozma refleksiya mashglari tashkil
etilishi kerak. Bunday faol metodlar o‘quvchilarni faqat
tinglovchi emas, balki faol ishtirokchi sifatida jalb etadi.

Muloqgotga yo‘naltirilgan yondashuvni qo‘llash —
hikoya tahlili grammatik yoki leksik nuqtayi nazardan
emas, balki mulogot kontekstida olib borilishi lozim. Har
bir matn o‘quvchiga o‘z fikrini bildirish, bahslashish va
shaxsiy munosabatini ifoda etish imkonini berishi kerak [5].
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Madaniy jihatlarni tahlil gilish — hikoyalarda keltiril-
gan ijtimoiy kontekst, gadriyatlar, va madaniy tafovutlar
ustida muhokama yuritish o‘quvchilarda intermadaniy
kompetensiyani shakllantiradi.

Shuningdek, tadgigot davomida badiiy hikoyalar orqali
o‘qitishning  psixologik  foydalari ham  kuzatildi.
O‘quvchilar bunday mashg‘ulotlarda o‘zini erkinroq his
gilgan, nutqdagi xatolardan qo‘rqmagan, va o‘z fikrini
ifodalashda mustaqillik ko‘rsatgan. Bu esa affektiv filtern-
ing pasayishiga va o‘rganish samaradorligining oshishiga
sabab bo‘lgan [3].

Yakuniy tahlil natijalari shuni ko‘rsatadiki, badiiy
hikoya asosidagi mashg‘ulotlar ingliz tili o‘rganuvchilarda
quyidagi o‘zgarishlarni keltirib chiqargan:
kommunikativ kompetensiyaning barcha kompo-
nentlari (lingvistik, sotsiolingvistik, pragmatik) rivojlangan;
madaniyatlararo mulogot malakalari kuchaygan;
til  o‘rganishga nisbatan ichki  motivatsiya
mustahkamlangan.

Natijalar ko‘rsatganidek, badiiy hikoyalar o‘quvchilarni
tilni nafagat grammatik tizim, balki tirik muloqgot vositasi
sifatida anglashga yo‘naltiradi. Shu bois, bu yondashuv
zamonaviy ingliz tili o‘qitish metodikasida kommunikativ
kompetensiyani shakllantirishning samarali vositasi sifatida
tavsiya etiladi.

Xulosa. Tadqiqot natijalari shuni ko‘rsatdiki, badiiy
hikoyalardan foydalanish ingliz tili o‘rganuvchilarining
kommunikativ kompetensiyasini rivojlantirishda yuqori
samaradorlikka ega. Tajriba davomida o‘quvchilar nafaqat
lingvistik bilimlarini mustahkamlashgan, balki o‘z fikrini
og‘zaki va yozma shaklda erkin ifoda etish, suhbatdosh
bilan samarali muloqot o‘rnatish, hamda madaniy
kontekstni to‘g‘ri anglash ko‘nikmalarini rivojlantirgan.
Badiiy hikoyalar o‘quvchilarga tilni real hayotiy vaziyatlar
orgali o‘rganish imkonini yaratgan va shaxsiy tajriba bilan
bog‘lab o‘rganish jarayonini tabiiylashtirgan.

Bunday yondashuv o‘quvchilarda tilni chuqurroq an-
glash, ya’ni so‘z va iboralarni kontekstda to‘g‘ri qo‘llash,
ularning ma’no nozikliklarini farqlash;

Emotsional tafakkur va estetik sezgirlikni shakllantirish;

ljodiy fikrlash va mustagil nutg tuzish qobiliyatini
rivojlantirish imkonini berdi.

Shuningdek, badiiy hikoyalar orqali o‘quvchilar
madaniy kompetensiyani ham egalladilar — ular ingliz
madaniyatiga xos qadriyatlar, xulg-atvor me’yorlari, nutq
uslublari bilan tanishish imkoniga ega bo‘ldilar. Bu esa
ularni nafaqat til o‘rganuvchi, balki madaniyatlararo
mulogot ishtirokchisi sifatida shakllantirishga xizmat qildi.

O‘qituvchilar uchun badily hikoyalar til o‘rgatish
jarayonini boyituvchi, motivatsiyani oshiruvchi va mulogot
markazidagi o‘quvchi rolini kuchaytiruvchi vosita sifatida
tavsiya etiladi. Aynigsa, hikoya asosida rolli o‘yinlar,
debatlar, ijodiy yozuv mashglari va refleksiya topshiriglari
tashkil etish o‘quvchilarni faol o‘rganishga undaydi.

Kelgusida bu yo‘nalishni yanada rivojlantirish
magsadida:

o Onlayn platformalar (masalan, Edmodo, Google
Classroom, Duolingo Stories, BBC Learning English)
orqali interaktiv hikoya asosidagi mashg‘ulotlarni keng
joriy etish;

o Multimediya resurslari (audiokitoblar, animatsion
hikoyalar, video dramatizatsiyalar)ni dars jarayoniga
integratsiya qilish;
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o O‘quvchilarning hikoya yaratish va hikoya aytish Umuman olganda, tadgiqot shuni tasdiglaydiki, badiiy
ko‘nikmalarini rivojlantirish uchun raqamli vositalardan  hikoyalar ingliz tilini o‘qgitishda kommunikativ yonda-
foydalanish; shuvni boyituvchi, integrativ va innovatsion metodik vosita

o Badiiy hikoyalar asosida madaniyatlararo kommu-  sifatida katta imkoniyatlarga ega. Bu yondashuv
nikatsiya bo‘yicha amaliy loyihalar va xalqgaro onlayn o‘quvchilarni fagat grammatik jihatdan emas, balki
almashinuv  dasturlarini  yo‘lga qo‘yish magsadga  madaniy, emotsional va ijtimoiy nugtayi nazardan ham tilni
muvofigdir. mukammal o‘zlashtirishga olib keladi.
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REZYUME Magqolada ingliz tili o‘rganuvchilarining kommunikativ kompetensiyasini rivojlantirishda badiiy
hikoyalardan foydalanishning samaradorligi yoritilgan. Tadqiqot natijalari badiiy hikoyalar talabalarning lug‘at boyligini
kengaytirish, nutq tabiiyligi, madaniy tushuncha va muloqgot ishonchini oshirishga xizmat qilishini ko‘rsatdi. Shuningdek,
interaktiv va ijodiy faoliyatlar orqali o‘quvchilarda empatiya, ijjodkorlik va mustaqil fikrlash rivojlandi.

PE3IOME. B cratbe ocBemaercs 3(QQEeKTUBHOCTh HCIOIb30BAHMS XYHOXKECTBEHHBIX PACCKa30B B Pa3BUTUHU
KOMMYHPIKaTI/IBHOﬁ KOMICTCHIMHU U3YyYaOIIUX AHTJIMHACKHH  SI3BIK. PeSynLTaTLI HCCIICAOBAaHUA IIOKa3ajlkd, 4YTO
XYHAOXKECTBECHHBIC PACCKA3bl CJIYXKAT PACHIMPCHUIO CIOBAPHOI'O 3amaca CTYACHTOB, €CCTCCTBCHHOCTHU PEYU, KYJIbTYPHOMY
MOHMMAaHHIO U TOBBILICHUIO JIOBEpPHsl K OOLIeHWI0. Taroke Ojaromaps MHTEPAKTUBHON M TBOPUYECKOH JESATENBHOCTH Y
ydamuxcs pa3BUBAJIIMCh SMIIATUSL, TBOPYCCTBO U CaAMOCTOATCIIBHOC MBIIIJICHHUC.

SUMMARY. The article describes the effectiveness of using literary stories in the development of communicative
competence of English language learners. The research results showed that literary stories serve to expand students'
vocabulary, increase the naturalness of speech, cultural understanding, and trust in communication. Also, through
interactive and creative activities, students developed empathy, creativity, and independent thinking.
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KAPAKAJIIMAK JOCKEPJIEPH — XAJKbIMbI31bIH MUJLJINIA KA IPUSITBI
M.B.[laynerMypaToBa — epKuH UsIeHUyUU
Os30excman MoMaeKemauK KepKem OHep Xom MaleHusm uncmumymol Hoxkuc gunuans
TasgHu cyanap: MUJLIAHA dHbaHa, KAlITa9YWIJINK, CHI'WJI CAHOAT, TUKYBYWINK TCXHOJOI'MACH, TabJIMM Ba Tap61/1;{, émnap
TapOUsCH.
KJ'[]O‘leB])Ie CJIOBa: HallMOHaJIbHAasA Tpaaulusd, BbIIINWBKA, JErKkad IMIpOMBIIIICHHOCTD, HIBeHHas TCXHOJIOT' U4,
obOpazoBaHue u 00y4YeHHEe, BOCIIUTAHUE MOJIOAEKH.
Key words: national tradition, embroidery, light industry, sewing technology, education and training, youth education.

Kupucuy. MomiekeTuMu3ie TONIUM XM TopOuWs, MHUHPACBIH, MWUIMH KOAUPUITIAPBIH YHpEeTHYy MeEHeH
PYYXbIH aFapThIYIIBUIBIK >KyMBICIApJbl CUCTEMalbl Typle  YillleCUMIIM TYpAE aMelre acblpbuiaisl” [1] gen adpbikiia
HIeJIKeMJIECTUpHY, Oy Oarmapaa oMenre achIpbUIBII  aTal KepCeTKEHWHAEH, OYrMHTM KYHIE >Kaciaplbsl Xop
aTBIpFaH  HMC-WIAXJIAPABIH  HOTHUIDKEJIWIIMTUH  achIpbly,  TOpeIuleMe KOMMJI WHCAHIAp eTHI TopOusiayna MUIIHd
MyKapalap[blH, ocUpece, JKaclapAblH HWHTEIUIEKTyaln  KaJpusaTiap, CalT-IacTypiep XoM ara-OalanapbIMbI3aH
MYMKHHIIMJIUTH, OH-OpUCH  XOM  JAyHbs TaHBIMBIH  MHHPAC OOINBIT KUATHIPFAaH MHJLUTHH ©HEPMEHTIIHINK JOCTYp-
KETWINCTUPUY, UACOJOTHAIBIK UIMMYHUTETHH OCKKeMJIeY,  JIepH THHKapBIHAA TOpOUsiay MOMICKETUMM3 CHUSACATHIHBIH
MUIIHA KaApUsATIap THHKapbIHAA YaTaH CYHHYIIMIINK, ©3  THHKapFhl Yas3bliilagapbIHBIH OMPH OOJIBIN ecaruiaHabl.

XalKplHA MyXa00aT XoM CaJbIKIBIK CE3MMH MEHEH Xypmernu [Ipesunentumus topenuner 2019-xpur 28-
KACalTyFbIH HOYKBIpaH oyJIaAThl TopOuWsulayFa alpbiKiia  HOSOpbAC “OHEPMEHTIIMIMKTH JKOHE Jie payakiaHIbIPbLy
UTHOAp KapaThUIMAaKTa. XOM  OHEPMEHTJIEpAW  KoJUlam-Kyyarinay — OoHbIHIIA

Ipesupentumusz [I.M.Mup3uéeB ailTbil ©TKEHHHJAEH, KOChIMIIA HC-WIaxiaap  xakkpiHma rel  [1K-4539-can
OYTMHTH KYH/E MOMIICKETUMH3 KOKaphl MakceTiep MeHeH, Kapapna «MomilekeTuMH3le MWUIMH ©HEPMEHTIIWIINK,
“Munil TUKICHUYIEH — MWUIMI payaxkJIaHbIyFa Kapai”  XalbIKThIH KOPKEM XoM OMEIHH eHEpUH payarkJIaHABIPHLY,
YpaHBI aCTHIHIA payaXKJIaHBIYIbIH YIIUHIIN Toyupu, JKaHa  OyJ apKasibl XaJdKpIMBI3IBIH OFaja 0ail MoJICHUI MUHPAaCEH
O30ekcTaHabl KypblyFa KUpHUCIEKTE. DByn XanKpIMBI3IBI  XOM TApHHXBIA TPaAMIUSIAPBIH TOJIBIK CakKJan Kajbly,
ocupiep JayamblHA MIIIHH KaJpUATIAapbIMbI3  COHBIH MEHEH OWp Karapja, OoHTIMIM ToMUHHMHICHOETeH,
TUHKapbIHJIA ali/IbIH KeJeIIeKKe Iapial XoM XKaHalaHblyFa  oCHpece Kacluap, Xasap XoM KeM TOMMUWHIICHTEH
Oarmapiam, yiblymMa MakceTiep >KOJNbIHIA OMpIEeCTHpUN  IIaHApaKJIap/bl OHEPMEHTIIMINKKE KeHHEH TapThly...» [2]
TypaTyFblH OWp TYTHH MOHOYHMH THIKAap XoM HOpMara  MOCEJIECH ©3 ajIbIHa KOPCETHIl OTHIITEH.
aJIaHBIN, ©3WHUH KYII XOM HMKaHUSTIAphIHA Hile OonFaH Kecremmnuk — Oyn o3enmmit  aTa-6abamapbIMBI3IaH
Kana O36excTanas! Kypsry xoMm JKaHa OSHBIY NOYUPHHWH ~ KUATBHIpFAaH KON MHUHHETIEpMHMH OHp Typu OOJbII
TBIPHAK TachlH Kajaymad yJIel MakceT > KOJBIHAA  ecamvlaHagbl. ATa-0a0ambl3 ommyailsl 0e3[eH Keiexiep
OUPIIECTHPHII, XKIHE JIe OEKKEMIIEMEKTe. TUTHUIT Xdp KBIAJIBI ©CHUMIIMKIEPAEH ©3MHE KepeK OoyraH

Tuiikaprer 6e1um. [Ipesumentuvuz 1II.M.Mup3uéeB:  peHmerd OOsSyIapAbl alblll, KHIITH, cadakIapasl KOIIaH
“Xana Os0ekcTaHza XayblK apachlHla arapThIYIIBUIBIK  YPLIBIK JKOPAEMHUHIEC WHHMPHIT KAJIETeH peHae Oosm airaH
WIQXJIAp XaJKbIMbI3/BIH 0ail TapuiXbIH, WINMHH-MOJICHUH  XOM pPEeHJIN cabakiap.ibl Maiijia eTKeH.
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Mumiii gockepiiep Oyl KapakKajlmak — XalKbIHBIH
MUWUINHIUTHH OMIANPETYFbIH MUHPACIapbIMbI3IaH OOBII
ecaraHapl.

Kapakannak XaJKbIHBIH MHWJUIMIINK HBILIAHBI PETHHAEC
03 MWIUIMH IOCKepiIepu MeEHEeH O0acka XaJbIKIaplaH
alBIpBUIBIN Typaabl. MUWUIMM JocKepiiepre: IIail KanTa, yH
LIaHaml, KOpXbIH, aK 0acKyp, €CHK Kac, Kepru, ep jkalbly,
KazaH TYTKBII, KypaK KepIielle, IIBIMBUIIBIK Kac, OecuK
Tapkel 0ay, Kapa yHOuH 0ay mryymapel XoM T.0. KUPEAH.
“MuMid  ToCKepJIepuMH3  XaKKbIHIa Tayaba skaciapbl-
MBI3Fa cabaK NpOLECHHJAE YHPETUYUMH3JIEH MaKCeT
MUIIHH A9CKEPIEPUMU3INH TYPMBICBIMBI3A TyTKAH OPHBI
XoM 1€ MOICHMAT TapayblHIAa Ja CHEKTaKIbIeplae
caxHajmapael Oe3ereHAe KEepeKiIM WMHBEpTapiap MEHEH
TOMUHHHJIETCHIE YIIKCH oXMuiieTke uite” [3].

MoMIleKeTUMU3IUH, KOPKEM-OHEP HHCTUTYTIApbIHAA
“TexHOJOTHA, ‘“KEHWI caHaaT TapayblHA THHHCIHA OWp
KaTap MOHIEpAE MUINA JOCKEPIEPUMU3IUH TUTHINY
TEXHOJIOTHSACHIH OYTMHTH 3aMaH Tajlarjiapbl THHKapblHIa
yipeTuy XoM KEHHEH TYyCHHHKIEp Oepuy NOHHHMH Oacibl
MaKCeTJIEpUHEeH OUpH ecariaHa/bl.

XoMMeMu3re OCNMTUIN, MHJUTHI J9CKEepJIepId TUKKEHIC
Oup peHIer TYKIIU Te3jeMeliepAeH: Belop, MIepCTh, aparl,
GapxbIT XM JI€ THUIXBI Te3JIEMETICPHHEH NalIaaaHblIa bl

Mpeican petuHzae, “Kapakaimak [Maid KaiaTachl HbIH
TUTWIINY TEXHOJIOTHSICHIH AJIBIN KApaUTYFBIH OOJICaK, TYKIIH
re3JieMeNIeH Iai KanTa pa3MEpUH OJIHIEN allblll TUTHCKe 1-
1,5cM OpBIH KalAbIpBIN THIIWI AIbIHAIBI, ACTapIIBIK
resieMeHd 0,5CM KEHHPEK €THUI CENNH €THI MHINMIEAH.
[Ivmunrex mai KaatajablK re3jieMere MUUIMA HarblCaapabl
IOp MEHEH TYCHPHI INBIFBIN, KOJI THUTHCH OOJFaH
“IIBIHAKBIP” TUTUCH MEHEH TOKBIN KECTeJIeNl TUTHI
LIBIFbLIAABI. MUWJIMHM Harbpiclap MEHEH KECTEJCHIEH Inai
KajJTa JeTajyiapblH OMp-OupH MEHEH OMPUKTHPHUI THUTHII
IIBIFBUIAABI  XOM Iaif  KaJTaHbl acTapiay MpOLEcHHe
oetmwienu. lllait xanrta ay3piHA TapTKBl Oay ymieiH 2,5-3cM
apanplKTa MalliHa THUTUCH MEHEH OacTBIPBIT THUTHII
IBIFBUTAABI XoM 0Oayel erkepwienu. lllait kanta 0aywiH
pernM cabakilap MEHEH IIBIMBIPBIN HCIEHEON XoM 0ay
OTeTYFBIH OKEPHH THUTHUII Taspiam, Tasgp OomraH 0ay
oTKepujeau. MMHE yChl HpoLecc Mall KanTa TUTHY
TEXHOJIOTHSCHIHBIH ~ M30€-M3NMUTUH  Kypaiael. benrumm
ninmnas3 A.AnnamypaToB ailTKaHbIHIAH: “Xop OUp XalbIK-
TBIH YMBITBUIBII OapaThIpFaH MIJUIMNA ©HEpJICpUH Cakial
KaJIbIY XM KeJellIeK dyIaajiapra )KeTKepUuy Tapay yoKkuiie-
pUHHH eH 6acibl Ya3bIiinace! 6ok ecaruianaas” [4].

Kapakanmak MWUIMH TOCKEpIICpUHHH JKoHE OUp TYpH
“KazaH TYTKBINI~ ecaruiaHanubel. Tamabamapra Oyil Iockep-
JIMH TUTHJINY TEXHOJOTHSICHI YHPETHUIAreH1e TOMEHIETH n30e-
W3JIMKTE: KBaapaT GpopMachlHa Te3jIeMe NMUIINIT aTbIHAIbI,
OeTMHE KapakalllaKk MWUIMH HaFbICapblH  TYCHPHII,
“HIBIHAKBIP” TUTUCU MEHEH KecTeJel THUTUIl LIbIFbLIaIbI,
KECTeNIEeHreH KBaJpaT Te3lemenepan Oup-Ompu MeHeH
OWPHUKTHPHII TUTHI aJbIl, YCTUHE JKyKajlal MaxXTalaHa/bl
XOM THTHY MAaIIMHAChl MEHEH sMaca KOJI THTHCH MEHEH
CBIPHIM IIBIFBUTAABL. TYTKBIIITHIH €KX YCIAFBIIIBIH Taspiar,
€KH{ YCIIaFbIll OPTAChIHA Ka3aHHBIH JHAMETHPHUHE TCH CTHII
Y3BIHJIBIFBIHA 0ay Turmienu. bay ycTuHae kectenen HarbIic
TYCHUPUII THUTUI LIBIFMIIANBI XM Tasip OosraH Oaynwl,
KECTEJIEHIeH KBajpaT (hOpMachlHAAFbl Ka3aH TYTKBIIITHIH
TUIKapFbl O6JieTHHE OMPUKTHPHIT TUTUIT NIBIFBUTAbL.

Joxkaps! okbIy opbIHIapaa Tanabanapra “Texnoxorus”
MOHUHJE MWUINN AOCKEPIEPUMU3NH TUTUINY YChULIAPBIH
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YHpeTKeHe, Aocier, MHCTPYKIMAIBIK KapTacklH Taspiay

MaKCeTKe MyyamblK ecaryaHagsl. Mpeicansl, “Kazan
TYTKBIIITHIH HHCTPYKIFSUTBIK KaPTACHL:

1. KazaH TYTKBILITBIH  MOIEIH  XOM  OJILIEMH
TasipJlaHabl;

2. TyTKpIUTHIH O6NeKIepy MUIIHIT AJIBIHAIBI, Oap €KN
ycaarbI, 0ayaaH Typaasl. Y Clarblll KBajpar popMachiHIa
Oonbin, eku KabarTa mummwIend, an 0ayel  KaszaH
JMaMeTpHUHE TeH O0Jaibl;

3. KBazgpar ¢opmacbiHIarsl yciarblluiapFa OpTachlHa
MWIINH HaFbICIap TYCUPHIUI, “HIBIHXBIP” TUTUCH MEHEH
KecTeJIeHe 11,

4. VYcnarplmmbl €KW OYKJICHHII YII TOPENH THUTHY
MAaIlIMHACBIHAA TUTWIECON, XOM >KyKasall MaxTa CaJIbIHBIIIL,
OHFAapBUIBIN, AaIIBIK TOPENHM THUTHY  MAallMHACBIHIA
0aCTBIPBIN TUTICAN XOM CBHIPBLIAJIBI;

5. TyTKBIUTHIH NHIIWITEH 0aybl, Te3MEMEHUH TEpHC
TOPENMHEH TUTHICAN XM OayAblH y3bIHBI OOHiam, THIHY
MaIllMHAChl MEHEH TUTWJIMII IIBIFBITA B,

6. Tasp OosraH OayAblH €KM YIUIAPBIH TYTKBIII
YCIaFBIIBIHBIH MYHelUlepuHe OUPUKTHPHIT TUTHIIenu. By
6ay MeHEeH TYTKBIII apachbHAAFbl OUPHKTHPHINY TUTUCIEPH,
6ay TYTKBIIITHIH YCTHUHE MUHT€CTUPHII TUTUI LIBIFBLIAIB;

7. Ka3aH TYyTKBIIUTBIH THUTHUCJIEPUHE COHFBI HCIEY
OepuIl, BIFAIBI-KBULIBUIBIK JKYMBICJIAPBIH OCpHIECIN XOM
Tasp XalaFa KeNTUPUIEIH.

Mune ycblHal TOpPTHNOTE  Kapakajilmak  MWUIMH
JIOCKEPIEPANH TUTHIINY TEXHOIOTUACH YHPETUIEIH.

Munnuii 1ocKepiaepuMu3an Tanaba KacjaapFa OKBITBIY
GappICBIHIa KapaKalillaK MWUIMH JOCKEepJIepIuH KeNUIl
UIBIFBIY TapUIXbl, XOp IOCKEPAUH KYHAEIMKIN TypMBICTa
naifagaHbly OPHBI XoM TUIMWJIMY TEXHOJIOTUSIIAPBIH KEHHEH
TyCUHIAMPHY, Xap Oup cabaK TpOLECHHAEC MIUIMN
JIOCKEpPJIEpANH KEJIUI IIBIFBIY TapUMXbIH Kapakaprak
XaJKBIHBIH OCNTWIN IIAHBIpIapbIHBIH  KOCBHIKJIAphIHIAA
AUTBUIBIN OTKEH KOCBIK KaTapiIapblHAaH MbICal €THUIl ©THY,
TypMbICTa Xop OHMp AOCKepAMH NalIadaHbly OXMHHETHH
XoM ©3MHE TOH TOpelsiepud TYCHHAMPHICE, MAaKCETKe
MyVyamnbIK 00JIaabl.

Kyymak. XKyymak OpHbIHAA alphIKilia aTal €TeMH3,
JKOKAppl ~ OKbIY  OpBIHIAPBIHAA MWIIMH  J9CTypiep
TUHKApBIHIA TOPOUSIIBIK JKyMbICIApIbl MOJEpHU3AIMSIAY
MOMJIEKETUMM3/IE OMEJre AacChIPBUIBIN aTBIPFAH, WIINM,
PYYXbIi-aFapThIYIIBUIbIK, CAHJIBI 3KOHOMHUKA Paya)<JIaH]bl-
PBUIBII aThIpFaH MPOIECCIep MEHEH YHIeCHMIIN OONBIYBIH
Tanan erend. MuHe ycblHAAl jKaHa TapUMXbI Karaaija
MeIarorMKaJbIK-TICUXOJIOTHSUIBIK ~ MJIMMUE  Koibapnap
TUUKapblHAA CTYyJEHT-Kacnapaa “Y3IUKCH3  PYYXbIi
TOpOUsSI KOHUEHIHACH 'HAA [S5] OENruIeHTeH COIUaUIBIK
KOMIETEeHIMANIApAbl payakIaHABIPbIY, YHAMCBI3 XapakTep
KocUIeTIepuHHUH npodHITaKTUKaChIH UIHMUR-
NEeNarorukanblK  TUMKapra Kypbely MOJAEPHU3ALUSHBIH
OXMHUMETIN MOPTIESPUHUH ONpH OOJIBITI ecariaHaIbl.

Comaii exeH, >KOKapblla KEeJITHPUI OTKeH Xop Oup
MUWLIHHA JIOCKEPIIEPUMU3 XaJIKBIMBI3JIBIH Kacay
KaFmaWbplHa alpbIKIMa AaTKAPaTYFBIH XbI3METH MEHEH
YJAKEH OpHBI 0ap XoM Oyl IOCKepJIepUMH3Ie Kapakajak
XaJKBIHBIH ~ 93€NUil MIUUIMHA  HarbICIapbl  TYCHPHIMI
TUTWIIEN. YMBITBUIBIN OapaThIpFaH KapaKalllak MUIUIHN
JIOCKEepJIepH  XaKKbIHIA oKaclapra yilperuice, oiap
OMpHHIIN/IEH OHEep YHpEeHeAM XoM KochI Hifecu 0oJiajibl
XoM J€ MWIUIMWINTUMM3AMH HBILAHIAPbl  oyIaATaH
ayajKa KETKepUIUI Oepuy e YIKEH OPBIH TyTabl.
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Kirish. Hozirgi kunda globallashuv jarayonlari ta’lim  solishtirishni nazarda tutadi. Bu albatta ta’limga yanada
tizimini tubdan o‘zgartirib yubormoqda. Xususan, chuqurrog kirishishni va har bir ilm oluvchidan chuqurroq
geografiya fani dunyogarashni kengaytiruvchi, ekologik  o‘rganishni talab giladi.
tafakkurni shakllantiruvchi, global muammolarni anglashga Kontent-tahlil — xorijiy universitetlarning o‘quv rejalari,
yordam beruvchi fan sifatida muhim ahamiyat kasb  onlayn kurslari va ochiq ta’lim platformalaridagi (Coursera,
etmogda. Shu bois, xorijiy ta’lim tizimlarida geografiya EdX, FutureLearn) geografiya fanlariga oid materiallarni
fanini o‘qitishning ilg‘or tajribalari O‘zbekiston Oliy  o‘rganiladi. Ayni jarayon orqali ayrim ko‘zdan qochirilgan
ta’limida ham o‘z aksini topmoqda. jihatlarimiz va kamchiliklarimiz yaqqol ko‘rinadi, o‘quv

Prezidentimiz Sh.M.Mirziyoyev  ta’kidlaganidek: rejalariga kiritilgan xorijiy maydon yangiliklari ta’limni
“Bugungi kunda Oliy ta’lim tizimida xalqaro standartlarga  shiddatkorlikka olib keladi va bizni mamlakatimizda ham
mos metodlarni joriy etish, zamonaviy fan va texnologiya-  fanni rivojini ta’minlaydi.
larni o‘quv jarayoniga kiritish davr talabi bo‘lib qoldi” [1]. Amaliy kuzatuv — Oc‘zbekiston Milliy universiteti,

Bu fikr Oliy ta’limda geografiya fanini rivojlantirishda  Nizomiy nomidagi TDPU hamda Samargand davlat
xorijiy ilg‘or tajribalardan foydalanishning dolzarbligini  universitetida geografiya ta’lim jarayonini o‘rganish orqali
ko‘rsatadi. Sababi ayni Oliy ta’lim tizimida ta’lim olgan  xorijiy yondashuvlar qo‘llanishini tahlil qilish. Xorijiy
talaba borib yosh avlodga ta’lim beradi, atrof-muhit, tajribalardan ta’lim tizimida eng samarali deb
ekologiya va tabiat hagidagi tushunchalarni shakllantiradi.  topilganlarini o‘quv rejasiga Kiritishda amaliy kuzatuv
Shu bilan birga bu soha va fan rivojiga hissa qo‘shadigan  yuqori natija beradi.

shaxslarni tarbiyalash uchun ham ayni ta’lim beruvchining Natijalar. Tadqiqot natijalari shuni ko‘rsatdiki, xorijiy
o‘zi mukammal bilim va puxta egallangan tajribalarga ega  tajribalar quyidagi jihatlar bilan ajralib turadi:
bo‘lishi kerak. Bu esa har jihatdan yuqori natijalangan va 1. Integrativ yondashuv. Finlyandiya ta’lim tizimida

samarali usullarni Oliy ta’lim tizimida joriy etish va bu  geografiya tabiiy va ijtimoiy fanlar integratsiyasida
bilimlarni to‘la o‘zlashtirishni talab etadi. Shunga ko‘ra  o‘gitiladi. Masalan, “Inson va atrof-muhit” moduli orqali
xalgaro maydondagi tadgigotlarni o‘rganish va samarali  talabalarda geografik fikrlash bilan birga, ekologik
deb topilganlarini ta’limga joriy qilish, ko‘zlangan  mas’uliyat ham shakllantiriladi [2]. Bugungi kunda bizning

magsadga erishishga zamin bo‘ladi. ta’lim tizimida ham ayni Finlandiya ta’lim tizimizdan
Metodlar.  Yuqorida ta’kidlanganidek, xalqaro  foydalangan holda darslar va o‘quv jarayonlarini tashkil
tadqiqotda quyidagi usullarni ko‘rib chigamiz: etilishi o‘z samarasini ko‘rsatmoqda. Masalan, bugungi
Qiyosiy tahlil usuli — AQSh, Finlyandiya, Janubiy kunda insonlar tabiatni asrash o‘z hayotini va turmush

Koreya, Turkiya va Germaniya oliy ta’lim tizimida tarzini asrash ekanini chuqur anglab bormoqda. Bundan
geografiya o‘qitish tajribalarini O‘zbekiston amaliyoti bilan  tashqari ekologiya va atrof muhitni asrash bilan bir gatorda,
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turli chigindi mahsulotlarini gayta ishlash orgali foyda
gilnayotgani ham yagqol namumadir.

2. Amaliy mashg‘ulotlarga urg‘u berish. Germaniya
universitetlarida talabalarning 40% dars soatlari dala
amaliyotlariga ajratiladi. Bu orgali ular relyef, iglim va
tabily resurslarni joyida o‘rganadilar [3]. Amaliy
jarayonlarga urg‘u berilishining asosiy sababi shuki,
geografiya fani tabiat va atrof muhit bilan chambarchars
bog‘liq fan bo‘lgani bois ham bizning ta’lim tizimizda ham
dala amaliyotlarini joriy etishga alohida e’tibor berilishi
kerak. Chunki bu fan fagat nazariyaga tayaniladigan yoki
taxminlarga asoslansa bo‘ladigan fan emas.

3. Raqamli texnologiyalar asosida o‘qitish. Janubiy
Koreyada geografiya ta’limida “GIS” (Geographic
Information System) texnologiyalari majburiy fan sifatida
kiritilgan. Ya’ni, Geografik axborot tizimi — asosiy
vazifalari  fazoviy-geografik ma’lumotlarni  to‘plash,
saglash, boshgarish, tahlil qilish, modellashtirish va
tasvirlashdan iborat bo‘lgan mutaxassis tahlilchilar
boshgaruvi ostidagi umumlashgan kompyuter
tizimidir.

Sodda qilib aytganda, geografik axborot tizimi (GAT)
o‘z ichiga xaritashunoslik, statistik tahlil hamda
ma’lumotlar bazasini mujassamlashtiradi. GAT keng
tarmoqli soha bo‘lib, xaritashunoshlik, masofadan
zondlash, yer tuzish, tabiiy resurslarni boshgarish,
fotogrammetriya, geografiya, shaharsozlik, samoviy video
hamda mahalliy qidiruv tizimlarida keng foydalanib
kelinmogda. Bu ma’lumotlarni boshgarish, kartagrafik
tasvirlar va tahlil qilish uchun varatilgan ichki
pozitsiyalangan fazoviy axborot tizimidir. GAT bu inson
faolligi va dasturiy apparatning geografik ma’lumotni
saqlash, boshqgarish va tasvirlashga mo‘ljallangan
kampyuter tizimidir [3].

Bu talabalarga fazoviy tahlil qilish, ragamli xaritalar
bilan ishlash ko‘nikmalarini beradi. Bu o‘qitish usulida
oddiy xaritalardan ko‘ra aqlli xaritalardan ko‘proq
foydalanilar ekan. Ular bu xaritalar orgali gaysi joyda eng
ko‘p odam yashaydi, qaysi yo‘l eng qisqa, qayerda havo
iflosrog-bularning barchasi GAT yordamida bilib olishlari
mummkin bo‘lar ekan. Bundan tashqari:

Qishloq xo‘jaligida: qaysi yer unumdor, qaysi joyda suv
kamligini;

Shaharsozlikda: yangi maktab, yo‘l yoki shifoxona
gayerga qurish qulayligini;

Favqulodda holatlarda: zilzila yoki suv toshgini xavfi
gayerda kuchligini bilib olishlari oson kechadi.

Shu bilan birga geografiya darslarida ham o‘quvchilar
kompyuter orqali xaritalarni o‘rganadi, joylarni tahlil qiladi.

4. Talaba markazli yondashuv. AQShda geografiya
kurslari “Project-based learning” usuli asosida o‘tiladi. Har
bir talaba muayyan hudud bo‘yicha loyiha ishlab chiqadi va
natijalarni taqgdim etadi. Bu metod O‘zbekiston oliy ta’lim
tizimi uchun ham samarali yo‘nalishlardan biri hisoblanadi

[4]. Bu yuqorida ko‘rsatgan usul juda katta manfaatli
usullardan biridir. Chunki bu jarayonda talaba ham ilmiy
izlanadi, bilimlarini amaliyotda qo‘llaydi va ularni ijtimoiy
jarayonga tadbiq etish orgali isbotlab beradi.

Muhokama. Xorijiy tajribalarni o‘rganish shuni
ko‘rsatdiki, geografiya fanini o‘qitishda quyidagi asosiy
tamoyillarni tatbiq etish zarur:

Innovatsion pedagogika: masalan, Germaniyada
geografiya darslarida interaktiv xaritalar, ragamli modellar,
3D atlaslardan foydalaniladi. O‘zbekiston oliy o‘quv
yurtlarida ham “Google Earth Pro”, “ArcGIS”, “QGIS”
kabi dasturlar asosida amaliy mashg‘ulotlar tashkil etish
lozim. Yuqorida ko‘rsatib o‘tgan loyiha ishlab chiqish esa
har jihatdan, ya’ni ekologik, iqtisodiy va ijtimoy rivojlanish
ko‘zlanganligi bilan samaralidir.

Akademik mobillik: talabalar va o‘gituvchilar uchun
xalqaro stajirovkalarni yo‘lga qo‘yish. Bu jarayon xorijiy
tajribani mamlakatimizga Kkirib kelishini tezlashtiradi va
turli xorijiy o‘quv rejalarini amaliy ichida bo‘lib kelish
imkonini beradi. Shu sababdan ham 2024-yilda O‘zbekiston
Milliy universiteti va Polshaning Varshava universiteti
o‘rtasida “Geografiyada innovatsion yondashuvlar” loyihasi
imzolandi [5].

Tadqgiqotga yo‘naltirilgan o‘qitish: talabalarga faqat
nazariy emas, balki ilmiy izlanish olib borish imkonini
berish. Masalan, Buyuk Britaniya universitetlarida har bir
bakalavr bitiruvchisi geografik tadgigot loyihasini himoya
qiladi. Bu jarayonni qo‘llab-quvvatlash va yo‘lga qo‘yish
nafaqat ta’lim tizimi, balki ijtimoy-igtisodiy va ekologik
sohalarda ham katta yangiliklarni olib kirishga zamin
bo‘ladi.

Professor M.Yusupov (Toshkent davlat pedagogika
universiteti) ta’kidlaganidek: “Geografiya ta’limi nafaqat
joy nomlarini yodlash, balki tafakkurni fazoviy, tizimli va
ekologik yo‘nalishda rivojlantirishni ko‘zda tutadi. Xorijiy
tajribalar shu borada biz uchun o‘rnak bo‘lishi kerak™ [6].

Shuningdek, so‘nggi yillarda O‘zbekistonda geografiya
ta’limini modernizatsiya qilish bo‘yicha muhim islohotlar
amalga oshirilmogda. Xususan, 2025-yilga qadar “ragamli
geografiya  laboratoriyalari”  tashkil etish, xalgaro
reytingdagi 5 ta ilg‘or dasturiy platformani o‘quv
jarayoniga joriy etish rejalashtirilgan.

Xulosa. Xorijiy tajribalarni O‘zbekiston Oliy ta’limida
qo‘llash quyidagi natijalarga olib keladi:

Talabalarning amaliy bilim va ko‘nikmalarini oshirish;

Ragamli geografiya kompetensiyalarini shakllantirish;

Xalgaro mehnat bozorida ragobatbardosh kadrlar
tayyorlash;

Ekologik va fazoviy tafakkurni rivojlantirish orgali
barqaror taraqqiyot g‘oyalarini mustahkamlash.

Shu bois, xorijiy ilg‘or tajribalarni milliy ta’lim tizimiga
moslashtirish, o‘gituvchilar malakasini oshirish, va xalqaro
hamkorlikni kengaytirish oliy ta’limda geografiya fanining
sifatini oshiradi.
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REZYUME. Mazkur maqolada O‘zbekiston Oliy ta’lim tizimida geografiya fanini o‘gitishda xorijiy ilg‘or
tajribalardan foydalanish masalalari ilmiy asosda tahlil gilingan. Tadgigotda AQSh, Finlyandiya, Germaniya, Janubiy
Koreya va Turkiya Oliy ta’lim tizimlaridagi geografiya ta’limining o‘ziga xos jihatlari o‘rganilgan. Shuningdek,
O‘zbekiston Oliy o‘quv yurtlarida xorijiy yondashuvlarni milliy ta’lim tizimiga integratsiya qilishning afzalliklari,
muammolari va istigbollari ko‘rsatib berilgan. Maqolada innovatsion pedagogika, ragamli texnologiyalar (GIS tizimlari),
talaba markazli ta’lim va akademik mobillik kabi ilg‘or metodlar tahlil qilinib, ularning O‘zbekiston sharoitida qo‘llash
mexanizmlari yoritilgan. Natijada, xorijiy tajribalarni mahalliy sharoitga moslashtirish geografiya fanining sifatini oshirish
va ragobatbardosh kadrlar tayyorlashga xizmat gilishi isbotlangan.

PE3IOME. B nanHOM cTaTheé Ha Hay4yHOH OCHOBE IpOAHAIM3UPOBAHBl BOIPOCHI HCIOJIB30BAHUS IEPEIOBOTO
3apy6e>i<Horo OIlbITa MNpEIoJaBaHUuA reorpa(bnn B CHCTCMC BBICHICIO 06p330BaHI/IH V30eknucrana. B HUcciIea0BaHUU
N3y4aJIMCh YHUKAJIbHBIC aCIICKThL reorpa(bnqecxoro 06pa3OBaHI/ISI B CHCTEMax BBICHICTO 06pa30BaH1/1>1 CU_IA, CDI/IHJ'ISIHZ(I/II/I,
I'epmannu, FOxuol Kopenm u Typmum. Takxke ykazaHbl NpPEHMYILECTBa, NpoOJeMbl M MEPCHEKTUBB HHTErpaluu
3apy6e>i<H1>1x MOAXO0JA0B B HAIMOHAJIIbBHYIO CUCTEMY 06pa3OBaHI/IH B BBICIIIHUX y‘le6HLIX 3aBCJACHUAX V30ekucrana. B cratbe
AHAJIU3UPYIOTCA TaKHUC NEPEAOBLIC MCETOAbI, KaK MHHOBAlIMOHHAA IC€Aarorvka, HI/I(I)pOBLIe TECXHOJIOTUHU (FI/IC-CI/ICTCMLI),
CTYACHYECKOC LEHTPAIU30BAHHOC 06pa30BaHI/Ie U aKaJgceMH4ycCKas MO6I/IJ’IBHOCTL, U OCBCHIAKOTCA MCXAaHU3MBbI HX
NMPUMCHCHUA B YCIOBHAX V3bekucrana. B pE3YJIbTATE MAOKA3aHO, YTO aJalTalusd 3apy6e>1<Horo OonbITa K MCCTHBIM
YCJIOBHSIM CITYKHT MOBBIIICHUIO Ka4yecTBa reorpaMueckoil HayKu U IOArOTOBKE KOHKYPEHTOCIIOCOOHBIX KaJlpOoB.

SUMMARY. This article analyzes the issues of using foreign advanced experiments in teaching geography in the
higher education system of Uzbekistan on a scientific basis. The study explores specific aspects of geography education in
the higher education systems of the United States, Finland, Germany, South Korea and Turkey. Also, the advantages,
problems and prospects of integrating foreign approaches into the national education system in Uzbekistan higher
educational institutions are shown. The article analyzes advanced techniques such as innovative pedagogy, digital
technologies (GIS systems), student-centered education and academic mobility, and covers the mechanisms of their
application in Uzbekistan. As a result, it has been proven that the adaptation of foreign experiences to local conditions
serves to improve the quality of geography and prepare competitive personnel.

ARNAWLI MEKTEPLERDE KVARKLARDIN QASIYETLERIN OQiTiw METODIKASI
A.Jumamuratov — awil-xojaliq ilimlerinin doktor, professor
Ajiniyaz atindagi Nokis mamleketlik pedagogika institut:
A.Bayimmbetova — oqitiwshi
Nokis qalast Ne22 sanlt uliwma bilim beriw mektebi

Tayanch so‘zlar: texnologiya, kvarklar, o‘rganish, innovatsiya, ma'ruza, amaliyot, elementar zarralar, tez savol,
etishmayotgan harflar, to‘g‘ri va noto‘g‘ri, fizika diktanti.

KuroueBble cioBa: TCXHOJIOI'UsA, KBApKH, 06yquI/Ie, HWHHOBAIlMHU, JICKOWA, MNPAKTHKA, JJIEMCHTApPHBLIC 4YaCTHUIBI,
OJIMI-BOTIPOC, TIPOTYIIIEHHBIE OYKBBI, TPABUIIbHbBIC U HETIPABWIbHBIC, (PU3NIECKUN TUKTAHT.

Key words: technology, quarks, teaching, innovations, lecture, practice, elementary particles. blitz question, misspelled
letters, correct and incorrect, physical dictation.

Kirisiw. Mekteplerde fizikadan bilim beriwde Sabaqtin texnologiyaliq kartasi
innovaciyalar degende pedagogikaliq texnologiyalard: Tema Elementar béleksheler
jetilistiriw procesi, oqitiw usillart ham qurallar esaplanadi. Bilim o Rawajlan-
Bugingi kunde innovaciyaliq pedagogika iskerligi sabaq beriwshi Tarbiyaliq dirtwshi
otiw texnologiyalart har qanday mekteptin bilimlendiriw Kasiplik
iskerliginin  zararli komponentlerinen biri esaplanadi. Sabagqtui Oqiwshilarga | = C Iyelegen
Usinday innovaciyaliq iskerlik tek gana bilimlendiriw | ageetj | Elementar | g | bilimlerdi
xizmetleri bazarinda héar bir shélkemnin basekige boleksheler” bilimlerdi amelde
shidamliligin jaratiw ushin tiykar jaratip beredi, sonday-aq hgqqmdg teren, qol!an1wd1
pedagogtin  késip-Onerinin asiwi, omn  doretiwshilik tasinik beriw iyelew. rawajlandiriw

bagdarlarin belgileydi. Sol sebepli oqitiwda innovaciyaliq

iskerlik pedagoglardin ilimiy-metodikaliq iskerligi ham Oqiw procesin dmelge asirtw texnologiyast

tarbiyalaniwshilardin oqiw - izertlew iskerligi menen Tekse-

uzliksiz baylamisli. Bugingi kande zamanagdy mektep Forma Quiral Usil fiw Bahalaw
sharayatinda bilimlendiriwdin maqsetlerin 6zgertiw menen -

baylamish quramali dawirdi otkerip atirmiz. Mektepte Ameliy Taxta, 5 balliq
tiykarg1i maqset salamat ortaliqti qaliplestiriw arqali shimgiw- | tarqat- | Dastari | o | siste-
Gshinshi  renessans jaslarin tayarlawdan ibarat. Bul lardr kishi pa yemes | o ceriw | Mada
statiyanin tiykargn waziypast arnawli mekteplerde fizika toparlarda | mate- ustlt tiyka-
sabaginda kvarklardin gasiyetlerin oqittw metodikasin islew rial rinda

jarattw bolip esaplanadi.
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Kitiletugin natiyjeler

Oqitiwshi Oqiwshi

- Jana bilimler beriw; | - Jana bilimlerdi 6zlestiriw;

- Oqiwshim zeriktir- | - Alingan bilimlerdi sistema-
mew, lastiriw gabiletin arttiriw;

- Adalath bahalaw; - Topar bolip islew konlik-
- Qisqa waqit ishinde | pelerin rawajlandiriw;

kop narsege ulgeriw. - Oz betinshe pikirlewdi
uyreniw.
Keleshektegi natiyjeler
Oqitiwshi Oqiwshi

- Doretiwshilik izleniw; - Otiletugin tema menen
- Oqwshilar  quzigiw- | tanisiw;
shiligin arttiriw; - Algan bilimlerdi onimli
- Bilimlendiriw sipatin | paydalaniw;
arttirrw; - Oz betinshe islew arqali
- Pedagogikaliq texnolo- | konlikpelerin rawajlan-
giyalardi 6z  orninda | dinw.
gollaniwga erisiw.

SABAQ BASQISHLARI

Sabaqtin temasi: “Kvarklardin gasiyetleri”

Sabaqtin magseti:

I. Bilimlendiriw magseti: Oqiwshilarga kvarklardif
qasiyetleri, olardin tirleri, zaryadlar1 ham basqa tiykargi
qasiyetlerin Gyretiw

Il.  Tarbiyahq magqgseti: Oqiwshilarda ilimiy
dinyaqarasti  qaliplestiriw  ham zamanagdy fizika
jetiskenliklerine qizigiwshiliq oyatiw

I11. Rawajlandiriwshihq magqseti: Oqiwshilardin

oylaw ham este saqlap qaliw qabiletlerin rawajlantiriw,

Sabagq tiri: Dastariy emes

Sabaqta qollanilatugin texnologiyalar: Blic soraw,
adasqan haripler, duris-qate, fizikaliq diktant.

Sabaqti qurallandiriw: Por, doska, plakat, sabaqliq
kitap, targatpa materiallar

Sabagq barisi

1. Shélkemlestiriw bélimi: (3 minut)

a) Oqiwshilar hdAm oqiw xanasinin sabaqqa tayarligi;

b) Oqiwshilar qatnasin tekseriw;

v) Sabaqtin magset ham waziypalarin tasindiriw.

II. Otilgen temam soraw ham takirarlaw: (10 minut)

Otilgen “Yadroliq reakciyalar. Awistw mizami” ath
tema boyinsha oqiwshilardin bilimin «Duris-qate ham Blic
sorawlar» metodlarinan paydalanip tekseremiz. Bunda
oqiwshilardi sanina qarap toparlarga boélemiz ham har bir
toparga kesteler tarqatiladi.

Ne

Duris
66+”

Qate

Tusinik %

Energiya bolinip shigiwi menen
juz beretugin reakciyalar ekzo-
termaliq reakciyalar dep ataladi.
Yadroliq reakciyalarda impulstin
saqlaniw nizami orinlanbaydi.

1

Energiya jutiliwi menen juz
beretugin reakciyalar endoter-
maliq reakciyalar delinedi.
Awisiw qagiydasina qarap f —
nurlamiwda yadronin  massasi
ozgermeydi.

B —nurlaniwda ximiyaliq element
Mendeleev dawirli sistemasinda
eki ketekke onga awisadi.
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Duris juwaplari: 1) duris 2) qate 3) duris 4) duris

5) gate
Blits sorawlar

1) Energiya bolinip shigiwi menen jiz beretugin
reakciyalar ne dep atalad1?

2) Yadroliq reakciyalarda impulstin saqlaniw nizami
ormlana ma?

3) Energiya jutiliwi menen juz beretugin reakciyalar
ne dep ataladi?

4)  Awisiw  gagiydasina
yadronin massasi 6zgerema?

5) B — nurlamwda ximiyaliq element Mendeleev
dawirlik sistemasinda neshe ketekke jiljiydi?

I11. Jana temanin bayani: (20 minut)

Kvarklardin qasiyetleri. 1964-jili amerikali fizikler
M.Gel-Man ham J. Cveygler kvarklar dep atalatugin qiyaliy
boleksheler bar ekenligin boljadi. Olardin pikirinshe,
adronlar kvarklardan quralgan. Hazirgi kande olardin bar
ekenligin tastiyiqlaytugin tajiriybe natiyjeleri bar [1-5].

Kvarklar  kuashli, kushsiz ham elektromagnitlik
tasirlesiwlerde qatnasadi. Barligi bolip kvarklar altaw. Olar
latin haripleri menen belgilenip, Gsh (u,d), (c,s), (t,b)
toparga bolinedi. Altt kvarktin har biri sar1, kok ham qizil
biri birinen 6z "iyisi" menen ajiratiladi hdm olar Gsh
«rende» boladi. Daslep ogan, d, s kvarklar kirgizildi. Al,
keyin ala olarga «shirayli» ¢ (charm), "gézzal" b (beautn)
ham «haqiyquy>> t (truth) kvarklari qosildi. u, c, t
kvarklardin elektr zaryadi elektron boélekshelerinin +2/3
bolimine, al qalganlariniki-1/3 bolimine ten [6, 7].

1964-j1l1 M.Gell-Mann ham J.Cveyglar neytronlar ham
protonlar 3-u, d, s kvarklar dep atalatugin apiwayi
bolekshelerden quralganligi haqqindagi gipotezani koterip
shigt1. Kvarklar ishki duziliske iye emes ham us1 maganada
haqiyqiy elementar boleksheler esaplanadi. Keyin ala jane
2-“kozge tartatugin” ¢ ham “goézzalliq” b kvarklar
kirgizildi. Haqryqiy kvarktin da boliwi itimaldan alis emes.
Solay etip, zatlar molekula ham atomlardan duzilgen. Al,
atom 0z gezeginde yadro ham om qorshap turgan
elektronlardan, yadro  bolsa  neytronlardan  ham
protonlardan ibarat. Protonlar ham neytronlar kvarklardan
duzilgen. Jogarida atap oOtilgenindey, boleksheler-bul
danyanin en kishi gerbishleri. Yadrolar, atomlar,
molekulalar, ximiyaliq birikpeler, biologiyaliq toqimalar,
planetalar, tlken juldizlar, kosmos deneleri, sonin ishinde
bizin 6zimiz de usi bdlekshelerden quralganbiz. Lekin, bul
bolekshelerdi qanday kushler baylanistirip turadi degen
soraw tuwiladi. Elementar bodlekshe arasinda tort tarli
fundamental tasirlesiw bar bolip bular: tartisiw
(gravitaciyaliq); elektromagnitlik; kushli (yadroliq) ham
kushsiz tasirlesiwler. Tiykarman kuashli tasirlesiwde
glyuonlar almasiwi natiyjesinde bolip otedi. Glyuon
tasinigi inglizshe (jelim) kley sozinen alingan. Kvark
boleksheler glyuonlar arqali amelge asiriladi. Ren tsinigin
kiritiw, kvarklardin tirin gozzal, 6zine tartatugin dep atala
baslandi. Yagniy kvarklar u, d, s gézzalliqqa iye delinedi.
Har quyli gbzalligli kvarklar massalari boyinsha bir-birinen
parglanadi, biraq reni bir qiyli gozzalligga iye bolgan
kvarklar bir-birinen retu menen ayriladi. Kvark teoriyasina
ren tisinigin kvark statistikasi mashqalasin sheshiw ushin
kiritilgen edi. Kvarklardi adronlar ishinde bir-biri menen
baylap, uslap turiwshi kush sol ren sebepli juzege keledi
dep qaraladi. Kvarklar 6z ara massasiz, spini 1 ge ten
bolgan glyuonlar menen tésirlesedi. Kvarklardin glyuonlar

qarap B — nurlaniwda
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almasiwinda kvarklardin reni 6zgeredi, tari bolsa
ozgermeydi, qalgan kvant sanlar1 saqlanadi. Misals,
u-kvark glyuon berip yamasa alip, u-kvark basqa rende
payda boladi. Glyuonlar kvarksiz da o6z-ara tésirlesiwi
mumkin. Lekin, elektromagnitlik maydan fotonlar1 bunday
qasiyetke iye emes. Biz hazirgi kinde aniglangan
kvarklardin xarakteristikalarin 1-kestede bergenbiz [6].

1-keste.
Kvarklardm xarakteristikalari
Xarakteris- Kvark turleri
tikalar1
d u S c B t
Blektr |13 | w23 | -us | 23 | -3 | 423
zaryadi Q
Barionlar | 40\ iz | 13 | w3 | w3 | 13
san1 B
Spin J 1/2 1/2 1/2 1/2 Vs 1/2
Juplig1 P +1 +1 +1 +1 +1 +1
1zospin | 1/2 1/2 0 0 0 0
[zospinnin
proekciyast | -1/2 | +1/2 0 0 0 0
I3
Tah 0 o | 1] o | o] o
qalarliq s
Charmc 0 0 0 +1 0 0
Bottok;nness 0 0 0 0 1 0
Topness t 0 0 0 0 0 +1
Adron
quramindagi
massa, 0,31 0,31 |0,51 1,8 5 180
GeV.
(q.'j_ © ™ ﬂr < (=2} [Te]
7 8 S o — < +|
cx 3 S S 1o} i — N
= § @ 7 ] S | 4 < —
e g> e

Taza temani bekkemlew (10 minut)
Taza temani bekkemlewde “Adasqan haripler”
“Fizikaliq diktant” texnologiyalarinan paydalanamiz.
“Adasqan haripler”

ham

1.POTRNO
2.NLEPOT
3.KRVAK

4. ELKRTOEN
5.NKLONU
6.ANKVITRAK

7.ARDON

JUWAPLARi: PROTON, LEPTON, KVARK,
ELEKTRON, NUKLON, ANTIKVARK, ADRON

Virtual laboratoriyalar him vizualizaciya qurallar
(animaciyalar, simulyaciyalar).

Kvarklardin qasiyetlerin uyretiwde virtual
laboratoriyalar,  animaciyalar ~ ham  simulyaciyalar
oqiwshilarga teoriyaliq bilimlerdi ameliyatqa qollaniwda
jardem beriwshi natiyjeli qurallar esaplanadi. Bul qurallar
oqiwshilarga kvarklardin mikroskopiyaliq gasiyetlerin ham
olardin 6z ara tasirin tGsiniwge jardemlesedi, sonday-aq,
ilimiy processlerdi tasiniwdin vizual ham interaktiv usilin
usinadi. Lekciya, ameliy ham laboratoriya sabaqlarinda bul
qurallardan natiyjeli paydalamiw oqiwshilarga bilimlerdi
jagsiraq ozlestiriw ham bekkemlew imkaniyatin beredi.
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Lekciya sabaqlarinda paydalamw.

Lekciya sabaqlarinda virtual laboratoriyalar,
animaciyalar hdm simulyaciyalar kvarklardin gasiyetlerin
tusindiriwde juda paydali. Bul qurallar oqiwshilarga
ilimiy tusiniklerdi aniq hédm vizual tarde tasiniwge
jardem beredi.

1-musal: PhET Interactive Simulations "Quark
Interaction" animaciyasi Lekciya dawaminda oqitiwshi
PhET Interactive Simulations platformasinda "Quark
Interaction" simulyaciyasinan paydalaniwi mumkin. Bul
simulyaciya oqiwshilarga kvarklardin renleri, spinleri ham
jukleri qanday 6z ara tasir etiwi haqqinda aniq tusinik
beredi. Animaciya kvarklar arasindagi kuashli 6z ara
tasirlesiwdi korsetedi, bul bolsa oqiwshilarga kvark-glyuon
0z ara tasirlesiwin tisiniwge jardem beredi. Oqiwshilar bul
simulyaciyada refli kvarklard: tirli kombinaciyalar menen
korip, olardin 6z ara tésirin baqlaydi.

Tapsirmalar:

1. Kvarklardin renleri hdm spinin analizlew: PhET
platformasindagi "Quark Interaction" simulyaciyasinda
kvarklardin renleri ham spinlerin analizlew ham olardin
qalay 0z ara tasir etisiwin tasindiredi.

2. Simulyaciya tiykarinda kvark-glyuon 6z ara tasirin
tasindiriw: Ogqiwshilarga simulyaciyan1 korsetiw  ham
kvark-glyuon 6z ara tasiri qalay amelge asiwin tusindiriw
tapsirmast beriledi.

Ameliy sabaqlarda gollamw.

Ameliy sabaglarda oqiwshilarga virtual laboratoriyalar
jardeminde kvarklardin gasiyetlerin ham olardin 6z ara
tasirlerin Gyreniw imkaniyati beriledi. Bul sabaqlarda
oqiwshilar o6zleri tajiriybe otkerip, kvark-glyuon o6z-ara
tasiri qalay amelge asiwin simulyaciyalawir mumkin.

1-misal: Algodoo "Kushli tasirlesiwlerdi modellestiriw"
Algodoo platformasinda oqiwshilar kvarklardin kuashli
tasirlesiwin simulyaciya etiwi mumkin. Bul ameliy sabaqta
oqiwshilar kvarklardin renlerin him spinlerin modellestiriw
ganday 6zgeriwin koredi. Algodoo platformasindag: simul-
yaciya oqiwshilarga mikroskopiyaliq dinyan1 anigiraq
tusiniwge jardem beredi.

Tapswrmalar:

1. Kvark-glyuon 6z ara tasirlesiwin simulyaciya etiw:
Oqiwshilarga Algodoo bagdarlamasinda kushli 6z ara
tasirlesiwdi modellestiriwshi simulyaciya jaratiw tapsirmasi
beriledi.

2. Kvarklardin renleri ham spininin  Uyreniw:
Oqiwshilarga kvarklardin renleri hdm spininleri menen
baylanisli simulyaciyani jaratiw ham onin qalay amelge
asiriliwin tasindiredi.

2-Keste.Tajiriybe sinaw jumisi natiyjesi

. . Tajiriybe Baglaw
Korsetkishler topar (%) | topari (%)

Baslangish bilim darejesi 46,4% 48,3%
Juwmagqlawshi bilim darejesi 83,5% 61,8%
’Ozllestmw darejesindegi +37.1% +13.5%
Osiw
Interaktiv tapsirmalardi 91.6% 67.8%
ormlaw
Informaciyaliq

. . 91% 45%
texnologiyalar menen islew
Sabaqqa gatnas aktivligi 94% 58%
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90 Juwmag. Mektep oqitiwshilari 11-klass fizika
80 oqiwligmin atom, yadro boliminde elementar boleksheler
/l fizikasin oqitqanda koplegen qiyinshiliglarga ushiraydi.
60 Sebebi hazirgi zamanda élemnin duzilisin Gyreniwde
50 fundamental bolekshelerdin tasirlesiwin hdm zatlardin
40 83,50% nelerden turatugmligi bilmeydi. Hazirgi kunde bizge 400
30 i den aslam elementar bolekshelerdin bar ekenligi belgili
20 46,40% 48.3% Mektep fizikasinda saatlardin az beriliwi olardi uyreniwge
10 mumkinshilik  bermeydi. Degen menen elementar
0 tusiniklerge iye boliw ushin biz qarastirip atirgan elementar
Téjiriybe basinda  Téjiriybe soriinda  Téjiriybe basinda  Tajiriybe sofiinda bolekshelerdi mektep fizika mugallimleri biliwi kerek. Bul
Tajiriybe topar @ Baglaw topar maqala mektep oqitiwshilari menen oqiwshilart ushin
metodikaliq qollanba boliw1 sézsiz. Mektep fizikasina
bunday tusiniklerdi kiritiw tarepdarimiz.
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REZYUME. Magolada maxsus maktablarda kvarklarning xossalarini fizika darsida innovatsion texnologiyalarni
qo‘llash orqali o‘tishning usullari berilgan va bilimlarni o‘zlashtirish darajasi ko“tarilganligi tajribada sinab ko‘rilgan.

PE3IOME. B crarbe npencraBieHa METOAMKA MPENOAaBaHHUs CBOWCTB KBAPKOB HA ypOKaxX (DU3UKH B KOPPEKIIMOHHBIX
HIKOJIaX C UCIIOJIb30BAHUEM MHHOBAIIMOHHBIX TEXHOJIOTHH U OKCIICPUMEHTAJIbHO IMMOKAa3aHO, YTO YPOBEHb YCBOCHUSA 3HAHUUN
ITIOBBICHJICH.

SUMMARY. The article provides methods for teaching the properties of quarks in physics lessons in specialized
schools through the application of innovative technologies and demonstrates an increased level of knowledge acquisition.

11-klass oqiwshilarinin ozlestiriw korsettkishleri
diagrammasi

OZ BETINShE JUMISLAR ARQALI QARAQALPAQ TILININ
DIALEKTOLOGIYALIQ MATERIYALLARIN OQITiwW
M.K.Kaypnazarova - filologiya ilimleri boyinsha filosofiya doktori, docent
Ajiniyaz atindagi Nokis mamleketlik pedagogikaliq instituty
Tayanch so‘zlar: qoraqalpoq tili, uslubiy texnika, sheva so‘zlari, mustaqil ish.
KuoueBas cioBa: KapaKaJ’IHaKCKI/Iﬁ A3BIK, METOAUYCCKUC ITPUEMbI, TUAJICKTHBIC CJI0OBA, CAMOCTOATCIIbHAA pa60Ta.
Key words: the Karakalpak language, methodological techniques, dialectal words, independent work.

Kirisiw. Butgingi kan tjiriybesine qarap somi ayta tajiriybelerine tayanip, tarli jol, usil, baylanislar
alamiz, xabar texnologiyalar1 tez pat penen rawajlanip  jardeminde Ozinin intellektual imkaniyatlar1 darejesinde
atirgan bir payitta barliq magliwmatlardi tek gana sabaq  erkin orinlawdan ibarat bolgan aqliy iskerligi bolip
barisinda talabalarga jetkerip beriw mumkinshiligi qiymm.  esaplanadi.

Bul maselede tajiriybe som korsetedi, talaba 6z betinshe Jogar1 oqiw orinlarimin oqiw procesinde 6z betinshe
shugillansa ham 6z ustinde tinimsiz islese, kop materiyallar  talimnin eki tiri bar: auditoriya sabaqlarinda ham
menen tanissa gana bilimlerdi teren oOzlestiriw mumkin. auditoriya sabaqlarinan tis.

Sebebi, talabalardin tiykarg: bilim, kénlikpeleri 6z betinshe Auditoriya  sabaqlarinda oqitiwshimin  baQlawinda
jumislardi orinlawda erkin izleniwshen qabileti asadi, orinlangan oz betinshe jumis turleri: keys, kazuslardi
pikirlewi rawajlanip baradi. Oz betinshe jumislardi sabaqtin  sheshiw; tapsirmalard: orinlaw; temaga baylanish topardag
bir boliminde (6tilgen temani sorap bahalawda, otilgen  ameliy oymnlar ham basqalar.

temant bekkemlewde) yaki bir sabaq dawaminda amelge Auditoriyadan tis 6z betinshe jumis turleri: bayanat
asiriw mumkin [1]. konspektler mazmunin o6zlestiriw ham oni lektor usinis

Oz betinshe talim sistemasin sholkemlestiriw hdm on1  etken adebiyatlar negizinde géliplestiriw (xabar resurslari;
joqart oqiw orinlarinda 4amelge asirihiwin tdmiyinlew  korgizbeli qurallar tayarlaw; referat, esse jaziw; ameliy

talabalardin 6zbetinshe islew konlikpesin qdliplestiriwdin  shinigiwlarga tayarliq koriw; ilmiy-metodikaliq
normativ-huqiqiy tiykarlarimin qabil etiliwi bul maselenin  adebiyatlardi oqiw, analiz etiw ham basqalar [2].

zamanagdy kadrlar tayarlawdagi dhmiyetinen derek beredi. Adebiyatlarga shohw. Qaraqalpaq tili dialektologiyasi
Oz betinshe talim — insannif 6z aldinda turgan magset ham  boymsha dala dmeliyati materiallarin tallaw natiyjesinde
waziypalarin  belgilegen halda 6z bilimi hdm Omir olardin  fonetikaliq,  leksikaliq, morfologiyaliq
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ozgeshelikleri menen baylanisli birneshe ilimiy-izertlew
jumuslar1 alip barildi. Olardan atap Otsek, N.ABaskakov.
(Kapakannakckuii asvik. Mamepuanvl no ouanekmonocuu

(mexcm u crosapv). — M.: 1951); 0O.Dospanov
(Kapakannax munu Kybna OuaieKmuHuy J1eKCUKACHl.—
Hokuc:  Kapakannakcman,  1977);  S.Shinazarova,

M.K.Kaypnazarova (Dialektologiyaliq materiyallar Nokis:
NMPI tipografiya 2024) bunnan tisqari oqiwshilardi til
materiayallarma sipatlama beriw, olardi sabaq barisinda
tallawga uyretiw mektep sabaqliglarinda da ahmiyetli
orind1 iyeleydi. Oqiwshilardin tekstler ustinde islewde 6z
betinshe jumislar arqali motivaciyasin asiriw boyinsha bir
neshe metodikaliq  korsetpeler de bar. Maselen,
S.Matchanov  (Ywmymmavaum — musumuda — adabuémoan
Mycmakun uwinapru mawikun smuwi: Ileo. ¢an. 0-pu. ... duc. —
Towxenm, 1997. — 308 6.); G.A.Berdalieva (Maxmabeaua
MABIUM  MYACCACanapy Hymy VCmupuws Maugyiomiapuod
bonanapuu Mycmakui Qukpaawiea ypeamuus MemoouKacuHu
maxkomuiawmupuw: Ileo. gan. ganc.0-pu (PhD) ... ouc.
asmopeg. — Towwenm, 2019. — 48 6.), A.Yu.Turumbetova
(O ‘quvchilarning o ‘quv biluv motivatsiyasini mustaqil
ishlar vositasida shakllantirish texnologiyasi. Avtoreferat —
Nokis, 2025. — B. 452-455.)

Izertlew metodologiyasi. Maqalada qaraqalpq tilinin
dialektologiyaliq materiayallarin tyreniwde metodikaliq
korsetpeler beriledi. Bunda talabalardin dialektologiya
boyinsha dala ameliyati dawaminda jazip alingan material-
lard1 6z betinshe jumis turleri (intervyu, anketa sorawnama,
sdwbet, derekli xabar tayarlaw siyaqli) boymsha uyreniw-
din abzalliglarin s6z etemiz. Qaragalpaq dialektologiyasi
kursin 6ttw dawirinde talabalarga xaliq awizeki soylew
tilinin quramindag dialektler menen soylesimlerdi uyreniw,
olardag1 6zgesheliklerdi jazip aliw, magliwmat beriwshiler
menen soylesiw metodikas: da tyretiledi. Bunday jagday
olardin oqiw procesinde algan teortyaliq bilimlerin
ameliyatta qollaniw mimkinshiligin beredi.

Dialekt ham soylesimlerdegi til bayliglarin toplaw,
adebiy tilde ushiraspaytugin soézlerdi jiynaw, olardi
qaraqalpaq milliy adebiy tilin bayita aliw imkaniyatlarin
uyreniw bugingi kunde qaraqalpaq dialektologiyasinda
ogada ahmiyetli mashqalalardan sanaladi. Sebebi, har
ganday dialektti, soylesimdi yreniw xaliqtin tutas tariyxi,
otmishi, madeniyatin  Gyreniw ushin da  bahali
magliwmatlardi beredi. Qaraqalpaq tilinin dialektologiyaliq
materiallart qurami ogada kop. Olardi 6z betinshe jumis
turleri jardeminde uyreniw talabaga biraz jenillik tuwdiradi.
Jazip alingan tekst ulgilerin lingvistikaliq jaqtan analiz
etiwde Ozbetinshe jumus tarleri jardeminde talqilaw
ulgilerin korsetip 6temiz.

Derekli xabar tayarlaw. Bul o6z betinshe talim
aliwshinin seminar ham ameliy shimgiwlarda bayan etiw
ushin ulken bolmagan awizeki xabar tayarlaw tari bolip
esaplanadi. Xabar berilip atirgan magliwmattt aniqlastirw
ham uliwmalastinw xarakterine iye bolip, janaliqqa iye,
bazibir mashqgalalar boyinsha zamanagdy kdzqaraslardi
sawlelendiredi. Xabar bayanat ham referatlardan tek gana
xabar mugdari jagman gana emes, al onin manis-mazmuni
menen de parglanadi. Xabarlar tyrenilip atirgan sorawdi
faktler, statistikaliq maglimatlar menen toltiriladi. Sonin
menen birge tapsirmalardi jazba turde de tapsiriwga boladi.
Bunda korgizbelilik elementleri (illyustraciya,
demonstraciya)n1  kiritiw mumkin. Xabardi bayan etiw
reglament waqtt 5 minut.
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Anketa sorawnama, intervyu ham sawbetlesiwler
ushin sorawlar tayarlaw. Qaraqalpaq tili dialekt ham
soylesimlerine tan sézlerdi jiynawda bizge albette sol
aymaqta jasawshi xaliqtin soylew tili tiykargi obyekt
boladi. Asirese, jast tulken adamlardia aytip bergen
gurrinlerin, &psanalarin sonday-aq, émir téjiriybelerindegi
eske tusiriwleri birinshiden, sol dawir tariyxin, ekinshiden
tilimizde ushirasatugin leksikaliq qatlamdi  qurawshi
sozlerge itibar beriledi.

Oz betinshe jumistin bul usili talabalardan magliwatti
tusiniwde, on1 tiykargr ham ekilemshi darejeli elementlerge
ajiratiwda sin pikirlewdi rawajlandiriwdi, sonday-aq pikirdi
1gshamlastirtw ham on1 soraw usilinda tayarlawda pikirlew
qabiletin talap etedi. Bunnan basqa, talaba tarepinen
tayarlangan bul psixodiagnostika usillarinan paydalaniw

onnan  kommunikativlik, aqilty pikirlew interaktiv
koénlikpelerdi rawajlandiriwdi talap etedi.
Sorawnama usih awizeki sawbetlesiw tiykarinda

amelge asirlladi. Bunda tiykarinan dialektologiya paninin
waziypalarman kelip shigip, dala ameliyati bagdarlamasi
boyinsha duzilgen sorawliqta berilgen temalar shenberinde
qosimsha talabanin orinlaw1 kerek bolgan temasina
baylanisli sorawnama tiykarinda bayanlanadi. Yagniy har
bir talaba 6z aymaginda jasawshi jasi ulken adamlardan
tayarlangan sorawnama boyinsha jazip alingan magliwmat
esaplanadi.

Intervyu — bul aldin duzilgen sorawlarga alingan
maglhiwmatlardi toplawdan ibarat bolgan sawbetlesiw
metodr esaplanadi. Tapsirmani bir temant uyreniw
shenberinde rejelestiriw yamasa talabanin izertlew jumislari
barisinda ormlaniwi mamkin. Dialektologiyaliq materiallar
jamlengende qaraqalpaq xalqun jasaw sharayati, omir
tajiriybeleri, dastarleri, etnikaliq qurami menen baylanish
magliwmatlar orin alganligi sebepli birneshe bodlimlerge
boélip garastiriladi.

Dialektologiyaliq dala ameliyatt materiallarin jazip
aliwda en itibarli narse — magliwmat beriwshiler, olar
haqqinda magliwmatlar ham sawbetlesiw ushin sorawliq
bagdarlamalar bolip tabiladi. Har bir tekst jazip alinganda
bizge magliwmat beriwshi (informator) haqqinda
magliwmat keltirip 6tiw shart.

Onin qagrydast tomendegishe:

1. Magliwmat beriwshinin familiyasi, at1, akesinin ati;

2. Tuwilgan jili (qays1 ayda tuwilgani aniq bolsa, ol da
jazilad);

Tuwilgan jeri;
Milleti;
Kasibi;
Magliwmatt;
Jasaw ornu.

Nogaprw

«Shogir» kol

Otken zamanlarda adamlar «Shogir» kol degen kéldin
etegine egin ekken. Bulardin ekken eginleri pispey-aq,
eginin suw alip ketken. Suwga ketken eginin uyrekler juzip
kelip jegen. Mine, usinday waqiyalarga arnalip qosiq
dorelgen.

Atizzimmin shellerinde jatarman,

Ordek kérsem panqildatip atarman,

Uslap alip shar bazarga satarman,

Iyshalla baylarman seni Shogir kol.

Shogir kéldin bir sagasi qiltamagq,

Bawrayinda oynaydi eken qurt-shabagq,

Suwga ketken bes juz shirayli gabagq,

Iyshalla baylarman seni Shogir kol.
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Maghwmat beriwshi

Nizanov Bazarbay,

Tuwiluan jili —1958- julr;

Tuwilgan jeri — Kegeyli rayoni «Aqtubay;
Milleti-garagalpag;

Kasibi-diygan;

Jasaytugin jeri—Kegeyli rayon: «Aqtuba» APJ.

Jazip alingan tekst ishinde ayrigsha korsetilgen
sozlerden sozlik jaratiw ham ogan sipatlama beriw tapsirma
etip beriledi. Bul birinshiden, sézlerdih manisin tyrenedi,
ekinshiden 6z aymaginda qollaniiw 6zgesheligi menen
salistiradi.

Sawbet — bul awizeki soOylesiw arqali dialektlik
ozgesheliklerdi tuwridan-tuwr1 yaki tikkeley alimiwin
tamiyinleytugin usillardan biri. Tapsirma keminde 10
sorawd1 6z ishine aliw1 kerek [3].

Analiz ham natiyjeler

Ulgi (bir soraw boyinsha sawbetlesiw):

Soraw: Balahigimiz qalay étken? Balaliq dawirdi eske
alsaqg.

Bizlerdin balaligimiz atizda 6ttigoy. Paxta teriw, egin-
tegin jiynaw, qullasi jumis kop bolatin edi. Mektepte 5-
klasstan baslap paxtaga jiberedi, sol sentyabrden tuw
dekabrge shekem paxta teremiz. Kan suwitip qar jawsa da
qaldirmaydi paxta degennen. Paxtanin qarin qagip-qagip
tere beretin edik. Ulken kempir-garrilarga shekem paxta
teretin edi.

Terimshiler: “Paxta tersem on barmagim oynaydi,

Kiunnen-kiunge tez teriwdi oylaydi” - dep qosigin aytip
tere beredi.

Analarimiz, jengeylerimiz kini menen atizda paxta
terip, keshte uyine kelip bosanip balali bola bergen.
Hazirgidey men tuwajaqpan, shamam joq dep balnisada
jatpagan. Jaz bolsa buwday orim baslanip, masaq teriwge
shigamiz qaplarmuzdi  arqalap. Ulken buwday oratin
mashin boladi. Sol mashin oripe ketken atizlarda galgan-
qutqan masaqlard1 shopleytin edik. Uyimizdin ishi menen
anamiz, akemiz, qarindaslarim hammemiz jabilip baramiz.
Keyin oni ulken jayiwshaga jayip tayaq penen sabalaymiz.

Kesh bolsa balalar menen oymga ketemiz. Qasharman
top, tog1z qaqpaq, qullast oyin oynap tap qas qarayganda
uyge zorga kiremiz. Onda da apalarimiz shaqirip qayta-
qayta baqirgan son kiremiz-aw. Oymmn qizigl menen ash
bolganimizda da umitip ketemiz. Tan azannan turip, jane
atizga jumisqa baramiz. Azanda shay-payimizdi ishpeymiz,
eki zagarani qoltiglap atizga baramiz. Jumislarimizdi bolip,
bir maydan zagaramiz benen suw iship alip dem alamiz.

Ol zamanlart hazirgidey har mawsimge bir kiyim kiyiw
degen joq. Agalarvmizdan qalgan, bolmay qalgan
kiyimlerin kiyip  jure beretin edik. Hdzirgidey «kiyim
dpermesen  oqiwga  barmayman, anadan qalgandi
kiymeymeny — dew joq edi. Hazir balalardan korip atirmiz,
qizapasinn, agalarmin  kiyimlerin  kiymeymen degendi.
Bolmasa sol zamanlari da nan tawalmay otirgan joq
heshkim. Hamme ozine toq aytewir. Sonda da birewimizden
qalganmin ekinshimiz indemey kiyeberetugin edik. Moda
degendi bilmeppiz. Men endi uyde en ulkeni bolgan son tez-
tez taza kiyim aperetin edi. Ol zamanlari kiyimdi puxtalap
kiyetin bolgan ba neshe jil étse de tap-taza bolp tura
beredaw hayran qaladi kisi.

Tekst wushin glossary. bolatin edi-bolatugin edi,
beretin edik —beretugin edik, buwday —biyday, balnisada-
bolnicada (bul jerde emlewxana nazerde tutilgan).

1. Embergenov Ashirbay Embergen uli.

2. 1947-j11? 75 jas

oukrwnhPE

80

3. Shomanay rayoni, Abil awilt

4. o6zbek

5. orta

6. Shomanay rayoni, Jollibay awili.

Tekstlerden jazip ahmgan sézlerge analiz jasaw ushin
olarga sipatlama beriliw kerek. Leksikaliq sipatlama
boyinsha misallar keltirip étemiz. Hdbben//shanaq — tuqim
egiletugin jer bolegin dongelek formada oyip goyiw.
Qawindi habben shawip egedi (Taxtakopir rayoni). Sonday-
aq, bul so6z qaraqalpaq tilinin qubla dialektinde de
qollaniladi. Arqa dialekttin Shomanay, Qanlikél, Xojeli
rayonlarinda shanaq tirinde aytiliwi basim. A#izdi eginge
tayarlap bolip, shanaq shawp shigamiz, son ogan tugim
taslaymiz. Sonday-aq, qawin ham garbizdin sirtqi qatti
qabig1 pdlle, al ishindegi tuqumi tugim tarinde de shopaq
dep te aytiladi. Xojeli sdylesiminde qawinnin sirtq1 qabigi —
pdlle, tuqumi — tugim bolip aytiladi, biraq poshaq tarinde
uliwma qollanilmaydi. Qanlikél qaraqalpaqglart tilinde
«poshaq — qawin, garbiz ham pahz eginleri galdigimn
pallesi, tugtminin uliwmalig atamasi». Demek, shopag,
poshaqg soézleri arqa rayonnin barliq aymagqlarinda birdey
qollanila bermeydi.

Nagqil-magallarga sipatlama beriwde olardin leksikaliq
manisi ham  dialektlik aywrmashiligin  (fonetikaliq,
leksikaliq) aniqlawda soylesimlerde birneshe variyanlarinin
gollaniliwin salistirmali qarastiriladi.

Erte jatip, erte tur,
Bir piskekti artiq ur.
Duiz jarasig1 — janliq,
Uy jarasigi — sandiq.
Koldin korki — mal,
Eldin korki — tal

Shabaq, shobiresi bir tabaq,

Sazan, shobiresi bar qazan. (shobire baliqtin tikenleri)

Kesewin qisqa bolsa, qolin kuyedi.

Kim jags1 bolsa, miynet styedi. [4]

Nagqil-magqallarda berilgen sozlerge tallaw islenedi ham

olardin  adebiy tildegi korinisleri menen salistiriladi.
Natiyjede tekstlerde berilgen dialektologiyaliq
ozgeshelikleri  menen  berilgen  sozler  boymnsha

dialektologiyaliq s6zlik jaratiw tapsirmasi da orinlanadi.

Juwmaq ham usmslar. Har ganday xaliq tilindegi
soylesimler 6z waqtinda ham har tarepleme tyrenilmese,
waqit 6tiwi menen ondag1 ajayip sézler qollaniwdan shigip
qaladi. Sonligtan, bugingi dialektologiya tarawina tiyisli
izertlew jumuslari natiyjeleri tiykarinda xaliq qosiqlarinda,
koérkem shigarmalarda, frazeologizmlerde ushirasatugin
dialektler ham olardin etimologiyasi, leksika-semantikaliq
manileri boymsha sozlikler duziw maselesi ayrigsha
waziypa ekenligin korsetedi.

Juwmaglap aytganda, garaqalpaq tilinin dialektologiya-
liq materiallarin  6zbetinshe jumis turleri boyinsha
uyreniwde bunday usillar talabalardin erkin pikirlew
gabiletin asiradi hdm jeke izleniwshenlikke qiziqtiradi.
Duris, dialektologiyaliq materiallar tek 6z betinshe jumis-
larda gana uyrenilmeydi. Biz talabalardin dala ameliyatinda
informatorlardan materialdi jazip aliw ham omi analiz
etiwde 0z betinshe jumuis tarlerinin say keletugin formalarin
ulgi sipatinda korsetip ottik. Bul arqali  talabalardi
qaraqalpaq tilinin dialektologiyaliq materiallari menen
tanisiw, qollaniliwi siyrek ushirasatugin sézlerdin katalogin
jaratiw, jergilikli aymaq turginlarimin soylew tiline tan
sozlerdi analiz etiwde olarga qolayliqlar jaratiw imkanin
beretugin usillardin bar ekenligin aytip 6tiwdi magset ettik.
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REZYUME. Maqolada qoraqalpoq tilining dialektologik materiallari, ularning tahlili, dars jarayonida o‘rganilishi
ko‘rib chiqiladi. Qoraqalpogning shimoliy shevasiga oid materiallarni mustaqil ishlash orqali o‘rganish samaradorligi
misollar orqali ko‘rsatiladi. Mustaqil ishlar soni juda ko'p, lekin lingvistik materiallarni tahlil gilishning tanlangan usullari
dala ishlarida gayd etilgan matn materiallarini chuqurroq o'rganishga yordam berishi alohida ta'kidlanadi.

PE3IOME. B cratne pacCMaTpuBAOTCA AUAJICKTOJIOTMYCCKUEC MATCpUAJIbl KapaKaJlllaKCKOro sA3blKa, WX aHalu3 U
MN3Yy4YCHUEC Ha YpOKax. a(b(beKTI/IBHOCTL N3Y4YCHU MATCpHUAJIOB CEBEPHOTO NUAJICKTA KapaKaJIaKCKOIro s3blKa € MOMOIIbIO
CaMOCTOATENIFHOW paboThl OyOeT NpOIEeMOHCTPHpOBaHA Ha MpuMepaxX. KoiamdecTBO CaMOCTOSTENBHBIX paboT OYeHb
BEJIMKO, HO 0C000 MOJUYEPKUBACTCS, YTO BRIOPAHHBIC METO/IBI aHAIN3A S3BIKOBBIX MaTEepHaIoB o0jerdaroT Oosee rirybokoe
N3YYCHHUE TEKCTOBBIX MAaTE€PHUAJIOB, 3alIMICAHHBIX B MOJIEBOM TIPAKTHUKE.

SUMMARY. This article discusses the dialectological materials of the Karakalpak language and their analysis and
study in lessons. The effectiveness of studying materials from the northern dialect of the Karakalpak language through
independent work will be demonstrated through examples. The number of independent works is very large, but it is
especially emphasized that the chosen methods of language material analysis facilitate a deeper study of text materials
recorded in field practice.
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Tayanch so‘zlar: fizika o‘qitish metodikasi, laboratoriya, bilim, talaba, o‘qituvchi, noan’anaviy mashg‘ulot, o‘quv
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Kirisiw. Belgili bolganday, hazirgi globalizaciya  6ship ketiwi tabiyiy jagday. Teoriyaliq bilimdi bekkemlew
dawirinde zaman talaplarina juwap beretugin intellektual —magqgsetinde fizikadan laboratoriya shimigiwlarin natiyjeli
jetik oqitiwshilardi tayarlaw pedagogika bagdarindagr  sholkemlestirip, talabalardin eksperimental
joqari Dbilimlendiriw makemeleri aldinda turgan en  kompetenciyasin arttirtw maselesin duris sheshiw mtimkin.
ahmiyetli maselelerden biri bolip tabiladi. Talabalarga Bumin ushin talaba “Fizika oqitiw metodikas1” panin
fizika oqitiw metodikasi boyinsha bilim beriwdin aktual  dzlestiriwi natiyjesinde uliwma orta bilim beriw mektebi
waziypalarin sheshiw professor-oqitiwshilardin  fizika kursinan laboratoriya shimigiwlarin sholkemlestiriw
ideologiyaliq isenimine, pedagogikaliq sheberligine, ham otkeriw tdrlerin, usillarin ham texnikaliq qurallarin
mashqalalt  jagdaylardi duris sheshiw uqibi  ham  duris tanlay biliwi kerek [2:34-36]. Biz uliwma orta bilim
madeniyatina, fizika oqitiw procesinde zamanagdy  beriw mekteplerinde fizikadan  shoélkemlestiriletugin
pedagogikaliq ham xabar-kommunikaciya texnologiyalarin  laboratoriyaliq ~ jumuslardi  orinlaw  metodikasimif
natiyjeli qollamiwga, talabalardi 6z-ara belsendilikke alip  strukturasin tomendegishe jetilistirdik (1-suwret).
keliwine baylanisli.

Adebiyatlar analizi. Respublikamuzda fizika oqitiw
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talap etedi. Bulardan en ahmiyetlisi, fizikadan lekciya S
shimgiwlarinda alingan teoriyaliq bilimdi laboratoriyada
tekserip  kériw  arqali, talabalardin  eksperimental
kompetenciyasin arttirtw bolip esaplanadi. Biz bilemiz,
waqit 6tiwi menen har qanday teoriyaliq bilim yaddan
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1-suwret. Fizikadan laboratoriya shinigiwlarin
ormnlaw metodikasinin strukturasi



Izertlew metodologiyasi. Hazirgi dawir bilimlendiriw
sistemasida hazirge shekem hukimranliq etip kiyatirgan
dastriy oqitiw tirin mazmun jaginan janalaw ham oqiw-
tarbiya procesin shoélkemlestiriwdi mamleketlik bilim-
lendiriw standartlart (MBS) tiykarinda tipten oOzgertiw,
yagnty, bilim beriw natiyjeliligin arttirrtw magsetinde oqittw
procesinde dasturiy bolmagan, interaktiv texnologiyalardi
gollangan halda shimgiwlardi shélkemlestiriw ham otiw
zaman talabi. Fizikadan laboratoriya shimigiwlarimimn
natiyjeliligin arttiriwda oqitiwshi birinshi nawbette bilim
beriw magsettin belgilep aliwi, dastiriy bolmagan ham
dastariy shinigiwlardin 6z ara parqin kore aliwi shart.

Dastariy  bolmagan  laboratoriya  shimigiwlarinan
kuatiletugin tiykargi magset: talabalardin bilim, konlikpe,
mamanliq ham kompetenciyalarin 6zlestiriw korsetkishin
koteriw ushin, “Fizika oqitiw metodikas1” panin oqitiwda,
uliwma orta bilim beriw mektebinin fizikaga tiyisli
laboratoriya shimigiwlarin jane de mazmunli, qiziqli hdm
tasinikli etip Otkiziwde oqitiwshi ham talaba iskerligine
janaliq kirgizip, interaktiv texnologiyalardan natiyjeli
paydalaniw, sonday-aq, talabalardi tez ham adalatli
bahalawga erisiw.

So‘nmin menen birge, dastariy bolmagan laboratoriya
shimigiwlarinda talabalar erkin pikirlewge, har bir jumisqa
doretiwshilik menen jantasiwga, har tarepleme metodikaliq-
ilimiy izleniwge, analiz ete aliwga, orinlangan jumislar
boyinsha o6zleri juwmaq shigarip, 6z-6zin ham 6z toparin
adalath  bahalay aliwga uyretedi. Oqitiwsh1  bolsa
talabalardin bul erkin iskerligine pedagogikaliq shart-
sharayat jaratip bere aliwi zarar. Bul bolsa MBS
tiykarlarinda tuwri sholkemlestirilgen natiyjeli  oqitiw
procesinin tiykar1 bolip tabiladi [3:10-13].

Joqgarida aytilganlardan kelip shigip, uliwma orta bilim
beriw  mektebinin  fizika  kursinan  laboratoriya
shimigiwlarina interaktiv texnologiyalardi qollangan halda
otkeriletugin  shimgiwlarga ulgi keltiremiz. Pedagogika
joqart oqiw ormlarinda oqitilatugin - “Fizika oqitiw
metodikas1” panindegi  “Denelerdin ten salmaqliliq
shartlerin uyreniw” atli laboratoriya jumisina “Skarabey”
metodin qollaniw usili.

“Skarabey” - “qoniz” — har tarepten qazip shigiwshi
manisin anlatadi. “Skarabey” metod fizikadan laboratoriya
shiniggiwinda qollanilganda talabalarda logikaliq oylaw
gabiletin, yadin, sonday-aq, mashqalali jagdaydi unamli
sheshiwde 6z pikirin ashiq, erkin bildiriw konlikpesin duris

rawajlandirtwga xi1zmet etedi. Bul metodt1 fizikadan
laboratoriya  shimigiwlarinda  qollanitw  procesinde
talabalardin teoriyaliq bilimleri sapast ham darejesin

adalatli bahalaw, “Fizika oqitiw metodikas1” paninen
uyrenilip atirgan laboratoriya jumuslari  haqqindagt
tasinikleri kolemin aniqlaw imkaniyati payda boladi. Sonin
menen birge, bul metod adettegiden tisqar ideyalardi ashiq,
erkin, logikaliq anlatiw, olar arasindagi fizikaliq 6z ara
baylanist1 aniqlawda da natiyjeli bolip tabiladi.

Omn jardeminde talabalarda tomendegi sapalardi
galiplestiriw ham rawajlandiriwga erisiw mumkin: 06z
betinshe islew; 6z ara munasibetke erkin kirise aliw; jaqgsi
minezli boliw, 6zge pikirlerdi hirmet etiw; belsendilik,
iskerlikke doretiwshilik menen jantasiw; iskerliktin natiyjeli
boliwma qizigiw; 6z-6zin duris bahalaw. Bul interaktiv
metodtan laboratoriya shinigiwlarinin aniq basqishlarinda
tarli pedagogikaliq magsetlerde paydalaniw mumkin. On1
uliwma tirde tomendegi 1-sxema korinisinde sawlelendiriw
mumkin.

Ilim ham jamiyet. ¥28.2025

1-sxema. “Skarabey” metodinan fizikadan laboratoriya
shinigiwlarinin tarli basqishlarinda paydalaniw sxemasi

i Shimgiwdin Kirisiw |
: basqishinda !

Talabalardm teoriyaliq bilimlerin

hoshametlew
T e ] T
; Shimgiwdm | i Laboratoriya materiaii ahmiyeti, |
) reflaksiya i E mazmum ham texnikahq uskeneler |
! basqishinda | ) duzilisin biliw {
] 1
1

S Talabalar tirepinen laboratoriyada i
\ ozlestiriletugin konikpe ham E
)

! mamamnhglardi bekkemlew {
'

Bul metod talaba tarepinen ansat qabil etiledi. Sebebi, ol
shaxsqa tan pikirlew, biliw 6zgesheliklerin esapqa algan
halda islep shigilgan [1:70-71].

Endi shimigiwdin juwmaq shigariw boéliminde, talabalar
tarepinen ozlestirilgen konlikpe ham mamanliqlardi
bekkemlew ham shimigiwdi juwmaqlaw ushin “Skarabey”
metodin qollaniw boyinsha misallard: korip shigamiz.

l1-misal. 5 minuth qum saati sezgir tarezide aktiv
bolmagan jagdayda jaylastirilgan ham tarezi taslart menen
ten salmaqligta tuript1 (2-suwret).

' o LV B w——

Ld .
2-suwret. Tdrezidegi qum saat:
Qum saati aylandirildi. Keyingi bes minutta tarezi
menen ne jaz beredi?
2-musal. Blok tustine 1 kg ham 2 kg jukler asilgan arqan
tasland1. Blok tarezige asilgan (3-suwret). Téarezi qanday
juklemeni korsetedi?

3-suwret
3-misal. Qatti temirden kesilgen konus o6zinin ulken
tiykarina jatgarilgan (4-sawret). Eger konus aylandirilsa,
omn massa oray1 qayjerge jiljiydi - alkenlew yaki kishilew
tiykarga ma?

4-sywret.
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4-misal. Siz lift kabinasindagi tarezi platformasinda
turipsiz (5-sawret). Tosattan troslar uzilip, kabina erkin
tasiw tezleniwi menen tomenge tase basladi.

a) Bul jagdayda tarezi neni korsetedi?

b) Tusiw waqtinda awzi1 ashiq, tdbmen qarata awdarilgan
guzeden suw togiliwi mimkin be?

5-musal. Bir kese chaydi qasiq penen aralastirgannan
keyin, qasiqti shigarip alin - tiptegi shay japiraqlar1 shetke
shashilip, ortaliqqa qgaray jiynaladi. Ne ushin? [4].

Juwmaq ham usmslar. Juwmaglap aytganda,
fizikadan dastariy bolmagan laboratoriya shinigiwlari:

- talabani shimigiw dawaminda bilim aliw procesine
biyparwa bolmawga, 6z betinshe pikirlewge, doretiwshilik
ham eksperimental izleniwge majbur etedi;

- talabalardi oqiw procesinde teoriyaliq bilimge bolgan
quzigiwshiliglariin turaqli boliwin tamiyinleydi;

- oqitiwsh1 ham talabalardin hamiyshe o6z ara
birgeliktegi iskerligin sholkemlestiriw;

- talabalarda har bir maselege doretiwshilik penen
jantasiw,  juwapkershilik  sezimin  seziniw, ilimiy-
metodikaliq  adebiyatlardan duris paydalanmiwga, en
tiykargisi, bilim aliwga, pange ham 6zi tanlagan kasibine
bolgan qizigiwshiligin kusheytedi.

5-suwret.
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REZYUME. Magqolada ta’lim samaradorligini oshirish magsadida “Fizika o‘qitish metodikasi” fanidan laboratoriya
ishlariga interfaol texnologiyalarni joriy etish hagida fikrlar bayon etilgan. Shuningdek, nazariy bilimlarni mustahkamlash
magqgsadida laboratoriya mashg‘ulotlaridan foydalanib talabalarning ijodkorlik va eksperimental faoliyatini oshirish
muammosini hal etish mumkinligi asoslangan. “Fizika o‘qitish metodikasi” fanidagi “Jismlarning muvozanat shartlarini
o‘rganish” nomli laboratoriya ishiga “Skarabey” metodini joriy qilish usuli hagida malumotlar berilgan.

PE3IOME. B craTthe mpeacTaBieHbl HIEH 0 BHEIPEHUIO WHTEPAKTUBHBIX TEXHOJOTHH B Ja0OpaTOpHBIE PabOTH 1O
npeamMety «MeToauka npernoaaBaHus GU3NKK» C LENbI0 NOBbILICHHS (G GeKTUBHOCTH 00yueHus. Takxke UCXOAAT U3 TOro,
YTO 3ajaya IOBBIILICHUS TBOPYECKOW M DKCIEPHUMEHTAIBHONW AaKTUBHOCTH CTYJEHTOB MOXET OBbITh pelIeHa IyTeM
UCIIOJIb30BaHMs JIa0OpaTOpHBIX paboT Juisl 3aKpelUIeHUs] TeopeTHYeckuX 3HaHui. [IpuBenena mHdopmanus o MeTonuKe
peammsanun Meroga «Ckapabeit» mis nmaboparopHol padoThl «V3ydeHHe YCIOBHI paBHOBECHS TEJ» IO IMPEAMETY
«MeroauKa npenogaBaHus GUIHKI.

SUMMARY. The article presents ideas for introducing interactive technologies into laboratory work in the subject
“Methods of Teaching Physics” with the aim of improving the effectiveness of teaching. It is also based on the assumption
that the task of increasing the creative and experimental activity of students can be solved by using laboratory work to
reinforce theoretical knowledge. Information is provided on the methodology for implementing the “Scarab” method for
the laboratory work “Studying the conditions of equilibrium of bodies” in the subject “Methods of Teaching Physics”.
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Key words: modern didactic technologies, communicative competence, interactive methods, gemification, multimedia
materials, the effectiveness of the educational process, experiments

Kirisiw. Talim ham tarbiya 6z ara tigiz baylansli, bir-
birin toltirtwshi eki process bolip, oqiwshinin toliq shaxs
sipatinda rawajlaniwina ahmiyetli tasir korsetedi. Sonligtan,
pedagogog-izleniwshilerden, ilim wakillerinen har bir
sabaq procesinde talimnin tarbiyaliq xarakterine ayrigsha

itibar beriw, sonin ishinde “Tarbiya” sabaqlarin jane de
jetilistiriw, har tarepleme Uyreniw, natiyjeli juwmagqlard
ameliyatqa engiziw maseleleri boymsha jumis alip bariw
talap etilmekte. Oqiwshilarga bilim beriwde, on1 bekkem-
lewde, quzigiwshiigin oyatiwda, diqqatin jamlewde,
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sonday-aq olardih  kommunikativlik  kompetentligin
jetilistiriwde, sabaqtin 6z maqsetine jetiwinde zamanagoy
didaktikaliq texnologiyalardi qollaniw talim sapasi1 artiwin-
da 6z natiyjesin korsetiwi tajiriybelerden belgili bolgan.
Asirese, “Tarbiya” sabaqlarinda zamanagdy didaktikaliq
texnologiyalardi qollaw arqali oqiwshilardin bilim aliwi
qizigh hdm natiyjeli boladi, jane de algan bilimlerin
bekkemlewge ham kelesi bilimdi iyelewge talapshan boliw1
tamiyinlenedi.

Adebiyatlar analizi. Didaktika — tilim-tarbiya procesin
uyretiw ham oqiwshilardin ézlestiriwin basqariw metodlart
menen usillarin Gyrenetugin pan sipatinda, talim sistemasi
ham omin mazmunin, oqitiw metodlarn islep shigiwda
tiykargi roldi atqaradi [1]. Didaktikaliq texnologiyalar tusi-
nigi bolsa bilim beriw procesin sistemali sholkemlestiriw,
rejelestiriw, amelge asirtw ham qadagalawdi 6z ishine
aladi. A.V.Xutorskiydin pikirinshe, didaktikaliq texnolo-
giya — bul ogqitiwdin magset, mazmun, forma ham metod-
larin sistemali turde tuylestiriwshi, natiyjelilikti arttirnwga
qaratilgan pedagogikaliq sistema [2]. Zamanagdy didak-
tikaliq texnologiyalar bolsa, oqitiwdin en natiyjeli ham
innovacion usillarin qollawga jardem beretugin texnikaliq
qurallar, dastirler ham platformalar bolip esaplanadi. Olar
oqitiwga interaktiv jantasiw imkanin beredi, sonii menen
birge oqiwshilardin bilim aliwin ansatlastiradi.

Belgili  pedagog  R.Ishmuxamedov  didaktikaliq
texnologiyalar ham innovaciyaliq usillardan paydalaniw
boyinsha ilimiy jumis alip bargan. Ol kobinese talim
procesine innovaciyaliq jantasiw arqali bilim beriwdi,
zamangoOy didaktikaliq texnologiyalar arqali sholkem-
lestiriwdi, pedagogikaliq metodlardr jetilistiriw ham
oqiwshilardin rawajlaniwina jardem beretugin jana usillardi
uyrenedi ham islep shigadi [5].

Tiykarg boélim. Zamanagoy didaktikaliq texnologiya-
lar — oqiwshilardin oqiw procesine belsene gatnasin
tamiyinlew, talim natiyjeliligin asiriw, talimdi jane de inter-
aktiv ham qizigh etiw magsetinde islep shigilgan. Sol
tiykarda oqitiw metodlarin  jetilistiriw, innovacion
texnologiyalardi jarattw maseleleri ken turde, turaqlt
uyreniw kerekligin korsetedi. Uliwma orta bilim beriw
mekteplerinde “Tarbiya” pani Ozbekstan Respublikasi
Prezidentinin baslamasi menen 2020-2021-oqiw jilinan
baslap engizildi. Sol tiykarda oqitiwshilardan kasiplik bilim
ham tajiriybelerin ele de jetilistiriwdi talap etedi. “Tarbiya”
panin oqitiwdi jetilistiriwde zamanagdy didaktikaliq
texnologiyalardan paydalaniw ushin oqitiwshi: didaktika
ham zamanagoy didaktikaliq texnologiyalar haqqinda,
oqitiwdin interaktiv moetodologiyasi, pedagogikaliq kom-
munikaciya ham zamanagoy qurallar, oqiwshilardin belsene
qatnasin tamiyinlew, pedagogikaliq texnologiyalardi orinli
paydalaniw metodikasi, oqitiw procesine individual
jantasiw, sonday-aq, talimdi 6lshew ham bahalaw metodlar:
haqqinda teoriyalig hdm ameliy bilimge iye boliwi hadm
turaqli trde tajiriybelerin arttirip bartwi kerek.

Songt jillar1 mekteplerde tarbiya panin oqitiwda
zamanagdy didaktikaliq texnologiyalardi qollawga ayrigsha
itibar qaratilmaqta. Asirese, oqiwshi shaxsmn belsendi
subyekt sipatinda rawajlandiriw, mashqalali jagdaylardan
shigiw jollarin izlew, socialliq joybarlarda qatnasiw
imkaniyatlar1 jaratilmaqta.

Biz maqalamizda ayirim zamanagéy didaktikaliq
texnologiyalarga ham olardi “Tarbiya” sabaqliginda
qollaniw usillarina musallar keltiremiz. Birinshisi, multi-
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media materiallart ham smart taxtalarman paydalaniw.
“Tarbiya” panin oqitiwda video, audio, animaciyalar hdm
slaydlar styaqli multimedia qurallari jdrdeminde sabaq jane
de tusinikli, qiziqli ham tasirli boliw1 tamiyinlenedi. Smart
taxtalar arqalt oqitiwshi sabaqti interaktiv tarizde alip
baradi. Oqiwshilar taxtada harqiylt shinigiwlardi tez, aniq
ham sapali orinlawi mumkin. Bul bolsa waqittan Gnemli
paydalamiw ham oqiwshilardin belsene gatnasiwina imkan
jaratadi. Quramali temalardi apiwayilastirip tasindiriwde
multimediali texnologiyalar ham smart taxtalarinin orni
girewli esaplanadi. 1-klaslar ushin “Tarbiya” sabaqliginda
“Menin arziwim” temasin multimedia materiallar1 yagniy,
video qurallardan paydalanip otkeriw mumkin [3]. Bunda
oqiwshilarga arziw etiw ne ekenligin, ogan erisiw ushin ne
islew kerekligin, keleshekte kim boliwin, jagsi jasaw, jagst
insan boliw ushin héazirden baslap qanday boliw kerekligi
haqqinda qisqa, tsinikli etip video materiallarin tayarlap
koérsetiwge boladi. Sonday-aq, oqiwshilarga keleshekte kim
boliwdi galewi haqqinda aldinnan soraw berilip, juwap-
larina qarap sol kiingi sabaqta 6zlerinin jizin keleshekte
ganday kasipti qalewine qarap 6zgertip ekranda korsetiwge
boladi. Qosimsha sogan alip baratugin joldi da tasindiredi.
Bul arqali olar 6zlerin sol galewleri amelge asqanday sezip
quwanadi ham talpinadi.

Ekinshi aytip otetugin usil — interaktiv talim platforma-
lari, dasturler. Sabaq dawaminda interaktiv talim dastur-
lerinen paydalamiw oqiwshilardin oqiw, jaziw, esaplaw
styaqli konlikpelerin tiyreniwine jaqst jardem beredi.
Ondag1 renli oyinlar, maseleler oqiwshilardin diqqatin
tartadi ham quzigiwshiligin oyatadi. Hazirgi rawajlangan,
imkaniyatlarga toli dawirde 6z kasibinin pidayisi bolgan
harqanday oqitiwshi 6z sabaqglarmin mazmunli 6tiwi ushin
interaktiv dasturler yamasa platformalar jarata aliw,
paydalaniw qabiletine de iye boliwi magsetke muwapiq.
1-klaslar ushin “Tarbiya” sabaqliginda “Menin suyikli ertek
gaharmanlarim” temasi berilgen. Bul temani 6zgeshe janl
atmosferada tasindiriw ham oqiwshilar pikirlerin erkin
bayan etiwi ushin arnawl dastarge salip, oqiwshilar 6zleri
unatqan ertek qaharmanlarin aytqan waqtinda olardi
janlandirip korsetip beriw olardin diqqatin jamlewde ham
pikirlerin keneytiwde, este saqlawinda jagst natiyje bereri
aniq dep esaplaymiz.

Ushinshi usillardan biri — gamifikaciya. Sabaqta waqitt:
orinli bolistirip ogan oyin elementlerin qosiw oqiwshilardin
birdeylikten zerigiwinin aldin aladi ham oqiwga
quzigiwshiligin arttiradi, tenilesleri menen dosliq munasi-
bette boliwina, motivaciyasinin arttwina imkan beredi [4].
“Tarbiya” pani 1-klaslar ushin sabagliginda “Salemlesiw
qagiydalar1” temasi otiledi. Mine, us1 sabaqta oqiwshilarga
kandelikli aytilatugin  “Glkenlerge salem beriw kerek”
styaqli s6z dizbegi atirapinda sheklenip qalmastan
gamifikaciya usillarinan qollamw anagurlim natiyje bereri
aniq. Bunda rolli, hareketli oymlar oqittwsh1 fantaziyasina
qarap, oqiwshilardin jas ham psixologiyaliq 6zgesheliklerin
itibarga algan halda otkeriledi.

Sonmii menen birge, orta ham joqar1 klaslardagi
“Tarbiya” sabaqlarin joybar tiykarinda oqitiw oqiwshilardi
belgili bir tarbiyaliq tema tiykarinda 6z betinshe izertlew
alip bariwga bagdarlaydi. Tenlesleri arasinda erkin
pikirlew, sin kozqarastan talqilaw, o6z pikirin qorgaw
konlikpeleri qaliplesedi “Case-study” yagny jagdayh
talqilaw — adep-ikramliliq yamasa socialliq mashqalalardi
talqilaw arqali jeke qarar qabil etiw konlikpelerin rawaj-
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landiradi. Oqiwshilardi turmisliq jagdaylarga jaqinlastirip, Juwmaq ham usimslar. Demek, “Tarbiya” panin
socialliq juwapkershilikke uyretedi. Oqiwshilarda 6zin-6zi  oqitiwda zamanagoy didaktikaliq texnologiyalardi qollaniw
analiz etiw ham 6z ustinde islew madeniyatin galiplestiriw  bilim beriw procesinin sapasi hdm natiyjeliligin arttiradi,
ushin refleksiv oqitiw texnologiyalarman paydalantw  oqiwshilardi turmisliq kompetenciyalar menen qural-
magsetke muwapiq boladi. Bunda olar 6z qateleri ustinde  landiradi. Bul texnologiyalar oqittwdin dastiriy formalarin
izlenip, olardi saplastirrwga tiyrenedi. jetilistirip, oqiwshi shaxsin belsendi, doretiwshi ham

Bul  texnologiyalardi  pedagogikaliq  processke  juwapkershilikli insan sipatinda qaliplestiriwge xizmet
integraciyalaw - oqitiwdi modernizaciyalaw, oqiwshilardin  etedi. Sonday-aq, sanli pedagogika principleri tiykarinda
bilim aliwdagi jetiskenliklerinin artiwina, olardin erkin  oqitiwshinin kasiplik kompetentligin turaqli rawajlandiriw,
pikirlewi ham pange tiyisli jeke ham tayamish  birge islesiwge tiykarlangan bilimlendiriw ortaligin

kompetenciyalariin qaliplesiwine tiykar boladi. jarattwda - bugingi kundegi ahmiyetli maselelerden biri.
Zamanagdy  didaktikaliq  texnologiyalardi sabaq Joqaridag: tallawlar natiyjesinde “Tarbiya” panin oqitiwdi
procesinde natiyjeli qollaniwda jane bir 4hmiyetli masele — zamanagdy didaktikaliq texnologiyalar arqali jetilistiriw

oqittwshinin  pedagogikaliq, sanli hdm kommunikativ — ushin témendegi bagdarlardagi ilimiy jumislardi ele de
kompetenciyasin rawajlandiriw. Hazirgi waqitta oqitiwsh1  tyreniw, jetilistiriw zarGr ekenligin kordik: gamifikaciya
tek bilim deregi emes, al oqiwshi ushin haqiyqry ulgi, jol-  yagniy oyinlardi tadlim procesine engiziw, ham interaktiv
joba korsetiwshi, maslahatshi rolin atqaradi. Sol sebepli, oqitiw metodlari, multimedia hdm onlayn talim resurslari,
zamanagdy texnologiyalardi qollayna alatugin, innova-  smart taxtalar hdm mobil bagdarmalar, araligtan oqitiw hdm
ciyalq pikirleytugin oqitiwshilardi tayarlaw bilimlendiriw  onlayn sabaglar, sonday-aq, pedagogikaliq texnologiyalar
sistemasinin tiykargi bagdarlarinan biri bolip, har bir peda-  ham metodikaliq jantasiwlardi 6z ishine algan, tajiriybeden
gogqa ulken juwapkershilikti jukleydi. Sonliqtan oqitiwshi-  6tken ilimiy jumislardi amelge asiriw magsetke muwapiq
lar turaqh tjiriybe arttirw kurslarina, tajiriybe almasiw  boladi. Bul arqali oqitiwshilardin zamanagdy pedagogikaliq
seminarlarina bariwi, qizigiwi tiykarinda 6z ustinde texnologiya ham metodlardi qollaw boyinsha bilim,
izleniwi zarur bolip tabiladi. Bul process mugallimnin  konlikpe ham téjiriybeleri, imkaniyatlar1 kenieyedi.
zamanagdy didaktikaliq texnologiyalar boymsha doretiw- Uliwma orta bilim beriwde oqiwshilar mektep turmusi,
shiligin, 6z tustinde islew madeniyatin ham refleksivlik oqiw, jaziw, esaplaw, tabiyat ham tarbiya sabaqlarin
qatnasin rawajlandiradi. Oqiwshilar menen birge islesiwi  basqishpa-basqish Gyrenip baradi. Sol processte zamanagdy
bekkemlenip, sabaq procesinin natiyjeliligi ham tarbiyaliq  didaktikaliq texnologiyalardi qollanmtw  oqiwshilarda
tasiri artadi. Ameliy natiyjeler soni korsetedi, didaktikaliq  kritikaliq pikirlew, kreativlik, 6z betinshe tyreniw, sonday-
texnologiyalard: engizgen oqitiwshilar oqiwshilarda milliy —aq kommunikativlik kompetenciyalarin rawajlandiriwda
gadiriyatlarga hurmet, socialliq juwapkershilik ham  dlken &hmiyetke iye. Bul texnologiyalar talim procesin
pugqaraliq minnetin teren sindiriwge erisip atir. janalaw ham jetilistiriwde tiykargi jardemshi qural boladi.
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REZYUME. Magqolada “Tarbiya” fanini o‘qitishda zamonaviy didaktik texnologiyalarni qo‘llash va uning ahamiyati
keng turda bayon etilgan. Darslar davomida qanday zamonaviy didaktik texnologiyalarni qo‘llash kerakligi alohida korsa-
tilgan va uning natijalari o‘rganilgan. Maqola o‘qituvchilar uchun dars samaradorligini oshirish, o‘quvchilarning faolligini
ta’minlash va tarbiyaviy maqsadlarni zamon talablari asosida amalga oshirishda amaliy ahamiyat kasb etadi.

PE3IOME. B cratbe paccMarpuBaeTcsi IPUMEHEHHE COBPEMEHHBIX IHJIAKTHUECKUX TEXHOJIOTHUH B MPETMOAABaHUU
npeamera “BocnuTaHue” U X 3HAUCHHE B IIMPOKOM CMBICHE. YPOKH CBA3AaHBI C T€M, KaKHEe COBPEMEHHbIE TUAAKTHIECKHE
TEXHOJIOTUH CIIEAyeT HCHONIb30BaTh. CTaThs MPEACTAaBIsSeT COOOW NMPAKTUYECKYHO MPOQECCHIO Ul YYHTeNeH, KOTOpbIe
KOPPEKTUPYIOT YPOKH, 0OCCIICUHBAIOT aKTHBHOCTh YYalIMXCSl M PEalu3ylT 00pa3oBaTesbHbIC 3aJa4i, OCHOBBIBAsChH Ha
COBPEMEHHBIX TPEOOBAHHSIX.

SUMMARY. The article describes the use of modern didactic technologies in teaching the subject of “Upbringing”
and its importance in a wide range. The lessons are related to what modern didactic technologies should be used. The
article is a practical profession for teachers who correct lessons, ensure student activity and implement educational tasks
based on modern requirements.
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ZAMANAGOY JOQARI BILIMLENDIRIW PROCESINDE
RUWXIY-ADEP-IKRAMLILiQ TARBIYANIN ORNI HAM ROLI
A.J.Muratbaeva — filosofiya ilimlerinin kandidati
Ajiniyaz atindagi Nokis mamleketlik pedagogikaliq institut:
Tayanch so‘zlar: ma’naviy-axloqiy tarbiya, ma’naviy- axlogiy rivojlanish, shaxsiy sifatlar, ijtimoiy sifatlar, intellektual

sifatlar, talabalar.

KiroueBple cioBa: AYXOBHO-HPABCTBCHHOC BOCIIUTAHUEC, AYXOBHO-HPABCTBCHHOC pa3BUTUC, JIMYHBIC Ka4Y€CTBa,
COIIMAJIbHBIC Ka4Y€CTBA, HHTCJJICKTYAaJIbHbIC KauCCTBA, CTYICHTHI.
Key words: spiritual and moral education, spiritual and moral development, personal qualities, social qualities,

intellectual qualities, students.

Kirisiw. Insandagi barliq jagst narseler talim ham
tarbiya arqali beriledi. Zamanagoy joqar1 bilimlendiriwdin
magseti — ken kompetenciyalarga iye, doretiwshilik, 6zin-
0zi rawajlandirtw ham 6zgeriwshen dunyaga beyimlesiwge
uqipli jogar1 kvalifikaciyali qanigeni qaliplestiriwden
ibarat. Bilimlendiriw insan ham jamiyettin talaplarin
ganaatlandiniwga, ommn kasiplik rawajlamiwina, intel-
lektualliq, madeniy, adep-ikramliliq ham fizikaliq jaqtan
kasip iyesi ham shaxs sipatinda galiplesiwine qaratilgan.
Bul maqalanin tiykargt magqgseti joqart bilimlendiriw
sistemasinda ruwxiy-adep-ikramliliq tarbiyanin tutqan
ornin ham ahmiyetin aship beriw bolip tabiladi.

Izertlew metodologiyas1 ham adebiyatlar analizi.
Magqalada dekonstrukciya ham appercipaciyalaw, aspektli
analiz usillarinan paydalaniw avtorga izertlenip atirgan
tema boyimsha adebiyatlardi puqta Gyreniw ham olardan
uyrenilip atirgan mashqalant tisiniwdi keneytiw ushin
paydalaniw imkaniyatin berdi. Avtor tarepinen qollanilgan
deskriptiv. metod mashqalan1 deskriptlerge (tayanish
tusiniklerge) stiyenip ashiw imkaniyatin berdi.

Magqalada Ozbekstan Respublikasinin  ruwxiy-adep-
ikramliliq tarbiya salasinda qabil etilgen normativ-huqiqry
hujjetleri,  M.A.Dyachkova  [2],  V.M.Menshikov,
G.Sh.Raxmonova, L.A.Tishabaeva [3], D.U.Jumanazarova
kibi shet el ham jergilikli avtorlardia ilimiy miynetlerinde
bayan etilgen koézqaraslar, pikirler paydalanildi. Bul ilimiy
miynetlerde ruwxiy-adep-ikramliliq tarbiyanin  manis-
mazmuni, forma hdm metodlari, talaba jaslardin ruwxiy-
adep-ikramliliq tarbiyasinin 6zine tan aspektleri soz etiledi.

Talqilaw ham natiyjeler. Zamanagdy joqart bilim-
lendiriw  procesinde ruwxiy-adep-ikramliliq  tarbiyasi
tiykargr orindi iyeleydi. Ol talim aliwshilarda jamiyette
tabisli jasaw ushin zarur bolgan qadiriyatlar, adep-
ikramliliq principler ham konlikpelerdi qaliplestiriwge
jardem  beredi. Ruwxiy-adep-ikramliliq  tarbiyasinin
ahmiyeti sonnan ibarat, ol shaxst1 bir putin sistema sipatin-
da rawajlandirtwga jardem beredi. Bul talabalarga 6z
mutajlikleri ham imkaniyatlarin anlaw, 6z hareketleri ushin
juwapkershilikti 6z moynina aliwga uyreniw imkaniyatin
beredi. Ruwx1y-adep-ikramliliq tarbiyasi shenberinde joqari
oqiw ornt har bir talabanin shaxsin rawajlandiriw ushin
sharayat jaratiwi1 kerek. Bul omin jeke mutajlikleri ham
quzigiwshiliglarin  qollap-quwatlaw, 6z imkaniyatlar1 ham
waziypalarin anlawina jardemlesiw degen s6z.

Ruwxiy-adep-ikramliliq tarbiyast — insanda uliwmain-
santy, madeniy hdm milliy ideallar, &dep-ikramliliq princip-
lerine tiykarlangan qadiriyatlar sistemasin magsetke
muwaplq qaliplestiriw procesi. Onii magseti Ozgelerge
miyrim-shapaat, adillik, juwapkershilik ham hurmet korsete
alatugin barkamal shaxsti tarbiyalawdan ibarat. Bul process
hujdan, pariz, ar-namis siyaqli adep-ikramliliq sezimlerin
qaliplestiriwdi 6z ishine aladi ham adep-ikramliliq norma-
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larina sanali tarde amel etiw arqali minez-quhiq ta bekkem-
lenedi.

«Ruwxiy-adep-ikramliliq tarbiyasinin magqgseti — 0Osip
kiyatirgan awladti ruwxiy-adep-ikramliliq qgadiriyatlar
(insanparwarlig, etno-milliy, diniy ham tb.) menen
tanistirtw bolip tabiladi. Bul magsetke tarbiyalaniwshilardin
ruwxiy-adep-ikramliliq qadiriyatlarinin  jeke manislerin
aniqlaw1 ushin sharayatlar jaratiw ham olarga muwapiq
hareket etiwge tayarligin qaliplestiriw arqali erisiledi.
Ruwx1y-adep-ikramliliq tarbiyasi barisinda alding1 awladlar
toplagan madeniy qadiriyatlar (musali, adep-ikramliliq —
qayirliliq, pariz, abiray, qadir-qumbat, hijdan) qabil etilip,
ozlestiriletuginliqtan, on1  sociallig-madeniy  process
sipatinda qaraw kerek» [2:16].

Demek, ruwxiy-adep-ikramliliq tarbiya — tiykargi milliy
qadiriyatlardi o6zlestiriw ham qabil etiw, uliwmainsanty
qadiriyatlar ham 6z xalqmin madeniy, ruwxiy ham adep-
ikramliliq gadiriyatlart sistemasin 6zlestiriwdin pedagogi-
kaliq jaqtan sholkemlestirilgen procesi.

Ruwxiy-adep-ikramliliq tarbiyasinin tiykargi aspektleri
sipatinda uliwmaliq tarde tomendegiler tan alingan:

1) Qadiriyatlar sistemasin galiplestiriw, yagniy adamnin
shaxs tiykarinda jatatugin tiykargir milliy, uliwmainsaniy
ham madeniy qadiriyatlardi 6zlestiriwi ham qabil etiwi.

2) Adep-ikramhliq gésiyetlerdi rawajlandiriw, yagniy
shaxsta tuwriliq, miyrim-shapaat, miynetstuyiwshilik,
watansuyiwshilik, insan1y styaqli qésiyetlerdi tarbiyalaw.

3) Adep-ikramliliq minez-qulqn qaliplestiriw, yagniy
shaxst1 jagsiliq penen jamanliqtt bir-birinen ajirata aliwga,
miyrim-shapaatti, juwapkershilikti seziniwge, basqalarga
x1zmet korsetiwge tayar boliwga Gyretiw.

4) Jamiyette o6zin-6zi anlaw, bunda pariz sezimin,
puqaraliq poziciyasin, basqa insanlar, tabiyat, watanga
hurmetti rawajlandiriw nazerde tutiladi.

5) Procestin bir putinligi, bunda ruwxiy-adep-ikramliliq
qadiriyatlardi shaxs turmisinin barliq tarawlarina, yagniy
shanaraq ham oqiw orninan baslap, sabaqtan tisqari
iskerlikke shekem integraciyalaw.

Hazirgi socialliq jagdaylarda efn ahmiyetli maselelerdin
biri adamnin ruwxiy ham puqaraliq 6zin-6zi anlawi
maselesi bolip tabiladi. Elimizdin hazirgi jaslari socialliq
jaqtan belsendi shaxs, omir iskerliginin toliq huqiqlh
subyekti boliw1 kerek, yagniy 6zinin motivlerin ham zartr-
liklerin, magsetlerin ham ideallarin puqaraliq jamiyet
gadiriyatlarina saykes tarde anlawi, amelge asirtwi hadm
rawajlandirtwi tiyis. Olardin 6zlerin qorshagan dunyanin
ranbarenligin, bayligin koériwi, 6zinin 6mirlik mimkinshi-
liklerin toliq juzege shigariwga umtiliwi ogada ahmiyetli
bolip tabiladi. Jogqar1 oqiw orni talabalari — bunday
jaslardin alding1 qatarindagi insanlar.

Talaba jaslardin ruwxiy-adep-ikramliliq tarbiyasi
B.X.Xamukova tarepinen  «studenttin  ruwxiy-adep-
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ikramlillq madeniyatin qaliplestiriwdi xoshametlewshi
formalar, qurallar, metodlar ham principler kompleksi
bolip, shaxstin socialliq t4jiriybeni, madeniy-regionalliq
hamjamiyet qadiriyatlarin, madeniyatin 6zlestiriw darejesin
arttitw procesi, talabalardi adep-ikramliliq qadiriyatlari
menen tanistirtw, adep-ikramliliq sezimlerin qaliplestiriw;
adep-ikramliliq erk-iqrarin  qaliplestiriw; adep-ikramliliq
minez-quliqqa undew» [4:77] dep tasindiriledi.

Hazirgi zaman jagdayinda talabalardi ruwxiy-adep-
ikramliliq tarbiyalaw — bul 6sip kiyatirgan awladti huqiqry
demokratiyaliq jamiyette jumis islewge ham birgelikte
hareket etiwge, 0z baslamast menen miynet etiwge,
jamiyetlik ahmiyetli islerdi basqartwga qatnasiwga, huqiq
ham minnetlemelerin &melge asiriwga tayarlawdin, sonday-
aq 6Ozinin siyasiy, adep-ikramliliq hdm huqiqiy taflaw1 ush-
m, 6mirde tabisqa erisiw maqsetinde 6z qabiletlerin toliq
rawajlandiriw ushin juwapkershiligin arttiriwdin magsetke
bagdarlangan, adep-ikramliliq  tiykarinda amelge
asirilatugin procesi bolip tabiladi.

Har ganday jamiyet 6z keleshegin tarbiya arqali joy-
barlastiradi. Barliq asirlerde de tarbiya 6zgeshe mexanizm
bolip, onin jardeminde 6sip kiyatirgan awlad burinnan orin
algan jamiyetke qosilip, belgili bir turmuis tarizin alip
bariwshiga aylanip, aga awladlardin izinen jurip, jalgasip
kiyatirgan dastarler ham turmis normalarin qollap-quwatlap
ham saqlap qalgan. Hazirgi waqitta tarbiyanin basli magseti
puqaralig,  watansuyiwshilik,  adep-ikramlilig ~ ham
ruwxiyliq, demokratiyaliq qadiriyatlarga sadiqliq, milliy
ham diniy kenpeyillik bolip esaplanadi. Tek usi tiykarda
gana puqaraliq jamiyette jasawga g$ana emes, al oni
bekkemlewge gabiletli adamlar jetilisip shigadi. Jana dawir
joqart bilimlendiriwden ruwxiy-adep-ikramliliq tarbiyanin
mazmuni, formalar: hdm usillarinin hazirgi zaman jamiyet-
lik-pedagogikaliq realligina saykes boliwin talap etpekte.
Tek gana jamiyetlik iskerlikke belsene qatnasiw ham ogan
sanali tirde aralasiw arqali, oqiw ortaligin jagsilaw, 6zin-
60zi basqartwdi rawajlandirtw joli menen bul bagdarda
tabislarga erisiwge boladi.

Talabalardin ruwxiy-adep-ikramliliq tarbiyasi haqqinda
soz etkende, kobirek ruwxiy-adep-ikramliliq rawajlandiriw
tuwrali aytiw orinli. Ruwxiy-adep-ikramliliq rawajlanmiw —
bul sociallasiw procesinde shaxstin qadiriyatlig-manislik
tarawin izbe-iz keneytiw ham bekkemlew, insannin d6zine,
basqa adamlarga, jamiyetke, mamleketke, watanga, putkil
dinyaga bolgan qatnasiqlarin adep-ikramliliq normalari
ham ideallar1 tiykarinda bahalaw ham sanali duziw
qabiletin galiplestiriw.

Ruwxiy-adep-ikramliliq tarbiya 6z wataninin pugqarasi,
watanparwarliq sipatlarina iye bolgan shaxstin qaliplesiwi
ham rawajlaniwina xizmet etedi. Sonliqtan da bul masele
turaqldi tirde mamleketimizdin, hukimetimizdin diqqat-
itibarman ormn aladi. Bugan musal sipatinda Ozbekstan
Respublikas1 Prezidentinin 2019-j11 3-maydagi «Ruwxty-
agartiwshiliq jumislardin nétiyjeliligin arttiriw boyinsha
gosimsha ilajlar hagqinda»gr PQ-4307-sanl1 qararinin orin-
laniwin tdmiyinlew, sonday-aq, jaslardi erkin turmisqa ken
dunyaqarasqa iye, belsendi puqaralar etip tarbiyalaw
magsetinde Ozbekstan Respublikasi Ministrler Kabinetinif
2019-j11 31-dekabrdegi 1059-sanli qarart menen qabil
etilgen  «Uzliksiz ménawiy tarbiya koncepciyasin
tastryiqlaw ham oni amelge asiniw is-ilajlart haqqinda»gi
qararin keltiriwimiz mumkin. Hujjette «jaslarda watanga
sadiglig, isbilermenlik, erk-igrarliliq, ideologiyaliq immu-
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nitet, miyrim-shapaatlilik, juwapkershilik, kenpeyillik,
huqiqiy madeniyat, innovaciyaliq pikirlew, miynetstygish-
lik siyaqli 4hmiyetli paziyletlerdi balaligtan baslap
basqishpa-basqish galiplestiriw» manizli waziypa sipatinda
atap korsetiledi [1].

Sonligtan bugingi kunde jogar1 oqiw orinlar1 6z student-
lerinde bir qatar ruwxiy-adep-ikramliliq paziyletlerdi
tarbiyalawga ayrigsha ahmiyet berip kelmekte ham bunday
paziyletler jaslarga quramali ham o6zgeriwshen socialliq
realligta duris bagdar aliwga jardemlesedi. Adette bunday
paziyletlerdi uish toparga bolemiz.

1) Jeke qasiyetler, olarga tomendegiler kiredi:

juwapkershilik — 6z is-hareketlerinifi aqibetlerin anlaw
ham olar ushin esap beriwdi, minnetti 6z moynina aliwga
tayarliq;

tuwriliq ham shin kewillik — haqiyqathiqti aytiwga, 6zi
ham 6zgeler aldinda tuwr1 boliwga umtiliw;

miyrim-shapaat — adamlarga jardem beriw, qayirqomliq
ham qollap-quwatlaw tilegi;

empatiya — basqa adamlardin sezimlerin tisiniw ham
olarga sherik boliw gabileti;

miynetstygishlik — natiyjege erisiw ushin hareket etiw
tilegi ham hadal miynet etiwge tayar boliw;

shidamliliq hdm 6zin tuta biliw — quymshiliqlardi jenip
otiw konlikpesi, sabirliliq ham shidamliligti saglaw.

2) Socialliq qasiyetler, olar tomendegilerdi 6z ishine
aladi:

hirmet basqa adamlardin qadir-qumbatin  hadm
x1zmetlerin tan aliw, tlkenlerge hirmet penen qaraw;,

kenpeyillik ham adeplilik — basqalardin pikirin hurmet
etiw ham 6zgelerge adepli qatnasta boliw;

Watansuyiwshilik — watanga muhabbat sezimi, ogan
xizmet etiw ham onin tagdiri ushin juwap beriwge tayar
boliw;

kommunikativlik — adamlar menen til tabisa biliw,
tinlaw ham 6z pikirlerin duris bayanlay aliw;

kollektivizm (jamaatlik) — birgelikte islewdin ahmiyetin
tusiniw ham jamaatte hareket etiw konlikpesi.

3) Intellektual qgasiyetler, olar tomendegilerdi qamtip
aladi:

qizigiwshanliq:  jana bilimlerge
uyreniw ham rawajlaniwga tayar turiw;

ozine 0zi sin kozqarastan baha beriw — 6zin, islegen
islerin duris bahalay aliw, kerek bolsa gateligin tan aliw.

sin kozqarastan pikirlew — magliwmatti analizley aliw,
haqiyqatti jalgannan ajirata aliw ham tiykarli juwmaqlar

umtiliw, uzliksiz

shigariw gabileti.
Jogart oqiw orni talabalarin ruwxiy-adep-ikramliliq
jaqtan  tarbiyalawdm tiykargi bagdarlari puqaraliq-

watanparwarliq, madeniy-adep-ikramliliq, intellektualliq,
miynet ham densawliqt1 saqlaw tarbiyasin 6z ishine aladi.

Jogar1 oqiw orninda ruwxiy-adep-ikramliliq tarbiyasinin
tiykargr formalari: oqiw iskerligi (dialogli lekciyalar,
sawbetler, fakultativler), oqiwdan tis jumislar (doretiwshilik
master-klasslar, bayramlar, sayaxatlar, adebiyat ham
muzika kesheleri), sonin menen birge interaktiv ham
zamanagdy formatlar (rolli oymlar, «doéngelek stol»,
chellendj, akciya, forum ham t.b.). En baslis1 jogar1 oqiw
orninda talabalardin  adep-ikramliliq ideallarin  ham
qadiriyatlarin  6zlestiriwine jardem beretugin ortaliqti
jaratiw ahmiyetli bolip tabiladi.

Juwmag. Jamiyetimiz ken bilimli, joqar1 adep-ikramli,
tek bilimge iye bolip qoymay, al jagsi insanty paziyletlerge
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de iye bolgan adamlardi tayarlawga mutaj. Bilimlendiriw Solay etip, ruwxiy-adep-ikramliliq tarbiya jogari oqiw
0z-6zinen  ruwxiy-adep-ikramliliq  tarbiyanin  joqart  orinlarindagl zamanagdy bilimlendiriw procesinin ajiralmas
darejesin tamiyinlemeydi, sebebi tarbiya — bul adamda  bolegine aylamiwi kerek. Bul studentlerge héazirgi zaman
belgili bir shaxsty ham socialliq gasiyetlerdi qaliplestiriw  dunyasinda tabisli is alip bariwga qabiletli, sawatls,
magsetinde ogan sistemali, magqgsetli ham uylesimli  kenpeyil hdm juwapkershilikli, watansuygish kadrlar bolip
pedagogikaliq tasir etiw bolip tabiladi. jetilisiwine jardem beredi.
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Kirish. Bugungi globallashuv jarayonida inson va tabiat ~ shakllantirish, ekologik gadriyatlar va hissiy-emotsional
o‘rtasidagi uyg‘unlikni ta’minlash ekologik muammolarni ~ munosabatlarni rivojlantirishni oladi.
chuqur anglash va bartaraf etish orqgali erishiladi. Shu Ekologik madaniyat - kasbiy faoliyatda garor gabul
boisdan umumiy o‘rta ta’lim muassasalarida ekologik qilish uchun ekologik javobgarlikni his qilish, tabiat
tarbiya va ta’limga bo‘lgan e’tibor tobora ortib bormoqda.  muhofazasidagi bilimlarga egaligi, jahon va xududiy
Aynigsa, texnologiya mashg’ulotlarida bu masala dolzarb  darajada ekologik muammolarni ochishda gatnashishga
ahamiyatga ega. Texnologiya fani o‘quvchilarga hayotda tayyorgarligidir.
amaliy foyda keltiradigan, kasbiy yo‘naltirilgan, Ekologik ong — bu insonning tabiat, atrof-muhit va
ijodkorlikka asoslangan bilimlarni berishga garatilgan  unga bo‘lgan munosabati haqidagi tushunchalari, bilimlari,
bo‘lib mashg‘ulotlarda o‘quvchilarda ekologik jihatdan qadriyatlari va mas’uliyat hissining uyg‘un holda
xavfsiz, tejamkor, gayta ishlanadigan materiallardan buyum  shakllangan tizimidir.

va mahsulotlar tayyorlashga o‘rgatish muhim vazifalardan Ekologik tafakkur — bu insonning atrof-muhit, tabiat
sanaladi. va insoniyat o‘rtasidagi o‘zaro bog‘liglikni tizimli, mantigiy
Shu o‘rinda ekologik atamalarni alohida izohlab o‘tsak. va tangidiy asosda tushunib, harakat gilish gobiliyatidir.
Ekologik ta’lim — bu o‘quvchilarni tabiatni muhofaza Asosiy gism. N.Mamatovaning ‘‘Ta’limda interfaol
gilish, undan ogilona foydalanish, ekologik muammolarga  metodlar” adabiyotida — zamonaviy ta’lim tizimida
nisbatan ongli va faol pozitsiyani shakllantirishga o‘rgatish  o‘quvchi faolligini oshirish, mustaqil fikrlash, hamkorlikda
jarayonidir. o‘rganish, ijodiy yondashuvni shakllantirishga Xizmat
Ekologik tarbiya — bu insonning atrof-muhitga ongli,  qiluvchi interfaol o‘qgitish metodlarini  o‘rganishga

mas’uliyatli va ehtiyotkor munosabatini shakllantirishga  bag‘ishlangan.Shuningdek, X.U.Otaqulovning “Ekologiya
garatilgan ijtimoiy-pedagogik jarayondir. Ekologik tarbiya  va atrof — muhit muhofazasi” (ma’ruzalar to‘plami) darslik,
0°z ichiga insonning tabiatga nisbatan axloqiy munosabatini  ma’ruzalar to‘plami  sifatida tayyorlangan bo‘lib,
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“ekologiya va atrof-muhit muhofazasi” fanining nazariy va
amaliy  jihatlarini  yoritishga  qgaratilgan.  Bunda
o‘quvchilarga ekologik ta’lim va tarbiyani ham amaliy ham
nazariy ravishda tushintirib boriladi.

Bugungi kunda atrof-muhit muammolari (iglim
o‘zgarishi, chiqindilar muammosi, bioxilma-Xillikning
kamayishi va boshqalar) ta’lim tizimida ham dolzarb
masalaga aylangan. Aynigsa, texnologiya fanlari orqgali
o‘quvchilarda  ekologik  tafakkur va  madaniyatni
shakllantirish katta ahamiyat kasb etadi. Texnologiya
mashg‘ulotlari — bu amaliy faoliyatlar asosidagi darslar
bo‘lib, u yerda o‘quvchilar materiallar, vositalar, texnikalar
bilan ishlaydi. Bu darslar orgali nazariy bilimni amaliy
faoliyatga bog‘lab, ekologik ongni shakllantirish mumkin
[2].

Texnologiya mashg‘ulotlarida ekologik ta’lim-tarbiya
berish uchun kompyuter texnologiyalari va interfaol
metodlardan foydalanish o‘quvchilarni tabiatga ehtiyot-
korona munosabatda bo‘lishga o‘rgatadi. Kompyuter
texnologiyalari ma’lumotlarni vizualizatsiya qilish, virtual
sayohatlar o‘tkazish, ekologik muammolarni tahlil qilish
uchun imkoniyat vyaratadi, interfaol metodlar esa
o‘quvchilarni faol gatnashishga undaydi. Bunga misol qilib,
virtual laboratoriyalar, ekologik simulyatsiyalar, onlayn
viktorinalar va guruhli loyihalar Kkeltirish mumkin.
Loyihalar va dars ishlanmalariga kelganda, o‘quvchilarning
yoshiga mos ravishda ularni yaratish muhimdir.

Kompyuter texnologiyalari ekologik ta’limni yanada
jonli, qizigarli va tushunarli qilish imkonini beradi.
Quyidagi yo‘nalishlarda qo‘llanilishi mumkin:

1. AKT - bu axborotni yaratish, saglash, gayta ishlash,
uzatish va ulardan foydalanish uchun zarur bo‘lgan barcha
texnik va dasturiy vositalar majmuasini anglatadi.

2. Virtual laboratoriyalar — ekologik tajribalarni xavfsiz,
vizual tarzda ko‘rsatish.

3. Multimedia tagdimotlar — o‘quvchilarda ekologik
muammolar bo‘yicha chuqur tasavvur hosil qilish.

4. Interaktiv o‘yinlar va simulyatsiyalar — ekologik
muammolarni yechishda tanlov qilish orqali mas’uliyat
hisini shakllantirish.

5. Ekologik loyihalar uchun tagdimotlar tayyorlash —
o‘quvchilarning tanqidiy va ijodiy fikrlashini rivojlantirish.

Shular bilan birga quyidagi interfaol metodlar ekologik
ta’limni va tarbiyani samarali tashkil gilishda keng
qo‘llaniladi:

1. “Aqliy hujum” (Brainstorming) — ekologik muammao-
lar bo‘yicha o‘z fikrini erkin ifoda etishga o‘rgatadi.

2. “Klaster” metodi — ekologik tushunchalarni guruhlash
orgali tahliliy fikrlashni kuchaytiradi.

3. “Rol o‘ynash” usuli — o‘quvchilarni turli rollarda
chigish qildirish orgali ekologik muammolarga real
munosabatni shakllantiradi.

4. “Debat”lar tashkil etish — turli nugtayi nazarlarni
tahlil qilishga o‘rgatadi.

O‘quvchilarda  ekologik  tarbiyani  rivojlantirish
magsadida ularga turli magsadli loyiha ishlarni taqdim
qilish  zarur. Shu maqgsadda “Bizning ekologik
xizmatchimiz”, “Sog‘lom mahalla”, “Ekologik bog*
yaratamiz” mavzulari asosida o‘quvchilar bilan birga loyiha
ishi ishlash ularda ekologik ong, ekolagik tarbiya, ekologik
ta’lim tushunchalarini yanada kengroq tushinishlariga
yordam beradi. Ushbu loyiha ishlarida o‘quvchilar tabiatda
uchraydigan turli hayvonlar va o‘simliklar hagida ma’lumot
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to‘playdilar, ularni kompyuterda animatsiya qilib yoki
virtual laboratoriya asosida kichik “ekologik xizmatchi” va
kichik “ekologik bog®” yaratadilar va uni boshqa
o‘quvchilarga taqdim etib bir-birlari bilan fikr almashadilar
va mavzularni tahlil qilishadi. Shu jumladan, interfaol
metodlar o‘quvchilarda mustaqil fikrlash, muammoni hal
qilish va jamoaviy ishlash ko‘nikmalarini rivojlantiradi.
Quyidagi metodlar ekologik tarbiya uchun mos keladi:

(31}

:::ggam Qo‘llanish misoli

“Aqliy “Chiqindilarni kamaytirish usullari”

hujum” bo‘yicha fikrlar

“Rol “Men ekologman”, “Tabiatni himoya qila-

o‘ynash” | man” sahna ko‘rinishlari

“Debat” | Plastik ishlatilishi — foyda yoki zarar?

“Klaster” | Ekologik muammolar turlari va yechimlari

T-sxema Polim_er materia!larni ekologiyaga foydali va
zararli tomonlari

O‘quvchilarda ekologik ongni shakllantirish magsadida
quyidagi loyihalarni amalga oshirish mumkin:

Mavzu: Kimyoviy tolalar. Kimyoviy tolalarning olinishi
va xossalari.

Sinf: 7-sinf texnologiya fani

Dars turi: Yangi bilim beruvchi

Metod: Klaster, interaktiv tagdimot, muammo asosida
o‘qitish

Vositalar:  Kompyuter, interaktiv doska,
PowerPoint, ekologik plakatlar

Dars rejasi:

Tashkiliy gism (5 dagiqa) — salomlashuv, davomadni
aniglash.

O‘tgan mavzuni mustahkamlash (5 daqiqa)-klaster
metodi yordamida o‘tgan mavzu takrorlanadi.

Yangi mavzuni tushuntirish (15 dagiga) — multimedia
tagdimot orgali yangi mavzu tushuntiriladi.

Guruhlarda ishlash (5 dagiga) — kimyoviy tolalar
bo‘yicha T chizma ishlash va ekologiyaga tas’irlarini
yozish.

internet,

Kimyoviy tolalar

Zararli tomonlari
1.Havo o‘tkazmasligi
2.Teri allergiyasiga olib
kelishi mumkin
3.Ekologiyaga zarar

4. Zararli moddalarni
ajralishi

5.Issiqga chidamsizligi

Foydali tomonlari

1. Arzonligi

2. Mustahkamligi

3. Yuvish va quritishga
chidamli

4. Harsanglikka garshi
5. Turli sharoitga mos

6. Ranglarni yaxshi ush-
laydi 6.Statik elektr yig‘ilishi
7. Yengilligi 7.Qayta ishlash giyin

Loyiha topshirig‘i (10 dagiga) — “Kimyoviy va tabiiy
tolalarning tabiatga zarar va foydali taraflari” mavzusida
kichik insho yozishadi.

Yakuniy xulosa va baholash (5 dagiga) — ragamli test,
fikr almashish.

Xulosa. Zamonaviy ta’lim texnologiyalari ekologik
tarbiyani yangi bosgichga olib chigmogda. Kompyuter
texnologiyalari va interfaol metodlar orqali o‘quvchilar
ekologik muammolarni chuqur anglaydi, ularni hal gilishda
faol ishtirok etadi. Bu esa ularning nafagat texnologik, balki
fugarolik jihatdan ham yetuk shaxs sifatida shakllanishiga
xizmat qiladi. Shuningdek, o‘quvchilar “Kimyoviy tolalar-
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ning tabiatga zarari va foydali taraflari” mavzusidagi insho-  yetkazishda muhim vosita hisoblanadi. Multimedia
sida ular tolalarning olinishi, atrof-muhitga va ekologiyaga tagdimotlar, virtual laboratoriyalar, interaktiv simulyatsiya-
zarar va foydalarini o‘rganishadi va shu yo‘l bilan ular lar va maxsus ekologik dasturlar yordamida o‘quvchilar
ekologiyaga echtiyotkorona bo‘lishni va zarar yetkazmas-  nafaqat nazariy bilimga ega bo‘lishadi, balki o‘zlari ekspe-
likni o‘rganishadi. rimentlar o‘tkazib, muammolarni amaliy tomondan ham

Texnologiya mashg‘ulotlari o‘quvchilarning nafaqat  chuqurrog anglay boshlaydilar. Bu esa ularning ekologik
texnik ko‘nikmalarini shakllantirish, balki ularni atrof- muammolarga bo‘lgan e’tiborini oshirib, tabiiy jarayon-
mubhitga nisbatan mas’uliyatli va ekologik ongli shaxs sifa- larga nisbatan mehr va hurmat hissini Kkuchaytiradi.
tida tarbiyalash uchun noyob platformadir. Bugungi kunda  Shuningdek, interfaol pedagogik metodlar — loyiha asosida
atrof-muhit muammolarining global xarakterga ega bo‘lishi  o‘qitish, rol o‘ynash, debatlar, muammo yechish usullari —
va ularning inson hayoti va tabiatga salbiy ta’sirining o‘quvchilarni faollashtiradi, ularning tanqidiy fikrlash va
ortishi, pedagoglarni yangi ta’lim uslublari, aynigsa raqamli ~ jamoaviy ish ko‘nikmalarini rivojlantiradi. Bunday
texnologiyalar va interfaol metodlarni keng joriy etishga  metodlar yordamida ekologik tarbiya jarayoni fagat bilim
undamoqda. Kompyuter texnologiyalari ekologik ta’limda  berish bilan cheklanmay, balki o‘quvchilarning hissiy-
bilimlarni yanada aniqroq, tushunarliroq va qiziqgarli tarzda  axlogiy va amaliy tayyorgarligini ham mustahkamlaydi.
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REZYUME. Magqolada texnologiya mashg‘ulotlarida o‘quvchilarda ekologik tarbiyani shakllantirishda zamonaviy
axborot-kommunikatsiya texnologiyalari (AKT) va interfaol metodlarning ahamiyati, ularni samarali qo‘llash usullari
tatbiq gilingan dars ishlanmasi va loyiha ishini bajarishda amaliy faoliyatlari orgali ekologik madaniyatni va ekologik
ongni rivojlantirish imkoniyatlari yoritilgan.

PE3IOME. B cratbe paccMaTpuBacTCs 3HAYCHHE COBPEMECHHBIX HH()OPMAIIMOHHO-KOMMYHUKAITMOHHBIX TEXHOJIOTHUH
(MKT) 1 MHTEpaKTUBHBIX METOMOB B ()OPMHPOBAHUH IKOJOTHYECKOTO OOpa30BaHMs yHallMXCsl Ha YPOKax TEXHOJIOTHH,
CHOC06I)I ux SQ)CPCKTHBHOFO MPUMEHCHUA, BOSMOKXHOCTU pa3sBUTUA 3KOJIOTUUYECKOU KYJBbTYPBI 1 5KOJIOTHYECKOT0 CO3HAHUA
MIOCPEICTBOM MPAKTHUECKOH ACSITENbHOCTHU MPH pa3paboTKe MOYyPOUYHBIX IUIAHOB U MPOEKTHON PabOTHI.

SUMMARY. The article discusses the importance of modern information and communication technologies (ICT) and
interactive methods in the formation of environmental education in students during technology classes, the methods of their
effective application, the possibilities of developing ecological culture and environmental awareness through practical
activities in the development of lesson plans and project work.

BA3OBBIE KAYECTBA COBPEMEHHBIX INEJATOIT'MYECKHX TEXHOJIOT UM,
HNCIIOJIB3YEMBIX TP OBYYEHHUU PYCCKOMY S3BIKY
I'.’K.TonerenoBa — cmapuwiuii npenodasamens
Hyxyccxuii eocydapcmeennniii nedazoeuieckull UHCMumyma umenu Axcunusasa

TastHu cy3aap: MeIaroruk TeXHOJIOTHIIAP, PYC THIH, YKYBYH, TIEAAror, TAHKH TN -KOJIHA (QUKPIIAIL.

KiroueBble cii0Ba: IeIarormyecKre TEXHOJIOTHUH, PYCCKHUH S3BIK, YUCHUK, IIE€aror, KPUTHYECKOE H TBOPUYECKOE
MBIIIUICHUE, 3HAHHS, YMEHUS U HABBIKH.

Key words: pedagogical technologies, Russian language, student, teacher, critical and creative thinkindg, knowledge,
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BBenenne. CtanoBnenue GopM opraHu3anuy 00ydeHus Mertoapsl  megaroru4ecKux — TEXHOJOTHUH TaKxKe
MPOMCXOJIUIO BMECT€ C Ppa3BUTHEM YEJIOBEYECKOTO0  O0ECHEeYMBAIOT JOCTHIKCHHUE Lielieil MepBhIX TPEX YPOBHEH,
obmectBa. Ilo-Bumumomy, camoii apeBHed ¢Gopmoii  mpuueM Oojee 3(P(HEKTHBHO, YEM OTO JETAI0T METOJIBI
opraHu3aiy y4eOHOro mpoiiecca ObLJIO MHAMBUAYaJIbHOE  TPaJUIMOHHOM CHCTEMBI 00y4eHwUsL. Xopoium
oOydenue. CliefylOUMM 3TaloM CTal WHIUBHIYaJIbHO-  IOATBEPIKICHUEM JaHHOMY TE3MCY MOXKET CTaTh NHPaMu/a
rpymmoBoii  coco6 oOyuenms. K magamy XVII B. 3TH  3amomMuHaHUS.

(hopMBI OpraHU3aIMK yYeOHOTO MpoIecca yKe He 0TBEYATH OpmHa W3 TJIaBHBIX 3a7ad OOYYEHHUS PYCCKOMY S3BIKY
moTpeOHOCTsIM o0mecTBa. [lossBHIHCH TMEpBBIC 3a4aTKH  COCTOMT B TOM, YTOOBI HE MPOCTO IepeaTth WHPOPMAIUIO
IPYINIIOBOTO 00Y4eHHsI, KOTOPOE CTAI0 OCHOBOIO KJIACCHO-  OOydYaromuMcsi, HO M HPOOYAWTb JMYHOCTHBIH MOTHB,

YPOYHOH CHCTEMBI. pa3BUTb MHTEpEC K NPEAMETY, a TaKXKe CTPEMJIEHHE K

Hcnonb3oBanue Nearoruueckux TEXHOJIOTUH  pe4eBOMYy CaMOCOBEpIIEHCTBOBaHUIO. [l peanusanuu
IIPEAyCMaTPUBAIOT MOAEIHPOBAHNE )KU3HEHHBIX CUTYallul, HEO0OXOIUMO HaxXOIUTh 3(PQPEKTUBHBIE METOJbl U (OpMBI
COBMECTHOE pelieHue npoOGem. Uckmouaercs  pabotel. Ilemarornyeckne TEXHOJIOTHH OTBEYAIOT JAHHOMY

JIOMUHHPOBaHHE  KAaKOro-IM0O  yd4acTHHKAa  y4eOHOro  3ampocy, IIOCKOJIBKY KX UCIIOJIb30BaHKUE TO3BOJISET
Tporiecca WM KaKoH-IMOo uaen. DTO y4uT, TYMAaHHOMY, JOCTHTaTh 00pa30BATENbHBIX PE3YyIbTaTOB M CIIOCOOCTBYET
JIEMOKPATHYECKOMY MOJXOY K MOJIEITH. B3aUMOCBSI3aHHON JEATEIbHOCTH YYCHHKA M Y4HUTEs.

90




BHenpenne memaroruueckux TEXHOJIOTHA B 00pa3oBaTellh-
HBIIl TIPOIIECC TIOMOTAET YYHUTENIO CO3MATh YCIOBHS IS
(hopMHUpOBaHUS JTHIHOCTH YUCHHKA B YUEOHOH desATEINb-
HOCTH, BOBJIEKaTh KAXKIOTO OOYy4YaloIlerocs B aKTHBHYIO
MIO3HABATEJIIbHYIO  JEATEIBHOCTh. TaKkKe  CTaHOBHTCH
BO3MOXXHBIM CO3JaHHE MPOOJIEMHBIX y4YEOHBIX CHUTyauui,
rae oOydaromuecss BBIHYXKJICHBI WCKATh ITyTH PELICHUs,
IUIAHUPOBATh COBMECTHYIO Pa0OTy B COTPYIHHYECTBE.

3(1)(1)6KTI/IBHO€ NPUMCHCHHUC neaarorndycCKux
TEXHOJIOTUM MOBBIITACT MOTHUBAIUIKO YYAaCTHUKOB B
peuicHuun 06cy>1<z[aeMI>Ix r[po6neM, 4qTo JacT

SMOLMOHAIBHBIA TONYOK K MOCIEXyIomel HOUCKOBOMH
aKTUBHOCTH YYaCTHUKOB, MOOYXITaeT WX K KOHKPETHBIM
nedcTBusAM. Jlymaro, HE MOXKET HE BIEUYATIATh, YTO B
WHTEPAKTHBHOM OOYYCHHH KaKOBIH YCIIEIIeH, Ka)KIbIH
BHOCHT CBOH BKJaX B OOMHWH pe3ympTaT TPYyNIIOBON
paboTel, mpomecc  OOy4eHHS ~ CTaHOBHTCA  Ooljee
OCMEBICIICHHBIM U YBJICKATCIHHBIM.

Kpome Toro, nearoruyeckue TEXHOJOTHH (HOPMHUPYET
CHOCOOHOCTh MBICIIUTh HEOPAMHAPHO, MO-CBOEMY BHUJIEThH
NpoOJIEMHYIO CHTYallMio, BBIXOJ W3 Hee, 00OCHOBBIBATH
CBOM TIIO3UIIUH, CBOU KHU3HCHHBLIC ICHHOCTHU; PAa3BHUBACT
TaKU€ 4YCpThl, KaK YMCHUEC BBICIYIIHMBATH HHYIO TOYKY
3peHHs, YMEHHE COTPYAHHYATh, BCTYHAaTh B ITAPTHEPCKOE

oOLIeHHe, TPOSBISSA TNPH 3TOM  TOJEPAHTHOCTH 110
OTHOLICHUIO K CBOHMM OINOHEHTaM, HEOOXOIUMBINA TaKT,
I0OPOXKENaTENHHOCTD K YYaCTHUKAM nporecca
COBMECTHOTO HAXOXICHHUS IyTed B3aMMOIOHHMAaHUS,
TOMCKA MCTHHEL

CoBpemeHHOe 00pa3oBaHHE CTPOMTCS B paMKax

JIMYHOCTHO-OPHEHTHPOBAHHOTO ITOAX0/a, TI€ OCHOBHBIMU
HaTpaBJICHUSIMH SBIAIOTCS (HOPMUPOBAHHE U pa3BUTHE
HMHTEJUIEKTYaJbHBIX U PEYEBbIX YMEHHH 00ydaromuxcs, ux
HPaBCTBEHHOE pa3BHUTHE, a TaKkKe (OPMUPOBAHUE KPHUTH-
YeCKOro M TBOpPYECKOro MelnuleHus. llemarormdeckue
TEXHOJIOTUM,  HUCIOJB3YIOLIMECS Ha  JAaHHOM  3Tare
00pa30BaHUs, YYUTHIBACT BO3PACTHBIC W WHAWBUIYAIEHO-
MICUXOJIOTHYECKUE OCOOCHHOCTH YYEHHKOB, YTO CIIOCOOC-
TBYET OpraHM3alMM IUIOJOTBOPHOM U Pe3yJbTaTHUBHON
COBMECTHOH paboTHI memarora M o0ydaromerocs, KoTopas
HeoOXoIMMa Ha dTame TOATOTOBKH K CJade OCHOBHOTO
rOCyJapCTBEHHOTO 3K3aMEHa.

Ero comeprxaHme cBA3aHO ¢ BOCTPEOOBAHHBIMHU B XKHU3HH
MIPAKTUYECKUMU YMEHUSMH U HaBBIKAMH, HAIIPaBJICHO Ha
MPOBEPKY Kak TPEAMETHBIX pPe3yNbTaToB, TaK U
o0meydeOHbIX yYMEHMH. ODK3aMeH BBIABISET YPOBEHBb
3HAHMH OOYYalOIIMXCs S3bIKE W PeYH, yMEeHHe paboraThb ¢
SI3BIKOBBIM MaTEPHAJIOM, HAaBBIKM COOJIFOJICHUS S3BIKOBBIX
HOpPM, a TakKXe YPOBEHb BHaJeHus1 00y4aronuMUCs
NPOAYKTUBHBIMU W PELENTUBHBIMM HaBBIKAMU pPEUEBOM
JIeSITEIbHOCTH.

TakuM o00pa3oM, OCBOEHHME Y4MTeleM HpoOIeMHO-
MTONCKOBBIX METOJOB —3TO U €CTh, CAMBIN BEPHBIA MyTh K
OpraHM3aIlMl  TBOPUYECKO-MCCIEIOBATEIbCKONH  JEesITeNb-
HOCTH YYaIllUXCsl, a 3HAYUT, MHTEPAKTHBHOTO OOyUEHHS.

PackpbiTHe NPUUYMHHO-CJIEICTBEHHbIX cBfA3ei. [[is
pPa3BUTHS TBOPYECKUX CIOCOOHOCTEH YUHUTENIO CEroJHS
OYeHb BAXHO OT PENPONYKTUBHBIX METOAOB OOYYEHUS
HepedTH K NPOAYKTUBHBIM, KOIJa YYEHUK JOJDKEH HE
TOJIbKO IOKAa3bIBaTh NOHUMAHUE U3y4aeMOT0 SIBICHHS, HO U
pelaTh 3aJauu, BCKpbIBask IPUUUHHO-CIIEACTBEHHBIE CBA3H
MEXJy HHMH, YMETb CBf3aTh M3Yy4aeMbId Marepuand C
MIPAKTUKOM, C JKU3HBIO.

Ilim hdm jdamiyet. X28.2025
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I[Ipu  sTOM IS obecneueHus MaKCHUMAaJIbHO
CaMOCTOSITEJIbHOM TBOPYECKOW JESATEILHOCTH CTYIEHTOB
TIPeTo1aBaTeIIo HEOOXOIMMO OTPAHWYUTHCS  JIUIIb

HaNpaBiSIONIAM  BO3ZCHCTBHEM, HCXOAS M3 TOTO, dYTO
mo00# 00yJaeMbIii CTpEeMHUTCS K yCIIeXy W HHUKOTAA, Kak
yTBepkIaeT u3BecTHHIM mcumxoior CenecteH Ppene, "He
ycraeT ~ OT  paboOThl,  KOTOpass  OTBEYaeT  €ro
(YHKIMOHAIBHBIM XM3HEHHBIM NIoTpeOHOoCcTsM" [1.3].

Jlnst co3maHus CUTyaluM ycrexa Ha y4eOHOM 3aHATHH
HEO0OXO0IMMO TPHUIEPKUBATHCS CIEAYIOIUX IIPABUIL:

- BCE CTYAGHTHl CIIOCOOHBI ~ YCBOMTH  MaTepHa,
OBIIaJIETh YMEHUSIMH 1 HaBBIKAMU;

- CTYZEHTBHI IOJDKHBI 3HaTh, YTO YUUTEIb BEPUT B HHX;

- y4UTENb JOJDKEH TIOOIIPSITh  ITO3HABATENBHYIO
aKTHBHOCTb, AENATh AaKUCHT Ha IIOHMMaHWE, a HE Ha
MEXaHWYECKOEe 3aIIOMHUHAHNE, HU B KOEM CIydac HE JaBaTh
3HaHMSA B TOTOBOM BH[E, a HCIIOIb30BaTh IPOOIEMHO-
MIOMCKOBBI MOAXOJ B OOYYEHHM: HAaIpUMeEp, NpeisiaraTb
YUaIUMCSl TPOJOJDKUTh MBICIb, CAENaTh IO aHAJIOTHH,
BKJIFOUMTh aCCOLMATUBHOE MBIIUICHHE — OJHUM CJIOBOM,
co3math I pedAT  CHTyalluio  ycmexa,  4ToObl
CIOCOOCTBOBATH Pa3BUTHIO MHTEJJICKTya bHOH,
TBOPYECKOH, NpEIMETHO-IPAKTHYECKOH cdep, TO ecTh
CTaHOBJICHHUIO JTUIHOCTH B IIETIOM;

- B&XXCH IICUXOJIOTMIECKUI KIMMaT Ha 3aHATHH;

- CIIOCOOHOCTD ~ YYHTENs  YOWBIATH, TPUBHOCHUTH
2JIEMEHT HEOOBIYHOCTH.
Hcnonb3oBaHue COBPEeMEHHBIX  IeATEXHOJOTHH.

CucteMaTu4ecKoe MPOBEIEHUE YPOKOB PYCCKOTO SI3bIKa C
HCIIOJb30BAaHUEM  MEJAarorM4eCKUX  TEXHOJOTHi  JaéT
BO3MO>KHOCTb CJIeJaTh BBIBOJ O TOM, YTO 3ajJayda pa3BUTHUS
TBOPUYECKHUX CIIOCOOHOCTEH CTYZCHTOB YCIENIHO PEIIaeTCsl.
OnHuM W3 TIJaBHBIX  JOCTIDKEHUH  IeJarormuecKoi
JIeATEJIbHOCTH CYUTAETCA CO3/IaHME€ Ha YPOKE CHUTyalluu
ycmexa, uTO TMO3BOJIIET AaKTUBU3HPOBATh Pa3BUTHE
TBOPUYECKUX CIIOCOOHOCTEH, CTUMYJIUPOBATh X
MPOSIBIICHUE, a TaKKe CIOCOOCTBOBATH ITOBBIMICHUIO
pe3yIbpTaToOB 00YUSHUS OYIYIINX CIICIIHAIIIICTOB.

Hcnonp3oBanue COBPEMEHHBIX e Jarorn4ecKux
TEXHOJIOTUH  sIBJIsSIeTCST  OOHMUM M3 CPEACTB IS
3¢ PEKTHBHOTO YCBOCHUS BHIICONMCAHHBIX 3HAHHH.

N3yuenuro MEeJaroruyecKux TEXHOJIOT UM B
00pa3oBaHUM  TIOCBSIIEHO 3HAYUTEIHLHOE  KOJMYECTBO
Hay4YHbIX paboT. CyIIeCTBEHHBIH BKJIaJ B HCCICIOBAHUE
tembl BHeciun I.K.Cenesko, M.JI.Boakos, B.M.MoHaxoB,
B.I1.becnanbko, E.C.Ilonar, N.C.SlkumaHckas,
O.b.enuiesa, B.®.1laranos, M.B.Knapums,
A K Koneuenko u apyrue [2.4] .

Ha nanHOM 3Tame pa3BUTHA 00pa3oBaHUs B OOydYCHHH
PYCCKOMY  SI3BIKY  BBIAEJSIETCSl  HECKOJIBKO  KJIAacCOB
MeJarornyeckux TEeXHOJOrui. BoliaeneHue mpoucxomuT c
Y4ETOM 1IeJIEBOM OpUEHTALUU, XapaKkTepa B3auMOJIEHCTBUS
YUHTENS ¥ YICHHUKA, OpTraHU3aIii 00yICHHSI.

3akiouyenue. B Bek umHpopMaTuzanuu, KOrjaa OJIWH
YEeJIOBEeK HE B COCTOSHUU «II€PEBAPUTH» BECh IMOTOK
nHpOpMaNMK, BaXHO YMEHHE paboTaTh CIUIOYECHHO.
Ilegarornueckue TEXHOJIOTHUH TPEIoJIaraloT yMeHHUe
pacnpeneniaTb O0S3aHHOCTH, CTaBUTh IeNH, JeNaTh
B3BCIICHHBIM, TNPaBWIBHBIA  BBIOOP,  aHAIM3HPOBATH
CUTYallMIO, a TAKXKe JAIOT OUIYUIEHHE IOJIeTa TBOPUYECKOM
MBICJIH, YYBCTBO PAJOCTH H MIYOOKOTO YAOBIETBOPEHHS OT
cBOCH paboTHI.
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PE3IOME. Maxkonana pyc TUIMHM YKUTHIIJArd 3aMOHaBHM TEeNarordK TEXHOJOTHsIap TaxJIWiA KuiuHTraH. bymap
KymJlacura Iiaxcra HyHITHPWITaH TabiuM TEXHOJIOTHSIApH XamJa YKyBuM (aoiMsATHHHH (DAaoJUlalITHPUII Ba
YKaTAJUTAIITHPHIIT aCOCHIArd TEXHOJOTHUIAD KUpaau. Xyjoca KWIMHAM: YKyBuwiapra ¢an Oyiuua oJMHTaH Oapua
OMIIMMJTApHU TU3UMIIAIITUPHINTA EpaaM OepHIil, HYTK (HaouaTH KyHUKMAaJapUHA TaKOMWIIAIITHPHIN €KW KeHTaHTHPHUIIT
YUIYH YKUTYBYH TYPJIM XHJI TIeTarOTHK TEXHOJIOTHsIIapAaH (oHTaTaHuIIN Kepax.

PE3IOME. B crathe mpoBeZicH aHAIH3 COBPEMEHHBIX NENAarorHYeCKHX TEXHOJOTHH B OOYyUCHHH PYCCKOMY SI3BIKY,
TAKUX KaK TCEXHOJOIMH JHUYHOCTHO-OPHUCHTUPOBAHHOT'O 06pa303aH1/I;{; TEXHOJOTHHM Ha OCHOBC AaKTHMBH3aAllUM H
I/IHTGHCI/ICI)I/II(aLII/II/I ACATCIbHOCTH YUCHHKA. C,I[CJ'IaH BBIBO/: 9TOOBI IIOMOYb O6y‘IaIOHII/IMC$I CUCTCMATU3UPOBATH BCC 3HAHMS,
TMOJYYCHHBIC IO MPCAMCTY, YCOBCPIICHCTBOBATHL WM PAa3BUTh HABBIKU pequoizi ACATCIBHOCTH, N€aarory HGO6XOI[I/IMO
HCIOJIB30BaTh pa3IMYHbIC NIEAArOTHYCCKUE TCXHOJIOTUH.

SUMMARY. The article analyzes modern pedagogical technologies used in teaching the Russian language, such as
learner-centered education technologies aimed at activating and intensifying student activity. The authors conclude that in
order to help students systematize the knowledge gained in the subject and improve or develop speech skills, teachers
need to employ a variety of pedagogical technolodies.
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BBe}.IEHI/Ie. HOZ[FOTOBK& BBICOKO KBaJMIHUPOBAHHBIX HO3TOMy B ,I[aHHOI>'I pa60Te OCBCIIAIOTCA  ACIICKTBI
CIICHHUAIUCTOB IO TEXHUKEC U3MCPCHHIO, IO TEXHOJIOTUH, a CaMOCTOSTCIIEHOM INOATrOTOBKHU H 3KCTpCHHOﬁ nepenoaro-
TAKKE IO SHEPIreTHUKE SBJIACTCA aKTyaJ’IBHOﬁ np06neM0171 TOBKU CTYJACHTOB M Yy4YalIUXCAd 110 (1)I/I3I/IKC u 110 (I)I/I3I/IKC

CCTOAHAIIHECTO JIHA. MOJYIIPOBOAHUKOB.

Tak KaK, COBPEMCHHBIC CIICITUAIIUCTBI IO TEXHUKE U UX OcHoBHasi yacthb. DusMka Kak CIOXKHas H TpyaHas
TCXHOJIOTHH IOOJIXKHBI O6J'laI[aTI) HC TOJIBKO 3HAHHUSIMH II0 JUCHUIUINHA, KOTOpas Tp€6y}OT MHOTO TPYJA0B, BDEMCHU U
TCXHOJIOTHYCCKHUM mpoueccam, HO TCXHOJIOTHAM, cTapaHus IIpu eé N3Yy4YCHU. O]lHaKO, B IIOCJICAHUEC TOJbI

METOJIOJIOTHSAM W3MEPEHHS M TEXHWKOH HCIOJB30BaHUS  YMEHBIIWINCH 4Yachl, BBLACICHWH ISl H3YYCHHS DSTOH
HM3MEPUTENBHBIX MPHOOPOB ISl OIIEHKH TEXHOJIOTWYECKOH  AWCIHIUIMHBI BO BCeX y4eOHBIX dTamax oOpasoBanmu. C
U TEXHWYECKOH cuTyaruu. Taike TEeXHWKa M MPHOOPHl  JAPYroil  CTOPOHBI ~ HEJOCTAaTOYHBI  JINTEPAaTypsl H
n3MepeHns: (pU3NYECKUX IapaMeTpoB CHUCTEM TPeOYIOT y  MarepHajbl, a TAKKe MCTOYHHMKH JJIsI CAMOCTOSITEIILHOTO 1
CHELIMANINCTOB JOCTaTOYHOM 3HAHUM B OCHOBHOM II0  3KCTPEHHOTO M3Y4EHHUS, U IOBTOPEHHMS MaTEpUANIOB IO
¢msuke. C Apyroil CTOPOHBI, W3MEpHUTENLHBIE NPUOOPHl  (u3HKe.

U3rOTOBJIEHBI B OCHOBHOM HOJYIPOBOJHUKOBOH TEXHUKE. Oto npobiema crana emé Oosiee aKTyaIbHOH B CBS3U C
AcneKkTsl MOBTOPEHUSI U JKCTPEHHON M3ydeHUs, a TAaKXKe ypPOBHEM 3HAHUS Yy4YalllUXCs U CTYJEHTOB BO BCEX
MOBTOPEHUsI  3JEMEHTapHOH Kypc (M3MKM HW3ydeHbl  TeppUTOpHax rocynapcts ObBmedr CHI. Ha nam B3risin
BCECTOPOHHE M3y4YeHBl COBMECTHO 3.XyCaHOBBIM W  JJII peIIeHHs 3ToH mpoOiaeMbl HeOOXOAUMBI Pa3pabOTKH H
paspaboTaHbl psj ydeOHbIE MarTepuaidbl W METOMWKH, HM3JaHMS  y4COHBIX  MaTepHaloB, IPHUBEICHHBIE B
KOTOpble  TMOAPOOHO HW3JIOKEHBI B  paborax [1,2]. amarpamme.
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Puc. 1. Heobxooumvle yuebHbvle u 31eKMPOHHO-YUeOHble
mamepuansl OAsl  CAMOCMOAMENbHOU NOO20MOBKU  NO
Qusuke

CyliecTByIOIINE WCTOYHHMKH, MaTepHanbl MO (QH3HKe
ycTapenu € TOYKHM 3pPEHHS COBPEMEHHOIO JOCTHXEHUS
GM3MKM M C TOYKH 3PEHHs] COBPEMEHHOrO Y4eOHOro
00pa3zoBaHusl, a TaK)KE OTCYTCTBYIOT OHHM Ha pa3JIMUHBIX
SI3BIKAX OOYUCHHUSI.

Jnst mpumepa, eciM paccMOTPeTh I y30€KCKOro
s3bpIKa 00pa3oBaHWs, ObUI M3JaH CIIOBAPh (DU3UUECKHUX
TEPMHUHOB COCTABJICHHBIN akagemMudeckoM P.bexkaHOBBIM
u 1p [3]. OngHaka, 3TOT CJOBaph HE COXPAHUIIACS, HE
Nepensad, OTCYTBYIOT JIpyTHe HOBOH3IAHHBIE CIIOBAPH
TaKoro TUIIA.

TonkoBbIil coBaph MO (QHU3MKE HAa Y30EKCKOM S3bIKE
pa3paboran akagemukoMm I1.XabubysmiaeseiM U ap. B 1980
rojly ¢ HeOOJIBIIUM THPAKOM M BOCHOJIB30BATHCS STHM B
HACTOsIIee BpeMs NMOUYTH HEBO3MOXKHO CBSI3aHHBIE KOJIMYe-
CTBOM MAaJIOTO THpa)ka ¥ B HEM HE PEUICHBI MOJHOCTHIO
MpoOJeMbl TEPMHUHOJIOTHH (QHU3MYECKMX TEPMHUHOB Ha
y30€KCKOM si3bIKe [4].

CrenyroT OTMETHTb, YTO OTCYTCTBYIOT CIIPABOYHHKH U
OTIOpHBIE KOHCIEKTHI 10 (U3UKH Ui CTyneHToB BY3o0B.
Taroke mouTH He pa3pabOTaHBl NIEKTPOHHBIE YUCOHUKH,
aHMMAaIMOHHBIE MaTepHalbl, BUPTyalIbHbIE JIaDOpaTopHbIE
paboTel Ans BBICHIMX Y4eOHBIX 3aBeneHHi. KoHewno
OTCYTCTBYIOT y4eOHBbIe KMHOQWIbMBI, Y4eOHBIE TUIAKATHI,
y4eOHbIe TOCOOHs TI0 METOIUKHU PEIICHUS 3a1aUH.

B cBs3u ¢ 3TUMH HaMU pa3paboTaHBl CIIPABOYHUKHU IO
MEeXaHUKe M MOJeKysIpHOH ¢usuke [5,6]. CrnpaBoUHHK
OTIIMYAIOTCSI OT JPYTUX W3BECTHBIX CIPABOYHHUKOB II0
(bu3KKe ClenyoIMH 0COOEHHOCTIMU:

1.  Texctel oOTpaXkaloT ompeneneHus (HU3NIECKOTro
SIBICHUSI, Tpollecca MM 3aKOHOMEPHOCTH, COIJIACHO IO

yueOHOH mporpamMme 10 (U3MKE M U3JIOXKEHBl Ha
y30€KCKOM SI3BIKE;

2. IlpuBemeHnl oOCHOBHblE (OPMYJBI, TpaduKH,
YepTeXn NaHHOW (PU3NYECKOW TEMAaTUKH W OTHOCHUTEIHHO
TpyznHble (GOPMYJIBI M 3aKOHOMEPHOCTH H3JIOKEHBI C
BBIBOJIAMH;

3. IlpuBeaensl (u3MYECKH CMBICT (HUIUUIECKUX

BEJIMYHMH U eIUHUIBI X u3mepenus B Sl, SGS, Texuuke.

4. Takoil KpaTKOH, HO TIOJIHOIIEHHBIH CIIPaBOYHUK
Mo (pU3MKEe MO3BOJIAET MOBTOPUTH (PU3UKY CTYICHTAMHU U
yJamuMmcsl 32 KOPOTKUH CpPOK, a TaKKe CaMOCTOSITENbHO
[epenoaroTOBUTHCS.

Ilo HameMy MHEHHMIO, U3 CIPAaBOYHBIX MAaTEepHANOB,
9TO HAyYHO W METOAMYECKH TIPAMOTHO COCTaBJICHHBIE
[JIOCCapuu  TI0  ONPEAENIEHHOW JUCIMIUIMHE, KOTOpbIe
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SBISTFOTCSL COZEPKATENBHBIMA M KPAaTKO H3JI0KCHHBIMHU
MaTepralaMH.

B nmociegmee ToxBI, MHOTHE  CIELHAINCTHI  HE
pa3auyaroT [JIoCcapuil OT TOJIKOBBIX CJIOBApEN U BO MHOTUX
IUTepaTypax BMECTE TIJIOCCAPUHA NPUBOAAT  TOJIKOBBIE
CJIOBAPH 110 TAHHOW TUCIUILIHHE.

TepMun «enocc» ABISETCA TPEUECKUM CIOBOM H
O3HayaeT NOKJIan, s3blK, IoHATHE. B naBHell ['penun
HETIOHSTHBIE CJI0Ba HAa3bIBANIM IJIOCCAM M HAamHcaldd Ha
HOJISIX TEKCTOB.

B nmocnennee Bpems «enoccapuiiy TIPUHATO — Kak
KOMIUIEKC TOJIKOBBIX CJIOBapel OOOOLICHHBIX H3BECTHBIX
MOHATHH W TEPMHHOB C IIMPOKOM H3JIOKCHHEM H
BBIACHEHUSIM UX CMBICII ¥ COJEP)KaHHMS.

OTamnbl COCTABICHHS W Pa3pabOTKH TIIOCCAPHS MOXKET
OBITH CIEIYIOIINM:

e [1eJTb TII0CCApUs, ONIPEACICHUE 3a0aHNH;

® TUII IJI0CCApHs, BEIOOP THIIA TII0CCApPUS;

e OIIpeieNicHUe TIpaBWJIa COCTABICHMA M KPHUTEPHA
rioccapus;

® COCTaBJICHHE U pa3paboTKa riaoccapusl.

I'moccapuii mo ¢u3uke MOXKET OBITh PA3TUUHOMN
CTPYKTYpbl M I TpUMepa MPEeACTaBIIIeT CICAYIOIIYIO
CTPYKTYPY CO CIEAYIOLINMH 3JIEMEHTaMH:

® CMBICJI TEPMHHOB, 3aKOHOB, 3aKOHOMEPHOCTEH,
MPaBIJI, UX ONPENIEICHUH, CMBICT (PU3NYECKUX BEIUYUH H
¢br3UYeCKNX TOHATHI;

® [IePeBOJ] Ha S3bIKAX YHMOTPEOIAIOUINX, W3IO0XKHUTDh U
XapaKTepU30BaTh Ha SI3bIKE YYEOHUKOB U CTYACHTOB;

e KpaTkasi  MCTOpPHYECKass CHOpaBKa O  HCTOPHH
(GbopMUpOBaHUS TEPMHHA, 3aKOHa, 3aKOHOMEPHOCTH U
(bU3HYECKUX BEJIIMUUH, SIUHULBI UX U3MEPEHUS;

® 3a3/1aHUE;

® 00J1aCTh UCTIOB30BAaHUS U IPUMECHEHUS.

Kak BHIHO W3 BBINIE M3JI0KEHHOTO, COCTaBICHHE H
pa3paboTka Tioccapuii 1Mo (U3MKe BO MHOTOM TpYJIHEE,
YeM COCTABJICHUsI TOJIKOBOTO CIIOBAPS MM CIPaBOYHUKA T10
busuke [7].

Jlns mpumepa TIPUBOAMM  CIEIYIOIIMH TpHMEp 110
¢dusuke “Cernerosnexrpuxu’ [8,9].

CerHeToaIeKTPUKI 3TO JURJIEKTPUKU
KpHUCTaJUTNYECKUE, UMEIOIHe OOJBIIYIO TUIIEKTPUIECKYIO
MPOHUIAEMOCTh M HMEIONIHE CIOCOOHOCTh CIIOHTaHHOU
nojsipu3alved B ONpenesEHHbIX MHTEpBaJlax TeMIeparTyp.
Takue cBolicTBa OBUITM  yCTAaHOBJEHBI BIEPBBIE Y
kpucramuaeckuii ceraeroBoit comu KNaC,H,04°4H,0 B
1920 ronay, 3atem y muruapodocdara kanus (KHz,PO,4) u
BaTiO3 (turanara Gapus).

[Tpn OTCYTCTBMM BHEUIHOTO MOJS, CETHETOMICKTPUKH
MIPEICTaBIISIOT COOOM COBOKYIMTHOCTh IOMEHHBIX 00JIacTeH ¢
Pa3IMYHBIME HATIPABICHUSMH MTOJISPU30BAHHOCTH.

CerreToaIeKTpHUECKHe CBOMCTBA CHIIBHO 3aBHCAT OT
TemnepaTypbl. g KaXAOro CEerHeTORNIEKTPHUKAa HMEeTcs
ompenenéHHas ~ TeMIlepaTypa, BBIIIE KOTOPOM  OHH
CTaHOBSITCS OOBIYHBIM JTUDJIEKTPUKOM. DTa TemIepaTrypa
HaspiBaetcst Toukod Kropu (ITsep Kropu, 1859-1906).
IIpeBpamenue CETHETORIIEKTPUKOB B 0OBIYHBIE
JIMAJIEKTPUKY, TpOUCXoasmue B Touku Kropw, sBisiercs
¢azoBeM niepexosoM 11 pona.

JlvnexkTuprdeckas NpOHULIAEMOCTb CErHETOAIEKTPHKOB,
CJIEIOBATENIFHO BEKTOP TIIOJIIPU30BaHHOCTH P cioxkHO
3aBHUCHUT OT HampsbkeHocTH E  BHemrHOro moist u rpadux




STOM 3aBUCUMOCTH HMMEIOT BHUJ rucrepesuca. lloatomy
rpaduku  3aBucuMoctTd P or E HaspBaloT meTiio
TURIIEKTPUIECKOTO THCTEpe3rca (B CErHETOANEKTPHUKAX ).
CerHEeTO3/IeKTpUKM W WX  CBOWCTBA  W3YYCHBI
I[I.M.Kobexkom (1897-1954), 1. B. KypuaroBemm (1903—
1960), a Takxe b. M. Bysom (1903-1985).
CerHeToaJIeKTPUKH IIMPOKO NPUMEHSIOTCS B KAYECTBE C
OOJIBIIMMH 3HAYEHUS € B KOHJAEHCATOPaX, a TAKXKE B Kaye-
CTBE TeHeparopa U MPUEMHUKOM YJIbTPa3ByKOBBIX BOJIH.
Taxoke U3-3a CHIIBHOW 3aBUCHMOCTH & OT HalpsHKEHHOCTH
EKTPUUECKOTO TONsT E, CErHEeTORNEeKTPHKH HCIIOINb-
3YIOTCS B HEIMHEHHBIX KOHJEHCATOPax (BapHKOHAAX).
OmaM W y4eOHBIX MAaTEpUAJIOB, TO3BOJIAIOIUC
U3y4YUTh OBTOPHUTH U CAMOCTOSATENBHO M3y4aTh (DU3UKY 3a
KOpPOTKOE€ BpEMsI — 3TO OIIOPHBIE KOHCIIEKTHI IO ¢u3nke. B
OTIOPHBIX KOHCIIEKTaX MaTepHaibl CTPYKTypHPOBaHBI H
JIUIAKTHYECKH  YKPEIUIeHBl, M  M3JOXKEHB CyTh U
COJCp)KaHMs  TeMbl B CHUCTEMAaTHU3HPOBAaHHBIX |
MHTErpUpOBaHHBIX (Gopmax. [losToMy Hamu pa3zpaboTaHsbl,
M3JaHbl W BHEAPEHBl B y4eOHBIN mponecc y4yeOHbIC
nocoouu 1o (hU3MKe B BUJIE OTIOPHBIX KOHCIIEKTOB.
Crnenyromuii tan u3ydeHus (QU3MKH — 3TO pELICHHE
3aad 1O Kypcy WJIM IO pasleny, I03BOJISIOLIHE
yIIyONeHust W pa3BUTHS 3HAHUHK. 3aHATHS 10 PEIICHUIO
3a7ad TIOBBIIAET CaMOCTOATENBHOCTh, WHIWBHAYAIHHOTO
MOJX0Ma K JaHHOHU 3amaue. [1o3ToMy, H3BECTHBIN METOANCT
BopommioB mmcan adopmsm: «3yueHme ¢uzukm 0Oe3
pemIeHus 3a/1a4, 3TO YYUThCS IUTaBath 6e3 Boap». OnHaKo,
yUYUTBIBasi Pa3HOYPOBHEHHOCTb 3HAHUHM ydalluxcs U
CTY/ICHTOB, a TaK)X€ HEIOCTAaTOYHOTO 3HAHUS, YMEHHS H
HaBBIKOB I10 PEIICHHIO 33]a4 M0 (U3MKe U B YaCTHOCTH MO
«Du3nKe MOJYNPOBOJHUKOBY, pa3paboTaHa aJanTHBHAS
cUcTeMa C  YCIOBHEM  JIMYHOCTHO-OPHUEHTHUPOBAHHOI
cucTeMbl OOydeHHST HaMH pa3paboTaHbl Al CPEIHEro
crennaTHOTO 00pa3oBaHus ydeOHbIe TocoOmu «COOpHHK
3agada 1o Qusnke» M «COOpPHMK 3a7a4 M BOINPOCOB IO
(H3MKe MOIYIPOBOIHUKOBY», B KOTOPOM BOHPOCHI, TECTHI U
3aa4n AU GEPEeHIUPOBAHHO 110 YETBIPEM KaTeropHsiM
TpynHoctd [12-14]. Takod noaxox K pelIEHUIO 3aaay
CHHMMAeT NCHXOJIOTHYECKHUI Oapbep y4alluxcs U CTyJICHTOB
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K 3agmagaM. Takke Takas  CHCTeMa  IIO3BOJISIET
nuddepeHIMPOBaHHO OICHUTh 3HAHWS yYalluXcs |
crynenToB. Kpome storo, B 3Tux y4eOHBIX mocobum [12-
14], a Take B pame Meroamdeckmx paborax [15, 16],
pa3paboTaHbl METOANYECKUE YKa3aHUS II0 PELICHHUIO 3a1ad.
Takum 00pa3oM, OopraHH3aIUs CaMOCTOSATEIFHOW pabOTHI
CTYZIEHTOB 1O (M3MKe, B 4YaCTHOCTU IO Kypcy «Du3mka
MOJIYIIPOBOJJHUKOB U JTU3JIEKTPUKOBY», AAIOT 3HAYNTEIbHbIC
Pe3yNbTaThl IPH UCTIOJIB30BAHUU 3TUX METOJ0B M METO/IHK.

ACTEKTBl U BO3MOKHOCTH HCIIOJIb30BaHUS DIICKTPOH-
HBIX Pa3pabOTOK, B YACTHOCTH aHHUMAIIMOHHBIX ITPOTPaMM B
Hay4YHBIX - Y4eOHBIX pa3pabOTKax pacCMOTPEHbI HaMHU B
[17]. Ha ocHoBe 3THX, pa3paboran «Pusmka». DIEKTPOH-
HBI KOHTPOJIbHO-OOyUaromuii yueOHuK [16], mo3Bossiro-
UK CaMOCTOSATENFHO M3Y4aTh AIEMEHTapHBIH Kypc o0mein
(G¥M3UKK M CaMOCTOATENFHO KOHTPOJIHPOBATh M OLCHUBATH
CBOU 3HAHMUA.

Tarke, 1m0 Kypcy «®PH3HKAa IOIYIPOBOIHUKOB
pPaccMOTpPEHbI M aHAIM3UPBAHBI BO3MOKHOCTH Pa3pabOTKU
EeKTPOHHBIX MatepuainoB [8, 18, 19] u paspaboTaHsl u
BHE/IPEHBI B yUeOHBIH Ipoliecce CleaAyoIue:

® JIGKTPOHHBIH y4eOHMK 1O (HU3MKE MOIYIPOBOJI-
HHKOB;

o (u3MKa MOIYIIPOBOTHUKOBHIX TPHOOPOB [18];

® 3JIGKTPOHHBIC ~ y4eOHBIE  IUIAKaThl 110
MOJTYTPOBOTHUKOB,;

e BUpTyalbHEIE JabopaTopHbIE paboTel 1o (usnke
MOJIyIPOBOIHUKOB [19];

® 3JIEKTPOHHBIE TECTHI MO (HU3HMKE ITOJYIPOBOAHUKOB
[6].

3akaiouyenune. TakuM 00pa3oM, MOXKHO YTBEPXKIUTH,
4TO pa3paboTaHble yueOHbIE W IJIEKTPOHHBIE MaTepUalIbl
TMO3BOJIAIOT ydYalllUMCA U CTYJICHTAM HU3Y4YUTh U IIOBTOPUTH
Kypc ¢u3uKH, B 4acTHOCTH «PH3MKa MOIYIPOBOTHHUKOBY
32 KOpPOTKOil  cpok. Kak  IOKa3bIBalOT  OIBITHI,
UCIIONIb30BAaHUE B YYEOHOM IpoIecce 3THX pa3pabOoTOK:
Y4eOHHMKOB, JJIEKTPOHHBIX Y4EOHBIX MaTEpPHAIOB ITO3BOJISIET
YIY4IINTh KauecTBO OCBOCHUS (M3HMKH, B YaCTHOCTH
(M3UKH TIOJTYTTPOBOAHUKOB.
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PE3IOME. Makonaga tanaba Ba YKyBUWIApHUHT (U3WKa, XyCycaH, SpuUM YyTrasruwiap Qu3uKacu Kypcu Oyitmua
MYCTaKWJI Ta€prapiiK KYpHII, TaKpOpJall, TAKpOpJaml Ba TE3KOp KalTa TaHEpraHWII MyaMMOJAapH KypHO UHKHIIIAIH.
®dm3uka, XycycaH SpUMYTKaruwiap (pu3ukacu KypCHHH MYCTAaKuJI Ba MyBaakuaATIM Y3MamITHPUII XaMIa TaKkpopiarl
MMKOHHHU OepyBYH 3apyp YKYB MaTepHaUIapH, JacIUKIIap, JICKTPOH HILIaHMajap Ba OomIka YKyB-EpAaMdn MaTepraiap
KypcaTuO yTmiaraH. YmoOy mMaTepraiap TeXHUKA, TEXHOJIOTHS Ba SHEPTeTHKA COXajaphaa MyTaXaCCHCIApHUHT caMapaid
Ba MaJlakaid GaoHsAT IPUTHIILIApHTa Epram Oepaii.

PE3IOME. B cratbe paccMaTpuBarOTCs NpPOOJEMbI CaMOCTOSITCIBHON IOATOTOBKH, MOBTOPEHHS M OKCTPEHHOMN
MEPEOrOTOBKY CTYACHTOB M y4allluXCs Kypca (U3UKH, B YACTHOCTH (DU3UKH TIONYIPOBOIHUAKOB. Y Ka3aHbl HEOOXOH-
MbIe y4eOHbIe MaTepHalbl, YIeOHUKH, SJIEKTPOHHBIE Pa3pabOTKH U JApYyrue y4eOHO-BCIIOMOraTelbHble MaTepralibl, O3BO-
JSIFOLIME CAMOCTOSITENIFHO M YCHEUIHO OCBOUTH M IMOBTOPUTH KypC (HM3MKH, B YacTHOCTU (U3UKH IOJTYIPOBOJHUKOB,
IIO3BOJIAOIIHEC ycnemHoﬁ n FpaMOTHOﬁ ACATCIbHOCTH CIICHHUAIUCTOB MO TEXHUKE, TEXHOJIOTHUHU U TTI0 SHCPI'CTUKE.

SUMMARY. The article examines problem of independent preparation, revision, and urgent retraining of students and
learners in the physics course, particularly in semiconductor physics. It identifies the necessary educational materials, text-
books, electronic resources, and other supplementary teaching aids that enable students to independently and successfully
master and review the physics course, especially semiconductor physics, thereby contributing to effective and competent
work in the fields of technics, and technologies of energetic.
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Kirish. Mahmud Qoshg‘ariy XI asrning yirik leksik birliklar, ularga berilgan sharh va izohlar,
mutafakkiri bo‘lib, turkiy xalglar madaniyati, tili va  shuningdek, muallifning o‘z oldiga qo‘ygan ilmiy magsadi
adabiyotini o‘rganishda beqiyos iz qoldirgan. Uning aniq ko‘rsatiladi [2].

“Devonu lugotit-turk” asari turkiy filologiya fanining ilk Bogijon To‘xliyevning “Adabiyot o ‘qitish metodikasi”
manbalaridan biri sanaladi. Asarda turkiy tillarning leksi- asarida dars jarayonida o‘quvchini faol ishtirokchi sifatida
kasi, fonetikasi, morfologiyasi, qgabilalar tasnifi, shakllantirish, badiiy matnni bosgichma-bosgich anglashga
shuningdek, xalq og‘zaki ijodi, etnografiya, geografiya, yo‘naltirilgan metodlar, muammoli ta’lim, kompetensiyaviy
toponimika kabi ko‘plab masalalar o‘z aksini topgan. yondashuvning qo‘llanishi haqida nazariy asoslar bayon
“Devon” nafaqat lug‘at, balki turkiy xalglarning qadimiy  etilgan. Ushbu manbada keltirilgan gadimiy turkiy
madaniy hayotini aks ettirgan ensiklopedik yodgorlik sifat-  so‘zlarning ma’nodoshlik, ko‘p qirrali semantik qatlamlari,

ida alohida ahamiyatga ega. Ushbu magolada asarning til-  xalq og‘zaki ijodi bilan bog‘liqligi metodik ishlanmalarda
shunoslik, folklorshunoslik va adabiyotshunoslik nugtayi  badiiy matn bilan ishlashning tilshunoslik asoslarini mus-
nazaridan mazmuni tahlil gilinadi. tahkamlaydi [1].

Adabiyotlar tahlili va metodologiya. Mahmud B.Qosimov, B.To‘xliyev, Q.Yo‘ldoshev tomonidan

Qoshg‘ariyning “Devonu lug‘otit turk” asarining ilmiy-  yaratilgan 10-sinf adabiyot darsligi (2004) hamda Bogijon
nazariy ahamiyatini o‘rganishda mavjud adabiyotlar bir  To‘xliyevning 9-sinf adabiyot darsligi (2000) o‘rganildi.
necha yo‘nalishda gimmatli ma’lumotlar beradi. Ushbu darsliklarda badiiy asar tahlilining bosgichlari,

Qoshg‘ariyning “Devonu lugotit turk” asari haqida eng  o‘quvchi yosh xususiyatiga mos metodik tamoyillar,
ishonchli ma’lumotlardan biri S. Mutallibov tomonidan  matndan Kkelib chigib topshiriglar tuzish, savol-javob va
tarjima qilingan uch jildli nashrda keltiriladi. Ushbu amaliy mashglar tizimi keng yoritilgan. Aynigsa berilgan
manbada asarning tuzilishi, alifbo tartibida joylashtirilgan  matn ustida ishlash metodlari — kompozitsion tahlil,
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personajlar xatti-harakati orgali axlogiy xulosaga kelish,
muammoli vaziyatlar yaratish — tadgiqot uchun muhim
metodik asos bo‘ldi [3, 4].

Natijalar va muhokama. Mahmud Qoshg‘ariy turkiy
xalglar madaniyati va fani tarixida alohida o‘rin tutadi. U
turkiy filologiya fanini taratgan olimlardan biri va
birinchisidir. Uning “Devonu lug‘otit turk” asarida bu
fanning deyarli barcha sohalari yoritilgan: turkiy tillar
leksikasi, fonetikasi va morfologiyasi, turkiy tillar tasnifi
turkiy xalqlarning og‘zaki ijodi va boshqalar. Asarda
shuningdek, turkiy xalglar etnografiyasi, toponimikasi,
geografik joylashuviga oid gimmatli ma’lumotlar ham bor.
Mahmud Qoshg‘ariy tillarni qiyosiy o‘rganishga ham asos
solgan.

Mahmud Qoshg‘ariy XI asrning buyuk mutafakkiridir.
Uning qomusiy olim sifatida ko‘plab fanlarga oid
ma’lumotlarni to‘plagani va “Devonu lug‘otit turk” asarida
aks ettirgani ma’lum. Olim bu asarida o‘zini yirik tilshunos
va adabiyotshunos sifatida ham ko‘rsatadi. Devondagi
adabiy parchalar nihoyatda keng mavzularga bag‘ishlangan.
Ularning janrlari ham rang-barang. Olim bu asarlarga
tegishli izoh va sharhlar berishning go‘zal namunalarini
tavsiya etadi. Kitobda ayrim janrlar, badiiy-tasviriy
vositalar, she’riy vaznlar haqida ham ko‘plab ma’lumotlar,
izoh va talginlar mavjud. Ba’zi hollarda ayrim adabiy
asarlarning o‘qilishi, ularning ma’no xususiyatlari haqidagi
ko‘rsatmalarning mavjudligi adabiy ta’limning o‘sha
davrdagi holati hagida dastlabki tasavvurlarni bera oladi
[1:20-21].

Olim oz kitobidagi materiallarni joylashtirish haqida,
ularni kitobxonlarga yetkazish hagida uzog muddat bosh
qotirgan. “Men bu kitobni maxsus alifbe tartibida hikmatli
so‘zlar, sa’jlar, maqollar, qo‘shiglar, rajaz va nasr deb
atalgan adabiy parchalar bilan bezadim. Qattiq joylarini
yumshatdim, qiyin va qorong‘i joylarini yoritdim. Bu ish
ustida so‘zlarni 0‘z joyiga qo‘yish, kerakli so‘zlarni osonlik
bilan topish uchun bir necha yillar mashaqgat tortdim.
Nihoyat, kerakli so‘zlarni o‘z joyida ko‘zlaydigan,
qiyinchiliksiz topa oladigan bir holga keltirdim”
[2:44-45].

“Devonu lug‘otit turk”, birinchi navbatda, lug‘at
kitobidir. Muallif Xitoydan Rumgacha yoyilgan turkiy
gabilalarning tilini atroflicha o‘rganadi va ularning
kundalik hayotda ishlatib turgan so‘zlarini to‘plab, arab
tiliga tarjima etish va izohlashni o‘z oldiga magsad qilib
go‘yadi. Qoshg‘ariy biror so‘zni izohlar ekan., uning
boshga turkiy gabilalardagi variantini ham keltiradi,
bugungi ifoda bilan aytganda, giyosiy metod bilan ish
ko‘radi.

Kitob turkiy xalqlarning tarixini o‘rganish jihatidan ham
katta ahamiyatga egadir. Unda quyidagi turkiy gabilalar-
ning nomlari keltirilgan: bajanak(bular Rum sarhadiga
yaqin yashaydilar), qipchoq, o‘g‘uz, yamak, boshqird,
basmil, qay, yaboqu, tatar, qirg‘iz, chigil, tuxsi, yag‘mo,
ig‘roq, jaru, jamul, uyg‘ur, tangut va Xitoy bilan yondosh
yashaydigan tabg‘ochlardir. Asar birgina tilshunoslik,
etnografiya emas, tarix, geografiya, folklor va adabiyot-
shunoslik, hatto tibbiyot kabi bir gator fanlar nugtayi
nazaridan ham qimmatli ma’lumotlar bera oladi [3].

“Devonu lug‘otit turk” XI asrda yozilgan bo‘lsa-da,
unga jamlangan badiiy parchalar turkiy xalglar adabiyoti-
ning ancha oldingi davrlarida vujudga kelgan. Unda xalq
og‘zaki ijodi namunalarining ko‘pi asar yozilgan davrdan 5-
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6 asr gadimroqdir. Ularda turkiy xalglarning urf-odatlari,
ishonch-e’tiqodlari, marosimlari bilan bog‘lanib ketadigan
badiiy lavhalarni ko‘ramiz.

Ularning bir gismi bevosita tarixiy mavzularga
bag‘ishlangan. Alp Er To‘nga rivoyati, yabog‘u (yobg‘u)lar
tangutlar bilan bo‘lgan janglar haqidagi parchalar,
shuningdek ayrim shaxs va joylar bilan bog‘liq afsonalar
shular jumlasidandir. Bu yodgorliklardan XI asrgacha
bo‘lgan adabiyotdagi bir qator adabiy janrlar va badiiy
tasvirning o‘ziga xos xususiyatlari haqidagi ma’lumotlarga
ega bo‘lamiz.

Devonga kirgan adabiy shakllarning asosiy gismini
to‘rtliklar tashkil giladi. Adib ularni asosan “qo‘shug*” yoki
“she’r” deb nomlagan. Ularda nihoyatda xilma-xil mavzular
tilga olinadi. Vatan va yurt muhabbati, xalg uchun jang
gilgan bahodirlar bilan faxrlanish, tabiat manzaralari
go‘zalligi, mehnat shavqi, turli insoniy kechinmalar talqini
asardagi yetakchi mavzulardir.

Devonda turkiy xalglar turmush manzaralari bilan
bog‘liq bo‘lgan she’riy parchalar katta o‘rin tutadi. Ularda
xalgning urf-odati, yashash tarzi, mashg‘uloti, ishonch-
e’tiqodlarining ifodasi juda ochiq ko‘rinadi.

Yigitlarig ishlatu,

Yig‘ach yamish irg‘atu,

Qulan, kayak avlatu,

Bazram qilib avnalim.

(Yigitlarni ishlatib,

Daraxt mevalarini gogtiraylik.

Kulon, kiyiklarni ovlatib,

Bayram qilib ovunaylik.)

Bu misralarda turkiy xalqlarning hayot manzaralari o‘z
aksini topgan. Yigitlarni ishga safarbar gilish, meva terish,
ovchilikka yo‘naltirish gadimgi turmush tarzining ayrim
lavhalaridir.

“Devonu lug‘otit turk”dagi ko‘pgina qo‘shiqlar
ovchilik, chorvachilik bilan — turkiy xalglarning yashash
tarsi bilan chambarchas bog‘liq holda yuzaga kelgan.
“Qo‘shiq” atamasi ham ilk marta Mahmud Qoshg‘ariy
tomonidan qayd etilgan. Xalq qo‘shiqlari ijtimoiy
hayotning barcha sohalarini gamrab oladi. Unda shodlik va
g‘am, o‘yin-kulgi va qayg‘u-hasrat, ko‘tarinkilik va
tushkunlik, turli marosimlar: to‘y, farzand tarbiyasi (alla),
o‘tganlar yodi tasvirlanishi mumkin. Tabiiyki, inson
mehnati ham ularning yetakchi mavzusidir. Ular orasida
tabiat tasviriga, tabiat manzaralariga bag‘ishlanganlari ham
oz emas. Yana bir turkum qo‘shiglar bevosita farzandlar,
jamiyat a’zolarining ma’naviy kamolotiga bag‘ishlangan.
Ularda yaxshi insoniy fazilatlar ulug‘lanadi, insonni
ma’naviy jihatdan boyitadigan xislatlar targ‘ib qilinadi,
aksincha, inson nomini yerga uradigan, uning xalq
nazaridan qolishiga sabab bo‘ladigan, o‘zgalar ko‘ngliga
malol keltiradigan xususiyatlar tanqid gilinadi [4: 70-71].

Qo‘shni-qo‘num ag‘ishqa,

Qilg‘il angar ag‘irliq,

Artut alib anung‘il,

Ezgu tavar o‘g“urluq

(Qo*ni qo‘shnilaringga yaxshilik qil,

Ularni hurmatla.

Ulardan biror sovg‘a olsang,

Undan yaxshirog mukofot hozirla.)

Mahmud Qoshg‘ariy “Devon”idagi she’riy parchalar-
ning asosly qismi xalq og‘zaki ijodi mahsulidir. Ularda har
xil mavzular yoritilgan.
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Tag‘ig® uqruqin egmas, tengizni qayg‘iqin bukmas”  kundagi “Kengashli to‘y tarqamas” maqoliga mazmunan
(Tog* arqon bilan egilmaydi, dengiz qayiq bilan  mos keladi.
bekilmaydi) Mehmon qadimgi turkiy tilda “uma” deyilgan.

Bu magqol katta ishni arzimagan sabab bilan to‘xtatib “Uma kelsa, qut kelar” (Mehmon kelsa qut, baraka
bo‘lmaslik mazmunida qo‘llanadi. Har bir ishga astoydil ~ Keladi) mazkur maqol esa “Mehmon rizqi bilan keladi”

Kirishishga undovchi magollar ham mavjud. Shulardan biri ~ Madoliga hamohangdir. L
“Emgak ckinda qolmas® (mechnat bo‘sh ketmaydi) Xulosa. “Devonu lug‘otit turk” dagi she’riy parchalar

“Mehnatning tagi rohat” maqoliga mazmunan mos keladi. ajdodlar hayoti, ular boshidan kechgan issig-sovuqg kunlar,

L . ] o . quvonch-tashvishlar oynasidir. Ularda jangovar hayot
Birgalikda harakat qilish, o‘zaro kengashishning yaxshi a5 r91aridan mehmon kutishgacha, ishqiy kechinmalar-

natija  berishini maqollar ham uchraydi. Masalan,  gan olamni idrok etishgacha bo‘lgan murakkab tuyg‘ular
“Kengashlik bilik uzlashur, kengashsiz bilik o‘prashur” ¢z ifodasini topgan. “Devonu lug‘otit turk” asari turkiy
(Maslahatli ish brogan sari yaxshilashib boradi, bemaslahat  tilning X-XI asrlardayoq yuksak jahoniy mavgega
ish esa borgan sari buzilishga yuz tutadi) Bu esa bugungi  ko‘tarilganiga dalildir.
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REZYUME. Magqgolada “Devonu lug‘otit turk™ asarining turkiy xalqlarning tarixini o‘rganish jihatidan kata ahamiyatga
egaligi va bu asarda turkiy xalglar folkloriga oid namunalarning keltirilishi hagida namunalar bilan izohlangan. “Devonu
lug‘otit turk” asaridan olingan maqollardan namunalar izohlari bilan keltirilgan.

PE3IOME. B cratbe ¢ nmpuMepamu 00bsicHseTCs 0OJIbLIOE 3HAUSHUE Npou3BeeHus "JIeBOHY JIyrOTHT TypK' € TOYKH
3pEeHUs] M3YYEHUs] MCTOPUU TIOPKCKHX HApOJOB M NPUBEICHUE B 3TOM MPOM3BEICHUM 00pa3loB (OJIBKIOPA TIOPKCKHUX
HaponoB. [IpuBeneHsI npuMeps! OCIOBUIL U3 IIpou3BeneHus "J[eBOHY JIyrOTUT TypK' ¢ KOMMEHTapUsAMH.

SUMMARY. The article explains with examples the great importance of “Devonu lug‘otit turk” in terms of studying
the history of Turkic peoples and the inclusion of examples of Turkic folklore in this work. Examples of proverbs taken
from the work “Devonu lug‘otit turk” are given with explanations.
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PSIXOLOGIYA ILIMLERI

KIChIK MAKTAB YOShIDAGI BOLALARDA EKOLOGIK MADANIYATNI
ShAKLLANTIRIShNING PSIXOLOGIK ASOSLARI
M.J.Allayarov — pedagogika fanlari bo ‘yicha falsafa doktori, dotsent
Ajiniyoz nomidagi Nukus davlat pedagogika instituti
Tayanch so‘zlar: boshlang‘ich ta’lim, dars, yosh o‘quvchilar, tabiiy hodisa, ekologik yo‘nalishlar, o‘quv jarayoni.
KnroueBble cioBa: HadanbHOEe OOpa3oBaHHE, YPOK, MJIAAIIME LIKOJBHUKY, HPHPOAHOE SBICHHE, SKOJIOTHYECKUE

HarpasJIeHUs, y4eOHbIH nporecc.

Key words: primary education, lesson, primary school pupils, natural phenomena, environmental issues, teaching pro-

Cess.

Kirish. Boshlang‘ich ta’lim tizimida o‘quvchilarda
hayotiy ~kompetentsiyalarni shakllantirish  muhim rol
o‘ynaydi. Milliy ta'lim amaliyotida amalga oshiriladigan
o‘quv dasturlari hayotiy ko‘nikmalarni o‘qitishni akademik
fanlarni o‘qitish jarayoniga birlashtirishni ta'minlaydi. Faol
o‘qitish  usullaridan  foydalanish yosh  o‘quvchilar
tomonidan asosiy amaliyotga yo‘naltirilgan ko‘nikmalarni
samarali o‘zlashtirishga sezilarli ta'sir ko‘rsatadi. Shu
nuqtai nazardan, dars hayotiy ko‘nikmalarni rivojlantirishga
magsadli hissa qo‘shadigan o‘quv jarayonining Markaziy
tashkiliy shakli sifatida garaladi.

Asosiy  gism. Dars-bu  o‘qituvchi  tomonidan
boshqariladigan va vaqt chegaralari bilan cheklangan,
yuqori didaktik salohiyatga ega bo‘lgan ta'limni tashkil
etishning asosiy shakli bo‘lgan tartibga solinadigan o‘quv
dasturi. Shunday qilib, darslar barcha o‘quv fanlarini
o‘qitish bilan bir qatorda tegishli vakolatlarni shakllantirish
uchun asosiy asos yaratadi. «Hayotni bilish» maxsus kursi,
shuningdek, faol va interaktiv pedagogik texnologiyalardan
foydalanish orqali boshlang‘ich sinf o‘quvchilarida hayotiy
ko‘nikmalarni rivojlantirish uchun muhim imkoniyatlarni
taqdim etadi.

Yosh o‘quvchilarda tabiiy muhitga ehtiyotkorlik va
sezgir munosabatni samarali shakllantirish uchun ularning
kognitiv-emotsional sohasini, shu jumladan hissiy idrok,
xotira va tasavvur kabi jarayonlarni magsadli hisobga olish
kerak. Buning sababi, yosh bolalar tomonidan tabiatni
bilish primarily tomonidan atrofdagi dunyo hodisalarini
hissiy va hissiy idrok etish orgali sodir bo‘ladi. Ushbu
to‘g‘ridan-to‘g‘ri taassurotlar asosida talabalar yovvoyi
tabiat obyektlarini (qushlar, hayvonlar, o‘simlik qoplami)
himoya qilishga, shuningdek, tasavvur va hissiy tajriba
jarayonlari orgali vositachilik giladigan ekologik tahdidlar-
ga garshi turishga tayyor. Tabiiy hodisalarni hissiy kanallar
orqali idrok etish orqali maktab o‘quvchilari asta-sekin
intellektual his-tuyg‘ularni rivojlantira boshlaydilar [1].

Intellektual tuyg‘ular kognitiv faoliyatni amalga
oshirish bilan uzviy bog‘liq bo‘lgan murakkab hissiy
holatlardir. Ularning paydo bo‘lishi atrofdagi dunyo
gonunlarini chuqurroq va batafsil tushunishga yordam
beradi. Hissiyotlarning ushbu toifasi o‘quv, tadqiqot va
ijodiy faoliyat jarayonida shakllanadi [5].

Shunday qilib, intellektual tuyg‘ular insonning aqliy va
kognitiv faoliyati kontekstida hosil bo‘ladi va rivojlanadi.
Tabiiy qonuniyatlarni bilish va nazariy yoki amaliy
muammolarni hal qilish istagi o‘ziga xos hissiyotlar
majmuasi bilan birga keladi, bu esa 0‘z navbatida ekologik
ta'lim uchun muhim manba hisoblanadi.

Tabiiy hodisalardan kelib chigadigan hissiy tajribalar
shaxsning bilim faolligini sezilarli darajada oshiradi, bu
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oxir-ogibat bargaror sevgi hissi va atrof-muhitga estetik
hayratni  shakllantirishga  yordam  beradi. Maktab
o‘quvchilarida tabiatga bo‘lgan munosabatni maqsadli
rivojlantirish uchun o‘quv jarayonida ularning bilim faoli-
yatini kuchaytirishga garatilgan pedagogik yondashuvlarni
qo‘llash kerak.

"Ona tili" intizomi doirasida ham, "Tabiatshunoslik" ni
o‘rganishda ham ekologik ma'lumotlar (tabiiy hodisalar,
atmosfera, gidrosfera, biosfera to‘g‘risida) bilan ishlash
o‘quvchilarning bilim qobiliyatlarini tizimli, tizimli va
pedagogik  jihatdan  boshqariladigan  rivojlanishini
ta'minlaydigan tarzda tashkil etilishi kerak.

Ushbu kontekstda muhim salohiyat hissiy sohani va
idrok jarayonlarini faollashtirishga qaratilgan faoliyatni oz
ichiga oladi. Buning sababi shundaki, yosh o‘quvchilar
tabiiy hodisalarni kuzatib, dastlab ularni hissiy darajada
idrok etadilar va faqat keyinchalik ularning uyg‘unligi va
estetik gadriyatlarini anglaydilar. Ushbu jarayon baholash
hukmlari, xulosalarni shakllantirish va ularni og‘zaki
so‘zlash bilan yakunlanadi. Bunday bayonotlar ko‘pincha
0‘z vataniga chuqur sevgi va muhabbat hissi bilan
to‘ldirilgan badiiy tavsiflar shaklida bo‘ladi.

Bunday badiiy obrazlarning shakllanishi bir vaqtning
o‘zida ikkita tekislikda sodir bo‘ladi: tasavvur sohasida va
fikrlash sohasida. Tabiiy tasvirlarni grafik vositalar bilan
(masalan, rasmdagi rang kombinatsiyalari  orgali)
yetkazishga harakat gilayotgan maktab o‘quvchilari,
birinchi navbatda, xayoliy modellashtirish qobiliyatini
rivojlantiradilar, chunki ular oz tasavvurlarida kuzatilgan
hodisalarni oldindan qayta tiklaydilar. Shu bilan bir
gatorda, hissiy bilish doirasida hissiy va idrok tajribasini
boyitish ularning bilim qobiliyatlari va tafakkurining
rivojlanishiga bevosita rag‘batlantiruvchi ta’sir ko‘rsatadi.

Fikrlashning rivojlanishi maktab o‘quvchilarining
genezisiga, mantiqiy fikrlashning  shakllanishi  va
shaklla-nishiga bevosita ta'sir giladi. Bunday dialektik
garama-qarshilikning paydo bo‘lishi va uni hal qilishning
keyingi urinishlari subyektga obyektlarning hodisalari va
mohiya-tini  hissiy bilish (mavjudlik bilan bevosita
bog‘liglik shakli sifatida harakat qilish) va bilvosita idrok
etish, ya'ni mantigiy bilish orgali chuqurroq tushunishga
imkon beradi [4].

ljtimoiy-tarixiy tajribani o‘zlashtirish va keyinchalik
ko‘paytirishga qaratilgan ijtimoiy sharoitlar bilan kognitiv
faoliyatning determinizmi uning yuqori darajalari —
empirik va nazariy bilimlarning paydo bo‘lishiga olib keldi.
Nazariy bilimlar, xususan, obyektlar va hodisalarning
mohiyatiga Kirib borish, nafagat ularning hozirgi holatini
aks ettirish, balki ularning genezisini gayta tiklash va
kelajakdagi holatlarni bashorat gilish imkoniyatini berdi.
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Shunday qilib, kognitiv faoliyatning fazoviy-vaqt
chegaralari sezilarli darajada kengayadi. Boshgacha qilib
aytganda, bilish subyektga mavjud fazoviy-vaqtinchalik
kontinuumdan tashgarida transandantatsiya gilishga imkon
beradi.

Shu munosabat bilan, o‘quv jarayoni doirasida ham,
darsdan tashqari mashg‘ulotlarni tashkil etish jarayonida
ham talabalarni tabiiy hodisalar bilan tanishtirishda
ularning bilim faolligini bargaror oshirishga e'tibor garatish
lozim. Shuni ta'kidlash kerakki, darsdan tashgari faoliyat
formatlari  (tematik tadbirlar, yig‘ilishlar, talabalar
konferentsiyalari, klublar, to‘garaklar) bilan
shug‘ullanadigan III-IV sinf o‘quvchilari mustaqil, tanqidiy
fikrlashning yuqori darajada rivojlanishini namoyish
etadilar. Ekologik yo‘naltirilgan tadbirlarda maktab
o‘quvchilari o‘zlarining bilim faolligining vizual namoyishi
bo‘lgan tabiiy hodisalarga o‘z munosabatlarini og‘zaki
ravishda namoyish etish va namoyish etish imkoniyatiga
ega bo‘ladilar [6].

Shuni  ta'kidlash  kerakki, inson  bilimlarining
rivojlanishining barcha shakllari va darajalarida, uning
magsadli, instrumental xarakteri bilan bir gatorda,

invariably hissiy rang, ma'lum bir affektiv ohang mavjud.

Kognitiv faoliyatning ajralmas qismi bo‘lgan inson
hissiyotlari tartibga soluvchi va yo‘naltiruvchi funktsiyani
bajaradigan barcha kognitiv jarayonlarga hamroh bo‘ladi.
Ushbu hodisaning asosi borligni aks ettirish jarayonida
mustahkamlangan genetik jihatdan aniglangan tajriba deb
taxmin qilish mumkin. Shunday qilib, murakkab tashkil
etilgan agliy faoliyat sifatida bilish nafagat kognitiv
jarayonlar to‘plamini, balki hissiy va ixtiyoriy tartibga
solishni ham o°z ichiga oladi. Ularning o‘zaro ta'siri asosida
barqaror kognitiv motivlar shakllanadi, bu ko‘p qirrali
kognitiv faoliyatning rivojlanishini belgilaydi.

Psixologlar boshlang‘ich maktab o‘quvchilarining
kognitiv faoliyatining motivatsion asoslarini magsadli
shakllantirmasdan yaxlit rivojlanishini  ta'minlashning
mumkin emasligini ta'kidlaydilar. Talaba shaxsini har
tomonlama rivojlantirish  vazifalari nuqtai nazaridan
kognitiv  motivatsiyani rag‘batlantiradigan  pedagogik
vaziyatlarni yaratish asosiy vazifaga aylanadi [3].

Shuni ta'kidlash kerakki, zamonaviy psixologik va
pedagogik paradigmada boshlang‘ich sinf o°‘quvchilari
rivojlanayotgan shaxslar sifatida garaladi. llmiy psixologiya
ijtimoiy munosabatlar tizimiga Kkiritilgan va ijtimoiy
tajribani o‘zlashtirish faoliyatini amalga oshiradigan bolalar
allagachon shaxs ekanligidan kelib chigadi. Xususan,
I1I-IV sinf o‘quvchilarining motivatsion sohasi, ixtiyoriy
harakatlari va shakllanadigan odatlari ma'lum bir shaxsning
aqliy jarayonlari sifatida talqgin etiladi [2].

Ampirik  kuzatishlar ~ shuni  tasdigqlaydiki, o‘quv
jarayonida ham, darsdan tashqari mashg‘ulotlarda ham
maktab o‘quvchilarining tabiatga bo‘lgan qiziqishi sezilarli
darajada oshadi, agar ular tabiatga nisbatan gadriyat va
hurmatni magsadli shakllantirsa, bu nafagat ekologik
ta'limga hissa qo‘shadi, balki ularning umumiy tan olish
faoliyatini sezilarli darajada faollashtiradi.

«Motivatsiya» atamasi tanani faollashtiradigan va uning
faoliyatini boshgaradigan stimullar tizimini anglatadi.
Ushbu tarkib kognitiv faoliyat kontekstida to‘liq saqlanib
goladi:  bilish  jarayonida  subyektning faoliyatini
yo‘naltiruvchi va muvofiglashtiruvchi omillar motivlar
sifatida garaladi. «Motivatsiya» tushunchasi psixologiyada
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keng ma'noda qo‘llaniladi, ehtiyojlar, gizigishlar, ta'sirlar,
his-tuyg‘ular, munosabat va ideallar motivlar rolini
o‘ynashi mumkin. Motivatsiya insonning kognitiv
faoliyatini rag‘batlantiradigan va boshqaradigan asosiy
determinantlardan biridir. Mavzu mazmuniga ega bo‘lgan
ehtiyojlar bilan bir gatorda, ijtimoiy hayotning mahsuli
bo‘lgan motivlar ham muhim rol o‘ynaydi. Ushbu jihatda
kognitiv faoliyatning motivatsiyasi ijtimoiy xususiyatga ega
bo‘lib, bu maktab o‘quvchilarining tabiatga ijobiy
munosabatini shakllantirish uchun motivatsion omillardan
foydalanish muhimligini belgilaydi.

Asosiy rag‘batlantiruvchi omillar orasida, birinchi
navbatda, ehtiyojlar mavjud. Pedagogik nugtai nazardan,
boshlang‘ich sinf o‘quvchilarida tabiiy muhitga g‘amxo‘rlik
gilish zarurligini magsadli ravishda shakllantirish kerak:
ularni daraxt ekish, o‘simliklarni parvarish qilish, gullarni
sug‘orish, ekinlarni urug‘lantirishga undash. Bunga parallel
ravishda, = empatiyaning  instinktiv. ~ mexanizmlariga
asoslangan ehtiyotkorlik shakllarini rivojlantirish kerak.

Motivatsiyaning ikkinchi muhim jihati boshlang‘ich
maktab o‘quvchilari faoliyatining yo‘nalishini aniqglash
zarurati bilan bog‘liq ya’ni ularning ehtiyojlari
yo‘naltirilgan obyektlarni aniglash. Yakuniy magsad ijobiy
xulg-atvor dinamikasini shakllantirishdir.

Boshlang‘ich sinf o‘quvchilarining tabiat, daraxtlar va
o‘simlik qoplamiga g‘amxo‘rlik qilish zarurati ularning
faoliyatining magsadi va xususiyatini belgilaydi. Agar ba’zi
talabalar uchun bu ehtiyoj harakatlarning individual
determinantiga aylansa, boshgalar uchun u ijtimoiy ta'lim
mexanizmlari orgali an'anaviy xatti-harakatlarga aylanishi
mumkin. Shu munosabat bilan boshlang‘ich sinflarda
guruhlarning shakllanishini magsadli ravishda tartibga
solish magsadga muvofiqdir, chunki IlI-1V sinflarda
kollektiv dinamikaga ta'sir ko‘rsatadigan va sinfdoshlar
uchun namuna bo‘lib xizmat qiladigan talabalar ajralib
turadi [7].

Ampirik ma'lumotlar va pedagogik kuzatishlar shuni
ko‘rsatadiki, sinfda faol va tashabbuskor o‘quvchilarning
mavjudligi tabiiy hodisalarni kuzatish va atrof-muhit
faoliyatida ishtirok etishning umumiy tendentsiyasini
shakllantirishga yordam beradi. Psixologik tadgiqotlar
shuni tasdiqlaydiki, rasmiy rahbar bir vaqtning o‘zida
norasmiy rahbar bo‘lgan guruhlar eng samarali hisoblanadi.
Birog, ko‘pincha bunday tasodif yo‘q, bu esa bir nechta
norasmiy guruhlar uchun jamoaning fragmentatsiyasi
xavfini keltirib chigaradi. Bunday holda, psixologik iglim
asosan rasmiy va norasmiy rahbarlar o‘rtasidagi
munosabatlarning tabiati bilan belgilanadi.

Agar rahbarlar o‘rtasidagi shaxslararo munosabatlar
umumiy magsadlarga erishishga xizmat qilsa, norasmiy
rahbarlarning mavjudligi nafaqat to‘sqinlik qilmasligi, balki
jamoaning rivojlanishiga ham hissa qo‘shishi mumkin.
Masalan, rasmiy rahbar bilan bir qgatorda 20-25
o‘quvchidan iborat sinfda odatda guruhlar tashkil etiladigan
bir nechta norasmiy rahbarlar mavjud. O°‘qituvchi
rivojlanayotgan shaxslararo munosabatlarni o‘z vaqtida
tashxislashi va ushbu guruhlarning faoliyatini yagona
yo‘nalishga yo‘naltirishi kerak. Tajribali o‘qituvchi jamoa
rivojlanishining harakatlantiruvchi kuchi sifatida alohida
guruhlar o‘rtasidagi qarama-garshiliklardan foydalanishga
godir.

Alohida guruhlarning magsadlari sinfning umumiy
magsadlariga mos kelmaydigan holatlar alohida muammo
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hisoblanadi. Bunday vaziyatda sinf jamoasi antagonistik
munosabatlarga kiradigan guruhlar to‘plamiga aylanishi
mumkin. O‘z vaqtida pedagogik aralashuv shaxslararo
munosabatlarni to‘g‘rilashga va jamoaning rasmiy va
norasmiy tuzilishi o‘rtasidagi ziddiyatlarni bartaraf etishga
imkon beradi, bu esa uning birlashishi uchun sharoit
yaratadi.

Kuzatishlar shuni ko‘rsatadiki, talabalar guruhlari tabiiy
hodisalarni kuzatishga gizigish ortib bormogda, ammo bu
faoliyatning afzal shakllari (versus kuzatuvi) bo‘yicha
kelishmovchiliklarga olib kelishi mumkin. Shu munosabat
bilan o‘gituvchining o‘quvchilarga psixologik jihatdan
malakali yondashuvi alohida ahamiyatga ega. Ushbu

yondashuv jamoada shaxslararo munosabatlar
o‘quvchilarning psixologik rivojlanishidagi muhim rol
o‘ynashini  tushunishga asoslangan. Psixologlarning

ta’kidlashicha, munosabatlar tizimi shaxsning yadrosini
tashkil giladi va odamning boshga odamlarga, faoliyatga va
o‘ziga bo‘lgan munosabati uning shaxsiyatining asosiy
xususiyatidir.

Subyektiv ravishda, shaxs shaxs uchun uning o‘zi
haqidagi g‘oyalari tizimi sifatida ifodalanadi, bu o‘z-o‘zini
hurmat qilish, 0‘z-0‘zini hurmat qilish darajasi va da'volar
kabi parametrlarda aks etadi. Maktab o‘quvchilarida tabiat
va tabiiy hodisalarga shakllangan munosabatlarning asosi
hissiy va hissiy tajriba asosida vujudga keladigan ongli,
giymat vositachiligidagi idrokdir. Ehtiyotkorlik deganda
atrof-muhitni idrok etishning kognitiv va affektiv tarkibiy
gismlarining birligi orgali shakllanadigan g‘amxo‘r
pozitsiya tushuniladi.

Bunday munosabatlarni o‘rnatish uchun boshlang‘ich

maktab o‘qituvchilari o‘quvchilarning "men-
kontseptsiyasi"ni  yangilashga  qaratilgan individual
yondashuvni  amalga  oshirishlari ~ kerak.  Maktab

o‘quvchilarining tabiiy dunyoning bir qismi sifatida o‘z
shaxsiyatining qadr-qimmatini anglashlari uchun sharoit
yaratish juda muhim, bu ularning shaxsiy yaxlitligiga
erishishga yordam beradi. Shaxsiy ish jarayonida
talabalarda quyidagi munosabatlarni shakllantirish tavsiya

etiladi: "men tabiatni gadrlayman”, "men o‘simlik
dunyosiga mas'uliyat bilan garayman", "men atrof-muhitga
g‘amxo‘rlik qilishga tayyorman", "men tabiatni muhofaza
qilishni qo‘llab-quvvatlayman™. Ushbu sozlamalar yosh
o‘quvchining "haqiqiy o‘zini", "ideal o‘zini" va "ijtimoiy
o‘zini" tarkibiga kiritilishi kerak.

Natijalar va muhogama. Natijada, talabalar ongida
tabiatga bo‘lgan qadriyat munosabati bilan bog‘liq
kommunikativ ~ kompetentsiyalar ~ shakllanadi.  Ham
pedagogik, ham psixologik fanlarda kommunikativlik
shaxsning yaxlit rivojlanishini ta'minlaydigan omil sifatida
garaladi. Kommunikativ jihat tabiiy ob'ektlar va hodisalar
bilan empatik ta'sir o‘tkazish qobiliyatini o‘z ichiga oladi.
Ushbu jihatlar talabalar ongida mustahkamlanganda,
barqaror ekologik yo‘nalishlar tizimi paydo bo‘ladi, bu
shaxsning integral kommunikativ xususiyatlarida namoyon
bo‘ladi.

IImiy  psixologiya  ushbu
kommunikativ funktsiyasi
kuzatishlar tabiatga ongli
o‘quvchilarning  bilim  faolligining  oshishi  bilan
bog‘ligligini  tasdiglaydi. Ushbu kontekstdagi ong
shaxsning rivojlanish darajasini aks ettiruvchi agliy
faoliyatning integral natijasi sifatida ishlaydi. Ongning
kommunikativ funktsiyasi nafaqat odamlar o‘rtasida bilim
va tajriba almashinuvini ta'minlaydi, balki xulg-atvor va
munosabat jihatlarini ham tartibga soladi. Ushbu funktsiya
tufayli individual ong ijtimoiy-tarixiy tajribani jamiyatning
rivojlanish yo‘lini to‘liq takrorlamasdan o‘rganadi.

Xulosalar. Boshlang‘ich maktab yoshidagi
o‘quvchilarda tabiatga hissiy va qiymat munosabatini
shakllantirish  rivojlanishning individual xususiyatlarini
hisobga olgan holda tabagalashtirilgan psixologik va
pedagogik yondashuvni qo‘llashni talab qiladi.

2. Boshlang‘ich maktab o‘quvchilarini maqgsadli
pedagogik strategiyalarni ishlab chigish uchun ularning
ehtiyoj-motivatsion sohasi, affektiv holatlari va hissiy
reaktsiyalarining kompleks diagnostikasini o‘tkazish uchun
samarali ekologik ta'lim.

hodisani  psixikaning
sifatida aniglaydi. Ampirik
munosabatni  shakllantirish
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Kirish. Zamonaviy ta’lim tizimi o‘quvchilarni fagat
bilim bilan emas, balki mustaqil fikrlash, muammoni hal
etish va o‘zini rivojlantirish  qobiliyatlari  bilan
qurollantirishni magsad giladi [1]. Shu nugtai nazardan,
0°‘yin mexanizmlarini ta’lim jarayoniga tatbiq etish — ya’ni
geymifikatsiya texnologiyasi — pedagogika va psixologiya
fanlari kesishmasida shakllanayotgan eng istigbolli
yondashuvlardan biri sifatida garalmoqda.

Geymifikatsiya o‘yin faoliyatining tabiiy motivatsion
kuchini ta’lim muhitiga olib kiradi. O‘yin inson ongida
quvonch, ragobat, yutish va e’tirofga erishish kabi kuchli
emotsional holatlarni uyg‘otadi. Shu  sababli,
geymifikatsiya  o‘quvchining  ichki  motivatsiyasini
faollashtirish, ta’lim jarayoniga ijobiy psixologik fon
yaratish va o‘gishga bo‘lgan qizigishni mustahkamlash
imkonini beradi.

Psixologik nugtai nazardan, geymifikatsiya — bu o‘yin
mexanizmlari orgali insonning kognitiv, emotsional va
ijtimoiy jarayonlarini rag‘batlantirish tizimidir. O‘yin
shaklidagi faoliyat o‘quvchilarning diggatini jamlaydi,
xotira faoliyatini kuchaytiradi va ularning o‘rganishga
bo‘lgan ishtiyoqini oshiradi. Pedagogik nugtai nazardan
esa, geymifikatsiya darsni passiv o‘zlashtirishdan faol
ishtirok etishga o‘zgartiradi, ya’ni o‘gituvchi va o‘quvchi
o‘rtasidagi o°zaro ta’sir “o‘yin muhitidagi hamkorlik”
shaklida rivojlanadi [2]. Bugungi kunda ta’limda
geymifikatsiya nafagat o‘yin elementlarini go‘shish bilan
cheklanmay, balki o‘quvchilarning psixologik ehtiyojlariga
moslashtirilgan  o‘rganish  muhiti  yaratishga xizmat
gilmoqda.

Metodlar. Ushbu tadgiqotda geymifikatsiyaning ta’lim
jarayoniga psixologik va pedagogik jihatdan ta’sirini
o‘rganish, o‘yin elementlarini o‘quv faoliyatiga integratsiya
gilishning samaradorligini aniglash magsadida kompleks
metodlar majmuasi qo‘llanildi. Tadgigot metodlari nazariy
tahlil, empirik kuzatish, so‘rovnoma, intervyu, pedagogik
eksperiment hamda statistik tahlil bosgichlarini o‘z ichiga
oladi.

1. Nazariy-tahliliy —metod. Mazkur bosgichda
geymifikatsiya  konsepsiyasining  shakllanishi, uning
psixologik va pedagogik ildizlari, shuningdek, xorijiy
mamlakatlarda  o‘yinli  o‘qitish  texnologiyalarining
qo‘llanish tajribalari chuqur o‘rganildi. Bunda A.Bandura,
J.Dewey, B.Skinner, J.Piaget, K.Rogers kabi psixolog va
pedagoglarning motivatsiya, faoliyat nazariyasi va
konstruktivizm g‘oyalari asosiy tahlil manbasi sifatida
tanlandi.  Shuningdek, zamonaviy ilmiy magqolalar,
dissertatsiyalar, xalgaro nashrlarda chop etilgan empirik
tadgiqotlar tahlil gilinib, geymifikatsiyaning o‘quvchilarga
ta’sirini o‘rganish uchun nazariy asos yaratildi.

2. Kuzatish (observatsiya) metodi. Geymifikatsiya
elementlari joriy etilgan dars jarayonlari bevosita kuzatildi.
O<quvchilarning darsdagi faolligi, emotsional reaksiyalari,

jamoaviy ishlash darajasi va topshiriglarga bo‘lgan
munosabati qayd etildi. Kuzatish natijalari asosida
o‘quvchilarning o‘yin muhiti orgali bilimni o‘zlashtirish
jarayonidagi xulg-atvor o‘zgarishlari tahlil gilindi. Ushbu
metod  o‘yinli  yondashuvning  psixologik  ta’sir
mexanizmlarini aniglashga xizmat qildi.

3. So‘rovnoma va intervyu metodlari. O‘gituvchilar
va o‘quvchilar o‘rtasida maxsus ishlab chigilgan anketa va
intervyular o‘tkazildi. So‘rovnomalar orgali geymifikatsiya
dars motivatsiyasiga, o‘rganishdagi gizigishga va o‘zaro
muloqotga ganday  ta’sir  ko‘rsatgani  o‘rganildi.
Intervyularda esa o‘quvchilarning psixologik holati, o‘yin
elementlariga munosabati, ragobat muhiti va muvaffagiyat
hissi bilan bog‘liq tajribalari aniglashtirildi. O‘qgituvchilar
esa geymifikatsiya jarayonining darsni tashkil etishdagi
afzalliklari va giyinchiliklari hagida fikr bildirdilar.

4. Pedagogik eksperiment. Tajriba-sinov ishlarida
geymifikatsiya elementlari o‘quv jarayoniga bosgichma-
bosgich tatbiq etildi. Buning uchun ikki guruh tashkil
qgilindi:

e tajriba guruhi — darslar geymifikatsiya
elementlari (ball tizimi, badge, reyting jadvali, o‘yin
topshiriglari) asosida tashkil etildi;

e nazorat guruhi — an’anaviy o‘gitish uslublari
asosida ta’lim olgan.

Eksperiment 8-10-sinf o‘quvchilari bilan bir necha oy
davomida o‘tkazilib, o‘quvchilarning o‘rganish
motivatsiyasi, ishtirok faolligi, darsdagi e’tibor va bilimni
o°zlashtirish darajasi muntazam o‘lchandi.

5. Psixologik diagnostika metodlari. O‘quvchilarning
emotsional holatini, motivatsiya darajasini va o‘yinli
o‘qitish jarayoniga psixologik moslashuvini baholash uchun
Lusher rang testi, Dembo—Rubinshteyn o°zini baholash
shkalasi, hamda Rean va Yakunin motivatsiya testining
modifikatsiyalangan variantlari go‘llanildi. Ushbu metodlar
yordamida o‘quvchilarning darsdagi hissiy holati,
muvaffagiyatga intilish darajasi va o°‘z-o‘zini qadrlash
ko‘rsatkichlari aniglashtirildi.

Tadgigot natijalari shuni ko‘rsatdiki, geymifikatsiya
ta’lim jarayonida motivatsion va psixologik bargarorlikni
ta’minlashda muhim omil hisoblanadi. O‘yin elementlarini
o‘qitish jarayoniga kiritish o‘quvchilarda o‘rganishga ijobiy
hissiy munosabatni shakllantiradi, ularning diqggatini
jamlash va mulogotdagi faolligini oshiradi. Bu holat
A.Maslou va E.Dichi tomonidan ishlab chigilgan “ichki
motivatsiya” nazariyalari bilan uyg‘unlashadi, chunki
geymifikatsiya o‘quvchining ehtiyojlarini — o‘zini
namoyon etish, muvaffagiyatni his gilish va ijtimoiy tan

olinishni — o‘quv faoliyati orgali qondirish imkonini
beradi.

Kuzatuvlar shuni tasdigladiki, o‘yinli topshiriglar
asosidagi mashg‘ulotlarda  o‘quvchilar  an’anaviy

darslardagiga nisbatan ko‘progq faol ishtirok etishadi,
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topshiriglarni mustaqil bajarish, natijalarni tahlil gilish va
o‘z fikrini himoya qilishga moyillik kuchayadi.
Geymifikatsiya shunchaki o‘yin jarayonini emas, balki
o‘quv faoliyatini magsadli boshgaruvchi tizimni anglatadi.
Rag‘bat ballari, badge tizimi va jamoaviy reytinglar orqgali
o‘quvchi o‘z yutuglarini ko‘radi va bu holat ularning o‘z-
o‘zini gadrlash darajasini oshiradi [3].

Psixologik tahlil natijalari o‘yinli muhitning stress
darajasini kamaytirishini ham ko‘rsatdi.
Geymifikatsiyalangan darslarda o‘quvchilar xatolardan
go‘rgmaydi, chunki har bir xato o‘rganishning bir gismi
sifatida gabul gilinadi. Shu bilan birga, o‘yinli topshiriglar

diggat va xotira jarayonlarini faollashtiradi, bu esa
o‘rganilgan  ma’lumotlarning uzoqg muddatli  esda
saglanishiga xizmat qiladi [4].

Intervyu  va so‘rovnomalar natijalariga  ko‘ra,

o‘quvchilarning 82 foizi geymifikatsiya asosidagi darslarni
“ko‘proq qizigarli va samarali” deb baholagan.
O‘gituvchilarning 74 foizi esa bu yondashuv o‘quvchilarni
faol ishtirok etishga undashini, dars jarayonini nazorat
gilishni  esa osonlashtirishini qayd etgan. Ushbu
ko‘rsatkichlar oyinli o‘gitishning o‘quvchilar psixologiyasi
bilan bevosita uzviy bog‘ligligini isbotlaydi.

Tahlil natijalari shuni ko‘rsatadiki, geymifikatsiyaning
eng samarali natijalari uchta omil bilan belgilanadi:

1. Rag‘bat mexanizmi mavjudligi — o‘quvchi oz
yutug‘ini ko‘ra oladi.

2. Oczaro hamkorlik muhiti — o‘yin jamoaviy
faoliyatni kuchaytiradi.

3. O‘zini namoyon etish imkoniyati — o‘quvchi
individual yutuq orgali ichki motivatsiyasini
mustahkamlaydi.

Shu asosda aytish mumkinki, geymifikatsiya o‘yin va
ta’lim o‘rtasidagi psixologik ko‘prik sifatida insonning
tabiiy ehtiyojlari — o‘rganish, o‘yin, ragobat va tan
olinishni birlashtiruvchi tizimdir. U o‘quvchini fagat bilim
egallash jarayoniga emas, balki o0‘z shaxsiy rivojlanish
yo‘liga faol tarzda jalb etadi.

Natijalar. Tadgigot natijalari shuni ko‘rsatadiki, ta’lim
jarayonida geymifikatsiya (0°‘yin elementlarini joriy etish)
o‘quvchilarning psixologik holati va o°gishga bo‘lgan
munosabatiga ijobiy ta’sir ko‘rsatadi. O‘yin
texnologiyalarini o‘gitish jarayoniga qo‘shish natijasida
o‘quvchilarda o‘gishga gizigish, ichki motivatsiya, ijodiy
fikrlash va faol ishtirok etishga bo‘lgan intilish kuchaydi.
Geymifikatsiya ta’limni nafagat gizigarli, balki psixologik
jihatdan qulay va ijtimoiy faol muhitga aylantiradi.

Psixologik nugtai nazardan geymifikatsiya o‘quvchining
ichki ehtiyojlarini — mustagillik, yutuq hissi va jamoaga
mansublikni gondirishga xizmat giladi. Bu holat E.Dechi va
R.Ryan tomonidan ilgari surilgan “o‘z-o‘zini belgilash
nazariyasi” (Self-Determination Theory) bilan uyg‘unlikda
bo‘lib, o‘quvchining faoliyatida ichki motivatsiyaning
kuchayishini ta’minlaydi. O‘yin jarayonida o‘quvchi
muvaffagiyat hissini to‘lig his etadi, o‘quv jarayonini
nazorat gilish imkoniyatiga ega bo‘ladi va bu holat uning
o‘gishga bo‘lgan ijobiy munosabatini shakllantiradi.

Kuzatuvlar shuni ko‘rsatadiki, o‘yin elementlari joriy
etilgan darslarda o‘quvchilarning diggatini jamlash darajasi
va qizigishi yugori bo‘ladi, o‘rganish jarayonida stress
darajasi esa pasayadi. O‘quvchilar xatolarni muammo
sifatida emas, balki yangi bilim olish imkoniyati sifatida
gabul gilishadi. Bu esa ularning o‘z xatolaridan saboq olish

gobiliyatini  rivojlantiradi  va ta’limdagi  psixologik
xavfsizlik muhitini mustahkamlaydi. Psixologik jihatdan
bunday muhitda o‘quvchi o‘z fikrini erkin bayon etadi,
muammoni tahlil giladi va yangi g‘oyalarni ilgari sura
oladi. Pedagogik nugtai nazardan geymifikatsiya darsning
an’anaviy modelini tubdan o‘zgartiradi. O‘gituvchi bilim
beruvchi emas, balki jarayonni boshgaruvchi va
yo‘naltiruvchi rolini bajaradi. O‘quvchi esa bilimni gabul
giluvchi emas, balki uni yaratuvchi faol ishtirokchiga
aylanadi. Bu holat zamonaviy pedagogikadagi “o‘quvchi
markazidagi ta’lim” tamoyiliga to‘lig mos keladi. O‘yin
muhiti asosida tashkil etilgan mashg‘ulotlar hamkorlik,
jamoaviy ishlash va birgalikda qaror qabul qilish
ko‘nikmalarini  rivojlantiradi  [5]. Bu jarayon
V.Vygotskiyning “yaqin rivojlanish zonasi” nazariyasi
bilan bog‘lig bo‘lib, geymifikatsiya o‘quvchilarning
hamkorlikda bilim olish qobiliyatini oshiradi. Tahlillar
shuni ko‘rsatadiki, geymifikatsiya nafagat o‘quvchilarning
bilim olish faolligini, balki ularning ijtimoiy va
kommunikativ qobiliyatlarini ham rivojlantiradi. O‘yinli
muhitda  o‘quvchilar  bir-biridan  o‘rganishadi, fikr
almashishadi va jamoada mas’uliyatni his qilishni
o‘rganishadi. Bu esa ta’lim jarayonida o‘zaro hurmat,
ishonch va do‘stona munosabat muhitini shakllantiradi.

Tajriba-sinov natijalari shuni ko‘rsatdiki, geymifikatsiya
elementlari  joriy etilgan guruhlarda o‘quvchilarning
faolligi, diggatni jamlash qobiliyati va bilimni o‘zlashtirish
darajasi an’anaviy ta’lim tizimiga nisbatan ancha yugori
bo‘ldi. Ular o‘gish jarayonida ko‘prog ishtiyoq bilan
gatnashishgan, mustaqil fikr bildirish va muammolarni
tahlil qgilishda faol bo‘lishgan. Bu holat geymifikatsiyaning
kognitiv jarayonlar — ya’ni idrok, tafakkur va Xxotiraga
ijobiy ta’sir Kko‘rsatishini ishotlaydi. Shu bilan birga,
tadgigot geymifikatsiyaning ayrim cheklovlarini ham
anigladi.  Ayrim hollarda ortigcha ragobat ba’zi
o‘quvchilarda stress yoki motivatsiyaning pasayishiga
sabab bo‘lishi mumkin. Shu sababli geymifikatsiyani joriy
etishda o‘gituvchi pedagogik ehtiyotkorlik va muvozanatni
saqglashi zarur. O‘yin elementlari ta’lim magsadlariga
xizmat qilishi va o‘quvchilarning shaxsiy rivojlanishiga
yo‘naltirilgan bo‘lishi kerak.

Geymifikatsiyaning samaradorligi uni to‘g‘ri tashkil
etish va pedagogik magsad bilan uyg‘unlashtirishga
bog‘lig. Ta’lim jarayonida o‘yin elementlari nafagat rag‘bat
vositasi, balki motivatsiya va ijodiy fikrlashni
go‘zg‘atuvchi omil sifatida ishlatilishi kerak. Bunda
o‘gituvchi nafagat bilim beruvchi, balki o‘quvchilarda
shaxsiy faollik, ijtimoiy alogalar va hamkorlik gobiliyatini
rivojlantirishga yo‘naltirilgan muhit yaratuvchi sifatida
namoyon bo‘ladi [6]. Umuman olganda, geymifikatsiya —
bu o‘yin va ta’lim o‘rtasidagi psixologik ko‘prik bo‘lib, u
insonning tabiiy o°yin instinktini ta’lim jarayoni bilan
uyg‘unlashtiradi. Uning yordamida ta’lim nafagat bilim
berish vositasi, balki shaxsiy rivojlanish, ijodiy fikrlash va
ijtimoiy faollikni shakllantiruvchi tizimga aylanadi.
Geymifikatsiyaning asosiy afzalligi shundaki, u o‘quv
jarayonini majburiyat emas, balki gizigish va ijodiy izlanish
asosidagi ehtiyoj darajasiga ko’taradi.  Shunday qilib,
geymifikatsiya ta’lim tizimida nafagat yangilik, balki
psixologik bargarorlik, ijtimoiy faollik va shaxsiy o‘sishni
rag‘batlantiruvchi samarali mexanizm sifatida namoyon
bo‘ladi. Uning to‘g‘ri qo‘llanilishi ta’lim jarayonini yangi
bosgichga olib chigishi va o‘quvchilarda bilim olishga
bo‘lgan ichki motivatsiyani mustahkamlashi mumkin.
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tafakkur va xotirani rivojlantiradi [7]. O‘quvchilar

Rasm 1 o‘rganilgan mavzuni amaliy vaziyatlarda qo‘llashni
) - — - o‘rganishadi. Bu esa Piagetning “aktiv o‘rganish”
Ko¢rsatkich A‘n anavly Geyr“m_fl_katmyalang nazariyasiga muvofig, bilimni tayyor holatda emas, balki
o‘gitish an o‘qitish tajriba orgali o‘zlashtirish jarayonidir.
. . ljtimoiy jihatdan esa geymifikatsiya o‘quvchilar
Tashqi  rag‘batga :;hkl ragbat va\ o oocida ozaro hurmat, hamkorlik, bir-biriga yordam
. . gobatga asoslanadi ) . ! . S . 3

Motivatsiya | asoslanadi (ball reyting berish kabi gadriyatlarni shakllantiradi. O‘yin mubhiti ularga
(baholar, nazorat) mukc’)fot) "|  jamoada ishlashni, yetakchilikni va mas’uliyatni o‘rganish
imkonini beradi. Shu bois geymifikatsiya nafagat ta’limiy,
Passiv bilim Faol ishtirokchi va balki tarbiyaviyahamiygtga ham ega. _ o
O“quvchi roli oluvchi muammoni hal Xulos_a_ va ta_lv_5|ya!ar. _Ta_jrlba-s[nov natijalari
giluvchi shaxs ko‘rsatadiki, geymifikatsiya joriy etilgan guruhda
o‘quvchilarning faolligi va digqgat darajasi 30-40 foizga
Ocgituvchi | Bilim  beruvchi, | Yo*naltiruvchi, oshgan, motivatsiya darajasi esa 1,5 baravar yugori bolgan.
roli nazorat giluvchi | fasilitator va hamkor | Shuningdek, bunday darslarda o‘quvchilar o“z fikrini erkin
. ) i ifodalash, savol berish va jamoaviy garor gabul gilishda
Ofquv Reproduktiv Interfaol va kreativ| 30110 hotlgan.Birog, ayrim hollarda ortigcha ragobat
Jarayont (takrorlovchi) yondashuv asosida ayrim o‘quvchilarda stress yoki ishtirokdan chekinishga
Jarayon  davomida olib kelg‘ar}. Shu sababli., gey_mifikatsiyani _samar?l-i qofllash
Emotsional | Yakuniy natijaga | baholash, ~ darhol | Uchun o°yin elementlari ta’lim magsadlariga to‘liq xizmat
holat asoslanadi fikr-mulohaza q_|I_|sh_|, muvozar!a-tll _raqobat muhiti saglanishi va rag‘bat

(feedback) tizimi shgffof bo _I_|sh| zarur. - o
Tadgiqot natijalari shuni ko‘rsatadiki, geymifikatsiya
O‘rganish Stressli,  ragobat | ljobiy, motivatsion ta’lim jarayonini samarali, motivatsion va interfaol shaklga
samarasi cheklangan va rag‘batlantiruvchi keltirishda muhim o°rin tutadi. O‘yin mexanizmlarining

— — — o‘quv  jarayoniga uyg‘unlashtirilishi  o‘quvchilarning
_Jadvaldan ko“rinib Fu”bd'k_"_ ggymlflkat5|_yalangaq diqqatini jamlash, mustaqil fikrlash, jamoaviy ishlash va

@’lim nafagat dars jarayonini jonlantiradi, balki ammoli  vaziyatlarni  hal  etish  ko‘nikmalarini

o‘quvchilarning diqqatini, muloqot qgobiliyatini va 0°zaro rjygjlantirishga yordam beradi.

hamkorligini  oshiradi. Bunda asosiy diggat o‘yin Shunday ekan, geymifikatsiyani zamonaviy o-gitish

jarayonining ta’limiy magsadlarga xizmat qilishiga  metodlari tizimiga integratsiya gilish ta’lim samaradorligini

garatiladi. Kognitiv nugtai nazardan, o‘yinli faoliyat idrok,  oshirishning istigbolli yo*nalishlaridan biri hisoblanadi.
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REZYUME. Ushbu magolada ta’lim jarayonida geymifikatsiya texnologiyalarini qo‘llashning psixologik va pedagogik
asoslari tahlil etilgan. Geymifikatsiya — o‘yin elementlarini o‘quv faoliyatiga integratsiya qilish orgali o‘quvchilarning
motivatsiyasi, faolligi va ijodiy tafakkurini rivojlantiruvchi innovatsion yondashuv sifatida garaladi. Magolada oyin
mexanizmlarining o‘quvchilarda ichki rag‘batni kuchaytirish, emotsional bargarorlikni ta’minlash hamda ijtimoiy mulogot
ko‘nikmalarini shakllantirishdagi ahamiyati yoritilgan.

PE3IOME. B nanHoif cTarbe NpoaHAIM3UPOBAHBl TCUXOJOTMYECKHE U IEIaroruieckue OCHOBBI TMPUMEHEHHS
TEXHOJIOTHH l“ef/iMI/I(i)I/IKaIII/II/I B 06paBOBaTeJ‘ILHOM npouecce. FeﬁMH(bHKaHHH paccMaTpuBaCTCAd Kak I/IHHOBaHI/IOHHHﬁ
IoaAxX01d, HaHpaBJ’IeHHLIfI Ha Ppa3BUTUC MOTHBAIIUM, AKTHUBHOCTU W TBOPUYCCKOI'O MBINUICHUSA YYallUXCAd HOCPEACTBOM
HUHTETPAIMU UTPOBBIX J3JIECMCHTOB B y‘Ie6Hy}O ACATCIbHOCTD. B crarnpe PaCKpbBIBACTCA 3HAYCHHUE HUI'POBBIX MEXAHU3MOB B
YCUJICHHH BHYTPEHHEH MOTHBAaIWK, OOECTIIEYCHUH OHMOIMOHATBHONW YCTOMYMBOCTH ¥ (OPMHPOBAHMHM HABBIKOB
COLIMAJILHOTO B3aUMOJIECHCTBUA Y YUALLUXCSL.

SUMMARY. This article analyzes the psychological and pedagogical foundations of applying gamification
technologies in the educational process. Gamification is considered an innovative approach that enhances students ’
motivation, engagement, and creative thinking by integrating game elements into the learning environment. The study
highlights the importance of game mechanics in strengthening intrinsic motivation, ensuring emotional stability, and
developing social communication skills among learners
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COIHUAJBHO-IICUXOJOTUYECKHUE MEXAHNU3MbI MEX KJIMYHOCTHOT'O
B3AUMOJENCTBUSA B 'AHJIBOJbHBIX KOMAHJIAX
3.1.PacysoB — ookmop ¢hunocouu nedazozuueckux HayK, OOYeHm
I'.Y.Ka3ak6aeBa — ookmopanm
Hucmumym nepenodzomosku u nosvlueHus Kearupurkayuu cneyuaiucmos no Qusuieckoll Kyismype u cnopma

Tasinu cy3aap: maxciapapo MyHocabaTiap, raHI00Md, CIIOPT ICUXOJIOTHSACH, KAMOABHA OMPIaMIIHK, KaM0oa MYUIard
KOMMYHUKaus, MypaOOuii-cioptun MyHocabaTiiapH, CIIOPT KaMOAaCH.

KiroueBble cjI0Ba: MEXKINYHOCTHBIE OTHOULICHMA, I‘aHZ[60J'I, CIIOPTUBHAA TICUXOJIOTUsA, KOMaHAHasd CHHO‘{éHHOCTL,
KOMMYHUKAIUA B KOMaHI€, TPCHEP-CIIOPTCMEH, CIOPTHBHAA KOMaH/a.

Key words: interpersonal relationships, handball, sport psychology, team cohesion, team communication, coach-athlete

relationship, sports team.

Beenenne. MeXIMYHOCTHBIE OTHOIIEHHS SIBIISIOTCA
KIFOYeBBIM  (akTopoM  3(P(EKTHBHOCTH  CIIOPTHBHBIX
KOMaH/l, ONpenensis ypOBEHb B3aUMOIECHUCTBUS, MCHUXOJO-
THYECKYI0 YCTOWYHMBOCTH M CIOCOOHOCTH CIOPTCMEHOB
JIEMOHCTPUPOBATH BBICOKHE PpE3yNbTaThl B  YCIOBHAX
BBICOKOI COPEBHOBATEIbHOM Harpy3KHu.

B wWrpoBeix BHJax CIOpTa, TaKUX Kak TaHIOOJ, TIe
YCHEHMIHOCTh HANPSMYIO CBS3aHa CO  CIaXEHHOCTBIO
KOMaHIHBIX  JACHCTBHM, KAa4eCTBO  MEXKIMYHOCTHOIO
B3aMMOICHCTBHS TIPUOOpPETACT 0COOYIO 3HAYUMOCTbD.

B V36ekuctane rannbo1 akTUBHO pa3BHBAETCS KaK Ha
npodeCCHOHAIFHOM, TaK W Ha JIIOOWTEIHCKOM YDPOBHSX,
OJIHAKO BOINPOCHI NCHUXOJIOTMYECKON MOATOTOBKH CHOPTC-
MEHOB BCE €Il€ OCTAIOTCSI HEJNOCTATOYHO U3YYECHHBIMU U B
3HAUUTEJBHOW CTENEHH YCTYNAlOT BHHUMaHHIO K (usnue-
CKHM, TEXHHYECKHM M TAKTUYECKUM KOMIIOHEHTaM TPEHH-
POBKH. Mexny TeM COBpEMEHHAs! CHOPTHBHAS IICUXOJIOTHS
MOTYEPKUBACT, YTO JOBEPHUE, IMOLMOHAIBHAS MOJAEPKKA,
KOMaH/IHasl CINIOYEHHOCTh U CIIOCOOHOCTH MPEJOTBPAILATh
WIN KOHCTPYKTHUBHO pa3penath KOH(IMKTBI OKa3bIBAIOT
CYLIECTBEHHOE BIIMSHHE HAa WHAWBHIYalbHYI0 U KOJUICK-
TUBHYIO Pe3yIbTaTUBHOCTD.

Oco06eHHO Ba)XXHO YYHTBIBATh, YTO MEXKINYHOCTHBIC
OTHOIIEHHS B CIIOPTHBHBIX KOJUICKTHBAX (OPMHUPYIOTCS HE
TOJIbKO IOJI BIMSHUEM WHAWBUAYAIBHO-NCUXOJIOTHYECKUX
XapaKTepUCTUK WIPOKOB, HO W TOJA BO3JEHCTBHEM
KYJIbTYPHBIX, COLMANIbHBIX U OPraHM3alMOHHBIX (DAaKTOPOB,
XapaKTEPHBIX Il KOHKPETHOTO PErHOHA.

B ycinoBusax VY30ekucraHa, rae Uil KOJJIEKTHBHBIX
BHJIOB JIEATEIBHOCTH TPAAUIMOHHO 3HAYMMBI yBa)KCHHE,
TpynmoBas TOAJCpXKKa M Hepapxudeckas CTpPyKTypa
B3aMMOJICHCTBHS, M3YYEHHE COLUAIBHO-TICUXOIOTHYECKHX
MEXaHU3MOB MEKIMYHOCTHOTO B3aMMOJEHCTBUS B TaH]-
OONBHBIX KOMaHJaxX NPHOOpEeTaeT OCOOYI0 aKTyalbHOCTb.
HecmoTtpsa Ha pacTymmii MHTEpec K mpobiieMaM CHOPTHB-
HOW TICHXOJIOTHH, B HAayYHOW NHTepaType Y30eKucTaHa
HaOoaeTcss HEJOCTaTOK HCCIIENOBaHMH, MOCBSIIEHHBIX
HMEHHO OCOOCHHOCTSAM MEXKIMYHOCTHBIX  OTHOIICHHUH
cpenu TaHI00TUCTOB.

Henocrarouno wn3yueHo, KakuMm 00pa3oM (hakToOpsl
KOMMYHUKAIIUH, POJIEBasi CTPYKTypa KOMaHAbI, TPEHEPCKOE
JUIEPCTBO M SMOIIMOHAIBHAS MOAEP/KKA BIUSIOT HAa UTPO-
ByI0 3((PEeKTHBHOCTh M TCHXOJOTHMYECKOE OJaromorydne
CHOPTCMEHOB.

O030p JmmTepatypsnl. VccrnenoBanue MeKIMYHOCTHBIX
OTHOIIEHWH B CHOPTUBHBIX KOMaHJaX MPeJICTaBIIsAET COO0H
OZIHO M3 KJIIOUEBBIX HANPaBIEHUM COBPEMEHHOW CIIOPTHB-
HOH Incuxosoruu. B MupoBoii nurepaType naHHast npooiie-
Ma paccMaTpUBaeTCad C MO3ULUN TIPyNNOBON IUHAMUKH,
KOMaHJHON CIIJIOUEHHOCTH, POJIEBOM CTPYKTYpBI, JUAEP-
cTtBa M I(P(PEKTUBHOCTH KOMMYHHMKAIIMH, YTO IO3BOJISET
copMupoBaTh MHOro(p)akTOpHOE MOHMMAaHHE B3aWMOAEH-
CTBUSI CIOPTCMEHOB B KOJIJIEKTHBE.
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OmanM U3 (QyHOAMEHTANBHBIX HAIIPABICHUH SBISCTCS
teopusi coach-athlete relationship, npemnoxkennast co
CTOpOHBI aBTOPOB [1], cornacHO koTopod 3(h(HEKTUBHOCTH
COBMECTHOMH JESITEIbHOCTH onpenensercs Tpemst
KOMIIOHCHTAMH: 3MOIMOHAIBLHON Onm30cThio (closeness),
B3aUMHOW NPUBEPKEHHOCThIO (commitment) W KoMIuIe-
MEHTapHOCTBIO pojiel (complementarity). OTta Moaenb
MOJIy4ujia LIMPOKOE PACIPOCTPAHEHHE B MCCIIEIOBAHUAX
WUIPOBBIX BHJIOB CIIOPTa, JAEMOHCTPHUPYS MpPSIMYIO CBS3b
MEXAY KayeCTBOM B3aMMOOTHOIIEHUH CHOPTCMEHOB C
TPEHEPOM M YPOBHEM HMX MOTHUBALIMH, YBEPEHHOCTU U
TOTOBHOCTHU K COTPYIHUYECTBY.

[lozgneimne uccnenoBanus [2] yCWIMIM BBIBOABI O
TOM, YTO MO3UTHUBHBIA CTWIb B3aUMOJEUCTBUS TpeHEpa
CMOCOOCTBYET YMEHBUIEHUIO BHYTPUKOMAHAHON Hamps-
KEHHOCTH M ONTUMH3ALUU COBMECTHBIX JEHCTBHHI U 3Ta
MOJIeNb TIOJIyUriia IHUPOKOE PACIPOCTpaHEHUE B UCCIENN0-
BaHUAX WIPOBBIX BHUJOB CIIOPTA, JAEMOHCTPUPYS MPSMYIO
CBSI3b MEXIY KaueCTBOM B3aHMOOTHOIIEHUN CHOPTCMEHOB
C TPEHEPOM M YPOBHEM HX MOTHBALMM, YBEPEHHOCTH H
TOTOBHOCTHU K COTPYIHUYECTBY.

CoBpeMeHHbIE HCCIEAOBaHUs 1Mo TaHaoomy [3:2] u B
KOMaHAHBIX BUJIaxX criopTta [4] CBUAETENLCTBYIOT O TOM, UTO
STOT BUJI CITOPTA NPEIBSIBISICT MOBHIIICHHBIE TPEOOBaHHUS K
KOONepaluuy,  B3aUMONOHMMAHHWIO U KOOpIMHALMH
neulcTBuil. bolcTpo MeHsAmomascs CUTyalus Ha IUIOUIagKe
MpeIoJiaraeT MTHOBEHHOE COTJIACOBAHUE PEIICHUN MEXTY
WUTPOKaMH, YTO BO3MOXKHO TOJBKO TPH BHICOKOM YPOBHE
JIOBEpHs, SMOLUOHAIBHOM YCTOHYMBOCTM U  UYETKOU
KOMMyHMKaiuu. IloguépkuBaror, 4TO B KOMAaHIAxX C
BBIPQXKEHHON COIMANIbHON MOANEPKKOW UIPOKU JierTdye
aJanTUPYIOTCSI K  CTpeccy, JEMOHCTPUPYIOT JIydllIue
WUTPOBBIC TIOKa3aTe H OBICTpee BOCCTAHABIMBAIOTCS
nocie Heynau [5]. OtaenpHO€ BHHMMaHUE YAENSETCS
POJIEBOH CTPYKTYpE B CIIOPTUBHBIX KOMaHAAX.

UccnenoBanus mokasajiu, 4To SICHOCTb pOJIEH, pacrpe-
JleJIeHHe OTBETCTBEHHOCTH M OTCYTCTBHE KOHKYPEHLIUHU 32
JTUACPCKHE TO3HIUN CHIDKAIOT BEPOSITHOCTh MEXIJITHYHOCT-
HBIX KOH(JIMKTOB W CHOCOOCTBYIOT POCTY KOJIJICKTUBHOM
addexruBHOCTH. HampoTuB, Heompeaen€HHOCTh poJei
MOXXET TPHUBOJUTH K  HANPsHKEHHOCTH, CHIKCHUIO
YAOBIETBOPEHHOCTH CIIOPTCMEHOB U YXYIIICHUIO HUTPOBO-
ro B3auMojeicTBus. B HayuHol nuTepatype Y30ekucraHna
mpo0ieMa MEXIMIHOCTHBIX OTHOIICHHHA CPEIH CIIOPTCME-
HOB HU3yY€Ha TOYEYHO, NPEUMYILECTBEHHO B KOHTEKCTE
negaroruku  cnopra. OpHako — CHEIUATIU3UPOBAHHBIX
WCCIICIOBAaHUN, TOCBAIIEHHBIX HMEHHO TaHI00y Kak
KOMaHJHOMY BHJly C BBICOKOW CTENEHbIO KOOPAWHALUHU
COLIMAJIbHOM Harpy3ku, npaktuyecku HeT. HemocraTtouHo
MpopabOTaHHBIMU OCTAIOTCS BOIPOCHI BIIMSHUS TPEHEPC-
KOI'0 JIMAEPCTBA, BHYTPU KOMAHAHOM KOMMYHUKALUH,
SMOIMOHAIBHON TOAAEPKKH U POJEBOH CTPYKTYphl Ha




3¢ GEKTUBHOCTh  TaHAOOIBHBIX
VY306exucrana.

Takum oOpa3oM, aHAIN3 JINTEPATYPHI TOKA3bIBALT, UTO,
HECMOTpsT Ha 3HAYUTENBHBIA OOBEM MeEXKIyHAPOIHBIX
HCCIICIOBAaHHMH, CYIIECTBYET HEOOXOIUMOCTh alalTHPOBATh
U paclIupsATh 3T MNOAXOABI C YYETOM HallMOHAJIbHBIX
0COOCHHOCTEW CHOPTHUBHOHM cpelpl. OTO MOMYEPKHBACT
aKTyaJbHOCTh  JajJbHEHINEr0  M3Y4EHUS  COLUAIBHO-
MICUXOJIOTHUECKUX MEXAHU3MOB MEXIIMUYHOCTHOTO B3aUMO-
JIeWCTBHS B raH00JIbHBIX KOMaHAaxX Y30eKkucraHa.

Metoanka ucciiefoBaHus. MeToAuKa HCCIIEAOBaHUS
HampaBlIeHAa Ha KOMIUIEKCHOE M3y4YeHHE COLUAIBHO-
[ICUXOJOTMYECKUX  XapaKTEPUCTUK  MEXIMYHOCTHOTO
B3aMMOJICHCTBHS B TaHIOOJHHBIX KOMaHIaX, BKIFOYAs Kak
MY>KCKHE, TaK U )KEHCKHE KOJUIEKTHUBBI.

HccrenoBanme mpenmoiaraer — aHanu3  (paKTOpOB,
BIMSIOLIMX HA KaYECTBO KOMAHAHBIX OTHOLIEHWM, a TaKXke
ONPENEIICHUE CTPYKTYpPhl COLMAIBHOIO B3aUMOIEHCTBUS
MEXJy CIOPTCMEHaMH M TPEHEPOM. HCIOJIb3yeTcs
CHUCTEMHBIH TOJIXOJ, COIJACHO KOTOPOMY CHOPTHBHAs
KOMaHJa  paccMaTpuUBaeTcs  Kak  B3aMMOCBs3aHHas
CTPYKTYpa, e 3(PPEKTUBHOCTh ICIATEIBHOCTHA OMpPEIeIisi-
€TCs KayecTBOM B3aUMOJCICTBUA €€ uwieHOB. Mexnny-
HOCTHBIC OTHOIIEHHUS B JaHHOM KOHTEKCTE MHTEPIPETHPY-
I0TCA KaK COBOKYITHOCTb 3MOLMOHAJIBHBIX, KOMMYHUKATHB-
HBIX W POJICBBIX CBS3CH, (OPMHPYIOIIMXCSI B IpoIecce
COBMECTHOM  TPEHHUPOBOYHOM UM  COPEBHOBATEJBLHOM
JIEATENbHOCTH, KOTOpBIE BKIIOYAET AaHAIU3 CIEIYIOIIMX
KJIFOUEBBIX ACIIEKTOB!

KOMAaHIHAsl IMHAMMKA U CIUIOYEHHOCTDb, ONIPEIEIis-
IOLME CTEIEHb COIVIACOBAHHOCTU JEHCTBUN U IICUXOJIOTHU-
YEeCKOIo eTMHCTBA KOMaH/IbI;

KOMMYHHMKATHBHbIE TIPOLIECCHI, OOeCIeunBaroIHe
oOMeH mHpopMmanuei, KOOpJUHAIMIO JISUCTBUH U (OpMHU-
poBaHue 00IIero UTPOBOTO MOHUMAHHUS;

COLMAJILHO-POJIeBOe paclpejejeHHe, BIMAIOIIEEe Ha
OpraHu3alUI0 KOMaHIHON NEATEIbHOCTH U OINpPEAeIIsIoee
CTaTyCHBIE MMO3ULIUU CIIOPTCMEHOB;

IMOLMHOHAIBHO-TICHX0J0THYECKHe CBS3H, OOYCIOB-
JIMBAIOLME YPOBEHb JOBEPUS, MOMJACPKKH U B3aUMOYBaXKe-
HUSL MEX]y YICHAMHU KOMaHbL;

B3aUMO/IeliCTBUE «TPEHEepP—CIOPTCMEH», paccMaTpu-
BaeMoe KaK Ba)XKHBIH 3JeMeHT ()OPMUPOBAHHUS MOTHBAIIU-
OHHOM aTMoc(epsl U ICHUXOJIOTHYECKOW YCTOHYUBOCTU

KOMaHJA B  YCJIIOBHUAX

CIIOPTCMEHOB;
KYJAbTYPHO-cOLMATbHbIE (aKTOpPbI, BIMAIOUINE Ha
CTHJIb TIOBEJCHHA H OCOOEHHOCTH MEKIMYHOCTHBIX

OTHOIICHH B CIOPTUBHBIX KOJUIEKTHBaX Y30eKHCTaHa.

Tako#t moxxonx oOecriedynBaeT IENOCTHOE IOHUMAaHHE
MICUXOJIOTHYECKOM CTPYKTYpBl KOMAaHIHOTO B3anMOJEH-
CTBHS W CO3JaéT OCHOBY JUIS MOCIEAYIOIIETO aHalu3a
COLIMAJBHBIX ¥ SMOLMOHAJIBHBIX MEXaHU3MOB, JIS)KAIINX B
OCHOBE KOMaHIHOH 3(pHeKTHBHOCTH.

Ob6cy:xaenne. OXXnumaeTcs, 4YT0 XapakTep MEKINIHOCT-
HBIX OTHOIICHHH B TaHA0OJIbHBIX KOMaHaX OMNpeAeiseTcs
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COBOKYITHOCTBIO B3aMMOCBSI3aHHBIX COLIUAJIBHO-
MCUXOJIOTHYECKHX (PakTOpOB. CIUIOUEHHOCTD KONJIEKTUBA U
3¢ GEKTHBHOCT TPYIIIOBONH JWHAMHKH, BEPOSTHO, OYIyT
CrocoOCTBOBATh COTJIACOBAHHOCTH HWTPOBBIX NEHCTBUH W
YCTOIUMUBOCTH KOMaHABI K CTPECCOBBIM CUTYALHSM.

Pa3BuTHIE KOMMYHHUKATHBHBIC ITPOLECCHl 00ECTICUNBAIOT
CBOEBPEMEHHBIN 00MeH WH]opManued M KOOpAWHALMIO,
YTO CHMXKAET BEPOSITHOCTH OLIMOOK ¥ HEJIOTTIOHUMAaHHS.

ConuanbHO-poJIeBOe paclpesielieHne co3gaéT OpraHu-
3alMOHHYIO OCHOBY B3aUMOJICMCTBUS, a BBICOKAsl CTEIECHb
POJIEBOH SICHOCTH CIIOCOOCTBYET YMEHBIICHHIO BHYTPEHHEH
HaNpPs>KEHHOCTH.

OMOIMOHATBHO-TICUXOJIOTHYECKHE CBS3H, BBIPAKCHHBIC
B JIOBEPHH, MOAJCPIKKE U B3aHMMOYBAKCHUH, (HOPMUPYIOT
OMaronpUATHBIA MCHXOJIOTHYECKUN KIMMAaT M YKPEIUISIOT
MOTHBAIUIO CIIOPTCMEHOB.

BaxHyl0 peryJsiTUBHYIO pOJIb HMIpaeT M CHCTEMA
B3aMMOOTHOIIEHUHN «TPEHEP—CHOPTCMEH», OT XapakTepa
KOTOPOH BO MHOT'OM 3aBHCUT YPOBEHb AUCIHUIUIMHEI, yBe-
PEHHOCTHU U IICUXOJOTM4YECKOH yCTOMYUBOCTU KOMAHIbI.

KynbTypHO-coIanbHble  OCOOCHHOCTH, XapaKTepHbIE
JUIA CIIOPTHBHBIX KOJUICKTUBOB Y30EKHUCTaHA, YCHIMBAIOT
3HaYMMOCTb KOJUIEKTHBHU3Ma, HEPAPXUYHOCTU U I'PYMIIOBOM
MOJAEPKKH, 4TO MPUAAET MEKIMYHOCTHBIM OTHOIICHUSIM
crenuduIeckue YepThl M BIMSET Ha CTWIb B3aUMOACH-
CTBHSI MEX]ly UTPOKAMH U TPEHEPOM.

B COBOKYNMHOCTH 3TH 3JI€MEHTHI IO3BOJIAIOT IPEATIOINO-
JKUTh, YTO  COLUAIBHO-IICHUXOJOTMYECKas CTPYKTypa
KOMaH/IHBIX OTHOIICHHH SBJIAETCA KIIOYEBBIM (DaKTOPOM
YCIICITHOCTH TaHI00JIbHBIX KOJJIEKTHBOB.

3akaouyeHHe. AHaNM3bl MOKa3ald, YTO MEKIMYHOCT-
HbIE OTHOUICHHsI B TaHIOOJIBHBIX KOMaHIax (GopMHUpYIOTCs
ot BIIMSIHHEM B3aMMOCBSI3aHHBIX COILIMAJIBHO-
MICUXOJIOTHYECKHUX (DAKTOPOB, ONPEIEINSIONINX COIIacOBaH-
HOCTb JEUCTBUM M IICUXOJIOTHYECKYH) YCTOMYUBOCTH
CHIOPTCMEHOB.

HawnGosee 3HaYMMBIMU Cpelli HUX SIBISIFOTCS CITIOYEH-
HOCTH Tpymibl, 3p(eKTHBHOCTE KOMMYHHUKALIUH, SCHOCTB
pONEBOM  CTPYKTYpBI, 3MOLMOHAIbHO-TICUXOJIOTHYECKHE
CBSI3U U XapaKTep B3aUMOJECHCTBUS «TPEHEP—CIIOPTCMEH).

BaxHyro ponp HWrpaloT ¥ KyJIbTYPHO-COLHMAIbHBIE
0COOCHHOCTH CIIOPTUBHOI cpesibl Y30eKHucTaHa, 3a/[atolie
crienudUIecKnil CTHIIbL B3aMMOJCHCTBHS M BIHSIOLIME Ha
OTHOIICHHS BHYTPH KOMaHIbI.

O06o0I1IeHNe  TEOPEeTUYECKUX IOAXOJIOB  MO3BOJIAET
paccMaTpuBaTh MEXIHYHOCTHOE B3aMMOJIEHCTBHE Kak
KJIIOYEBOM KOMIIOHEHT YCIEIIHON KOMAaHJHOM JeATENbHO-
CTH B raumg0oIe.

[TonyueHHbIe BBIBOJBI MOAYEPKUBAIOT HEOOXOANMOCTD
JAIBHEHMIIET0  HAy4YHOTO  BHHMMAHMS K  COLUANIBHO-
NCUXOJOTMUECKUM AaCHEKTaM MOJrOTOBKH CIOPTCMEHOB,
4YTO OTKPBIBAET BO3MOXKHOCTH [UI COBEPLIEHCTBOBAHUS
KOMaH/HOH paboThl W (HOPMHPOBaHUS OJIATOIIPUATHOTO
MICHXOJIOTHYECKOTO KJIMMaTa B TaHJO0O0JbHBIX KOJUICKTHBAX
Y36ekucrana.
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PE3IOME. B craTtbe paccMaTpUBaIOTCS COMUAIBHO-TICHXOJIOTHYECKHE (haKTOPHI MEKIMIHOCTHOTO B3aMMOJICHCTBHS B

FaHII60.HLHI>IX KOMaHIax.

SUMMARY. The article examines socio-psychological factors of interpersonal interaction in handball teams.

O‘SMIRLARDA KONSTRUKTIV MULOQOT VA EMOTSIONAL BARQARORLIKNI
RIVOJLANTIRIShDA PSIXOKORREKSION USULLARNING O‘RNI
G.R.Tojiboyeva — psixologiya fanlari bo ‘yicha falsafa doktori, professor
Andijon davlat universiteti
Tayanch so‘zlar: o‘smirlik, shaxslararo nizo, psixokorreksiya, emotsional bargarorlik, konstruktiv mulogot, empatiya,

emotsional intellekt, maktab psixologi, ijtimoiy moslashuv.
KiiroueBbie cioBa:

MOJPOCTKOBBIA  BO3PACT, MEXIMIHOCTHBIM KOH(IMKT, ICHXOKOPPEKIHNSA, 3MOLHOHAIbHASL

yCTOI\/'I‘-IPIBOCTL, KOHCTPYKTUBHOEC O6HICHI/IC, OMIIaTHA, 3MOL[I/IOHaJILHLII\/‘I HUHTCIICKT, IIKOJIBHBIN IICUXO0JIOT, COoIMaJIbHasA

ajanTaus.

Key words: adolescence, interpersonal conflict, psychocorrection, emotional stability, constructive communication,
empathy, emotional intelligence, school psychologist, social adaptation.

Kirish. XXI asrda jamiyat taraqgiyoti va global
o‘zgarishlar fonida inson omilining ahamiyati tobora ortib
bormoqda. Shu jihatdan, shaxsning psixologik bargarorligi,
ijtimoiy munosabatlarda konstruktiv muloqotga kirisha
olish qobiliyati va ichki ziddiyatlarni to‘g‘ri boshqarish
salohiyati muhim hayotiy kompetensiyalar sifatida
qaralmoqda. Bu xususiyatlar aynigsa o‘smir yoshdagi
o‘quvchilarda faol rivojlanadi va ularning kelajakdagi
shaxsiy va ijtimoiy yo‘nalishlarini belgilab beradi.

O‘smirlik - shaxs shakllanishining eng tangidiy va
ziddiyatli bosgichidir. Bu davrda emotsional labillik,
mustagqillikka intilish, o‘ziga va boshqalarga tanqidiy
munosabat, ijtimoiy nufuzga bo‘lgan ehtiyoj kuchayadi.
Natijada o°smirlarda kattalar va tengdoshlar bilan
munosabatlarda turli nizoli holatlar yuzaga Kkeladi.
Psixologiya fanining asosiy vazifalaridan biri - ushbu
nizolarni ilmiy jihatdan anglash, ularni ijobiy rivojlanish
manbai sifatida foydalanish imkoniyatlarini topishdir.

Bugungi kunda O°‘zbekiston ta’lim tizimida amalga
oshirilayotgan islohotlar (xususan, «Barkamol avlodni
tarbiyalash konsepsiyasi», «Ta’lim to‘g‘risida»gi qonun va
«Uzluksiz ta’lim tizimini rivojlantirish dasturi») maktab
psixologining rolini sezilarli darajada kuchaytirdi. Maktab
psixologi nafagat tashxischi va maslahatchi, balki
pedagogik jamoaning psixologik bargarorligini
ta’minlovchi asosiy bo‘g‘in hisoblanadi. Shu bois uning
nizoli vaziyatlardagi psixokorreksion faoliyatini ilmiy
asoslash, metodik jihatdan takomillashtirish va amaliyotga
joriy etish dolzarb ilmiy vazifadir [1].

Mavzuga oid adabiyotlar tahlili. Shaxslararo nizolarni
o‘rganish masalasi xorijiy va mahalliy psixologik
maktablarda turlicha yondashuvlar bilan tadqiq etilgan.
L.S.Vigotskiy (1984), A.Bandura (2000), K.Rodjers (1972),
V.Frankl (1978) kabi olimlar insonning ichki ziddiyatlarini
uning shaxsiy o‘sish jarayonining tabiiy qismi deb
baholaganlar. Ular fikricha, shaxs rivojlanishining eng
muhim omillaridan biri — ichki va tashqi garama-garshilik-
larni anglash va ularni ijobiy hal etish gobiliyatidir [3].

O‘zbek psixologik maktabi vakillari - M.G.Davletshin,
E.G.G‘oziyev, V.M.Karimova, G.Q.To‘laganova va
boshqalar ta’lim muassasalaridagi psixologik xizmat
tizimini ilmiy asoslashda muhim hissa qo‘shganlar. Ular
maktab  psixologining faoliyatini  shaxsning  psixik
rivojlanishi va ijtimoiy moslashuvini ta’minlovchi markaziy
bo‘g‘in sifatida talqin gilganlar. Biroq o‘smirlik davriga xos

shaxslararo nizolarning psixokorreksion mexanizmlari
yetarlicha ishlab chigilmagan [6].

Dunyoda yuz berayotgan axborot ogimining kuchayishi,
ijtimoiy tarmogqlar orqali ta’sirlarning ortishi o‘smirlarning
emotsional holati va muloqot madaniyatiga bevosita ta’sir
etmoqda. Bu esa maktab muhitidagi nizolarning ko‘lami va
xarakteriga yangi xususiyatlar qo‘shmoqda. Shunday
vaziyatda maktab psixologi nafagat muammoni aniglovchi,
balki uning psixologik yechimini topuvchi professional
faoliyat subyektga aylanishi kerak [7].

Tadgiqot metodologiyasi. Tadgiqgot doirasida ilmiy
adabiyotlarning psixologik tahlili; o‘smirlar xulq-atvorinig
tavsiflarini o‘rganish uchun patoxarakterologik diagnostik
so‘rovnoma; nizoli vaziyatlarda o‘smirlarning xavotirlanish
darajasini  (Ch.D.Spilberg — Yu.L.Xaninning reaktiv
(vaziyatli) va shaxsiy xavotirlanish shkalasi) aniglash;
maktab psixologi amaliy faoliyatida o‘smirlar nizolilik
darajasi, ular nizoli xatti-harakatlarining shakli va
xarakterini inobatga olgan holda psixologik korreksiyasi
dasturini qo‘llash samaradorligini baholashda: a) o‘smirlar
nizoli xatti-harakatlarining shakli va xarakterini o‘rganish
uchun G.Q.To‘laganova tomonidan ishlab chiqilgan
eksperimental anketa so‘rovnomasi; b) muallif tomonidan
tuzilgan o‘smirlarning ota-onalari bilan so‘rov; v) muallif
tomonidan tuzilgan o‘smirlarning o‘qituvchilari bilan
so‘rov; maqsadli kuzatuv va suhbat metodlari [7].

Tahlil va natijalar.

1. O‘smirlarda shaxslararo nizolilik darajasi va uning
xarakter tiplari bilan bog‘ligligi. Tadqiqotning birinchi
bosqichida o‘smirlarda shaxslararo nizolilik darajasi va
ularning xarakter tiplari o‘rtasidagi bog‘liglik aniglandi.
A.YE.Lichkoning patoxarakterologik so‘rovnomasi
natijalari quyidagicha bo‘ldi.

Ne Xarakter tipi Na’munaning Nizolilik
ulishi (%) tendensiyasi
darajasi
1 | Gipertim tipi 23,8 % O‘rtacha
2 | Emotiv tipi 17,6 % Past
3 | Sikloid tipi 14,0 % O‘rtacha
4 | Epileptoid tipi 12,2 % Yugori
5 | Shizoid tipi 9,6 % O‘rtacha
6 | Isteroid tipi 8,9 % Yugori
7 | Astenonevrotik tipi 6,5 % O‘rtacha
8 | Konform tipi 7,4 % Past
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Ma’lum bo‘lishicha, epileptoid va isteroid tipdagi
o‘smirlarda nizolilik darajasi ancha yuqori bo‘lib, ularda
haddan tashqari talabchanlik, o‘z fikrini himoya qilishda
keskinlik va emotsional portlash holatlari ko‘proq kuzatildi.
Bu holatlar ko‘pincha tengdoshlar bilan munosabatda
to‘gnashuvlarga sabab bo‘lgan.

Pirson korrelyatsion tahlili natijalariga ko‘ra, xarakter
tipi bilan shaxslararo nizolilik darajasi o‘rtasidagi
bog‘lanish (r=0.68; p<0.01) darajasida statistik ahamiyatli
ekanligi aniglandi.

2. Reaktiv va shaxsiy xavotirlanish darajasi.
Ch.D.Spilberg — Yu.L.Xanin shkalasi orgali o‘smirlarda
xavotirlanish darajasi baholandi [11]. Tekshiruv natijalari
quyidagicha tagsimlandi:

Xavaotirlanish turi Past | O‘rtacha | Yuqori
(%) (%) (%)
Reaktiv xavotirlanish 291% | 434% | 275%
Shaxsiy xavotirlanish 320% | 402% | 27,8%
Tahlillar ko‘rsatdiki, o‘rtacha va yuqori darajadagi
xavotirlanish holatlari jami 70% ga yaqin o‘smirlarda

kuzatilgan. Bu ko‘rsatkich o‘smir shaxsining ichki
emotsional beqarorligidan, o‘zini jamiyatda topishdagi
giyinchiliklaridan darak beradi.

3. Nizoli vaziyatlardagi xulq modellari.
G.Q.To‘laganova ishlab chiqgan anketa-so‘rovnoma va
mualliflik “Nizoli vaziyatda o°‘z-o‘zini anglash test-
so‘rovnomasi” natijalari bo‘yicha o‘smirlarda quyidagi xulq
modellari aniglandi:

Xulg modeli | Ulush Xususiyatlari
(%)
Agressiv 33,1 % | Tengdoshlar bilan muomalada
(hujumkor) keskinlik, fizik yoki verbal
hujum elementlari
Himoyaviy 28,5% | Qiyin vaziyatlarda chekinish,
(passiv) o°z fikrini bildirishda sustlik
Konstruktiv | 38,4 % | Nizo sababini anglash,
boshqgalar ~ fikrini  inobatga
olish, murosaga kelish
qgobiliyati

Demak, agressiv va passiv reaksiyalar jami 61,6 %
o‘smirlarda kuzatilgan, bu esa psixokorreksion ta’sir
zaruratini tasdiglaydi.

Tabhlil va natijalar.

Tadqiqot natijalari o‘smir yoshdagi shaxs rivojlanishida
shaxslararo nizolarning o‘rni va ularni hal etishda maktab
psixologining psixokorreksion faoliyati ganchalik muhim
ekanligini yaqqol ko‘rsatdi. Natijalarni ilmiy jihatdan tahlil
gilish va ularni mavjud nazariyalar bilan solishtirish ushbu
masalaning murakkab va ko‘p qirrali ekanligini isbotlaydi.

Nizolilik va ofsmir rivojlanishining psixologik
mexanizmi. L.S.Vigotskiy tarkidlaganidek, o‘smir shaxsida
rivojlanish ichki ziddiyatlar orgali amalga oshadi. Ushbu
“interpsixik nizolar” keyinchalik “intrapsixik
Muvozanat’ga aylanib, shaxs barqarorligining asosini
yaratadi. Shu nuqtai nazardan qaralganda, o‘smirlik davrida
yuzaga keladigan shaxslararo nizolar shaxsning ichki
rivojlanish jarayonining tabiiy va zarur bosgichidir [3].
Bizning tadgiqotimizda ham ushbu nazariya amalda o‘z
isbotini topdi: o‘smirlarda emotsional barqarorlikning
yetishmasligi va “men” obrazining shakllanmaganligi ko‘p
hollarda  nizolilik  darajasini  oshiradi. Bu natija
M.G.Davletshin va E.G‘.G‘oziyev ishlaridagi xulosalar

bilan uyg‘un: ularning ta’kidlashicha, o‘smirlikda xulqning
ziddiyatliligi uning  “ichki  psixologik = muvozanat
qidirishi”ning ko‘rinishidir [5].

Maktab psixologining psixokorreksion faoliyatining
roli. Maktab psixologi fagat diagnostikachi yoki
maslahatchi emas, balki shaxsning ijtimoiy va emotsional
moslashuviga yordam beruvchi faol subyekt hisoblanadi.
Bizning tadgigotda ishlab chigilgan psixokorreksion
dasturning samaradorligi shuni ko‘rsatdiki, psixolog
faoliyatida kompleks yondashuv - diagnostika, intervensiya
va refleksiya birligi muhim ahamiyatga ega.

K.Rodjersning  gumanistik  psixologiyasi  nugtai
nazaridan, inson o‘z potensialini ro‘yobga chiqarishi uchun
“qabul qiluvchi muhit” zarur. Maktab psixologining
korreksion mashg‘ulotlar jarayonidagi asosiy vazifasi —
aynan shunday muhitni yaratish, ya’ni o‘smirning o‘zini
erkin ifoda etishiga sharoit hosil gilishdir. Shu jihatdan,
“empatik tinglash”, “o‘z hissiyotlarini anglash” va “men-
xabar” usullari o°zini oqladi [2].

G.Q.To‘laganova ta’kidlaganidek, psixologik xizmat
samaradorligi, avvalo, psixologning shaxsiy empatiyasi,
mulogot madaniyati va metodik kompetensiyasiga bog‘liq.
Bizning tadqiqot natijalari ham bu fikrni qo‘llab-
quvvatlaydi - psixolog tomonidan boshgarilgan guruhiy
treninglar individual maslahatlar bilan uyg‘unlashtirilganda
o‘smirlardagi emotsional barqarorlik ko‘rsatkichi sezilarli
darajada oshgan [7].

Emotsional intellekt va konstruktiv mulogotning
ahamiyati. Olingan natijalar shuni ko‘rsatadiki, emotsional
intellekt (o‘z va boshqalar hissiyotlarini anglash va
boshqgarish qobiliyati) o‘smir shaxsining shaxslararo
nizolarga munosabatini belgilaydigan asosiy psixologik
omillardan biri hisoblanadi. D.Goulmanning ta’limotiga
ko‘ra, insondagi muvaffaqiyatning 80 foizi intellektual
emas, balki emotsional gobiliyatlar bilan bog‘liq [11].
Tadqgiqotimizda ham shunga o‘xshash natija kuzatildi:

emotsional idrok va empatiya ko‘rsatkichi oshgan
o‘smirlarda  agressiv  reaksiyalar darajasi  pasaydi,
konstruktiv muloqot ko‘rsatkichi esa ortadi. Bu esa

emotsional intellektni rivojlantirishga garatilgan korreksiya
usullarining samaradorligini tasdiglaydi.

Nizolarni ijobiy yechimga yo‘naltirish modeli. Nizolarni
butunlay yo‘qotish mumkin emas, ammo ularni ijobiy hal
qilish mumkin. Bu fikrni K.Tomasning “Nizolarni yechish
strategiyalari” nazariyasi ham tasdiglaydi. Uning fikricha,
shaxslar  o‘rtasidagi  kelishmovchiliklar ~ faqat  ikki
tomonning manfaatlarini inobatga olgan holdagina bargaror
yechimga ega bo‘ladi [10]. Tadgiqotimizda qo‘llangan
“murosa topish”, “ikki nuqtai nazardan qarash” va “o‘zaro
anglash” usullari ham aynan shu nazariyaga asoslanib
ishlab chiqildi. Natijada, guruh ishtirokchilarining 69,2
foizi korreksiya jarayonidan so‘ng tengdoshlar bilan

munosabatlarda murosa va hamkorlikka moyillikni
namoyon etdi.

Xulosa va takliflar.

1. O‘smirlik davrida shaxslararo nizolar tabiiy

rivojlanish jarayonining bir qismi bo‘lib, ular orqali
shaxsning individual xususiyatlari, emotsional tizimi va
ijtimoiy pozitsiyasi shakllanadi. Nizolarni yo‘qotish emas,

balki ularni to‘g‘ri boshqarish va ijobiy yechimga
yo‘naltirish-maktab  psixologi ~ faoliyatining  asosiy
magsadidir.
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2. Tadqiqot natijalari o‘smir shaxsining xarakter tipi
bilan nizolilik darajasi o‘rtasida aniq bog‘lanish
mavjudligini ko‘rsatdi (r=0.68; p<0.01). Epileptoid va
isteroid tipdagi o‘smirlarda nizolilik tendensiyasi yuqori
bo‘lib, bu ularning emotsional portlashga moyilligi va oz
“men”ini haddan ortiq himoya qilish ehtiyoji bilan bog‘liq.

3. Psixokorreksion dasturning joriy etilishi o‘smirlarda
konstruktiv.  xulg va  emotsional bargarorlikni
shakllantirishda samarali ekanligi aniglandi. Eksperimental
guruhda reaktiv xavotirlanish 28 % ga pasaydi, agressiv
xulq 16 % ga kamaydi, empatiya darajasi esa 14 ballga
yugoriladi.

4. Emotsional intellekt va empatik mulogotni
rivojlantirish usullari nizolarni boshgarishning muhim
psixologik mexanizmi ekanligi isbotlandi. Bu natijalar

D.Goulman va K. Rodjers nazariyalari bilan uyg‘unlikda
inson xulgida hissiyotlarni boshqarishning rivojlanishdagi
o‘rnini yana bir bor tasdigladi.

5. Maktab psixologining psixokorreksion faoliyati
tizimli va kompleks bo‘lishi kerak. U faqat alohida
holatlarga emas, balki butun sinf jamoasi mubhitiga ta’sir
ko‘rsatuvchi  profilaktik, korreksion va  maslahat
elementlarini gamrab olishi zarur.

7. Ishlab chigilgan psixokorreksion model amaliyot
uchun tavsiya etiladi. U besh bosqichdan iborat bo‘lib —
diagnostika, motivlashtirish, korreksiya, refleksiya va gayta
baholash — har bir bosgichda psixologning faol roli
ta’minlanadi. Bu model maktab psixologi amaliyotiga oson
moslashadigan, qayta qo‘llanilishi mumkin bo‘lgan
innovatsion yondashuv hisoblanadi.
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REZYUME. Mazkur maqolada o‘smir yoshdagi shaxslarda shaxslararo nizolarni kamaytirish, konstruktiv muloqot va
emotsional bargarorlikni rivojlantirishga garatilgan psixokorreksion usullar mazmun jihatdan yoritilgan. Tadgiqot doirasida
o‘smirlarning xulg-atvoridagi nizolilik tendensiyalari va ularning emotsional holati o‘zaro bog‘liq holda tahlil etilgan.
Tadqiqot natijalari psixokorreksion usullar o‘smirlarda konstruktiv munosabat, ijtimoiy moslashuv va emotsional
bargarorlikni shakllantirishda samarali ekanligini ko‘rsatdi. Ushbu natijalar maktab psixologlarining amaliyotida
go‘llanilishi mumkin bo‘lgan ilmiy-amaliy asos sifatida tavsiya etiladi.

PE3IOME. B panHOif cTatbe paccMaTpuBaeTcs COJEpXKaHWE U 3HAUYEHHE IICHXOKOPPEKIIMOHHBIX METOOB,
HaTpaBJICHHBIX Ha Pa3BUTHE KOHCTPYKTUBHOTO OOIIEHMS M 3MOIMOHAIBHON yCTOWIMBOCTH Y MOAPOCTKOB. Pa3paboTana u
anp06Hp0BaHa NICUXOKOPPEKIHMOHHAA IIporpamMma, BKIOYaromasa TPCHUHI'W TIO0 Pa3BUTHIO OMIIATUYCCKOT'O O6H.[€HI/I$I,
YOpPaBJICHUIO SMOLOUAMU W TIPEOJOJICHHUIO CTPCCCOBBIX CHTyaHHfI. PeSynLTaTLI HUCCIICAO0BaHUs IIOKasajln, 4YTO
MICUXOKOPPEKIIUOHHBIE METOABI 3PPEKTHBHO CIIOCOOCTBYIOT (POPMHPOBAHUIO KOHCTPYKTHBHOTO TOBEACHUS, COLUAIBEHON
ajlaliTalilui 1 5S5MOLHWOHAJIBHOI'O PpaBHOBECHA Yy IIOAPOCTKOB. HOJ’Iy‘{eHHHC JAaHHbIE MOTYT OBITH HCIIOJIL30BaHBl B
HpaKTH‘IeCKOﬁ ACATCIbHOCTH HIKOJBbHBIX IICUXOJIOTOB KAK HAYYHO-MCETOANYCCKAsA OCHOBA IMOBLIIICHUA 3(1)(1)6KTI/IBHOCTI/I nux
paboTEHL.

SUMMARY. This article analyzes the role of psychocorrectional methods in developing constructive communication
and emotional stability among adolescents. A psychocorrectional program including empathy-based interaction, emotional
regulation, and stress-management training was developed and experimentally tested. The results demonstrated that
psychocorrectional methods effectively reduce interpersonal conflicts and enhance social adaptation and emotional balance
among adolescents. The proposed methods can be applied as a practical and scientific basis in the activities of school
psychologists.
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USTAZLAR ShEJIRESI

HOKHM JIOYKAPAEBTBIH MUMPACJIAPBIH CAKJIAY XOoM YUPEHHUY MOCEJIEJEPA
A.K.T1a3bLJ10B — nedazo2uxa unumieputuy, KaHouoamsi, npogeccop
QJfCuHu}B amtle()aé’bl Hoxkuc momnexemaux nedaeoeukaﬂblk; uHcmumynbol

bus  Kapakanmakcranma  ¢uiomorns — WINMUHUH
TUHKapbIH calblymibl, KapakanmakcTaHmarsl OWpHHIIN
OupuHIIM uiauM A0KTOpbl Oonran Haoxkum JlaykapaeBThIH
©3UH KepMecCeK Te, OHBIH Ofaja KYIUIM MeJaror XoM
TOpOMSAIIBEI  OOJIFAaHNIBIFBIH  eCUTKeHOM3. OHBIH ©3WHUH
reimapa MUHHETIICpUH XOM YIUIBl ajamjapiblH Ol
XAKKBIHAAFBl  €CKE  TYCUPUYJIEPUH  OKBbII, YHPEHUY
Hotuibkecunne OwsmH Hoxum  [loykapaeBka Oonran
KbI3BIFBIY IIBUIBIFBIMBI3 OypBIHFBIAAHAA OCTEp apTKaH.

bus H.[doykapaeBTelH aKnblk KenuHu ['yiaHapa
To)keHOBaHBIH JKOPIAEMH MEHEH npodeccop
K.AmnambeprenoB meHen Oupre H.J{oyxapaeBThiH Hekunc
pationsiHaarel Oamacel OpeiHOalt J{oyKapaeBThIH YiitnHE
2015-xpu161 OapraHOb3. ['ymHapaHBIH aWTBIYBl OOMBIHIIA
OpbiHOaii  araHblH ~ YHWHAE Yyl  demomaH  Hokum
JloYkapaeBKa THHHCITH KaFrasaap OONBIYEI Kepek enu. bupak
O JKepAeH Oup dYeMogaH FaHa KOJ Kka30allapblH,
cyypeTnepuH, aneiml  KaWTThIK. OHBIH  OapibIFbIH
WHCTUTYTKA OKEJHI, OapiiblK Kara3jlapblH CKaHEpJIETTHUM.
Karazmap demonaHma Typein Oblmaii-Oblmali Ko3FaraHIa
mambuiFal  Oonbryel  MymkuH.  CebOebm,  aiippiM
HIbIFapMallapbIHBIH OCTICpH ayKachlll KETKEH JKepiep e
ymsIpacansl. M3epTinedTyrslH agaM 0oJsica ©3W TOPTHIKE
CaJIBIN anafbl I€r€H YMUT IIEHEH CaK/IabIM.

bus Hoxum [loykapaeBka Tuitrcian OOIFaH, OHBIH CH
kumikeHe yiuel OpsiHOait JlaykapaeBThIH Y apXUBHHICTH
Marepuagiap MEHEH TaHBIChY HOTHUHXECHUHIE OHBIH
KHUIIKCHEIUTHHEH  Oacianm  MYFAUIMMIIMINK — KOCHUIIKE
KBI3BIKKAHJIBIFBIHA ©3 HCEHUMHMM3IM XachUl KbUIFaHOBI3.
Byn wucre oraH e3uHe TOH OonFaH OaKJIayIIaHIbIFEL,
OacimaraH WCHH AaKbpIpplHA IIEKeM J>KeTKepuyre OOJFaH
YMTBUIBIYIIAHJIBIFBI, ©3WMHE XoM Oackamapra OoiFraH
TaNallaHIbIFbl, XaK KEYWUIWINTH, IypbIC CO3JIMINIH,
XaJbIKTBIH TapuiXblHA, oNeOMATHIHA, TWIMHE OOJFaH
KbI3BIFBIYIIAHIBIFEl XoM Oacka Ja THJI MEHEH JKETKEepHII
Oepuyre O33UIUTUMU3 AU CE3[UPETYFbIH  YHaMJIbI
ChITATJIaphI ceOenmy OoFaH.

[TUKMPUMU3ANMH JIONUIN PeTUHIE (BaKTiepre KYTHHUII
KOpEHUK:

Hoxum JlaykapaeBTbIH ©3 KOJIBI MEHEH TOJThIpFaH
oeMUpOasHBIHAA KopceTWnuyn OoWbIHIIA  1924-KBLTBI
Xopeam  Xamblk PecmyOmukacer  Opaitneix  [laptus
Komurern onbl Kazakcrannsly OpeHOypr KanacblHa
oKkpIyFa kubepenu. bByn xepme onm  Kaszak Xaibik
OMIMMIICHIIMPUYN WHCTUTYTBIHBIH 3 JKBULIBIK TaspIIbIK
KypchlHa KaObu1 erwnenu. OKBIYBIH OWp KBUIZAH Cal

KeOupex OKBIFaH YaKpITTa Kapakannakcran
OacIIbLIapBIHBIH LIAKBIPTHIYBI MEHEH Kongpipar
OKPYXKOMBIHBIH AIIMUHUCTPATUBIIUK GenmmMuHzIe
WHCTIEKTOP, COHBIHAH OONACTIBIK CyATa TPAaKTHKAHT

Jaya3pIMIapbIHAa KYMBIC ucheian. 1926-xpiuiel AMa ata
XanblK OMIMMIICHANPIYH WHCTUTYTHIHJA TaspIBIK KypcTa
OKBIYBIH Jayam eteau. EHOU, €KM KbULIBIK TaspJibIK
KypCTaH 6TKEH COH COJl MHCTUTYTTHIH ©3MHE CTYICHTIINKKE
KaObuutaHa bl. 1931-KbUIBI MHCTUTYTTBIH arpoOHOJIOTHS
KOHHWIeJIMTMHE  KOoca  Ka3aK TWIM  XaM  9JIeOMSTHI
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KOHHUT€IIUTHHEH JI€ 3a4€T TAICHIPBII, KOChIMIIA KOHUTEIHK
ajblyFa epuUceu.

AnMa-aTajga OKBII )KYPreH KYHJIEpHHEH Oacnar-ak, o
O3MHUH MENarorHKajblK XbI3METJIEPHUH  OaCIaHIBIPHII
skubepenu. AHBIFBIPAFbl COJI OKBIN KYpreH 1929-xpuinan
Oacman AiMa-aTa TNeZarorHKAIBIK TEXHUKYMBIHAA Ka3ak
TWIA XOM OJcOUATHI TOHMHEH cabak Oepemu. OKBIYIbI

NUTKEPIeHHEH  COH  JkolamMa  MeHeH  KocraHaii
NEJAarorUKajblK TEeXHUKYMBIHIA YCTas3JbIK XBI3METHH
mayam eremu. 1932-1934-xpumap apadbiFbiHIA Y pain
NEIAarorUKajblK ~ HMHCTUTYTBL  X8M  CONl  JKepIerH

MEIWIIUHANBIK TEXHUKYMIa Ka3aK THIH XM OIcOUSATHI

MIOHWHEH OKBITHIYIIBI OONBINT KyMBIC wHcieimu. 1934-
SKBIIIAH Oaciian Kapaxkanmakcran XYKAMETHHUH
LIaKbIPBIY b MEHEH Jlacen OuIUMIICHAUPUY

MUHHCTPJIUTHHAE METOAMCT, COHbIHaH KapakanmakcTanmga
eH OHWpHHIIM peT allbUIFaH >KOKapbl OKbIY OpHBI —
MyFaJUIAMIIEp MHCTUTYTBIHAA KapaKallaK TUIU XM

OfeOHATEl IOHM  OKBITBIVIIBICKI  OONBIN  JKyMBICKA
KaObLIITaHAbL.
Hoxum  JloykapaeB HMHCTUTYTTa MYFaJUTUMILMINK

XBI3METTE UCJIETEH YaKbITJIApbIHAA KapaKalIaK THIH, OHBIH
CHHTAaKCHCH, TPaAMMAaTHKAaChl, (POHETHKACHI, MOP(OIOTHSICHI
MoceNeNepruHe Keyuia Oennm, CTYAEHTIEP XM MEKTel
MYFAJUTIMIICPHHE KOJNAMIBIK TYYIBIPBIY MAaKCETHHIAE THII
MoceJIeCHHe GaiiaHbICIIBI Oarmapramanapisl,
cabakJIBIKJIaps! ©31 XKa3FaH. byHHaH ThICKaphl KapaKaJnak
onebusnThiHa OailaHbICibl (OJBKIOPIBIK MaTepHaiapabl
KBIITHaFraH, TOIUIAFaH XoOM CTyJeHTIepre cabaKibIK
peTHHAE TNalWgaNaHbIyfa WMKAHHAT OSKaparelll OepreH.
MexkTen OKBIYIIBUIAPBIH Ja sATaH IIbiFapMarad. OHBIH
ABTOPJIBIFBIH/IA MEKTEN OKBIYIIBIIAPHl YIIBIH «OIHIOEe»,
«OKBIY KUTaOBI», «OAEOMIT» cabaKIBIKIAPBI, «OIeOUIT
XpECTOMATHSCHD) OacTIafiaH MIBIFAPbUTFaH.

OHBIH JTHYHBIA JHCTOTHHIE KOPCETHINYH OOWBIHIIA
pyc, Ka3ak, ©30eK, Tarap THIJIEPHH JKYIQ >KAaKChl OMITEH.
Typk, mapcel, asepOaibkaH, yWFBIp, OamIKypT, oWHpar,
TYPKMEH THJUIEpUH opTaia Ounrex.

Hoxum J[loykapaeB KalThic OONFaHHAH KEWHMH OHBIH
YHUHAEe KainFaH KoJbkazbOamapabl ©Osz0excran Wnumiep
akagemuscel KapaxanmakcTaH ¢uimanbiHa ajibly Kepek
oonbin, Oenrwim  wiaummnas  Kamabl  ARBIMOETOBTBIH,
OacwbIIBIFBIHAA ~ KOMHCCHs — ay3wienn.  Komwmccus
KypambiHIa CaOpeip Kamanos, Ilapuiina ©OternoBa Xom
MapXyMHBIH Xasiibl Bamuda [loykapaeBanap KaTHacabl.

Vbl gy3unred komuccusHblH 1953-xbin 11-aBrycrrarsl
Nel aktmHne xepcermnuyn OoiibiHma H.JloykapaeBTbIH
yiiuHeH 21 aramazarbl, Hankanapja cakiayiel TypFaH,
XKopusaHOaraH KoJDKazoamap TaOBIIAIbL. Kon
xa3bamapapiH ynelyma Keyemu 4829 Oerren wubapar
eKeHINTH aHbIKIaHagsl. COHBIH HIMUHIE pyC THIHHIE
KaszpUTFaH  KoJpkaszOamapel 3343  Oer, Kapakamimak
TUIMHIETH MaTepuaiiap 6osica 1486 Gertu Kypaitnbl. Byn
HE JIeTeH NMUIaibUIbIK, 63 XaJKbIH CYHUY, OHBIH 9/1eOUATHIH,
MOJICHUATHIH CYHMYIIMIMK. MeH Oyn jkeple Xo3upru
JKacjlap KUMHEH YITH anblybl KepeK JereHje Xell




exmnenOecren  H.J[oykapaeB xoMm wmimMmmasra  yKcac

MUAalbBIIapAaH OPHEK aIbIybl KePEeK JIEreH Ooyap eauM.
Hoxum Jlo¥KapaeBTHIH AHCCEPTAIIUTBIK JKyMBICH 931

OerreH mbapat. On yCHl TUCCEPTAUSUIBIK MaTepHalIapsl

TeK FfaHa ka3 KouWMmamel. OHBI  CTyAEHTIIEp
AyIUTOPUACHIHAA  JICKIIHSA OKBIFaH VaxpITIIaphIHAa
naigananasl. [lalipananranna nga, col  MarepuaIapblH
CTYJCHTJIEPTe  OKbII ~ OepMenu, JTUKTOBKA  KBUIBII

sKa3apipManbl. KeprucuHiie OapibIFbIH SITaH aWTHII OCpPIH.
byn xakkeiama Hoxum J{oVkapaeBTblH —JeKUUsTIAPbIH
TBIHJIaFaH COJ YaKbITIAApAbIH CTYACHTH, COHFBUIBIFBIHIA
OHBIH AaCTHUPaHThl OONFaH, (UIONOTUS WIMMICPHUHUH
IokTopel, mpodeccop, wmapxym C.AXMenoB ©3WMHHH
«Ycra3z XakKpIHOA C63)» aTJIbl MaKalacklHaa Obumail mem
€CKe TYCHpEH:

«1945-1947-xbuutaps Hoxum Hdoykapaes
MIEANHCTUTYTTA KapaKallak oIeOWATBIHAH JICKIHS OKBITI
Kypan. On YakeITIapsl MEH CTYICHT OOJIFaHIIBIKTAH OHINA
Oaiikaii Oepmeiimen, Hereayp Hoxxum ara apa-Typa KeJeau.
MyYMKHH OUp KaFbIHAH OJ1 MIIUM-H3EPTICY HHCTUTYTHIHBIH
JMUPEKTOPBI OOJIFAHIIBIKTaH 0a, sMaca ©3WHHH JOKTOPJIBIK
XKyMbIchl OolibiHIa TamkeHT, MockBara keOUpeK KaTHaI,
JKYMBIC OacThUIBIKTAH 0a, OWTEYHp CHUHPEK YIIbIPAMIbL.
Tymnerer komka3tamapapl KOTEpHIT KeNWIl Kadeapara
KOSIABI Ja, ONMapIblH Oupae-OMpeyWHUH OCTHH allllacTaH,
JIEKIVSIFA KBI3FBIH KUPHUCHIT KeTSAN; KAa3bIMl allbly MYMKHAH
emec, OuW3 Tek THIHIAY MeHeH Oomambl3. OJ KHCHHHH
ceileyunue TEMIIEPaMEHTIMINK KYLUIHA eau,
IaWbIpIapablH  KOCHIKIAPBIHAH —AOKAa Y3aK MBICAiUIap
KENTUpEp, I'd TapuilX, T MIAWBIpIApIbIH IIBIFapMaIapbl
apasnachlll, ©3UHIIEC OUP CHIPJIBI TYHbs OOJIBII KOPHUHETYFBIH
enu. IlenuHctutyrTa nexuums okbin  Kkypad. Llloxan
VanuiixaHos, Mup3a Kymuzana, Perukos, Iloramum,
lopaneBckuii, COHFBI VakbITIapsl beprensc, OYe30B,
Alibexnep XaKKbIHIAa KON MariblyMaTiapibl TYHICK
TYWOern MEHEH TeKKeHAe OW3  JKasblyIaH Tepe
THIHJIAFAaHBIMBI3[IB] APTHIK CAHAWTYFBIH €IIUK.

KoHpIpay KarbUFaHHAH COH JKaHAFbl OCTH amIblIMaraH
TOMIIAPIBl «MCHHH KaOWHETHME amaphill KOW» ICHTYFBIH
eH. .. ».

Hoxmm [IoykapaeB Tek FaHa CTYICHTIEPTe TEOPHSIIBIK
OmmuM Oepuil KOWMACTaH, ajl OJapiblH IeAarorHKaIbIK
OMENUAT NOYUMPUHIE Kajlall naiijianaHblll aThIpFaHJIbIFbIHA
na utubap Oepenu ekeH. MaceseH, o1 OelIruiy WiInNMIas,
MeJjaroruka  WIMAMJIIEPUHUH  JIOKTOPHI, npodeccop
XK.OpbinOaeB mnenen Oupre IlpimOait  paiioHbiHIA
OMEIUSITHIH OTEN aThIpFaH 6 CTYACHTTHH Kajail cabak eTHIT
aThIpraHbIH Kepuy ymslH LlIsimOail paiionsiHa kenean. 45
MUHYT cabak eTkeH KemkeOali araHbIH cabarblH 3 caar
TaaKbUIANIBI. byn na JKeTHereHaen Oxunbait
Mypra3zaeBTblH YHUHAE OTBIPBIIT TYH >KaplblHA IIEKEM
cabaKThl TANKBUIAYTBI JayaM eTeIu.

Qunonorus WIMMIEPHHHAH  JOKTOPHI,  Ipodeccop
O6aucaibIT [laxpaTranHoB 1952-KbUIABIH SHBAPh aWbIHBIH
akplpiapbiHga  Hoxum  JloykapaeBThIH ~ JOKTOPJIBIK
JIUCCepTalvsl JKaKjanm KenwmyuHe Oaimanbicabl  Hekwc
KaJachl >KOMHHETIIMINTHHUH YIIBIPACchIyblHA KaTHACAIBI.
Kupuc ceznen keitmn Hoxum J[oykapaeBka ce3 Oepuieny.
«Men - pneiinum OOnmucaitpiT [laxpaTnuHOB €3 ecke
TYCHPUYHUHJIE - OMHPHM/IE, XJ3Upre IIeKeM OyJl KUCUHHH
JIOKJa]] OaciaybiHIai yceuIsl Kepred emecreH. O connai
JKal, Xop ce31M alThII OOJNBIN y3aK YakbIT IHay3a »xKacarl
Typap, amamiapaa 0ojca «CHAM HE aiiTap eKeH» eI OHBIH
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ay3blHA YHWINN Typap eIu. 3ania >KbIM-KBIPTIBIK XYKHM
CYpHIL, IIBIOBIHHBIH YIIKaHBI OMIUHAI Typap eau. CoHHaH
KednH Oapplll ON CO3NMEepPAN IKUHHWJIICTHN, TOIUICPIN
Omp-OmprHE JKaIFaCTBIPBIN, XOMIE KEM-KeM  3aJsl
TOJKBIHIATKAH Xaya3 Xop OHp aJaMHBIH KEYHIIIEPHHEH
JKaif Tabap enm».

Hoxum  JloykapaceBThIH ~ JCKIMsUIAphl  OOpKyJLIa
CTYZICHTJIEPIU ©3WHE TapThIIl TYpaTyFblH OojraH. ByHBIH
TUHKapFbl CeOCIUICpUHNUH OWPHM OHBIH TYCHHIUPUYUHIE
enn. On cryneHTiepre Kaichl Joyup oAeOMsAThIHAH cadak
OKBITIIACHIH, COJN ©3 JOYUPHUHUH XOMUNETIUK TapUHXBbI,
CHSICAThl, COIMAJUIBIK-9KOHOMUKAIIBIK JKaFJaiinapbl MEHEH
TUKKeNe  OalaHBICTRIPBIT ~ TYCHHOUpWUD  OapraH.
«Tapuiixprii  mapasr, oxeOmiAT XoM  MOICHHATTHI
TYCHHIUPTEHIE IONWIUIM, MbICAUIaphl MEHEH, ajaaM
Owmifkapyian OOJMacibBIK JKargaljaapsl MEHEH, >KaH TOHHU
MCHEH OCpWIMII TYCHHIUPETYFBIH €AW» - ACHAN WINMIIA3
O.IlaxpaTanHOB.
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MsiHa cyyperteru Bannga xeHrelIuH KOJIbIHAH ycian
TypraH kunikeHe Kbz 2015 smaca 2016-Kbpuuiapbl ©3MHUH
CyYpeTHUH HHCTarpamHaH kepeiu. byn cyyperrtu Posnan
JlayKapaeBThIH aKJIBIFbI, aHBIFBIPAFBl MapXyM baxTuspasiH
Oaynacel WHcTarpamra KoiraH ekeH. CoJl KHIIKEHE KbI3
nHcrarpamra «MeH TupuMeH. HaykacnbirbiM ceberumn 6apa
anMaiiMad. MnoxbIHBI3 0o0Jica Kemun KepHIl KETHH» JIell
skasrad. Oubl Ousre ['ynmHapa aiitein Gepam. Bupak omap
Oapa anapiMa, Oapa armabsIMa OMIMEHMeH.

Hoxxum JloykapaeBThIH TyYbUIFaHbIHA OBIABUT 120 Kbl
TOJIIBL. OTKeH Joyup Hoxum JloyKapaeBTbIH
MUIAUbIIBIFBIH, OHBIH ©3 YaTaHbIHA IIBIH OCPHIIT€HIIUTHH,
MUaibl ycTa3 OONFaHNBIFBIH, 390€pliec HMIMMIA3IIbIFbIH
JoNMMUIein XoM Oyl HWc eneje JAayam €THI  aThIp.
I[Mpodeccop C.AXMEIOBTBIH  KOPCETHUIl  OTKEHUHJCH
«Hoxum JloyKapaeBThIH OXMUMETIIH XbI3METIEPH, KaPKbIH
TyJFachl ©3WHMH 0axachlH XOMTHACTaH, KOIUP-KbIMOATHI
MEHEH KO3 aJJbIMbI3/Ia TypaTyFbIHJIBIFBI TalacChl3 HOpPCE»
(3) exennurune rymas xok. IIpodeccop XaKbIMKATIBIKTBI
aliTKaH JeruM Kejeau. XoM i€ OHBIH KOJI jka3z0aiapblH
TepeH YHPEHHY, KUTall XajblHa KeJNTHPHY, OacThIPBII
HIBIFApBIY cayal UCIEpAEH ecarulaHalbl.
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Xalgumizdin déretiwshilik madeniyati, turaq jay qurniw ham arxitekturahq
bilimlerin ézinde jamlegen «Qarauy» YUNESKOmn materiallig emes madeniy
miyrasinm REPREZENTATIV dizimine ham «Qobiz sogiw ham atqgariwshihq
oneri» 8-13-dekabr kuanleri Hindstannmn Nyu-Dehli galasinda YUNESKOnNm
materialhg emes madeniy miyras boyinsha hukimetler arahg komitetinin
20-sessiyasinda YUNESKOnm materiallig emes madeniy miyrasin jedel qorgaw

dizimine Kirgizildi.

Atap otiw orinl;, «Qara uy» — garagalpaqg xalg:n:z doretiwshilik madeniyat:, turag
jay quriw ham arxitektural:q bilimleri jamlengen, dwladtan-dwladga otip kiyat:rgan
madeniy miyras: bol:p esaplanad:. Qarauy 6, 8, 12 qganatl: bol:p, basqa xal:glar
otawlar:nan aj:ral:p turad:.

Son: ayriqsha atap otiw lazim, song: jiullar: elimizde Prezidentimiz tarepinen barl:q
tarawlar gatar:nda xalqim:zdiz bay madeniyatlar:nan biri bolgan bagsishil:q hdm
jirawshzliqg onerin bunnan b:zlay da rawajlandirzw, oniz milliy madeniyat:im:z ham
korkem onerimizdegi orn: menen dhmiyetin arttiriwga ayr:qsha itibar garat:l:p, bul
bagdarda ken kolemli jumzslar amelge as:rzimaqta.

Bul biybaha miyraslarim:zdi YUNESKO dizimine kirgiziliwi oniz tariyxiy, ruwxwy
ham madeniy gadiriyat sipatindag: orminizn xaligaral:q darejede tan almiw: bolip

esaplanad:.
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NOKIS MAMLEKETLIK PEDAGOGIKALIQ INSTITUTI
"GREENMETRIC" XALIQARALIQ REYTINGINEN ORiN ALDI

(Green
Metric

World University Rankings
Ajiniyaz atindag: NMPI dinyadag: jogar: bilimlendiriw mdkemeleriniz turaqgl:
rawajlan:w:n bahalawsh: ab:rayl: "Ul GreenMetric World University Rankings-2025"
xaliqaral:q reytinginen or:n ald:. Bul reytingke dunyan:zz 105 mamleketinen 1745 jogar:
bilimlendiriw mdkemesi, sonnan Ozbekstan Respublikas:ndag: 80 jogar: ogqiw orn:
kirgizilgen bol:p, Nokis mamleketlik pedagogikal:q institut: dunya koleminde 1038-,
respublikam:z boy:nsha 44-orind: iyelegen.

NMPI professorlar1 «<S SCIENCE AND INNOVATION AWARDS 2025»
shenberinde basip shigarilgan enciklopediyadan orin aldi

Ajiniyaz  atindagi  Nokis — mamleketlik — pedagogikalig  instituti  professor-
oqitiwshilarinan pedagogika ilimlerinin doktori, docent Muhabbat Allambergenova ilaj
shenberinde basip shigariigan «Menin tabisli jolim» toplaminan, pedagogika ilimlerinin
doktori, professor Merwert Pazilova ham pedagogika ilimlerinin doktori, professor
Zamira Qurbaniyazova « Ozbekstannin belgili ilimpazlary enciklopediyasinan orn aldh.
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Diqqat, jazihw — 2026!

Hurmetli, jurnal oqiwshilar1! Eger, Siz ilim, tdlim-tdrbiya hdm oqitiwdin jana
zamanagQy usillari, janaliglart menen 6z waqtinda jaqinnan tanispaqshi, 6zinizdin usi
tarawdag jetiskenlikleriniz ham oy-pikirleriniz benen ortaglaspaqshi bolsaniz,
«Ilim hdm jadmiyet» jurnalina 2026-j1l ushin jaziliwga mirat etemiz.

Bizin jurnalimizda barliq tarawlar boyinsha ilimiy, ilimiy-metodikaliq maqalalar
jariyalanadi.

«Ilim ham jamiyet» jurnali Ozbekstan Respublikas1 Ministirler kabineti janindag
Jogar1 Attestaciya Komissiyast kollegiyasinin qarart menen tomende korsetilgen
panler boymsha ilim doktor1 darejesin aliw ushin magqalalar jariyalaniwi tiyis bolgan
ilimiy basilimlar dizimine kirgizilgen:

- 01.00.00 — fizika-matematika ilimleri;

- 02.00.00 — ximiya ilimleri;

- 03.00.00 — biologiya ilimleri;

- 05.00.00 — texnika ilimleri;

- 07.00.00 — tariyx ilimleri;

- 10.00.00 — filologiya ilimlerti;

- 11.00.00 — geografiya ilimleri;

- 13.00.00 — pedagogika ilimleri;

- 19.00.00 — psixologiya ilimleri.
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