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PEDAGOGIKA ILIMLERI

Pedagogika teoriyasi ham tariyxi

PEDAGOGIKALIQ ISKERLIKTE KOMMUNIKATIV KOMPETENCIYA
B.Abdiev — assistent oqitiwshi
Ajiniyaz atindagi Nokis mamleketlik pedagogikaliq institut:
Tayanch so‘zlar: mulogot, kompetensiya, motivatsiya, innovatsiya, funksiya, individual, deduksiya, texnologiya.
KiroueBble ciioBa: KOMMYHUKaNWsd, KOMIIETCHIWA, MOTUBAllNA, MHHOBAINA, (I)yHKLII/I}I, WHIWBUAYAJIBHOCTD, JE€AYKIINA,

TCXHOJIOTHA.

Key words: communication, competence, motivation, innovation, function, individual, deduction, technology.

Kirisiw. Bugingi kande dinya mamleketleri arasinda
joqar1 globallastw procesi juz berip atir. Globallasiw
procesi natiyjesinde dunyanin jetekshi mamleketlerinin
bilimlendiriw sistemasina baylanisli tajiriybesin tyreniw,
talqilaw, milliy bilimlendiriw sistemamizga sdykes bolgan
tareplerin ameliyatqa engiziw Dbizdegi bilimlendiriw
sistemasin jahan standartlar1 darejesine alip shigiw ushin
judéd ahmiyetli. Bilimlendiriw tarawindagi reformalardi
amelge asirtwda dunyada ham jamiyette bolip atirgan barliq
ozgerislerdi esapqa aliw, ane usi tiykarda islenetugin
jumislardin mazmunin aniqlaw judd ahmiyetli. Sonin
ushinda talim sistemasinda, sonin ishinde pedagogikada
kommunikativ kompetenciya bugingi kunnin ahmiyetli
maselesi bolip tabiladi.

Kompetenciya (lat Competence - mas) — bilim kénlikpe-
lerdi gollantw, mashqalalardi sheshiwde ameliy tajiriybe
tiykarinda natiyjeli hareket etiw gabileti. Kompetenciyaga
“iyelik etiw” mumkin emes, sebebi bilim konlikpe
tajiriybelerdin jiyindisi emes. Kompetenciya tdsinigi kop
gana shet el ham jergilikli adebiyatlarda turli taraw wakil-
leri tarepinen 6z tarawi bagdarinan kelip shigip har tarli
talqilanadi. Biraq, bul atamanin tiykari1 belgili mazmun,
yagnly bilim, tajiriybe ham konlikpelerdi har qanday
jagdaylarda duris qollana aliw gabileti sipatinda qaraladi.

"Kommunikativ ~ kompetenciya"  atamasi ilimiy
adebiyatqa D.Xayms tarepinen kirgizilgen. Pedagogikaliq
psixologiyaliq adebiyatlarda “kompetenciya” tusinigi 60-
jillardin aqir1 70-jillarda qollana baslagan. Bunda D.Xayms
tarepinen 1972-jilt  "kommunikaciyaliq kompetenciya"
tusinigi kirgiziledi. Kompetenciya kompetentlik
kategoriyalarin tildi, asirese, ekinshi (ana tilinen tisqari)
tildi Uyreniw teoriyast ham ameliyatinda, basqariwda,
basshiliq, menedjmentte professionalllq ham sdylesiwdi
uyreniwde paydalanila baslandi [1:7].

Adebiyatlar analizi hAm metodlar. M.A.Choshanov-
tmn pikirinshe, onin pikirinshe, kompetenciya, bilimlerdi
turaqli tarde janalap turiwdi, ust bilimlerdi belgili
sharayatlarda tabisli qollaniw ushin jana magliwmatlarga
iye boliwdi, yagny operaciyaliq h&m mobil bilimlerge iye
boliwd: anlatadi. Choshanov kompetenciyan: bilim menen
baylanisli mashqalalardi sheshiwge potencial tayarliq dep
tusinedi. Ol mazmunli (bilim) hdm processual (Oner)
quramliq bolimlerdi 6z ishine aladi ham mashqalanin
manisin ham on1 sheshiw gabiletin biliwdi 6z ishine aladi
dep esaplaydi [2:95].

Kommunikativ kompetensiya tusiniginin ahmiyeti —
kommunikativ kompetenciyanin korinisi shaxs penen shaxs
ortasinda 6z ara mazmunli ham paydali munasibet ornatiw
gabiletinin ameliy iskerlikte haqiyqiy korinisinde korinedi.

3

Shaxslar qarim-qatnas procesinde ushirasatugin har qiyl
jagdaylarda, baylanis mazmunina qaray shaxstagi psixikaliq
jagdaydin turaqli 6zgeriwi, 6zin-6zi turaqli qadagalap bariw
ham basqalardi tGsiniw tiykarinda duris qarar qabil etiw,
har qanday jagdaylardan shigip ketiw ham jagdayga tez
beyimlesiw. Insannin qarim-qatnasqa mutajligi, 06z
kézqaraslart hdm ideyalarin usiniwi, ézine isenimi, 6zinin
kommunikativlik  iskerligine  baha  beriwi  siyaqli
ozgesheliklerdi korsetedi. Bilimlerdi tyreniw procesinde
talaba iyelewi kerek bolgan bilim, tajiriybe ham konlikpe
talaplarmin  natiyjesi  kommunikativ  kompetenciyant
koérsetiwge qaratiliwi tisiniledi.

......

» Kommunikativ kompetenciyanin korinisi shaxs
penen shaxs ortasinda 6z ara mazmunli ham paydali
munasibet ornatiw gabiletinin ameliy iskerlikte haqiyquy
korinisinde korinedi.

» Shaxstin  sawbetke  bolgan  zarurligi, 06z
kézqaraslart ham ideyalarin korsetiwi, 6zine isenimi,
6zinin kommunikativ iskerligine baha beriwi siyaql
sipatlardi korsetedi.

» Kommunikaciya procesinde oqitiwshi  ham
oqiwshi arasindagi jeke qatnasiqlardin hesh qanday
tosqinliqlarsiz, ideyallq  qarama-qarsiligsiz ~ Otiwi
tamiyinlenedi. Bul bolsa oqitiwshi ham studentlerdin,
putkil jamaat arasinda salamat ruwxiy ortaliqtin payda
boliwina alip keledi. Bul proceste kommunikativ
kompetenciyanin kognitivlik, ekspressivlik, 6zin-6zi
korsetiw, siyaqlt 6zgesheliklerin korsetedi.

» Bilimlerdi tyreniw procesinde studentlerdin jaslar
iyelewi kerek bolgan bilim, tajiriybe ham konlikpe
talaplariin  natiyjesi kommunikativ kompetenciyani
kérsetiwge qaratiliwi tasiniledi. Bul bolsa shaxstin
jamiyetlik sanasinin jetiliskenligi menen belgilenedi.

» Shaxslar 6z ara baylanis procesinde ushirasa-tugin
har qiyli jagdaylarda, baylanis mazmunina qaray
shaxstag psixikaliq jagdaydin turaqli 6zgeriwi, 6zin-06zi
turaqli qadagalap bartw hadm basqalardi tusiniw
tiykarinda duris qarar gabil etiw, har qanday jagday-
lardan shigip ketiw hdm jagdayga tez beyimlesiw.

Ust orinda kommunikativ kompetenciyanin tiykarg:
manisine  toqtalip  otetugin  bolsaq, kommunikativ
kompetenciya — bul quramali kommunikaciya qabilet ham
jana socialliq duzimlerde jeterli kadrlard1 jetilistiriw,
kommunikativlik tarawdagi baylamis qagiydalarm biliw,
adep-ikramliq qagiydalarina amel etiw ham basqa da kop
tusiniklerdi 6z  ishine  qamtiydi. ~ Kommunikativ
kompetenciyanin  tiykargr = waziypalarimin  biri  bul
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proceslerdi jeterli darejede analiz etiw, analiz qiliwdi
tamiynleytugin  bilim resurslarin bahalaw esaplanadi.
Sonligtan da bilimlendiriwde jana kreativ pikirlerdi
jarattwshi metodlar zarir. Shaxsqa tan kreativlik sipatlarga
tomendegilerdi keltirip otsek boladi. Misali: Erudiciya
(bilimdanliq), logikaliq pikirlew qabileti, refleksiya
gabileti, innovaciyaliq qabiletke iyelik, jogari korkem
qadriyatlarga iyelik, tawekel ete aliw qabileti siyaqli
sipatlard: korsek boladi.

Hazirgi dawirde dinya mamleketlerinde talim
sistemasin rawajlandiriwga talabalardin  ham oqiwshi
jaslardin kreativ aktivligin asitwda kommunikativlik
kompetenciyasin rawajlandiniw juda ahmiyetli sanaladi.
Talim procesinin  ahmiyetli belgisi onin  shaxsqa
bagdarlanganlig1 esaplanadi. Kommunikativ kompetenciya
awizeki ham awizeki bolmagan baylanis proceslerinin
beyimleskenligi ham olardan paydalaniw erkinligin nazerde
tutadi ham insannin 6zine tabiyily ham socialliq alemge
bolgan munasibetler sistemasin tartipke saliwshi kategoriya
sipatinda qaraliwi mamkin [3:11].

Natiyjeler. Pedagoglardin 6z kommunikativ
kompetenciyasi da ahmiyetli faktor esaplanadi. Oqitiwshi
talabalar menen ashiq, qizg&m ham interaktiv baylanis
ornata alsa, bul oqiwshilardin bilim aliwga bolgan
quzigiwshiligin arttiradi. Topar menen diskussiya siyaqli
interaktiv metodlar talabalardin pikirin erkin bildiriwi, 6z
pikirin daliller menen qorgawi, har qiyli socialliq
jagdaylarga beyimlesiwi ham basqalardi da tasiniw
konlikpelerin sezilerli darejede arttiradi. kasiplik standart
sipatlamasina  saykesligi;  qgabilet, motiv,  shaxs,
kommunikativlik sipatlar ham basqalar tasiniklerdin
uliwma jiyindisi; sapali jumisqa tayarligt ham konlikpesi;
lawazim waziypalarina juwapkershiligi ham wakilligi;
kompetenciyamn tarli tarepleri; kasiplik ahmiyetli sipatlar
sholkemlestiriwshilik konteksti menen birgelikte kasiplik
tajiriybeni teren anlaw; jeke oOzgeshelik, individualliq;
tabisli jumista insan faktori; natiyjeli ondiris iskerlik
kriteriyalari; doretiwshilik; qabiletlerin  ozlestire aliwi
demek, kompetenciya — bul bilimler, konlikpeler, uqiplar,
sebep faktorlari, jeke sipatlardin uliwma tylesimliligi bolip
tabiladi [4:65].

Ingliz tilindegi "competence"
"gabilet" degendi bildiredi, biraq kompetenciya atamasi
bilim, konlikpe, sheberlik hdm uqipti anlatiwga xizmet
etedi. Kompetentlik degende belgili bir iyelengen
kompetenciya, yagniy belgili bir sipatlardin toliq
galiplesken jryindisi tusiniledi. Bul tasinik sozliklerde "bir
narse haqqinda pikir jargiziwge jol" beretugin bilimlerge
iye boliw," "xabardar boliw, huqiqlt boliw" dep tariyip
beriledi. "Kompetentlik aniqlamasi uqgsas ham bir-birinin
ornin  iyeleydi (toliqtirad1i), somii menen  birge
kompetenciya s6zi ushin birden-bir tisinik joq, bul tasinik
huqiq hdm minnetlemeler jiyindis1 yagniy, qanday da bir
organ yaki lawazimli shaxstith mizam, jobalar menen
belgilep qoyilgan usi organ yamasa basqa jagdaylar," "narse
haqqinda pikir jurgiziwge jol beretugin bilimge iyelik
etiw," "kimdur jaqsi xabardar bolgan sorawlar toplam1”
tisiniledi [5:180]. Demek, kompetenciyanin manileri tarli
tarawlarda turlishe maniske iye. Rus ilimpaz1 N.V.Tarasova

......

bolsa, "kompetenciya" tisinigin "maselege sheshim tabiw
ushin bilim ham jagday, bilim ham hareket arasinda
baylanisti  tdmiyinlew imkaniyatin beretugin  bilim,
qadiriyatlar, gabiletlerge tiykarlangan uliwma qabilet"
sipatinda talqilaydi. Avtordin pikirinen kelip shigip shigqan
halda, kompetenciya — insannia bar bilim ham turmisliq
tajiriybelerine tayangan halda belgili bir mashqalam
sheshiwge bolgan gabileti, degen juwmagqqa keliw mamkin.
Kommunikativ  iskerlik  belgili tartipte amelge
asirilatugin izbe-iz hareketler sistemas: bolip, olardin har
biri jeke waziypalardi sheshiwge qaratilgan ham qarim-
qatnas magseti tarepke qoyilgan 6zine tan "adim" sipatinda
qaraliwi  mumkin." Kommunikativ = kompetenciyanin
mazmunt ham duzilisin teren Gyreniw bizge eki, 6z ara
baylanisli ham 06z ara baylanisli bolgan darejelerdi
ajirattwga mumkinshilik berdi: birinshi dareje tikkeley
soylesiwdin  6zinde kommunikativ ~kompetenciyanin
koriniwin belgilep beredi, yagniy insannin
kommunikativlik minez-qulqinda; ekinshisi, studenttin
oqiw jumisinin 6zine tan Ozgeshelikleri, onin soylesiwge
bolgan  ayrigsha  mutajligi  arqali  pedagogikaliq
kommunikativlik qadiriyatlard: kirgiziwi kerek [6:75].
Pikir ham usimislar. Kommunikativ kompetenciyan
qaliplestiriw talimde pedagogikaliq baylanis ham tolerantliq
sociallig qatnasiqlardi ornatiwga styenedi. Baylanistin
bunday jagdayinda amel etiw Ozgesheligi usigan alip
keledi, oqitiwshi oqiwsht menen barqulla 6z pikirin, yagniy
tek gana "Ozinin" talabin bayanlaw arqali baylanisqa
umtiladi. Studentler menen pikirlesiwde "6zinin" talabin
bayan etiw arqali emes, al "studentlerden" pikir aliw,

olardin quzigiwshiliqlarin, umtilislarin  nézerde tutip,
soylesiwler alip bartw ahmiyeti, sonda bala 06z
quzigiwshiligit ham 6z élemi menen pedagogikaliq

magsetler radiusinda boladi.

Kommunikativ kompetenciyanin tomendegi tarleri bar:

— qollaniliwina qaray: uliwma ham kasiplik;

— sapa tarepinen: doretiwshilik ham reproduktiv;

— Ozine tan ozgesheliklerine qaray: tinlawshinin ham
bayanlawshinin kompetenciyasi.

Juwmag. Juwmagqlap aytqanda, talabalarda gqatnasiq,
soylesiw konlikpelerinin rawajlaniwi olarda kommunikativ
kompetenciyanin rawajlaniwina tasir etiwshi faktor ekenligi
aniqlandi; studentlerde kommunikativ kompetenciyanin
qaliplesiwi, basqalar menen 6z ara qatnasiglardin
rawajlaniw1 duris jolga qoyiwina ham de kommunikativlik
konlikpelerinin rawajlaniwina alip keledi student shaxsinda
kommunikativ kompetenciyanin qaliplesiwi olarda socialliq
kénlikpelerdin  rawajlaniwi  menen belgilenedi [7:84].
Kommunikativ kompetenciya studentler turmisinin barliq
tarawlarinda tabisqa erisiw ushin zartr bolgan kénlikpelerdi
qaliplestiriwge jardem beredi. Sonmin ushin studentlerde
kommunikativ kompetenciyani rawajlandiriwga itibar juda
ulken. Jane de somi aytip oOtetugin bolsaq studentlerde
kommunikativ  kompetenciyan1 rawajlandirtw  olardi
akademiyaliq hdm kasiplik jetiskenliklerge tayarlawdin
tiykarglr maqseti esaplanadi. Teoriyaliq bilimlerdi ameliy
gollanbalar menen birlestiriw argali talabalar har quyh
baylanis qurilmalarinda esitiw, soylew, oqiw hdm jaziw
gabiletlerin arttirrtwi mamkin.
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REZYUME. Magolada kommunikatsiyaviy ilmiy tajriba tushunchasining ma’nosi, uning lug‘atdagi tariyfi, pedagogik
ahamiyati, shu bilan birga, uni amalga oshirishga garatilgan ta’lim tizimining imkoniyatlari va hozirgi holati ko‘rib
chigiladi. Bundan tashqgari, kommunikatsion dunyogarash va fikrlash tarzi o‘zgartirilgan huqugiy tekisliklar, shu bilan
birga, jamiyatdagi huqugiy normalarning holati ham ko‘rinadi. Shu magsadda, birinchi navbatda, kompetensiya
darajasining mazmunini belgilash kerak.

PE3IOME. B cratbe paccMaTpuBaeTcs CyTh MOHITHS KOMMYHHUKaTUBHOM KOMIETEHIUH, €€ ONIpe/eNieHHE B CIOBapsX,
€€ NeaarornyeCKoeC 3Ha4YCHNUEC, a TAKKEC BO3MOKHOCTU U TCKYIIEC COCTOAHUC CUCTEMbI 06p830BaHI/IH, HaImpaBJICHHOC Ha €€
¢dbopmupoBanue. Takke pacCMaTPUBAIOTCS OPTaHH3AIMOHHBIC M TPABOBHIC OCHOBBI Pa3BUTHS KOMMYHHKATHBHOI'O
MHPOBO33PEHHUS U MBILUICHHUS, & TAKXKE COCTOSHUE IIPABOBBIX HOPM Ha IpakTHUKe. /[ 3TOro ciaenyer cHadyajla yTOYHUTH
COZCPIKAHNUE MOHATHUA KOMIICTCHIIUHU.

SUMMARY. The article examines the essence of the concept of communicative competence, its definition in
dictionaries, its pedagogical significance, and the possibilities and current state of the educational system aimed at its
formation. Also, the organizational and legal foundations of the development are also covered of communicative
worldview and thinking, and the state of legal norms in practice. For this purpose, it is appropriate to clarify the content of
the concept of competence first.

O®OPMUPOBAHUE CAMOOLEHKHA Y JOWKOJBbHUKOB B NTIPOLUECCE BOCIIUTAHUSA
J.A.AtabaeBa — acuccmenm npenooasamens
Hyxyccxuii eocydapemeennviii nedazoeuieckutl UHCmumym umenu Ascunusiza

Tasinu cy3aap: Makrabraua TawBIuM, XypMaT, Y3-Y3MHM XypMaT KWIHII, Y3WHH ¥Y3M Kaapiaml, I[IaXCHU
PUBOKIIAHTHPUIII.

KiroueBble cj10Ba: TONIKOJIEHOE BOCIIUTAHNE, YBAKEHHE, TYYBCTBO COOCTBEHHOTO JOCTOMHCTBA, CAMOOIICHKA, Pa3BUTHE
JINYHOCTH.

Key words: preschool education, respect, self-confidence, self-esteem, personality development.

Beenenune. Bonpoc popmupoBanus y pe6EHKa UyBCTBA  ypOBEHb W KaueCTBO  3HAHWM  KaKk  IpeaMmera
COOCTBEHHOIO JOCTOMHCTBA U YBAXXCHUSA K cebe u Apyrum 06pa3OBaTeJ]],Hof/'1 JICATCIIbHOCTH. ]IeTI/I JOJIXKHBI
JIFO/IIM IPHOOPETAET 0CO0YIO aKTYAIBLHOCTh B TOIIKOJIBHOM MproOpEeCTH HABBIKA TUATHOCTHKU CBOCH JESITEIbHOCTH,

Bo3pacTe. VIMCHHO B 5TOT NEPHOJ 3aK/Ia/IBAIOTCH OCHOBBl  yroGbl OCBOMTb MOTCHLUANBHBIE BO3MOXKHOCTH YKE B
CaMOCO3HaHW, CaMOOLICHKU u COLMATBHOTO  hapyewm ospacte [1].

B3aumozeiicteua. CoBpeMeHHble 00pa3oBaTeNbHBIE U 0O630p
TICUXOJIOTUYECKHE TTOAXOAbI MOTIEPKUBAIOT, UTO Pa3BUTHE
9TUX KaueCTB KPUTHUECKH BAXKHO IJIS TIOCIEAYIOIeH
YCHEIHON COIUAIM3aMA U JIMIHOCTHOTO pocta. llembio
JIaHHOW CTaThH SBISAETCS 0000IIEHNE U CTPYKTYPUPOBAHUE
MOAXOJIOB K  BOCHUTAHHIO YYBCTBA  COOCTBEHHOTO
JIOCTOMHCTBA Yy JOIMIKOJbHUKOB. (Ocoboe BHHUMaHHWE
YACNSAETCS TIOBBIICHUIO YPOBHS TOATOTOBKH JIETEH K
[IKOJILHOMY OOY4YEeHHIO, TPUMEHEHUI0 B 00pa3oBaTeIbHOM
MPOIIECCE COBPEMEHHBIX O0pa30BaTENBHBIX MPOTPaMM U
TEXHOJIOTUH, CO3aHUI0 YCIOBUM JUISI BCECTOPOHHETO

aurepatypbl. B 1eHTpe  mpobnembl
(dbopmMupoBaHUL BOCIIUTAHHUKOB JIOIIKOJIBHOM
00pa3oBaTeIbHON OpPTaHM3alMK KaK JIMYHOCTH HAXOIUTCS
Bompoc (HOPMUPOBAHHUS U Pa3BUTUS YMCHHHA OIICHKH W
IMArHOCTHKH  COOCTBEHHOH  JEATENbHOCTH. YMEHHUE
OIICHUBaTh  COOCTBCHHYHO)  JCATEIBHOCTh  SIBISCTCS
OCHOBHOI COCTaBJISIIOIIEH pa3BUTHUA CaMOCO3HaHUA. 1o
eCTh  BOCIHTAaHHHWK JIOIIKOJEHOW  00pa30BaTebHON
OpraHu3alMil  OCO3HAa€T CBOKO  (DUBHUYECKYIO  CHITY,
YMCTBEHHBIE  BO3MOXHOCTH, [JIaBHYIO LI€JIb  CBOETO

HHTEJ/UICKTYaJbHOI0, HPAaBCTBEHHOIO, JCTETHYECKOro u  OBCCAHCBHOIO  IOBCACHHMA,  CBOC  OTHOIICHME K
(u3MIeCcKoro pa3BuTHUA JETEH. BocnuranHukn ~— OKPYXaroOUIMM €ro JIOJAM U BellaM.
JIOIIKONBHOH 00pa30BaTeNbHON OPTaHM3AIMH  JOJIKHEI [lpyHUMIBL W OCOOCHHOCTH pPa3sBUTHs JOLIKOILHOTO

OBITH TOTOBBI K CAMOCTOATENHHOMY MONy4eHMIO 3HaHMH,  OOpas’oBaHMs M3Y4CHbI B HCCICIOBAHMSX YYEHBIX CTpaH
JIns osroro wuM  Heobxomumo ymers omenmsats CHI:  JLC.Beirorckoro  [1],  A.H.JleontseBa  [2],
albTEepPHATHBHBIE TOUKH 3peHus, ymeTh amarHoctuposars  A.b.Ilerposckoro [5], IA.Ilykepmana [6].




Takue memaroru ©  3apyOcKHBIE yYEHBIC, Kak
M.Mounreccopu, 3.Ceuep, Orenbman, X.I'ynaii, O.Anes,
J.Cneii6, P.Ounk, 2.Xaudensn, Kyrep, C.JIroOemmny,
C.Canbs, a Ttaxxe [.B.Jleonunoa, W.U.Csupenkuna,
MPOBOJIAT HAYYHBIC MCCICIOBAHUS IO MPOOIeMaM METOO0B
U TEXHOJIOTHH, MTOBBIIAOITUX 3¢ eKTUBHOCTH
JIOMIKOJILHOTO 00pa3zoBaHusi. [0 WX MHEHUWIO, BBICIIAS
HEpBHAs JCATEIBHOCTh peOEHKa mposBiseTcs B (opme
KOJUIEKTUBHBIX OTHOLIEHWM W JEHCTBHM B Ipolecce
COBMECTHOM JIeSITENbHOCTH. B pesymprare y peO&nka
MOSIBJISIETCSI BOBMOXHOCTH CAMOOIICHKH.

O1cHKa SBISCTCS OJHOBPEMCHHO (DHIOCOPCKUM H
MeJaroruyeckuM TMOHSITHEM M O3HauaeT NpOosBICHUE
OTHOIIICHHS K JEATEILHOCTH M TOBEJCHHUIO 4YEJIOBEKa, HX
3HAYUMOCTH, COOTBETCTBHUSI OMNPEICIEHHBIM MOPAIbHBIM
HOpMaM W IpuHIUnaMm. B paMkax paccmaTpuBaeMod HaMH

MpoOJeMBI IO OILEHKOW BOCIUTAHHUKA JOIIKOJBHON
oOpazoBartesbHO I opraHu3anuu MIOHUMAaeTCA €ero
OTHOUIICHHE K TPUOOPETEHHBIM 3HAHUSM, YMEHUSM,

JIMYHOCTHBIM KauecTBaM U MOBEACHUIO.

NunuBuayanbHble BO3MOXKHOCTH J€TEH TaKKe€ HUMEIOT
OonplllOE  3HAYCHWE IIPU OLEHKE UX COOCTBEHHBIX
nocTHKeHuid. VYuyamuecs, o0Jafaionue CroCOOHOCTBIO
OLICHMBaTh ce0sl, aKTHBHBI, JTFOOO3HATEIbHBI, C HHTEPECOM
HaXoIAT CBOM OLIMOKM, CTaparoTcs BHIOMpATh 3aJaHus,
COOTBETCTBYIOII[ME MX CIIOCOOHOCTAM. HaBBIKM OLIEHKH
CBOEH JesATeNbHOCTH B 00pa3oBaTelIbHOM TIpolecce y
BocrutaHHUKOB JIOO QopMUPYIOTCS NpPEeUMYIIECTBEHHO
Ha OCHOBE WIPOBBIX TexHojorud. HMrpa u mpouecc
oOy4eHus:  3aHMMAlOT  TJaBHOE  MECTO B HX
KU3HEAESITeNbHOCTH [2].

Y BOCIHTAaHHUKOB JOIIKOJBHOW 00pa3oBaTeNbHON
OpraHM3allMl HE TIOJIHOCTBIO C(OPMHUPOBAHBI HABBIKU
OIIEHKH COOCTBEHHOH JeSTeNbHOCTH. Y MEHHE OIlCHUBAThH U
JINarHOCTUPOBaTh COOCTBEHHYIO JEATENBHOCTh (HOpMH-
pyeTcsl ¢ Ha4aJbHBIX ITAlOB 00Pa30BaTEIHHOTO IpoOIecca.
B oatom Benuka ponb yuurens. JleTH JIOUIKOIBHOTO
BO3pacTa 4acTo MBITAIOTCS OLIEHUTH AEATENBHOCTh ce0s u
CBOMX CBEPCTHUKOB, MOJIpaXasi MeAarory.

Metonoiiorust. MeTOAONIOIMYECKY0O OCHOBY CTaTbU
COCTaBIIAET TEOPETHKO-aHANUTHUECKUI 0030p JIUTEPATyPHI
B o00macTH BO3pAacTHONH TICHXOJOTHM M  JIOUIKOJBHON
MeIar OTUKH. Vcnonp30BaHel  MOJOXEHHUS  TEOPUHU
JI.C.Brirotckoro  [1], A.H.JleonteeBa [2], Teopuu
notpebHocTelt A.Macnoy [3], a Takke MpakTUYECKHE
HAOJIOEHUST W TEeNarorM4ecKUid OIBIT. AHAIM3HPYIOTCS
9Tansl (GOpMUPOBAHHS TyBCTBA COOCTBEHHOTO TOCTOMHCTBA
Ha OCHOBE MHpaMHabl MOTpeOHOcTeH Macnoy, a TaKxke
BIMSIHAE CEMEHHOr0 BOCHHUTAHUS H 00pa3oBaTEIbHON
CpeIBL.

CeMeliHOe BoOCTHTaHWE W O0Opa3oBaTeNbHAs cpea
WUTPArOT BAaXKHYIO pOJIb B 3TOM Tmporecce, GopMupys y
pebHka dYyBCTBO  0€30MacHOCTH, MPHUHAIJICKHOCTH,
YBa)KEHUS M, B KOHEYHOM HUTOTE, CAMOIIPUHSITHS.

AHanu3 3TanoB GOpMHUPOBAHUS YYBCTBa COOCTBEH-
HOI'0 JOCTOMHCTBA ¢ MCNOJb30BaHUEM mupaMuasl Mac-
Jaoy:

®Du3noJI0ru4YecKue NMOTPeOHOCTH (6a3oBbIit
ypoBeHb). ObecrieueHre 0a30BBIX MOTpeOHOCTEH peOEHKa
(nutaHuWe, KpoB, COH) (OPMHUPYET Y HEro YYBCTBO
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0e30MacHOCTH U CTa6I/IHLHOCTI/I, YTO SIBIIIETCSA OCHOBOM JJIsL

JlaNTbHEHILEeTOo pasBUTHS YyBCTBa COOCTBEHHOTO
JOCTOUHCTBA.

IHorpedHOCTH B Oe3onmacHoOCTH. Omyuienue
0e30macHOCTH B CeMbe U COIMyMe, OTCYTCTBHE
(U3UYECKOro U IMCUXO0JIOTHYECKOT0 HACKIINS, CTA0OMIBHOCTh
B OKpyXeHMH peOEHka — Bc€ 9TO CIOCOOCTBYET
(GOpPMUpPOBaHUIO  YyBCTBA  3AIUUIIEHHOCTH, KOTOpOE
SBISIETCS ~ HEOOXOAMMBIM  YCIIOBHEM  JUISL  Pa3sBUTHUS

YBEpPEHHOCTH B cede.

I[oTpedHOCTH B MPHHAIE;KHOCTH U JIK00BHU. Hammuue
TEIIBIX, TPUHUMAIOIINX OTHOIICHUN B CEMbE, TONCPIKKA
CO CTOPOHBI POITUTENCH W CBEPCTHUKOB, UYYBCTBO
MPUYACTHOCTH K COIUAIIBHOM TpyIIe — BCE 3TO (hOpMHUPYET
y peO&HKa YyBCTBO MPHUHAMJICIKHOCTH, JTFOOBU M MPUHATHS,
YTO SBJISACTCS BaXHBIM (HaKTOPOM B (HOPMUPOBAHUHU
MIO3UTUBHOI CAaMOOLICHKHU.

IMoTpedHOCTH B YBasKeHHHN W MpU3HaAHUM. [Ipru3Hanue
JIOCTH)KCHUI peOCHKa, MoXBajia 3a CTapaHus, MOJICPIKKa
€ro MHTEPECOB, CO3JJAaHKUEC YCIIOBUH I CaMOpeaIn3allui —
Bc€ 9TO  cmocoOCTByeT  (DOPMHPOBAHMIO — YyBCTBa
COOCTBCHHOW IICHHOCTH, YyBaXEHHS K cebc U CBOUM
CIOCOOHOCTSIM.

I[oTpedoHocTs B camoakTyaidm3amuu. Co3maHue
YCIOBUH  IJISl  Pa3BUTHS TBOPUYECKHX CIIOCOOHOCTEH,
MOAACPIKKAa MHTEPECa K HOBBIM 3HAHUAM, MPCAOCTABICHUC
BO3MO>XHOCTH JJIsL CaMOBBIpAKCHUA - BCE 3TO
crnocoOCTByeT (opMupoBaHHIO Yy peOEHKa YyBCTBa
caMopea3alyi U YBEPEHHOCTH B CBOUX BO3MOYKHOCTSIX.

YpoBeHb 3G GEKTHBHOCTH  y4eOHOW  MOArOTOBKH
3aBHCUT HE TOJBKO OT XOPOIIEro YCBOCHHS 3HAHUH
BOCIUTAHHUKAMHU JTOIIIKOJIEHON 00pa3zoBaTenbHON
OpraHu3allik, HO M OT COCTOSHHUS TMpPOIECcca OIEHKH
COOCTBEHHOUW  JCSITENPHOCTH. YYeOHblEe  JJOCTHKCHHS
BOCIIUTAHHUKOB JIOLIIKOJIbHOM 00pa3oBaTeIILHOM
OpraHU3aI|K OMPEICIIAIOTCS YPOBHEM C(HOPMHUPOBAHHOCTH
Y HUX HABBIKOB OLICHKU cBOEH JACATCIIBHOCTH. H03TOMy B

MEpUOJT COBEPIICHCTBOBAHUS Y4eOHOIl  JesTenbHOCTH
Mefaror JODKeH CTPeMHUTbCs CQOpMHpOBaTH y JAeTei
HaBBIKU OLIEHKH COOCTBEHHOM JIeATENbHOCTH.

COOTBETCTBEHHO, «MEXaHU3MBI (DOPMHUPOBAHHS HABBIKOB
CaMOOIIGHKH Yy JeTed JOUIKOJIBHOH 00pa3oBaTeIbHOMN
OpTraHU3aII» SBISIETCS aKTyalbHOM MpoOiieMol, KoTopas
XKIET CBOETO perneHus [3].

PesyabTaThl. Pa3Butne uyBcTBa yBaXKeHHS K cebe
SBISIETCS. OJHOW W3 OCHOBHBIX 3a/Ja4 IIEJarOroB U
poauTeNel Mpu BOCIUTAaHWU peOEHKA. YBaxaTh W JIIOOUTH
cebs 04YeHb Ba)XKHO, IMO3TOMY PEOEHOK JOIKEH HAYYHTHCS
3TOMYy C CaMOro paHHEro Bo3pacta. VIMeHHO Ha JTame
(OopMHUPOBAHUS JTUYHOCTH, KOTOPHI MPOXOIUT B IEPBEIC
TOABI JKM3HW, HYXHO 3aJIO)KUTh B CO3HAHWE MaJbIIa
qyBCTBO COOCTBEHHOT'O JOCTOMHCTBA.

CrienuamuCThI-TICUXOJIOTH  CYUTAIOT, YTO HEKOTOPEIC

JIeTH  MOTyT  o0mamaTh  9yBCTBOM  COOCTBEHHOTO
JIOCTOMHCTBA C CaMOr0 POXIEHUSA, a Yy JPYrUX OHO
pa3BuBaeTcsi B Ipouecce BocnuTaHus. HekoTopeie

HO}I‘IépKI/IBa}OT BJIMIHUC TCHOB Ha CaMOYBaXXCHHUE, HO
OONBIIMHCTBO CYUTAET JTY CBSI3b HE JToKa3aHHOU. OcHOBa
YyBCTBA CAaMOYBA)XKCHUS 3aKJIafbIBacTcs emié B IETCTBE, a
pa3BUBATh €r0 MBI CIIOCOOHBI BCIO CBOIO KHU3Hb.




OcHOBHBIMU (DaKTOpaM¥, BIHSIONUMH HAa Pa3BUTHE
YYBCTBA YBAXCHHUS K caMOMy ce0e, SBISIOTCS BIHMSHUC
pomuternel (MX OTHOMIEHHE K PEOEHKY M yBaKeHHE €ro
JIUYHOCTH), BIUSHHE NPy3ed W Pa3IUYHBIX COIMATBHBIX
TPyII, B KOTOPHIX HAXOOUTCS YENOBEK (IOJOKHUTEIbHBIN
OMBIT TOJHMMACT CaMOOIICHKY, a HETraTUBHBIA — 6
oHMKaeT) [4].

Ha ocHOBe aHamu3a TEOPETHYCCKHUX HCTOYHUKOB H
MearOTMYeCKON TPAKTUKU BBIJCIICHBl OCHOBHBIC 3TaIlbl
(hOpMHUpPOBaHUS CAMOYBOKEHHUS Y JETCH JOIIKOJIBHOTO
BO3pacra:

1. VYnomnerBopeHHEe (PU3HOIOTHYESCKUX TOTPEOHOCTEH
KaK OCHOBA ITO3UTHBHOTO CaMOOIIYIICHHUS;

2. YyBcTBO 0O€30macHOCTH yepe3 3a00Ty poauTesned u
SMOLMOHAIBHYIO CTaOUITBHOCTE;

3. dopmupoBaHHME  COIMATBHOTO  B3aMMOJCHCTBHS
gepe3 poJIeBbIe MOJIEITN U IPU3HAHNUE B CEMbE;

4. Oco3HaHue AOCTHXKCHUMN, MOAAEPKKA WHUIIUATHUBHI,
pa3BUTHE CTPEMIICHUSI K CAMOCTOSATEIIEHOCTH;
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Oocyxnenne. IlomydeHHble BBIBOJBI MOATBEPXKIAOT
3HAQYUMOCTh I10CJIEJ0BATEIBHOTO M YYTKOTO BOCIIMTAaHUS,
OCHOBaHHOTO Ha yBaXCHHH K JIMYHOCTH peb&Hka. Ocoboe
BHUMaHHE YJEJISETCS TOMY, YTO YyBCTBO COOCTBEHHOTO
JIOCTOMHCTBAa (OpMHUpYyeTCss HE TOJNBKO B pPeE3yJbTaTe
COLMAJBHBIX B3aUMOJCHCTBHI, HO M 4Yepe3 BHYTPEHHHE
NepeKUBaHUsl ycriexa, 3a00Tbl W mpuHsThs. [lcuxomoru-
YECKUE acleKThl CaMOYBA)KEHHSI TECHO CBSI3aHbBI ¢ 00pa3oM
POAMTENS, KOTOPBIH SBISETCS KIIIOYEBBIM  MPOBOJHUKOM
HOpM M LeHHOCTed. [IpaKTrKa MoKasbIBaeT, YTO UTHOPUPO-
BaHMe NOTpeOHOCTEl peOEHKa B MPU3HAHUH, OE30I1aCHOCTH
W yBa)XEHHH IPUBOIUT K (DOPMHPOBAHMIO HEYCTOMYMBOM
CaMOOICHKU M TPYJHOCTSIM B COIL[MAILHON aJjanTanuy.

3akarouenne. PopMupoBaHHE YyBCTBA COOCTBEHHOTO
JIOCTOMHCTBAa Yy JeTeH JOUIKOJILHOTO Bo3pacra TpeOyeT
KOMIUIEKCHOTO II0JIX0/1a, BKJIIOYAIOIIETO0 YYacTHE CEMBH,
menaroroB M obOpasoBarenbHOM  cpensl.  Hambonee
3G GEKTUBHBIM SABJSCTCA BOCHHTAHHE, OCHOBaHHOC Ha
NPUHATUHM, YBOKEHUH W TOJACPXKKE. 3al0KCHHBIE B
paHHEM JIETCTBE OCHOBBI CAMOYBAXXCHUS U YBAXKHUTEILHOTO

5. ®opMHpOBaHHE CaMOYBAXKEHHs depe3 IOJIOKH-  OTHOLICHMSA K JpyruMm JIIOASIM CIIOCOOCTBYIOT
TeJIbHOE MOAKPEIUIEHHE, JOBEPUE M OMOLMOHAAbHOE  (OPMHUPOBAHMIO  3pENOW  JIMYHOCTH,  CIOCOOHOH K
npuHsTHE [6]. KOHCTPYKTUBHOMY B3aUMOJEHCTBUIO U CaMOpeaTu3aliiu.
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PE3IOME. Ym0y makonama Makrabrada TabliMM Myaccacallapy TapOMsUIaHyBYHM Oosanapna ¥3-Y3wmHH OaxXoJanl

KYHUKMaJIJapUH{ [IAKJUIAHTUPUIIHUHT TEJaroruK IIapT-IIapouTiapH, YCyJUIapH,

6OCKI/I‘IJ'IapI/I Ba MCXaHU3MJIapU

KypcaTHITaH. §’3-§13I/IHI/I OaxoJam MIaxXCHUHT (aoHAT KapaéHuIa Y3MHHA Y31 aHTJAITHUHT Xall KHIYBYH TapKUOUHA KUCMHU
cudarnga HaMoEH OYmaau. ?3-}“131/1}11/1 XypMaT KWIAII XapaKaTHHUHT MIaKJUTaHUII OOCKUYIApH TaXJIMIT KAIAHAIH.
PE3IOME. B crartbe H3TOXEHBI MEIarOrHIECKUe YCIOBHUS, METOJBI, dTAllbl U MEXaHU3MBI ()OPMHPOBAHUS HABBHIKOB
CAMOOIICHKH Y YYaIlIMXCs MIKOJBHBIX OOpa30oBaTEIbHBIX OpraHM3amuid. PackpbeiBaeTCs caMOOIEHKA KaK Ba)KHEHIITHHA
KOMIIOHEHT CaMOCO3HAHUS B TIPOIECCE JACATCIFHOCTH JIMIYHOCTH. AHAIM3UPYIOTCS JTambl (POPMHUPOBAHUS IBIKCHUS

CaMOOIICHKH.

SUMMARY. This article outlines the pedagogical conditions, methods, stages, and mechanisms for developing
self-assessment skills in students of school educational institutions. Self-assessment is revealed as a crucial component of
self-awareness in the process of an individual's activity. The stages of the formation of the self-esteem movement are

analyzed.

KOP KRITERIYAL{ JANTASIW TIYKARINDA ELEKTRON TALIM
RESURSLARIN BAHALAW PROCESIN MODELLESTIRIW
A.A.Baymurzaeva — tayanish doktorant
Ajiniyaz atindagi Nokis mamleketlik pedagogikaliq instituti
Tayanch so‘zlar: elektron ta’lim, baholash mezonlari, ko‘p mezonli yondashuv, jarayon modeli.
KaroueBrbie ciioBa: QJICKTPOHHOC 06y‘l€HI/I€, KPpUTCPUU OLICHKH, MHOFOKpI/ITepI/IaﬂLHHﬁ nmoAaxoa, MOACIb Ipolecca.
Key words: e-learning, evaluation criteria, multi-criteria approach, process model.

Kirisiw. Bugingi kinde informaciyalig-
kommunikaciyaliq texnologiyalar (IKT) rawajlamiwdin
tiykargr bagdarlarman biri bolip, olardin dhmiyeti barliq
tarawlarda, asirese talim sistemasinda kunnen-ktnge artip
barmaqta. Biraq, IKT konlikpelerin iyelew ham olardan
paydalaniw darejesi turli mamleketlerde birdey emes

qalipte rawajlanbaqta. UNESCO esabatlarina kore (2021),
apiway1 IKT konlikpesi — elektron pochtaga fayl qosip
jiberiw  konlikpesinin tuyrenilgenligi joqart daramatl
mamleketlerde 80% ti, orta daramatli mamleketlerde bolsa
tek gana 32% ti quraydi. Quramaliraq bolgan konlikpe —
kompyuterde  programmalastinw  tilinde programma




jaziwdin uyrenilgenligi joqart daramatli mamleketlerde
7% ti, orta daramatli mamleketlerde bolsa tek gana 2% ti
quraydi [1].

Zamanagdy talim  sistemasinda  informaciyalig-
kommunikaciyaliq texnologiyalardin rawajlaniwi menen
elektron talim resurslart (ETR) ahmiyetli orin iyelemekte.
ETR talim procCesin natiyjeli, qolayli ham socialliq
tarmaqlar menen baylanish qiliw imkaniyatin jaratadi [2,
3]. Sonin menen birge, elektron talim resurslarimin sapasin
bahalaw ham olardi jetilistiriw maseleleri aktual ahmiyetke
iye bolmaqta. Izertlewler soni korsetedi, ETR sapasin
bahalaw arqali oqiwshilardin bilim aliw natiyjeliligin
asiriw, talim materiallarinin iykemliligin tadmiyinlew ham
talim sistemasinin uliwma sapasin jagsilaw mamkin [4, 5].

Kompyuterde programmalastiw tillerinen paydalanw [T 7
Jeke qunimadag qéwipsiziik parametrierin dzgertiv [T —— 31

Sanh qunimaker ushin gawipsiziik ilajlarn ormat [T ——— 45

Onlayn maginmatiardir isenimiiligin tekserv [ T 2
tayariaw [T ®

Jafia qunimalarga jalganiw ham omat [ o — 33
Programmaliq timiynatt tabw, jiklep aiw, ormatry [ — <4
Elektron keste formulalann basqary | — 12
Qurimalar ortasind fayllards watv | — 53
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Elektron p

= Jogan déramath mamieketler = Orta daramath mamieketier

1-suwret. IKT konlikpelerine iye bolgan jaslar
ham ulkenlerdin ortasha procenti
(mamleket daramatlar: topart boyinsha )

Elektron talim resurslarin bahalawdim sholkemlestiriw-
shilik tareplerin ayreniw, bul procestin natiyjeliligin asiriw
ham zamanagoy talim sistemasina beyimlestiriw ushin
tiykar boliwi mamkin [6, 4]. Sonhgtan, ETRd1 bahalawdin
metodologiyaliq ham sholkemlestiriwshilik tiykarlarin teren
uyreniw, olardi ilimiy ham ameliy ahmiyetin aniglaw
zarur esaplanadi.

Tiykarg: bélim. ETRd1 bahalawdin tiykargi magsetleri
olardin sapasin, natiyjeliligin ham paydalaniwshilar ushin
golayligin anmiglawdan ibarat. Bahalaw procesi argah
ETRdin ganday darejede talim procesin jagsilaw,
ogiwshilardin bilim aliw natiyjeliligin asirtwi ham talim
sistemasinin uhwma sapasina tasirin bahalaw muamkin.
Sonih menen birge, bahalaw natiyjeleri tiykarinda ETRd1
jetilistiriw boyinsha usinislar islep shigiw magset etiledi.

Elektron talim  resurslarin  bahalawdin  tiykarg:
maqsetleri tomendegilerden ibarat:

= ETRdin talim procesine tasirin bahalaw;

= Olardin sapasin asiriw boyinsha usinislar islep shigiw;

= Paydalaniwshilar talaplarina saykesligin tdmiyinlew;

» Milliy ham xaliqaraliq standartlarga saykesligin
tekseriw

ETRd1 bahalawda nétiyjeli ham isenimli natiyjelerge
erisiw ushin belgilengen kriteriyalar ahmiyetli orin iyeleydi.
Bul kriteriyalar talim resurslarinin sapasi, paydalaniwshilar
talaplarina saykesligi, texnikaliq tarepten turaqliligt ham
interaktiv imkaniyatlar1 styaqli elementlerdi 6z ishine aladi.
Bahalaw procesinde maghwmatlar  sapasi, olardin
isenimliligi hdm amiqligt ustin dhmiyetke iye bolip,
paydalaniwshilardin talim procesindegi natiyjeliligi menen
tikkeley baylanisli. Sonin menen birge, interaktivlik ham
paydalanmiwsh1 tdjiriybesi styaqli tarepler de resurslardin
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engiziliwinde ahmiyetli faktor esaplanadi. Texnikaliq
tarepten analiz  etilgende, resurslardin  isenimliligi,
programmaliq turaqliligt ham qawipsizlik maseleleri
itibarga alimiwi kerek. Bul kriteriyalar tiykarmnda alip
barilatugin bahalaw procesi elektron talim resurslarinin
uliwma natiyjeliligin asirtwga xizmet etedi. Sonligtan,
bahalaw procesin aniq modellestiriw ham onin izbe-izligin
tamiyinlew zarur.

% Elektron | ‘ (7) Esa‘bat
Administrator talim resurslari Analiz sistemasi Ek;rt generaton

| Resursti bahalaw |
| _ushin talap kirgiziw,_|
- >

| Magliwmatlardi jiberiw |
hém analizlew

Ekspertke bahalaw
ushin jiberiw

| _Ekspert pikirin qaytanw |
‘1

| Esabat tayarlaw ushin mégllwmat jiberiw, i

| atiyj slerin usiniw
Analiz sistemasi Ekspert
Elektron .
télim resurslari L

2-suwret. ETRin bahalaw procesinin
izbe-izlik diagrammasi

Izertlew dawaminda joybarlastirilgan ETRdi bahalaw
procesinin izbe-izlik diagrammasi (Sequence Diagram)
ETRd1 bahalaw metodikasin islep shigiwda proceslerdin
izbe-izligin anmqlawga xizmet etedi. Bul diagramma analiz
sistemasi, ekspert ham esabat generaCiyasi arasindagi
magliwmatlar almasiwin vizuallastirip, bahalaw procesinin
logikaliq duzilisin sawlelendiredi. Bunday diagrammalar
procestin bodlimlerin jaqsiraq tisiniwge, avtomatlastiriw
imkaniyatlarin  aniqlawga ham de metodologiyani
jetilistiriwge x1zmet etedi.

Ust diagramma ETRdi bahalawdin integral process
modeli sipatinda garaliwi mamkin. Ol bahalaw procesinde
maghwmatlar agimm  vizual formada  suwretlep,
resurslardin  sapasin  asiriwdagi  tiykargr  bagdarlardi
belgilewge jardem beredi. Sonin menen birge, procCestin
sistemali modellestiriliwi bahalaw procesindegi
avtomatlastiriw imkaniyatlarin asiriw, analiz natiyjeliligin
jagsilaw  ham bahalaw natiyjelerin  obyektiv  tarde
qaliplestiriw imkanin beredi.

Elektron talim resurslarin bahalaw modeli.

Elektron talim resurslarin bahalaw ushin har bir resurs
R; ushin bir neshe normativlik bahalaw korsetkishleri C;
arqali integral bahani esaplaw mimkin.

Bahalaw modelin tomendegishe kirgizemiz:

n

SR) = ) wiGRy)
j=1

Esabat
generaton

Administrator

bul jerde:

S(R;)— elektron talim resursinin uliwma bahast;

C;j(R;) —j -kriteriy boyinsha resurstin bahast;

w;— j -kriteriydin salmaq (&hmiyet) koefficiyenti
(normallastirilgan).

Hér bir kriteriydi cifrli bahalaw arqali tomendegishe
anlatamiz:

1) Maglhiwmatlar sapasi: C;(R;) € [0,1] (durislig hAm
aniqliq indeksi)

2) Paydalamwshiga  saykesligi C,(R) €[0,1]
(studentler ham oqitiwshilar ushin paydali kontent)

3) Interaktivlik: C5;(R;) € [0,1] (videoshimigiwlar,
viktorinalar, forumlar siyaql interaktiv elementler)
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4) Texnikaliq turaqhiliq: C,(R;) € [0,1] (sistemanin
isenimliligi, jukleniw tezligi haAm qawipsizligi)

5) Paydalaniwshilar pikiri: Cs(R) €10,1]
(paydalaniwshilar sorawnamasi tiykarinda)

Barliq kriteriyalar 0 den 1 ge shekemgi shkalaga
keltiriledi. Atap aytqanda, magliwmatlar sapasi procentte
bolsa:

Aniglangan tuwrt magliwmatlar sant
G (R) =

Jami maglhiwmatlar sant

Paydalamiwshilardin qanaatlaniw darejesi 1-5 shkalada
berilgen bolsa:

re, baho
Cs(Ry) = 7Zk_15m ‘

bul jerde m — uliwma respondentler sani.

Barliq kriteriyalar ahmiyetli bolsa da, olardin dhmiyeti
har quyli. Sonhigtan har bir kriteriy ushin salmaq
koefficiyenti w; aniglanadi. Bul koefficiyentler ekspert
bahalaw1 yaki anketa usili arqali tanlanadi.

Juwmaqlawshi bahalaw formulast:

S(Rl) = W1C1 + W2C2 + W3C3 + W4_C4 + W5C5

Bul tdmendegi shegaraliq shart arqali &melge asiriladi:

5
j=1

Elektron talim resurslarin bahalaw procesinin dhmiyetli
basqishlarinin biri — alingan nétiyjelerdi ilimiy tiykarda
interpretaciyalaw qiliw esaplanadi. Bul basqishta kop
kriteriyali bahalaw modeli tiykarinda esaplangan uliwma
bahalar analizlenip, har bir resourstin natiyjelilik darejesi
belgilenedi. Kriteriyalar tiykarinda integral bahani esaplaw
arqali resurslard: tlrlerge ajiratiw, natiyjeli ham kem
natiyjeli resurslard1 ajiratip aliw imkaniyat1 jaratiladi.

Interpretaciya  procesinde, en daslep, bahalaw
korsetkishleri (C1,Cy, ..., CY) boymsha  jiynalgan
magliwmatlar normallastiriladi ham belgilengen salmaq

koefficiyentleri (wy,w,, ..., wy,) tiykarinda uliwma bahalar
(S(R)) amglanadi. Har bir resurs ushin ahingan S(R;)
manisleri belgilengen shkala (msali: 0.8-1.0 — "juda
jags1", 0.6-0.8 — "jagst", h.t.b.) boyinsha tariyiplenedi.
Bunday jantasiw bahalaw natiyjelerin obyektiv ham
sistemal: tiykarda talgilaw (tasindiriw) imkanin beredi.

Natiyjelerdi interpretaciyalaw gqiliw tek gana ameldegi
jagdayd: bahalaw emes, al resursti jetilistiriw bagdarlarin
belgilew, ortahqgti optimallastirrtw ham paydalaniwshi
talaplarina say resurslar jaratiw ushin ilimiy tiykar bolip
xizmet etedi. Sonin menen birge, interpretaciya natiyjeleri
statistikaliq analiz, vizual diagrammalar ham gistogram-
malar argali da usimihwi mamkin. Bul bolsa bahalaw
procesinin ashigligin tamiyinleydi ham de sheshim qabil
etiw proceslerin jagsilaydi.

Juwmaq. Ulhwma juwmaq etip aytganda, ETRdi
bahalaw talim sapasi ham natiyjeliligin asirnwda ahmiyetli
orin iyeleydi. lzertlew natiyjeleri talim resurslarinin sapasin
amqlaw ham olard: jetilistiriw strategiyalarin islep shigiw
ushin tiykar jaratadi. Sonmn menen birge, bahalaw
protsesinin avtomatlastirilgan sistemasin islep shigiw ham
jasalma intellekt jardeminde bahalaw algoritmlerin
jetilistiriw perspektivali bagdarlardan biri esaplanadi. Usi
bagdarlar ETRdi bahalaw protsessin janede natiyjeli
giliwga xizmet etedi. Bahalaw protsessinin protsess modeli
sipatinda galiplestiriliwi bul tarawdagi keyingi ilimiy ham
ameliy izertlewler ushin tiykar jaratadi. Atap aytganda,
keleshekte ETRd: bahalawda avtomatlastirilgan
jantasiwlardi engiziw, ekspert pikirlerin qurawshi faktorlar
sipatinda integraciya qihw ham de bahalaw natiyjelerin
algoritmik jol menen esaplaw imkaniyatlarin nazerde
tutiwsh1 matematikalig modeldi islep shigiw zarar. Bunday
model kop kriteriyali sheshim gabillaw teoriyas: yaki
pugarahq ekspert bahalaw usillari tiykarinda quriliwi
muamkinligi tiykarland.
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REZYUME. Ushbu magola ko'p mezonli yondashuvdan foydalangan holda elektron ta'lim resurslarini baholash
jarayonini tahlil giladi va uni ketma-ketlik diagrammasi orgali modellashtiradi. Taklif etilayotgan baza sifatni tizimli
baholash va resurslarni samarali boshgarish uchun uslubiy asos yaratadi.

PE3IOME. B crathe paccMaTpeHO TMPOILECC OIEHKH OJIIEKTPOHHBIX 00pa3oBaTEeNbHBIX pPECYpCcOB Ha OCHOBE
MHOTOKPUTEPHUAIBHOTO ITOAX04a ¢ MOJACIIUPOBAHUEM B BUIC AUATPAaMMBbI ITOCIEA0OBATCIILHOCTH. Hpe}IJ'lO)KeHHaf{ METOAUKA
CIoCOOCTBYET CHCTEMHOM OIIEHKE Ka4eCTBAa PECYPCOB M MPUHATHIO 3 (EKTUBHBIX YIIPABICHYECKUX PEIICHHUH.

SUMMARY. This article analyzes the process of evaluating electronic learning resources using a multi-criteria
approach and models it through a Sequence Diagram. The proposed framework provides a methodological basis for
systematic quality assessment and effective resource management.
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BILIMLENDIRIWDI GLOBALLASTIRIWDA PEDAGOG IMIDJIN TRANSFORMACIYALAW
G.R.Bekimbetova — pedagogika ilimlerinin doktor: (DSc), docent
Ajiniyaz atindag: Nékis mamleketlik pedagogika institut:

Tayanch so‘zlar: imij, imijilogiya, pedagogik obraz, mimika va imo-ishoralar, avtoritetga ega bo‘lish, mimika va
pantomima, mohir va professional kiyim, obraz yaratish qoidalari va usullari.

KiroueBble ciioBa: UMUK, UMHUIKCIIOIUs, neuarornqecxnﬁ UMUK, MUMHKA W KCCTbI, 3aBOCBAHUC ABTOPUTCTA,
MHMMKA U TAaHTOMUMUKA, YMEJIas U HpO(l)eCCI/IOHaJ'H)HaH oaexKaa, rmpaBujia 1 METOAbI CO3JaHNA UMHU KA.

Key words: image, imageology, pedagogical image, facial expressions and gestures, gaining authority, facial
expressions and pantomime, skillful and professional clothing, rules and methods of creating an image.

Kirisiw. Mamleketimizde social-ekonomikaliq
rawajlaniwi menen birqatarda bugingi kunde bilimlendiriw
sistemasinin rawajlanip bartwi zaman talabina say talim-
tarbiyaga qaratilgan. Pedagoglardin 6z Ttstinde islewi,
tinbay izleniw alip bariwi1 ham de oqiw procesinin zaman
talaplart darejesinde, ilimiy tiykarda sholkemlestiriw ushin
zarar sharayatlardi jaratip beriw menen birqatarda, socialliq
tajiriybelerge tiykarlanip jumis alip bariw lazim.

Har bir pedagog talim-tarbiya procesin tuwri
sholkemlestiriwi menen birge 6zlerinin sirtq1 korinisine de
itibar beriwi kerek. Sirtqr korinis arqali insanlardin
quzigiwshiligin -~ arttirgan  halda  6zin  korsete aliw,
oqiwshilardin  diqqatin ~ 6zine qarata aliw1i  sabaq
natiyjeliligin asiradi. Sonin menen birge, pedagog
oqiwshilarga unawi kerek. Pedagogtin sirtqr  korinisi
estetikaliq tasirshen boliwi tiyis. Ozinif sirtq: kérinisine
itibarsiz qaraw yamasa hadden tis diqqat awdariwga da
bolmaydi.

Adebiyatlar analizi. Imidj boymsha izertlegen
ilimpazlardan Deyl Karnegi [3] (Dale Carnegie, 1888-
1955), V.M.Shepel [5], A.A Kalyujniy [2], A.AJaytapova
[1], V.O.Klyuchevskiyler [3] ilimiy jumuslar alip bargan.
Psixolog Deyl Karnegi izertlewi boyinsha imidj bul «jagsi
tasir qaldiriw» ham «jags1 tasir etiw» maselelerine toqtap
otken. Leksemaliq tarepten «imidj» (ing. «image»)
«timsal», «kelbet» hdm «obraz» manilerin anlatadi. Manisi
boymnsha «ozine tartatugin» tasiniklerin anlatadi. Imidj
termini reyting, abiray, ataqliliq, 6zine tartatugin, itibar,
ormn ham basqa tasinikler menen saykes. «Imidj» kopshilik
sanasinda aniq obyekt stereotip obrazinin jaratiliwi bolip
tabiladi. Imidj tasinigi aniq shaxstan tisqari, tovarga,
sholkemlestirilgen strukturaga, tarawga ham basqalarga
qatnasli da qollaniliwi mimkin.

Imidj — aniq bir insanga bolgan gatnasta insanlar oy-
orisinin juzege keletugin sholkem yamasa basqa socialliq
obyekt kelbeti bolip tabiladi. Imidj insandi jamiyetke usinis
etetugin ham ozgelerge tasir oOtkeriwge xizmet etetugin
qural tasir texnologiyasi bolip tabiladi. Imidjdin
tomendegi tarleri bar: shaxs imidji (siyasiy gayratkerler,
jamiyetlik gayratkerler, sholkem basshilari, ilim, korkem
oner, sport, bilimlendiriw taraw1 wakilleri, studentler hdm
t.b.); socialliq sistema, jamiyetshilik imidji (shanaraq,
partiya, jamiyetlik sholkemleri, etnos hdm t.b.) korporativ
imidj (karxana, sholkem hdm makemeler, fondlar, bankler
ham t.b.); aymaqliq imidj (mamleket, region, ham t.b.).

Talqilaw ham natiyjeler. Jamiyettin harqanday agzasi
eki qiyli magsette jeke imidjini jaratiwga hareket etedi:

- jeke kelbet jaratiw (basqalardin itibarin tartiw, jagimli
tasir galdiriw, jagst korinis); socialliq kelbet jaratiw (abiray
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ham poziciyaga erisiw, jamaatti basqariw, pikirin

maqullatiw ham t.b. tasir etiw ushin).

Imidj insannin sirtqr  korinisi: kiyiniwi, pardozi,
mimikasi, hareketleri (jestleri); ruwxiyatt — danyaga
kozqarasi, darejesi, bilim darejesi; mamilesi — soylewi;
xarakteri — ozin tutiwi, basqalarga munasibeti siyaqh

faktorlar arqal aratiladu.

Imidj jarattw ushin, aldi menen, tdmendegi sorawlarga
juwap tabiwga hareket etiw kerek:

- imidjdi kim ushin jaratpagshisiz?

- imidj jarattwdan magset ne?

- siz nege 1layigsiz?

- imidj jaratiwda jamaat neni qaleydi?

- basliq qol astindag1 xizmetkerleri ushin, pedagog talim
berip atirgan studentleri ushin, artist 1shqipazlari ushin,
apiway1 xizmetker bolsa klientler ushin imidj jaratiliwi
mumkin.

Magset —itibarga ham tasir etiwde natiyjelililikke erisiw.

Imidjdin qadiryat funkciyalart:

1. Shaxsti rawajlandiriw. Unamli imidj sebepli shaxstin
kelbeti unin ruwxiy ozligin korsetedi, vizual tirde onin en
jagst 6zgeshelikleri materialliq turde korsetsek ham de onin
individual ozine tanligi korinedi.

2. Psixoterapevtlik jagdayi. Jagimli 6zgeshelikke iye
shaxs, insanlar itibar1 ham harmetine erisedi, ogan bul
bioenergetik quwat toldirtw ham tiklew imkaniyatin beredi,
bugan ondagi unamli turaqli xosh keypiyat misal boladi.
Insan 6zinin magqsetlerine erisken sayin optimistlik ham
isenim payda boladi.

Pedagogtin shash tuydegi, kiyimi, ondagi bezekler
barhama balalardin tarbiyasina duris tasir etiwge qaratilgan
boliw1 kerek. Pedagog 6zin bezew kosmetikasinan
paydalaniw huqiqina iye, lekin kasibine garap bezeniwdin
Olshemin biliwdi, on1 seziniwdi talap etedi. Onin sirtq1
korinisinin tdsirshen boliwina bet-alpetinin jaydariligi,
kewilliligi, qol hareketleri, juz hareketleri, saldamliligi,
uliwma hareketlerinin orinli qollaniliwi tlken tasir etedi.
Pedagogtin bet-dlpetinde qapashiliq, ashiw, sharshaw,
qgopallig ham t.b. Kkoérinisler orin almawi zarar. Oqiw
xanasina qalay kiriw, balalarga qalay garaw, salemlesiw,
klass ishinde juriwi — bari balalarga tasir etiw kushi
ekenligin pedagog jagsi tasiniwi ham duris paydalana biliwi
shart. Pedagogtin barliq hareketlerinde, kdzqaraslarinda,
sozinde, iseniminde balalar 6zindegi jasirin kushti, teren
isenimdi sezinetugin boliwi tiyis.

Pedagogtin sirtqi korinisin korsetiwshi madeniyat:

1. Gewdeni tutw — tuwn tuttw (jiriwde, otirrp turtwda),
gollardin oqitiwshi stolinda erkin tirde bolwi, tartipliligi ham
1gqshamhiligy;
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2. Kiyim — tazaligi, igsham ham épiwayiligl, refinin duris  boliw1 kerek. Er mugallimnin galstugine qarap on1

tanlantwi, kiyimnin jasqa ham késipke sayhgy; talgamina baha beriwge boladi. Galstuk kostyumge say
3. Pardoz — 6z Olsheminde jasi, kasibi ham jumusina say  boliw1 kerek. Qista — qaraltim rendegi, jazda — ashiq
ekenligi; rendegi galstuk taqqan abzal. Galstuktegi tiykargi ren
4. Shash tiydegi — shashtin tartipli boliwi; kostyumdag: reflerdin birine saykes boliwi kerek. Ulken,

5. Pedagogtin mimikaliq ham pantomimikaliq korinisi. iri gewdeli er adamlar kenirek galstuk tagqani maqul.
Oqitiwshimn ~ pedagogikaliq ~ texnikast ~ mimikaliq ham  Galstuk tyilgende onin tiyini koylek jagasina say keliwi
pantomimikaliq hareketlerinde de dhmiyetli orin tutadh. Pedagogtn ~ kerek. Imidjdi jaman korsetiwshi faktorlar: xarakterinin
mimikahiqg ham pantomimikaliq korinisi 1m-ishara, manili  jaman tareplerin korsetiw; naduris soylew; sirtqr koriniske
garawinda, xoshemetlewinde korinedi. Olar oqitiwshinn  itibarsizliq; kopshilik aldinda s6z soyley almay qaliw;
pedagogikaliq tasir etiwinde oqiwshilarga shimgiwlardi tasirshen,  sdwbetlesti mensinbewshilik; napsi.

Quzigarly, natiyjeli ham mazmunh 6tiw ushin imkan jaratadi. Qanday jagdayda sawbetlesiniz sizdi unatpaganin
Imidj birqansha faktorlar tiykarinda qaliplesedi: seziwinizge boladi: salemleskende qisqa sorassa; diqqati
Tabiyiy korinis — juzi, shashlarmmn duzilisi, reni, basqa jaqta bolsa; qatar jurgende qademi paseyse; sizin

terisinin reni, tabiyiy gozzallig; aldinizda qol telefoninan erkin soylesse ham t.b.

Dene duzilisi — mimika, pantomimika, hareketler. Juwmag ham usinislar. Juwmaglap aytganda, pedagog
Sirtqr korinis — o6zgeriwshen qaplamalar: kiyiniw, imidji omn kasiplik sheberliginin ajiralmas bolegi bolip

aksessuarlardan  paydalaniw, o6zine pardoz beriw. esaplanadi. Ol tek sirtqr korinis penen sheklenip qalmastan,
Pedagogikaliq proceslerdi sholkemlestiriw ham basqariw  pedagogtin  ishki  dinyasi,  adep-ikramliligt ~ ham
procesinde pedagoglar tarepinen o6zine tan ahmiyetli oqiwshilarga bolgan shin niyeti arqali toligtiriladi. Bul
tareplerinen biri, oqitiwshi s6z soylep atirganda yaki tema  process bilimlendiriwdin zaman talaplarina muwapiq
tusindirip turgan wagqitlar1 onin ayaqlart arasindagi kenligi  rawajlaniwina, oqiwshilardin tarbiyas: ham bilimine unaml
12-15 sm araligta boliw1 kerek. Pedagogdin kasiplik imidji  tasir etiwine xi1zmet etedi.

tasir etiw ham kasiplik xizmette zarurli qural bolip, oni Pedagog kadrlar 6z imidjin jarattwi  ushin
jaratiwda atirap ortaligti ham jamaattin qasiyetlerin esapga  tomendegilerge  amel  etiwi  kereck:  imidjelogiya
aliw zarur. Oqiwshilar qiyalinda pedagog, aldi menen, qagiydalarina amel etiw; sirtqr gozzaliqqa erisiw; salamat
kiyiniw madeniyat1 ham usili, sirtqi kelbetine itibar1 ham de  turmus  tarizine amel etiw; aksessuarlardan orinh
aksessuarlart menen itibarga iye boladi. Oqiwshilar ushin  paydalamiw; séylew madeniyatina, mamile etikaga, kishi
qopal, adalatsiz, juwapkershiliksiz, biyparwa pedagoglar peyillikke qatan tartipte amel etiw; oqiwshilardi shaxs
negativ bahalanadi ham olardin tasir etiw darejesi tomen  sipatinda hirmet etiw; sOyleskende tiilaw madeniyatina
boladi. Er mugallimlerdin de kiyiniw madeniyati omfi  amel etiw; sin pikirdi tuwri qabillaw ham onnan tiyisli
taggan galstugine, qol saati, qol oramalina shekem ulgi  juwmaq shigara biliw kerek.
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REZYUME. Maqolada ta’lim tizimida o‘gituvchi giyofasi va uning ijtimoiy-igtisodiy taraqqiyot sharoitidagi o‘rni
tahlil gilinadi. O‘gituvchining tashgi ko‘rinishi, kiyinish madaniyati, nutgi, mimikasi va pantomimasi o‘quvchilarga estetik
va tarbiyaviy ta’sir ko‘rsatishga garatilgan. Shuningdek, o‘gituvchining professional giyofasini yaratish goidalari, uning
magsadlari va talabalarga samarali ta’sir gilish usullari ochib berilgan.

PE3IOME. B nanHO# cTaThe aHAMM3UpPyeTCSd HMHIK Ielarora B cucreMe oOpa3oBaHUS M €0 pojb B KOHTEKCTE
COIMUAIIBHO-OKOHOMHWYECKOT'O PA3BUTHA. Buemnmnii BHUO, KyJIbTypa OJCKABI, MaHEpa pCeud, MHUMHUKA W IMaHTOMHUMHKA
mejarora HamlpaBJE€Hbl HA OCTETHYECKOE W BOCIHUTATENFHOE BO3NCHCTBHE Ha ydamuxcs. Takke B CTarhe
PacKpBIBAIOTCS TIPABIIIA CO3MaHUsI MPO(PECCHOHATLHOTO MMHUIDKA TIearora, ero mejii u myTH 3)QEeKTHBHOTO BO3ACHCTBHS
Ha yJaInuxcsl.

SUMMARY. This article analyzes the image of a teacher in the education system and its role in the context of
socio-economic development. The teacher's appearance, clothing culture, speech patterns, facial expressions, and
pantomime are aimed at aesthetic and educational impact on students. The article also reveals the rules for creating a
teacher's professional image, its goals, and ways to effectively influence students.
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3O®OEKTUBHOCTb KOJVIABOPATUBHbBIX TEXHOJIOT'WMI B JUCTAHIIMOHHOM OBYYEHUMU:
OIIBIT CTYJAEHTOB U NIPEMOJABATEJIENA
K.BexmypatoB — 6a306biti dokmopanm
Hyxycckuii 2ocyoapcmeennulii nedazo2uieckuii uHCmumym umenu Axicunusiza
Tasinu cy3aap: mMacodaBuil TabIMM, XaMKOPIUKIA HIUIANI, TadabanapHA parOaTiIaHTUPUII, PaKaMIId CaBOJIXOHIHK,

S'/KI/ITI/IHI TCXHOJIOTUAIapU.

KaioueBble ciioBa: JUCTAHIIUOHHOC O6y‘{eHI/Ie, COBMCCTHasA pa60Ta, MOTHUBALUAg CTYACHTOB, HH(i)pOBaH T'paMOTHOCTb,

y‘-Ie6HLIe TCXHOJIOTHH.

Key words: distance learning, collaboration, student motivation, digital literacy, teaching technologies.

Beenenne.  JlucTaHiuoHHOE ~ OOydYeHHME  CTallo
HEOTBEMJIEMOH 4YacThiO 0OOpa30BaTEIBHOIO IMpolecca B
MOCJIE/IHUE AECATHIETHs, ¥ €ro pa3BHTHE YCKOPHJIOCH B
ces3u ¢ mannemueit COVID-19, korga oOpasoBarenbHbIe
YUPEXICHUS 110 BCEMY MUY OBUTH BBIHYK/JCHBI IIEpeiTH B
oHyaitH-popmar. OZHUM M3 CaMbIX 3HAYMMBIX (DAaKTOPOB,
CHocoOCTBYIOINX 3PPEKTUBHOMY OOYUEHHIO B YIAICHHOM

¢dopmarte, cramu KOJIIAOOPATHBHBIC TEXHOJOTHH. JTH
TEXHOJIOTUH o0ecreunBaroT BO3MOYKHOCTH JUTS
HUHTCPAKTUBHOT'O B3aHMOﬂeﬁCTBHH CTYACHTOB )44

npernojaBaTeiel, OpraHu3allid COBMECTHOW palboThl H
oOMeHa 3HaHMSAMH. B yClIOBUSX MaHIeMUHU, a TaKKe B
JIOJITOCPOYHOH MEepCIEeKTUBE, HCIOJIb30BaHUE
KOJUITA0OPAaTUBHBIX ~ TEXHOJOTMH  CTAHOBHUTCS  Ba)KHBIM
HHCTPYMEHTOM [UI1 TOAJAEp>KaHWA BBICOKOIO KadecTBa
obpazosanus [1:112].

Ilenpto fmaHHOM CTaThu  ABISAETCA  MCCIEIOBaHHE
3¢ EKTHBHOCTH WCIIOJIb30BaHUS KOJTa0OpaTUBHBIX
TEXHOJIOTHI B IUCTAHIIMOHHOM OOYYEHHH C TOUYKU 3PEHHUS
ONbITa CTYACHTOB M mpenojasaTeneil. PaccmorpuM, kax
KOJIITa0OpaTUBHBIE TEXHOJIOTHH BIUSIOT Ha BOBJICYCHHOCTS,
Ka4yecTBO OOy4YCHMSA, a TaKKe Kakue MpoOJIeMBI U BBI3OBHI
MOTYT BO3HHKATh MPU UX BHEJPEHUU.

Teoperuueckasi 0CHOBA.

1. llonamue KoanabopamusHvix
o0bpaszosanull.

KonnaGopaTuBHbIE TEXHOJOTHH BKIIOYAIOT B ce0s
IIMPOKUHA CIIEKTP HMHCTPYMEHTOB M IUIATGOPM, KOTOPHIE
MO3BOJISIIOT ~ CTyJE€HTaM M IPErnojaBaTeNsiM  B3anMO-
JIeficCTBOBATh B PEKMME PEabHOTO BPEeMEHH, paboTaTh HaJl
o0IMMHU TIPOEKTaMU W pemaTh 3aJa4d COBMECTHO. B
KOHTEKCTE OOpa30BaHUS KOJUIA0OPATHUBHBIE TEXHOJOTHU
OXBAaTBIBAIOT HECKOJIBKO KITIOUEBBIX KaTeropuii: [2:45]

Cucremsbl ynpapiaeHusi odyuyenuem (LMS) — Takue
kak Moodle, Canvas, Google Classroom, KoTOpbIe
MO3BOJISIFOT OPTaHU30BATh IIpolecc OOy4YeHMs, 3arpykaTh
MaTepHabl, OTCIIEKHBATH YCIIEBAEMOCTh CTYAEHTOB U
B3aMMO/IEHCTBOBATh C HUMM.

HNHcTpyMeHTH I BUIAeoKOH(pepenuuii — Zoom,
Google Meet, Microsoft Teams, KOTOpbIE TO3BOJISIOT
MperoaBaTeNsiM  HPOBOAUTH  JIEKIUH,  CEMUHAPHI,
TPYNIIOBBIE OOCYXIEHUS M 00ecreunBaloT 00paTHYIO CBSI3b
C CTyZIEHTaMHU.

mexnonocuil 6

IMaatdopmbl st coBMecTHOH padorsl — Google
Docs, Microsoft OneDrive, Dropbox, KOTOpbIe TTO3BOJISIOT
HECKOJIbKUM  M0JIb30BaTeNsiM  paboTaTh € OJHUM

JOKYMEHTOM, PEAAKTUPOBATH €TI0 B PCAJILHOM BPEMCHU H
JIEJIATHCS PEe3yJIbTaTaMH PAOOTHI.

Cucremsl s oocy:xaenuii u yaros — Slack, Padlet,
Trello, KoTOpBIE MOANEPKUBAIOT TPYIIIOBBIE OOCYKICHHUS,
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oOmeH nacaMm M KOOpAWHAIIMUIO JnencTBUi MCKIY

CTY/ICHTaMH.
2. Ilpeumywecmea  KoMIAOOPAMUBHO20 — 0OYVYEeHUs
[2:57].

KomnabopatuBHOoe 00y4eHHE TO3BOIAET 3HAYUTEIHEHO
MOBBICUTH YPOBEHb BOBJICYEHHOCTH CTYJCHTOB, Pa3BUTh Y
HHX HaBbIKH pa6OTI)I B KOMaH/J€, KPUTUYCCKOI'0 MBINUJICHUA
u penieHus npodieM. K 0oCHOBHBIM NpEeUMYyIECTBAM TaKUX
TEXHOJIOTHI MOXHO OTHECTH:

VYriuy6/ienHoe MOHHMaHHe MaTepuaja — Ojarojaps
COBMECTHOH paboTe M 0OCYXIEHHSAM, CTYINCHTHI MOTYT
B3rMIAHYTh Ha TEMY C pasHblX TOYCK 3pCHUA, UYTO
CHOCOOCTBYET JIy4llleMy IOHUMaHHI0O W 3allOMHHAHHIO

nHdopmanum.
Pa3BuTHEe HABBHIKOB KOMMYHMKAUUMH — paboTa B
rpymme  TpeOyeT OT  CTYAEGHTOB  YMEHHS  BECTH

KOHCTPYKTUBHBIE OOCYXXICHHS, apryMEHTHPOBATH CBOIO
TOYKY 3pEHHsI, CIYyIIaTh APYIHMX YYaCTHHUKOB M paboOTaTh B
KOMaH/Ie.

IloBbINIeHNe MOTHBALMH — TEXHOJIOTMU CTUMYIUPYIOT
CTYICHTOB K OoJiee aKTHBHOMY VYYacCTHIO B Y4eOHOM
mporecce, TaKk KaK OHH IIONy4alOT BO3MOXKHOCTH
B3aMMOJICHICTBOBATh C KOJUIETAMH W TIPETIOAABATEIIMHU, a
HE MPOCTO ToJIy4aTh HHPOPMAIHIO TACCHBHO.

I'udxocTh 00yyeHUs! — AUCTAHIIMOHHOE 0OyUeHHE aeT
CTyZECHTaM BO3MOXHOCTb paboTaTe B yH0oOHOE BpeMs U
MeCTe, 4YTO TIOBBINIACT IOCTYIMHOCTh OOpa3oBaHHSA U
MO3BOJSIET YYHUTHIBATH WHAWBHUAYAIBHBIE OCOOCHHOCTH
YYaIIuXCs.

3. Poib mexnono2uii 8 OUCMAHYUOHHOM 0OYUEHUU.

C  mepexomoM  Ha  JAWCTAaHIMOHHBIA  ¢opmar
obpa3zoBaHus, KOJJIaOOpPATUBHBIE TEXHOJIOTUU  CTaJH
HEOOXOTUMOCTBIO, MTOCKOJIBKY OHH ITOMOTAIOT
MOJICP)KUBATh B3aUMOJICHCTBHE U COIMANbHBIC CBS3U
MEX1y y4acTHHKaMu oOpa3oBarenbHoro mporecca. Kpome
TOT0, OHH TIOMOTAIOT BOCTIOJIHUTH OTCYTCTBHE (PU3HMUECKOTO
MIPUCYTCTBUS, AeTas B3aMMOJCHCTBHE C MPEroiaBaTesieM U
JIPYTHMH CTyJeHTaMH 0oJiee JOCTYITHBIM M PETYIISIPHBIM.

Mertonoaoruss ucciaenoBaHusi. B uccinepoBaHuu
HCTIOJIB30BAJICS KOMOMHHPOBAHHBIHN TOIXO0/, BKIFOYAIOIINN
KaK Ka4eCTBCHHBIC, TaK M KOJHMYCCTBEHHBIC METOJIbI.
OCHOBHOW METOJT NCCIIEIOBAaHMS — AHKETUPOBAHNE CTY/ICH-
TOB U TIPETIOaBaTelieH, MPOBOIUBINEECS B YHUBEPCUTETAX,
WCTIONB3YIOMINX JUCTAHIIMOHHBIE M THOPHIHBIE (OPMBI

O6y‘leHI/IH. OHpOCLI NpoBOAWIMNCL B TCEUCHHUC OJHOIO
ceMecCTpa, 4qTo IIO3BOJIMJIO CO6paTI) AKTyaJIbHYIO
I/IH(l)OpMaL[I/IIO 00 HCIOJb30BAHHH KOJ'IJ'Ia60paTI/IBHLIX

TEXHOJIOTHH B pealbHBIX 00pa30BaTEIBHBIX YCIIOBHIX

[3:78].




AHKETBI BKIIFOYAIH CIICAYIOIINE BOIIPOCHL:

- OueHka yno6ctBa M (QyHKIMOHAIBLHOCTH IUIATGOPM U
WHCTPYMEHTOB ISl COBMECTHOW PabOTHI.

- Bocmnpusarue — xonnabopaTHBHBIX
CTYJICHTAMH U TIPETIOaBATCIISIMH.

- IIpoGyiemMbl, C KOTOPBIMH CTaJKHBAIOTCS y4YaCTHHKH
y4eOHOrO Iporecca.

- Bnusnue TexHonmoruii Ha MOTHMBAIMIO M BOBJICUCH-
HOCTbH CTY/ICHTOB.

- OmueHka BIMAHUS KOJUTAa0OpallMM Ha KadecTBO
00pa3oBaHusl.

Taxke B pamMKax McclieoBaHHs ObUI MPOBEJICH aHAIN3
JIAaHHBIX 00 YCIICITHOCTH CTYAEHTOB JI0 U TI0CJIC BHEAPEHUS
KOJUITA0OpaTHBHBIX ~TEXHOJIOTHH, a Takke CpaBHEHHE
3¢ PeKTUBHOCTH 00yYEHHS C MCIIOJIb30BAHUEM TPaJUIIMOH-
HBIX METOJIOB M TEXHOJIOTH.

Pe3yabTaThl HCcIe10BaHMUS.

1. Bocnpusmue cmyodenmoas.

Ompoc 1nokasai, YTo UCIIOIb30BaHKHe KOJ1a00opaTUBHBIX
TEXHOJIOTUi B JUCTAaHIITMOHHOM 06y‘-ICHI/II/I nMeeT
MPEUMYIIECTBEHHO IOJIOXKUTEIbHOE BIHMSHUE HA MpOLECC
00yueHus. 82% CTyIEHTOB OTMETHJIH, YTO HCIIOJh30BAHUE
wiaTGopM sl COBMECTHOH pabOThI MOMOIVIO MM JIy4Ile
ycBaMBaTh Y4eOHBI MaTepual M aKTUBHO B3aHWMO-
neiictBoBath ¢ KoyuteraMu. CTyINeHTBl COOOLIMIM, YTO
rpynnoBsle  npoekTsl ueped Google Docs u Microsoft
OneDrive cmenanu ux paboTy OoJjice OpraHW30BaHHON W
sddexTrBHON. 77%  ONPOIICHHBIX  CUUTAKOT, YTO
BU/ICOKOH(EPEHIIMN ¢ NpPEenoAaBaTeIs MU W KOJUIETaMH
TIOMOTJIM UM NOAACPIKUBATH BBICOKUH YPOBE€Hb MOTHBAIIUN
1 BOBJICUCHHOCTH B Y4eOHBIN MpoIece.

Opnako, HECMOTpS Ha OOIIYI MOJIOKHUTEIHHYIO
OIIEHKY, OKoJo 22%  CTyIEHTOB CTOJNKHYJIHUCh C
HpO6HeMaMI/I B TEXHUYECKOU qacCTH, BKJIIOYas CJIOXHOCTH C
IIOAKIIFOYCHUEM K BI/I}ICOKOH(I)epeHI_II/ISIM, MEIJICHHBIM
HUHTEPHET-COCITUHCHNUEM U HETOJIHOMN q)yHKI_II/IOHaJ'H)HOCTI)IO
HCTONB3YEMBIX MIaThopM. ITO ObUTIO OCOOEHHO BBIPAKEHO
Y CTYACHTOB M3 OTAAJICHHBIX PETHOHOB C OIr'paHUYCHHBIM
JIOCTYIIOM K BBICOKOCKOPOCTHOMY UHTEPHETY.

2. Bocnpusimue npenodasameinei.

HpenouaBaTeJm TaKXe BBICOKO OLICHUIIN
3G GEKTHBHOCTh  KOJUTAOOPATHUBHBIX  TEXHOJIOTHH, XOTS
OHHM CTOJIKHYJIUCH C PSIIOM BBI30BOB. 78% mpemnojaBarenei
yKa3ajd Ha YJydYlIeHHWEe KadecTBa B3aUMOJEHCTBUS CO
CTYACHTAMH W Ha TO, YTO HCIIOJB30BaHHUC HJ'IaTq)OpM JIIA
COBMECTHOM pabOThl MO3BOJISIET JIy4YIlle OTCJICKHBATH
YCIIEBa€MOCTh M BOBJIEYEHHOCTH CTyHEHTOB. OcoOeHHO
TMOJIC3HBIMU  TIpE€TIoAaBaTEIn  COYJIN BI/I)IGOKOH(i)CpeHI_H/II/I,
KOTOPBIC TO3BOJIATIN OPraHU30BbIBATH OHHaﬁH-CCMHHapBI u
JICKIIUM C aKTUBHBIM BOBJICYHCHHUEM CTYACHTOB.

Opnaxo 35% npenonaBateneid COOOIIMIN O TPYIHOCTIX
B OpraHu3ayy paboTsl ¢ OOJBIIMMHU TPYIIIAMHU CTYICHTOB
)5 HCO6X0)II/IMOCTI/I JOITIOJTHUTECIIBHOI'O BPEMECHU JJIA
HACTPOWKH M OOydYeHHUs CTyIeHTOB paboTe C HOBBIMHU
wiatpopmamu. Kpome Toro, Bo3HMKIA mpobiema c
pa3sHBIMH YPOBHSIMH HU(PPOBOH TPAMOTHOCTH CTYAEHTOB,
YTO TPeOOBAIO IOTOIHUTEIBHBIX YCHINHN IS YCTpaHSHUS
3TUX Pa3IUYUN.

3. Ilpobremvl u 6b13060i.

Cpenu KJIIOYEBBIX MPOOJIIEM, C KOTOPBIMH CTaIKH-

TEXHOJIOT UM
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BAlOTCSl KaK CTYJCHTHI,
BBIJICTIUTh!

Texnuueckne mMpodieMbl — HECTAOMIBHOE COSIMHEHUE
C MHTEpHETOM, cOou B paboTe miathopm, HU3Kass CKOPOCTh
paboTHI IporpaMm.

Husknii ypoBenb nm¢poBoii IrpaMOTHOCTH — Kak
CTY/IIEHTOB, TaK W IpenojaBarteneid, YTo Tpedyer
JIOTIOJTHUTENBHOTO BPEMEHH ISl 00ydeHUs..

IIpo6aembl ¢ MoTHBalMeil — HECMOTPSI Ha BBICOKYIO
BOBJICYCHHOCTh B 3aJlaHHsl, YaCTh CTYAECHTOB HCIIBITHIBAET
TPYIHOCTH C CaMOOpraHu3alMedl B YCIOBUSX OHJIAMH-
00yd4eHUst, 4TO CHIKaeT o01yto 3 ek THBHOCTD.

Odbcyxnenue.

1. Ipeumywecmea u Hedocmamku KoanabopamueHvix
MEeXHONO2UIL.

KosyutabopaTuBHbIE TEXHOJOTMH JAAlOT CTyIEHTaM H
NpernojaBaTeilsM  yHUKalbHbIE  BO3MOXXHOCTH  JUIA
B3aMMOJICHCTBUSL M COBMECTHOH paboTel. OHM JIenaroT
mporiecc  oOyueHus Oosiee THOKMM H  JTOCTYIHBIM,
MOMOTAlOT pa3BHBaTh KPUTUYECKOE MBILIUICHUE, HAaBBIKH
KOMaHTHONH paboTel M KOMMyHMKanuu. OpfHako s
YCIEIIHOM  peajM3allid  3TUX  TEXHOJOTMH  BaXKHO
YUUTBIBATh TPOOJIEMBI C TEXHUYECKHM OOecreueHHeM |
YPOBHEM LHU(POBOI IPaMOTHOCTH, YTO TPEOYET COOTBET-
CTBYIOILIMX BIIOXKEHHH B oOydeHue W HUHPPaCTPyKTypy

TaK W IpenoaaBaTeii, MOKHO

[4:59].
2. Pexomenoayuu 01 npenooasameineil.
Jns  moBbimeHus 3(QQPEKTUBHOCTH  HCIIOJIL30BAHUS

KOJITTa0OpaTUBHBIX TEXHOJIOTUH MPETOoAaBaTeIsIM CIeAYeT:
OOecnieunTh IpenBapUTEIbHOE 00YyYCHUE CTYJCHTOB H
IpenojaBaTesiel O  HCHONB30BaHUIO IIaThopM u
HHCTPYMEHTOB.
IIpoBOIUTH perynsipHble CEMHUHApHl 110 MOBBIIICHHUIO
U(POBOH TPAMOTHOCTH.

Ucnonb3oBaTth  pa3HooOpa3Hbie  METOAbl  pabOTHI,
coyerass CHHXPOHHbIE M  aCHHXPOHHbIE  (opMartkl
B3aUMOJIEHCTBUSL.

3. Pexomenoayuu 0 pazpabomyuxos niamepopm.

Pa3paboTurku 00pa3oBaTeIbHBIX IUIAT(HOPM OTIKHBIL:

IloBbICHTE CTAOMIBHOCTH PAOOTBI M JAOCTYHHOCTH
iatgopm, 4T06bl MUHUMHU3UPOBATh TEXHUYECKUE COOH.

Yupoctute uHTep(eiichl M caenath WX HHTYUTHBHO
MOHATHBIMH JUIsl  TIOJIb30BATeNieil C pasHbIM  ypOBHEM
IU(PPOBBIX HABBIKOB.

WHTerpupoBath HHCTPYMEHTBI AJIsl pa0OTHI C TPYIIIaMH,
MOHHTOPHHIA YCIIEBAEMOCTH U aHAJIN3a JaHHBIX.

KommabopaTuBHBIE TEXHOJOTHH HTPAIOT BaXKHYIO POJb
B yIOyYIICHWH KadecTBa IUCTAHIMOHHOTO OOyYeHHS,
co3/1aBasi BOSMOXKHOCTH JUISi aKTHBHOTO B3aMMOJCHCTBUS
CTYyJIeHTOB W TmpemnongaBareneil. OHU  CIOCOOCTBYIOT
Pa3BUTHIO HABBIKOB KOMaHJIHON paboThl, KPUTHYECKOTO
MBIIIJICHUsT ¥ TIOBBIIIAIOT BOBJEYEHHOCTh CTYJCHTOB B
y4eOHbI Tpomecc. Pe3ympTaThl nCClegoBaHUS TOKa3ajH,
YTO OTH TEXHOJOIWU IOMOTAIT YIY4YIINTh YCBOCHHE
MaTepuajla W CO3Jal0T THOKOCTh B OOy4YeHHWH, dUTO
0COOEHHO BaKHO B YCIIOBHSIX OTPAaHHYEHHOTO JMYHOTO
0o0IIEeHNS.

Tem He MeHee, BHEApPEHHWE KOJUIAOOPAaTHUBHBIX
TEXHOJIOTHH COMPSKEHO C OINPEICICHHBIMH TPYIHOCTSIMHU.
Cpenn  HEX TEXHUYECKHE TIPOOJIEMBbI, TaKWe Kak
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HecTaOWIIbHOE WHTEPHET-COSANHEHHUE, a Takoke pasnuuus  d(PQeKTHBHOCTh AWUCTAaHIMOHHOTO 0O0ydeHus, oOpa3oBa-
B ypoBHE LHM(POBOW TI'PaMOTHOCTH CTYJISHTOB M  TEJbHBIC YUYPESKACHHS IODKHBI IPOIOJIKATh HHBECTHUPO-
npenogasarteneid. OTH  (GakTOpsl MOTYT OrpaHHYMBATh  BaTh B pa3BUTHUE TEXHOJOTMH W NpodeccHOHANBHYIO
3¢ PEKTUBHOCTH HCHOJIb30BaHUS TEXHOIOTH. MOJTOTOBKY IpernoaaBaTeiet.

BakHO OTMETHTH, YTO YCHEIIHOE NPUMEHEHHE 3TUX 3akarouenne. TakuM oOpa3oM, HECMOTPSI Ha BBI3OBBI,
TEXHOJIOTUI TpeOyeT MOJArOTOBKM M MOJJEPKKH KaK CO  KO/UIAOOpaTWBHBIE ~ TEXHOJOIMH  UMEIOT  OOJNBIIOH
CTOPOHBI TIpernojaBartesieii, Tak M CcTyaeHTOB. [lemaroraM  moTeHIMan Jjs TOBBIIIEHUS KadecTBa 0Opa3oBaHMS,
HEOOXOJMMO OCBaMBaTh HOBBIE MHCTPYMEHTHI M METOJABI  YJIYUIICHHS  B3aUMOJEHCTBHS  MEXKAYy  YYaCTHUKaMHU
paboThl, a CTyIeHTaM — aJaNTHPOBAThCSI K U3MEHEHUsIM B y4eOHOTO Mpoliecca W Pa3BUTHS BAKHEHIIMX HaBBIKOB,
ydyeOHOM mpouecce. B Oyaymem, 4dTOOBI MOBBICUTH  HEOOXOJIUMBIX B COBPEMEHHOM OOILECTBE.
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PE3IOME. Maxkona Tanabanap Ba YKUTYBUMJIAp HYKTaW HazapuaaH Maco(paBHil TabIMMIa XaMKOPJIUK TEXHOJIOTHS -
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WIITHPOKYMJIAPHUHT SXTHEKIAPUHU XUCOOTa OJNITaH XOJJla TabJIUM >KapaéHHra XaMKOPJIUK BOCUTAIAPUHU CaMapaiu
XKOpUit aTHII Oyiinya TaBcusIap GepuiraH.

PE3IOME. Cratbst nocasiiieHa u3y4eHuro 3(p(GeKTUBHOCTH TEXHOJIOTUH COTPYAHNYECTBA B TUCTAHIIMOHHOM OOy4YCHUH
C TOYKHM 3pC€HUA CTYACHTOB U npenouaBaTeneﬁ. AHaanpyﬂ OIIBIT CTYACHTOB U HpenonaBaTeneix’l, B CTaThe 6I)IJ'II/I BBISIB-
JICHBI TOJIOKUTEIIbHBIC U OTPULATCIIbHBIC CTOPOHBI UCTIOJIb30BAHUA TEXHOJIOTUH COTpYAHUYECTBA, TAKUEC KaK TEXHUYCCKHUC
TPYIHOCTH U Pa3IMyusl B ypoBHE HU(PPOBOI rpaMOTHOCTH. B craThe naHbl pekoMeHAanuu 1mno 3((HeKTHBHOMY BHEAPEHUIO
WHCTPYMEHTOB COTPYJHHMYECTBa B 0Opa3oBaTeNIbHBIA IIPOLECC C YYETOM BBISABICHHBIX Mpo0jeM M INOTpeOHOCTEl
YYaCTHHKOB.

SUMMARY. The article is dedicated to studying the effectiveness of collaborative technologies in distance learning
from the perspective of students and teachers. Analyzing the experience of students and teachers, the article identified the
positive and negative aspects of using collaborative technologies, such as technical difficulties and differences in the level
of digital literacy. The article provides recommendations for the effective implementation of cooperation tools in the
educational process, taking into account the identified problems and needs of the participants.
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Kirish. So‘nggi yillarda baholash tizimi ta’lim o‘quv natijalari va umumiy o‘quv samaradorligini
sohasidagi islohotlarning asosiy va ajralmas tarkibiy  o¢lchashda asosiy mezon bo‘lib xizmat gilmogda. Bu esa
qismiga  aylangan bo‘lib, u o°quv  jarayonining nafagat o‘quvchi yutuglarini tahlil qgilishga, balki ta’lim
samaradorligini ta’minlovchi, natijalarni tahlil etuvchi 4 imini takomillashtirishga ham xizmat giladi.
hamda ta’lim sifatini nazorat qiluvchi muhim vosita sifatida
garalmoqda. Baholash, aynigsa, summativ (yakuniy)

baholash shakli, nafagat o‘quvchilarning individual tiZimini h v talabl |
yutuglarini  o‘Ichash, balki butun ta’lim tizimining 1zZImining - ham - zamonavly  talablar, —xususan —xalgaro

natijalarini tahlil gilishda strategik ahamiyat kasb etmogda. ~ Standartlar bilan uyg‘unlashuvini tagozo etmoqgda. llgari

Dunyo miqyosida ta’limda dalillarga asoslangan mavjud bo‘lgan baholash tizimida o‘quvchilar bilimini
yondashuvlar keng rivojlanayotgani bois, baholash tizimi, ~aniglashga doir izchil va ilmiy asoslangan mezonlar mavjud
aynigsa, diggat markaziga aylangan. Summativ baholash  emas edi. Bu esa o‘quvchi yutuqlarini tizimli tahlil qilish va
ta’lim jarayonining ajralmas qismi sifatida sifat nazorati, ta’lim sifatini shaffof baholashga to‘sqinlik gilardi.

Muammo va dolzarblik. O‘zbekiston Respublikasida
olib borilayotgan izchil ta’lim islohotlari baholash

14




Ilim hdm jdamiyet. X26.2025

Yangi baholash tizimi: nazariy va amaliy yonda-
shuvlar.

Yangi baholash tizimini ishlab chigishda mahalliy
mutaxassislar bilan bir gatorda xalgaro ekspertlar, xususan
pedagogika, psixologiya va baholash metodologiyasi
sohasidagi mutaxassislar jalb etildi. Yaratilgan yangi
baholash modeli dastlab tajriba sifatida Prezident
maktablari, ijod maktablari hamda ixtisoslashtirilgan
maktablarga tatbiq etildi.

Ushbu bosgichdagi kuzatishlar va tahlillar asosida
dastur takomillashtirildi va bugungi kunda 1 500 dan ortiq
umumta’lim maktablarida tajriba-sinov shaklida joriy etildi.

Nazariy asoslar.

Adabiyotlarda baholash savodxonligining bir nechta
nazariy asoslari va modelari mavjud (masalan, DeLuca &
Klinger, 2010; Edwards, 2017; Fulcher, 2012; Inbar-Lourie,
2008; Pastore & Andrade, 2019; Stiggins, 1999; Taylor,
2013; Xu & Brown, 2016).

Ularning eng dastlabkilaridan biri Stiggins (1999)
tomonidan taklif etilgan bo‘lib, maktablarda baholash
faoliyatiga tayyorlanayotgan bo‘lajak o‘gituvchilar uchun
yetti kompetensiya sohasini 0‘z ichiga oladi: [1]

e baholashlarni aniq maqsadlar bilan bog‘lash,

e o‘quv yutuqglari bo‘yicha kutilyotgan natijalarni
aniglashtirish,

e to‘g‘ri baholash usullarini qo‘llash,

o sifatli baholash topshiriglari va baholash mezonlarini
ishlab chigish va tanlash,

o baholashdagi xatoliklar va noto‘g‘riliklardan qochish,

e o‘quvchilarning yutuqlari hagida samarali aloga olib
borish,

e baholashni ta’limiy vosita sifatida ishlatish (25-26-
betlar).

Taylor (2013) esa baholash savodxonligini sakkiz
tematik yo‘nalish asosida batafsil tushuntirib bergan: [2]

e nazariy bilim,

o texnik ko‘nikmalar,

o tamoyillar va tushunchalar,

o til o‘qitish metodikasi,

e ijtimoiy-madaniy gadriyatlar,

o mahalliy amaliyotlar,

e shaxsiy e’tiqod va munosabatlar,

o ballar va garor gabul gilish. (410-bet)

Boshga modellarda esa baholash savodxonligi kamroq,
lekin umumlashtirilgan kategoriyalar orqali tavsiflanadi.
Masalan, Fulcher (2012) baholash savodxonligini quyidagi
uch tarkibiy gism orqali izohlagan: [3]

e amaliyot — bu tilni baholashdagi bilim, ko‘nikma va
qobiliyatlar,

o tamoyillar — bu baholashni yo‘naltiruvchi jarayonlar,
nazariyalar va tushunchalar,

¢ kontekst — bu baholashning tarixiy, ijtimoiy, siyosiy
va falsafiy asoslari.

Xuddi shuningdek, DelLuca va Klinger (2010) ham
baholash  savodxonligini uchta kategoriya asosida
ko‘rsatadi: [4]

¢ baholash nazariyasi — bu hagiqiy va asoslangan
bilimlar, masalan, yaroglilik (validity) tamoyillari,

e baholash amaliyoti — baholashga oid ko‘nikma va
amaliy tajribalar,
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e baholash falsafasi — baholashning mazmuni va uning
o‘qitish va o‘rganishga ta’siri.

Yaginda Pastore va Andrade (2019) ham baholash
savodxonligini uch o‘lchamdan iborat modelda ko‘rsatgan:
[5]

e kontseptual (baholash tushunchalarini anglash),

e prakseologik (baholash shakllaridan amaliy foyda-
lanish),

o sotsial-affektiv (baholash natijalarini etkazish va
ularga bo‘lgan munosabat).

Summativ baholashning asosiy magsadlari nima?

Summativ baholash (inglizcha: Summative assessment)
— bu ta’lim jarayonining muayyan bosqichi (bo‘lim, bob,
modul, semestr, yil) yoki butun o‘quv dasturi yakunlan-
ganidan so‘ng o‘quvchi bilim, ko‘nikma va kompetensiya-
larini baholashga garatilgan murakkab va tizimli baholash
shaklidir.

1. O‘quv jarayoni yakunida o‘quvchi bilim va kom-
petensiyalarini baholash

Summativ baholash orqali o‘quvchilarning ma’lum bir
vagt davomida (bob, bo‘lim, semestr, o‘quv yili oxirida)
egallagan bilim, ko‘nikma va ko‘nikmalarining darajasi
o‘lchanadi. Bu orqali ular ta’lim dasturida belgilangan
o‘quv magsadlariga qay darajada erishgani aniqlanadi.
Bunday baholash natijalari asosida o‘quvchining keyingi
ta’lim bosqichiga tayyorligi baholanadi.

2. O¢qitish jarayoni samaradorligini tahlil qilish

Summativ baholash nafaqat o‘quvchi, balki o‘qituvchi
faoliyati samaradorligini baholashda ham muhim o‘rin
tutadi. O‘qituvchining qo‘llagan metod va uslublari, dars
mazmuni va ta’lim jarayoniga bo‘lgan yondashuvlari
o‘quvchilarning natijalari orgali bilvosita baholanadi. Bu
esa metodik ta’minotni takomillashtirish va kasbiy rivojla-
nishga yo‘l ochadi.

3. Davlat ta’lim standartlari va o‘quv dasturlariga
muvofiglikni aniglash

Summativ baholash natijalari ta’lim jarayonining davlat
ta’lim standartlariga, fan dasturlariga va belgilangan kom-
petensiyalar tizimiga ganchalik mos kelayotganini
ko‘rsatadi. Bu orqali ta’lim muassasalarida ta’lim sifatini
nazorat qilish, ta’lim siyosati yuzasidan strategik qarorlar
qabul qilish, ta’lim mazmunini qayta ko‘rib chiqishga asos
yaratiladi.

Summativ baholashning turlari

Summativ baholash o‘quvchi bilim va kompetensiya-
larini har tomonlama baholashga garatilgan bo‘lib, uning
turlari turli fanlar, o‘quv mazmuni va ta’lim magsadlariga
garab shakllantiriladi.

Quyida summativ baholashning asosiy turlari va ular-
ning o‘ziga xos xususiyatlari bayon etiladi:

1. Yozma testlar.

Bu turdagi baholash shakllari - bilimlarni mustagil va
tizimli ifoda qilishni talab qiluvchi yozma topshiriglar
hisoblanadi.

Ular quyidagilarni gamrab oladi:

e Test sinovlari - tezkor va standartlashtirilgan
baholash vositasi bo‘lib, to‘g‘ri javoblarni aniqlashga
garatilgan.

e Diktant - til va yozuv kompetensiyalarini baholaydi-
gan an’anaviy shakl.
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¢ Insho yozish - tangidiy fikrlash, tahlil gilish va erkin
fikrni ifoda etish salohiyatini o‘lchashga qaratilgan.

¢ Magqola tahlili - o‘quvchining ilmiy va mantiqiy tahlil
qilish qobiliyatini baholashda qo‘llaniladi.

2. Og‘zaki so‘rovlar.

Bu tur - o‘quvchining og‘zaki nutqi, bilimini erkin ifoda
etishi va mulohaza yuritish gobiliyatini baholashga garatil-
gan.

Uning asosiy shakllari:

o Imtihonlar - ustoz va o‘quvchi o‘rtasidagi to‘g‘ridan-
to‘g‘ri muloqot asosida amalga oshiriladi.

o Intervyular - fikr bildirish, savollarga mantigan javob
berish va mulogot madaniyatini namoyon etish orgali
baholash usuli.

3. Amaliy topshiriglar.

Amaliy yo‘nalishdagi fanlar uchun mos bo‘lgan
baholash turidir. Bu turda o‘quvchi nazariy bilimlarni
hayotga tatbiq etish qobiliyatini namoyon etadi:

¢ Laboratoriya ishlari - tabiiy fanlar, kimyo, biologiya
va fizika kabi fanlarda qo‘llaniladi.

e Loyiha ishlari - yangicha g‘oyalar, ijodiy yondashuv
va amaliyotga yo‘naltirilgan vazifalar orqgali baholash
shakli.

4. Portfolio baholash.

Bu baholash turi o‘quvchining ma’lum vaqt mobaynida
bajargan ijodiy va akademik ishlarini yig‘ma holda tahlil
qgilishga asoslanadi. U quyidagilarni gamrab oladi:

¢ Yozma ishlar - insholar, tahlillar, esseler.

e Rasmlar va ijodiy asarlar — san’at va dizayn
sohalarida o‘quvchining badiiy qobiliyatini baholashda
foydalaniladi.

e Jjodiy loyihalar to‘plami turli  mavzulardagi
mustaqil ishlanmalar, modellar yoki multimediali loyihalar
to‘plami.

Tadgiqgot metodlari.

Tadgigot mazmuni jihatdan sifatli tahlil (qualitative
analysis) asosida olib boriladi. Tadgiqot jarayonida asosiy
e’tibor nazariy tahlilga qaratiladi, ya’ni mavzuga oid
xalgaro ilmiy manbalar, akademik adabiyotlar, davlat
siyosatiga oid rasmiy hujjatlar, strategik dasturlar va ta’lim
sohasidagi konseptual yondashuvlar chuqur o‘rganib
chiqgiladi.

Tadgigotda o‘lchov nazariyasi (measurement theory),
kognitiv psixologiya hamda konstruktivistik va tanqidiy
pedagogik yondashuvlardan foydalaniladi. Bu nazariy
asoslar orgali summativ baholashning ilmiy-metodologik
poydevori tahlil qilinib, uning ta’lim mazmunidagi o‘rni,
shakllanish  jarayoni va  samaradorlik  mezonlari
aniglashtiriladi.

Bundan tashqari, ta’lim sohasida yetakchi mamla-
katlar — Buyuk Britaniya, Finlyandiya va Singapurda
go‘llanilayotgan summativ baholash amaliyoti o‘rganildi.
Mazkur  davlatlarning milliy ~ baholash tizimi,
o‘quvchilarning natijalarini baholash mexanizmlari hamda
ta’lim standartlariga bog‘liq me’yoriy asoslari tahlil qilindi.

Ushbu xalgaro tajriba tahlili asosida, ularning samarali
elementlarini O‘zbekiston ta’lim tizimiga moslashtirish
imkoniyatlari o‘rganildi va milliy ta’lim muhitiga mos
keluvchi amaliy tavsiyalar ishlab chigildi. Tavsiyalar lokal
kontekstni inobatga olgan holda, respublika ta’lim tizimi-
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dagi mavjud ehtiyoj resurslardan  kelib
shakllantirilmoqgda.

Tadgigot natijalari nima beradi?

Olib boriladigan nazariy tahlillar va giyosiy tadgigotlar
asosida quyidagi asosiy xulosalarga kelinadi:

e Summativ baholashning nazariy asosi, avvalo,
ijobiy (pozitivistik) va xulg-atvorga asoslangan peda-
gogik yondashuvlarga tayanadi. Bu esa o‘quv natijalari-
ning aniq o‘lchanishi, standartlashtirish va obyektivlik
tamoyillarini ustuvor deb hisoblashni anglatadi.

¢ Xalgaro amaliyotlarda, xususan, Buyuk Britaniya,
Finlyandiya va Singapur kabi mamlakatlarda standart
testlar bilan o‘qituvchi tomonidan olib boriladigan
baholash nisbatida turli farglar mavjud. Masalan, ayrim
tizimlar test o‘tkazishga tayanadi, boshqalari esa o‘qituvchi
tomonidan ishlab chigilgan, mazmunga yagin va tahliliy

va chigib

topshiriqlarga e’tibor qaratadi. Bu holat summativ
baholashni milliy kontekstga moslashtirish zarurligini
ko‘rsatadi.

e Samarali summativ baholash tizimlarini
shakllantirishda bir necha muhim omillar mavjud.
Jumladan, oshkoralik (prozrachnost), o‘quv dasturi

bilan funksional uyg‘unlik, hamda adolat va xolislik
tamoyillari  bunday tizimlarning yuqgori natijalarga
erishishida muhim o‘rin tutadi.

e Shu bilan birga, summativ baholashga haddan
tashgari tayanish, aynigsa uni Yyagona baholash
mexanizmi sifatida qo‘llash, ta’lim jarayonining testga
yo‘naltirilganlik  Xxususiyatini  kuchaytiradi. Bu esa
o‘quvchining shaxsiy rivojlanishini, ijodiy fikrlashini va
metakognitiv qobiliyatlarini e’tibordan chetda qoldirish
xavfini keltirib chigaradi.

e Formativ va summativ baholash elementlarining
integratsiyasi — ya’ni, o‘quv jarayoni davomida olinadigan
mulohazalarni summativ baholashda hisobga olish, natijada
o‘quvchilarning faolligini oshirish, ularda o°z-o‘zini
baholash, javobgarlik hissi va o‘zlashtirishga qaratilgan
yondashuvni shakllantirishga xizmat giladi. Bu esa
baholash jarayonini ta’limning ajralmas va rivojlantiruvchi
gismi sifatida garash imkonini yaratadi.

Xalgaro tajriba shuni ko‘rsatmoqdaki, formativ va
summativ baholashni integratsiyalash — ya’ni o‘quvchi
natijalarini doimiy kuzatish, mulohazalar berish va yakka
tartibda rivojlantirish mexanizmlarini summativ baholash
jarayoniga qo‘shish orqali — o‘quv faoliyatini yanada
mazmunli va samarali tashkil etish mumkin.

Xulosa. Agar to‘g‘ri nazariy asoslangan va metodologik
jihatdan puxta ishlab chigilgan holda joriy etilsa, summativ
baholash tizimi ta’lim natijalarini yaxshilashda samarali va
ta’sirchan vositaga aylanishi mumkin. U nafagat
o‘quvchilarning bilim darajasini o‘lchash, balki ta’lim
jarayoni sifatini baholash, natijalarni tahlil gilish va siyosiy
garorlar gabul gilishda muhim manba sifatida xizmat giladi.

Ta’lim tizimida amalga oshirilayotgan islohotlar
sharoitida, summativ baholashni zamonaviy talablarga
moslashtirish orgali adolatli, inklyuziv va fleksibil
(moslashuvchan) ta’lim muhitini barpo etish imkoniyati
mavjud. Bu esa o‘quvchilar imkoniyatlarini to‘liqQ namoyon
etishi, bilimni chuqur o‘zlashtirishi va hayotga mos
tajribaga ega bo‘lishiga xizmat giladi.
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REZYUME. Maqolada umumiy o‘rta ta’lim tizimida qo‘llanilayotgan summativ baholashning nazariy-metodik asoslari
chuqur tahlil gilinadi. Unda baholashning pedagogik jarayondagi o‘rni, asosiy tamoyillari, funksiyalari hamda
o‘quvchilarning bilim, ko‘nikma va kompetensiyalarini rivojlantirishdagi roli yoritiladi. Shuningdek, baholash natijalari-
ning ta’lim sifatiga ta’siri, o‘qituvchi va o‘quvchi o‘rtasidagi o‘zaro aloqalarga ko ‘rsatuvchi ta’siri atroflicha o‘rganiladi.

PE3IOME. B crtaThe BCECTOPOHHE aHATU3UPYIOTCA TEOPETHUKO-METOAMUYECKHE OCHOBBI CYMMATHBHOTO OIICHHBAHUSI,
MIPUMEHACMOI'O B CUCTEME 06111€F0 CpeaHero 06p830BaHI/IH. PaCKprBaeTCSI POJIb OUCHUBAHHNA B IEJArOrM4€CKOM IMPOLECCe,
€ro OCHOBHBIC NPUHLMUIBI, (YHKIIMH, a TAK)Ke 3HAYCHHE B Pa3BUTHUHU 3HAHMH, yMEHHH M KOMIETEHLUH ydammxcs. Kpome
TOTO0, MOJPOOHO M3Yy4aeTCsl BIUSHHUE PE3y/IbTaTOB OIICHUBAHMS HA KA4eCTBO OOpa30BaHUS M UX BO3JCHCTBUEC HA B3aUMO-
ILCI‘/'ICTBI/IG MCXKAY YUYUTECIIEM U YUCHUKOM.

SUMMARY. The article provides an in-depth analysis of the theoretical and methodological foundations of summative
assessment used in the general secondary education system. It highlights the role of assessment in the pedagogical process,
its main principles, functions, and its significance in the development of students' knowledge, skills, and competencies.
Additionally, the article thoroughly examines the impact of assessment results on the quality of education and their
influence on the interaction between teachers and students.

TURLI OMILLAR TA’SIRI OSTIDAGI AKKLIMATIZATSIYANING
SPORTChI ORGANIZMIGA TA’SIRI
G*“.N.Ernazarov — pedagogika fanlari bo ‘yicha falsafa doktori, professor
Z.M.To‘xtasinova — o ‘gituvchi
Farg ‘ona davlat universiteti
Tayanch so‘zlar: akklimatizatsiya, sport fiziologiyasi, balandlik moslashuvi, eritrotsitlar, tog‘da mashgq.
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Kirish. Sportda yuqgori natijalarga erishish fagat o‘rganish va bu jarayonni samarali tashkil qilish — sport
jismoniy mashgqlar va to‘g‘ri ovqatlanish bilangina bog‘liq  tibbiyoti va sport falsafasi sohasida muhim masalalardan
emas. Sportchining yangi iglimiy va tabiiy muhitga hisoblanadi. atrof-muhitning yuqori harorati sharoitida
moslashishi — ya’ni akklimatizatsiya jarayoni — uning jismoniy mashqglarni muvaffaqiyatli bajarish uchun
umumiy samaradorligiga, o‘quv-mashg‘ulot jarayoniga va  shug‘ullanuvchilar, xususan sportchilarni tashqi muhit va
musobaqadagi natijasiga salmoqli ta’sir ko‘rsatadi. sharoitlarga akklimatizatsiya qilish bo‘yicha ilmiy tadgiqot
Akklimatizatsiya — bu organizmning yangi iglimiy, ishlar kam o‘rganilgan. Shu maqsadda ushbu mavzu
geografik, balandlik, namlik va harorat kabi muhit bo‘yicha ilmiy tadqiqot ishlarini olib borish eng dolzarb
omillariga biologik va fiziologik moslashish jarayonidir.  mavzulardan biridir. Agarda odam, tashgi muhit harorati,
Ushbu jarayon sportda aynigsa muhim, chunki musobagalar  uning tana haroratidan yuqori bo‘lgan sharoitda yashashiga
turli mintaqalarda va iglimlarda o‘tkaziladi. Agar sportchi  yoki jismoniy yuklamani tizimli bajarishiga to‘g‘ri Kelsa,
yangi muhitga moslasha olmasa, bu nafagat uning jismoniy  unda u, akklimatizatsiya gqilgan bo‘lsa, noqulay tashqi
holatiga, balki ruhiy barqarorligiga ham salbiy ta’sir  sharoitlarga garamasdan yetarlicha kuchli jismoniy ishni
ko‘rsatadi. bajara oladi. Akklimatizatsiya darajasi va tezligi issiglik

Akklimatizatsiya ~ jarayoni  sportchining  mushak  yuklamasining chastotasi va davomiyligiga nisbatan,
faoliyati, yurak-qon tomir tizimi, nafas olish tizimi, ko‘proq darajada issiqlik yuklamasining jadalligiga bog‘liq.
metabolizm va  psixoemotsional  holatida muhim  Agarda, tashqi sharoitlar o‘zgarsa, unda, teskari
o‘zgarishlarga sabab bo‘ladi. Shu bois, turli omillar ta’sirini ~ reakklimatizatsiya sodir bo‘ladi [1:160].
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Akklimatizatsiyaga eksponensial qonun bo‘yicha
yerishiladi: avvali-ga tez, keyin yesa, birmuncha sekin.
Adaptatsion qayta qurishlarning ko‘p qismi havo harorati
yuqori bo‘lgan sharoitlarda yashashning birinchi uch-to‘rt
kuni  chegarasida  nisbatan tez  sodir  bo‘ladi,
o‘zgarishlarning  ko‘proq qismi  birinchi-ikki  hafta
chegarasida yakunlanadi.lssiglikka akklimatizatsiya gilish
komfort sharoitlarda o‘tkaziladigan jismoniy trenirovka
bilan almashtirilishi mumkinmi, degan savol muhimdir.

Sportchilarni har xil geografik sharoitlardagi
musobagalarga tayyorlanashda tashgi muxitga moslashish
kam o‘rganilgan xolatlardan biridir. Bunday turli sharoitlar
0‘z navbatida organizmning sharoitga moslashish
jarayonini talab giladi. Agarda odam, tashqi muhit harorati,
uning tana haroratidan yuqori bo‘lgan sharoitda yashashiga
yoki jismoniy yuklamani tizimli bajarishiga to‘g‘ri kelsa,
unda u, akklimatizatsiya qilgan bo‘lsa, noqulay tashqi
sharoitlarga garamasdan yetarlicha kuchli jismoniy ishni
bajara oladi. Akklimatizatsiya darajasi va tezligi issiglik
yuklamasining chastotasi va davomiyligiga nisbatan,
ko‘proq darajada issiqlik yuklamasining jadalligiga bog‘liq.
Agarda, tashqi sharoitlar o‘zgarsa, unda, teskari
reakklimatizatsiya sodir bo‘ladi.Yurak-tomir tizimini
trenirovka qilish va issiglikka akklimatizatsiyasi ayrim
umumiy girralarga yega. Yaxshi jismoniy tayyorgarlikka
yega bo‘lgan sportchilar issiq iqlim sharoitlariga yetarlicha
tez akklimatizatsiya bo‘lishadi, keksa odamlar va ortiqcha
vaznga yega bo‘lgan odamlar yesa, bunday o‘zgarishlarga
ancha katta giyinchilik bilan reaksiya gilishadi. Yurak-
tomir tizimini jismoniy mashglar yordamida trenirovka
gilish, odamni yuqori haroratlarga chidashga gisman
tayyorlaydi, uni detrenirovkasi teskari samaraga olib keladi
[2:166].

Shu bilan birga, chidamlilikning takomillashtirilishi
paytida, adap-tatsiyaning yuqori tashqi harorat sharoitida
yashashga va jismonan ishlashga bunday olib o‘tilishi to‘liq
hisoblanmaydi. Agarda odam, kuchli jismoniy ishni yugori
tashqi harorat sharoitida bajarishga tayyor bo‘lishi kerak
bo‘lsa, maksimal adaptatsiyaga, tayyorgarlikda issiglik va
jismoniy  yuklamalar kombinatsiyasi qo‘llaniladigan
sharoitdagina yerishiladi.

Issiglik yuklamalariga akklimatizatsiya bilan kuchli
jismoniy ishga akklimatizatsiya o‘rtasidagi sezilarli
darajadagi farq shundan iboratki, birinchi holatda, katta
miqdordagi teri osti qon aylanishini, ikkinchi holatda yesa —
ish bajarayotgan mushaklar orqalikatta migdordagi qon
aylanishini ta’minlash zarur.

Akklimatizatsiyaga eksponensial qonun bo‘yicha
yerishiladi: avvaliga tez, keyin yesa, birmuncha sekin.
Adaptatsion gayta qurishlarning ko‘p gismi havo harorati
yuqori bo‘lgan sharoitlarda yashashning birinchi uch-to‘rt
kuni  chegarasida nisbatan tez  sodir  bo‘ladi,
o‘zgarishlarning  ko‘proq qismi  birinchi-ikki  hafta
chegarasida yakunlanadi.Havo harorati yuqori bo‘lgan
sharoitlarda jismoniy ishga akklimatizatsiya bo‘lish
paytida, termokamerada va hokazolarda bo‘lish kabi
muolajalarning qo‘llanilishi ma’lum darajada foyda keltirsa
ham, to‘liq akklimatizatsiyaga yerishish uchun jismoniy
yuklamalarning bajarilishi nazarda tutilgan joyga (masalan,
musobaqalar o‘tkaziladigan joyga) ko‘chib borish zarur,
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chunki faqatgina shunda, to‘liq akklimatizatsiyaga yerishish
mumkin [3:223].

Mavzuga oid adabiyotlar tahlili. Adabiyotlarda
akklimatizatsiyaning sportchi organizmiga ta’siri bo‘yicha
ko‘plab ilmiy tadqiqotlar olib borilgan. Quyida ulardan
asosiylariga to‘xtalamiz:

1. Iqlimiy omillar ta’siri. Iqlim o‘zgarishi (issiq,
sovug, namlik darajasi va havo bosimi) sportchining
organizm faoliyatiga jiddiy ta’sir ko‘rsatadi. Masalan, issiq
iglimda jismoniy faoliyat yurak urishi va nafas olish
chastotasining oshishiga olib keladi. Harorat oshishi bilan
tanada suv yo‘qotilishi ortib, gipogidratsiya xavfi yuzaga
keladi.

Harorat: Haroratning keskin o‘zgarishi  sportchi
organizmiga stress yuklaydi. Issiq iqlimda tana ko‘proq ter
ajratadi, bu esa suvsizlanish xavfini oshiradi. Tadgiqotlarga
ko‘ra, yuqori haroratda sportchilar 10-15% ko‘proq
energiya sarflaydi. Harorat 30°C dan yuqori bo‘lganda
sportchilarning tezligi 3-5% ga pasayishi kuzatiladi.

Namlik: Yugori namlik sharoitida issiglik almashinuvi
sekinlashadi, bu esa charchoqga olib keladi. Past namlikda
esa nafas olish tizimi ko‘proq yuklanadi. Namlik darajasi
70% dan yuqori bo‘lganda sportchilarning chidamliligi 5-
7% ga kamayadi.

2. Shamol: Shamolning tezligi va kuchi sportchilarn-
ing energiya sarfini oshiradi. Statistik ma’lumotlarga ko‘ra,
shamol garshiligida yugurish paytida energiya sarfi 5-10%
ga oshadi. Shamolning har 10 km/soat tezligi energiya
sarfini 1.2% ga oshiradi.

3. Geografik omillar. Balandlik: Dengiz sathidan yugo-
riroq balandliklarda kislorod miqdori kamayadi. Bu esa
gipoksiya (kislorod yetishmasligi) holatiga olib kelishi
mumkin. Balandlikda mashq gilgan sportchilarning yurak
hajmi o‘rtacha 7% ga oshishi aniqlangan. O‘rtacha baland-
likda (1500-2500 metr) moslashuv 7-10 kun davom etadi,
yuqori balandlikda (3000-4000 metr) esa bu muddat 2-3
haftaga cho‘ziladi. 3000 metr balandlikda mashq qilgan

sportchilarning qonidagi eritrotsitlar miqdori 15% ga
oshadi.

Atmosfera bosimi: Past bosimli hududlarda yurak-gon
tomir tizimi ko‘proq ishlaydi. Tadqiqotlar shuni

ko‘rsatadiki, balandlikda 2 hafta davomida yurak urish te-
zligi 10-15% ga ortadi.

Sovuq iglimda esa energiya sarfi ortib, mushaklarning
ishlash qobiliyati pasayadi. Shunday iglimlarda organizm
moslashuv reflekslarini faollashtiradi, aynigsa,
termoregulyatsiya tizimida o‘zgarishlar yuz beradi.

4. Biologik omillar. Yosh va jins: Yosh sportchilar
akklimatizatsiyaga tezroq moslashadi. Jins ham muhim rol
o‘ynaydi, chunki erkak va ayollar organizmi turli xil fizi-
ologik javob gaytaradi. Tadgigotlarga ko‘ra, erkak sportchi-
lar ayollarga nisbhatan 12-15% tezroq akklimatizatsiyaga
moslashadi.

Genetika: Genetik moyillik ba’zi sportchilarning
balandlik yoki ekstremal iglim sharoitlariga yaxshirogq mos-
lashishini ta’minlaydi. Genetik jihatdan balandlikka mos-
lashgan sportchilarning yurak hajmi o‘rtacha 8-10% kat-
taroq bo‘lishi aniglangan.

Termoregulyatsiya: Issiq sharoitda organizm ko‘proq ter
ajratib, tana haroratini meyorda ushlaydi. Balandlikda
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mashq qilish natijasida muskullar ko‘proq mitoxondriyaga
ega bo‘ladi va chidamlilik 12% ga oshadi.

O‘zbek sportchilarining akklimatizatsiya natijalarini
o‘rganish natijalariga ko‘ra quyidagilar aniqlandi.
O‘zbekiston sportchilari ham balandlik sharoitlarida akkli-
matizatsiya orqgali sezilarli natijalarga erishib kelmoqda.
2022 yilda Chimyon tog‘larida o‘tkazilgan 3 haftalik
tayyorgarlik yig‘inida O°‘zbekiston yengil atletika terma
jamoasi a’zolari oz natijalarini o‘rtacha 10% ga yaxshilag-
an. Boks bo‘yicha O‘zbekiston terma jamoasi esa baland-
likdagi yig‘inlardan so‘ng musobaqalarda 12% ga yuqori
natijalarga erishgan. 2023 yilda Beldersoyda bo‘lib o‘tgan
tog® yig‘inlari davomida kurashchilar va marafon yu-
guruvchilari o‘z yurak urish chastotasini balandlikka mos-
lashish jarayonida 8-10% ga pasaytirishga muvaffaq
bo‘lgan. Bu esa ularga kislorod yetishmovchiligi sharoitida
yugori chidamlilik bilan ishtirok etishga imkon bergan.
Natijada O‘zbekiston sportchilari Osiyo o‘yinlarida 15 ta
medalga ega chigishgan, ulardan 7 tasi oltin medal bo‘lgan.

Musobaga oldidan  o‘tkazilgan tahlillar  shuni
ko‘rsatdiki, akklimatizatsiyaga yaxshi moslashgan sportchi-
lar 1000-2000 metr balandlikda musobaga o‘tkazilganida 8-
15% vyaxshirog natija ko‘rsatadi. Bu yondashuv aynigsa
yengil atletika va boks turlarida o‘zini namoyon qilgan.

Quyida akklimatizatsiyani yaxshilash usullari hagida
o‘rganishlar natijasini keltirmoqchiman.

1. Bosgichma-bosgich moslashish — Sportchilar yangi
sharoitlarga asta-sekin moslashishi kerak. Tadgigotlarga
ko‘ra,  bosqgichma-bosgich  balandlikka  ko‘tarilish
sportchining yurak-qon tomir tizimini 15% ga kuchaytiradi.

2. Maxsus tayyorgarlik dasturlari — Issiq yoki sovuq
muhitda maxsus mashg‘ulotlar o‘tkazish akklimatizatsiyani
tezlashtiradi.

3. Dieta va gidratatsiya - To‘g‘ri ovqatlanish va
suyuqlik gabul gilish akklimatizatsiyani tezlashtiradi.

4. Yuqori balandlik simulyatori — Sun’iy gipoksiya
sharoitida mashq gilish organizmni tezrog moslashtiradi.

5. Psixologik tayyorgarlik - Mental moslashuv usullari
sportchilar stressini kamaytiradi va moslashuv jarayonini
osonlashtiradi [4:150-159].

2. Balanlik omili (gipoksiya). Baland tog‘li hududlarda
havoda kislorod miqdori kamaygan bo‘lib, bu holat
gipoksiya deb ataladi. Bunday sharoitda sportchining
yurak-gon tomir va nafas olish tizimlarida sezilarli
o‘zgarishlar ro‘y beradi. Balandlikda akklimatizatsiya
jarayonida gemoglobin va eritrotsitlar soni ortishi, bu esa
kislorod tashish qobiliyatini yaxshilaydi.Mutaxassislar
(masalan, D.Norqulov) ta’kidlaganidek, 2-3 hafta
mobaynida  sportchi  balandlik sharoitiga moslasha
boshlaydi va bu vaqt davomida yurak hajmi, nafas olish
chastotasi va sinovial suyuqlik miqdorida o‘zgarishlar
kuzatiladi.

4. Akklimatizatsiya davri. Tadqiqotlarga ko‘ra,
akklimatizatsiya davomiyligi omillarga bog‘liq holda 7
kundan 21 kungacha davom etishi mumkin. Masalan,
Sh.Xonkeldiyev va G*.N.Ernazarovlar ishida bu muddatni
to‘g‘ri tashkil etish sport natijalariga 10-15% gacha ta’sir
ko‘rsatishi mumkinligi aytilgan.
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Natijalar muhokamasi. Akklimatizatsiyaning sportchi
organizmiga ta’siri jismoniy, fiziologik va psixoemotsional
jihatdan ko‘p qirralidir. Quyida asosiy natijalarni
muhokama gilamiz:

1. Jismoniy samaradorlik. Sportchining Kkislorod
tanqisligi, harorat, namlik va bosim kabi omillarga
moslashishi uning mushak ishlashi va aniq harakatlarni
bajarish qobiliyatiga bevosita ta’sir qiladi. Moslashmagan
sportchida charchoq tezroq yuzaga keladi, nafas olish
muammolari, mushaklarda og‘riq va qattiglashish
kuzatiladi.

2. Yurak-gon tomir tizimi Akklimatizatsiya jarayonida
sportchining yurak urishida, gon bosimida va kislorod
tashish qobiliyatida sezilarli o‘zgarishlar ro‘y beradi.
Balandlikda yurak ishi faollashadi, taxikardiya, nafas
gisishi kuzatilishi mumkin. Biroq to‘g‘ri moslashish
jarayonida organizm anaerob va aerob yechimlarga o‘tish
gobiliyatini yaxshilaydi.

Yurak-tomir tizimini trenirovka qilish va issiglikka
akklimatizat-siyasi ayrim umumiy girralarga yega. Yaxshi
jismoniy tayyorgarlikka yega bo‘lgan sportchilar issiq iqlim
sharoitlariga yetarlicha tez akklimatizat-siya bo‘lishadi,
keksa odamlar va ortigcha vaznga yega bo‘lgan odamlar
yesa, bunday o‘zgarishlarga ancha katta qiyinchilik bilan
reaksiya gilishadi. Yurak-tomir tizimini jismoniy mashglar
yordamida trenirovka qilish, odamni yuqori haroratlarga
chidashga gisman tayyorlaydi, uni detrenirovkasi teskari
samaraga olib keladi.

3. Nafas olish tizimi. Nafas olish tizimi
akklimatizatsiyaning ilk bosqichlarida eng ko‘p ta’sirlanadi.
Sportchilar nafas olish chastotasi oshishi, nafas gisishi,
giperventilyatsiyani his gilishlari mumkin. Vaqt o‘tishi bi-
lan, nafasning samaradorligi ortadi va tana yangi muhitga
moslasha boshlaydi.

4. Ruhiy holat va stress. Akklimatizatsiya ruhiy ho-
latga ham ta’sir qiladi. Yangi muhit, unga moslashish qiyin-
ligi, uyqgu buzilishi, xronobiologik ritmlar o‘zgarishi
sportchini ruhiy zo‘rigishga olib kelishi mumkin. Shundan
kelib chigib, psixologik tayyorgarlik va reabilitatsiya ja-
rayonlari ham muhim hisoblanadi.

Havo harorati yuqori bo‘lgan sharoitlarda jismoniy
ishga akklimatizatsiya bo‘lish paytida, termokamerada va
hokazolarda bo‘lish kabi muolajalarning qo‘llanilishi
ma’lum darajada foyda keltirsa ham, to‘liq akklimatiza-
tsiyaga yerishish uchun jismoniy yuklamalarning bajarilishi
nazarda  tutilgan  joyga  (masalan, = musobagalar
o‘tkaziladigan joyga) ko‘chib borish zarur, chunki faqatgina
shunda, to‘liq akklimatizatsiyaga yerishish mumkin [5:1-8].

Xulosa. Turli iglimiy va geografik sharoitlarga
moslashish sportchining jismoniy, fiziologik va ruhiy
holatida muayyan  o‘zgarishlar = yuzaga  keltiradi.
Akklimatizatsiya  jarayoni  to‘g‘ri  tashkil etilsa
quyidagilarga javob beradi. Sportchining kislorod tashish
gobiliyati yaxshilanadi,yurak-qon tomir va nafas olish
tizimi samaradorligi ortadi,jismoniy faoliyatga moslashish
tezlashadi, ruhiy barqarorlik ta’minlanadi. Shu bois,
musobaqalar yoki yig‘inlardan oldin sportchilarni mos
muhitga adaptatsiya qilish, akklimatizatsiya davrini
oldindan rejalashtirish va tibbiy kuzatuvni amalga oshirish
juda muhimligi aniglandi.
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REZYUME. Magolada sportchilarning turli geografik sharoitlarga moslashishi — akklimatizatsiya jarayoni keng
yoritiladi. Akklimatizatsiyaning qisqa va uzoq muddatli turlari, shuningdek, o‘zbek sportchilarining tog‘li hududlarda
mashq qilish orqgali natijalarini ganday yaxshilagani hagida misollar keltiriladi.

PE3IOME. B crarbe nmogpo6HO paccMaTpHBaeTcsl NpoLece aKKIMMaTH3alluy CIIOPTCMEHOB K Pa3IndHbIM reorpaduye-
CKHM YCJIOBUSM. OmnucaHbl KPAaTKOCPOYHBIC W AOJIOCPOYHBIC BHUBI AKKJIMMaTU3allWU, a TAKXKE MPUBCACHBLI MPUMCPbI
YIYYIICHUS PE3yIbTaTOB Y30CKCKUX CIIOPTCMEHOB OJ1aroapsi TPCHUPOBKAM B TOPHBIX paiioHax.

SUMMARY. The article examines in detail the process of acclimatization of athletes to various geographical
conditions. Short-term and long-term types of acclimatization are described, and examples of improved results are given of
Uzbek athletes thanks to training in mountainous areas.
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Kirish. Ijtimoiy-madaniy kompetentlik — ijtimoiy- talabalarning ma’naviy-ijtimoiy kompetensiyalarini
madaniy munosabatlarda faollik ko‘rsatish ko‘nikma, rivojlantirishning pedagogik asoslari bo’yicha bir qator
malakalariga egalik, kasbiy faoliyatda subyektlar bilan olimlar tomonidan tadgiqotlar amalga oshirilgan.
muloqotga kirisha olishdir [2]. F.D.Garbovning [3:18] Mamlakatimiz  tadgiqotchilaridan D.Nafasav  [5],
tadgiqotlarida ma’lum bo‘lishicha ma’lum sharoitlarda  Sh.Abdurazakova [1], N.Shayzakova [11] kabilarning ilmiy
jamoa bo‘lib, birgalikda ishlash o‘zaro harakatda ishtirok ishlari, darslik va o‘quv qo‘llanmalarida ijtimoiy-madaniy
etayotgan guruhning har bir a’zosi shaxsning  kompetentlikni takomillashtirishni tashkil etish, bo‘lajak
shakllanishiga imkon beradi. Bu birgalikdagi faoliyat o‘qituvchilarning  ijtimoiy-madaniy, ijtimoiy-shaxsiy,

jipslashgan guruhlarda ro‘y beradi. ijtimoiy-kommunikativ.  kompetentligini  rivojlantirish
ljtimoiy -~  madaniy = kompetensiya  bo‘lajak  mazmuni, shakl, metod, vosita hamda texnologiyalari

o‘qituvchining ijtimoiy subyekt sifatida ijtimoiy-madaniy  yoritib berilgan.

faoliyat jarayonida o‘z axloqiy imkoniyatini amalga Tadqigot metodologiyasi. Sharg allomalarining shaxs

oshirish layoqatidir. Shaxsning xususiyati va uning jo‘shqin  ijtimoiy-madaniy kamolotidagi pedagogik garashlari,
tuzilmasi bo‘lgan ijtimoiy-madaniy kompetensiya turli  shuningdek, bo‘lajak o‘qgituvchilar ijtimoiy-madaniy
darajada namoyon bo‘ladi [4:3]. kompetensiyasini rivojlantirish muammolari bo‘yicha olib
Ko‘pgina  pedagog olimlar ijtimoiy-madaniy  borilgan tadgiqotlar mazmunini  o‘rganish  asosida
kompetensiyani  ehtiyojlar,  qgizigishlar, magsad va quyidagi xulosalarga kelindi:
ideallarga mos ravishda ijtimoiy-madaniy shart-sharoitlarni 1. Shaxs ijtimoiy — madaniy kamoloti ijtimoiy-madaniy
o‘zgartirishga, ijtimoiy innovatsiyalarni ilgari surish va  munosabatlar jarayonidagi ishtiroki darajasiga bog‘liq
amalga oshirishga, o‘zida zaruriy ijtimoiy-madaniy  bo‘lib, uning ijtimoiy borliqga munosabatini belgilaydi;
sifatlarni shakllantirishga  yo‘naltirilgan metodlar, ish 2. Bo‘lajak o‘qituvchilar ijtimoiy-madaniy
tartibining majmui sifatida gqabul qiladi [6:8]. kompetensiyalarini rivojlantirish shaxs umumiy kamolotini
Mavzuga oid adabiyotlar tahlili. Yoshlarda ijtimoiy- ta’minlash hamda jamiyat ijtimoiy taraqqiyotini
madaniy kompetensiya va uning mazmuni, ijtimoiy faollik,  ta’minlashda muhim ahamiyatga ega bo‘lsa-da, bugungi
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kunga gadar yaxlit pedagogik jarayon sifatida tadqiq
etilmagan.

Ushbu muammoning pedagogik aspekti ta’lim va
tarbiya jarayonida shaxs ijtimoiy-madaniy
kompetensiyasining yanada muvaffagiyatli rivojlanishiga
yordam beradigan sharoitlarni aniqlash va o‘rganishni o‘z
ichiga oladi. ljtimoiy — madaniy kompetensiya murakkab
va integral fazilat bo‘lib, u o‘zida hayotiy faoliyat
sifatlarining butun majmuini ifoda etadi. Ijtimoiy-madaniy
kompetensiyani rivojlantirish jarayoni murakkab ijtimoiy
hodisa sifatida milliy, diniy, tarixiy, axlogiy va huquqiy
omillar bilan uzviy bog‘lig. Shu ma’noda, milliy va diniy
gadriyatlar nafagat xalgning falsafiy, tarixiy-ma’naviy
merosi, balki barkamol shaxsni tarbiyalash va
rivojlantirishning ham muhim omili hisoblanadi.

Ijtimoiy-madaniy kompetensiya subyektning jamoa,
guruh va uyushmalar bilan muloqotda bo‘lish, atrofidagilar
bilan hamkorlik gilish, tengdoshlari va katta-kichik oldida
ma’lum majburiyatlarni  ijodiy bajarish, tadbirkorlik
ko‘rsatish, ijtimoiy hayotni demokratlashtirish va boshqa
jarayonlarda faol ishtirok etish malakalarini o‘z ichiga
oladi. ljtimoiy-madaniy kompetensiyaning yuqori darajasi
insonning shaxsiy takomillashishiga, ya’ni individual
rivojlanishi, takomillashishiga yo‘nalgan ongli va tizimli
faoliyati — 0°z-0‘zini tarbiya qilishga intilishdir.

Ijtimoiy — madaniy kompetensiya insonda to‘satdan
shakllanmaydi, balki umri davomida kamol topib
bosgichma bosgich shakllanib boradi. Shaxs faoliyati
ma’naviy ishlab chiqarish sohasi bilan belgilangan holda
ham ongning, ham o0°z-o‘zini anglashning shakllanishi va
namoyon bo‘lishini, shuningdek, tafakkur faoliyatini
gampab oladi.

Demak, ijtimoiy-madaniy kompetensiya tushunchasiga

quyidagicha ta’rif berish mumkin: ijtimoiy-madaniy
kompetensiya-shaxsning atrof-mubhit, jamiyatda
kechayotgan jarayonlarga bo‘lgan  munosabatlarining

integral tizimi bo‘lib, uning individual-tipologik va umri
davomida shakllanib  boruvchi ijtimoiy shartlangan
xususiyatlari bilan xarakterlanadi.

Tahlil va natijalar. Bo‘lajak o‘gituvchilar ijtimoiy-
madaniy kompetentligini rivojlantirishning falsafiy,
ijtimoiy-siyosiy,  diniy,  milliy-ma’naviy, pedagogik-
psixologik omillarini ko‘rsatish ~mumkin.  Jumladan,
falsafiy omillar ijtimoiy-siyosiy, milliy-ma’naviy jihatdan
tahlil etilganda, u taraqqiyotning “O‘zbek modeli”, 2017-
2021-yillarda  Oc‘zbekistonni  yanada  rivojlantirish
bo‘yicha Harakatlar strategiyasi ijtimoiy kompetensiyani
rivojlantirish jihatlarini o°z ichiga qamrab oladi. Psixologik
omillar intellektual, emotsional va motivatsion soha bilan
alogadorlikda tahlil etilib, motiv, magsad, his-tuyg‘ular,
shaxslik sifatlarni o‘z ichiga oladi. Pedagogik omillar tar-
kibiga esa milliy tarbiya, tarbiya paradigmalari, mulogot,
axborot madaniyati, ijtimoiylashtirishga tayyorgarlik
kabilar kiritiladi. Bo‘lajak o‘qgituvchilar ijtimoiy-madaniy
kompetentligini  rivojlantirishda o‘z-o‘zini anglashning
yuksak darajasi, fuqarolik, o‘zini hurmat qilish, o‘z qadr-
gimmatini his qilish, intizomlilik, to‘g‘rilik; ma’naviy
qadriyatlarga  e’tiborlilik;  qarorlar  qabul  qilishda
mustaqillik va ma’suliyatni his qilish, hayotiy faoliyat
mazmunini erkin tanlash, mehribonlik, yaxshilik, alturizm,
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sabrlilik, chidamlilik, kamtarlik, osoyishtalik, milliy va
umuminsoniy gadriyatlarni tushunishga intilish, bilish va
0°z-0°zini anglash, go‘zallik, muloqot va hayot mazmu-
nini chuqur tushunishga ehtiyoj, refleksiya, ichki dunyo
avtonomiyasi, yaxlitlik, rivojlangan qobiliyatlar, yaxshi
qo‘shnichilik, faoliyat o°zgartiruvchi ilmiy bilimlar,
malakalar, ko‘nikmalar, igtisodiyot asoslarini bilish, intel-
lekt, institutsiya, ijodiy hayotga ehtiyoj, tejamkorlik,
mehnatsevarlik, chet tillarni o‘rganish, milliy va diniy urf-
odatlarni bilish, sog‘lom turmush tarzi, tadbirkorlik,
jismoniy toblanish, yaxshi amallar, estetik did, ozodalik,
atrof-muhitni  obodonlashtirish va oila  farovonligini
ta’minlash, eruditsiya, kompententlilik, raqobatbardoshlilik,
boshgarish qgobiliyati, kirishimlilik, ijodiy professional
fikrlash qobiliyati, tarixni, turli xalglar madaniyatini bilish
va hokazo omillarga asoslanish muhim hisoblanadi.

Bo‘lajak o‘qgituvchi ijtimoiy-madaniy kompetensiyasi
rivojlanishida uning individualligi namoyon bo‘ladi. Oliy
ta’lim  muassasalari  talabalarida  ijtimoiy-madaniy
kompetensiya, ularning ijtimoiy-siyosiy, mehnat, bilish
jarayonlari, kundalik turmush tarzi, muayyan bilimlar
hajmi va jamiyatdagi axloq meyorlarini o‘zlashtirishi
orgali rivojlantirilib boriladi.

Bo‘lajak o‘gituvchilar ijtimoiy-madaniy kompetentligi
o‘z oldiga magsad qo‘yish, shijoat, unga erishishda yuqori
darajada kuch-g‘ayrat, jo‘shqinlik bilan faoliyat ko‘rsatish
va mehnat qilishida namoyon bo‘ladi. Chuqur bilim, yetarli
malakaga ega bo‘lib, jamiyat hayotida o‘ziga munosib
o‘rinni erkin egallash hamda yuqori natija bilan mehnat
gilishni ham talab etadi.

ljtimoiy-madaniy kompetensiyani rivojlantirish mahorat
va ishbilarmonlik bilan ko‘pgina ehtiyojlarini qondira
oladigan bo‘lajak mutaxassisni voyaga yetkazishdir [5].
Bu esa zararli va yot g‘oyalarga, atrof-muhitga ziyon
yetkazuvchilarga qarshi kurashish, jamiyat a’zolariga salbiy
ta’sir ko‘rsatadigan ijtimoiy, ruhiy, iqgtisodiy holatlarning
oldini  olish, bargarorlik va tinchlikni  saglash
xususiyatilarini tarbiyalashga chambarchas bog‘liq.

ljtimoiy-madaniy kompetensiyani rivojlantirish asosida
davlat va jamiyatga foydali shaxslarni kamol toptirish,
ularni yurt tinchligini saqlashga jalb etish, o‘z faoliyatini
xalq manfaatlariga yo‘naltirish, bo‘sh vaqtini mazmunli
o‘tkazishga erishish, kuchli, adolatli, huquqgiy va
demokratik jamiyat  qurishga bo‘lgan xohish-irodasni
mustahkamlashni  turmush tarzining ajralmas gismiga
aylantirish ruhida tarbiyalash vazifalarini amalga oshirish
oliy ta’lim muassasalarining asosiy vazifalaridan
hisoblanadi. Bo‘lajak  o‘qituvchilar ijtimoiy-madaniy
kompetentligini rivojlantirish, o0°‘z navbatida, mazkur
jarayon  samaradorligini  kafolatlovchi ~ mezonlarni
aniglashtirib olishni tagozo etdi. Bu mezonlar: ijtimoiy-
madaniy ~ kompetensiyaning  anglanganlik  darajasini
xarakterlaydigan ijtimoiy-madaniy kompetensiyaning zarur
komponentlari sifatida amaliy kasbhiy malakalarni egallash
darajasi; ijtimoiy-madaniy kompetensiya motivatsiyasining
rivojlanish  darajasi; mustaqillik va tashabbuskorlik,
topqirlik, tadbirkorlikning rivojlanish darajasi kabilardan

iborat [8].
Bo‘lajak o‘qituvchilarda ijtimoiy-madaniy kompetent-
likning  rivojlanish  darajasi ko‘rsatkichlari sifatida
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atrofdagilariga nisbatan mehribonlik, hozirjavoblik, jamoat  hissiyot va e’tiqodlar tizimi tushuniladi. Bo‘lajak
ishlarida tashabbuskorlik, oila a’zolari haqida g‘amxo‘rlik,  o‘qituvchilar ijtimoiy-madaniy faoliyatini tashkil etish
belgilangan vazifalarni bajarishda qat’iylikning namoyon ta’lim-tarbiya jarayoni tashkilotchilarining magsadli
bo‘lishi, mustaqillikni tushunish va wunga intilishning ravishda bilim, iqtidor, ko‘nikma, dunyoqarash, shaxsiy
mavjudligi, kelgusi faoliyatini rejalashtirishi va rejaga gadriyatlar tizimini shakllantirishni nazarda tutadi. Bu
muvofiq harakat qilish malakasi, o‘z ishini o0‘zi nazorat tizimni shakllantirish o‘qgituvchi faoliyati bilan bevosita
gilish, tahlillash va baholash qobiliyatlarini belgilash  bog‘liq  bo‘lib, ijtimoiy-pedagogik, umumpedagogik
mumkin [9]. texnologiyalardan foydalanish, uning modulini ishlab

Mas’uliyatlilik — bu ijtimoiy-madaniy kompetensiyani  chiqish, interfaol metodlarni amalga oshirish muhim o‘rin
rivojlantirish mezonlaridan biri bo‘lib, bunda bo‘lajak tutadi [10].
o‘qgituvchining mas’uliyat tuyg‘usi bilan yashashi, faoliyat Xulosa. Oliy ta’lim muassasalari talabalarida ijtimoiy-
mahsulini to‘liq tasavvur qilgan holda o°zi va o‘zgalar madaniy kompetentlikni rivojlantirishning yaxlit tizimi —
uchun foyda keltirishini anglay olish qobiliyati rivojlanadi. ~ mutaxassislar tayyorlash tizimi; mazmuni, talaba oliy ta’lim
Mas’uliyatni  anglagan holda bo‘lajak o‘qituvchi ishini — muassasasiga qgabul qilinib birinchi kursdan kasb
doimo puxta rejalashtirib, uning sabab-ogibatlarini oldindan  tayyorgarligi  jarayonida shaxsning shakllanishi, bu
tasavvur gila oladi va zarur natijaga erishish uchun butun  boradagi aniq takliflar; aniglash usuli — oliy ta’lim
kuch va salohiyatini safarbar etishga qodir bo‘ladi. muassasasi o‘qituvchisi tajribasiga asoslangan, asosiy

Ijtimoiy-madaniy ~ kompetensiyani  rivojlantirishda  vosita-o‘quv-tarbiya  jarayonining kasbiy  yo‘nalishi
atrof-muhitga yondashuv, ijtimoiy munosabatlarni yo‘lga  tavsiflangan bosqichlarni o‘z ichiga qamrab olgan
qo‘yish, ijtimoiy-ruhiy hodisalarga o‘z munosabatini modernizatsiya sharoitida ijtimoiy-madaniy kompetensiyani
bildirish milliy gadriyatlar mazmunini anglash, chuqur rivojlantirishning zamonaviy, tizimli yondashuvi asosida
ma’lumotga ega bo‘lish, g‘oya va nazariyalar mohiyati  ijtimoiy-pedagogik moslashuvi modelini ishlab chigish
bilan tanishish orqgali hosil gilingan qarash, tasavvur, lozim.
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REZYUME. Magqolada bo‘lajak o‘qituvchilarda ijtimoiy-madaniy komretentlikni rivojlantirishning tarixiy asoslari,
ijtimoiy-madaniy kompetensiyaning o‘rganlishi holati, ijtimoiy-madaniy kompetensiya komponentlari, tarixiy - madaniy,
milliy asoslarning o‘zaro aloqadorligini ta’minlash va umumlashtirish asosida bo‘lajak o‘gituvchilarda ijtimoiy - madaniy
kompetentlikni rivojlantirishning tarixiy pedagogik omillari tahlil gilingan.

PE3IOME. B crathe aHATM3UPYIOTCS HCTOPHUYECKHE OCHOBBI (POPMHPOBAHUS CONHMOKYIBTYPHOW KOMIIETEHTHOCTH
OyAymuX Yy4WTeNned, COCTOSHHE HM3YYCHHOCTH CONIHOKYIBTYPHON KOMIIETEHTHOCTH, KOMITOHEHTHI COIIMOKYJIBTYPHOM
KOMIIETEHTHOCTH, HCTOPUKO-TIearorudeckue (akTopsl (HOpPMUPOBAHHS COIHMOKYIBTYPHOM KOMIIETEHTHOCTH OyIyIIux
yuuTeneil Ha 0CHOBe oOecrieueHust 1 0000IEeHNS B3aUMOCBSI3H UCTOPUKO-KYJIBTYPHBIX U HAIIMOHATBHBIX HaYaJl.

SUMMARY. The article analyzes the historical foundations of the development of socio-cultural competence in future
teachers, the state of study of socio-cultural competence, the components of socio-cultural competence, the historical
pedagogical factors of the development of socio-cultural competence in future teachers based on ensuring and generalizing
the interrelationship of historical, cultural, and national foundations.
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CPABHUTEJIbHBII AHAJIN3 MEXK/JYHAPOJHBIX CTAHJIAPTOB
MATEMATHYECKOTI'O OFPA30OBAHMNS (PISA, TIMSS) B Y3BEKUCTAHE
I'.K.U3eTaeBa — doxkmop ¢urocopuu nedazocuueckux HayK, OOYeHm
HUnnosayuonnuiii mexnuueckuil ynugepcumem
Tasinu cy3aap: Matematwk TabiuM, PISA, TIMSS, xankapo crampapTimap, Y30eKHMCTOH, KMECHMH TaXIwi, YKyB

JacTypiaapH.

KuaroueBble cjioBa: marematmdyeckoe oOpasoBanue, PISA, TIMSS, MexayHapomHbie CTaHIApThl, Y30EKHCTaH,

CpaBHI/ITEJ'H)HHﬁ aHaJIu3, y‘{CGHLIe IMpoTrpaMMBlI.
Key words: mathematical education, PISA, TIMSS,
curricula.

Beenenne. CoBpeMeHHOe MaTeMaTHueckoe oOpa3oBa-
HUC UTpacT KIIUYCBYI POJb B (POPMHPOBAHUHM HABBHIKOB
KPUTHYECCKOTO MBIIIICHHS U aHATUTHICCKUX CIIOCOOHOCTEH
yuamuxcs. B ycnoBusx rinobanmm3anuu 0coOyr 3HaYu-
MOCTh TPHUOOpETacT CpPaBHCHHE HAIIMOHATBHBIX CHUCTEM
00pa30BaHusl ¢ MEXAYHAPOJHBIMH CTaHIAPTAMH, TAKHUMHU
kak PISA (Programme for International Student
Assessment) wu  TIMSS (Trends in International
Mathematics and Science Study). DTu mccneqoBaHus M03-
BOJISIFOT OLIEHUTh YPOBEHb MaTEeMaTHYECKOH I'PaMOTHOCTH
LIKOJILHUKOB B pasHbIX CTpaHax, BKIIOYash Y30EKUCTaH, U
BBISIBUTH CHJIbHBIE M CJa0ble CTOPOHBI 00pa30BaTEIbHBIX
nporpamm [1, 2].

VY306ekucTaH B MOCIeIHHE TOJbl AKTUBHO peyopMHUPYeET
cucTeMy o00pa3oBaHuUsl, CTPEMsIiCh HMHTETPUPOBATHCS B
MeXTyHapoaHOE 00pa30BaTeIbHOE IPOCTPAHCTBO. YUyacTue
B uccienoBanusix PISA u TIMSS npaer B03MOXHOCTH
CPaBHUTH JOCTHIKCHHUS y30EKCKUX YUYAIIMXCS ¢ MHPOBBIMHU
MOKa3aTeJsIMA ¥ ONpPEICIUTh HalpaBJIeHHs JJsl JajbHEH-
IIET0 COBEPUICHCTBOBAaHUS YYE€OHBIX MeToauK. OHaKo
pa3uyus B TMOAXOAAaX K OIEHKe 3HaHWMH Mexxy PISA,
(OKYCHUPYIOIIUMCST Ha TPUMEHEHHWH 3HAHUH B PEAbHBIX
cutyanuax, 1 TIMSS, opueHTHpPOBaHHBIM Ha aKaJeMHUe-
CKHE JOCTIDKEHHS, TpeOyIoT IeTaJbHOTO aHaimu3a s
aJ[anTaliy JIYYIInX MEXKTyHaPOIHbIX TPAKTHUK.

[IpoBeneHne CpaBHUTEIHHOTO aHaNN3a CTaHIApTOB
PISA u TIMSS B koHTekcTe Y30eKHMCTaHa IMO3BOJHUT HE
TOJIBKO OLIEHUTh TEKYIEe COCTOSHHE MaTeMaTH4eCKOTro
oOpa3zoBaHusi, HO W pa3paboTaTh PEKOMEHJAIMH TIO €ro
yiydmeHuro. Takoil aHanu3 OCOOGHHO BaXKEH IS
BBIPAOOTKH CTpPATEerHil, HANpaBICHHBIX HA IOBBIIICHHUE
KOHKYPEHTOCIIOCOOHOCTH ~ y30€KCKMX IIKOJbHUKOB Ha
MEXJyHapOAHON apeHe U oOecreyeHne COOTBETCTBHUS
00pa3oBaTeNpHBIX outcomes MUPOBEIM TpeOoBaHUsM [3].

AKTYaJbHOCTb MCCJIeI0oBaHusA. B ycioBusix crpemu-
TENBHOTO PAa3BUTHS TEXHOJIOTHI W Tiobanmm3anuu odpaszo-
BaHUS MOBBIIICHHE KAY€CTBA MaTEMATHYECKOH MOATOTOBKU
YYAIIUXCSl CTAHOBUTCS KIIFOYEBBIM (DAKTOPOM KOHKYPEHTO-
CHOCOOHOCTH HAlMOHAJIBHBIX YKOHOMHUK. MexXIyHapoHbIe
uccinenoBanus, Ttakue kak PISA wu TIMSS, cayxar
BaXHBIMM HHCTPYMEHTAMH I OLEHKHA 3(deKTuBHOCTH
00pa30BaTEIbHBIX CUCTEM, TIO3BOJISIS BBISBUTH KaK CHIILHBIC
CTOPOHBI, Tak W TpoOsieMHble 30HBL Jlns VY30ekucraHa,
KOTOPBIIl aKTHBHO MOJEPHHU3HMPYET CBOIO CHCTEMy 00Opa3o-
BaHUs, y4aCTUEC B OTHX HCCIICAOBAHHIX W CPABHUTCIILHBIN
aHAJIN3 WX CTAHAAPTOB OCOOEHHO AaKTyalbHBI, MOCKOJBKY
[OMOTAIOT ~ ONpPENEeNIUTh COOTBETCTBHE HAI[MOHAIBHBIX
y4eOHBIX TPOrPaMM MHUPOBBIM TEHICHIUAM [4].

international standards, Uzbekistan, comparative analysis,
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Pedopmbr B chepe obOpazoBanus Y30eKHUCTaHA, BKIIO-
Yasi epexo]i Ha HOBbIe y4eOHbIC CTaHIAapThl M BHEIpPEHHE
WHHOBAIIMOHHBIX METOJIVK TIPETolaBaHus, TpeOyoT 00beK-
TUBHBIX KPUTEPHEB OLIEHKU MX ycrnemHocTH. CpaBHEHHE
pe3yNbTaToOB Y30€KCKHX IIKOJBHHUKOB C AaHHbIMH PISA u
TIMSS mno3BonsieT He TOJIBKO AWArHOCTUPOBATh YPOBEHBb
MaTeMaTU4eCKOi TPaMOTHOCTH, HO M BBISIBUTH NPOOEIBI B
COJICp)KaHUU 00pa30BaHUs, IMENAaroruyeckux MOAXOJax H
CUCTEME OLEHHMBaHHsA. OTO OCOOEHHO BaXHO B CBETE
MOCTABJICHHOIM LM — BXOXKACHHUS Y30eKHUCTaHa B YUCIIO
CTpaH ¢ BBICOKUM KayecTBOM 0Opa30BaHUs.

KpomMe TOro, aHanmM3 MeXAyHApOJHBIX CTaHJApTOB
MaTEeMaTHYECKOTO 00pa30BaHUs CIIOCOOCTBYET BBIPAOOTKE
CTpaTerHUecKuX PEKOMEHJAIUi Ui IeJaroroB, METOIU-
CTOB M MonuUTHKOB. IloHMMaHue pazmuuuii Mexnay PISA,
OPHUEHTUPOBAHHBIM HAa IPUMEHEHUE 3HAHUM B PEAIbHOU
xku3uu, ¥ TIMSS, nenarommm akIeHT Ha akaJeMHYECKHUX
JIOCTIDKEHUSIX, TIOMOXET aJaNTHPOBATh JIydllHe MUpPOBBIC
NPaKTHKH K HAIlMOHAIBHBIM YCJIOBHAM. TakuMm oOpaszom,
JTAHHOE MCCJIEJOBAaHHE HMEET HE TOJIBKO TEOPETHUYECKYIO,
HO ¥ PAaKTUYECKYI0 3HAYMMOCTb JJIs JaJbHEHIIero pas3BH-
TUs1 00pa3oBaTeNbHOM cucTeMbl Y30eKucTaHa.

Anamus. PISA (Programme for International Student
Assessment),  opranuzoBanHas ~ OJCP,  oueHuBaer
(YHKIMOHATIBHYIO T'PaMOTHOCTh 15-T€THUX ydamuxcs B
MaTeMaTHKe, YTEHHH M eCTECTBEHHBIX HayKax, Jeas
aKIEHT Ha NPUMEHEHWM 3HAHUI B PEaJbHBIX CUTYAIlHX.
TecTtupoBaHue NPOBOAUTCS KaXKIble TPU TOAA, CPEIHUI
6asn cocrapmsier 500 ¢ orknonenrem 100. TIMSS (Trends
in International Mathematics and Science Study),
npoBogumas IEA, Qokycupyercss Ha akaJeMHYECKHX
3HaHMAX ywammuxcs 4-x u 8-x kyaccoB (mHorma 11-x) mo
MaTeMaTHKe U €CTECTBEHHBIM HayKaM, OLIEHHBAsl OCBOCHHE

mKoJIpbHOM  mporpammel. PISA  opmenTHpoBana Ha
MpakTHYeCKne HaBeIKW, Torga kak TIMSS — Ha
TEOPETHYECKHE 3HAHWA. OTH Pa3Nu4us  OIPENeIsoT

MOIXO/IBI K OIIEHKE MaTeMaTHIECKOTO 00pa3oBanus [5,6].

Y36ekucran Buepssie yaactBoBai B PISA B 2022 rogy,
YTO CTAJO0 BaKHBIM IIAroM JJIS HHTETPAIlMH B IJIOOATBHYIO
CHUCTEMYy OLIEHKH OO0pa3oBaHMs. Pe3ymbTaTsl IOKa3alu
HU3KHI cpenuuil 6ayur mo maremaruke (okosio 270-300,
npotuB 500 mo ODCP), 94T0 TOMECTHIIO CTPaHy B HIKHIOIO
qacTh peituHra psgom ¢ KamOomked m OuimnmiHaMu.
Jannpie 06 ygactum B TIMSS orpaHn4eHsl, 9TO MOXET
yKa3plBaTh Ha OTCYTCTBME AaKTHBHOTO y4YacTHi WIH
npuoputer Ha PISA. DTO OrpaHmuYMBaeT BO3MOXKHOCTH
CpaBHEHHMS aKaJAEMHUYEeCKOHl MOATOTOBKM YYaIIUXCS C
MEXTyHApOIHBIMHU CTaHIapTaMH [7].




CuibHble H cj1a0ble CTOPOHBI CHCTEMbI 00pPa30BAHMSA
V3oexkucrana PISA-2022 BbisiBUIa CHIBHYIO CTOpPOHY:
20% yuamuxcs U3 COLMANBHO HE3AIIMIIEHHBIX TIPYII
MOKa3aly BBICOKYIO aKa/JIeMHYECKYI0 YCTOHYMBOCTB, 4YTO
Boime cpeaHero nmo OOCP. DTo cBUACTENBCTBYET O
MOTEHIMAJe CHCTEMBI B MOJJAEPKKE MOTHBHPOBAHHBIX
ydeHUKoB. OJHaKO HU3KUE pe3yJbTaThl YKa3bIBalOT Ha
npoOiemMbl ¢ (YHKIMOHAJIBHOW  TI'PaMOTHOCTBIO H
NPUMEHEHWEM  3HaHWH B PEAIBHBIX  KOHTEKCTAaX.
TpaauiuoHHast OpHEHTaIMs Ha TEOpeTHYecKoe oOydyeHue,
cootBercTByromas TIMSS, 3arpyanser ycmex B PISA.
Pedopmbr oOpazoBanust B Y30eKuCTaHEe HampaBiICHbl Ha
MOJICpHU3AIIHIO, HO UX 3((EeKT MoKa orpaHnuyeH.

CpaBHeHMe ¢ JApYIrHMH CcTpaHaMH W (aKTOpbI
ycmexa 1o CpaBHEHHIO ¢ pernoHoM, Kaszaxcran (49-e mecto
B PISA-2022) omepexaer Y30ekucran Omaronapsi OIBITY
pedopM M y4yacTHs B MEXKAYHApOIHBIX HCCIIETOBAHUSIX.
Crpanbl-nmuaepsl, Takue kak CuHranmyp ©u OCTOHUS,
JIEMOHCTPUPYIOT ycleX 3a CYET MEKAUCIUIUIMHAPHBIX
MOJXOZ0B M IPaKTHKO-OPHEHTHPOBAHHOTO 00yueHus. B
VY30ekucTaHe k€ HEJIOCTaTOK IOJArOTOBKH YYHTENeH Hu
OrpaHMYEHHBIE PECYPChl, OCOOEHHO B CEIBCKUX IIKOJAX,
IZie pa3pelB B pe3ynbTatax gocturaer 20%, caep>kKUBaioT
nporpecc. Yuactue B TIMSS MOTJ10 ObI JOTIOJHUTE JaHHBIC
PISA, BBISIBUB COOTBETCTBHE yueOHBIX porpamm [9].

Pexomennanum st yJyYIIeHHs] /U TOBBIIICHHS
pe3ynpTaTOB  Y30eKHCTaHy  CleAyeT  aJanTHpOBaTh
yueOHbIe HpOrPaMMBl, BKJIFOUUB MPaKTHKO-
OpHUEHTUPOBaHHBIC 3a/Jauyd, cooTBeTcTBywmue PISA, u
YCUJIUTh TOJATOTOBKY YYMTENed dYepe3 TPEeHUHTH IO
COBPEMEHHBIM MeTOAMKaM. AKTHBHOe ydactue B TIMSS
MO3BOJMT  OIEHHUTh  aKaJeMHYECKyl0  TOATOTOBKY.
WHBeCTUIIMH B HIKOJIbHYIO HHPPACTPYKTYPY, OCOOCHHO B
CENIbCKUX PErHOHaX, U MPOrPaMMbl MOJAEPKKH COLHAIBHO
VS3BUMBIX ~ TPYIII  TIOMOTYT COKpPaTuTh  paspbiB B
pe3ynbTaTtax. OTH Mephl MOBBICAT KOHKYPEHTOCIOCOOHOCTD
oOpazoBanus Y30ekucTaHa Ha IJI00aIbHOM YPOBHE.

CpaBHeHue 6annos no matemaTtuke 8 PISA-2022

~=- Cpeanwi 6ann O3CP (500)
[Manason oTKnoHeHMs (£100)

600

550

500

CpenHuit 6ann

350

300

250

3cToHUA KasaxcTaH Y3bekucraH QUANNNUHBI

CuHranyp

Ha rpaduke moka3aHO cpaBHEHHE CPEIHHX OaJUIOB IO
MaremaTuke B uccienoBaHuu PISA-2022 st nsTu ctpas:
Cunramypa, Octonun, Kasaxcrana, VY30ekucrana u
DOununmuH.

CuHramyp nuaep ¢ pe3yibTaToM OKoJo 575 Oauios.
DCTOHMS OJlHA U3 CWIbHEMIIUX €BpONEHCKUX CcHUCTEM
(mpumepHo 511). Kasaxcran B cpennem 420 6Gamios, 4to
BBIIIE€ PETMOHAIBHOTO YPOBHS. Y30€KHUCTaH OKOJIO 285
0aJuIOB, B HIDKHEW 4YacTH peUTHHra. (DUIUMIUHBI TAKKE
HU3KUN pe3yNbTat, CX0kKuil ¢ Y3bekuctanom [7,7].
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Cepas 30Ha Ha rpaduKe MOKa3bIBACT JUANA30H B Mpe-
JleNiaX OJJHOTO CTaHmapTHOro otkioHeHus (ot 400 mo 600
0ayUIOB) OTHOCHTENBHO cpemHero 3HaueHus 500, mpuHs-
Toro B cTpanax ODCP.

V30ekucTaH MOKAa 3HAYMTEIHHO OTCTAaET OT 3TOrO
JUanasoHa, 4To MOAYEPKHUBACT HEOOXOIMMOCTh YCHIICHUS
(YHKIIMOHATBHON MAaTeMaTH4eCKOM IMOATOTOBKH — yda-
LIHXCS.

PaspbiB MeXAY ropoaACKMMM W CeNbCKMMK WKonamn Y3bekuctaHa B PISA-2022

=== CpeaHuit Gann 03CP (500)

500 ---

450

400

CpepHun bann no matemaTurke

250

200

2

lopoackie WwKonel CenbCckie WKonsl

Ha rpaduke BugHO, 4TO:

4+  VYEeHUKH W3 TOPOJICKHMX LIKON B Y30EKHUCTaHe B
cpenHeM HaOpamu okojo 300 0autoB MO MareMaTHKe
(PISA-2022).

4+  YUEHHKH W3 CENbCKHMX IUKOJ OTCTAIM MPUMEPHO
Ha 20%, ¢ pe3ynbTaToM 0KoJio 240 GayuioB.

OT0 NMoXYEPKUBACT CEPbEIHBIN PETHOHANBHBINA Pa3phIB B
KayecTBE MaTeMaTHUeCKOro oopa3oBanus. {11 ycTpaHeHUs
3TOTO pa3pbiBa HEOOXOANUMO:

» ylydiieHue HHPPaCcTPYKTYphI CEIbCKUX IIKOJI,

» nocTyn K HudpoBBIM pecypcam,

> TOJArOTOBKA IIEAaroros,

» LieneBast NOJJIEPIKKA YUAIIMXCS U3 YSI3BUMBIX IPYIIIL.

3akiiouenue. CpaBHUTENBHBIN aHAIN3 MEXIyHAPOI-
HbIX CTaHAApTOB MAaTEMAaTUYECKOI'O 06pa3013aHI/1;1, TaKUX
kak PISA u TIMSS, B KoHTeKCTe Y30eKHUCTaHa MO3BOJIHI
BbISIBUTH KJIIOYEBBIC TCHACHUOWW W HANPaBJICHUA I
COBEPIIEHCTBOBAHMS HAI[MOHAIBHOW CHCTEMBI 00pa3oBa-
Hus. MccnenoBaHue Moka3ano, 4To, HECMOTPSI HA aKTHBHBIE
pedopmbl, Y30eKHCcTaHy HEOOXOIUMO MPOIODKATH paboTy
10 agarTanuu y‘-Ie6HI)IX nporpaMm U METOJUK IIPEIojgaBa-
HUS K COBPEMEHHBIM MEXJIyHApOAHBIM TpeOOBaHUAM.
Pazmmums B moaxomax PISA (nmpuknannas HampaBieH-
HocTh) M TIMSS (akageMudeckne 3HaHUS) MMOTYCPKUBAIOT
BAXXHOCTh KOMIUIEKCHOT'O Pa3BUTHA KaK NPAKTHYCCKUX, TaK
1 TCOPECTUUCCKUX HABBIKOB YHalIUXCA.

HOqueHHBIC PpE3YyIbTAaThl CBUACTEIILCTBYOT O TOM, YTO
MHTErpaIys JydIInX MHUPOBBIX NPAaKTHK B 00pa3oBaTellb-
HBI TPOIIECC, TOBBIIICHWE KBAaTM(PHUKAINK YUUTEIeH H
MOICpHU3AIUA CHUCTEMBI OLICHKN 3HAHUH MOTryT
3HAUMTENBHO  YJIYYIIUTh TO3MIUUA  Y30EKHUCTaHa B
MEXAyHapoaHbIX peilituHrax. Ocoboe BHHUMaHHE CleIyeT
YACIUTh Pa3BUTHIO KPUTUYECKOTO MBIIIJICHU S u
CIIOCOOHOCTH MNPpUMEHATE MATEMATHYCCKUE 3HAHUA B
PCaAIbHBIX JKHU3HCHHBIX CHUTyallUAX, YTO COOTBETCTBYET
craugaptaMm PISA m moTpeOHOCTAM  COBPEMEHHOTO
obmectBa. [IpoBeneHHBI aHANMKM3 MOATBEP)KAAET HEOOXO-
IUMOCTh JaJbHEHIIUX HCCIEJOBAHUM W CHCTEMHBIX
M3MEHEHUU B MaTeMaTHYECKOM 00pa3oBaHuU Y30eKHCTaHa.
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Peanmuszanust pekoMeHaauid, OCHOBaHHBIX Ha CPaBHHTENb-  00pa3oBaTelbHOW apeHe. DTO, B CBOIO OdYEpeab, CO31acT
HOM n3y4yenun crannaptoB PISA u TIMSS, Oyner crioco6-  IpOYHYI0 OCHOBY ISl MOJTOTOBKM KOHKYPEHTOCIOCOOHBIX
CTBOBAaTh HE TOJILKO MOBBILIICHUIO KayecTBAa OOyUYeHUs, HO U KaJipOB U YCTOIUUBOTO Pa3BUTUSA TOCYAAPCTBA B YCIOBUSIX
YKPEIUICHUIO MO3MLME  CTpaHbl HAa MEXIYHapOJHOH  Tio0ann3aimu.
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PE3FOME. Makona Y30ekHCTOHIa MaTeMaTHKA TabIMMHMHM MCIOX Kuamm koHTekctnaa PISA Ba TIMSS xaikapo
TAJKUKOTIAPUHUHT  Ku€cuil  Taxyuura  Oarunuianrad.  Makrta®d — YKyBUMJIApDUHUHT — XajKapo  MaioHAaru
pako6aTOAPIOIUIUIMHE OMIMPHIITa KApaTWIraH YKUTHII METOAMKACH Ba YKHUTHII MasMyHHHH MOCHAIITHPHII OYyiinya
TaBcHANAp TaKIU(Q eThirad. TaIKMKOT rIoGaIAIIYB APOMTHAA Y30EKUCTOH TabIuM CHECATHHM SHAA PUBOKIAHTHPHII
Y4yH Ha3apui Ba aMaJIMi axamusITra ora.

PE3IOME. Craresi TNOCBAIIEHAa CPaBHUTEIBHOMY aHAJIN3y MEXAyHaponHbIX wuccnenoBaHuii PISA u TIMSS B
KOHTeKcTe pehOpMUPOBaHUS MaTeMaTHUECKOTo obpa3oBaHus B Y306ekucrtane. IlpeanosxkeHsl peKoMeHJaluy 10 aganTauu
METOJIMK TPETNOAaBaHus U COJACPKAHNIO 00yUSHHsI, HAIIPABJICHHBIE HA MOBBINICHIE KOHKYPEHTOCIIOCOOHOCTH IIKOJIHHUKOB
Ha MEXIyHapoaHOW apeHe. lccremoBaHHE HMEET TEOPETHUECKYI0 M MPAKTUYECKYI 3HAYMMOCTb IS JajbHEHIIero
pa3BuTHs 00pa30BaTENbHON TMOJIUTHUKH Y30€KHUCTaHa B YCIOBHUIX TII00aTH3aIHH.

SUMMARY. The article is dedicated to a comparative analysis of international PISA and TIMSS studies in the context
of reforming mathematics education in Uzbekistan. Recommendations for adapting teaching methods and learning content
aimed at increasing the competitiveness of schoolchildren in the international arena have been proposed. The research has
theoretical and practical significance for the further development of Uzbekistan educational policy in the context of
globalization.

MCUXOJIOTO-NTIEJATOI'MYECKUE OCHOBBI ®OPMUPOBAHUSA
KOTHUTUBHBIX KOMIIETEHIIA
A KymamypaToBa — 0okmopanm
Hyxycckutl 20cy0apcmeenHulil neda2o2udeckuil UHCmumym umenu Axcunussa
TasiHy cy31ap: KOTHUTHB KOMIETEHIWUIAp, MCHXOJOTHK Ba MEJaroruk acociap, Ta(akKypHH PHBOXIAHTHPHII,
TaHKUAUN (UKpIIAII, MyaMMOJH YKATHII.
KiawueBble c¢j10Ba: KOTHUTHBHBIE KOMIECTCHIONHU, IICUXOJOTro-neaarorudyeCKue OCHOBBI, Pa3BUTHC MBINUICHUA,
KPUTHUYECKOE MBIIIUICHHE, IPOOJIeMHOE 00YUIeHHE.
Key words: cognitive competencies, psychological and pedagogical foundations, development of thinking, critical
thinking, problem-based learning.

BBenenne. B coBpeMEeHHOM IWHAMHUYHO pa3BUBalO- KoMIeTeHUMH. WX QopmupoBaHue sBiseTcs OIHOW U3
meMcsl MUpe KITIOYEBYIO POJIb B YCTEIMTHOCTH YENOBEKa  Ba)KHEWITHUX 3a/1a4 COBPEMEHHOTO obOpa3oBaHus,
WTPAlOT HE CTOJIBKO HAKOIUICHHBbIE 3HAHMS, CKOJbKO  TpeOyrolmield Triay0OoKOoro TOHWMAaHHUS TICHXOJIOTHIECKUX
CcrmocoOHOCTh K 3(G(EKTHBHOMY MBIIUICHHIO, aHAIU3y, MEXaHH3MOB MMO3HABATEILHON JIeSITEIBHOCTH u
pemeHnio TpoOJieM W aJanTaldd K HOBBIM YCIOBHSAM.  IIEJarOTHYECKHX  IOAXOIO0B,  CHOCOOCTBYIOIIMX X
OTH crnocoOHOCTH OOBEAWHEHBI IMOHATHEM KOTHUTHBHBIE  Pa3BUTHIO.
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Pa3BuTre KOTHUTHUBHBIX CIIOCOOHOCTEH M MEHTAJIBHBIX
HaBBIKOB YYaIUXCSl 3HAYUTEIBHO CTUMYJIHUpPYETCs y4eO-
HBIMU yNPaKHEHUSIMH, HAllpaBJICHHBIMU Ha OIpEAeIeHNE U
CHUCTEMATH3allUI0 XapaKTepPUCTUK OOBEKTOB, pa3IUUCHUE
KJIFOUEBBIX U BTOPOCTENEHHBIX aCHEKTOB, CAMOCTOSATENILHOE
(GopMyIHpOBaHHE BONPOCOB M OIpPEACICHUH, a TaKke
COIIOCTABJICHUE pPa3JIMUHBIX CHOCOOOB  IPENCTaBICHHS
nndopmanum [1].

Ha ocHOBe HaydHBIX M OMITUPHYECKHX HaOJIIOICHUM
YCTAQHOBJIEHO, YTO B INECTHIETHEM BO3pacTe y JeTei
MIPOMCXOJAT 3HAYUTEIbHBIE NPEoOpa3oBaHUsl B ICUXHUYeE-
CKOM Ppa3BUTHH, XapakTepusyromuecs (OpMUPOBaHUEM
HOBBIX Ka4eCTB JINYHOCTU. B naHHBII nepuoa cyiiecTBeHHO
pacmMpsIoTcs  BO3MOXKHOCTH  peOCHKa B IO3HAHWUHU
OKpY>KalolleH JeHCTBUTENBHOCTH U caMoro cedst. Crapiumii
JIOUIKOJIbHUK BBICTYIIAeT KaK aKTHBHBIN CYOBEKT NEsITENb-
HOCTHM M OOIIECHWs, a OCBOCHHE OKPYXKAaIOIIEro MHpa
MIPOUCXOOUT TPEUMYIIECTBEHHO Yepe3 IpaKTHYECKOoe
B3aMMO/ICHCTBHE C B3POCIBIMH U CBEPCTHHKamH [4].

B mporecce oBnanmeHus mpo)eCCHOHATIBHON esTeb-
HOCTBIO KOTHUTHBHBIC CIHOCOOHOCTH HWHTETPUPYIOTCS B
OoJiee CIIOKHYIO CHUCTEMY, COOTHECEHHYIO CO CTPYKTYypOu
3HaHUM U XapaKTepoM BBINOJHAEMBIX 3aJad. JTa CUCTEMa,
¢dbopMupys MeTa ypoBeHb HPO(EeCCHOHAIBHOTO (YHKIIHO-
HUPOBAHMS, OMNpEICIsIeT CTelneHb NPodecCHOHATBLHOM
KOMITETEHTHOCTH [8].

Ilcuxonoruyeckne OCHOBBI (pOPMHMPOBAHUSA KOTHH-
THBHBIX KOMIIeTEeHIH I

Ilcuxonoruss mo3HaBaTENbHOW JEATEIBHOCTH MPENO-
CTaBJsIeT (yHIAaMEHTAJbHbIE 3HAHUS O TOM, KaK 4eJOBEK
BOCIIPHHHMMAET, 00pabaThIBaeT, XpaHUT U HCIOJIB3YET
nHdopmanuio. PaznuyHblEe IICHXOJIOTHYECKHE TEOPUH
BHECJIM 3HAYMTENBHBIA BKJIaJ B TOHMMAaHHE IPOIECCOB
(OpMHUPOBaHUSI KOTHUTHBHBIX KOMITETSHI[HH:

e Teopusi koruuTuBHOro paszsutus Kana Ilnaske:
IMnaxxe paccmaTpuBall pa3BUTHE WHTEIUIEKTa KakK MOCIeN0-
BaTENIbHOCTh CTAIUH, HA KAXKIOU U3 KOTOPBIX (HOPMHUPYIOT-
csl OTIpeJieNIeHHbIe KOTHUTHUBHBIE CTPYKTYpPhI M OIEpalHu.
Jist hopMUpOBaHUSI KOTHUTHBHBIX KOMIIETEHLUH Ba)KHO
YUUTHIBATh BO3PACTHBIE OCOOCHHOCTH MBIIUICHUS JeTell u
noapoctkos [12].

e CoumokyabTypHasi Teopusi JIbBa BhIrorckoro:
Brirorckuii moguepkuBan pojb COLUMAIBHOTO B3aUMO/IEH-
CTBUSL M KyJIBTYPHOTO KOHTEKCTa B PAa3BUTHU BBICIINX
MICUXUYECKUX (DYHKIMHA, BKIIOYAs MBIIUICHHE, MaMsITh U
BHMMaHue. KoHmenmus 30HbI OJiM:Kaliiero pa3BUTHS
(3BP) wumeer kiroueBOoe 3HAUYEHHE I (OPMHPOBAHUS
KOTHUTHBHBIX KoMreTeHimii [11].

o Uudopmanuonnasi Teopusi nepepadorku HHOp-
Manum: JlaHHas TEOpHUsl pacCMaTpUBAeT MMO3HABATEIHHYIO
JIESTeNPHOCTh KaK TIporecc 00paboTku HMHpOpMAIm,
BKITIOYAFOIIUI 3TAaIbl BOCHPUATHSA, KOJUPOBAHHSA, XPAaHSHUS
n wm3BiedeHus. Jng  popMupoBaHHS ~ KOTHHUTHBHBIX
KOMIIETEHIINA Ba)XKHO pa3BHBAaTh Y YyYAIIHUXCAd HABBIKA
3¢ (GEeKTHBHOTO TIOMCKa, aHAINW3a M CTPYKTYPHPOBAHUS
nHpOpPMAaLINH, a TaK)K€ yMEHHE HCIOJIH30BATH Pa3IHMIHBIC
CTpaTernu 3allOMUHAHYS U Boctipou3BeaeHus [9].

e Teopusi Hayuyenuss AuanOepra Banaypsl: banmgypa
MOJYEPKUBA POJIb HAOMIOACHUS W MOICIHPOBAHUSA B
mponecce oOydeHusl. Ydaluecsl yCBauBalOT KOTHUTHUBHBIC
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CTpaTeruv W HaBBIKM, HaOMIOJast 32 TEM, KaK MX HCIIOJb-
3y10T apyrue (meparoru, ceepctHuku) [10].

e Heiiponcuxosnoruyeckue ucciaenqoanmus: CoBpeMeH-
HblEe HEHPOIICHXOJIOTUYECKHE WCCIICNOBAaHMS MOJATBEPXKIa-
I0T B&)XHOCTH Pa3BUTHS OIPEIEICHHBIX o0nacTeldl Mosra
Juist GOPMHUPOBAHHUSI KOTHUTUBHBIX KoMreTeHuit [13].

OOmmii  (yHZAMEHT KOTHUTHBHO-MHTEIUIEKTYAIbHBIX
CIOCOOHOCTEW OXBATHIBACT BIJIAJICHHE METOJIaMU O0YUEHUs,
MOMCKa W aHanu3a nHQopManny; CocOOHOCTh K aHAJIMTH-
YECKOMY MBIIIICHUIO (pa3bop mpobiem, CHCTEMHOE MOHU-
MaHUE CUTYyalllii, [TyOMHAa U MHOTOTPaHHOCTh MBIIIJICHUS )
W KOHIIETITYaJIbHOMY MBIIUICHHIO (IIOHMMaHue, CO3JaHue,
OLIEHKa HOBBIX HJIEH M CIIOCOOOB HMX BOIUIOIICHHS, Kpea-
THBHOCTS) [2].

IMenarornyeckne ocHOBHI ()OPMHPOBAHHS KOTHH-
THBHBIX KOMIETeHIU

[Menaroruka, onupasch Ha IHCHXOJIOTHYECKHE 3HAHMUS,
pa3pabaTbIBaeT KOHKPETHBIE METOBI  TEXHOJOTUH 00yue-
HUSI, HAlIPaBJICHHbIE HAa Pa3BUTHE KOTHUTHBHBIX KOMIIETEH-
LA

e KoncrpykruBucrckuii moaxox: B pamkax storo
Noaxoaa o0y4eHHe paccMaTpuBaeTCsl KaK aKTHBHBIN IMPO-
L[ecC MOCTPOCHUS 3HAHUH CAaMUMH YYaIIUMHUCS.

¢ IIpo6aemHoe o0yuenne (PBL): Otot MeTon npearo-
JlaraeT OpraHU3alfio Y4eOHOTro Mpolecca BOKPYT PELICHUs
peaybHBIX WIIM CMOJICIMPOBAHHBIX MPOOIIEM.

e [IpoekTHasi [eATENLHOCTH: YUacTHe B IPOEKTaX
MO3BOJISIET YYAIMMCSl NPUMEHSTH IOJyYeHHbIE 3HAaHHUS W
YMEHUS B IPAKTUUECKOH JIESITENbHOCTH, Pa3BUBATh HABBIKH
IUIAHUPOBAHUS, OpraHW3allid, HCCIIENOBaHKs, aHalu3a U
MIPECTaBICHUS PE3yIbTaTOB.

e HccaenoBaTteibckoe o0yyeHne: DTOT MOAXOMA Mpe-
MoJIaraeT BOBJICUEHHUE YYAIIHXCS B IIPOIIECC CAMOCTOSITENb-
HOT'O ITOKCKa OTBETOB Ha MHTEPECYIOLIHE X BOIPOCHI.

HuTerpauust ncuxoJioru4ecKux M MeAarornyecKux
TIPUHIHIIOB

DddexkruBHOE (POpPMHPOBAHHE KOTHUTHBHBIX KOMIIE-
TEHLIMI BO3MOXKHO TOJIBKO NPH YCJIIOBHM MHTETPAllU IICH-
XOJIOTHYECKUX 3HAHHA O 3aKOHOMEPHOCTSIX IO3HABATEllb-
HOTO Pa3BUTHS U MEAArOrMYECKUX METOOB, YUUTHIBAIOIINX
9TH 3aKOHOMEPHOCTH.

O6o0miast  pa3nu4Hble  WHTEPHpPETAllMd  HOHSATHS
«KOTHUTHBHAsI KOMIIETEHTHOCTb)», MOXXHO KOHCTaTHPOBATh
cienyromiee. KitoueBBIM  MOMEHTOM B OOJIBIIMHCTBE
OTIpeNieNIeHHil BBICTYIIaeT COBEPIICHCTBOBaHMWE 00Opa3oBa-
TEJILHOTO TOTEHI[Majla JTMYHOCTH, C 0OCOOBIM aKIEHTOM Ha
OCBEJIOMJICHHOCTH O METOoJaX OOy4eHHs, CIIOCOOHOCTH K
ABTOHOMHOMY YIIPaBJICHUIO YYEOHBIM MPOLIECCOM U YPOBHE
pa3BUTHA O3HABATEIBHBIX cITocOOHOCTEH [3].

IIpakTHyecKkne UMIIMKALUY JJIs1 06pa30BaTeIbHBIX
yupexaeHui

Jnsa ycnenrHoro (hopMUpPOBaHHS KOTHHTHUBHBIX KOMITE-
TEHIIMI B 00pa30BaTEIbHBIX YUPEKICHUSIX HEOOXOIUMO:

e [lepecmoTpeTs  0Opa3oBaTebHbIE HPOrPAMMBI
yueOHbIe TUIAHbI C aKIIEHTOM Ha Pa3BUTHE HE TOJILKO Ipej-
METHBIX 3HAHWH, HO 1 KOTHUTUBHBIX YMEHHIA.

e BHenpsate B 00pa3oBaTeNbHBIA IPOIECC AKTHBHBIC
MeTOIbl OOy4eHHs, Takue Kak MpoOieMHoe oOydeHue,
MPOEKTHAs AEATEIBHOCTb, HCCIEIOBATEIbCKOE OOyUCHHE,
JIUCKYCCUH U Jc0aTBhI.
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e Co3zaBaTh yCJOBUSI Ul COTPYAHUYECTBA M B3aUMO-
JIEUCTBUS yHaIIuXCsl.

e Pa3BuBaTh KPUTHUUECKOE MBIIUICHHE YYAIIMXCS 4epes3
MOCTaHOBKY NPOOJIEMHBIX BOMPOCOB, aHAJIM3 Pa3IMIHBIX
TOYEK 3peHus], 00yUeHHE apI'yMEHTAIMH U pedIeKCHH.

e AktuBHo wucnoss3zoBath VKT B oOpasoBatenbHOM
mporecce.

o [JoBblaTh KBaJM(UKALKIO MeNaroroB B o0nacTu
TICUXOJIOTUH TO3HABATEJILHON NESTENFHOCTH U COBPEMEH-
HBIX NIEJarorn4ecKuX TEXHOJIOTHH.

Ha ocHoBe 0000meHnsT HaydyHBIX HCTOYHHKOB H
Pe3yNbTaToOB MPOBEAEHHOTO MCCIICOBAHUS MHOTHE aBTOPHI
NpeAaraloT paccMaTpuBaTh KOTHUTHUBHYIO KOMIIETECHT-
HOCTh KaK KOMIUIEKCHOE JIMYHOCTHOE o0Opa3oBaHue,
oTpaxkaroliee OCOOCHHOCTH  II03HAaBaTEIbHOW  cdepsl,
CTpEeMJICHUE K HENPEpHIBHOMY CaMOPa3BUTHIO M CIIOCOO-
HOCTh K 3G¢eKTUBHONH camopeanu3anud. B maHHOM
KOHTEKCTEe KOTHHTHBHAS KOMIIETEHIIUSI OIpEAeiseTcs Kak
TOTOBHOCTh CyOBEKTa K IMOCTOSHHOMY pOCTY HHTEJIEeK-
TyaJbHOTO M 00pa30BaTEJbHOIO YPOBHS, AaKTUBHOMY
PACKpBITHIO JINYHOCTHOTO TMOTEHIMajda W OCO3HAHHOMY
MOCTPOCHHIO HHANBHIYAJIbHON TPACKTOPUH pa3BHTHS [5].

C menpl0 aKkTHBHM3aLUM I103HABAaTEJIbHOW aKTUBHOCTU
00y4alomuxcsi peKOMEHAYETCSl IPUMEHATh TaKHe MHCTPY-
MEHTBI, KaK JIMCTBl CaMOaHalW3a W WHIUBHIYaJbHbIE
OTYETHI O MPOABWKEHUH B U3YUYCHUH UHOCTPAHHOTO SI3bIKA.

Ilim hdm jdamiyet. X26.2025

Nx  wucnomp3oBaHWe  CHOCOOCTBYeT — (OPMHUPOBAHHIO
OCO3HAHHOTO OTHOLICHHS K y4eOHOMY TPOLIECCY, PA3BUTHIO
pedIieKCUBHBIX ~ YMEHHH, (OPMHPOBAHUIO —aJCKBATHOI
CaMOOLICHKH U MOBBIIICHUIO OTBETCTBEHHOCTH 338 COOCTBEH-
HbIe 00pa30BaTEIbHBIC PE3yIbTATHI [6].

Takxe, npeacTaBiseTcss 000CHOBAaHHBIM, YTO 3aJaHUs,
OpPHCHTHPOBAHHBIC HA pa3BUTHE KOTHUTHBHOTO KOMIIO-
HEHTa MNPO(PECCHOHABHOW KOMIETCHTHOCTH —OyIyIIuX
MeJaroros, JOJDKHBI MOAOUPATHCS € y4eTOM HEOOXOMu-
MOCTH aKTHBHOTO BKITIOUCHHSI, O0YYarOLIErocss B MO3HABA-
TENbHBIN Tpollecc. DTO MPEANOIaracT MPUHATAC UM POJH
WHUIIMATHBHOTO CyOBEKTAa KaKk B paMKax ayIUTOPHOTO
3aHATHSA, TaK M B CaMOCTOSATENBHOH BHEAyAUTOPHOU
JIeATENBHOCTH [7].

3akaouenne. OopMHpOBaHHE KOTHHTHBHBIX KOMIIE-
TEHIMH SBJIACTCS CIOKHBIM M MHOTOTPAaHHBIM MPOLIECCOM,
TpeOYIOMUM TITyOOKOTO MOHMMAHHUS TCHXOJOTUYECKUX
MEXaHH3MOB T[O3HAHUS H TMPUMEHEHHS 3S(PPEKTHBHBIX
MEJarOTHYECKUX TOAX0M0B. VHTerpamus MCUXOJIOTHYe-
CKHX M IIEJIarOTHYECKUX MPHUHIMIIOB I[O3BOJISET CO31aTh
00pa3oBaTenbHYI0 CpPeIy, CIIOCOOCTBYIOLIYIO Pa3BUTHIO Y
YUaIIHAXCsl CIOCOOHOCTH K CAaMOCTOSTEIBHOMY MBIIUICHHUIO,
aHANN3y, PCIICHHIO NpOoOIeM M ajanTalud K OBICTPO
MEHSIOLIEMYCSI MUPY. VIHBECTUIIMU B Pa3BUTHE KOTHHTHB-
HBIX KOMIIETCHIMI SIBIISFOTCSI MHBECTHIMAMH B OyIyIiee
YCIEUIHOE MOKOJICHHE.
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paCHMHU TAIIKWJI STUITHUHT acOCHil Ha3zapuii KOMZAJapd Ba aMalllid JKMXaTiapu KenTupwirad. Tamabamapga KOTHUTHB
KOMIMETEHIMSIApHN [IAKIDIAHTUPUII CaMapaJIOpINTHHN OMIMPHIIIAH MaH(paaTtaop OYnaraH YKUTYBYM Ba TAaIKUKOTUIIIAP
YUyH TaBCHAJIAp TaKIn(Q STHITaH.
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PE3IOME. Hacrosimas ctaThsl MOCBSIIICHA aHAU3Y IICUXOJIOTO-TIEAarOTMYECKIX OCHOB (DOPMUPOBAHHS KOTHUTHBHBIX
KOMHCTCHHHﬁ, paccMaTpuBas KIHOYEBbIC TCOPECTUUCCKUC KOHICIIUN U MPAKTUYCCKUC MMOAXOAbI. B cratee IpeaACTaBIICHBI
Kak (l)yHL[aMeHTaJ'ILHLIe TCOPCTUYCCKHUEC TOJIOKCHUSA, TaK U NPUKIIAAHBIC ACIICKThI OpTraHU3aluU 06pa30BaTeJ‘ILHOFO npo-
necca, CHOCO6CTBYIOHICFO Ppa3BUTHIO KOTHUTUBHON KOMIIETEHTHOCTH Ha Pa3JINYHBIX YPOBHAX 06yquI/m. Hpe)mara}oTc;I
pPEeKOMCHAAKU Jid neaaroroB u PICCHeL[OBaTeJ'IefI, 3aUHTCPCCOBAHHBIX B MOBBINICHUU 3(1)(1)6KTI/IBHOCTI/I (l)OpMI/IpOBaHI/IH
KOTHUTUBHBIX KOMHeTeHHI/Iﬁ y 06y‘~IaIOILII/IXCH.

SUMMARY. This article examines the analysis of psychological and pedagogical foundations of the formation of cog-
nitive competencies, considering key theoretical concepts and practical approaches. The article presents both fundamental
theoretical provisions and applied aspects of the organization of the educational process that promotes the development of
cognitive competence at various levels of education. Recommendations are offered for teachers and researchers interested
in improving the effectiveness of the formation of cognitive competencies in students.

COBEPHIEHCTBOBAHUE JIMHI'BOKYJIbTYPOJIOIHYECKOM KOMIIETEHIIUU CTYJAEHTOB
MNEPBOI'O KYPCA B YCJOBUSAX BUJIMHI'BU3MA: IPUMEHEHUE METOJA ITPOEKTOB
B OBYUEHHUU PYCCKOMY SA3BIKY KAK HHOCTPAHHOMY
9.A.KaiinaHoBa — 06a306biii 00OKMOpaHm
Kapaxannaxckuii eocyoapcmeenuwiii ynugepcumem umenu bepoaxa

Tasinu c¥31ap: OWIMHTBHU3M, JIMHTBOKYJITYPOJIOTUK KOMITCTCHIIUS, JTOHMXAJIap yCyJId, MaJaHUITIapapo MYyJIOKOT, pycC
TWIMHA 4YeT THiIM cudaTuga YKUTHII, HOQHIOIOTHK Tanabanap, Jiolnxa (aoiusiTH, KOMMYHHKAaTHB KOMIIETEHIIUS,
uHtephaon yxurum ycyitapu, PKU.

KaioueBble cjioBa: OWIMHIBH3M, JIMHTBOKYJIBTYPOJIOTHYECKash KOMIIETEHIIMS,METO IIPOEKTOB, MEXKKYJIbTYpHas
KOMMYHUKAIHsI, OOyYCHHUE PYCCKOMY S3bIKY KaK HHOCTPAHHOMY, CTYACHTHI-HC(HIOIOTH, IPOCKTHAs ACATCIHHOCTH,
KOMMYHUKAaTHBHAs1 KOMIIETEHIINS, HHTEPAKTUBHbBIE MeTOIbl 00yueHus1, PKU.

Key words: bilingualism, linguistic and cultural competence, project method, intercultural communication, teaching
Russian as a foreign language, non-philology students, project activity, communicative competence, interactive teaching
methods, RCT.

Beenenne. @DopmMupoBaHHME JIMHIBOKYJBTYpPOJOTH-  IPHOOpETaeT CIIOCOOHOCTh YCTaHaBIMBAaTh B3aWMOIOHU-
YEeCKOW KOMIIETCHIIMM CTYACHTOB-HE(HIOJIOTOB IIEPBOTO  MaHHE C MNPEACTaBUTEISIMM MHOW KYJIBTYPHOW cpeibl Ha
Kypca B YCIOBHAX KapaKaJIaKCKO-PYCCKOrO OMJIMHTBH3MAa  PaBHBIX OCHOBaHHSX.

SIBIISICTCA OJHOM W3 NPHOPHUTETHBIX 33/1a4 HHOS3BIYHOTO B mporecce u3ydeHuss pycckoro si3plka Kak MHOCTpaH-
oOpa3oBaHus. DTOT MpOLECC HAMPSIMYIO CBS3aH C pa3-  HOTO B YCJOBUAX OWIMHTBM3MAa pa3BUTHE JIMHIBOKYJIBTY-
BUTHEM MEXaHHU3MOB BOCHPHATHS M MHTEPIPETAllMM Kylb-  POJIOTHYECKOM KOMIIETEHIMH BBICTYIIAeT HEOOXOIMMBIM
TYpHBIX KOJIOB, a TakXke C (OPMHUPOBAHMEM YCTOMYMBOW  yCIOBHEM MPEONONICHHS KyIbTYpHbIX OapbepoB. Kakx
yueOHOM W KOMMyHUKaTHBHON MotuBammu. Ocoboe  ormeuaer A.JL.bepauueBckuif, B 00ydeHHH Bceraa
3Ha4YeHHEe MPHUOOpETaeT pa3BUTHE CIIOCOOHOCTH CTYACHTOB  B3aUMOJCWUCTBYIOT JBE KYJIBTYPHI — POJHAs U KYyJIbTypa
COOTHOCHUThH JIMHTBUCTHYECKHE SBJICHUS C COIMOKYIbTYp-  H3y4aeMoro s3pika [4]. DTo B3amMmojeiicTBue BeAET K
HBIM KOHTEKCTOM OOIIEHHUS, YTO 0OecreynBaeT yclemHoe (GOPMHUPOBAHUIO TPETheH KyNbTYpBI», KOTOPas MO3BOJSIET
YCBOCHHE MOJeNeil peueBoro MOBENCHMS, NPUHATHIX B  IJIyOXKe OCO3HaBaTh MEHTAJIBHOCTh HOCHUTENEH HMHOCTpaH-
WHOI KynbTypHOU cpese. TakuM 00pa3oM, JIMHIBOKYJIBTY-  HOTO $3bIKa, 3a()MKCHPOBAHHYIO B S3BIKOBBIX 3HaKax, a
poJiormyecKasi KOMIETEHITUS BBICTYHAeT HE TOJBKO KaK  Takoke pa3BMBATh MEKKYJIbTYpHOE MOHMMaHHE. [10700HbIH
KOMIIOHEHT HWHOS3BIYHOW KOMMYHHKAaTHBHOM KOMIIETeH- (EHOMEH  3HAUMTEIBHO  PaclIMpsieT  BO3MOXKHOCTH
LM, HO M KaK CPEACTBO aJanTaluy JMYHOCTH K MEXKYJb-  CTYJCHTOB KaK B JINUHOCTHOM, TaK U B MPO(ecCHOHAILHOM
TYpHOMY B3aUMOJCHCTBHIO B YCIOBHAX TIJIO0AMM3UpPYIO-  Pa3BUTHH.

Ierocs oOIIecTBa. Marepuaibl 1 MeToabl. DOpMUPOBAHUE KOMIIETEHLUN

AHanIu3 JUTepaTyphl. AHAN3 UMEIOMINXCS Olpenene-  TpeOdyeT 4€TKoi opraHm3anumn ydyebHoro npomecca. OmHUM
HUI TEPMHUHA «THHTBOKYJIBTYPOJIOTHYECKAs KOMIECTEHINS» M3 KIIOYEBBIX (DAaKTOPOB YCIEUIHOTO YCBOCHHUS 3HAHUH,
MTOKa3BIBACT UX Pa3HOOOpa3ue W MHTETPATHBHYIO NMPHUPOTY. YMEHHH M HaBBIKOB SIBISETCS MCHOJIH30BAHUE WHTEPAKTHB-
OTa KOMIIETEHIMS OXBAaTHIBAET JIMHTBUCTHYECKHH, KyJIb-  HBIX METOAOB. DTH METOXBI IO3BOJIIOT CAETATh CTyJACHTa
TYpOJIOTHYECKHT M KOMMYHHKATHBHBIH  aCTEeKTBI.  aKTHBHBIM yYaCTHHKOM OOYYEHHS, CTUMYIHPYIOT PEUEBYIO
B.B.Bopo0ObéB moHmMaeT €€ Kak CHCTEeMY LEHHOCTHBIX  aKTHBHOCTH M IOMOTAIOT MPEO0JIEBATh MCUXOJIOTHYECKUE
OpUEHTHPOB, 3aKPEIUIEHHBIX B S3BIKE M JIOCTYNHBIX €ro  Oapbepsl. CIIOBO «HMHTEPAKTHBY» NPOUCXOAWUT OT AHTIHH-
HocutensM [1]. P.}HO.3akupoBa akneHTHpyeT BHUMaHHE HA  CKHX inter — «B3aUMHBIN» U act — «aeicTBHE», YTO B COBO-
OCO3HAaHWM S3BIKa KakK ()OPMBI BBIPQXEHUS KYNbTYpHl, KYyIMHOCTH O3HA4YaeT «B3auMojeicTBue». Ilo MHEHHIO
B3aMMOCBSI3H SI3bIKa M MCTOPHUH Hapoja, 3HaHUM pedeBoro  M.D.KamonoBoii, mHTEpakTHBHOE 0OydeHHE — 3TO ocobas
sTHKeTa u HOpM obmeHus [2]. M.A.IlaxHorkas moguépku-  ¢Gopma OpraHH3aIliK MTO3HABATEIHHON NESTEITLHOCTH, OPH-
BaeT MPAaKTHYECKYI0 HAIPABICHHOCTh KOMIIETCHIMH — €€  CHTHPOBaHHAS Ha JOCTIDKCHHE IPOTHO3WPYEMBIX IIeJeH
poyib B 0oOecreueHnH yCTEIHON MEXKYJIbTypHOH KomMmy-  [5]. OnHa mpenmonaraer co3manue KoM(OpTHOH oOpaszoBa-
HUKAIIMM W WHTETPAINUA B WHOS3BIUHYIO cpeny [3]. Takum  TempHOW cpenpl, B KOTOpPOW OOydYarommuecs YyBCTBYIOT
00pa3oM, 4eNoBeK, N3yJalomKil KyIbTypy APYroro HapoJa,  YCIEHIHOCTb M WHTEICKTYyalbHYIO COCTOSTENBbHOCTH. Bcé
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9TO B KOHEUHOM HTOre BEJET K MOBBIIIEHUIO MOTUBALMM U MOTYT BBIIOJIHATHCS KaK MHIUBUAYAJIbHO, TaK U B IIApE UIIH
pe3yIbTaTUBHOCTH. rpymIme.

Lens oOydeHHMss pycCKOMY S3BIKY 3aKJIIOYaeTCs B I'pynmnoBble NPOEKThl CYUTAIOTCS OJHOM M3 CaMbIX
(OopMHUPOBaHNUHM KOMMYHUKAaTHBHOW KyJIbTYpBI CTYIEHTOB U 3((EeKTUBHBIX (GopM yueOHOi aesTenpHocTH. OHU CO3/1aI0T
oOecrieueHUH YCJIOBUEM sl NPAaKTHYECKOTO BIAACHHS  pPa3HOOOpa3Hble  BO3MOXKHOCTH ISl KOJUICKTHBHOTO
s36IKOM. JIJ1s1 3TOrO mpernonaBarelto HEOOXOAUMO OpPraHHM-  B3aUMOJICHCTBUS M aKTUBU3UPYIOT YUeOHYIO0 aKTHBHOCTH. B
30BaTh y4EOHBIH IPOIECC TaK, YTOOBI KaKABIH CTYAEHT  XOJe MOAOOHBIX 3aHSATHH CTYIEHThl OCBAWBAIOT HABBIKU
HMeJl BO3MOXKHOCTb aKTHBHO BKJIIOUAThCS B AESTENBHOCTh.  ayAMPOBAaHUS U TOBOPEHUS Ha PYCCKOM SI3BIKE, MpPeojoiie-
Ilpn sToM BakHa pabOTa MO PAa3BUTHIO CIOCOOHOCTH  BAalOT CTpPax COBEPIUEHMS OLIMOOK, ydaTcs oOCYXIaTh
COOTHOCHUTBH POJHOM M MHOCTPAHHBIN S3BIKOBBIC KOJBI, YTO  Y4eOHBIE BOIPOCH W paboraTh coodma. [Ipu sTom oHHM
crocoOcTByeT Oojiee riTyOOKOMY OCMBICICHHIO CTPYKTYPhl — OCO3HAIOT OTBETCTBEHHOCTH 3a OOLIMH Pe3yJIbTaT U MpUOO-
sI3bIKa U (POPMHUPOBAHHIO MEKKYIIETYPHOTO BOCIIPHSTHSL. PETaIOT OIBIT COTPYAHUYECTBA.

Pesyabrarsl n o6cy:knenusi. OnqHuMm u3 Haubosee aei- IIpoexTHass HEATENbHOCTh AKTUBHO MCIHOJB3YETCS Ha
CTBEHHBIX METOJIOB, JIOKa3aBIIMX CBOIO 3((deKTHBHOCTh,  Kadeape pyccKoro si3blka W JuTeparypbl Kapakanmakckoro
SIBIIICTCA METOA MpoekToB. OH OTHOCUTCS K MHTEPaKTHB-  TOCYAAPCTBEHHOrO yHUBepcuTeTa uMeHH bepnaxa. Peanu-
HBIM TE€XHOJIOTUSM, TaK KaK I103BOJIIET UCIOJIB30BaTh SI3bIK  3YIOTCS MPOEKTHI, HANpaBJICHHBIE HA Pa3BUTHE KOMIIETEH-
B YCIIOBHSAX, MaKCUMaJbHO NPUOMIDKEHHBIX K pealbHBIM  IMH CTYAGHTOB dYepe3 BKIIOUEHHE B IOJIHKYJIBTYPHYIO
KOMMYHHUKAaTHBHBIM CHUTYyallUsiM, U CTUMYJIHpPYET CaMOCTO-  CpeAy YyHuBepcuTera M peruoHa. OcoObli HHTepec y
ATENbHBIA MOUCK MH(opManuu. B mpoekTHOH nesTenbHO- — 00YyYalolIMXCsl BBI3BIBAIOT IPOEKTHI, ITOCBSILIEHHBIE CpaB-
CTH CTYJCHTHl HE TOJNBKO 3aKPEIUIAIOT A3BIKOBBIC 3HAHMSA, HEHUIO KyJIbTYpHBIX Tpagumuid Poccum u VY36ekucraHa.
HO M yd4aTci paboTaTh ¢ ayTeHTHYHBIMH HCTOYHMKaMHu, Cpeau HUX — MpoekT «Mup KyiaeTypsl: nuanor Poccun u
BHIPa0aTHIBAIOT yMEHHE B3aHMOJICHCTBOBATh B KOJUIGKTUBE  Y30€KHCTaHa», B XOJ€ KOTOPOI'O CTYIEHTBI HCCIENOBaJIN
1 MPOSIBIATh NHULIMATUBY. JJIEMEHTBI  PYCCKOHM, KapaKaJMakCKOH ©  y30eKCKOH

ITo U.A.3umneit u T.E.CaxapoBoi, METOA MPOEKTOB —  KyJIbTyphl. B pamkax paGoThl OBIIM PacCMOTPEHBI HAIMO-
3TO CHOCO0 JOCTHXKEHHs y4eOHBIX IIejed uepe3 BCeCTO-  HajJbHbIE MPa3JHUKH, HOPMBI OOLICHUS, OCOOEHHOCTH
POHHIOIO TpopabOTKy NpOOJIEMBI M CO3JaHUE IMPAKTHKO-  KyXHH, (pa3eosorM3Mbl M MOCIOBHIBI. MTOrom crano
opuentupoBanHoro npoaykra [6]. E.C.Ilonat ompenensieT  3aMeTHOE TOBBIINICHHE PEYEBOM AaKTUBHOCTHU CTY/ACHTOB,
MPOCKTHYI0 METOJIMKY KaK COBOKYITHOCTh IOHCKOBBIX M  POCT HMHTEpeca K pYCCKOHW KyiapType W Oojee wyacroe
po0JIEMHO-OPUEHTHPOBAHHBIX METOAOB, OTJIHYAIOLIMXCS  HMCIOJIb30BaHUE KYJIBTYPHO OOYCIIOBICHHOM JIEKCUKH.
TBOPYECKMM XapaKTepOM M HAIIPAaBJICHHBIX Ha aKTHBH3a- 3akarouenue. ONBIT IOKA3aj, YTO NPUMEHEHHE METOoa
LUIO MTO3HABATENbHOU neaTenbHOCTH [7]. Takum o6pa3oM, MPOEKTOB MOJOXKHUTENIBHO BIHMSET HA MOTHBAIMIO K H3yde-
METOJ] IPOEKTOB (OPMHUPYET HE TONBKO 3HAHWUA M YMEHHSA, HHIO PYCCKOTO S3BIKA, DPAa3BUBAET CaMOCTOSATENBHOCTH,
HO Y INYHOCTHBIE Ka4eCTBa CTYICHTOB. MHUIHMATHBHOCTh M OTBETCTBEHHOCTh. [IpoexTHast pabora

B Metomgmueckoil JuTepaTtype BBIACTSIOTCS OCHOBHBIE — CTUMYJIHMPYET TBOpYECKOE M KPHUTHUECKOE MBIIUICHHE,
9Tanbl peaju3allMid MPOEKTHOM JedTenbHOCTH: 1) ompeae-  IOMOTraeT pacKpbiTh HHIUBHIyaJbHBIE  CIHOCOOHOCTH
JeHue ¥ (QopMyIHMpOBaHHE TEMbI IIPOEKTa; 2) cOOp M CTYIEHTOB, a Takke (GOpMHUPYET HABBIKH COTPYIHHYECTBA.
aHanmu3 wHQOpMaImu; 3) cHCTEMaTH3aIUs TOTYYEHHBIX Taxum obpazom, METOJ, MIPOEKTOB MOYXHO
JaHHbIX; 4) pa3paboTka NpPOEKTa; 5S5) MpPEACTaBICHHWE  pacCMaTpUBAaTh KaK YHHBEPCAIbHBIH W 3()QEeKTUBHBIM
UTOTOBOTO NMpoyKTa. KoHeUHOM 1eNbIo SBISETCS CO31aHie  MHCTPYMEHT (POPMHUPOBAHHUS KaK KOMMYHHKATHBHOM, TaK U

KOHKPETHOTO TPOJyKTa — TMpe3eHTanuu, pedepara, JHUHTMBOKYJIbTYPOJIOTHUYECKONM KOMIETEHIIMH CTYyJIEHTOB-
Oykiera, BHUPTyadbHOH OKCKypCHH M aAp. IIpoekThl  HE(HUIIONOTOB B YCIOBHIX OWIMHTBHU3MA.
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PE3IOME. Makonana Kopakannok-pyc OMJIMHIBM3MH LIAPOUTHAA OMPHHYM Kypc TajaGalapUHUHI JTMHTBOKYJITYPO-
JIOTMK KOMIIETEHIMSCHHY IIAKIUIAaHTUPHUIIHUHT Ha3apyuil Ba aMalliii xkuxamiapu Kypub unkuinrad. Hodunonoruk iyHamum
Taﬂa6aﬂapI/IHI/IHF YCT THUJI TabJIUMHU mapaéﬂmla, aﬁHHKca, MaZaHUATIapapo MYJIOKOT KOHTEKCTHUA JIMHIBOKYJITYPOJOTUK
KOMIIOHCHTHUHT Z[OJ'I3ap6J'II/Il"I/I Ba axaMusTura SLTI/IGOp KapaTuJiraH. Hoﬁnxanap MCETOJAWHHU TabJIMM OJYBUWJIAPHUHT
HYTKUH (aoJUTMIH, KOTHUTUB KOOWIMATIApH Ba MaJIaHHUATIIApapo XaOdapIOpJIMrHHN PUBOXKIAHTHPHUIITA EpaaM Oepaaura
caMapalin I/IHTep(l)aOJ'I neaaroruk Bocura CI/I(I)aTI/IZ[a K}"/nnamra aJloxygaa 3’LTI/I60p KapaTHujiMoKaa.

PE3IOME. B crarbe paccMaTpuBaroTCsi TEOPETUUECKHE M MPAKTUYECKUE aCTEKThl ()OPMUPOBAHUS JIMHIBOKYJIBTYPO-
JIOTUYECKOU KOMIIETCHINU CTYACHTOB IEPBOI'0 KypcCa B YCJIOBUAX KapaKaJIMaKCKO-pYyCCKOro OUJIMHIBU3MA. AKHGHT CacjiaH
Ha aKTyaJIbHOCTb W 3HAYUMOCTH JlI/IHFBOKyHLTypOHOFH‘IeCKOﬁ COCTaBJ’ISIIOIlIeﬁ B Mponecce MHOAZBIYHOT'O 06pa30BaHI/IH
CTyI[eHTOB-He(l)I/IJ'IOJ'IOI‘OB, 0COOEHHO B KOHTEKCTE Me)KKyHLTypHOﬁ KOMMYHUKAIIAH. Oco0oe BHHMaHHE yAaeaAeTCa
MMPUMECHCHUIO METOZa IMPOCKTOB KaK 3(1)(1)CKTI/IBHOI‘O HWHTCPAKTUBHOT'O MEAArorn4eCKOro MHCTPyMCHTA, CHOCO6CTBYIOH1€FO
Pa3BUTHIO pequoﬁ AKTUBHOCTH, KOTHUTHBHBIX crocoOHoCTENR U Me)KKyJ'II:TypHOﬁ OCBeL[OMJ'IéHHOCTI/I OGy‘Ia}OHlI/IXCSI.

SUMMARY. The article examines the theoretical and practical aspects of the formation of linguistic and cultural
competence of first-year students in the context of Karakalpak-Russian bilingualism. The emphasis is placed on the
relevance and importance of the linguistic and cultural component in the process of foreign language education of
non-philological students, especially in the context of intercultural communication. Special attention is paid to the
application of the project method as an effective interactive pedagogical tool that promotes the development of speech
activity, cognitive abilities and intercultural awareness of students.

THE EFFECTIVENESS OF USING DEBATE TECHNIQUE FOR LANGUAGE LEARNING
S.Kurbaniyazova — a senior teacher
Nukus state pedagogical institute named after Ajiniyaz
Tayanch so‘zlar: munozara usuli, til o‘rganish, kommunikativ kompetentsiya, qobiliyat, tanqidiy fikrlash.
KJ'IIO‘leBBIe CJIoBa: MCTO/J ,Z[e6aTOB, N3Y4YCHUE A3bIKa, KOMMYHUKATHBHAasA KOMIICTCHTHOCTb, HAaBbIKH, KPUTHUYCCKOC
MBIIIJICHHUE.
Key words: debate technique, language learning, communicative competence, skills, critical thinking.

Introduction. EFL teaching and learning has shifted align well with this theory by fostering peer interaction and
from traditional methods to more communicative, student-  collaborative learning. Moreover, Swain’s output hypoth-
centered approaches. This shift emphasizes learning esis supports debates as they push learners to produce
English for real-life communication. Through the commu-  comprehensible output, reflecting on language use [5:74].
nicative approach, students are expected to use English In a debate, students must apply various language skills
effectively in everyday situations. In line with modern  such as persuading, explaining, questioning, and summariz-
learning principles, teachers can consider using the Debate  ing. Engaging in these tasks encourages them to use
method as a tool for teaching English. Among various language in both creative and analytical ways, ultimately
interactive strategies, debates have gained recognition as a  helping to improve their overall language ability.
powerful medium to improve language fluency, argumenta- Debate, in any format, involves the discussion of two
tion skills, and learner confidence. This study investigates  opposing viewpoints following a specific structure. It can
how integrating debates in English classes can enhance  be conducted with as few as two participants or involve the
language acquisition and critical competencies in high entire class. Typically, a debate involves four participants,
school and university-level learners. but it can be adapted into more groups based on classroom

Literature Review. Several scholars have discussed the  needs. Every debate has two sides: the Proposition, which
educational value of debates. According to Krieger, debate  supports the topic, and the Opposition, which argues
is a highly effective activity for language learning as it  against it. The subject being debated is referred to as the
involves students both cognitively and linguistically [1:11].  resolution. Debates follow an alternating speaking format,
Cognitively, it helps enhance their critical thinking skills, allowing each side to present their ideas in turn. Usually,
while linguistically, it allows them to articulate their the Proposition begins by introducing the topic and stating
thoughts by expressing agreement or disagreement with  their reasons for support, followed by the Opposition pre-
various arguments or opinions. Oros emphasized their role  senting their counterarguments. This alternating structure is
in promoting analytical thinking and structured argumenta-  consistent across all types of classroom debates. There are
tion [3:293]. In EFL context, debates provide a meaningful — many benefits of debating:

context for learners to use language fluently and persua- » It encourages considering different perspectives and
sively [2:183]. Nisbett states: “Debate is an important fosters empathy and open-mindedness.
educational tool for learning analytic thinking skills and for » Debate helps build self-confidence and strengthens

forcing self-conscious reflection on the validity of one's the ability to think, write, and speak in an organized and
ideas”. According to Thompson et al., "debates provide a  structured way.

platform for students to express their opinions, ideas, and > It provides valuable experience in persuasive and

beliefs in a structured and organized way" [5:15]. argumentative writing while boosting overall literacy and
Debates are rooted in Vygotsky’s social constructivist —expanding academic vocabulary.

theory, where learning is seen as a social process. Debates » Through debate, students learn to critically evaluate
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information, challenge misinformation, and
research and explanation skills.

» It sharpens questioning abilities, enhances active
listening, and promotes effective note-taking.

» Debaters also learn to adjust their communication
style based on the audience, preparing them for leadership
roles and future careers.

> Debate improves collaboration, supports job inter-
view readiness, and motivates civic involvement.

It’s also important to set up rules for a debate such as:
Show respect to everyone involved.

Do your research and come prepared.

Use only respectful and suitable language.
Avoid interrupting others while they speak.
Stick to your allotted speaking time.

Wait for your turn before speaking.

Speak clearly and with sufficient volume.
Back up your points with solid evidence.

Methodology&Empirical ~ Analysis.  This  study
employed a descriptive research design to explore the effec-
tiveness of the debate technique as a method for enhancing
language learning. The design focused on observing,
describing, and analyzing how engaging in structured
debate activities impacts students' language skills,
particularly in speaking, listening, and critical thinking. The
primary activity used was topic-based debates, where
students were assigned current and relatable issues to
prepare and argue for or against.

The target population for this research consisted of
second-year students from the English language and
literature department at the institute. A total of 60 students
participated in the research, divided into smaller debate
teams. These students had a foundational level of
English proficiency and were in the process of developing
advanced communication skills. Data were collected using
multiple methods to ensure reliability and comprehensive
analysis:

1. Observation Checklists — to record students’ perfor-
mance during debates, focusing on fluency, pronunciation,
grammar, vocabulary use, confidence, and ability to support
arguments with evidence.

2. Pre- and Post-Debate Speaking Tests — students were
tested before and after participating in a series of debate
sessions to measure improvement in their spoken English.

improve
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3. Questionnaires — distributed at the end of the study to
gather student perceptions of debate as a learning method.

4. Teacher Interviews — conducted to gather qualitative
insights from instructors about changes in student perfor-
mance and engagement.

Results. Incorporating debate activities can significantly
contribute to the development of skills. Engaging in debates
provides students with practical opportunities to practice
these skills in a real-world context, improving their confi-
dence and proficiency in English communication. The
results indicated a significant improvement in several areas
of language learning:

» Speaking fluency and coherence improved in 85% of
participants.

» Vocabulary range and accuracy showed marked
progress, particularly among those who actively prepared
for debates.

» Confidence in public speaking increased, with 90%
of students reporting they felt more comfortable expressing
themselves in English.

» Students also demonstrated improved critical think-
ing and listening comprehension, attributed to the need to
respond to opposing arguments thoughtfully.

There were many challenges faced by students in per-
forming debates such as anxiety and nervousness, limited
language proficiency, low confidence, limited research
skills and time limitations. Referring to the challenges faced
by learners in debating, we proposed some solutions to
overcome this issue. Teachers may provide practice oppor-
tunities to learners, offer constructive feedback, provide
language support. Although debate was challenging for
some students, all of them agreed that it could contribute to
improving their language abilities.

Conclusions. The findings of this research support the
use of debate as an effective technique in language learn-
ing. The structured nature of debates encouraged students to
actively engage with the language, develop arguments, and
listen critically. Not only did debates improve students’
language skills, but they also fostered important academic
skills such as reasoning, teamwork, and confidence. Based
on the data, incorporating debates into language instruction
is recommended as a practical and engaging strategy for
enhancing communication abilities among English lan-
guage learners.
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REZYUME. Maqolada ingliz tilini o'rganuvchilar orasida til o'rganishni kuchaytirishda pedagogik vosita sifatida bahs-

munozara texnikasining samaradorligi o'rganiladi. Tadqiqot tuzilgan munozaralar o‘quvchilarning ravon nutqi, tanqidiy
fikrlash, so‘z boyligini rivojlantirish va umumiy til ishonchiga qanday ta’sir qilishini o‘rganadi. Tashvish va cheklangan
malaka kabi dastlabki giyinchiliklarga garamay, talabalar ijobiy tajribalar hagida xabar berishdi va ularning til
ko'nikmalarida sezilarli yutuqlarni sezishdi. Maqolada munozaralarni til o‘rgatishga qo‘shish faol o‘rganish va tilni
rivojlantirishga ko‘maklashishning yuqori samarali strategiyasidir, degan xulosaga keladi.
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PE3IOME. B crarse nccnenyercs 3pQeKTUBHOCTh MeToJa Ne0aToB KaK IeJaroruuyeckoro MHCTPYMEHTa C LEJIbIo
YJIaydlICHUA U3YyUYCHUS A3bIKa JId U3YydarolmunXx AHTIMACKUHN SA3BIK. I/ICCHGILOBaHI/IC M3y4acT, KaK CTPYKTYPHUPOBAHHLIC zxe6a-
ThI BIUAIOT Ha OEriIocThb peun 06yt{a}0mnxcs{, KPUTHUYCCKOC MBIIUJICHUEC, PA3BUTHUC CIIOBAPHOT'O 3anaca u OGIlIyIO SA3BIKOBYIO
YBEPCHHOCTD. HeCMOTpﬂ Ha nepBOHa4YaJIbHbIC HpOGJ’IeMLI, TaKkHhe Kak OeCIIOKOMCTBO U OFpaHI/I‘-IeHHHﬁ YPOBCHb BJIaICHUA
SA3BIKOM, CTYACHTBI BBICKA3aJIUCh O IMOJIOKUTECIBHOM OIIBITE U YBUACIN 3aMETHbBIN IMpOTpeCcC B CBOUX A3BIKOBBIX HABBIKAX. B
CTaThC ACJIACTCsA BBIBOA, YTO BKJIIFOUCHHC L[eGaTOB B o6yquI/Ie SA3BIKY SABJIACTCA BLICOKOS(i)(i)eKTHBHOﬁ CTpaTel"Ideﬁ JIA
COL[eﬁCTBPISI AKTUBHOMY 06y‘IeHI/IIO 1 pa3sBUTHUIO A3bIKA.

SUMMARY. The article investigates the effectiveness of the debate technique as a pedagogical tool in enhancing
language learning among English language learners. The research explores how structured debates impact learners’
speaking fluency, critical thinking, vocabulary development, and overall language confidence. Despite initial challenges
such as anxiety and limited proficiency, students reported positive experiences and perceived noticeable progress in their
language skills. The article concludes that incorporating debates into language instruction is a highly effective strategy to
promote active learning and language development.

VK 378.2
MNOJAIOTOBKA JOKTOPOB ITEJAT'OTHYECKHUX HAYK B YYPEXKIEHUU OBPA3OBAHUS
«BEJIOPYCCKMI T'OCYJAPCTBEHHBIN MEJATOr'MYECKU YHUBEPCUTET
NMEHHN MAKCUMA TAHKA» (1991 — 2020 rr.)
A.B.MakoBYMK — KaHouoam nedazocuyeckux Hayk, 0oyeHm
N.B.IlecTuTKO — Kanduoam nedazocuteckux Hayk, 0oyeHm
benopycckuii 2ocyoapcmeennutii nedazoeuneckuii ynusepcumem umenu Maxcuma Tanxa, Pecnybnuxa Benapyco

Tastnu cy3aap: nexaroruka (aHmapy, JOKTOPJIMK AUCCepTaTcus, bemapyc faBnaT nenarorika yHUBEPCUTETH, WIMHNA
MaKTa6nap, SI/KI/ITI/IH_I METOAUKACHU, MATEMATHUK TabJIUM, MYCHUKA TabJIUMU, Tapnxnﬁ-nenaromx TaAKUKOTJIIap.

KiroueBble cioBa: megaroruueckMe HayKd, JOKTOpCKas —Juccepranus, benopycckuil rocynapcTBEHHBIH
He/:[aFOFI/I‘IeCKI/Iﬁ YHUBCPCUTCT, HAYYHBIC IIKOJIbI, MCTOJUKA MPEIIOAaBaHUsA, MAaTEMATUYCCKOC o6pa3OBaH1/1e, MY3bIKaJIbHOEC
O6pa30BaHI/Ie, HNCTOPUKO-TIEAATOT'MYCCKUC UCCIICAJOBAHM.

Key words: pedagogical sciences, doctoral thesis, Belarusian State Pedagogical University, scientific schools, teaching
methods, mathematical education, musical education, historical and pedagogical research.

CTaHOBNICHHME HAIMOHAIBHONW CHCTEMBI aTTECTAllMM  TNPHOOpETaeT W3y4eHHE OMNblTa IIOATOTOBKH  KaJIpoB
Hay4YHBIX paOOTHHUKOB B PecnyOmuke benapych Hayamoch B BhICIICH HaydHOW kBanmudukarmu. OJHOW U3 KIIOYEBBIX
1992 rony ¢ MomeHTa co3maHus Breiciueil aTTectaliioHHONH — opM  TakoW — NOATOTOBKH  SBJIIIOTCA  JTOKTOPCKHE
komuccun ipu CoBere MunucTpoB PecrryOmiku benapycs.  anccepranmm, oTpaskaroniye BBICIINI YpOBEHb TEOPETHKO-
PazButne cucremsl 0a3MpOBAIOCH HA TPAIUIIMAX COBETCKOM ~ METOJOJIOTMUECKOH W MCCIeOBaTEeNbCKOM  3penocTn
HAyYHOW MIKOJIBI, COXPaHMB JIBYXCTYNEHUYATYIO CTPYKTYpy  ydeHoro. MXx aHaiu3 mo3BOJNAET HE TOJNBKO OLEHHUTh
YyUEHBIX CTENEeHeW — KaHIWAaTa M JOKTOpa HaAyK — IO  TEKyIIHe TeHICHLIWH B Pa3BUTHH MEIarorMdecKodl HayKw,
CHENHATbHOCTSM, oTpeeIEHHBIM HAllMOHAIILHOM  HO W BBISBUTH HAIpaBlIEHHs, KOTOpble (HOPMUPYIOT
HomMmeHkatypoii HayuHbIX crienuaibHOCTel (NpeacenaTesb  IEepPCIeKTHBHYIO HAy4HYIO MOBECTKY B chepe oOpa3oBaHMUs.
BAK I'.B. [Tanpunk). OcoOEHHOCTBIO OETOPYCCKOM MOJIEI  AKTYallbHOCTh ~ JaHHOTO  HWCCIICIOBaHHS — OOYCIIOBIICHA
cTano (OpPMUPOBAHME TOCYAAPCTBEHHOW aTTecTallid Kak  HEOOXOMMMOCTBIO: BBISBICHHS UM aHaIW3a HAay4YHbBIX
HE3aBHCUMOM, IIEHTPAJIM30BaHHOW M MHOTOYPOBHEBOM  HaNpaBiEeHWH, pa3BHBAEMBIX B BEIYyIIEM IEIarorn4ecKOM
MpOIeIypsl HAyYHOW OSKCIEPTHU3bl KBAMH(PHUKAIMOHHBIX  YHHUBEPCHUTETE CTpaHBl — beropycckoM rocyaapCTBEHHOM
paboT, a TakXKe OICHKH COOTBETCTBHMSA COHMCKAaTeled  MeJarornieckoM YyHHBepcuTeTe MMeHH Makcuma TaHka
YCTAHOBJICHHBIM TpeOOBaHMAM K TPHCBOCHMIO Y4eHbIX (namee- BITIY); ompeneneHuss TMHAMUKHA M COAEPKAHUS
cTeneHel (KaHauaaTa U JOKTOpa HAyK) W 3BaHUH (IOIEHTa  HMCCIIEAOBAHUM, OTpaKalolMX 00pa3oBaTeNbHBIE 3aIpOChI
n mpodeccopa). AHaNM3 CTaTHCTHMYECKMX  JIAaHHBIX  OOmIecTBA M NPHOPUTETHl TOCYAApPCTBEHHOW 00pa3oBa-
CBUJICTENLCTBYET O TOM, uTo ¢ 1994 rona y4énast crerneHb  TEIbHOW TIOJMTHKM; TPOCIEKNUBAHUS (OPMUPOBAHHS U
JIOKTOpa Hayk Opiia mpucyxiaena 1601 couckaTenro, a  DBOJIONMU HAYYHBIX IIKOJ, YCTOWYMBO Pa3BUBAIOIINXCS B
creneHs KaHauaata Hayk — 12 073 couckatensm. C 1996  yHuBepcuTeTe Ha MPOTHKECHUU TPEX AECCATIIICTHH; OICHKH
rojia yuenoe 3Banue npogeccopa nomyqdmwio 1430 genosex, Bkimaga BITIY B pa3BuTHe CHCTEMBI MEAarorH4ecKoro
3BaHne paouneHta — 8542 uwenoBeka. CpenHuil Bo3pacT  oOpasoBaHMs M Hayku B PecryOnuke benapycs.
coMCKaTeslell Ha MPOTSKEHUU PaccMaTpUBaeMoOro mnepuoja Jloxkropckue nuccepranuu, BbiMonHeHHble B BITIY B
ocraBajics cTaOMIBHBIM: 34 roga — aus KaHaunaroB Hayk,  1991-2020 rr., sBISIOTCS penpe3eHTaTUBHOW 0a3oil uist
51 rog — ans AOKTOPOB HayK, 43 roja — I JOIEHTOB M aHANHM3a  COJEPXKATEIBHOTO M TEMAaTHYEeCKOTO IO

58 ner — auns mpodeccopos. MeJJarOTHYECKUX HUCCJACAOBAaHUN, a TakKe I03BOJISIOT
B cpennem exerogHo B bemapycu 3ammimaeTcss OKOJIO — MPOCIEINTh, KaK TPaHCHOPMHPYIOTCS HCCIIEI0BATEIbCKIE
500 xanauaaTcKkux U 45 HTOKTOPCKUX AUCCEPTALIMMA. WHTEpEChl B 3aBUCUMOCTM  OT  COLUMAJbHBIX U
B YCIIOBUSIX MOCTOSIHHEIX H3MEHCHHMN B 00pa3oBaTEeNbHBIX BEI30BOB. VX W3ydYeHHE aKTyalbHO C

00pa30BaTENPHON TOJINTHKE, MOJICPHU3AIMK COACP)KAaHUS  ITO3WIMH HE TOJNBKO HAYYHOH pedieKCHH, HO H
00pa30BaHUs M MHTETPAIMK HAYYHBIX 3HAHWN B MPAKTHKY  CTPATETMYECKOTO  IUIAHWPOBAHUS  PA3BUTHS  CHCTEMEI
MeTaTOTMYECKON  AEATENBHOCTH 0COOyI0  3HAa4MMOCTh  TOATOTOBKH ITEarormueckux kaapos B bemapycw.
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C 1992 roaa mo 2020 roz (28 snet) B BI'TIY cocrosinuck
3aIIUTHI JIOKTOPCKUX JUccepTanuit o IISATH
cnenmanprocTsaM: 13.00.01, 13.00.02, 13.00.05, 13.00.07
u 13.00.08. PaccMoTpuM pe3yabTaTUBHOCTH 1O KaXJIOH U3
HUX B oTAeiapHOCTH [1; 2; 3].

Mo cnermuanpHocTH 13.00.01 OBLTH 3aIIMIICHEI
JIOKTOPCKUX JUCCEPTAIIH.

Tpu paboTel pacKkpbIBAIN
CTaHOBJICHUSI CUCTEM 00pa30BaHMs:

JmvutpueB M. A. (1992 r.) «CtaHOBIEHUE M pa3BUTHE
MOJUTEXHUYCCKOTO 00pa30BaHUs U TPYIOBOTO BOCITUTAHUS
B oOmeoOpa3oBatenbHol Ikosie PecnyOnuku benapych
(1919-1991 rr.)»,

Kamgnypa H. (2005 r.) «CraHoBneHue u paszeumue
cucmemvi 06pazosanus 6 Jlusane ¢ XIX—XX 68.»,

Bonbac B. C. (2016 1.) «Dmuixa-nedaecaziunas Oymka
benapyci  X=XVIII 2enesic I mepaemMHacywv
pazeiyysay.

JlBe JIOKTOpPCKHE JHUCCEpTalUd OTPa)Kajid BOMPOCHI
IIPEEMCTBCHHOCTH B O0YYCHUU U IICIAarOTHUKE:

Cwmannep A. I1. (1992 r.) «Teopus u npaxmuxa peanu-
3ayuU NPeemMcmeeHHOCMU 8 0OYYeHUU WKOTbHUKOS U CMY-
0enmosy;

OpinoBa A. I1. (1995 r.) «IIpeemcmgennocms HapoOHOT
U HAYYHOU Nedazocuxku Kak (Hakmop pazeumus meopuu
HPABCMBEHHO20 BOCHUMANUSL (HA Mamepuane pyccKol,
VKPAUHCKOU U 6eNIopYCCKOU HAPOOHOU Ne0a202UuK)».

B Tpex nuccepTranusax MPEACTAaBICHBI PE3yJIbTATHI
W3y4YCHUS] TEOPUU M OPraHn3alMy 00pa3oBaHus:

MManpuuk I'. B. (2011 r.) «Teopemuueckue u opeanusa-
YUOHHO- nedazozudecKkue 0CHOBbL TUYEUCKO20 00pa308aHUs
6 Pecnybnuxe Benapycoy,

CynetimanoB B. 3. (2015 r.) «Opeanuzayuonno-
nedazocuveckue YCiosusi pazeumusi  UH@OPMAYUoHHO-
00pasoeamenvHou cpeobl yupeicoeHus ooueco cpeonezo
0bpaszosanusny,

IMosusk A. B. (2020 1.) «lledazozuueckas npogunuzayus
00pazoeamenvHo20 npoyecca 6 YYpercoeHusx oodujeco
cpeonezo obpazosanusy [1; 2].

Takxke TpU MOKTOPCKHE JIHUCCEPTALMH PACKPHIBAIOT
BOIPOCHI  MY3bIKQJILHOTO  OOpa30oBaHUS W Pa3BHUTHS
JINYHOCTH:

Sxontok B. JI. (1994 r.) «lene3uc momuguzayuu npo-
geccuonanvroii OeamenbHOCMU MY3bIKAHMAY

Kesumac, U. (1999 r.) «Teopemuueckue ocrosvl cma-
HOGIEHUSL MY3bIKATIbHOU KYIbMYPbl WKOJIbHUKAY,

IMomsxoBa E. C. (2014 r.) «llepmanenmnoe pazeumue
JUYHOCIMU Nedazo2a- MY3bIKAHMA 8 YCA08UAX NOAUCYOb-
exmnozo ezaumooeticmeusiy [1; 2].

Huccepranmss Haymumka B. H. (1993 r.) ma Ttemy
«Cucmema @ynoamenmanvuvix mpebosanuil neoazocuye-
CKOUL 3P2OHOMUKU K CPeOCcmeam yueOHo2o OeMOHCmpayu-
OHHO20 JKCnepumMenmay PacKPbIBaeT BOMPOCHI HU3YYCHUsI
cpencTB o0ydeHusi. Bompochl MOArOTOBKHM VYAIKUXCS U
CTYJIEHTOB pacKphIThl B Auccepranuu Bunorpanosa B. H.
(1994 r.) «lledazoeuueckue ochosvl epaghuueckoli noo2o-
MOBKU YYAUUXCSL WKOJL U CIYOEHMO8 Ned8Y308)»

Takum o6pazom 3a Beck mepuof ¢ 1992 roma mo 2020
ToJ TOJNBKO OJHA JAWccepTanys Oblla 3alWINeHa Ha
OemopycckoM s3bpIke. B cpemHemM 3a  Bech TepHOA

13

BONPpOCBI  UCTOpHUU U

cmem..!
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3alUINATUCh OHA JOKTOPCKAs AUCCEPTAIMS B 2 TO/Ia, HO C
Oonpmumu  koneOaHwsiMu. 3a 28 Jer HaOMIOAAKTCS
MEPUOIBI C TOJHBIM OTCYTCTBHEM 3alllUT (HAIPUMED,
1996-1998 rr., 2000-2004 rr., 2007-2010 rr.,
2016-2019 rr.).

HauOomnpIrass akTHBHOCTh O 3alllUTE TUCCEPTALUI IO
cnenuansroctd 13.00.01 ¢ukcupyercs B Hauvane 1990-x
rogoB. Jo 1995 roma BKIIOYUTENBHO JOKTOPCKHE
JUCCEPTAIUH 3alUINATNCH eXeroHo. Jlanee ObLT mepepsiB
B TpH roja. [Tocie 1999 rona ObUT NATHUIIETHUH TEpEPHIB B
3ammrax. [locne 3amuThl qoKTOpCcKoil nuccepranmu B 2005
ToAy Takxke ObUI mepepslB B MATh JeT. CHIKCHHE
KOJM4YecTBa 3auT B KoHIE 1990-x — Hauane 2000-x ronoB
CBUJICTCIILCTBYET O CMCUICHWH aKIICHTOB B  paMKax
HAyYHBIX  HCCJICNOBaHMNW  Ha  mpoOjeMbl  Oosee
Y3KOTr0, MPaKTHYECKOTO Xapakrepa (pa3paboTKy METOJIVK,
oOpa3oBaTenpHBIX TexHosoruil u ap.). C 1995 no 2005 rox
MPOUCXOIWIN CIUHUYHBIC 3allUTBl 10 0003HAYCHHOU
cnermanbHocT (o 1 B 1995 r., 1999 r., 2005 r.). Ilocne
2010 roma BHOBb HaOJIOMACTCS POCT KOJIMYESCTBA PabOT MO
cnenmansioctd 13.00.01: ¢ 2011 mo 2020 rom Obutn
3allIMILEHbIl 5 TUCCepTalUi.

B aror xe nepuoxa no cnennanbroctd 13.00.02 Gbuio
3allMIIEH0  Takke 13  JOKTOPCKMX  JUCCepTanuil.
AbGcomoTHoe GonpmMHCTBO, 11 muccepranuif, ObuH
CBsI3aHBI C BOIPOCAMH MAaTEMaTHYECKOr0 00pa30BaHUS U
METOIMKH MPEIOIaBaHKs MATEMATUKH:

Cxkarenkuii B. T (1995 r.) «I/Ipogpeccuonanvnas nanpas-
JIEHHOCMb  NPEno0agaHus MAmemMamurkyu CcmyoeHmam He-
MamemMamuyecKux CneyuanrbHocmerny,

PanpkoB A. M. (1996 r.) « Tecmuposanue 6 cucmeme He-
npepuleHO20 00YUeHUs MamemMamuKey,

Bynneik T'. M. (1996 r.) «@opmuposanue mamemamu-
YeCcKoUl KyIbmypvl IKOHOMUCA 8 BY3€EY,

PoranoBckmit, H. M. (1998 r.) «Hayuno-
Memoou4ecKue OCHOBbl KOHCMPYUPOBAHUsi YueOHUKa 2eo-
Mempuu cpeoHell WKOIbLY,

I'ynanosuu, C. A. (2001 r.) — «Mamemamuuecxoe
paseumue yuawuxcsi 6 yciosusx ou@gepenyuposanio2o
obyuenusy,

Insikos, B. B. (2001 r.) — «llocmpoenue xypca cme-
peomMempuu Ha OCHO8E KOHYenYuu OONOTHUMETbHOCTY,

Koszmosckas, A. (2004 r.) — «lledazoeuueckue ocHO8b
OYEHUBAHUSL U NPOSHOZUPOBAHUSL YHEOHBIX O0CMUICEHUL
VUQUUXCSL MO MAMEMAMUKE C UCHOLb308AHUECM MECHO8bIX

MemoOoux (Ha TIpUMepe  YUpexJIeHHH oOpa3oBaHMs
Pecniy6muku [Tombma)y,
Ananuenko, K. O. (2004 r.) — «Memoouueckas

cucmema pasgueaujezo 00yueHus yuawuxcsa aneebpe u
HAYANAM AHATU3A 8 YCA0BUAX YenYONeHHO020 U3VUeHUs
npeomemay,

Menbaukos, O. U. (2006 r.) — «Codeparcanue u memo-
Ouka o00yueHusi OUCKpemHOU Mamemamure 6 cucmeme
cpeonezo u 8biculeco 06paz08anusy,

Kazauenok, B. B. (2010 r.) — «¥Ynpasrsemoe camooby-
YeHUe YHauuxcs Mamemamuke Ha NOBbIUEHHOM YPOGHE C
UCNONBL30BAHUEM UHPOPMAYUOHHBIX MEXHOIOSULLY,

Maiicens, JL.U. (2013 r.) — «Teopemuxo-memoou-
yeckue OCHOBbI PA3BUMUA MATNEMATNUYECKO20 00PA308AHU
VUAWUXCA: YPOBEHb CPEeOHe20 CHeYUAIbHO20 0OPA308AHUAY

[1; 2].




Eme no omHoi nuccepranuy ObUIO 3AIIUIIEHO IO
MOJrOTOBKE HMHXXCHEPHBIX KAJPOB M  MY3BIKAJIEHOMY
00pa3oBaHUIO MIKOJIEHUKOB!

[a6exka, JI. C. (1995 r.) — «l eomempuuecroe obecne-
ueHue YenoCcmHol 2paguueckol. NoO20MoOBKU UHICEHepa
(cucmemHO-KOHCMPYKMUBHbIL NOOX00)»,

lomemeBny Bb. O. (2012 1) — «Dgpucmuueckue
OCHOBbI MY3bIKAbHO20 00PA3068anust wikoabHukoéy [1; 2].

TakuM 00pa3oM B OJTHUX JAUCCEPTAlMAX PACKPHITHI
o0mue MeToguyecKkue MoaXobpl K 00y4eHUIO MaTeMaTHKe
(PagpkoB A. M., I'ymanosuu C. A., Ananuyenko K. O.,
Maiicenss, JI. U.), oOyueHume OTHENBHBIM pa3eliam
Matematuku (Poranosckuit H. M., IlasikoB B. B,
MenbaukoB O. I.), Bompocsl npodeccHoHaIbHO-OpUEH-
tupoBaHHoro odyuenus (Ckarenxuii B. I'., Bynasik I'. M.),
oueHHBaHue U TectoBbie MeToauku (Koznosckas A.), uud-
poBeie TexHoJoruu U camooOydenue (Kaszauenox B. B.).
Taxke MOXKHO clieniaTh BBIBOJ O TOM, YTO HCCIIEIOBaHUS
ObUTM IIPOBEICHBI ISl CPEJHEH ILIKOJbI, YHHBEPCHTETA,
CPEIHEro CHEeLUalbHOTO O0pa3oBaHUs W HENPEPHIBHOTO
00yueHHUS.

ITo cnenmansrocTu 13.00.05 B 0003HaueHHBIH meEpu-
ol OblUIa 3alUIIEHA TOJBKO OJHA JOKTOpCKas AHccepTa-
st ManaxoBod WM. A. Ha Temy «Pazeumue xpeamusho-
CMU WKOJILHUKOG 8 npoyecce TI0OUMeNbCKOoU Xy00dicecmaeH-
nott oessmenvrocmuy (2011). Ilo cnenuansaoctu 13.00.07
TaKke Obula 3allMIeHa TOJBKO OJHA JOKTOPCKas
muccepranuss  H.C.CrapxxuHckol Ha TeMy «AcHogbl
passiyys berapyckaea MayieHHs i HagyyamuHs pooHau moge
oawkonvrirayy» (1998).

IMo cneunanbroctn 13.00.08 ObuM 3aimuIEHB TPH
JIOKTOPCKHE AuccepTanuy. Bonpockl HHHOBAIIMOHHON MOJA-
TOTOBKU OyJyIIEro mnejarora packpuIThl B padote L{pipkyHa
N. . (1998 1.) «/Juoaxmuueckue ocHosvl eenesuca cneyu-
anbHOU UHHOBAYUOHHOU NOO2OMOBKY CIYOEHMO8 Neo8y3a 8
VCIOBUAX MHO20YPOBHE8020 00pA308aHUs», BOTIPOCH WHIU-
BUAyaJIM3alUN TPOQEeCcCHOHANBHOW MOATOTOBKM B pabote
TopxoBoii A. B. (2006 r.) «Teopemuxo-memoouuecxue
OCHOBbL pa3sumusi UHOUBUOYANLHO2O0 CMUL Npogeccuo-
HATLHOU desmenbHocmu 6yoywe2o yyumens» v pe3yiabTaTbl
ucciaenoBaHus (OpMHUPOBaHMS I€arorMuecKoil  Komiie-
TEHTHOCTH Y CTYJCHTOB HENEJaroru4ecKux CIelHatbHO-
creii B pabore XKyk O. JI. (2009 r.) «Teopemuxo-
MemoouuecKue 0CHO8bl Nedazo2uyecKol no02omoeKy cmy-
0eHmo8 8 KIACCUUeCKOM YHUgepcumemey.

AHanM3 CTPYKTYpbl U  COIEp)KaHHs JOKTOPCKHX
nmuccepranuii, 3anmménasix B BI'TIY B nmepuox ¢ 1992 no
2020 rom, TmOKa3bIBaeT, 4YTO HawOoJbIIAs Hay4dyHas
aKTHBHOCTH MpHUXOIMiIach Ha cnenuanbHocTh 13.00.01, mo
KOTOpO# ObL10 3amumieHo 13 auccepranuii. Tematudeckoe
pazHooOpasue pabOT OXBATBHIBAET IMIUPOKHHA  CIEKTP
npo0iieM — OT MCTOPHUKO-TEIarOrMYeCKUX HCCIeA0BAHUI
(B TOoM wumciue, B MEXIyHapOAHOM KOHTEKCTE) U
MPEeMCTBEHHOCTH 00pa30BaTeIbHBIX YPOBHEH /10 BONPOCOB
TEOPUM  OpraHu3aluK  O00pa3oBaHMs, IEArOTHYECKOM
SPrOHOMHKH, Pa3BUTHS JINYHOCTH CPEACTBAMHU HUCKYCCTBA H
MY3bIKaJIbHOTO 00pa3oBaHus. OTO CBHUAETEIBCTBYET O
HIMPOKMX  METOJIOJIOTHYECKHX M COJEpIKaTeIbHBIX
BO3MOKHOCTSIX YKa3aHHOW CIIEIIUAJIBHOCTH, a TaKke O
Hay4YHBIX HMHTepecax C(HOPMHUPOBABIIMXCA B TOT MEPHOJ
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HaY4YHBIX [IKOJI ¥ aKTyaJIbHOCTH MEeJarorndeckux npoosem,
YUUTBHIBAIOIIMX  3ampockl  oOmiecTBa ¥ TrOCyAapcTBa
(memMoOKpaTH3aLysi, TyMaHH3alysl, OTKPBITOCTh, BKJIIOYEH-
HOCTh B MUPOBOE 00pa3oBaTesIbHOE IIPOCTPAHCTBO U JIp.).

Bropyro 1m0 KONMYECTBY 3amIUT MO3UIMIO 3aHUMAeT
cnenuansHocTh  13.00.02, B pamMkKax KOTOpOH Tarke
3amuieHo 13 nokropckux auccepranuid. [Ipu stom 11 u3
HUX HampsMyl CBs3aHbl C NpoOJEeMaTHKOH Maremaru-
4ecKoro o0pa3oBaHMs, BKIIOYAss METOAMKY IPEToJaBaHus
MaTeMaTHKH, COJIep>KaHNe OTIENIbHBIX Pa3/IeoB IIKOJILHOTO
Kypca (reoMeTpuH, aireOpbl, JAUCKPETHOW MaTeMaTHKH),
OLICHOYHYIO  JICSTENBHOCTh,  BHEAPEHHE  IH(POBBIX
TEXHOJIOTUA M BOINPOCHI NPO(ECCHOHATIBHONW HarpaBJIeH-
HOCTH. AKTHBHAsi pa3pabOTKa BbINICYKa3aHHBIX HayYHBIX
npoOJieM CBHUJETENBCTBYET O HEJIOCTaTOYHOCTH B TOT
MEepHo/l METOIMYECKOr0 O00ECHEeYEeHUs, YYHMTHIBAIOLIETO
COBpPEMEHHBIE TpPEH/bl Pa3BUBAIOLIECTOCS WH(OpPMALMOH-
HOro o0IecTsa.

CnenuansHoctu 13.00.05 u 13.00.07 mpencraBieHbI
€/IMHUYHBIMU 3allMTaMu. Takas CHTyalus MOXET OBbITh
CBSi3aHa KaK C OTHOCUTEJBHOW Y30CThIO MPEIMETHBIX
MoJIed, Tak M C OrPaHMYCHHBIM YHCIIOM HAYYHBIX LIKOJ,

CIICHUATU3UP YOI XCS Ha JaHHbIX HaIrpaBJICHUAX
MOArOTOBKHU.

Mo cneumansrocty 13.00.08 ObUTM 3amUIIEHBI TPH
JIOKTOPCKUE  JMCCepTaiuu,  OObeIUHEHHBIC  OOIIeH

OpHEHTallell Ha COBEpIICHCTBOBAHUE MPO(ECCHOHATBHOM
MOATOTOBKM IeAaroroB. B wuccnenoBatenbckoMm (okyce
JAaHHBIX paboT — pa3BUTHE WHHOBALMOHHON IeJaroru-
YeCKOW KOMIIETCHTHOCTH, WHIMBHAyanu3auus npodec-
CHOHAJIBHOTO IMYTH OyJyIIero y4urenss U (pOpMHUpOBaHHE
MeJarorM4eckoil KyJIbTYpbl CTYACHTOB HENeIarorudeckKux
HanpapjeHUi. DTO HaNpaBlieHHE MOKA3bIBAET BBICOKYIO
aKTYaJIbHOCTh MOZEPHHU3AIMU COAEPIKAHUS M TEXHOJIOTHIA
MeIaroriyeckoro 00pa3oBaHus.

AHanu3 JUHAMHMKM 3alUT JOKTOPCKHX JUCCepTaluii
TIO3BOJISIET BBIJICITUTh HIEPUO/IBI HauOobIIeH
pesynbratuBHOCTH (1995 1., 1998 1., 2001 T., 2004 T., 2006
r., 2011 1.) ¥ TOJBI IOJIHOTO OTCYTCTBHS 3aIUUT (HAIIPUMED,
1997 r., 2000 r., 2002— 2003 r., 2007-2008 r., 2017-2019
r.). B cpeaHem B yHuBepcHTETE 3alIMIIalIach OJHA
JIOKTOpCKasi qucceprauust B roj. Takas HepaBHOMEPHOCTb
MOXeT ObITh 0OycnoBlieHa creluduKoi (opMUPOBAHUS
HAayYHBIX IIKOJI, KOJEOaHUSIMHU KaJpoBOrO pecypca H
WHCTHTYIMOHAIbHBIMU YCIIOBUSIMH.

4

Pucynox 1 - Juunamuka 3auwgum 0okmopckux ouccepma-

yuii 6 BITTY (1992 — 2020 22.)

CpaBHUMOE TPEICTABUTEILCTBO (TI0 4 pabOTHI) UMEIOT
TaKWe HAaNpaBJICHHs, KaK HCTOPUKO-TIEIArOrHYeCcKue




HCCJIEJOBAHNUS M MY3BIKaJIbHO-XY/IOKECTBEHHOE Pa3BUTHE
muyHoctd. B mepBom cimywae (Amutpues, 1992 1
Kannypa, 2005 r.; Boxnbac, 2016 r.) akueHT cienaH Ha
N3y4YCHUHM CTaHOBJICHHS CHCTEM OOpa30BaHHUs, T'EHE3UCe
MearorMyeckoil MBICIM M POJHM INPEeMCTBEHHOCTH. Bo
BropoM ciydae (Skonrok, 1994 r.; Kesumac, 1999 r.;
[MonsxoBa, 2014 r.; I'omemesuu, 2012 r.) auccepraHThl
WCCIIEIOBAIM IEIarOTMYECKUH IMOTEHIMAl HCKYCCTBa H
MY3bIKM B Pa3BUTHU JIMYHOCTH Y4YaIIUXCS W OyIylmmx
nenaroroB. Ilo 3 auccepranoHHBIE PaOOTHI MPHUXOAUTCS
Ha HaNpaBJICHWs, CBSI3aHHBIE C TEOPHEH M OpraHu3aluel
oopazoBanus ([Tampumk, 2011 r.; Cyneiimanos, 2015 r.;
[Mo3usk, 2020 r.) ¥ mnpodeccHOHaTbHOW MHOATOTOBKOM
negaroroB (LpipkyH, 1998 r.; Topxosa, 2006 r.; XKyxk,
2009 r.). TemaTuka 3TUX UCCIIEAOBaHUNA COCPENOTOUYEHA Ha
pa3paboTKe COBPEMEHHBIX MOJEJeH IMOJIrOTOBKH CIICIHa-
JUCTOB B YCIOBHAX 0Opa3oBaTeNbHBIX HpeoOpa3oBaHMIA,
BKJIIOYasi HMHHOBAIMOHHBIE M WHIMBHIYaJU3UPOBaHHbIC
NOAX0bI, (POPMHUPOBAHHUE MENATOTHYECKUX KOMIIETCHIUN 1
npodunnzauoo  oOpa3zoBaTeNbHOrO mpouecca. MeHee
MpeACTaBICHbl TaKWe HANpPaBICHHSA, Kak HapojaHas
nefgaroruka u mpeemctBeHHocTh (Cmannep, 1992 r.;
OpnoBa, 1995 r.), oleHuBaHue, Teaaroruyeckas
spronomuka (Haymumk, 1993 r.; Kosmosckas, 2004 r.),
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rpaduyeckas M WHXeHepHas moaroroska (BuHorpanos,
1994 r.; IllaGeka, 1995 r1.), pasBUTHE KPEaTHMBHOCTH
mKoJibHUKOB (Manaxosa, 2011 r.) ¥ JOIIKOJIBHOE pa3BUTHE
peun Ha poaHoM si3bike (CrapxuHckas, 1998 r.) — kaxnoe
U3 KOTOPBIX MpPEACTABICHO OJHONM WM IBYMS HOHCCEp-
TalMAMH. DTO CBSI3aHO KakK ¢ Oojiee y3KOW TeMaTHUKOH, TaKk
U C MEHbIIeH pacnpoCTpaHEHHOCTHIO HAYUYHBIX IIKOJI,
CHELUATH3UPYIOIUXCS B JaHHBIX 00J1acTsIX.

Takum 00pa3oM, KONWYECTBEHHOE paclpeesieHue
JuccepTralii MO COAEpXKATENbHBIM  HAMpPaBICHUAM
MO3BOJMJIO BBIABUTH KIIIOUEBHIE IPUOPHUTETHl HAYYHO-
HCCJIEIOBATEIbCKON JIESTENbHOCTH B cdepe Iefaroru-
4ecKMX HaykK 3a paccMaTpuBaeMblil nepuon. IlomydeHHbIe
JIAaHHBIE MOTYT OBITH HCIIOJBb30BaHBI JUISl IOCIEIYIOIIETO
aHalu3a JUHAMUKUA HAy4yHBIX MHTEPECOB, BBIABICHUS
TEHACHUMH ¥  (OPMUPOBAHUS CTpPATErMH  HAYYHOTO
pa3BuTHs B 001acTu nemaroruku. McceienoaHue mporecca
I pe3ynbTaToB IIOATOTOBKM KaJpOB BBICHICH Hay4dyHOMU
kBanudukanuu B BI'TIY npencrasiser coboii nepsblil mar
B OCMBICIICHM HAI[MOHAJIBHBIX OCOOEHHOCTEH Meaaroru-
yecKol Hayku benapycu, a Takke MOXKET CIIYyKUTh OCHOBOM
JUIA BBIPAaOOTKM PEKOMEHJAIMHA IO COBEPLICHCTBOBAHHUIO
HayYHO-HMCCIIEJOBATENIECKOM NEATETFHOCTH B YUPEKICHHIX
BBICIIICTO 00Pa30BaHUSL.

Cmambsi nodeomosiiena npu GuHarcogou nodoepicke Munucmepcmea obpazosanus Pecnyonuxu
benapyce 6 pamkax evinoanenus HUP «Hayuonanvnas cucmema neoazocuiecko2o obpazosanus 6
pempocnexmuse pazeumus denopycckoii cocyoapcmeennocmu (1917-2020 ze.)» (Ne I'P20211210).
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PE3IOME. Maxkona 1991 #wmnman 2020 #wmnrava Makcum Tank Hommmaru bemapyc maBiaT —mejaroruka
YHUBEPCUTETH/IA NeJlaroruka (aniapy JOKTOpIApUHH Tai€pianiHy ypranaau. YHIA Typiid NeJaroruk MyTaxacCUCIUKIIap
O6yitmua 31 Ta IOKTOPIHMK AMCCEPTATCUACHHHHI MaB3yJapHd Ba JUHAMUKACH TaxJIWI KWIHMHATU. VIMHA TaIKUKOTHUHT
YCTYBOp HYHaIMIJIApU: MaTeMaTUKaHU YKUTHUII METOJMKACH, TAPUXUN-NENAroTMK TaJKUKOTJIAp, IMIaXCHUHI MYCHKHM-
Oaauuii pUBOKIAHUIIM OeNTHiIaH . JJOKTOPIMK ITUCCepTaTCHSACHHE XUMOS KMJIMITHUHT (aosusIT Ba Macaluil JaBpiiapu
Ypranunub, WIMUA MakTabiap Ba yJapHHUHT TeJaroruka (aHUHWHT PUBOXJIAHWIINTA KYIITaH XHUCCACH TaBCHU(IIAHAIH.
Nmpga MamnakaTuMu3 WAMHMHA CAJOXUSATHHU INAKIIAHTUPHUILIA YHMBEPCHTET >KaMOATUYMIMTHMHUHT POJIM Ba IOKOPH
MaJlakaii  podeccop-YKUTYBUMIADHH Talépiam coxXacHia KelryCHJa CTPaTerMK peXalallTUpUII Y4yH OO
GopunaéTraH TaAKMKOTIAPHUHT JI0I3apOIUIHra bTHOOP KapaTHiraH.

PE3IOME. B crathe paccMaTpuBaeTcd HpoLECC MOATOTOBKH JOKTOPOB IEAArOrMUeCKUX Hayk B benopycckom
rOCY/IapCTBEHHOM MeJarorudeckoM yHuBepcurere umenun Makcuma Tanka B nepuog ¢ 1991 mo 2020 rox. IpeacraBnen
aHAJN3 TEMAaTUKU M JUHAMHUKHU 3aUTH 31 JTOKTOPCKOM AUCCepTalUy 10 Pa3iIUYHBIM MEAArOTHYECKUM CIEIMaIbHOCTSIM.
BrIsgBIEeHBI IPHOPUTETHBIE HAMPABICHUS HAYYHBIX HCCIEIOBAHMI: METOIMKA MPENOJaBaHHUS MAaTEMAaTHKH, HCTOPUKO-
[IeTarOTMYECKHIE NCCIIETOBAHMS U MY3bIKAIbHO-XY0KECTBEHHOE PAa3BUTHE TMYHOCTH. PaccMOTpeHB! epro sl akTHBHOCTH
U cHaga B 3allUTaXx JOKTOPCKHUX JHCCEPTAllMi, OXapaKTePH30BAaHBI HAy4YHBIE INKOJBI M WX BKJIAaJ B pa3BUTHE
neraroruyeckoii  Hayku. Pabora  akueHTHpyeT ~ BHMMAaHHE Ha  pOJM YHHMBEPCHUTETCKOTO COOOIIeCTBa B
(OpMHPOBaHUM HAyYHOTO IOTEHIHAJIa CTPaHbl M AKTYaJbHOCTH HCCIEIOBAHMS Ul JAIBHEHIIEro CTPaTernuecKoro
IUIAHUPOBAHUS B chepe MOATOTOBKHU IEAArOrNYECKUX KaJpOB BICIICH HayYHOW KBAJU(HUKALIH.

SUMMARY. The article examines the process of training doctors of pedagogical sciences at the Maxim Tank Belarus-
ian State Pedagogical University in the period from 1991 to 2020. The analysis of the topics and dynamics of defending 31
doctoral dissertations in various pedagogical specialties is presented. Priority areas of scientific research have been identi-
fied: methods of teaching mathematics, historical and pedagogical research, and musical and artistic personal development.
The periods of activity and decline in doctoral dissertations are considered, scientific schools and their contribution to the
development of pedagogical science are characterized. The work focuses on the role of the university community in shaping
the scientific potential of the country and the relevance of research for further strategic planning in the field of training
highly qualified teachers.
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RAQAMLI TEXNOLOGIYALAR YORDAMIDA TA’LIM BERIShNING PEDAGOGIK ZARURATI
G.Sh.Mamutova — pedagogika fanlari bo ‘yicha falsafa doktori, dotsent
Ajiniyoz nomidagi Nukus davlat pedagogika instituti
Tayanch so‘zlar: raqamli texnologiya, zamonaviylik, ta’lim texnologiyalari, zamonaviy ta’lim, ta’lim muassasalari,

kengaytirilgan hagigat (AR), virtual hagigat (VR).
KiaioueBble cioBa: HI/I(l)pOBLIe TCXHOJIOTHUH,

COBPEMCHHOCTD,

O6paSOBaTeJ'ILHBIe TCXHOJIOTUH, COBPEMCHHOC

obpasoBaHie, 06pa3oBaTelbHbIC YUPESKACHNUS, TOMONHEHHAs peanbHocTh (AR), BupTyanbhas peaabHocTh (VR).
Key words: digital technology, modernity, educational technology, modern education, educational institutions,

augmented reality (AR), virtual reality (VR).

Kirish. Bugun dunyoda yoshlarga zamonaviy ta’lim
berish va bu orqali mamlakat barqaror rivojini ta’minlash
asosiy muammolardan biriga aylandi. Shiddat bilan
rivojlanib kechayotgan hozirgi davrda axborot olish va
undan to‘g‘ri foydalanishni o‘rganish yoshlar oldidagi
asosiy magsadga aylangani ayni hagigat. Bugungi kunda
ragamli texnologiyalar shiddat bilan rivojlanib boryapti va
har bir sohada zamon bilan hamgadam odimlashni tagozo
etmogda. Axborot olish va foydalanish tezligi juda
yiriklashgan hozirgi davrda ta’lim tizimida raqamli
texnologiyalardan foydalanish ta’lim sifatini oshirish va
ijtimoiy faol yoshlarni tarbiyalashda katta axamiyatga ega.
Biz ilgari ta’lim dasturlarini an’anaviy usuli ya’ni
ma’ruzani yirik hajmli kitoblar va qo‘llanmalar orqali
amalga oshirilgan shaklida olib borganmiz.

Mavzuga oid adabiyotlar tahlili. Bugungi kunda Sl
texnologiyalari necha vyillar davomida kutilgan yuksak
bosqichga yetdi. Mashinani o‘rganish (Machine Learning),
chuqur o‘rganish (Deep Learning), tabiiy tilni qayta ishlash
(Natural Language Processing) va tasvirni tanib olish
(Image Recognition) kabi usullar bilan sun’iy intellekt turli
sohalarda faol qo‘llanilmoqda [1].

Zamonaviy ishlab chigarish tizimlari, ragamli
texnologiyalar orgali avtomatlashtirilgan. Bu esa mahsulot
ishlab chiqarish jarayonlarini yanada samarali va tejamkor
gilish imkonini yaratdi. 3D bosib chigarish, robototexnika
va aqlli tizimlar ishlab chiqarishda keng qo‘llanilmoqda [2].

Endilikda zamonaviy ta’limni tashkil etishga to‘sqinlik
giluvchi holatlar bartaraf etilayotgan bo‘lsada quyidagilar
xamon sohadagi ishlarni amalga oshirish jarayoniga salbiy
ta’sir etib kelmoqda:

- o‘qituvchilarning zamonaviy axborot kommunika-
tsion vositalar hagida kam

ma’lumotga ega ekanligi;
ta’lim muassasalarining zamonaviy ta’lim berishga
mo‘ljallangan vositalar bilan

ta’minlanish holatining talab darajasida emasligi;

- zamonaviy ta’limni tashkil etishga yordam beradigan
internet tarmog‘ining yetib

bormaganligi yoki tezlikning pastligi;

- o‘quvchilar yoki talabalarning ta’limni tashkil etish-
ning zamonaviy vositalariga ega emasligi va xakazo [7].

Ta’kidlash joiz bugungi kunda ta’limni axborot kom-
munikatsion vositalarsiz tasavvur etib bo‘lmaydi. Hozirgi
vaqtda o‘gituvchilarning katta qismi axborot kommu-
nikatsiya vositalaridan proyektordan unumli foydalanishni
bilsada qolgan zamonaviy texnologiyalar hagida kamroq
bilimga egalar. Bu esa ta’limni tashkil etishda turli muam-
molarga olib kelishi mumkin. Ragamli texnologiyalar
hagida gapirganda internet orqali tashkil etiladigan mailing
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lists, telnet, yuneset, e-minbar kabilar yuqori samara berishi
bilan ajralib turishini yodga olish mumkin. Ko‘pchilikka
ma’lumki o‘qitishning odatdagi an’anaviy usulida
o‘qituvchi faol o‘quvchi tinglovchiga aylanadi.

Sun’iy intellekt va robototexnika ishlab chiqarish
jarayonlarini yanada samarali va xavfsiz gilish imkonini
beradi. Bu texnologiyalar yordamida ishchilarni xavfsizligi
oshiriladi, mahsulot sifatini nazorat gilish osonlashadi va
ishlab chigarishning umumiy samaradorligi oshadi [3].

Bunday hollarda ta’lim olish quruq yodlash va esda olib
qolish uchun yo‘nalgan bo‘ladi. Bu esa 0z navbatida ta’lim
sifatining u qadar yuqori bo‘lishini ta’minlamagan. Hozirda
ta’lim sifatini ko‘tarishda ta’limni ragamlashtirish jarayoni
boshlangan. Ta’lim tizimining hozirgi holati noan’anaviy
ta’lim texnologiyalarining roli ortib borayotgani bilan
tavsiflanadi. Ta’lim oluvchi tomonidan ularning yordami
bilan bilimlarni o‘zlashtirish an’anaviy texnologiyalarga
garaganda ancha tezdir. Ushbu texnologiyalar bilimlarni
rivojlantirish, egallash va tarqatish xarakterini ozgartiradi,
o‘rganilayotgan fanlarning mazmunini chuqurlashtirish va
kengaytirish, uni tezda yangilash, samaraliroq o‘qitish usul-
larini qo‘llash, shuningdek, har bir kishi uchun ta’lim olish
imkoniyatini sezilarli darajada kengaytirish imkonini beradi
[6]. Ragamli texnologiyalar orqali ta’lim berilsa ta’lim
oluvchilarga ta’lim olish usullari osonlashmoqda. Ushbu
magqolani yozishda ta‘lim-tarbiya jarayonining rivojlanish
bosqichlarini o‘rganish orqali zamonaviy ta‘limning farqini
va ahamiyatini tadqiq etish va bu tadgiqot natijalariga
asosan xulosa chigarishni magsad gilganmiz.

Tadqgigot metodologiyasi. Bugungi kun auditoriyalari
o‘n yil, o‘n besh yil avvalgilaridan juda katta farq giladi va
sinf xonalari kompyuterlar, IPad, planshetlar, smart-
doskalar va boshqa turdagi ta‘lim texnologiyalari bilan
jihozlangan. Dunyoning boshqa joylarida bo‘lgani kabi
Respublikamizda ham ragamli avlodning vyetti ekranli
avlodi-televizor, kompyuter, planshet, tablet, fablet,
smartfon va smartsoatlari paydo bo‘lmoqda. Bunday zich
ragamli muhitga ega bo‘lish va u bilan doimiy o‘zaro
munosabat natijasida bugungi kun talabalarining fikrlashi
va axborotlarga ishlov berish jarayonlari oldingi fikr
yuritish va axborot jarayonlaridan tubdan farq gilmogda.
Zamonaviy axborot-kommunikatsiya texnologiyalariga
asoslangan innovatsion ta‘lim texnologiyalari va didaktik
modellarni ommaviy va samarali qo‘llash orqali ta‘lim
tizimini ragamli avlodga moslashtirish zamon talabi
hisoblanadi [8].

Shu bilan bir qatorda, ta‘lim jarayonida tadqiqotga
asoslangan yondashuvdan faol foydalanish lozim va bu
bilan ilmiy tadqiqotda talabalarning ko‘nikmalarini
rivojlantirish va IT-kompetensiyaga asoslangan ijodiy
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qobiliyatlarini  va shakllantirish
mumkin.

Tahlil va natijalar. Ragamli texnologiyalar joriy etil-
gan ta’lim tizimi vostilari rolini multimediyalar, kodoskop,
kompyuter, noutbuk, internetga ulangan televizorlar,
telefon liniyalar, smart doska, proyektorlar bajarib beradi.
Bugun wular bilan ta’lim tizimining qurollantirilishi
o‘quvchilarga dars mashg‘ulotlarini sifatli o‘tilishini
ta’minlaydi. Pandemiya sharoiti ta’lim tizimida raqamli
texnologiyalar qo‘llanilishi yaxshi samara berishini
isbotladi. Ta’lim beruvchilarga bunday vositalar bilan
dars mashg’ulotlar o‘tkazish ta’lim sifatini oshirishni
ta’minlaydi. Onlayn darslarda raqamli texnologiyalar
qo‘llanilishi yaxshi samara berishi hammamizga ma’lum.
Demak, ragamli ta’limda:

- xohlagan joyida va xohlagan vaqtida ta’lim olish
imkoniga ega;

- internetdan axborot olish va undan foydalanish
madaniyati shakllanadi;

- ta’lim tizimini yangi bosqichga ko‘taradi;

- vaqt va mablag® sarfini keskin kamaytiradi;

-ragamli dunyo”da yo‘qolib qolmaslik va yaxshi ish
topishda ustunliklarga ega

bo‘lishgi kabilar.

Bugun mamlakatimizning barcha xududlarida ham
internet tezligi yetarli emas. Bu esa o‘z navbatida ragamli
ta’lim tizimiga o‘tishga to‘sqinlik qiladi. Buni bartaraf etish
uchun esa hukumat darajasidagi katta ishlar amalga oshirish
talab etiladi. Prezidentimizning Oliy Majlisga murojaat-
nomalarida ayni shu sohada ko‘rsatmalar berilgani biz fikr
yuritayotgan sohada sezilarli yuksalish yuz berishiga
ishontiradi. Wi-Fi zonalar IT parklar ochilishi ragamli
ta’lim tizimini yuksalishiga xizmat qiladi [5].

Hozirgi kunda gaysi sohaga garamaylik, har birida
ragamli texnologiyalarni uchratamiz. Shunday ekan, tala-
balarni kelajak uchun yetuk mutaxassis gilib chigarish
uchun hozirdan ularga o‘quv jarayonining o‘zida ya‘ni har
bir o‘quv mashg’ulotida pedagogik texnologiyalarni
raqamli ravishda qo‘llash usullarini ishlab chiqish muhim
ahamiyatga ega.

ijodiy fikrlashlarini

Ragamli texnologiyalar va sun’iy intellektning rivojla-
nishi nafagat ilmiy va texnologik sohalarda, balki kundalik
hayotning barcha jabhalarida ham chuqur o‘zgarishlarga
olib kelmoqda. Ular biznesni yanada samarali qilish,
tibbiyot va ta’limni rivojlantirish, jamiyatdagi kommu-
nikatsiyalarni yaxshilash kabi ko‘plab ijobiy o‘zgarishlarni
amalga oshiradi. Biroq, bu texnologiyalarni to‘g‘ri va
ehtiyotkorlik bilan qo‘llash hamda ularning salbiy
ta’sirlarini kamaytirish dolzarb masala sifatida qolmoqda.
Kelajakda bu texnologiyalar o‘zining yangi imkoniyatlarini
tagdim etib, insoniyatning yanada rivojlanishiga Xxizmat
qilishi kutilmogda.

Xulosa va takliflar. Xulosa o‘rnida aytish joizki
ta’limda zamonaviy texnologiyalardan foydalanish bir
tomondan muayyan giyinchiliklar va muammolarni keltirib
chigarsada boshqa tomondan turli yutuqlarni qo‘lga
kiritilishiga sabab bo‘ladi. Bu jarayon induvidial salohiyatli
o‘quvchilarning yanada rivojlanishi holatida yaqqol
namoyon bo‘ladi. Ta’lim sohasida VR o‘quvchilarning
bilim olish uslubini o‘zgartiradi. Sinf xonalarida VR dan
foydalanish o‘quvchilarga bilimlarni yaxshiroq o‘zlashtirish
va giyin tushunchalarni tasavvur qilish orqali o‘rganishga
yordam beradi. Ragamli texnologiyalarni turli sohalarga
nafaqat ta’lim tizimiga joriy etilishi mamlakat ta’lim
tizimini  modernizatsiya qilishda katta rol o‘ynaydi.
Zamonaviy ta’limni tashkil etish va ta’lim samaradorligini
ortishiga xizmat qiladi. Axborot kommunikatsiya
texnologiyalari ta‘lim tizimidagi barcha muammolarga
yechim emas, balki ragamli avlod uchun ma‘ruzalar va
seminarlarni ma‘lumotlarga boy va interaktiv qilib amalga
oshirish vositasidir. Shuni ham ta‘kidlab o‘tish lozimki,
o‘qituvchilar talabalarning ehtiyojlariga yo‘naltirilgan inter-
faol o‘quv jarayonida asosiy rolni saqlab qoladi [4].
O‘qituvchining mahorati va talabalar oldidagi obro‘sini va
uning faoliyatining samaradorligi fagatgina o‘gitadigan
fanining mazmunidagi bilimlar darajasi va uning pedagogik
qobiliyatiga emas, balki muayyan o‘quv materialini
to‘plash, qayta ishlash va o‘qitish hamda bu bilimlarni
o‘qituvchining qanchalik zamonaviy axborot-
kommunikatsiya texnologiyalarini qo‘llash darajasiga
bog’liq holda talabalar ongiga yetkazishi hisoblanadi.
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REZYUME. Maqolada dunyoda yoshlarga zamonaviy ta’lim berish va bu orqali mamlakat barqaror rivojini ta’minlash
asosily muammolardan biriga aylandi. Shiddat bilan rivojlanish kechayotgan hozirgi davrda axborot olish va undan to‘g‘ri
foydalanishni o‘rganish yoshlar oldidagi asosiy maqsadga aylangani ayni haqiqat va raqamli texnologiyasini ustunliklari
narsalar interneti (Internet of Things, IT), kengaytirilgan hagigat (AR), virtual hagigat (VR) hagida tushuncha berilgan.

PE3IOME. B crathe B MUpe OJHOH W3 TTIABHBIX MPOOJIEM CTal0 MPEAOCTABICHUE MOJIOJCKH COBPEMEHHOTO 00pa3o-
BaHMS M TEM CaMbIM 00ECIIeYeHUE YCTONYMBOTO pa3BUTHs CTpaHbl. ToT ke (akT, 4yTo noiydeHne HHpopMauu 1 o0ydeHue
ee MPaBWILHOMY HCIIOJB30BAaHHUIO CTajl0 OCHOBHOMW IEJIBI0 MOJIOJBIX JIFOJICH B HBIHEIIHIOIO 310Xy OYpHOTO pa3BUTHS, U
npeuMyllecTBa HHMPOBBIX TEXHOJIOTHH Aal0T NOHUMaHKe HHTepHeTa Bewtei (Internet of Things, IT), nomosHeHHO# peas-
HoctH (AR), BupTyansHoii peanproctu (VR).

SUMMARY. The article one of the main problems in the world is to provide modern education to young people and
ensure the sustainable development of the country through it. It is the same fact that in the current period of rapid develop-
ment, the study of Information Retrieval and its correct use has become the main goal for young people, and the advantages
of digital technology are given to the understanding of the Internet of Things (Internet of Things, 10T), augmented reality
(AR), virtual reality (VR).

PO.JIb AHIJIMICKOT'O SI3bIKA B KOHTEKCTE MATPUOTUYECKOI'O BOCITUTAHUS
3. A.MeHJIUMYPATOBA — QOKMOP PUIOCOPUU NO NEOALOSULECKUM HAYKAM, OOYEHM
Kapaxannaxckuii 2ocyoapcmeennniii ynugepcumem umenu bepoaxa
C.P.TypcbinbaeBa — dokmopanm
Hyxycckuii 2ocyoapcmeennbiii nedazo2uteckuti uHCmumym umenu Axcunussa
Tastnu cy3aap: BaraHnapBapivK, HHIJIM3 TUIH, Tajabanap, MaJaHuATIIapapo KOMMYHHUKAIWs, TapOUsi, HACHTHKIIHK.
KaioueBble cioBa: naTpuoTH3M, aHITIMACKUI S3bIK, CTYACHTBI, MEXKXKYJIbTypHas KOMMYHHKALUs, BOCIUTAHUE, HICH-
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Beenenune. B ycnoBusix rinobanmzanuu u ctpemurens-  ¢epanst 2017 roga Ne VII- 4947, «O6 yTBepkaeHUH
HOTO pa3BUTUA HHOOPMAI[MOHHOTO o00mecTBa Bompoc  KOHIENIMKA Pa3BUTHSA CHCTEMBI HApOJHOTO O0pa30BaHUS
MAaTPUOTHUYECKOTO0  BOCHMTaHMWS  mpuobperaeT ocoboe  Pecmybmuxu Y3bexkuctan mo 2030 roma» ot 29 ampens
snayenue. CoBpeMeHHOe oOpasoBanue paccmarpuBaetcs 2019 roma Ne VA- 5712.[1],[2].

HE TOJIBKO KaK CPEeICTBO (POPMHUPOBaHUS MPOQPECCHOHANTD- I'maBHass 3HAYMMOCTh MHTETPAlMd HAIMOHAJIBHBIX
HBIX HAaBBIKOB, HO M KaK MOIIHBIH MHCTPYMEHT BOCIIUTAHUS  IIGHHOCTEl B mporecc oOy4eHHS HHOCTPAHHOMY S3BIKY,
JINYHOCTH, O0JNafaronieil BEBICOKUM YPOBHEM TIPa)XIaHCKOW  PAaCKPBIBaeT BO3MOXKHOCTH Ui (DOPMHUpPOBAHMS HAIHO-
OTBETCTBEHHOCTH, HAIIMOHAJBHOTO CAMOCO3HAHUS W  HAJbHOTO CAMOCO3HAaHHS dYepe3 MEXKYJIbTYpHOE CpaBHe-
KyJIbTypHOH HIEHTUYHOCTH. B 3TOM KOHTEKCTE M3y4eHHE HHE, a TAaKXKe ONHMCHIBACT METOAMYECKHE MPUEMBI, CTIOCO0-
HWHOCTPAHHBIX A3BIKOB, B YaCTHOCTHU aHFHHﬁCKOI‘O, urpact CTBYIOIIIUE TAPMOHUYHOMY PA3BUTUIO SI3LIKOBOM U naTpuo-
NBOSIKYI0 poib. C OJHON CTOPOHBI, AHTIUHCKUN S3bIK  TUYECKOW KOMIETCHIIHA.

BBICTYTIaeT KaK YHUBEPCAIbHOE CPECTBO MEKAYHAPOTHOTO B  ycnoBuax  coBpeMeHHOTo oOmiecTBa TEPMHUH
06IJ_[eHI/I$I, OTKpBIBAOIIEE JOCTYIl K MHUPOBBIM 3HAHUAM, «MaTPUOTHU3M» TPAKTYECTCA MO-Pa3HOMY, B 3aBUCUMOCTHU OT
Hayke u KynbType. C Ipyroil — OH CTaHOBHTCSA BaXHBIM  IIOAXOJa HccienoBareneil. B Hay4dHOl cpeme mnpenmnona-
pecypcom it HpI/IO6H_IeHI/I$I MOHOI[é)KI/I K HallMOHAJIbHBIM ra€t, 4To NaTpuoTU3M ABJIACTCA O}IHOﬁ us3 q)OpM BIIMSAHUSA
LEHHOCTSM, TaK Kak dYepe3 COMOCTaBICHHE POJHOW M HAa MaccoBOE CO3HAHUE, IPEJCTAaBISAET COOOH CIOXHYIO
WHOCTPAHHOU KyJIbTYp GOpMUPYETCS TTyOOKOE MOHUMAHUE  COLMOKYJIBTYPHYIO KOHCTPYKIIMIO M H3Yy4aeTcs B paMKax
COOCTBEHHOM UACHTUYHOCTH. TaKUX AUCHUILINH, KaK IMOJHUTOJIOTHA, UCTOPHUA U COLTUOJIO-

AKTyaJ'H)HOCTI) HCCIICJOBaHUA POJIU AHTJIMHCKOTO SI3BbIKA rusi. B sToM noHmmanun NMaTpUuOTHU3M OCBAMBACTCA KakK
B NAaTPUOTUYCCKOM BOCIIUTAHUH o6ycn013neHa TEM, YTO pe3ysIbTaT BHCIAPCHUA OHpeﬂeHéHHBIX NACOJTOTHYCCKUX
HMEHHO B IIPOIIECCe M3YYCHHUS SI3bIKA ydalluecs ydaTcst He  IIEHHOCTEeH B OOIIECTBEHHOE CO3HAHUE.

TOJIbKO BOCIIPUHHUMATH YYXYIO KyJIbTYpPY, HO M IPEACTaB- [TaTpuoTHyeckoe BOCHUTaHUE SBISIETCS OJHOW U3
JISITh CBOIO CTpaHy, €€ MCTOPUIO M TPATUIIMM HA MUPOBOM  BaXXHEHIIHMX 3ajad COBPEMEHHOTO 0Opa3oBaHWsI, HaIpaB-
YpOBHE. DTO CIIOCOOCTBYET PAa3BUTHIO UYBCTBA FOPAOCTH 32  JIGHHOTO Ha ()OPMHPOBAHUE TyXOBHO 3PEJIOH, OTBETCTBEH-
Ponnny, GOpMHpPOBAaHMIO MO3UTHBHOIO MMHJDKA TOCydap-  HOM JMYHOCTH. B ycmoBmsax rimobamm3anuu ocobyro akTy-
cTBa 3a pyOeXoM MW YKPEIUICHHIO MEXKYJIBTYPHOTO  albHOCTh HPHUOOpPETaeT BOIPOC O TOM, KaK COXPaHHUTh H
nuanora. TakuM 00pa3oM, aHTIMHACKWI S3BIK CTAHOBHTCSA  IepefaTh MOJOJOMY TOKOJEHHIO YyBCTBa JIOOBH K
HE TMPOCTO y‘[e6HI:-IM npeaMeToM, a BaXHbIM (I)aKTOpOM POAMHE, YBAXCHHA K HAIIMOHAJIBHBIM TpaguluAM, HE HU30-
(OpMHpPOBAHMS  MATPUOTHYECKOTO MHPOBO33PEHHS B  JHPYS €ro OT MHUPOBOTO coodbmiecTBa. B 3TOM KOHTEKCTe
YCIIOBHSIX HWHTETPAllMM HAIMOHATBHOTO M TJO0AJBFHOTO  OOy4YeHHWEe aHTIMICKOMY SI3BIKYy HpHoOpeTaeT HOBOE mena-
00pa30BaTENFHOTO IPOCTPAHCTBRA. TOTMYEeCKOe 3HAa4eHHe — HE TOJBKO Kak CpPeaCTBO

Berynuienne. Jlannas paboTa B 3HAYUTENBHOM CTEIIEHH  MEXKYJIBTYPHOW KOMMYHHUKAIH, HO M KakK 3((eKTUBHBIN
CIIY)KHT JJIsl 3a]1a4, ONpEJeNIeHHBIX B yka3ax IIpesmneHta  MHCTPYMEHT HaTPHOTHYECKOTO (hOPMHUPOBAHMS.
Pecniyonmukn  V36ekuctan «O CrpaTeruu JEWCTBHHA 110 Ha mepBbIii B3TIS1, MHOCTPAHHBIA SI3BIK MOXET BOC-
nanpHelmemMy pa3BuTHIO PecryOmuku Y30ekuctan» oT 7  NMPUHUMATHCSA Kak HEHTpaidbHas AUCIUIUINHA, HE CBI3aHHAS
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C BOIIPOCAaMM HallMOHAJBbHOTO BocnuTaHus. OnHako B Aeil-
CTBHUTEILHOCTH AHTIMHCKUHA $3bIK, OyIay4n ri1o0albHBIM
CPEACTBOM OOILEHHMS, IPETOCTABISET IIMPOKUE BO3ZMOKHO-
CTH JJIsI CPAaBHEHUS! KYJIBTYp, M3YUSHHUs TpaJuuuii, oObIua-
€B, UCTOpHYecKuX mapamienedl. Takoe cpaBHeHue, eciu
OHO OpPraHU30BaHO TPaMOTHO, CIIOCOOCTBYET (OpPMHUpOBa-
HUIO Y CTYJEHTOB UyBCTBAa I'OPJOCTH 3a POJIHYIO CTpaHy,
HAIlMOHAJBHYIO KYJIbTYPY H A3BIK.

B kapaxanmaxkckod ayIWTOpHHM, IZie Hal[MOHAJIbHAs ca-
MOOBITHOCTh UIpaeT (yHIaMEHTaJIbHYIO pOJb B MHPOBO3-
3peHUH MOJIOJEXKH, UHTErpanus NaTpHOTHYECKOTO KOMIIO-
HEHTa B YPOKHM aHTJIMHCKOTO $I3bIKa CTAaHOBUTCS OCOOCHHO
LIEHHOH ¥ HEOOXOAUMOM.

CornacHo ajdbTepHATUBHON TOYKE 3PEHUs, MAaTPUOTU3M
BOCIIPHHUMAETCS KaK BHYTpEHHee IYIIEBHOE COCTOSHHE,
HMEIOIee MCTOKH B APEBHEMIINX AYyXOBHBIX HpeiCTaBie-
HUSIX 4eJIOBeYecTBa. DTO YYBCTBO, (hOpMHUpYIOLIeecs Ha
OCHOBE 0JIaTOapHOCTH M yBaXXCHHS K POJHOU 3emie, U
SIBIIICTCA HEOTHEMJIEMON YacThIO0 HAI[MOHAJIBHOI'O CaMOCO-
3HaHUA M KyJIbTYPHOM uAeHTHYHOCTH. IlaTproTusm,
MOJI0OHO WHCTUHKTY, HANpaBJeH Ha COXpPaHEHHE KyJIbTyp-
HOTO HAacJlequs M YKpeIUIeHHe HallMOHaJIbHOTro ayxa. OH
CHUMBOJIM3HPYET CTpEeMIIEHHE K CiIy)XeHuio PonuHe, oTBeT-
CTBEHHOE OTHOIIEHHE K e€ OyaymieMy, 3amure e€ Tpaau-
Ui, Bepbl U HCTOPUYECKUX LEHHOCTEH.

TepMuUH «IaTPUOTH3M» TECHO CBA3aH C TaKUMHU
MOHATUSAMH, KaK TOCYHAapCTBO, HAIMs, HapoJ, Manas
poauHa. DTO HE TOJIBKO SMOLIMOHANBHOE MEepeXUBaHUE, HO
U IpakJaHCKasi MO3MILKSA, BKIIOYAOIIast B ce0sl MopalibHbIE
YCTQHOBKH ¥ COLMANBbHYIO aKTUBHOCTh, OPUEHTUPOBAHHYIO
Ha Omaro ctpaHbl. Kak oTMewan oguH W3 MBICIHTENEH:
«JInynas BbITOA (opmupyer J060oBb k OtedecTBy, a
camoirobue mepepacTaeT B HAIMOHAJIBHYIO T'OPJIOCTH —
OCHOBY HaTpuoTH3Ma» [7:95].

CyTp mnarpuoTu3Ma 3aKiovaercs B (OPMUpPOBaHHU
MOpaJIbHOrO (yHIaMEHTa O0ILIeCcTBa, TJie KaX/bli rpakaa-
HUH 100pPOBOJIFHO U OCO3HAHHO IIPUHUMAET Ha ceOs OTBET-
CTBEHHOCTh 3a CyAbOYy CTpaHbl. JTO SIBIEHHE OKa3bIBAaeT
BIIMSIHAE HAa MHUPOBO33PEHUE YENIOBEKA, €ro IMOBEACHYECKHE
HOpPMBI M ILIEHHOCTHBIE OpPHEHTHpPHIL. BakHOe 3HaueHHE B
9TOM KOHTEKCTE€ TPHOOPETaroT JyXOBHBIE TPaJWIUH,
KOTOpble 0€3 MaTpHOTH3Ma HEBO3MOXHO COXPAaHHTh.
Hapsny ¢ oOmeHaoHaIbHBIM HTAaTPHOTH3MOM B 00IIIECTBE
MIPOSIBISIETCS. M JIOKAJIBHBI — JI000BH K CBOEH yIHIIE,
MOCENKY, MPEANPUATHIO U T. 1.

B omnmmume oT arpeccuBHBIX (HOpM, KapaKaJIaKCKHHA
MaTPUOTU3M HCTOPUYECKH HECET MUPHBIN, CO3UIAaTEIbHbIN
xapakTep. XOTS TPAAWIMOHHO OH AacCOIHMHUPOBAICA C
BOCHHOM CITy’X00i, B COBPEMEHHBIX YCIOBHUIX Ba)kKHEHIIIee
3Ha4YeHue mpuolpeTaeT rpakJaHcKkas GopMa MaTpHOTH3MA,
OCHOBaHHas Ha 00pa3oBaHUM U KyibType [6:75].

B ycioBusx riobanm3anuy W yCHICHHS POJHM aHIIINH-
CKOTO S3BIKa KaK CpEACTBAa MEXIYHapOIHOTO OOIIeHHs
0COOEHHO BaXHO (POPMHUPOBATH Yy MOJIOAEKH HE TOJIBKO
S3BIKOBBIE HABBIKM, HO W HAI[MOHAJIFHOE caMOCO3HaHHWe. B
CHCTEME BBICIIETO 00pa30BaHMUs MAaTPHOTHYECKOE BOCITUTA-
HHE CTYJIEHTOB CTAHOBHTCS BaXHOW 3amaueid. OOyueHme
AHTIIMICKOMY SI3BIKY MOXKET OBITh 3(p(EeKTHBHO HHTETPHPO-
BaHO ¢ (OPMHUPOBAHMEM MATPHOTHYECKUX LEHHOCTEH

[2:85].
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XOTsI Ha TEpBbId B3MIAA HHOCTPAHHBIA SI3BIK MOXKET
MOKa3aThCsi HEHTpaNbHBIM, OH TPEOCTABISIET OOraThie
BO3MOXHOCTH JJIsl MEXXKYJIBTYPHOTO aHAM3a, CPABHUTEIb-
HOTO M3y4YCHHs HAIMOHANBHBIX I'epOeB, OOBIYACB, TPaau-
[HUH ¥ HCTOPUYECKOTO HACIIEAUSI KaK aHTTIOS3bIYHBIX CTPaH,
Tak U POAHOI 3eMJM CTYAEHTOB. IIpH COOTBETCTBYIOIIEM
MO/IXO0/IC AaHTTTMHACKHI A3BIK TPEBPAIIACTCS B CPEACTBO:

o Oco3HaHUs KyJIbTYpPHOTO MHOT000pasust; [3:76]
IoBbIeHNUs yBaXkeHUs K pOJHOM KylbType; [4:98]
@DopMHUPOBaHUS TOPAOCTH 32 NOCTHXKCHHUs CBOCH
crpans! [5:17].

MarepHajabl 1 METO/IBI.

1. BeiGop TeMaTHKH — Yy4eOHbIE MaTepHajbl
BKJIIOYAIOT TEMBI, CBSI3aHHbIE C MCTOPHEH M KyJIbTYpoi
KapaxannakcraHa.

2. PaGora ¢ TekcTaMHM — H3yUYCHHE AHIJIOS3BIYHBIX

MaTepHaJioB, TMOCBSIIEHHBIX KYJIBTYPHBIM OOBEKTaM pOJ-
HOTO perroHa (Hanpumep, Musgaxkas, YunmsIk).

3. IIpoekTHast nesiITeJILHOCTHL — CTYJECHTHI pa3pada-
TBHIBAIOT IPE3EHTALMU HAa aHTIIMHCKOM fA3BIKE O KYJIbTYPHBIX
TpaTUIHSIX.

4. CpaBHeHHUe KYJbTYp — aHAJIU3 KapaKaJlMaKCKUX U
AHTIIMHCKHX MTOCJIOBHUI], CHMBOJIOB, OOBIYAEB.

5. Pa3BHTHe KPHTHYeCKOr0 MBIILIEHHS — OOCYX-
JICHHE TJI00aJbHBIX U JIOKAJIBHBIX TEM B KOHTEKCTE HJICH-
TUYHOCTHU M NTATPUOTU3MA.

Pe3ysbTaThl 0 00CyKIeHUS.

[IpoBen€HHbIl aHAINU3 MENAarorMuecko W JIMHTBUCTH-
YEeCKOHM JMTepaTypsl, a TakkKe MPaKTHYEeCKOro OIbITa Ipe-
MOJJaBaHMs AHTJIMHICKOTO SI3bIKA B IIKOJAX M By3aX IOKa3all,
YTO W3y4YE€HHE MHOCTPAHHOTO S3bIKa MOXET cTaTh 3¢ dek-
TUBHBIM HHCTPYMEHTOM (OPMHUPOBAHHS MATPUOTHUECKHX
Ka4ecTB y ydYalluXcs MpHU COOIONEHUM ONpeAerEHHBIX
[EJAroru4ecKux yCcloBU.

Bo-nepBbIX, pe3ynbTaThl ONPOCOB M HAOIIOIEHHH
CBUJICTENIECTBYIOT, YTO BKIIIOYEHHE B 00pa30BaTEeNbHBIN
IIPOLIECC MAaTEPUAIIOB, CBSI3aHHBIX C UICTOPUEH, KYJIBTYpOH U
HAIlMOHAJIBHBIMU  TPAIWLIUAMH CTPaHBI, CIOCOOCTBYyeT
pPa3BUTHIO Yy CTYICHTOB YyBCTBa ropaoctu 3a Poauny.
Hampumep, B paMKax YypOKOB aHIJIMHCKOIO  SI3bIKa
o0cyXJIleHHue TeM O KyJIbTypHOM Hacleauu Y30eKucTaHa u
KapakannmakcraHa Ha aHIJIMHCKOM  SI3BIKE  ITOMOTaeT
yYaIuMCsl 0CO3HaBaTh IIEHHOCTh COOCTBEHHOW HCTOPHH H
OJTHOBPEMEHHO (POpMHpOBaTh HABBIKHM IPEJCTABICHHS €6
Ha MEXyHapOJIHOU apeHe.

Bo-BTOpBIX, BBIABICHO, YTO HCHOJIH30BAHHE COMOCTA-
BUTENIFHOTO aHaJM3a KyIbTyp (POXHOW M aHIJIOSN3BIYHON)
dopMHUpyeT y y4amuXcs YBAXKHUTEIHHOE OTHOIIEHHE K
JIpyrMM HapojaM H 0oylee OCO3HAHHOE BOCIPHITHE
CcOOCTBEHHOW HAIIMOHAIBHON HACHTHYHOCTU. Takum obOpa-
30M, QHTJIIMUACKUHN S3BIK CTAHOBUTCS HE TOJNBKO CPEICTBOM
MEXKYJIbTYypHOH KOMMYHHKAIIMM, HO W MEXaHH3MOM
YKPEIUICHUS TaTPHOTHIECKOTO CO3HAHMS.

B-Tperbux, pe3ysbTaThl 3KCIEPUMEHTAIbHBIX 3aHATUN
MOKa3ald, 9YTO WHTErpanus TPOEKTHOW JAEATEIbHOCTH
(HarmpuMep, MOATOTOBKA IPE3CHTAIMH O HAIMOHAJIBHBIX
Teposx, TPAAMIUAX WIM KyJIbTYPHBIX MaMSATHHKAX Ha
AHTIIMICKOM SI3BIKE) CIIOCOOCTBYET PAa3BUTHIO y CTYICHTOB
HaBBIKOB HCCIICI0BATENBCKON PabOTHI, CAMOCTOSTEIBHOCTH
U OTBETCTBEHHOCTH. bonee Toro, ydammuecs, y4acTBYIOIINE




B TakuxX [pPOCEKTaX, OTMEYaId YCUIICHUE
COIIPUYACTHOCTH K Cy/IbO€ CBOCH CTpaHBl.

B-ueTBépTHIX, AaHAMM3 MEJArorM4ecKoro  OImbITa
MOATBEPXKIAECT, 4YTO (HOPMHUPOBAHME MATPUOTHUYECKUX
LIEHHOCTEN 4epe3 aHTTIMICKUH SI3BIK BO3MOXKHO JIMIIb IpU
AKTUBHOM HCIOJb30BAaHUM HMHTEPAKTUBHBIX TEXHOJIOTUMN
00y4eHust — ANUCKYCCHM, 1e0aTOB, POJIEBBIX UIP, MYJbTH-
MEIUIHBIX MaTepuanoB. Takue METOABl NENA0T IPOLECC
o0ydeHust 0oJjiee MHTEPECHBIM M TPHOJIMIKAIOT €r0 K JKU3-
HEHHBIM CHTYalMsIM, TJie HEOOXOAMMO HE TOJBKO 3HAHHE
HHOCTPAHHOIO sI3blKa, HO U YMEHHUE JOCTOMHO IPEICTaB-
JIATh POAHOE TOCYIapCTBO.

OOcyxast oJTy4eHHbIE Pe3yIbTaTbl, MOKHO OTMETHUTb,
YTO aHIVIMHCKUH S3BIK BBINOJHSAET (DYHKLIHIO «MOCTa»
MEXAY HalMOHAJIBHOW KyJIBTYpPOW W MHPOBBIM cooOIe-
ctBoM. IIpu npaBuIBHON Mearoruyeckoil OpraHu3aluy OH
CTaHOBUTCA HE TOJIbKO MHCTPYMCHTOM KOMMYHHKallUH, HO
W CPENCTBOM BOCIHMTAHMS TpaXKIaHWHA, CIIOCOOHOTO C
TOPAOCTBI0 TPAHCIMUPOBATH ILICHHOCTH CBOECH CTpPaHBI,
YBOXXHUTEILHO BOCIIPHHUMAsl KyJIbTypHOE MHOrooOpasue
COBPEMEHHOT'O MUpA.

Crynentsl KapakanmakcTaHa oOTIMYarOTCs OJHOBpe-
MCHHO UHTCPECOM K MUPOBBIM CTaHAapTaM U CTPEMJIICHHUCM
K COXpPaHEHUIO HAIMOHAJILHOW KYJIBTYPHL. JTO MO3BOJSET
UCIIONIb30BaTh JJIEMEHTHI POJHON KYJIBTYpbl B 00pa3oBa-
TEIBbHOM IIPOLIECCE KaK OCHOBY JUIsl IAaTPUOTHYECKOTO
BocniuTanus. K npumepy:

e BxmoueHue B y4eOHBIN Ipoliecc TEKCTOB Kapakall-
NIaKCKUX aBTOPOB B IIEPEBOJC HA aHTJIMICKUH S3BIK;

YyBCTBa
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e [IpoBeneHue cpaBHUTENBHOIO aHAIM3a HAllMOHAJb-
HBIX ¥ MEXXIYHApOIHBIX NIPa3IHUKOB;

e Co3zgaHue NPOEKTOB HAa aHTIIUIICKOM SI3BIKE O BbIJa-
IOLIUXCS TMUHOCTSAX PETHOHA.

VY4uTens aHTIMHCKOTO SI3bIKa CTAHOBUTCS HE TOJBKO
HOCUTENIEM 3HAHUN, HO M MOCPEIHHUKOM MEXIY KYJbTy-
pamu. Ero 3agaua — He TOJBKO 00yd4aTh, HO U BOCIIMTHI-
BaTh, JEMOHCTPHPYd JHMYHBI MpUMep MNaTPUOTU3MA.
BakHo, 4TOOBI mpernojaBaTenb ObLI HOCUTENEM KYJIbTYyp-
HOH OCBEIOMJIEHHOCTH U METOAMYECKH IOATOTOBICH K
UHTErpalyy MaTPUOTUYECKOTO KOMIIOHEHTa B S3BIKOBOE
oOyucHwme.

B coBpeMeHHOM Mupe JAyXOBHas YCTOHYMBOCTb
o0lecTBa CTAIKUBAETCSl C YIpo3aMH CO CTOPOHBI Menua,
yTpaToil HPAaBCTBEHHBIX OPHEHTUPOB. OTclo/la BHITEKAET
HEOOXO/MMOCTb YCHJICHHS HJCOJIOTMYECKOH COCTaBIISIO-
med oOpa3oBaHUS M BOCHUTaHHUA MoONON&XU. Dopmu-
pOBaHHE TPAXKAAHCKOM OTBETCTBEHHOCTH, T'OTOBHOCTH K
CIIyKEHUIO POolMHE CTAaHOBUTCS CTpAaTErMYECKOM 3aaueil.

3akarouenue. Takum oOpa3oM, MpernojaBaHue aHTIIN-
CKOTO SI3bIKa MOJKET BBINOJHATH HE TOJBKO 0Opa3oBaTelNlb-
HYI0, HO ¥ BOCHHTAaTEIbHYIO (YHKIHMIO, CHOCOOCTBYs
(hOPMHUPOBAHUIO MATPUOTHYCCKUAX YCTAHOBOK. B ycrmoBHsx
Kapakanmakcrana 53To mnpuoOperaeT ocoboe 3HauCHUE,
MO3BOJISIL  OOBEJMHHUTH CTPEMJIEHHE K MEXIyHapOJHOM
KOMMYHHUKAIIMA C COXPAHEHHUEM HAI[MOHAJIBHOW CaMOOBIT-
Hoctu. KimroueBas ponb B 3TOM Ipoliecce OTBOIUTCS
Npero/iaBaTeNio, ero MpodeccCHoHaNu3My W LEHHOCTHOW
OpHEHTAIUH.
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PE3IOME. Makoaza BartaHnapBapivk (GpyKapoJapHHUHI Y3UHM aHIJIAll Ba MXKTUMOWM XyJK-aTBOPHHUHT y3HUra Xoc
makim cudaruga kypud yukmwiaau. Myauind dyuHaKaMm BaTaHnapBapiuk - Oy Bartanra 6ynran myxxadar, yHra cajokar
OunaH Xu3MaT Kuiumra Taiitopnuk. @ykaponnk Oypdr, MackyaHsT Ba 0apKapop TapaKKUETra SpHUIIUII BaTaHMIapBapIIUK
OHTMHMHT acocuil Me3oHyapu cudarnaa kypcatunanu. llynmaid Km0, BaTaHMapBapiIMK OIyHYAKH XUCCHET AMac, Oanku
»KaMuat Ba gaBiat GpapoBOHIUTH Hynuaa haon xa€Tuii mo3uIus cudaTuia TATKUH KUJITAHAIH.

PE3IOME. B cratee maTpHoTH3M paccMaTpuBaeTcs Kak ocobas (opma camopeaan3alyuy JTHIHOCTH M COIHMAIHLHOTO
MOBCACHUA TpaxJaaH, OCHOBaHHAasd HA BBICOKUX HPABCTBCHHBLIX W TPAXKIAHCKHUX IIEHHOCTIX. HO]I‘IepKI/IBaeTCﬂ qTOo
HUCTHHHBIA TAaTPHOTH3M IPOSBIIETCS depe3 J000Bs K PoanHe, TOTOBHOCTH CIyKUTh OTEUeCcTBY, a TaKKe CTPEMIICHHE
COXpaHAThL €Tr0 NECJIOCTHOCTb, CYBCPCHUTET W HAIMOHAJIBHYIO 6e3omacHocTth. (Ocoboe BHHUMaHUE YACTIACTCA PO
IpaXJaHCKOH OTBETCTBEHHOCTH, JOJra M CTPEMJICHHS K YCTOWYMBOMY pa3BUTHIO. TakuMm o00pa3oM, NaTpHOTH3M
MPEACTABIICH HE IMPOCTO KaK SMOIIMOHAJIBHOC YYBCTBO, a@ KaK aKTHBHasA XU3HCHHAA IMO3UIMA, HAlIpABJICHHAs Ha 0Jj1aro
001IecTBa ¥ rocyapCcTBa.

SUMMARY. The article examines patriotism as a special form of self-realization and social behavior of citizens,
grounded in high moral and civic values. The author emphasizes that true patriotism is demonstrated through love for the
homeland, willingness to serve the country, and a commitment to preserving the integrity. Special attention is given to civic
responsibility, duty, and the pursuit of sustainable development as key indicators of patriotic consciousness. Thus,
patriotism is presented not merely as an emotional feeling, but as an active life stance aimed at the welfare of society and
the state.
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Kirish. XXI asrda ragamli texnologiyalar ta’lim sohasi-
ning ajralmas qismiga aylandi. Ular nafaqat ta’lim jarayon-
larini tashkil etishda, balki ta’lim resurslarini moslashtirish
va shaxsiylashtirish orqali o‘quv jarayonining sifatini
oshirishda ham muhim rol o‘ynaydi. Ragamli platformalar
o‘qgituvchilarga o‘quv materiallarini o°zlashtirish darajasiga
mos ravishda moslashtirish imkonini beradi va talabalarga
mustaqil o‘qish uchun qulay sharoit yaratadi. Shu bois,
raqamli platformalarning ta’lim jarayonlariga integratsiyasi
va uning sifatga ta’sirini o‘rganish muhim ilmiy va amaliy
ahamiyat kasb etadi.

Ragamli platformalar bugungi kundagi globallashuv va
ragamli igtisodiyot davrida katta ahamiyat kasb etmoqda.
Ular nafaqat texnologik rivojlanishni, balki ta’lim,
iqtisodiyot, sog‘liqni saqlash va boshqa ko‘plab sohalarning
samaradorligini oshirishni ta’minlaydi. Quyida ragamli
platformalarning asosiy ahamiyatiga to‘xtalib o‘tamiz
[1:78]:

Asosiy gism.

1. Ma’lumotlarning tezkor almashinuvi

Ragamli platformalar odamlar o‘rtasida ma’lumot va
tajriba almashinuvini sezilarli darajada osonlashtiradi.
Masalan, bulutli xizmatlar yordamida hujjatlar, suratlar va
boshga fayllarni istalgan joydan tezkor ulashish mumkin.
Bu nafaqat ish faoliyatini, balki o‘quv jarayonlarini ham
soddalashtiradi.

2. Raqamli ta’lim va malaka oshirish

Ta’lim sohasida raqamli platformalar masofaviy o‘qitish
va o‘rganishni qo‘llab-quvvatlaydi. Masalan, Coursera,
EdX, va Khan Academy kabi platformalar dunyo bo‘ylab
millionlab odamlarga yangi bilimlar va malakalar olish
imkonini bermoqda. Ragamli ta’lim platformalari interaktiv
va individual yondashuv asosida bilim berishni samarali
giladi.

3. Biznes jarayonlarini avtomatlashtirish

Korxonalar raqamli platformalar orqali o‘z biznes
jarayonlarini avtomatlashtiradi, xarajatlarni gisqartiradi va
samaradorlikni oshiradi. Masalan, SAP, Oracle, yoki
Salesforce kabi tizimlar tashkilotlarning moliyaviy va
mijozlarni  boshqgarish jarayonlarini avtomatlashtiradi.
Elektron tijorat platformalari esa (masalan, Amazon,
Alibaba) kichik va o‘rta biznesni global bozorga olib
chigmoqda [2:89].

4. Tibbiyotda yangi imkoniyatlar

Sog‘ligni  saqlash sohasida raqamli platformalar
diagnostika, davolash va profilaktika jarayonlarini sezilarli
darajada yaxshilamogda. Masalan, telemeditsina xizmatlari
(masalan, MDLive, Teladoc Health) masofadan turib
shifokor bilan maslahatlashish imkonini beradi.

5. Innovatsiyalarni rivojlantirish

Ragamli platformalar innovatsiyalar uchun qulay muhit
yaratadi. Masalan, dasturiy ta’minot ishlab chiqish uchun
GitHub, loyiha boshgaruvi uchun Trello va Asana, yoki
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ilmiy tadgiqotlar uchun Google Scholar kabi platformalar
ilm-fan va texnologiyalarni yangi bosgichga olib
chigmoqda [3:115].

6. Ijtimoiy mulogotni rivojlantirish

ljtimoiy tarmoglar va kommunikatsiya platformalari
(masalan, Facebook, Instagram, Telegram) odamlarning
o‘zaro aloqalarini yangi bosqichga olib chigmoqda. Ular
nafagat shaxsiy mulogot uchun, balki axborot targatish va
marketing uchun ham samarali vositadir.

7. Ma’lumotlarga asoslangan qaror qabul qilish

Raqamli platformalar katta ma’lumotlarni (Big Data)
tahlil gilish va ulardan foydalangan holda yanada samarali
garorlar gabul gilish imkoniyatini beradi. Masalan, Google
Analytics, Power Bl yoki Tableau kabi vositalar kompani-
yalar va tashkilotlarga o‘z faoliyatlarini optimallashtirishga
yordam beradi.

8. Igtisodiy samaradorlikni oshirish

Ragamli platformalar igtisodiy jarayonlarni tezlashtirib,
ishlab chiqarish va xizmat ko‘rsatish sohasida yangi
darajalarni ochib bermoqda. Masalan, kriptovalyutalar va
blokcheyn texnologiyalari ragamli igtisodiyotning yangi
imkoniyatlarini namoyish etmoqda.

9. Global tarmoqgga ulanish imkoniyati

Ragamli platformalar mahalliy tashkilotlarni global
tarmoqga ulash orqali yangi hamkorlik va bozorlarga yo‘l
ochadi. Bu esa jahon iqtisodiyotining o‘sishiga sezilarli
ta’sir qiladi.

Ragamli platformalar bugungi kunda shaxsiy va profes-
sional faoliyatning ajralmas gismiga aylangan. Ular inson
hayotini  soddalashtirib, zamonaviy jamiyatni yangi
bosqichga olib chigmoqgda. Ragamli platformalardan to‘g‘ri
foydalanish esa 0‘z-0‘zini rivojlantirish va raqobatbardosh-
likni oshirish uchun keng imkoniyatlar yaratadi.

Ta’lim resurslarini moslashtirish jarayoni: tushun-
cha va amaliy ahamiyat. Ta’lim resurslarini moslashtirish
zamonaviy ta’lim  tizimini  modernizatsiya  qilish
jarayonining ajralmas qismi bo‘lib, har bir o‘quvchining
ehtiyojlariga moslashtirilgan ta’limni ta’minlashni maqsad
gilgan. Ushbu jarayon, aynigsa, ragamli texnologiyalar va
elektron ta’lim vositalari rivojlanishi bilan dolzarb bo‘lib
golmoqda. Quyida ushbu jarayonning asosiy bosqichlari,
texnologiyalari va ahamiyati haqgida to‘liq ma’lumot
keltiriladi [4:95].

1. Moslashtirilgan ta’lim tushunchasi

Moslashtirilgan ta’lim — bu o‘quv materiallari va
o‘qitish jarayonini har bir o‘quvchining qobiliyatlari,
qiziqishlari, bilim darajasi va o‘rganish uslubiga mos
ravishda tashkil etishdir. Bunda asosiy magsad:

¢ O‘quv jarayonini yanada samarali qilish;

e Shaxsga yo‘naltirilgan yondashuvni qo‘llash;

e Ta’lim resurslarining qulayligi va samaradorligini
oshirish.
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2. Moslashtirish jarayonining bosqichlari

a. Ehtiyojlarni tahlil gilish

Moslashtirish jarayoni o‘quvchilarning ehtiyojlarini
tahlil gilishdan boshlanadi. Bu bosgichda:

e O‘quvchining bilim darajasini baholash;

¢ Uning qiziqishlari va o‘rganish uslublarini aniqlash;

e Maxsus ehtiyojga ega o‘quvchilar uchun moslashtirish
talablarini belgilash muhimdir.

b. Ta’lim resurslarini loyihalash

Resurslarni loyihalash bosqichida quyidagilarga e’tibor
qaratiladi:

o Interaktivlik: O‘quv materiallari interaktiv bo‘lishi
kerak. Masalan, multimedia vositalaridan foydalanish.

¢ Moslashuvchanlik: Resurslar turli darajadagi bilimga
ega o‘quvchilar uchun moslashuvchan bo‘lishi lozim.

e Ko‘p formatlilik: Matn, video, audio va testlarni
birlashtiruvchi materiallar ishlab chigilishi kerak.

c. Texnologiyalarni tanlash va qo‘llash

Ragamli platformalar va vositalar resurslarni mos-
lashtirishda asosiy rol o‘ynaydi. Masalan:

¢ LMS (Learning Management System) tizimlari:
Moodle, Google Classroom kabi platformalar.

e Adaptiv  ta’lim dasturlari: Smart Sparrow,
DreamBox Learning kabi dasturlar o‘quvchilar ehtiyoj-
lariga moslashib boradi.

o Al (sun’iy intellekt): Sun’iy intellekt asosida ishlay-
digan tizimlar har bir o‘quvchining ta’lim jarayonini
avtomatik ravishda moslashtiradi.

d. Test va monitoring

Ta’lim resurslarining samaradorligini o‘lchash uchun
ularni sinovdan o‘tkazish va doimiy ravishda monitoring
gilish talab etiladi. Bu bosgichda:

e Foydalanuvchilar fikri o‘rganiladi;

o Statistika va natijalar tahlil gilinadi;

e Zarur bo‘lsa, o‘zgartirishlar kiritiladi.

3. Moslashtirish texnologiyalari

a. Adaptiv tizimlar

Adaptiv tizimlar o‘quvchining qobiliyatlarini avtomatik
ravishda aniglab, mos materiallarni taklif etadi. Bu tizimlar
o‘quv jarayonini individuallashtirishda samarali.

b. Gamifikatsiya (o‘yinlashtirish)

Ta’lim resurslariga o‘yin elementlarini  qo‘shish
o‘quvchilarni qizigtiradi va o‘qishga bo‘lgan ishtiyoqni
oshiradi. Masalan, Duolingo kabi dasturlar gamifikatsiya
asosida ishlaydi.

c. Virtual va kengaytirilgan hagigat (VR/AR)

VR/AR texnologiyalari murakkab mavzularni interaktiv
va tushunarli tarzda o‘rganishga yordam beradi. Masalan,
biologiya laboratoriyasidagi tajribalarni virtual mubhitda
ko‘rsatish.

4. Moslashtirilgan ta’limning afzalliklari

e Har bir o‘quvchi uchun individual yondashuvni
ta’minlaydi.

e Ta’lim jarayonini qiziqarli va samarali giladi.

¢ Natijalarni yaxshilashga yordam beradi.

e O‘quvchilarning qobiliyatlarini rivojlantirish uchun
qulay sharoit yaratadi.

5. Moslashtirilgan resurslar uchun muammolar va
yechimlar

Muammolar:

o Moliyaviy va texnik cheklovlar;
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e Pedagoglarning ko‘nikmalarining yetish-
masligi;

e Ta’lim resurslarini ishlab chiqish va moslashtirish
uchun vagt va resurslar zarurati.

Yechimlar:

e Pedagoglar uchun raqamli texnologiyalarni o‘rgatish
bo‘yicha treninglar tashkil qilish;

o Davlat va xususiy sektor hamkorligini rivojlantirish;

e Moslashtirilgan resurslar ishlab chigish uchun grantlar
va qo‘llab-quvvatlash dasturlarini yaratish.

Ta’lim resurslarini moslashtirish jarayoni ta’limning
sifatini oshirish, uni o‘quvchilarning ehtiyojlariga mos-
lashtirish va har bir shaxsning bilim olish imkoniyatlarini
kengaytirish uchun muhim ahamiyatga ega. Zamonaviy
texnologiyalar va innovatsiyalar bu jarayonni samarali
amalga oshirish uchun keng imkoniyatlar yaratadi. Shu
bilan birga, pedagoglar va mutaxassislar tomonidan ushbu
jarayonni tizimli va puxta rejalashtirish talab etiladi.

Ta’lim sifatiga ta’sir. Ragamli platformalar orqali
ta’lim resurslarini moslashtirish quyidagi jihatlar orqali
ta'lim sifatiga ijobiy ta’sir ko‘rsatadi:

¢ Bilimlarni chuqurlashtirish: Interaktiv va vizual
materiallar yordamida bilimlarni yanada mustahkamlash.

e Motivatsiyani oshirish: Zamonaviy texnologiyalar
o‘quvchilarni faollikka undaydi va o‘qishga bo‘lgan
gizigishni oshiradi.

e O‘zlashtirish darajasini ko‘tarish: Shaxsiylashtiril-
gan ta’lim jarayoni o‘quvchilarning o‘quv materiallarini
yaxshiroq o‘zlashtirishlariga yordam beradi.

e Samaradorlikni oshirish: Teskari aloga tizimi
yordamida ta’lim jarayoni samaradorligini monitoring
qgilish va yaxshilash imkonini beradi.

Misollar va amaliyot. Hozirgi kunda ragamli ta’lim
platformalari sifatida Moodle, Google Classroom, Edmodo
kabi tizimlar keng go‘llaniladi. Ushbu platformalarda ta’lim
resurslarini  moslashtirish quyidagi shakllarda amalga
oshiriladi:

e Interaktiv testlar va topshiriglar: O‘quvchilarni
o‘zlashtirish darajasiga qarab murakkablik darajasini
o‘zgartiruvchi testlar.

¢ Audio va video darsliklar: Har bir o‘quvchining
individual gabul gilish tezligiga mos materiallar.

e Gamifikatsiya usullari: Ta'lim jarayonini qizigarli
qilish uchun o‘yin elementlarini qo‘llash.

Xulosa va tavsiyalar. Ragamli platformalarda ta'lim
resurslarini  moslashtirish ta'lim jarayonlarini samarali
tashkil etish va ta'lim sifatini oshirishda katta ahamiyatga
ega. Shunga asoslanib, quyidagi tavsiyalarni berish
mumkin:

1. Oc‘qgituvchilarni ragamli platformalarda
bo‘yicha malaka oshirish kurslariga jalb gilish.

2. Ta’lim resurslarini ishlab chiqishda o‘quvchilarning
ehtiyojlarini va o‘rganish uslublarini hisobga olish.

3. Mahalliy sharoitga mos ragamli platformalarni
ishlab chigish va rivojlantirish.

Ragamli platformalarning rivoji ta'lim jarayonining
kelajakda yanada samarali bo‘lishiga zamin yaratadi. Shu
sababli ushbu sohada olib boriladigan ilmiy izlanishlar
davomiy va uzluksiz bo‘lishi kerak.

raqamli

ishlash
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REZYUME. Ushbu magolada ragamli platformalarda ta'lim resurslarini moslashtirish jarayonlari, ularning ta’lim
jarayonlariga integratsiyasi va ta’lim sifatiga ta’siri tahlil gilinadi. Moslashtirilgan resurslar o‘quvchilarning bilim olish
jarayonini samarali tashkil etish va sifatni oshirishga xizmat giladi. Shuningdek, magolada ragamli texnologiyalardan
foydalanishning afzalliklari, amaliy tavsiyalar va istigbolli yo‘nalishlar yoritiladi.

PE3IOME. B naHHO#l craTbe aHaNM3UPYIOTCS NPOLECCH aJanTalMi 00pa3oBaTEIbHBIX PECYpcoB Ha IU(POBBIX
rmaT(bopMax, HUX HUHTETpalus B y‘-Ie6HBII71 npouecc U BIUIAHUEC Ha Ka4Y€CTBO 06pa30BaHI/IH. AIlaHTI/IpOBaHHLIe PeCypChL
crocoOCTBYIOT 3((EKTUBHON OpraHM3aluil y4eOHOrO Mpolecca M TOBBIIICHHIO €ro kadyectBa. Kpome TOro, B craThe
PACKpPBIBAOTCA MPECUMYIICCTBA MCIIOJIB30BaHUA I_II/I(l)I)OBI;IX TeXHOJ’IOI‘PIﬁ, MPAaKTUYCCKUC PCKOMCHAANHU U NIEPCIICKTUBHLIC
HanpaBJICHUA UX pa3BUTHA.

SUMMARY. This article analyzes the processes of adapting educational resources on digital platforms, their integra-
tion into the learning process, and their impact on the quality of education. Adapted resources contribute to the effective
organization of learning and the improvement of educational outcomes. Additionally, the article highlights the advantages
of using digital technologies, practical recommendations, and promising development directions.
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Kirish. Art-pedagogikani maktab ta’limining hamma  San’at insonning hissiy holati, xulg-atvori, estetik didi,
bosgichlariga, shu gatorda, san’atga bog‘liq bo‘lgan fanlar  kognitiv faoliyat, hissiy ong va ongsizlik bilan bog‘liq
va an’anaviy darslar jarayoniga samarali tarzda tatbiq  psixik holatlarga ta’sir qilishi orqali san’at pedagogik
etilishi mumkin. Boshlang‘ich sinfdan yuqori sinfgacha jarayonda sezilarli rol o‘ynaydi. Bu esa san’atni ta’lim
o‘tiladigan darslarda turli badiiy-pedagogik metodlardan  jarayoniga integratsiyalash va shunga asoslanib o‘quvchi
foydalanish ta’lim-tarbiya jarayonining samaradorligini  yoshlarning ijodiy rivojlanishiga zamin yaratish imkonini
oshiradi. ~ Ushbu  metodlar  vositasida  o‘qituvchi  beradi [1].

o‘quvchilarda estetik did va badiiy tafakkurni shakllantirish Asosiy gism. San’at va pedagogikaning integratsiya-
emas, balki ularning dars davomida charchoq va lanishi o‘tmish tajribalarga tayangan holda tahlil
zo‘rigishlarini  kamaytirishga,  psixologik  holatini  gilinganda, art-pedagogika mustagil ilmiy-pedagogik

me’yorlashtirishga xizmat qiladigan mubhitni yaratadi. yo‘nalish sifatida shakllanayotganini ko‘rish mumkin. Bu
Art-pedagogik yondashuv doirasida qo‘llaniladigan badily  esa uning o‘ziga xos prinsiplari va metodologik asoslarni
materiallar, o‘quvchilar tomonidan atrof-muhitni idrok  shakllantirishda asos bo‘lib xizmat qiladi. Art-pedagogika —
etish, obrazli fikrlash, hamda ijodiy faoliyat orgali bilim  bu san’at vositalari yordamida estetik tarbiya, kasbiy
olish jarayonini faollashtirishga xizmat qiladi. Natijada, kompetensiyalar va ta’limiy magqsadlarga erishishga
ta’lim jarayonida badiiy ifoda vositalarini joriy etilishi  yo‘naltirilgan pedagogik yondashuvdir. Mazkur
o‘quvchilarning ruhiy holatini me’yorlashtirish, o‘qish  yo‘nalishning ustuvor vazifalaridan biri — o‘quvchilarning
jarayoniga qizigishini orttiradi va estetik tarbiyani yanada badiiy ijodiy faoliyatini qo‘llab-quvvatlash, ularni
rivojlantirish imkonini yaratadi. rag‘batlantirish, shuningdek, axloqiy va estetik tarbiyani
San’atning vazifalari va tabiati fanlararo yondashuv  o‘zaro integratsiyalashgan tizim asosida shakllantirishga
orgali chuqur tahlil qilinishi, shuningdek, uning turli  qaratilgan faoliyatdir [2].
shakllari va vositalarini  pedagogik resurs sifatida Tahlil etilgan mulohazalar art-pedagogikaning zamo-
birgalishtirish — ta’lim jarayonini takomillashtirishning naviy ta’limdagi dolzarb muammo ekanligini va uni har
muhim omillaridan biridir. San’at va pedagogika, xususan  tomonlama o‘rganish ehtiyojini ilgari suradi va o‘ziga xos
art-pedagogika faoliyatlari o‘rtasidagi o‘zaro bog‘liglik  qiziqarli va istigbolli yo‘nalishlardan biri hisoblanadi.
estetik tarbiya, kommunikativ kompetensiya muhitini  Ta’lim jarayonida art-pedagogik metodlardan foydalanish
yaratish hamda san’at vositalarining didaktik imkoni- o‘quvchilar tomonidan hech gqanday psixologik yoki
yatlarini takomillashtirish zaruratini yuzaga chigaradi. metodik to‘sigsiz qabul qilinishi bilan ajralib turadi.
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Aksincha, bunday yondashuv ularning darsga bo‘lgan
gizigishini oshirib, ijobiy emotsional muhitni shakl-
lantirishga xizmat giladi. Art-pedagogik yondashuv faqgat-
gina san’at darslari doirasidagina emas, balki boshqa
umumta’lim fanlari jarayonida ham qo‘llash pedagogik
jarayonni boyitadi. Bunda asosiy masala — art-pedagogik
usullarni ganday, qayerda va qaysi pedagogik maqgsad
asosida qo‘llash zarurligini aniq belgilab olishdan iborat.
San’at fanlarini faqatgina qo‘shimcha ta’lim shakli sifatida
talqin qilish to‘g‘ri fikir emas. Aslida, art-pedagogikani har
qanday pedagogik tashkilotning asosiy o‘quv faoliyati bilan
uyg‘unlashtirgan holda, keng gamrovli tarbiyaviy va did-
aktik imkoniyatlarga ega bo‘lgan yondashuv sifatida e’tirof
etilishi zarur.

Bugungi globallashuv va axborot texnologiyalari jadal
rivojlanayotgan davrda o‘quvchilarni ta’lim jarayoniga jalb
etish, ularning bilim olishga bo‘lgan motivatsiyasini
oshirish uchun innovatsion metodlar va yangicha pedagogik
yondashuvlar zaruriyatini tug‘dirmoqda. Ta’limda faqat
bilim emas, balki dunyoni estetik, badiiy va ma’naviy idrok
etishga xizmat qiluvchi ko‘nikmalarni shakllantirish
dolzarb masala sifatida garalmoqda. Shu nuqgtai nazardan
garalganda, art-pedagogikaning O‘zbekiston ta’lim tizimiga
integratsiyalashuvi hamda bosgichma-bosgich rivojlanib
borishi yuqorida tilga olingan muammolarni yumshatishga
xizmat qilmoqda. Mazkur yo‘nalishda ilmiy-tadgiqot
ishlarining olib borilayotgani, xorijiy va milliy tajriba-
larning chuqur o‘rganilishi asosida o‘quv qo‘llanmalari,

darsliklar va metodik tavsiyalar tayyorlanayotgani
art-pedagogikaning amaliy ahamiyatini yanada
oshirmoqda.

Art-pedagogika o‘quvchilarning estetik tarbiyasi va
o‘quvchilarning ijodkorlik salohiyatini shakllantirishda
muhim rol o‘ynaydi. Ushbu yondashuv nafaqat ta’lim
sifatini oshirish, balki o‘quvchilarning ichki dunyosiga kirib
borish, ularning individual qobiliyatlarini aniglash va
rivojlantirish imkonini beradi. San’at orqali ta’lim berish
o‘quvchilarda ijobiy fikrlash, obrazli tafakkur, tasavvur,
estetik did va shaxsiy intellektual qobiliyatlarni
shakllantirishga yordam beradi. Mazkur yondashuvning
afzalligi shundaki, u o‘quvchini passiv bilim egallovchidan
ko‘ra, o‘zini anglay oladigan, ichki dunyosini ijodiy ifoda-
laydigan faol shaxs sifatida rivojlantirishga xizmat giladi.
Art-pedagogika — bu ijodiy faoliyat vositasida ta’lim va
tarbiya jarayonini takomillashtirishga yo‘naltirilgan peda-
gogik yondashuv bo‘lib, u o‘ziga xos maqsad va vazifalarga
ega. Uning asosiy mohiyati o‘quvchilarning yashirin
qobiliyatlarini aniglash, ularning ichki dunyosini ochib
berish va bu orgali shaxsiy salohiyatni badiiy ijodiy faoliyat
asosida rivojlantirishdan iborat.

Birinchidan, art-pedagogika o‘quvchilarda ijodiy tafak-
kurni shakllantirishga xizmat qiladi. Ushbu metodlar
yordamida o‘quvchilar nafaqat san’at bilan shug‘ullana-
dilar, balki hayotga nisbatan yangicha yondashuvni ham
egallaydilar. Bu esa ularga turli holatlarga mustaqil,
tangidiy va ijodiy garash imkonini yaratadi.

Ikkinchidan, art-pedagogik yondashuv estetik didni
rivojlantirishda beqiyos ahamiyat kasb etadi. San’at asarlari
orqali o‘quvchilarda go‘zallikni idrok etish, estetik qadri-
yatlarni anglash va ularni hayotda tatbiq etish ehtiyoji
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shakllanadi. Bu nafaqat san’atga, balki atrof-muhit va
tabiatga bo‘lgan estetik munosabatni ham mustahkamlaydi.

Uchinchidan, art-pedagogika orqali o‘quvchilarda ax-
logiy-me’yoriy tushunchalar rivojlanadi. San’at vositasida
adolat, vijdon, halollik, insonparvarlik kabi gadriyatlar
o‘zlashtiriladi. Ushbu yondashuv bolalarda boshqalarga
hamdardlik bilan munosabatda bo‘lish qobiliyatini
kuchaytirib, ularni ijtimoiy jihatdan faol va axlogan yetuk
shaxslar sifatida voyaga yetkazishga xizmat giladi.

To‘rtinchidan, art-pedagogik metodlar o‘quvchilarning
o°z fikrlarini erkin, badiiy va obrazli shaklda ifoda etish
qobiliyatini rivojlantiradi. Bu ularda o‘zini anglash, o‘z
fikrini bayon etish, his-tuyg‘ularini boshqalar bilan
bo‘lishish ko‘nikmalarini shakllantiradi.

Aynigsa, umumta’lim maktablarida san’atga asoslangan
pedagogik metodlardan samarali foydalanish o‘quvchilar-
ning dars jarayoniga bo‘lgan qiziqishini kuchaytirish, ularn-
ing san’atga nisbatan ijobiy munosabatini shakllantirish
hamda ijodiy qobiliyatlarini rivojlantirishda muhim rol
o‘ynaydi. Bunday vositalarning qo‘llanilishi o‘quvchilarda
san’atga alogadorlik hissini uyg‘otadi, ularni mustaqil
fikrlashga, yangi g‘oyalarni izlab topishga va o‘z individual
salohiyatini namoyon gilishga undaydi. Natijada, maktab
darslari nafagat bilim olish, balki shaxsiy taragqgiyot va es-
tetik tarbiyaning asosiy maydoniga aylanadi. Bugungi kun-
da umumta’lim maktablarida san’at fanlari, asosan, amaliy
mashg‘ulotlar, izohli bayon, tasvirly namunalar orqali
o‘tilmoqda. Mashg‘ulot jarayonida o‘quvchilar tasviriy
san’at, musiqa hamda xalq ijodining amaliy yo‘nalishlari
bilan yoki me’moriy elementlar bilan tanishtiriladi. Ba’zi
o‘qituvchilar ta’lim jarayoniga interaktiv metodlar, vizual
materiallar, didaktik o‘yinlar va ijodiy topshiriglarni
qo‘shishga intilayotgan bo‘lsalar-da, bu holat hali keng
miqyosda amaliyotda qaror topmagan. O‘tkazilgan kuzatu-
vlar va amaliy tahlillar shuni ko‘rsatadiki, ko‘plab mak-
tablarda san’at fanlari orqali estetik tarbiya jarayoni yetarli
darajada yo‘lga qo‘yilmagan. O‘qituvchilarning aksariyati
art-pedagogikaning metodik imkoniyatlari va uning estetik
fazilatlarni shakllantirishdagi o‘rnini chuqur anglab yetma-
gan. Natijada darslarda nazariy yondashuvlar ustunlik qilib,
o‘quvchilarning ijodiy salohiyati to‘laqonli rivojlanmayapti.

Jumladan, art-pedagogikaning teatr, dramatizatsiya, im-
provizatsion harakatlar, musigiy ifoda, tasviriy faoliyat bi-
lan integratsiya kabi vositalari ta’lim jarayonida kam
go‘llanmoqda. Ko‘plab hollarda darslar an’anaviy shaklda
o‘tilib, o‘quvchilarda estetik did, obrazli tafakkur, tasavvur
va go‘zallikni idrok etish ko‘nikmalari yetarlicha
shakllanmayapti. Shu bois, zamonaviy maktab ta’limida
art-pedagogik yondashuvlarni tizimli asosda joriy etish,
o‘qituvchilarning kasbiy va metodik tayyorgarligini
oshirish, estetik tarbiyani barcha san’at turlari bilan bir-
galikda qo‘llash muhim dolzarb vazifa sifatida e’tirof eti-
ladi. Hozirgi kundagi ta’lim jarayonida o‘quvchilarda es-
tetik tarbiyani shakllantirish yo‘lida muayyan chora-
tadbirlar amalga oshirilmogda. Jumladan, tasviriy san’at,
musiqa, mehnat ta’limi, ona tili va adabiyot kabi fanlar
orqali o‘quvchilarda go‘zallikni his etish, obrazli fikrlash,
did va estetik munosabatni rivojlantirishga xizmat giluvchi
ko‘nikmalar shakllantirilishi maqgsad gilingan. Estetik
tarbiyani kuchaytirish maqsadida ta’lim muassasalarida
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turli ijodiy va madaniy shakldagi faoliyat turlari —
ko‘rgazma, sahna chiqishlari va musiqiy mashg‘ulotlar
orqali o‘quvchilarning san’atga bo‘lgan qiziqishi faol-
lashtirilmogda. Bu kabi tashabbuslar o‘quvchilarning
estetik  qgizigishini  oshirish, ularni ijodiy ishlarga
yo‘naltirish va san’atga daxldorlik hissini shakllantirishda
muhim omil bo‘lib xizmat gilmoqda.

O‘rganilgan nazariy manbalar va mavjud amaliy tajriba
asosidagi o‘rganilgan ma’lumotlar asosida xulosa qilish
mumkinki, hozirgi kunda maktablarda san’at fanlarini
o‘qitish ko‘pincha an’anaviy metodlarga tayangan holda
amalga oshirilmogda. Darslarda, asosan, izohli bayon,
ko‘rgazmali vositalar va amaliy mashg‘ulotlar qo‘llaniladi.
Ba’zida o‘qituvchilar dars jarayonida interaktiv metodlar,
ko‘rgazmali vositalar va ijodiy faoliyat elementlaridan foy-
dalanishga intilishadi. Ammo ularning muntazam va kom-
pleks qo‘llanilishi hali to‘liq yo‘lga qo‘yilmagan. O‘tkazil-
gan tajriba-sinov ishlari ko‘rsatkishlari o‘quvchilarning
“estetik tarbiya”, “san’at”, “go‘zallik” kabi tushunchalarga
nisbatan munosabatlari va ularni anglash darajasi yetarli
emasligi aniglandi. Aynigsa, kichik yoshdagi sinflarda,
shuningdek, chekka hududlardagi maktablarda estetik
tushunchalarning shakllanish darajasi pastligi  kuzatildi.

Ba’zi holatlarda o‘quvchilar “san’at” va “estetika” tushun-
chalarini boshga fanlar yoki faoliyat turlari bilan
chalkashtirgani ham gayd etildi. Shunga garamay, dars
jarayoniga art-pedagogik usullar kiritilgan hollarda
o‘quvchilarning  fanga bo‘lgan  qiziqishi, bilimni
o‘zlashtirish darajasi va estetik idroki sezilarli darajada
oshgani kuzatildi. Bu esa san’at vositalari orqali estetik
tarbiya berishda art-pedagogik yondashuvlarning pedagogik
samaradorligini amaliy jihatdan ko‘rsatib beradi [3].

Xulosa. Art-pedagogika ta’limning zaruriy tarkibiy
qismi bo‘lib, u o‘quvchilarning estetik, ijodiy va ijtimoiy
rivojlanishini ta’minlashda muhim ahamiyat kasb etadi.
Uning asosiy pedagogik konsepsiyasi va metodik yon-
dashuvlarini hozirgi davr ehtiyojlari asosida yangilab borish
— bu yondashuv ta’lim jarayonining sifat ko‘rsatkichlariga
ijobiy ta’sir ko‘rsatadi va va yoshlarning ma’naviy jihatdan
kamol topishiga bevosita ta’sir ko‘rsatadi. Shu tariqa, art-
pedagogika nafaqat san’at ta’limiga xizmat qiladi, balki
zamonaviy ta’lim magsadlariga erishishda — shaxsni har
tomonlama rivojlantirish, uning ichki olami va estetik didi-
ni boyitish, ijtimoiy faol va madaniyatli fugaro sifatida
shakllantirishda keng pedagogik imkoniyatlar eshigini
ochadi.
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REZYUME. Magolada maktab ta’limi jarayonida art-pedagogik yondashuvlardan foydalanishning estetik tarbiya bilan
bog‘liq jihatlari tahlil etilgan. Unda o‘quvchilarda ijodkorlik qobiliyatlarini rivojlantirish, san’atga bo‘lgan qiziqishni
kuchaytirish hamda estetik dunyogarashni boyitishda art-pedagogikaning metodik imkoniyatlariga e’tibor qaratilgan.
O‘rganilgan amaliy kuzatuvlar asosida darslarda san’at vositalaridan foydalanishning ijobiy natijalari ko‘rsatilib, ushbu
yondashuvni umumta’lim maktablarida joriy etishning dolzarbligi asoslantirilgan.

PE3IOME. B crathe paccMaTpuBaIOTCSi OCOOCHHOCTH TPUMEHEHHsI apT-TieIaroruveckoro Moaxoja B Tpolecce
IIKOJIBHOI'O O6y‘~IeHI/I$I C LICJIBIO (1)OpMI/Ip0BaHI/I$[ 3CTECTHYCCKOI'O BOCIIMTAaHUA. PaCCKpLIBaIOTCH neaarort4yeCKue BO3MOXKHO-
CTH UCKYCCTBA B Pa3BUTHU TBOPUCCKUX CHOCO6HOCTCI?I yJamuxcs, (bOpMHpOBaHI/II/I 3CTCTUYCCKOr0 BOCTIPUATHUA U TTOBBINIC-
HHM MHTEpeca K UCKyccTBY. Ha ocHOBe mpakTH4ecKuX HaOJIOACHUH MokazaHa 3(QEKTUBHOCTh UCIIOJIb30BAHUS XYyI0XKeE-
CTBEHHBLIX CPEJICTB HA YpPOKax, o0ocHOBaHa HeO6XOJj[I/IMOCTb BHEAPCHUA apT-NCAArorn4eCKnuXx METOA0B B CUCTEMY 06HICFO
cpenHero oopa3zoBaHusl.

SUMMARY. This article explores the application of art-pedagogical approaches in general school education as a
means of fostering aesthetic development. It highlights the potential of art to enhance students' creativity, stimulate their
interest in artistic activities, and broaden their aesthetic worldview. Based on practical observations, the effectiveness of
integrating artistic tools into lessons is analyzed, and the relevance of introducing art-pedagogical methods into the general
education system is substantiated.
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1. Kirisiw. Songi jillarda jasalma intellekt (JI)
texnologiyalarinin tez rawajlantwi har quyli tarawlarda,
asirese, bilimlendiriw, medicina, ondiris ham ekonomikada

ulken imkaniyatlar jaratpaqta. Biraq bul texnologiyalardi
engiziw barisinda har tarli mashqalalar da juzege shigpaqta.
Bul mashqalalar texnologiyaliq, pedagogikaliq, huqiqty
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ham etikaliq bagdarlarda korinbekte. Bul maqalada JI
texnologiyalarinan paydalaniwda ushirasatugin tiykarg
mashqalalardi aniqlaw, olardin sebeplerin ham sheshiw
jollarin tallawga alinadi.

2. Adebiyatlar analizi ham metodologiya. Magalada
sipat analizi usilt tiykarinda témendegi metodlardan
paydalanildi:

- Adebiy dereklerdi tallaw: JSTOR, Google Scholar,
ResearchGate siyaqli ilimiy dereklerdegi maqalalar
tiykarinda.

- Salistinw usili: Rawajlangan ham rawajlanip atirgan
mamleketlerde JI dan paydalaniwdagi mashqalalar
salistirildi.

- Ameliy baglaw: Ozbekstan bilimlendiriw sistemasinda
JI texnologiyalarin engiziwdegi jagday uyrenildi.

Ilimiy adebiyatlardi analizlew (2020-2024-jillar
araligindagi maqalalar ham analitikaliq magliwmatlar);
Empirikaliq baqlaw ham salistinw tiykarinda
Ozbekstan ham st mamleketlerdegi  JI  engiziw
tajiriybelerin Giyreniw;

Ekspert sorawlari tiykarinda texnologiyaliq ham
pedagogikaliq mashqalalardi aniqlaw [1-3].

3.Talqilaw ham natiyjeler.

3.1. Texnologiyaliqg mashqalalar.

Jasalma intellekt  (JI) oqiw  sistemalarinin
texnologiyaliq mashqalalar1 haqqinda tdmendegi tareplerge
itibar qarattw mamkin:

1. Magliwmatlardin sapasi ham mugdari:

v’ ]I sistemalar1 natiyjeli islewi ushin ulken kélemdegi
sapali magliwmatlarga mutaj. Eger magliwmatlar naduris,
toliq emes bolsa, JI sistemasi naduris juwmagqlar shigariwi
mumkin.

v’ Studentlerdin har qiyli mutajliklerin ganaatlandiriw
ushin jeterli magliwmatlardi toplaw qiyin boliwr mumkin.
Maselen, imkaniyatt sheklengen studentler haqqinda
magliwmatlar az boliwt mumkin;

2. Texnikaliq infrastruktura:

v JI oqiw sistemalarin engiziw ushin  kashli
texnikaliq infrastruktura, maselen, joqari tezliktegi internet,
kompyuterler ham serverler usiis etiledi. Bul, &sirese,
awilliq jerlerde yamasa kem tamiyinlengen mekteplerde
mashgqala boliw1 mimkin;

v JI sistemalarin ornatiw, sazlaw ham texnikaliq
xizmet korsetiw ushin tajiriybeli IT qanigeleri usinis etiledi.

3. Qawipsizlik ham sirliliq:

v' JI sistemalar1 studentler haqqinda koplegen jeke
maglhiwmatlardi toplaydi. Bul magliwmatlar qawipsiz
saglamtw1 ham naduris paydalaniwdan qorgaliwi usinis
etiledi;

v’ Studentlerdin sirhliq huqiglarim qorgaw ushin gatan
gagiydalar ham siyasatlar islep shigiliw1 usinis etiledi.

4. Integraciya:

v Jl oqitiw sistemalarin dmeldegi oqiw bagdarlamalari
ham sistemalar1 menen integraciyalaw qiymn boliwi
mumkin;

v JI sistemalar1 oqitiwshilardin jumis usilina saykes
keliwi ham olarga qolayli boliw1 usinis etiledi [4].

Bul tek gana bir neshe texnologiyaliq mashqalalar, biraq
olardi sheshiw JI oqitiw sistemalarinin tabisli engiziliwin
tamiyinlew ushin ahmiyetli.
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3.2. Socialliq ham ddep-ikramhiliq mashqalalari[3].

Jasalma intellekt (JI) oqitiw sistemalar1 menen
baylanisli socialllq ham 4adep-ikramliliq mashqalalari
haqqinda tomendegi tareplerge itibar qarattw mumkin:

1. Oqitiwshilardin roli:

v JI oqitiw sistemalar1 oqitiwshilardin rolin 6zgertiwi
mumkin. Ogqitiwshilar endi bilim beriwshi emes, al
oqiwshilarga jardemshi ham olardi bagdarlawshi rolin
atqartwi mumkin;

v' Oqitiwshilardin jumis ormlar1 qisqariwi mamkin
degen gqaweterler bar.

2. Tensizlik:

v' JI oqitiw sistemalari hAmme ushin birdey darejede
bar bolmawi mimkin. Qimbat bahali JI sistemalarinan tek
gana bay mektepler ham studentler paydalaniwi mumkin,
bul bolsa bilimlendiriwdegi tensizlikti kisheytiwi mamkin.

v Kem  tidmiyinlengen  studentler — ushin  JI
sistemalarian paydalaniw imkaniyatin tamiyinlew usinis
etiledi.

3. Juwapkershilik:

v Eger JI sistemasi naduris garar gabil etse, kim juwap
beredi? Oqitiwshit ma, programmist pe yamasa JI
sistemasinin 6zi me?

v' JI sistemalarinin qararlari ushin juwapkershilik
sistemasin islep shigiw usinis etiledi.

4. Magliwmatlardin qawipsizligi:

v JI sistemalar1 studentler haqqinda képlegen jeke
maglhiwmatlardi toplaydi. Bul maghiwmatlar qawipsiz
sagqlaniwi hdm naduris paydalamiwdan qorgaliwi usinis
etiledi;

v Studentlerdin jekelik huqiglarin qorgaw ushin qatan
qagiydalar ham siyasatlar islep shigiliw1 usinis etiledi.

5. Madeniy beyimlesiw:

v JI  oquiw  sistemalar1  tarli  madeniyatlarga
beyimlestiriliwi usinis etiledi. Bir madeniyat ushin saykes
bolgan sistema basqa madeniyat ushin saykes bolmawi
mumkin;

v JI sistemalarin tarli méadeniyatlardih mutajliklerin
ganaatlandiriw ushin beyimlestiriw usinis etiledi.

Jeke magliwmatlardin qawipsizligi — JI sistemalar
kobinese ulken kolemdegi magliwmatlardi toplayd: ham
analizleydi. Bul bolsa jeke 6mirge qol qatilmasligina qawip
tuwdiradi [5].

3.3. Pedagogikaliq mashqalalar.

Albette, jasalma intellekt (JT) oqitiw sistemalari menen
baylanish pedagogikaliq mashqalalar haqqinda s6z etkende,
témendegi tareplerge itibar garatiw miumkin:

1. Oqitiw usillarinin beyimlesiwshenligi:

v JI sistemalar1 barliq talabalarga siykes keletugin
universal oqitiw usilin qollantwi mumkin. Har bir
studentlerdin 6zine tan uyreniw usili ham mutajlikleri bar
ekenligin esapqa aliw dhmiyetli;

v JI sistemalar1 talabamin  individual mutajliklerine
beyimlesiwshen boliw1 usinis etiledi;

2. Kreativlik hdm sin kozqarastan pikirlew:

v JI sistemalari studentlerdin kreativlik ham sin
kozqarastan pikirlew gabiletlerin rawajlandiriwga tosqinliq
etiwi mumkin. JI sistemalar1 kobinese aldinnan belgilengen
juwaplarga tiykarlanadi ham oqiwshilardi jana ideyalar
jaratiwga shaqirmayds,
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v JI sistemalar1 talabalardi kreativ pikirlewge ham
mashgqalalardi 6z betinshe sheshiwge iytermelewi usinis
etiledi.

3. Motivaciya ham qizigiwshiliq:

v JI sistemalar1 talabalardin  oqiwga  bolgan
motivaciyast ham qzigiwshiligin azaytiwi mumkin. JI
sistemalart oqiw procesin juda avtomatlastirilgan ham
zerigerli etiwi mimkin;

v JI sistemalart oqiw  procesin
motivaciyaliq etiwi usinis etiledi;

Bahalaw usillari:

v JI sistemalar1 studentlerdin bilimin bahalaw ushin
tek testler ham imtixanlardan paydalaniwi mumkin. Bul
studentlerdin bilimin toliq bahalaw imkaniyatin bermeydji;

v' ]I sistemalar talabalardifi bilimin bahalaw ushin har
tarli usillardan paydalaniwi usinis etiledi, misali, joybarlar,
prezentaciyalar ham ameliy shimigiwlar.

5. Oqitiwshimin roli:

v JI sistemalar1 mugallimnif rolin azaytiwi mamkin.
Oqitiwshilar endi bilim beriwshi emes, al oqiwshilarga
jardemshi ham olardi bagdarlawshi rolin atqariwi mimkin.

v' Oqitiwshilar JI sistemalarinan paydalamw boyimsha
jeterli darejede tayarliqqa iye boliwi usinis etiledi;

6. Texnologiyaga qaramliq:

v' Oqiwshilar JI sistemalarina artigsha isenip qaliwi
ham 6z bilimlerin rawajlandiriwga hareket etpewi mumkin.

v" Oqiwshilardi 6z betinshe Gyreniwge ham JI sistema-
larina sin kozqarastan qatnas jasawga uyretiw usinis etiledi.

7. Oqiw bagdarlamasinin beyimlesiwshenligi:

qiziglt  ham

studentlerdin mutajliklerine say keliwi ham olardin bilimin
rawajlandiriwga jardem beriwi usinis etiledi;

v JI sistemalart oqiw bagdarlamasin jetilistiriwge
jardem beriwi mimkin.

Bul tek gana bir neshe pedagogikaliq mashqalalar, biraq
olardi sheshiw JI oqitiw sistemalarmin natiyjeli ham
paydali boliwin timiyinlew ushin zarur [4].

3.4. Huquqiy mashgqalalar.

- Juwapkershilikti belgilew — JI gatelikke jol qoysa, bul
ushin kim juwapker boladi? Programmist, paydalaniwshi
yamasa islep shigariwshi ma?

- Regulyaciya ham mzamshillq - Koplegen
mamleketlerde JI n1 tartipke saliwshi aniq nizamlar joq [5].

Juwmag. Jasalma intellektten paydalaniw natiyjeliligin
arttirtw ushin tomendegilerdi amelge asiriw usinis etiledi:

- Oqitiwshilar ham studentler ushin JI boymsha arnawl
treningler sholkemlestiriw;

- Internet ham texnikaliq infrastrukturani moderniza-
ciyalaw;

- JI tiykarinda isleytugin sistemalar ushin huqiqly
tartipke saliw mexanizmlerin islep shigiw;

- Etikaliq maselelerdi sheshiw ushin JI sistemalarinin
ashig-aydinligin tdmiyinlewshi standartlardi islep shigiw.

Jasalma intellekt insaniyat aldinda ulken imkaniyatlar
aship berip atirgan bolsa da, onin engiziliwi menen birge
bir qatar qiyin mashqalalar da juzege kelmekte.
Texnologiyaliq, 4adep-ikramliliq, pedagogikaliq ham
huqiqiy bagdarlardagi bul mashqalalardi sheshiw ushin
mamleketlik siyasat, ilimiy izertlewler, xaliqaraliq birge

v JI sistemalari 4meldegi oqiw bagdarlamasina  islesiw ham mdalimleme sawatliligin arttinw ayriqsha

beyimlestiriliwi  usmis  etiledi. Oqiw bagdarlamast  dhmiyetke iye.
Adebiyatlar

1. Russell S.J., Norvig P. Artificial Intelligence: A Modern Approach (4th ed.). — London: «Pearson» Education, 2021.

2. Tegmark M. Life 3.0: Being Human in the Age of Artificial Intelligence. — New York: «Alfred A. Knopf», 2017.

3. Brynjolfsson E., McAfee A. The Second Machine Age: Work, Progress, and Prosperity in an Age of Brilliant Tech-
nologies. — New York, London: «Norton & Company», 2014.

4. Luckin R., Holmes W., Griffiths M., Forcier L.B. Intelligence Unleashed: An argument for Al in Education.
— London: «Pearson» Education, 2016.

5. Kumar W., Singh D. Artificial intelligence and developing countries: possibilities and questions. // Al & Society,
36(3), 2021. — P. 455-469.

REZYUME. Magqolada dunyodagi yetakchi oliy ta’lim muassasalarida sun’iy intellektdan foydalanish tajribasi va
O‘zbekistonda qo‘llanilayotgan sun’iy intellekt masalalari muhokama qilinadi.
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MHpa, a TaKXKE HpO6J’IeMLI, CBA3aHHBIC C UICKYCCTBCHHBIM MHTCIJICKTOM, IIPUMCHICMEBIC B V30ekucrane.

SUMMARY. The article discusses the experience of using artificial intelligence in the world's leading universities and
the problems of artificial intelligence being applied in Uzbekistan.

BILIMLENDIRIWDI SANLASTIRIWDIN ZAMANAGOY TENDENCIYALARI
T.T.Saparbaeva — ulken oqitiwshi
Ajiniyaz atindagi Nékis mamleketlik pedagogikaliq instituty

Tayanch so‘zlar: ragamli ta’lim, ta’lim texnologiyalari, sun’iy intellekt, masofaviy ta’lim, raqamli kompetensiyalar,
elektron ta’lim.
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Kirisiw. Hazirgi kinde sanlastitw procesi barliq
tarawlarda ken kolemde amelge asirilmaqta. Asirese,
bilimlendiriw sistemasi sanli transformaciyanin orayliq

bagdarlarinan  birine aylanip barmaqta. Sanlastirtw
bilimlendiriwde sapa, jedellik, ashig-aydinliq,
beyimlesiwshenlik ham individual gatnas siyaqli ahmiyetli
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faktorlard1 tamiyinlewge xizmet etpekte. Sonin menen
birge, pandemiya sharayatinda araliqtan bilimlendiriwdin
zarurlikke aylaniwi sanli texnologiyalardin ahmiyetin jane
bir marte tastiyigladi.

Bugingi kinge kelip dunyada bilim beriw ham bilim
aliw ahmiyetli maselelerden birine aylandi. Sebebi, sapali
bilimlendiriw biz jasap atirgan dunyam1 har quyh
mashqalalardan qutqariwda ahmiyetli rol atqaratugini endi
hesh kimge sir emes. Sol sebepli mamleketler bilimlendiriw
tarawma ulken qarj1  ajiratpaqta. Bul bagdarda
mamleketimizde de salmaqli jumislar amelge asirilip
kelinbekte. Usigan qaramastan bilimlendiriw sistemamizda
ele 6z sheshimin kutip atirgan bir qatar maseleler bar, olard1
saplastrmay turtp zamanagéy sapali bilimlendiriw
haqqinda aytiw mumkin emes. Atap aytqanda, bizin
pikirimizshe informaciya aliw ham paydalamiw tezligi juda
asgan hazirgi dawirde, bilimlendiriw sistemasina sanli
texnologiyalardi tartpastan bilimlendiriw sapasin arttiriw
mumkin emes [1].

Ozbekstan  Respublikasinda sanli  bilimlendiriwdi
rawajlandiriw boyimnsha bir qatar bagdarlamalar amelge
asirilmagta:  «Sanli  Ozbekstan — 2030», «Elektron

hukimet», «Bilimler milliy bazasi». Xaliq bilimlendiriw
ministrligi, Joqart bilimlendiriw, ilim ham innovaciyalar
ministrligi tarepinen sanli platformalar, araliqtan oqitiw
kurslari islep shigilmaqta. Asirese, «UzEduy» ham «edu.uz»

portallari, «Online mektep» joybari zarurli ameliy
ahmiyetke iye.
Izertlewdin teoriyahq bolimi. Elimizde sanh

ekonomikan1 putkil kush penen rawajlandiriw, barliq
tarmaq ham tarawlarda, en aldi menen, mamleketlik
basqariw, bilimlendiriw, densawligti saqlaw ham awil
xojaliginda zamanagdy xabar-baylanis texnologiyalarin ken
kélemde engiziw boymnsha kompleksli is-ilajlar amelge
asirilmaqta.

Atap aytqanda, elektron hikimet sistemasin jetilistiriw,
programmaliq 6nimler ham malimleme texnologiyalarinin
jergilikli bazarin bunnan bilay da rawajlandinw,
respublikanin barliq aymagqlarinda IT-parklerdi
sholkemlestiriw, sonday-aq, tarawdi maman kadrlar menen
tamiyinlewdi ndzerde tutatugmm 220 dan aslam tiykargi
joybarlardi amelge asiriw baslangan.

«Sanli  Ozbekstan 2030» strategiyast (keyingi
orinlarda - Strategiya) ekonomika tarmagqlari, socialliq
taraw ham mamleketlik basqariw sistemasinin jedel sanl
rawajlamwin  tamiyinlew, somm ishinde, elektron
mamleketlik xizmetlerdi kérsetiw mexanizmlerin bunnan
bilay da jetilistiriw magsetinde islep shigilgan.

Strategiya Ozbekstan Respublikasmin sanli ekonomika
ham elektron hukimetti rawajlandirtwdin = strategiyaliq
magsetlerin, ahmiyetli bagdarlarin ham orta ham uzaq
muddetli perspektivali waziypalarin belgileydi, sonday-aq,
BMShtin Turaqlt rawajlamw magqgsetleri hdm Elektron
hukimetti rawajlandiriw reytinginde belgilengen ahmiyetli
waziypalardan kelip shigip, sanli texnologiyalardi jane de
kenirek engiziw ushin tiykar bolip x1zmet etedi [2].

Talimdi sanlastiriwdin tiykarg tendenciyalari: Araliqtan
ham gibrid talim formatlari, sanli mazmun ham jasalma
intellekt, oqiw procesin avtomatlastirnw, sanli didaktika
ham metodikalardi 6z ishine alad.
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Araliqgtan ham gibrid talim formatlar1 tendenciyasi
bugingi kunde dastiriy sabaq formalar1 menen bir qatarda
araligtan ham gibrid bilimlendiriw modelleri ken
gollanilmaqta. Bul bolsa oqitiwdin jeke ham qolayh
usillarin jarattw imkaniyatin bermekte. Oqiw platformalari
(Moodle, Coursera, Google Classroom, Khan Academy)
arqali oqiw materiallar1 jiberilmekte. Sanli mazmun ham
jasalma intellekt tendenciyast sanli mazmun - video
sabaglar, virtual laboratoriyalar, interaktiv simulyaciyalar
bilimlendiriw procesin janlandirip, temalardi koérkemlew
ham tusinikli tarizde jetkeriwge xizmet etpekte. Jasalma
intellekt tiykarinda jaratilgan platformalar jeke gatnas, test
sistemalarin avtomatik bahalaw, bilim darejesine qarap
resurslar usims etiwdi tamiyinleydi. Oqiw procesin
avtomatlastiriw  tendenciyasi elektron jurnallar, sanl
kundelikler, onlayn bahalaw sistemalar1, portallar arqali
studentlerdin jumisin qadagalaw, statistikaliq tallaw ham
rawajlaniwdi monitoring etiw imkaniyatlar1 keneymekte.
Bul bolsa oqitiwshilardin byurokratiyaliq jugin kemeytedi.
Sanli didaktika ham metodika tendenciyasi sanli qurallar
tiykarinda janasha sabaq qollanbalari, elektron testler,
joybar tiykarindagi tapsirmalar islep shigilmaqta. Bul bolsa
oqitiwshinin jana metodikaliq kompetenciyalarin qaliples-
tiredi ham oqiwshini orayga algan gatnasqa xizmet etedi.

Sanli qurallar tiykarinda janasha sabaq islenbeler,
elektron testler, joybar tiykarindagi tapsirmalar islep
shigilmaqta. Bul bolsa oqittwshinin jana metodikaliq
kompetenciyalarin qaliplestiredi hdm oqiwshin1 orayga
goygan jantasiwga xizmet etedi. Degen menen sanli
texnologiyada 6z nawbetinde bir qansha artigmashiliqlar
menen birge kemshilikler de joq emes. Sanli texnologiyanin
artigmashiliglar tomendegilerden ibarat:

- Bilimge ken, tez ham interaktiv kiriw;

Oqiw procesin 1ngaylastinw ham jeke tartipte
qaliplestiriw;

- Resurslardi unemlew ham geografiyaliq sheklewlerdi
jenip Otiw;

- Sanli konlikpelerdi galiplestiriw.

Al, kemshilikleri bolsa: texnikaliq infrastrukturanin
jetispewshiligi (asirese, awilliq jerlerinde), oqitiwshilardin
sanli kompetenciyasinin témenligi, bilim beriw sapasin
sanli qurallar arqali turaqli qadagalaw mashqalasi,
kibergawipsizlik ham magliwmat madeniyati maseleleri
styaqlt mashqalalardi 6z ishine aladi.

Biz izertlewlerden kelip shigip sanli texnologiyanin bir
neshe keleshek perspektivalart ham usinislardi keltirip
otiwdi lazim taptiq.

Oqutiwshilardin  sanli  kompetenciyalarin  arttinw
boyinsha turaqli bilimlendirilgen kurslarin sholkemlestiriw;

- Milliy sanli kontent bazasin kefeytiw him om janalap
baniw;

- Al ham Big Data texnologiyalarin oqiw procesine
birlestiriw;

- Sanli bilimlendiriw ortaligin bahalaw hdam baqlaw
boyinsha koérsetkishler islep shigiw;

- Sanli tenlik (digital equity) maselesine ayrigsha diqqat
qaratiw.

Sonday-aq, izertlewlerde “Bilimlendiriwdi sanlastiriw
hazirgi zaman bilimlendiriwinin ajiralmas boélegi bolip,
omn rawajlaniwi talabalar ham oqitiwshilardin texnologiya-
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lar1 ham qajetlikleri rawajlaniwi menen dawam etedi” — kompyuter oqiw  sistemalarin, sanli  bilimlendiriw

degen pikirlerdi alga stredi [3]. resurslarin  jaratiw joybarlarin qarjilandiradi ham us1
Oqiw procesinde sanli bilimlendiriw resurslarinan  tarawda 6z islenbelerin alip baradi.

natiyjeli paydalamw ushin oqitiwshi, birinshi gezekte, Bilimlendiriw procesinde paydalaniwga bagdarlangan

tiyisli programmaliq tamiynatqa diqqat qaratiwi kerek.  sanli bilimlendiriw resurslarin joybarlawda baqlaniwi kerek
Sézsiz, oqiw magsetleri ushin toliq programmaliq 6nimlerdi  bolgan tiykarg: talap — bul oqiw materiallart menen 6z-ara
islep shigiw ushin  joqart tdjiriybeli qanigelerdin:  tasirlesiw qolaylig1.

psixologlar, pan oqitiwshilari, kompyuter dizaynerleri, Juwmag. Bilimlendiriwdi sanlastirtw — bul zamanagdy
programmawshilardin birgeliktegi jumisi zarGr. Koplegen  bilimlendiriwdin ajiralmas quram boélegi bolip, onin duris
iri shet el firmalart hAm bir qansha jergilikli programmaliq  jolga qoyiliw1 mamlekettin intellektualliq potencialin
tamiynat islep shigartwshilari oqiw makemelerinde  arttiriwga xizmet etedi.
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PE3IOME. B cratbhe aHaM3upyOTCS akTyajbHbIC HANpaBleHUs] HUPPOBU3ALMU B cUCTeMe 00pa30BaHUs, TeHICHLUH
MHTErpalii COBPEMEHHBIX TEXHOJIOTHII B 00pa30BaTeNbHBIN MPOLECC Ha OCHOBE TJI00ANBHOTO M HAIIMOHAJIBHOTO OIBITA.
Ha nayuHoi1 ocHOBe OcBelIaeTcs BIUsHUE U(POBBIX HHCTPYMEHTOB Ha Ka4eCTBO 00pa3oBaHMs, aKTHBHOCTh YYaIIUXCs U
KOMITETeHIIMU yuuTelieil. Takke paccMaTpuBalOTCs HEOOXOAMMBIE YCIOBHS U TIEPCIIEKTHBHBIC HAIIPABJICHUS ISl Pa3BUTHS
rQpoBoii IeAAroruky B OyAyIeM.

SUMMARY. The article analyzes current trends in digitalization within the education system and the integration of
modern technologies into the educational process based on global and national experience. The impact of digital tools on
the quality of education, student engagement, and teacher competencies is examined from a scientific perspective.
Additionally, the necessary conditions and promising directions for the future development of digital pedagogy are
explored.
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Kirisiw. XXI asir konlikpelerin rawajlandiriwda  saykes keletugin «4K» konlikpelerin (kritikaliq pikirlew,
Singapur, Qitay, Angliya, Finlyandiya ham Estoniya siyaqli ~ doretiwshilik, birge islesiw, qarim-qatnas) qaliplestiriw
bilimlendiriw tarawinda jetekshi mamleketler oqiwshilarda  dhmiyetli ekenligin atap otti. Onin «...sabaqliglar tek gana
4K principin (kritikaliq pikirlew, pikirlesiw, déretiwshilik  bilimlerdi yadlaw yamasa oqiw-jaziwdi uyretiw menen
ham birge islesiw) rawajlandirtwga tulken itibar qaratpaqta.  sheklenip qalmawi, al oqiwshilarga zamanagdy turmisliq
PISA hadm PIRLS siyaqli xaliqaraliq reytinglerde joqart  konlikpelerdi sindiriwi kerek» degen soézleri bilimlendiriw
ormlardi iyelegen mamleketler bilimlendiriw sistemasinda  procesinde mugallimlerdin  juwapkershiligin  arttiradu.
oqiwshilarda pikirlesiw, izertlew ham doretiwshilik  Sonday-aq: «...Sabaqliglar 6zgerer eken, mugallimler de
konlikpelerin qdliplestiriwge ayriqsha itibar beriledi. Ust  jana talaplarga beyimlesiwi kerek» degen pikiri baslawish
gatnas sebepli ol xaliqaraliq bahalawlarda joqar1  klass mugallimlerin tayarlawda innovaciyaliq qatnaslardin

natiyjelerge erispekte. dhmiyetliligin korsetedi.
Ozbekstan Respublikas1 Prezidenti Shavkat Mirziyoyev Adebiyatlar analizi. Kollaboraciyaliq bilim beriw
2022-j11 29-dekabrde «Bilimlendiriwdin sapasin arttintw —  (CoBmecthnoe oO6ydenue) oqiwshilardin topardagi birge

Jana  Ozbekstanmin  rawajlamw  joli» atamasindagi  islesiw gabiletlerin rawajlandiriwga qaratilgan pedago-
korgizbede bilimlendiriw tarawinda XXI 4asir talaplarina  gikaliq usillardan biri. Bul jantastw XVIII éasirden baslap
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Dj.Lankaster [2], Y.Devi [1], R.Olsen, S.Kagan [3] ham
R.Slavin [4] siyaqlt alimlar tarepinen rawajlandirildi.

J.Devi bilim aliwd1 dinamikaliq process sipatinda korip,
oqiwshilardin 6z ara baylanisiw1 arqali socialliq konlikpe-
lerin 6siriwdi ahmietli dep bildi [1]. R.Olsen ham S.Kagan
kollaboraciyaliq bilimlendiriwdi «toparlarda bilim alma-
siwina tiykarlangan xizmet» sipatinda tariyiplese [3],
R.Slavin oni «kishi toparlarda mashqalalardi birgelikte
sheshiw» dep tasindirdi [4].

Talqilaw ham natiyjeler. Uliwma maniste tabish
«birgelikte islew» tusinigin bilim beriw texnologiyasin
sholkemlestiriw ushin tomendegi jeti 6zgeshelik penen
pariq qiladi. (1-stwret)

topardin
0ZIn-071
bahalawi

Juzbe-juz
soylesiw

individual
Juwapkershilik

oqitrwshinin
monitoringi

Jamaat
juwapkersh
iligi

topar birligi

social
konlikpe-
lerdi
rawajlandir

Bul texnologiyanin natiyjeli qollaniliw1 studentler ushin
kolloborativ kompetenciyasin rawajlandiritw ushin tiykar
boladi. Bul process talabalarda jamaatlik juwapkershilikti
seziw, toparlaslarinia jumislarin da bahalaw1 magqsetke
muwapiq dep esaplaymiz.

Izertlewshi ~ G.Bekimbetova 4K  koénlikpelerinin
oqiwshilar  iskerliginde qollaniliw1i  insanmin  jeke
paziyletlerin rawajlandirtwga jardem beriwin atap Otedi.
Bul sipatlar arasinda sdylesiw qabileti, waqittt natiyjeli
basqariw, doretiwshilik pikirlew, qarar qabil etiw ham
juwapkershilikti 6z moynina aliw siyaqlilar bar [5].

Kollaboraciyaliq bilimlendiriwdin natiyjeliligi ushin
tomendegi tiykargi elementler zartir dep tabilgan:

1. Unaml 6z ara baylanisliliq: Topar agzalarimin tabisi
uliwma magsetke baylanisli bolip, harbir gatnasiwshi
topardin uliwma natiyjesine tles qosadi.

2. Jeke juwapkershilik: Harbir student 6z waziypasin
erkin tirde orinlaydi ham topardin uliwma tabist ushin
juwapker.

3. Oz ara qarim-qatnas: Oqiwshular talqilaw, magliwmat
almasiw ham jardem beriw arqali aktiv qatnasadi.

4. Topar konlikpeleri: Birge islesiw, mashqalalard:
sheshiw ham soylesiw qgabiletleri rawajlandiriladi.

Bul elementler 4K modelindegi kollaboraciya
kompetenciyasin rawajlandiritwda ahmiyetli rol oynaydi
ham bolajaq baslawish klass mugallimlerin tayarlawda
qollaniliw1 zarar. Kollaboraciyaliq bilim aliw studentlerge
tek 0z jumislarin emes, al toparlaslariin jumislarin da
bahalaw imkaniyatin beredi. Izertlewshilerdin pikirinshe,
«studentti student bahalaw» usili topar agzalarina gatelerin
aniqlaw ham duzetiw imkaniyatin beredi. Bul process
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tomendegi asirihiwi  mimkin.

(2-stwret)

basqishlarda  amelge

|. Jumustin tasinikliligi:
Studenttin jumisi \mlg 2. Durishq: Jumista
. e S1 d . o . . .
) JUMUST A1, —>| faktikaliq vaki texnikaliq
logikaliq ham tusinikli 3 - B
& o qateler bolmaw1 kerek
boliwi kerek
|
)2
3. Birge islesiw darejesi: PR,
arge 1st arej 4. Doretiwshilik: Jumista
Studenttin topardagi o
; . jana idevalar ham
belsendi gatnasiwi ham =] . - X )
P . doretiwshilik gatnaslar bar
basqalarga jardemi kenliai itibaréa alnads
- eke arga aliadi.
bahalanadi £ g

Bul kriteriyalar studentlerden joqar1 darejedegi kognitiv
pikirlew (analiz ham sintez) ham sin kozqarastan pikirlew
qabiletlerin talap etedi.

Kollaborativ talimnin abzalliglar

Kollaborativ bilim beriw texnologiyasi
konlikpelerdi qaliplestiriwge jardem beredi:

* 6z ara unamli gatnasiglar ham birge islesiw ruwxin
rawajlandiriw;

* jeke ham topar juwapkershiligin arttiriw;

* topar agzalarin qollap-quwatlaw konlikpelerin galip-
lestiriw;

+ tapsirmalardi tabisli orinlawga qaratilgan kompe-
tenciyalardi rawajlandiriw.

Oqiwshilar topardin uliwma tabisi har bir agzanin
ulesine baylanishi ekenin anlap, 6z-ara jardem ham birge
islesiwge umtiladi. Bul bolsa bolajaq baslawish klass
mugallimlerinin kasiplik mamanligin arttiriwga xizmet
etedi.

Juwmaq ham usmislar Kollaboraciyaliq bilim beriw
texnologiyasi 4K modeli tiykarinda bolajaq baslawish klass
mugallimlerin tayarlawda ulken dhmiyetke iye. Bul gatnas
studentlerde tek gana panlerge baylanishi bilimlerdi emes, al
zamanagdy turmisliq konlikpelerdi de rawajlandiradi.
«Studentti student bahalaw» usili topardagr qatelerdi
aniqlaw ham duzetiw imkaniyatin beredi, bul bolsa
bilimlendiriwdin sapasin arttiradi. Bul texnologiyani
bilimlendiriw procesine kennen engiziw ham oni turaql
jetilistiriw jogari bilimlendiriw makemelerinin xaliqaraliq
reytinglerde (QS, THE) joqar1 ormlardi ielewine jardem
beredi.

Juwmagq sipatinda kolloborativ bilim beriw texnologiya-
larinin abzalliglarinan 6nimli paydalanip, kemshiliklerdi
saplastiriw jollarin xaliqaraliq tajiriybeden uyrengen halda
talabalarda tomendegi gabiletler rawajlaniw1 aniqlandi:

1. baylanis procesinde o6zine tan ham jana boliw
gabileti;

2. standart emes kommunikativ waziypalardi sheshiw
gabileti;

3. birge islesiwge tiykarlangan bilimlendiriw ham
ozgertiw iskerligi qabileti;

4. doslq, joldasliq konlikpelerinin qaliplesiwi;

5. sin pikirdi anlaw qabileti;

6. kommunikativ k6z aldina keltiriw gabileti;

7. yagniy pikir-usinis ham 06zin-6zi sawlelendiriwge
tiykarlangan soylew qabileti;

8. quramali qiyinshiliglar ham tosqnligqlardi model-
lestiriw ham boljaw gabiletleri rawajlanadi.

tomendegi
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REZYUME. Magolada 4K modeli asosidagi tadgiqgotlar tahlil gilinadi. Bo‘lajak boshlang'ich ta'lim yo‘nalishi tala-
balarining kashiy malakasini oshirishga garatilgan kolloborativ ta’lim texnologiyalarining ahamiyati va go‘llanilish usullari
yoritiladi. Shuningdek, mavzu bo‘yicha ilmiy xulosalar keltiriladi.

PE3IOME. B craTtbe aHanu3upyroTcsi HccleloBaHus, ocHOBaHHbIe Ha Mozenu 4K. OcBemaercst 3Hau€HHE M METOJIbI
NMPUMCHCHUA KOJ'IJ'IOGOpaTI/IBHLIX 06pa30BaTeJ'ILHI>IX TeXHOJIOFI/IfI, HalpaBJICHHBIX Ha IMOBBLIIICHUC HpO(l)eCCHOHaHLHOP‘I
KBaJ'II/I(l)I/IKaI_II/II/I 6yI[yHII/IX CTYJACHTOB HaIIpaBJICHUA HA4YaJIbHOI'O 06pa3OBaHI/I$[. Taxxe OPUBOJAATCA HAYYHBIC BBIBOJbI IO
TEMC.

SUMMARY. The article analyzes research based on the 4K model. The importance and methods of applying collabora-
tive educational technologies aimed at improving the professional qualifications of future primary education students are
highlighted. Scientific conclusions on the topic are also presented.

MMUPOBO#M ONBIT HEYETKOI'O MATEMATHYECKOI'O MOJAEJIMPOBAHUA
CAMOCTOSTEJIbBHOM PABOTHI CTYJAEHTOB B HH(DPOBOﬁ OBPA3OBATEJBHOM CPEJE
K.K.CenTHAa3apOB — 00KMOp MEeXHUUeCKUX HayK, npogeccop
Hyxycckuil 2ocyoapcmeenusiii mexHuyeckuil yhugepcumem
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Beenenune. Cospemennas uudpoBas oOpa3oBaTenbHas  IIpernojaBarellb HE BCErJa MOXET HENOCPEICTBEHHO
cpefa OKa3bIBae€T 3HAUMTEIBHOE BIMsSHHE Ha TpaHchop-  HaOIIOAATH 3a MPOLECCOM BBIMOJHEHUsS 3aaHHi.
ManK BCCX KOMIIOHCHTOB yqe6H0ro rnpo1uecca. Pa3zButne O}II/IH N3 COBPEMCHHBLIX HAYYHBIX MOJAXO/0B, croco0-
TEXHOJIOTUM JUCTAHIITUOHHOT O O6y‘IeHI/I${, QJICKTPOHHBIX HbIX TIPCOAOJICThL YKa3aHHLIC OrpaHUYCHHSA, OCHOBAaH Ha
06pa30BaTeHI)HI)IX pPeECypCoB, alallTUBHBIX HJ'IaT(bOpM )41 MMPUMEHEHUN METOHAO0B HCYETKOM JIOTUKHM M HEUYETKOTO
CpPEeICTB  KOMMYHHMKAIlMM  CcO34aéT  YCJIOBHS AN MOJCIHPOBAHUSA. DTH METOABI, pa3paboTaHHBIE B TpylHax
peanM3aluy NPUHLIMIIOB MHAMBHAyanu3auuu, ruokoctu u  J1.3age, 3.Mamuanu, b.Kocko u ap., mo3BossitoT popmanu-
HEIPEPBIBHOCTU 06y‘IeHI/I${. O}:[HI/IM us3 KIIFOYCBBIX 30BaTh HeOHpeHeHéHHOCTL, MHOT'O3HAYHOCTb W JIMHI'BUCTH-
KOMITIOHEHTOB 3((deKkTHBHOW LU(PPOBOH cpenbl SBISAETCS  YECKYH pPACIUIBIBYATOCTb IOHSATHH, XapakTepHbIX IS
camocToATeNbHas paboTa CTyAEHTOB, KOTOpasi CTAHOBUTCS ~ IEJarorn4eckux IporeccoB. HeueTkoe MonenHpoBaHHUE
HE TOJIGKO BaXHOW (OpMOH OCBOGHHS Y4eOHOTO  OTKPBIBAET BO3MOXKHOCTH ISl TOCTPOCHHS TUOKHUX CUCTEM
MaTepHaja, HO W IOKa3aTeJleM aKaJeMHUYeCKOI 3peloCTH,  OLEHKH, B KOTOPBIX HCHOJIB3YETCs HEe TOJIBKO YUCIOBAsA, HO
MOTHBAIIUN U YMEHUA YIIPABJIATH COOCTBEHHBIM OGy‘IeHI/IeM N Ka4YCCTBCHHAs I/IH(i)OpMaLH/IH, NpeacTaBJICHHAasd B BHIC
[1, 2]. JUHTBUCTUYECKUX TEPEMEHHBIX (HalpuMep, «BBICOKHHN

B ycrioBusx 1mepexona BbICHIEro 00pa30BaHMS HAa  YPOBEHb CaMOCTOSITEJIBHOCTH», «JIOCTATOYHAs  AKTHB-
(POBBIE PEITBCHI BO3PACTACT POJIh OOBEKTUBHOM, THOKOW  HOCTBY, «4aCTHYHO BepHOE pernerue» u ap.) [3].
U TEepCOHANM3MPOBAHHONW  OIEHKH  CAMOCTOSTEIBHON MertonoJorusi. Hegetkoe MonenupoBanne Kak HAy9HOE
JesTeNbHOCTH  oOydJarommxcsi. OIHAKO CYIIECTBYIOIIME  HampaBJieHHEe BO3HHKIO B 1965 romy Omaromaps Tpynam
MIOJIXO/ABI K OIIGHMBAaHWIO HE BCET/a aJIeKBaTHBI HOBBIM  aMmepHukaHckoro ydenoro Jlorgu 3ame (Lotfi A. Zadeh),
yCIoBHSM. TpaTuMOHHBIE MOJENH, OCHOBaHHBIE Ha (GOpP-  KOTOPBIM MPEUIOKIII TEOPHI0O HEYETKHX MHOXECTB Kak
MaJI30BaHHBIX KOJIMYECTBEHHBIX II0KA3aTelisfiX, 3a4acTyld  CPEICTBO (hOpMaM3alMi HEONPEIeICHHOCTH B CJIOMKHBIX
HC OTpaxaroT HUCTUHHYIO CTCIICHb BOBJICUCHHOCTHU cuctemax. C Tex IOp OHAa aKTUBHO HCIOJB3YETCA B CaMbIX
CTyIECHTa, Ka4decTBO OCBOCHHS 3HAHUH M YMEHHH, €ro  pasiIuyHbBIX cdepax, BKIoYas NeJaroruky.
MHIUBUAYaTbHBIE 00pa3oBarenbHble cTparterun. OcoOeHHO B o6mactu 06pa3zoBaHUsl KOHIEHIMY HEYETKON JIOTUKH
0CTpO 3Ta mpoOsieMa MPOSBISAETCS B YCIOBUSAX NUCTAaHLIM-  HAXOAAT NPHUMEHEHHE B aJalTHUBHBIX 00pa30BaTEIbHBIX
OHHOTO ¥ CMEImAaHHOro (opMaToB OOydYeHHs, TIE  CHCTEMax, OLCHKE 3HAHMH M yMEHHH, a TAK)KE B MHTECIIICK-
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TyalbHBIX cHcTeMax oOyueHus. MccnemoBaHusi yu€HBIX,
takux kak bapr Kocko (Bart Kosko), D6paxum Mamaanu
(Ebrahim Mamdani) u Hdutep Knays (Dieter Klaua),
3aJ0KWJIM OCHOBY QJITOPUTMaM, IO3BOJISIOIINM MOJIEINH-
pOBaTh CIIOKHBIE MENaroru4eckue CUTYalud C UCIOIb30-
BaHMEM JIMHTBUCTUYECKMX IIEPEMEHHBIX M IPaBWJI THUIIA
«eCIIN—TO».

CoBpeMeHHbIE MEXIyHapoJHble paboThl, BKIJIIOYAs
uccnenosanus Terry Anderson, D.Wiley u D.Siemens,
MOATBEPKIAIOT, YTO LU(POBEIE 00pa3oBaTeNbHBIE CPEIbI
TpeOYIOT HOBBIX MOJIeJICH OLIEHUBAHMUS, Il TPaJIUIMOHHbIE

IIKaJdbl W YHCIICHHBIE IIOKA3aTel He O00ecre4ynBaroT
JIOCTATOYHOW T'MOKOCTM M  KOHTEKCTHOW  YYyBCTBH-
tenpHOCTH. Hampumep, Anderson B cBoux Tpydax

NMOAYCPKUBACT 3HAYUMOCTL CO3JdaHUsA o6yqa}0nmx CHUCTEM

C «(UHTCJUICKTYaJIbHBIMU arcHTaMmm» — CIIOCOOHBIMH
HUHTEPIIPETUPOBATH TIOBCACHUYCCKHUC n KOTHUTHBHBIC
CUrHalJibl CTYAC€HTOB, YTO pC€alIn3ye€TCcd C IOMOIIbBIO

HEYeTKOM Joruku (4, 5].

Heuerkoe MonenupoBaHHe Kak Hay4HOE HalpaBJiCHUE
chopmupoBaniock B 1965 roay, korma aMepuKaHCKHE yué-
HBII a3epOaiipkaHckoro npoucxoxaeHus Jlorhu Accues
3ane (Lotfi A. Zadeh) onyOnmkoBan QyHIaMEHTaJIbHYIO
paboty «Fuzzy Sets» B xypuame «Information and
Control». B 3T0it paboTe OH M37I0XKHI HPUHLIHUIBI TEOPUU
HEUYETKUX MHOXKECTB, MPEAJIOKUB HOBBII CIIOcOO MaTeMa-
THUYECKOT'O MPECTaBICHHUsI HEONPEACICHHOCTH U HETOYHO-
CTH, TPHUCYIIUX CIIOXKHBIM CHCTEMaM. OTO OTKPBITHC
MO3BOJIMJIO PACHIMPHUTh TPAHHIBI (POPMATBHOW JIOTHKH H
MaTeMaTUKH, MOJO0XKUB Hayajgo IeJIOMY HaIlpaBICHHIO
HCCIIEI0BaHUM.

CyTb Teopuu 3ajie 3aKII0YaeTCsl B 0TKa3e OT OMHAPHOTO
NPUHIMIA TPUHAJIEKHOCTH, XapaKTepHOTO sl KIlacCH-
YEeCKOW JIOTHKH, U 3aMEHE €ro MOHITHEM CTENEeHU MpUuHaJ-
JIeKHOCTH, BhIpaxkaemoii unciom ot 0 go 1. Takoit moxxon
MO3BOJISIET OIKCHIBATD SIBJICHUS, HE TOJIAIOIIHECs] CTPOTOit
KinaccuduKkanyuy, 4To OCOOEHHO BaXKHO B COLMAJIBHBIX,
OMOJIOTHYECKUX U T'YMAaHUTAPHBIX HAyKax, IJIe KaTerOpUU
3a4acTy0 PasMbIThl, a TPAHMIBI MOHATHA — YCJOBHBIL
Hampumep, NOHATUS «yCIEIIHbIM CTyAEHT», «I0CTATOYHAS
aKTUBHOCTHY»  WJIM  «BBICOKMH  YpPOBEHb  YCBOCHHS
MaTepHuaay HEBO3MOXHO BBIPA3UTh B BHJIC TOYHBIX YHCEI,
HO HMX MOXHO OINHKCAaTh C TOMOIMIBIO JIUHTBUCTHYCCKHIX
MEPEMEHHBIX.

Ha panHem o9rame pasBUTHS TEOPUS  HEYETKHX
MHOXECTB IMPUMCHSJIACH IPEUMYIIECTBEHHO B TEXHH-
YeCKMX W WHXXCHEPHBIX 3aJadyax: B aBTOMATHYCCKOM
YIPABJICHUH, MPOMBIIUICHHONH aBTOMATH3aIMH, MPOTHO3H-
POBaHMM ¥ MOJICJIMPOBAHMH TEXHUYECKUX MPOILIECCOB.
BeicTpoe pa3sBUTHE MHUKPOIIEKTPOHHUKH W IMPOrPAMMHBIX
cpencts B 1980-1990-x romax majao MOUIHBIN UMITYJIBC IS
BHEAPCHHS HEYCTKOM JIOTHKHM B POOOTOTEXHUKE, ABHOHHUKE,
aBTOMOOWJIECTPOCHUN U JAPYTrUX oTpacisx. Hawubomnee
MU3BECTHBIMH IPUMEPAMH CTaIM OBITOBBIC TPHUOOPHI C
9JIEMEHTAMH WHTEJUICKTYaJbHOTO YIPaBJIEHUS — OT KOH-
JIUITMOHEPOB JI0 CTUPALHBIX MalIvH [6,7].

B V30ekncrane Takke HaOMIOJaeTCsi  aKTUBHOE
BHEJIpeHHE LU(PPOBBIX TOAXO0J0B B 00pa3oBaTeIbHYIO
MIPaKTHKY, YTO TIOATBEP)KIAETCS KaK IPaBUTEILCTBEHHBIMU
MHUIMATHBAMU B oOnacTh IudpoBH3au 00pa3oBaHMUS,
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TaKk M HAy4YHBIMH HCCIEJOBAHUSAMH OTEUECTBEHHBIX
CHEeLMAINCTOB. 3HAUUTEIbHBI BKIaA B pPa3BUTHE ITOH
obnactu BHecnu yuénsle A.AOaypaxmonos, H.Maxmynos,
X.Typakynos, IIl.IlepMyxamenoB, KOTOpblE B CBOMX
Tpylax  paccMaTpuBajid  HpoOJNeMBl  MOJAEPHHU3ALUU
00pa3oBaTeNbHOM Cpelpl, IMepexoja BY30B Ha MOJEIH
THOPUIHOTO M JUCTaHIMOHHOTO OOYYeHUs, BHEIPEHHs
wiaTopM TUCTAaHIMOHHOTO KOHTpois 3Hauui (LMS), a
TaKXKe aBTOMATH3alMM  MPOIECCOB  MEAarorHyeckoro
MOHUTOPHHTA.

A.XampaeB B cBoei moHorpapuu «Lludposas tpanc-
¢dopmanuss nenarorumdyeckoi oueHkw» (Tamxent, 2020)
MOJAPOOHO ONHUCHIBAET MOAENb THUOPHIHON HUPPOBOWH
OLICHKH C DJICMEHTaMH HEYETKOH JIOTUKH, arpoOUpOBaHHOM
Ha Oa3e depraHckoro rocynapcTBEHHOTO YHHMBEPCHUTETA.
Pabora BxiIOWaeT SMIMPUUECKUE JaHHBIE M INPUMEPHI
HCTIONB30BaHUS IMHIBUCTHYECKUX IIKAJ B MEAarOrMYeCcKOi
MIPaKTHKE.

H.Maxmynos u X.TypakynoB B crarbe «MHTemnek-
Tyanu3anus oueHku B cucteme LMS Moodle» (xypHan
«[lemaroruka u oOpazoBanue», 2021) paccMaTpuUBarOT
MEXaHU3MBI aJjaNTalli HEYETKUX MPOTYKIIMOHHBIX NPaBUII
JUIA OIICHKH aKTMBHOCTH CTYJEHTOB IIPU MTOMOIIM BCTPOCH-
HBIX MoayJiel miardopmer Moodle.

[I.ITepmyxaMenoB  KOOPAMHUPYET IPOEKTbl  IIPU
HayuHo-uccnenoBaTebckoM HeHTpe H(PPOBBIX 00pa3oBa-
TeNbHBIX TexHosoruit mpu HYYVY3, roe paspabarsiBaroTcs
MOJIyJIH HEUYETKOTrO0 aHajiu3a oOpa30oBaTelbHBIX pe3yibTa-
TOB M WX BHM3yaJM3allUsi Ha Aamobopiax aJAMHUHHUCTpaLuii
By30B [8,9].

AKTHBHOE y4acTHe B 3THX NMPOEKTaX MIPUHUMAIOT TaKXKe
HayuyHO-ucciaenoBatenbckue cexkropa (HUC) mpu yHuBep-
CUTETaX, KOTOpBIE CTaHOBATCS IIEHTPAMU WHTETPaLUuU
MEeIaroruky, WHQOPMAIMOHHBIX TEXHOJIOTHH M HCKyC-
CTBEHHOro uHTeuiekTa. Hampumep, B TamkeHTCKOM
yHuBepcuteTe HH(popMarmonHbx TexHonoruit (TYUT)
(GYHKIHOHUPYET 1abopaTopusi MHTEIUIEKTYyalbHBIX CHCTEM
o0ydeHus, rJe BenyTcs pa3pabOTKH 10 BHEIPEHUIO
HEYeTKOW JIOTMKK B IMQpOBBIE 00pa3oBaTeNbHBIC IJIAT-
¢dopmbl. B KepkeHCKOM HMHKEHEPHO-DKOHOMUYECKOM
HHCTUTYTE BHEAPEH MOMAYIb OLEHKH CAMOCTOSTEIHHOMN
paboThI CTYIEHTOB Ha OCHOBE JIMHTBUCTHYECKOTO aHAJIN3a
TEKCTOB U BPEMEHHBIX 3aTpar.

Takum o6pa3zom, Y30eKkucTaH HE TOJBKO OCBAaMBaeT
MHpPOBBIE TEHJIEHIMM B OOJACTH HEYETKOTO MOJIENH-
poBaHMS, HO H (OPMHpPYET COOCTBEHHYIO HAy4YHYIO
9KOCHUCTEMY, ONHPAIONIYIOCS Ha JIOKaIbHBIE OCOOCHHOCTH,
ONMBIT ¥ TOTEHOHANI OTEYECTBEHHBIX HCCIIeOBaTENeH.,
OpMEHTHPOBAaHHYI0 Ha  HWHTETpaluio HUPPOBBIX U
MEearOTMYECKIX MEXaHM3MOB B €IMHYIO THOKYIO CHCTEMY
OIICHKH.

CornacHO  aHanWTHKE  MUHHCTEPCTBA  BBICIIETO
obpazoBanusi PecnyOnnku, Y30eKHCTaH W HE3aBUCHMBIX
HCCIIeIOBAaHUH, yPOBEHb NMPOHMKHOBeHWsS LMS-mmardopm
B By3aX CTPaHbI 3HAYUTEIHHO BO3POC 32 TOCIEAHUE 6 JIeT:

B 2018 roxy — 12% By30B ucnoxp3oBamm LMS;

B 2020 roxy — 34%;

B 2023 roxy — yxe okoyio 75% y4eOHBIX 3aBeleHUi
npuMeHsutd LMS 1151 TUCTaHIIMOHHOTO KOHTPOJIS 3HAHUH U
OLIEHKH CAMOCTOSATENILHON PabOTHI CTYACHTOB.
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Takum o0Opa3oMm, aHaNM3 MHUPOBOW M OTEUECTBEHHOW
HAy9YHOH JINTEpaTypbl, a TAKXKE CTATHCTUYCCKUX aHHBIX,
MOKAa3BIBaCT  BBICOKYIO  PENCBAaHTHOCTH  IPUMEHECHUS
HEYETKOTO0 MaTEeMaTHYeCKOTO MOZICIHPOBAHUS MPU OLICHKE
CaMOCTOSATENFHONW pabOTHI CTYICHTOB B IIU(PPOBOI 00pa3o-
BaTENFHOU Cpelle, OCOOCHHO B YCIIOBHSX BapHaTHBHOCTH,
HEOIPEeIICHHOCTH B CYObEKTUBHOCTH TIpoIiecca camoo0y-
yeHus cryaenros [10,11,12].

BeiBoa. [IpoBen€HHBI TEOPETUUECKUI aHAIU3 IO3BO-
T CPOPMYIIUPOBATH CICAYIONIHE KIFOUEBhIC MOJI0KCHU:

CoBpeMeHHBIE BBI3OBB LU(PPOBOH 00pa30BATEINBHOM
cpensl TpeOYIOT TPHMEHEHHsS aJalTHBHBIX, WHTEIUICKTY-
aJBHBIX METOIOB OIICHKH CaMOCTOSITEIBHOH pabOTHl CTY-
nmeHTtoB. OOHUM W3 HanOoJee MEePCHEKTHBHBIX ITOAXOI0B
SIBIISICTCA  MICTIONIB30BAaHUE HEYETKOTO MaTeMaTHYECKOTO
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MOJICTIMPOBAHUS, CIHOCOOHOTO YYUTHIBATh HEOIPEAEICH-
HOCTh ¥ BAPHATHBHOCTH y4EOHBIX TPACKTOPHH.

MupoBoii Hayunblii ombiT (pabotsl JI.3anme, b.Kocko,
DO.Mamzmann u  Ap.) AEeMOHCTpUpYeT 3(QEKTHBHOCTD
HEYeTKO-JICTEepPMIUHUCTUYECKUX AITOPUTMOB B 00Opa3oBa-
TEJIbHOM aHAINTHKE, B YaCTHOCTH TPH MOCTPOCHUHM HHIM-
BU/lyaJIM3UPOBAHHBIX MOJAEJIEH OILIEHKHM U (OpMHUpPOBAHMS
00paTHOU CBsI3U.

B oreyecTtBeHHOH ~— menmaroruke  (MCcleIOBaHUS
A.AGnypaxMOHOBa, X.Typakynosa, A Xampaesa,
P.IOnycxomkaeBo W 1p.) MOAYCPKUBACTCS HEOOXOIH-
MOCTb MHTETPalK LU(PPOBBIX M MEAArOrMYeCKUX KOMIIO-
HEHTOB OIIGHKH, a TaKXe PpaCIIMPEHUs] METOJHYECKOr0o
WHCTPYMEHTapusi Ul COIPOBOXKICHUS CaMOCTOSTEIbHOM
yueOHOH eI TeIbHOCTH.

HeueTko-1eTepMHUHNCTHYECKUE aJITOPUTMBI TO3BOJISIOT
CTPOUTH OLICHOYHBIE CHCTEMBI, B KOTOPBIX YYUTHIBAIOTCS
KaKk OOBEKTHBHBIE, TaK U CyOBEKTHBHBIC I10Ka3aTelH,
HarpuMep, YpPOBEHb AaKTUBHOCTH, BpPEMEHHBIE 3aTparthbl,
OPHUTHHAIBHOCTD BBIMIOJIHEHHSI M Ap. JTO CO3/1aET OCHOBY
JUTS THOKOM U CTIPaBeIMBO OIICHKH.

WudopmanmonHas rpaMOTHOCTb M LU(pOBasi KyJIbTypa
CTY/IEHTOB  SIBISIFOTCS. ~ HEOOXOIMMBIMH  YCIIOBUSIMH
YCIENIHON  peaJin3alliil  CaMOCTOSITETIbHON  ydeOHOM
JIeSITEIbHOCTH B JIUCTaHIMOHHBIX opmaTax. Ux dpopmupo-
BaHHE JIOJDKHO OBITh IIEJICHANpPABICHHBIM U COIPOBOX-
JIaThCSl BHEAPEHUEM COOTBETCTBYIOLIMX O3JIEMEHTOB B
00pa3oBaTeNbHYIO Cpey.
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PE3IOME. B ycnoBusx CTpeMUTEIBHOTO pa3sBUTHUs LU(POBBIX 00pa30BaTENbHBIX TEXHOJIOTHH 0CO0YI0 aKTyalbHOCTb
HpI/I06p€Ta€T npoGHeMa 00BEKTUBHOM M 000CHOBAHHOM OLICHKHN CaMOCTOSTEIIbHOM pa6OTLI CTYACHTOB. L[CJ'II)IO HaCTOAIICTO
CTaTbu ABJIACTCA pa3pa60TKa U HAay4dYHOC 000cHOBaHUE MCTOAWKHN OLCHKH CaMOCTOSTEIbLHOM pa6OTI)I CTYACHTOB B
HH(lJpOBOfI 06pa30BaTeHLHOﬁ cpeac ¢ IpUMCHEHUEM METOA0B HEYETKOI'O MATEMATHICCKOT'O MOJACIINPOBAHUA.

SUMMARY. In the context of the rapid development of digital educational technologies, the problem of objective and
justified assessment of students' independent work is becoming particularly relevant. The purpose of this dissertation
research is to develop and scientifically substantiate a methodology for assessing students' independent work in a digital
educational environment using fuzzy mathematical modeling methods.

CEN®YJIFABUT MAKUTOBTDBIH KoANUJAIINJIUK-AF APTI)ISJ’IJJI)IJIBIK XbIBMETJIEPU
K.CeiitMmypaToB — nedacozuxa uiumiepunuy Kanouoamot, O0YeHm
Ooicunuaz amvindazel Hoxuc MoMmaeKemuux nedazo2ukaibli UHCIMUmMymol
Tastnu cy3nap: >KaJuTIuinK, Kaau MakTabiIapy, TabIuM-TapOus, MyCTAaKUIUIHK, MEBPHAIT, anud0o, apamaryprus,

JapCIIUK.

KaioueBble ciioBa: Jpkaanan3M, JKaJuJICKHE IIKOJIBI, 00pa3oBaHue, HE3aBUCUMOCTb, 11033151, allpaBUT, IpaMaTyprus,

y4eOHHUK.

Key words: jadidism, Jadid schools, education, independence, poetry, alphabet, drama, textbook.

Kapakannmak  XaJKbIHBIH  KOPHEKIM  aFapThIYILEI
IIaWbIPBI, MaFphIANATTa CaJIMaKiIbl OPHBI 0ap IMeaarorsi
Ceti¢pynrabur MaxutoB 1869-xbutel Kazan ryOepHus-
celHbIH Kylnk aypuislHAa TyYbuFraH. Okecu AOGAyIMakKUT
AOmynpaxub yabl XOXKaJbIK *aFmaaibl MeHeH 1881-xbuibl
Kapakannakcranra  kemmn  KeiareH. bym  YakeITTa
Celi¢ynrabur Oacnaypiil OWIUMre uile, oFafa 3CHHHIIM,
pyC THJIMH KaKChl OMaeTyrbiH 12 sxacap Oama Oosran. O
Tamneik Goitbianarsl KyneH OONBICTBIH XaTKepd OOJIBII
xymblc ucneitnu. Keinnmennk KyneH GONBICTHIH OpHBIHA
6onran (1889) Kopasbektny Gommpu (KOPAEMIIKCH,
XaTKepH) XBI3METHH/IE OOMa/IbL.

Celipyarabur cosm  KbULIAapaa €71 arajapbIHBIH
MKOPAEMIIHCH OOJIBIT, UCIIETI )KYPHIT KapaKallnak XaJlKbIHbIH
TYpPMBICHI, OJapJaFbl KbIMBIHIIBUIBIKIAP MEHEH XaKbIHHAH
TaHbIicanbl. OHBIH ycbl JkpUniapel OpTta AsHsIarbl €H
aTakJbl MaibIpaapapy oupu 6oran bepaak manbp MeHeH
YIIBIPACBIYbl XOM OHBIH MEHEH I'YPPUHJIECUYHU OHJA KOCBIK
XKas3blyFra OOJFAaH BIKIACTHI, KBI3BIFBIYIIBUIBIKTHI OSTAJIBL.
C.MaxuTtoBThIH  m1aHaparbl  1912-xeiiel  TayuibikTan
KoHpIpar KanachlHa KeIIMI Keneaw. byn mapasTt xac
Ceti¢ynrabUTKe COJ JOYUpIerd KopyaHiap apkaisl Poccus
xoM TartapcraHHaH rasera, >KypHan X.T.0. xar-xabapmiap
aJIIBIPBIN, OJ >Keplepleru Yakpisuiapaan xabapaap 00mibin
Typbly MYMKHHIIWIATHH Oepenu. Hotumibkene on Tarap
TWIMHAE Oachll IIBIFAPbUIATYFbIH, JKOAMUIMIMWINK HIes-
Nap/Bl YTUT-HOCHATIAYIIE! «YaKbIT Kysimby, M.l acnupam
menkemiectTupren «Tapxymon» X.T.0. Poccusima OGachim
IIBIFApPBUIATYFBIH  Ta3eTa-)KypHall, KHTAIUIapAbl  aJIbIll
Typran [1:426].

OHBIH pyc TWINH Kakchl Ommmyn, PoccusHbIH coruman-
TBIK  axyanel Xomue Tarapcran, OpalnblK A3wsimarsl
KOIUALIIINK arbIMbl MEHEH 0acria ce3 apKaJyibl Y3JIUKCH3
TaHBICHIIT OapbIybl, OHBIH JEMOKPATISUIBIK MUKUPIICPH,
CUSICUI-)KOMUNETIINK TYCUHUKIEPUHUH KeHEHnyuHe, 3aMa-
HBIHJIarbl paya)JIaHbIpbIyIIbl UACSIIAPAbI ©3JIECTUPUYUHE
xopaeM oepau.

Cetibynrabur MaxuroB W.['acnupanwHbIH —KoAMI-
IIWIMK TOMUHAMATHIHBIH Paya)IaHbly MPOLECHH O9pKyIuUia
6akman  Oapamsl. On  W.IacrupamuuasiH  «TapxymMoH»
raseracblHblH 1906-xbu1 Ne9 caHblHma GachbUIBII MIBIKKAH
«anmen Oai» aTibl MakajJachlHAA MAaIlKajla TOPH3UHIE
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KOTEPUWIITEH OOJBICIBIK MEKTEIUICPUH IIOJIKEMIIECTHPHY
MocenecrHeH xabapaap Oonran C.MaxuTtoB con asyupae
Xop Oup OOJBICHBIKTA KOMUA MCKTCOMHHH OOJBIYHI
JIOCTYpre aiJlaHFaHJIBIFBIH €CalKa ajblll, OWIMMIICHIUPHY
TapayslHAaFel Oyl NPHHLUMOTH KoJulan-Kyyariansl. Cou
ceberud e3 MOYUPUHHUH aObIpailiibl OAaCHIBUIAPBIHBIH OUpU
oonran MHMuaar Oonbicka 1907-KbUIBI  TOMEHIETUAEH
Ma3MyHJarbl KOCBIK KaTapjiapbl MEHEH >Ka3bUIFaH CoJleM
XaT JKOJUTa b

[IpiMObaiiIpIH SKEepH KEH, CYYhI OpayaH,

JlexuH, OUTUMHEH >KOK X€ll HamMyY-HBIIIIaH,

YKurupma MbIH YH, )KYy3 )KUTUPMa MBIH JKaH,

Bup MekTen >KOK OKBIIT OMIIMM alMara....

EH aHcat %01-OYTHH yCBUIBI XKO/IHT,

Kabbu1 eTceH, »alabIK ajaablHa KOPHT,

Axpin aritmak Cusre komuiine Mo)KUnT,

Kusin erep Tek sapina canmara [2:30]
- gnen, madelp HWuast OonbicTel IlbpMOaligaH komuj
YCBIIBIHJAFBI MEKTETI alllbIyFa MAaKbIPbIT, OYHBIH €H TyYpbl
KOJI eKEHJINTHHE UTHOap KapaTaJbl.

C.MaXUTOBTBIH TOIUM-TIPOUSIBIK Ke3KapaclapbIHbIH
nmaiiza OONBIVBI XOM  payakKJIaHBIYbIHAA KapaKajrak
XaIKBIHBIH O€NTUiN arapThIyIIBI-OUIIBILIapel  KyHX0XKa,
OxuHUA3, bepaak, OtenuiepauH e TOCUPU YIKEH OOJIbI.
Ocupece, O30eKkcTaHJaFbl O KOMUANIMINK XOPEKETUHUH
aKTUB KaTHacelymeimapeiHaH  XIX  ocupawH — aKbIphl
XX ocup OacnapblHAarbl ©30€K ONeOUSTHIHBIH YIIKEH
VokmiepnHuH Oupn Myxammenmepun OramOepan yisl
Cydezaga menen (1869-1937) mociblK KapbIM-KaTHacTta
OONBIYBI OHBIH IYHBSIKAPACHIHAA YJIKEH OXMUHETKE uie
OGompI.

C.MaXuTOBTBIH 6MHUPH KOIUIETeH TapUIXBIH YaKplsiap
MeHeH TepeH Oaitmanpicibl  0omel. Onm  1905-KbutFsl
JOCIEnKU pyc peosronusichl, 1916-xeurer Opra Aswus
XaJBIKIapeIHBIH Poccnss Gachim  ajbIymibuIapblHa  Kapehl
a3aTibIK rypecd xoM 1917-xbuirbl OKTSIOph pPEeBOJIOLHUSICHI
KarmalmapelH Oakjar, TepeH YHpeHAW. Y ChUIapiablH
HOTUIDKECUHIE OHBIH XKOMUHETIUK-CUSCUN Ko3Kapaciaapbl
payaxianbin Oapabl. Hotuibxene on Kapakanmakcranma
COLMAJUIBIK ~ayJapbICIIaKThlH OMEJre achlyblH KOJLIaI-
KyyaTiam, »JKaHa XYKHUMETTH XajblK YIOBIH OaxbIT
KEITHPEI! JIeTeH HCEHUM MEHEH KYTHIT alafpl.




C.MaxutoB 1920-xbutbl OOJBLICBHKIED NapTHUSACHIHA
ar3a Oomanbl XxoM KoHpIpaTra Iy3wiIreH pPEeBOJIIOLMSUIBIK
KEHECTHH XaTKepHu eTHNl caillaHaabl. AFapThIYIIBUIBIK,
TIUM-TOpOUsT ncyepu OOWBIHIIA TepeH OWJIMM, YIIKEH
Toxupuitbere wuite Oonran C.MaxuroB 1921-xpuinan
6acian KoHpIpaT OKpYIJHMK OMIMMIICHIUPHY OOIMMHHUH
0AacCIIBIFhI JIaya3bIMbIHA TAWBIHIIAHATBI.

ArapTeIybIHBIH KOHBIpAaTTaFbl XbI3METICPU XaKKbIHIA
XopesM XYKUMETH TOpENUHEH JKOJJIaHFaH alpbIKIIa
komuccusi 1921-xbutel 5-0kTAOpAe ObUTAl Jem jka3aibl:
«bu3 COHBIH MEHEH OHMpre XajblK OMIMMIICHIUPUY 06IMMU
JKyMBICIaphl MEHEH TaHBICHIN IIBIKTHIK. C.MaxxutoB
XaKbIMKBIM KOHHUIe eKeH. bu3 keinMecreH angbiH on 30
OKBITBIYIIIBI Tasipian yiarepuntu. bynnan 6acka Konelparra
250 oxprymer, 150 yn Gama, 100 kb3 0ana OKBIATYFBIH 5
MEKTEI allbIy/Ibl KOOATACTHIPBINTHL. BYHBIH YIIBIH 39pyp
OonFaH mapTa, Kara3, KHUTAILIapJAbl aJABIHHAH Taspiial
Koiiram» [3:42]. On menKeMJIeCTHPreH MEeKTEILIEPAnH
TYHFBILI OKBITBIYIbLIAPbI Xuitya KaJIaCBbIHJAFbl
OKBITHIYIIBIIAP KypchblH TaMamian kenren K.Epmanos,
P.Maxuros, ¥Y.Hyp:xaHnosnap enu.

C.MaxuToB KEeHMMHIIENUK XOXKEIU OKPYIJIBIK XallbIK
OWwMMIICHIUPHY  OONMMHHE HHCIEKTOp Jiaya3bIMbIHA
otkepwiean. 1924-xbutbl 18-nexaOpbue Xoxenu OKpyra
OoMbIHIIa OMIMMIICHIUPUY WCHHAETU XbI3METJIEPU YUIBIH
Xope3Mm XaJblKk pecnyOnuKachiHbIH —«MUHHET KBI3BLI
OaiipaK» OpJICHH MEHEH CHIIIIBIKIIaHAIbI.

1924-xpinapy  akeippiHga Opra  Asusi  aiimarbiHzia
MUWUIMNA TIerapanay HCJepy oMeNre achipbuia Oaciiaiijibl.
1924-xp11 27-okts6pae PKII (6) opailiblk KOMHTETH XM
IIytkun Poccus opalislk  ATKapely KOMHUTETIEPHHHUH
kapapsl MeHeH Kazakcran ACCP BIHBIH KypaMmbIHJA
KapakanmakcTaH  aBTOHOMHSJIBI ~ OONAcThl  JTY3WIIIH.
KapakanmakcTaH Xankpl ©3WHHH MWIIMA MOMIIECKETIIH-
JUTMH KalTa THKIEN, Kapakajlmak THWIH aBTOHOMISIIBI
o0nacTe alMarbplHAa MOMIIEKETIMK THJI JIel TaCTHIUBIK-
maHael. AHa THIMHIE cabakJBIKIap JKa3bly, Trasera-
JKypHaJUIap, KUTamjap Oachlll IIbIFApbIy JKOJFa KOWbLIA
OacimaHpl.

PKII (6) Kapakanmakctad youasT KOMHTETH MIOJIKEM-
nectupuy 6ropocsl 1924-xput 18-nexaOpaerun MoKUIUCHH-
nie Gacma uciepy XaKKbIHIAFbl MOCEJICHH J0Jajian, MEeKTell
cabakJIBIKJIapbIH OachIN IIBIFAphIy OOWBIHIIA Kapap KaObul
erti. 1925-xkbin 24-deBpanbna Kazakcran pecnyOinka-
ChIHBIH XalblK Komuccapiapbl Kenecu Kapakanmaxkcran
MUHHETKENUICpUHUH Oyl OTHHUIIUH OpBIHIAABl XM
Kazakctan xanplk OWIMMIIGHAMPHY KOMHCCapHaThIHA
TamkeHT  KamachlHIAFbl  KBIPFBI3  (Ka3ak)  XaJbIK
aFapTHIYIIBUIBIFBl MHCTUTYTBIHAH YCBI 0acma WCIepHH
LI6JKEMJIECTUPUYIIN  MOJCHUM-aFapThIYIIBIIBIK  Opai
CBITIATHIH/IA TAWJAIaHBIY 39pYP, Jien Kepcetne Oepau. byn
opaiiia aBTOpiIap XKOMOOTHH TaHJAN AaJBIYIIBl KOMHCCHS
KypaMBIHIa Kapakammak (OJBKIOPBIH — M33epTieyInn
oenrmny Oamkypt wmiaumnasbl A.A.JluBaeB, kKac MIUMHI
XBI3METKep, KEHHMHIIEeNNK Oenrmnm Ka3ak aKaJeMuru
6onran MyxTap OYe30B XoM Oackanap 0ap eau.

C.MaxwutoB Kapakanmak MeKTeIuiepu VIIbIH cabak-
JBIKJIAp JKa3bly OOWBIHIIIA OTKEPHJIETEH aBTOp TaHJay
KOHKYPCHIHA ©3WHHH TEPCH OMINMIIMINTH, >KOMHUIETIHK-
CHUSICUH TYCHHUTH, IIAWBIPIIBUIBIK KOOWICTH, WINMHUK
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NeJarorvKajblK — Ke3Kapaciapbhl JKaFblHAH — apThIKMall-
JBIKIAPbIH KOPCETHI, KapakaJlaK THIMHAETH TYHFbIII
cabaKJIBIKJIap/AbIH aBTOPEI OONMHMY XYKBIKBIH KEHHIT ajaibl.
Comaii etur, C.MaxxuroB 1925-xbL1b1 3-MapTTa MOMIIEKET-
K Gacriaza uciey ymbiH TallKeHT KajlachlHa JKOHETHIIe-
. Kapakanmnak xajikpl Oy caOakibIKJIapAbl WHTHU3APIIBIK
NeHeH KYTTH. ByHBI conl nayupaern XykKuMeT OacIubliapbl
oonran K.Oye3oB, A.KymabaeBnapabiy TamxkeHT kKana-
ChbIHa, OacKala THHHCIIN JKepiepre )KuOepreH oJapiblH Te-
JierpaMManapblHaH Jja Kepuyre 0oiasl [4:44-45]. Ben-
THIM MOMJIEKeTIIMK nckep K.OYe30BTHIH TarchlpMachl Me-
HeH apalb andaBUTHH pedOpMaNacTHIPHIN, KapaKalak
«Onunde»cut, «OKbIy KNTaOb», YikeHyep ymbiH «Erene-
Jiep cayaTbl» CHAKIBI CaOaKJIBIKIApAbl  Jy3eAu XoM Oy-
napapr 1925-xeuel TamkenTTern KazakctaH MoMIICKETIINK
OacnachIHBIH KYHIIBIFBIC OOJIMMUHIIE OacCTBIPBIN IIbIFa-
pansl. byn cabaknblkiiap Kapakaiak XaJKbIHBIH XaJbIK

ChIMATBHIHAAFBI, 63 aHa TUIUHACTU OUpHUHIIN ca-
GaxJIBIKJIaphI €1,
C.MaxutoB «EpkuH Kapakaimak)» Ta3eTachIHbIH

KyYaruisl cekperapbl 60bin uciereH noyupuune ne (1925-
1929) arapThIYIIBUIBIK )KyMBICIAPBIHA KEYUIT OOIITH.

Conpaii-ak  C.MaxutoB «Kapakanmak onumoe»cu
(Teptkyn — 1929), «Kapakanmakma THI CabaKIbIFb
(Teptkyn — 1930), «Kapakamnak  00JIaCTBIHIAFbI

repcayatnap MekrebunHe mporpamma» (Mocksa — 1931),
«Kapaxkannax TunuHUH eayad (rpammatukace) (Mocksa —
1932) ycaraH cabakJIBIK KHTAIUIApIbl aBTOPJIAPABIH OUpH
CBINIATHIH/IA JKA3bIyFa KaTHACTBI.

30-KpULTapAblH ~CKMHIIM sipbIMbIHA Kedun  OHBIH
OMMpPHHJE XOp KbIIUIBI KBIHBIH KaFgaiinap ky3 Oepau.
On 1932-1934-xbumapsl X93Upru OMHYIOpbsT pailoHbIHA
Cyy XOXaJbIFbl MoKeMmecuHzie wucneau. Anm 1934-1937-
xkblutapaa Tepkynuern Yike TaHbly My3€d-HHIE dKCKyp-
COBOJI XBI3METHH aTKapajsl. PempeccusHbIH OaciaHBIYBI
MEHEH OFaH OWiiT'yHa «XaJbIK IyIINaHb» JereH aibIn
TarbUIbl, 1937-KbUTBI TypMere Kamanaabl XoM OJ aybip
OumiiryHa a3zamka InbliaMaid, KapTaiifaH yarblHIa 3YJIMETKe
mbiamail 1938-kblibl TypMee JKaTKaH KEepHUHE KaWThIC
60maBI.

C.MaXuTOBTBIH  JIyHbAFa KO3Kapachl Kapakajlak
XaJKBIHBIH MOJCHUH 53KOHOMHUKAIBIK TYPMBICEI MEHEH
Ouprenukre payaxianpin — Konumuiectd.  C.MaxuToB
XaJBIKTBl KEHJIMKKE, OIWUIMKKE epUCTHPHYIWH >KOJIBI
arapTely, OMIMMIICHIMpPHUY OeN OiylaraH maielp exu. On
peBoONMAgaH OYypbIH OONBICIBIK JKOIHI MEKTEIUIEPHH
AIIBIY B, eNIUH OaCIIBICH JKaclapblH SAen-UKpaMbIHa J1a
0acImIBUIBIK €THYH KEepPeKJIWTHH, OpPBIC WINMHUHEH OpHEK
aNbIyaBl, OKaclapAsl eHepre yipeTuyam — OasHIaIBI.
C.MaxuToB peBodIONUs KabaThIHIA MAaTEPUAIHNCTIIHK
TYCHHUKJIEP MEHEH MUKHUP XKYpru3au. nmMcus xoMuieT-
JUK payaxIaHbly, AYHBSHBI TYCHHHUY OOJMaNTYFBIHBIH,
WIAMIA OOJIBIY YIIBIH SKacHapiAblH 3€HHHUH, IBIKKATHIH
TOpOMSIIAY JTa3BIMIIBIFBIH ATTHI.

C.MaXuTOBTHH >Kacllapra ©HEp XoM IOJUTEXHHUKAIIBIK
OmmnM Oepuy aiphIKImIa >KeTHCKeHIHKiIepre Mou ean. On
onMUNOEHUWH OKBITBIY YCBUIIAPBIH JKa3FaH, KapakaJmak
TUIAHUH (POHETHKAJBIK, JIEKCHKAIBIK, MOPQOIOTHSIBIK
XOM CHHTAKCHUCIIMK O3TECIICIMKIEPUH JOCIENKH H3epT-
JEeYIIM  JIMHTBUCT  alblM  €CalUIaHafbl.  «Oaumnde»




Ca6aKJ'ILIFLIHa JKasraH aJirbl CO3UHIAC OUIUM 6CpI/I§/)_'II/IH

MUNAKTUKANBIK ~ NPUHIUIUICPH  alpBIKIIA  Ma3MYHJIBI
OasHJIaHFaH.
Mpicanbl, o1 «Onunode»  KUTAOBIHBIH  KHPHCHY

OemumuHze: «Xop OUp OKbIFaH CO3WH OKBIYIIBI OallaHbIH
TYCUHE OMIHMYH 30pYp. ByHBI Xop CO31MH UCMUHUH pecMHU
(cyypern) MeHEH KOpCETHII, TYCHHIUpHI Oapbuica 90aeH
kakchl Oomanel. OKbIFaH KUTAOBIHIA pecuM Oap Oosca na
OyFaH KOHOOT KbUIMaif, MekTenTHH (KIAaCCTBIH) HIIMHAC
TYPJIM pecumiiep KOHbIN, Oajlara KOPCETHIMI TypblIMaca
OanaHblH TYCHHHMYH TBICBIK OonMaiiaeiy [4:14] nen
kepcerenu. Ycbl apkaasl C.MaXuTOB KepCEeTHEIHIIHK
MNPUHIUINNUH JKOHE J€ >KeTWJINCTUPHI, OHbI OMp KaHIIa
payaxJaHbIpFaH.

Conpail aK ycsl METOJIUKANBIK KOPCETHEeNe OKBITBIY-
mibUIapFa Ja IeJarorukajiblK MIeOepIMKTEH MOCIOXTIep
O0epun, «banmamapra MyFaNIUMIIEPIUH TOICH  Ypalbl.
OKBIYIIBI MYFaJUTUMJICPIUH OJETJIepUH, OTBIPHIC, TYPBIC,
XOM MOMWICNEPUHEH 6pHEK ajbll, coHgail Oommara
TayariaHaabl. Myraummiiep Oananap/bIH alablHIa KXY
cak OOJIBIYBI KepeK. OJETTEH THICKAPHl €63, KeIUCIereH
MOMJIEHH KbUIMAyiapbl Kepek. oOcupece OananapiblH
anjpiHaa cak Oosblyaapel Tuiucy [4:16], - men ycrasibik
9THKA, MYFaJUIUMJIEP MEHEH IIOKUPTIEPUHUH 63-apa
MYHOcUOepHHe alpbIKIIa TOKTAl, MyFaJUIUM TeK XaT-cayar
yiiperuy MEHEH HIeKJICHOCH, J)Kacyuapabl Jren-
MKPaMIIBLIBIKKA TOPOHSAIAYIIbl Oaciipl TyJIFa Jer TYCHH/U-
penu.

C.MaxuToB-arapThIyIIbl ~ NIAHBIP, €NOU  OWITUMIIH,
WIMMIM ~ €THY  OWNaphl, XaJblK  OWINMICHAUPHY
TapaybIHAAFEl €TKEH XBI3METIEPU X3UPrH KYHIE Ae 63
KYHBIH OXMHUHETHH >OFaNTKaHbl koK. JKacmapnel eHep
niteneyre, OwimMmun OOJBIYFa HHTEpMeENeYIIN KeIUIereH
TONMUM-TOPOUSIIBIK TUKHpIepH Oap. MocerneH:

Xap Oup HCTHH XOHUH OMWINY,
OHep-OMIUM OKBIY TaHIYP,
AJBIC-KYyYBIKTBI OaiiKar Kepuy,
Awnytel 60oMak okpryaanmayp [5:139].

SIku Gonmaca:

Hcre nnmuM kepek, miimMae XeHep,
Wmmvcns uc enbec, o nemae cerep [8:91].

Copaii aK:

OKpIY 1aOBLI, OKBIY JKaTIac,
Kenre ymrnac, cyyra 6arnac [5:143],

- JIen »Kacyapra OKbILyIbIH, WIMM-OMINM HieneyIuH, eHep-
T OOJIBIYIBIH OXMHUHMETHH MeOepInK IeHeH TYCHHANPEaH.
«blxaciel xac 6unnm anap, TeMup/ieH anThlHFa aiaanap»
- gemn, OWIMM aJbIYIIBIHBIH O9OpKyJUla KOAWpH OoJeHT
EKCHJIUT'MH MbICAJI eTE/H.

Ceiipynrabur MaxuroB con poyupaern Poccus,
Typkuss XoM Tarbl 0acka MOMIIEKETJIEPJETH COLMAIUIBIK
TaJamiapAbl OMENre  achIpbIyAbl MaKCeT €TKeH HC-
Taciayyiap, craukaiap/aH, COHIai ak meT emiepae 0acsin
meirapsutral «Mckpa», «bypeBecTHuk», «TapKyMoH» XoM
Tarbl 0acka razera-KypHajulapZbl OKbIY apKaJibl YHbSIAFbI
MOJICHHH XoM CHSICHH e3repuciiepieH Xxabapnuap OoiraH

Ilim hdm jdamiyet. X26.2025

56

OMiaMMIIM, 3WSUTBI MHCAH ChINAThIHAA KonuruiecTH. O
OMpHHIIWIEPAEH OOJIBII, KUK XOPEKETH, OJIapAbIH
aJFa KOWFaH MaKCeTH, JKaHa YCBUIIAFbI KOIU MEKTEILIEPH,
Oyn MeKTeIUlepauH a03auIbIKIapbl XaKKbIHIa KEHHEH
TYCHHHKKE HWife O0NAbl XaM Oyn HaesiapAbl KepriTuKIN
3USUIBIIAP, KEH XalblK Maccachl apachlHa TapaThblyIIbl-
napyad 6upu 60IIbIL.

On  e3unnmH  «Kapakammaky  aTiibl  KOCHIFBIHZA
XaJIKBIMBI3Fa KapaTa HajaH 0onMa, HaJaHJIBIKTBIH THHKaphI
cayarchI3NbIK, A€M, YaKbITThl KEIIMKTHPMECTEH J0C KUM,
JIyIINaH KUM, OHBIH MapKbIH abaiiay el MOCIoXaT eTe/Iu:

Hapaunsik keTne moCThIHHAH,
Kopibik kepepceH T0CThIHHAH,
OTK130€ UCTH YCTUHHEH,

By ce3re unan kKapakanmnak [6:56].

Conpaii-ak xaclapfa apHam jxa3pulraH <«OKacmapra»
aTJIbl KOCBhIFbIHAA THﬁKaprI 9pMaH €TKCH FOpPE3CU3JIUKTUH
(RS aJII)IH6aFaHJILIFLIH, (SIS X,aKLIﬁKbIﬁ a3aTJIbIKKa €puUCHUJI-
METCHJIUTUH alThIII:

blktusip 6ap KoIbIHBI3AA,
[TypcaT TypchIH sIBIHBI3 A,
Kepcereiink anasiHbI31a,
Ce3iMH MBIHAY Xarbl Kaciap.

Coun Gup arbl HEIKJIAHFaH COH,

Hc xaiinacein Oaiianrad CoH,

MpiHza O1pa3 TOKTaJIFaH COH,

Ceiinecepmus Tarsl jxaciap [6:32-33],
- JIeTl X&Ka3abl.

Komuumunuk — XOpeKeTHHHMH  ailbppIM  aF3ajiapel
TOpPEeNMHEH o3 3aMaHblHAa KeHec XyKHUMeETH KoJjam-
KyyarianraH OoJicaja, KeHHMHIIENNK OJapblH IIbIH MOHU-
JIETH FOPE3CHU3IINKKE epUCHY YIIBIH ee Oup Heme KayblH
MUCUKTUH Oap eKCHJIWTHHE Ke3W J>KeTHI, Oup KaHIa
Hapa3bUIBIK KEeHMUATIapel ce3wie Oacnmaiiiel. MaceneH
K.A#ipIMO€TOBTBIH «XalbIK JaHAJBIFB)» KUTAObIHAH OPBIH
anrad C.MaXHUTOBTBIH TOMEH/IETH KOCBIK KaTapJapblH Kell-
TUPUI OTHY MYMKUH:

KommyHusmre Gaciaran
Anacteipmac uziep KoHe?

Xakx ceH Jen MyIIKa TYKUPTeH.
Jlanbinpatkan cesnep Kone?

Kapuisiranaii kbist 6akkaH,

BuIiM KeJIHH JKY3HIT NIBIKKAH. . .
Kymap ana xe3nep koHe?

Xay, sxururiep, cusjep kone? [7:874].

VYcebHmalh TepeH MoHUTe Wite OONFaH, KOIWUIIIMIUK
XOPEKETUHUH MAaKCET-YMUTJIEPUH ©3UHJE COYJIEJICHIUPIeH
MUKUPIIEPH, IIBIFapMaNapsl YIIbIH XaIKBIMBI3IBIH CYHHKIN
[EP3EHTH, TAJAHT/Ibl IIAWbIp XM >Ka3bIyIIbI, Ipamarypr,
TOJUM-TOpPOUS TapaybliH pedopManayra Kem YIeCHH KOCKaH
300epaec memaror Ceipynrabut MaXUTOB  XYKHMET
TOPENMHEH Kyyaalayra yIIbIpajasl XoM 63 eMHpPUH KypOaH
ertr. OnbIH KapakanmakcTanaa arapTHIYIIBUTBIKTEL, TOIMM-
TOPOMSIHBI, MOAEHUSTTHI  payaKIaHABIPBIYFa  KOCKaH
yJeciaepy OFaaa yulbl.
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PE3IOME. Makonana arokiau moup Ba MabpudarnapBap Celidynrabun MaxuIOBHHHT MabpuUi-KaauIauIuK
(daonuaTH Ba TabIUM-TapOUSIBHUIA Kapanuiapyu Xakuaa cy3 Oopaiu.

PE3IOME. B cratbe TOBOPHUTCS O TPOCBETHUTEIHCKO-IKAAUACKONW MEATETPHOCTH W TEJarOTHYeCKUX B3TIIAIAX
Cetipynradbuma MamKumoBa, H3BECTHOTO TT03TA-TIPOCBETUTEIS.

SUMMARY. The article talks about the educational — jadid activities and pedagogical views of Seyfulgabid Majidov, a
famous poet-educator.

MEDIA KONTENT ASOSIDA TALABALAR TARIXIY TAFAKKURINI
RIVOJLANTIRIShNING SAMARALI METODLARI
B.Tolepov — mustagqil izlanuvchi
Ajiniyoz nomidagi Nukus davlat pedagogika instituti

Tayanch so‘zlar: kontent, media kontent, talabalar, tafakkur, tarixiy tafakkur, rivojlantirish, tarixiy tafakkurni
rivojlantirish, metod, talabalarning tarixiy tafakkurini rivojlantiruvchi metodlar.

KiroueBble ciioBa: KOHTCHT, MCIAMAKOHTCHT, y4alllueCsd, MBINUICHUC, HCTOPUYCCKOEC MBIIIJICHUC, Pa3BUTUC, PA3BUTHUC
HUCTOPUYECCKOI'0 MBIIIIJICHU, METOA, METOAbI, Pa3BUBAIOIIUC UCTOPUYCCKOC MBINJICHUC YHalllUuXCA.

Key words: content, media content, students, thinking, historical thinking, development, development of historical
thinking, method, methods for developing students' historical thinking.

Kirish. Shaxs tomonidan ilmiy bilimlarning puxta hodisa, jarayonga) oid to‘lig, ishonchli, to‘g‘ri
o‘zlashtirilishida o‘qitish (yoki ta’lim olish)ning shakl, ma’lumotlarni olish magsadida material mazmunini sifat va
vosita hamda texnologiyalari bilan birga ta’lim metodlari va  miqdor jihatidan o‘rganish” [4] uchun xizmat qiladi.
usullaridan magsadli foydalanish ham muhim ahamiyat “Kontent-tahlil tegishli hujjat mazmunini g‘oyaviy va
kasb etadi. Shu bois zamonaviy ta’limda talabalarda ramziy jihatdan miqgdoriy bayonini ishlab chigishga
tahliliy, tangidiy va mantiqiy fikrlash kompetentsiyalarini  yo‘naltiriladi. Bu turdagi tahlil jamiyatda OAV yordamida
rivojlantirish muammosining tobora dolzarblashayotgani  yaratilayotgan hissiy kartinasini namoyon gqiladi” [12:15].
bejiz emas. Talabalar tomonidan tahliliy, tangidiy va  Metodni qo‘llashda shunday shart qo‘llaniladi: “tarixiy
mantiqiy  fikrlash ~ kompetentsiyalarining ~ samarali  dalillar real (qayd etilgan, isbotlangan yoki e’lon gilingan)
o‘zlashtirilishi uchun ijtimoiy, gumanitar fanlarni o‘qitishda  hujjatlarda o°z aksini topgan bo‘lishi zarur” [13].

yetakchi o‘rin egallagan turkum metodlardan o‘rinli, So‘z  yuritilayotgan metod “olingan axborotning
magsadli foydalanish kutilgan natijani qo‘lga kiritishga  manbasi sifatida monografiya, ilmiy maqolalar, rasmiy
imkon beradi. hujjatlar, mavjud tadgiqotlarning statistik  dalillar

Asosiy gism. Tadgiqotni olib borish davrida tanlangan  hisoblanadi” [8:14]. Shu bilan kontent-tahlil yordamida
ilmiy muammo mohiyatini nazariy tahlil gilish, talabalar  turli, misol uchun, Kitoblar, gazetalar, jurnallar,
faoliyatini amaliy ishlar fonida kuzatish orgali media anjumandagi chigishlar, OAV, jumladan, internet va
kontent asosida talabalar tarixiy tafakkurini rivojlantirishda  ijtimoiy tarmogqlarda e’lon qilinayotgan materiallar
quyidagi metodlarning samarali ekanini tasdigladi (1-rasm):  bo‘yicha izlanishlar olib boriladi” [12].

Il. Tavsiflovchi metod. Bu metod tarixiy “jarayon va
] hodisalarning tashqi xususiyatlari, belgilari va tavsifini

[ Samarali metodlar

[ Kontent tahlil metodi Tavsiflovchi metod ] yor’itish” [4]g'a, "‘o‘tmishda S odir bg‘lgan .voqelikla'r ga Oiq
ma’lumotlarni bir nuqtaga joylashtiruvchi va tavsiflovchi

[ Oivoslash metodi Tarixivlik metodi ] ma’lumotlarni tahlil qilish, tarixiy dalillar to‘g‘risidagi
— ) B - tasavvurga ega bo‘lish va hal giluvchi an’ana, qonuniyat va

[ “ldrok xaritasi” metodi Klaster metodi ] muhim jihatlarini tushunish, shuningdek, murakkab

dalillarni umumlashtirish va mustahkamlash orgali uning
oson tushunilishi va talqin qilinishini ta’minlovchi qisqacha
bayonni shakllantirish” [10]ga xizmat qiladi.

1. Kontent-tahlil (content analysis) metodi. Mazkur Shuningdek, tarixiy ma’lumotlarni tavsiflovchi metod
metod “ikkilamchi dalillarni o‘rganish orqali o‘tmish  yordamida ularni amaliyotda qo‘llash, foydalanish bo‘yicha
vogeliklariga oid ma’lumotlarga ega bo‘lish, qandaydir  asoslangan garorni gabul gilish, ogilona xulosa chigarish
tarixiy hodisaning ijtimoiy ahamiyatlilik darajasini  kabi harakatlarni sodir etish natijasida kelgusi faoliyat
belgilash” [9]; “ijtimoiy-tarixiy mavjudlikka (vogea, strategiyasini ishlab chigish, keyingi bosgichlarda tahlilni

1-rasm. Media kontent asosida talabalar tarixiy
tafakkurini rivojlantirishning samarali metodlari
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yanada mukammal amalga oshirish uchun asosni
yaratish imkoniyati yuzaga keladi.
Tarix fanlaridan tashkil qgilinadigan  darslarda

tavsiflovchi metodni qo‘llash, talabalarni tanqidiy, tahliliy
va mantigiy fikrlashga undovchi o‘quv topshiriglari
pedagogik masala, keys, annagramma, ko‘p darajali test
kabilardan foydalanish ularda tarixiy tafakkurni samarali
rivojlantiradi.

Ushbu metod ijtimoiy fanlarda keng qo‘llaniladigan
metodlardan biri, golaversa, “Qiyosiy pedagogika”da esa
asosly metod sifatida ko‘zga tashlanadi. Qiyosiy pedagogik
tadqiqotlarning muhim jihati qiyosiy o‘rganiladigan
ko‘rsatkichlarni ishlab chiqish sanaladi” [11].

I11. Qiyoslash metodi. Bu metod “tarixiy voqgea, hodisa
va jarayonlarning xususiy va umumiy gonuniyatlarini,
o‘xshash jihatlarini, farqlarini, rivojlanish tendentsiyalarini
aniqlovchi metod bo‘lib, ta’lim sohasida undan foydalanish
“o‘qitish amaliyoti, umumiy hamda maxsus pedagogik
g‘oyalar o‘rtasidagi o‘zaro o‘xshashliklar va farglarni
aniglash imkoniyatini yaratadi.

Metod dastlab sezilarli darajada tasodifiy xarakter kash
etadi hamda “model — prototip” algoritmi bo‘yicha
giyoslashni nazarda tutadi. So‘ngra algoritmda uchinchi
komponent (tarkibiy qgism) — qiyoslash mezon paydo
bo‘ladi” [12].

Tadgigot davrida talabalar Buxoroda 1784-1785-
yillarda amir  Shohmurod tomonidan o‘tkazilgan pul
islohotiga oid ma’lumotlarni taqdim qildi. Bu davrda
quyidagi pul birliklari zarb gilingan (1-jadval).

V. Tarixiylik metodi. Mazkur metod “ijtimoiy-tarixiy
vogea, hodisalarni, muayyan sharoit hamda vaziyatlarda
yuzaga kelish, shakllanish va rivojlanish jarayonida ko‘rib
chiqishni nazarda tutib” [7], “tarixiy rivojlanishni ham
alohida qism ham umumiy tizim sifatida e’tirof etgan holda

Bunda eng asosiysi — o‘tmish vogeliklarini qayta
tiklash, bugungi kun nugtayi nazaridan yoritish hamda
ularga tayangan holda taraqqiyot istigbolini belgilashdir”
[11]. Shu bilan birga metod “muammoning mohiyatini uni
yuzaga keltiruvchi dastlabki sabablar, manbalar hamda
tarixiy omillarni tadqigi gilish orqali anglashga yordam
beradi” [14].
1-jadval. Buxoro amirligida amir Shohmurod tomoni-

dan zarb gilingan pul birliklari (1784-1785 yillar)
Pul Tar- Mig- Ekviva- Ko‘ri-
birligi kibi dori lenti nishi
. = | 1tillatanga
Tilla ain | S8 =2
(“Ashrafiy”) | 2) 2 E kumush
g ) tanga
cmen | g | Liamsn
9 = 44-
Tanga (I:ur:nush o 64 mis
anga) o~ tanga
Mis va
] kumush
Fuls Mis tanganing
(ko‘plikda (mis _0‘zaro :
“ﬁllus”) tanga) nisbati te;- ‘;@
tez o‘zgarib
turgan
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Ta’lim jarayonida tarixiylik metodini qo‘llashda
tadgigotchi 1.M.Usmonalievning [7:99-101] “Xammurappi
gonuni”’ga oid matn bilan ishlash tajribasidan foydalanish
mumkin.

V. “Idrok xaritasi” metodi. Mohiyatiga ko‘ra “Idrok
xaritasi” (ing. Mind map, Cognitive Map, Concept Map,
asoschisi — Toni Byuzen) metodi ‘“tushunchalar hamda
tahlil gilinadigan obyekt yoki hodisaning gismlari
o‘rtasidagi g‘oyaviy, sabab-ogibat, assotsiativ alogalarni
majmuaviy, tizimli, vizual shaklda tagdim gilishga yordam
beradigan metod” [11:29]; “chiziqli tarkibiy tuzilmani
cheklamagan holda g‘oya, tushuncha, vazifa va turli-tuman
predmetlarni oddiy usulda tashkillashtirish, tizimlashtirish
yo‘li; g‘oyalarni tizimlashtirishga xizmat giladigan boshga
metodlarga garaganda tezrog moslashadigan hamda ijodiy
xarakterga ega muqobil metod” [3] hisoblanadi.

“Idrok xaritasi’ni “chizish” yangi assotsiatsiyalarning
yuzaga kelishiga imkon yaratadi, hosil bo‘lgan umumiy
obraz esa muammo mohiyatini ifodalovchi
tushunchalarning uzog vaqt yodda saglanishiga yordam
beradi [11]. Metod bilan ishlash orgali “ta’lim oluvchilar
tahliliy, tanqgidiy, ijodiy fikrlash malakalarini o‘zlashtiradi;
“mavjud bilimlarni tizimlashtirishga o‘rganadi” [1:125];
“axborotlarni to‘g‘ri qayta bayon qilish malakalari
rivojlanadi, o‘quv materiali oson o‘zlashtiriladi, amaliy
mashg‘ulotlarga samarali tayyorgarlik ko‘rish imkoniyati
yuzaga keladi, o‘quv topshiriglarini bajarish jarayoni
qiziqarli kechadi” [13:136-137]; “foydalanish uchun juda
qulay, ixcham, ma’lumotlarni qismlarga bo‘lib o‘rganish
mumkin, axborot qisqa ifodalanadi” [14].

Tadgigotni olib borish davrida X.K.Boymirzayev
tomonidan  amalga oshirilgan ilmiy tadqiqot chog‘ida
“Zardushtiylar davlati boshqaruvining asoslari”,
“Avesto”’ning ma’naviy-huquqiy asosi” va “Avesto’ning
umumiy asosi” [2:65-66] mavzularida tengdoshlari
yaratgan “idrok xaritalari” misolida talabalarda tegishli
metodni qo‘llash malakalari rivojlantirildi (4-6-rasmlar):

Hucaita (Mapdwa;

[Lasnat Gowkapysu

Xowman “[axiocacTap” \ #
Bowrnven Tland \ >
\ Owna,

3-rasm. “Avesto” ning ma’naviy-huqugiy asosi
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pedagogik  strategiya, tezkor moslashuvchan ko‘p
funktsiyali metod” [13:308]; “asosiy g‘oyaviy birliklarni
ajratib ko‘rsatgan holda ular o‘rtasidagi barcha alogalarni
sxema ko‘rinishida qayd etish orqali axborotlarni taqdim
qilishning grafikli shakli” [10:92].

Xulosa. Turli shakl va yo‘nalishdagi faoliyatlarni
S tashkil etishdagi kabi pedagogik jarayon samaradorligi ham
— Ry o ra AT ko‘p jihatdan qo‘llanilgan metodlar va ularning funktsional
= ook — | e imkoniyatlariga bog‘liq. Shu sababli pedagogik faoliyatni
Sy s O tashkil qilishda uning samarali bo‘lishini ta’minlaydigan
metodlarni oqilona, to‘g‘ri tanlash talab gilinadi. Mazkur
talabni inobatga olgan holda ilmiy-pedagogik tadgigotni

VI. Klaster metodi — zamonaviy ta’limda faol amalga oshirishda media kontent asosida talabalar tarixiy
qo‘llaniladigan metodlardan biri. “Klaster” (g‘uncha, tafakkurining samarali rivojlantirilishini ta’minlovchi
to‘plam, bog‘lam) metodi “puxta o‘ylangan strategiya” metodlarni ogilona tanlash vazifasi qo‘yildi. Belgilangan
[12:93-94]; “ta’lim oluvchilarga qandaydir mavzu ustida  vazifani bajarish orgali kontent tahlil, tavsiflovchi,
erkin fikrlashga, belgilangan mavzuga oid o‘z bilim, qiyoslash, tarixiylik, “Idrok xaritasi” hamda klaster
tushuncha, tasavvurlaridan foydalanish, xotirani  metodlarining  tegishli ~ jarayonning  muvaffagiyatli
kuchaytirish, keng gamrovli fikrlashga imkon beradigan bo‘lishidagi ahamiyatga egaligi aniglandi.
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REZYUME. Maqgolada media kontent asosida talabalar tarixiy tafakkurini rivojlantirish jarayonining samaradorligini
ta’minlaydigan usullarning kelib chigish tarixi va ularning didaktik imkoniyatlari yoritiladi.

PE3IOME. B crathe paccmarpuBaeTcsi HCTOPHUsSI BOSHUKHOBEHHS METOOB, oOecreyuBaromux 3(G(eKTHBHOCTh Npo-
1iecca pa3BUTHsI HCTOPHUYECKOTO MBIIIJICHUS yJalliXcs Ha OCHOBE MEAMAKOHTEHTA, ¥ UX ANJIAKTHUECKAE BO3ZMOXKHOCTH.

SUMMARY. The article discusses methods aimed at ensuring an effective process for developing students' historical
thinking based on media content, as well as their didactic potential.
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Kirish. Inson faoliyatini murakkab biologik tizim
sifatida boshqaruv o0°z-o‘zini tashkillashtirish masalalarini
hal etishni ko‘zlaydi [1], boshqgaruv samaradorligi va
ko‘rsatkichlarining namoyon bo‘lishiga bog‘liq. O‘quv
faoliyatida bunday ko ‘rsatkichlarga talabalar o‘quv faoliyati
tizimini aniqlovchi omillarni qo‘shish mumkin. Bunda
shuni nazarda tutish kerakki, bu turli omillar bevosita o‘quv
faoliyatini (mashg‘ulotlarga qatnashuv, o‘quv yuklamalari
hajmi va boshqalar) aniqlovchi va unga bilvosita ta’sir
etuvchi (kun tartibi, mustaqil tayyorgarlik, turli gizigishlar
va shu kabi) omillar bo‘lishi mumkin.

Adabiyotlar tahlili va metodlar. O‘quv bo‘limining
hujjatlari o‘rganish tahliliga ko‘ra (1-jadval), auditor
yuklamalar (ma’ruza, seminar mashg‘ulotlari) o‘quv yili
davomida I-1l bosgichlarda haftasiga 30-36 soatni tashkil

giladi, modomiki, IV bosgichlarda uning kamayishi
kuzatiladi. Bunday holat o‘quv fanlari sonida ham
aniglangan.
1-jadval. I-IV bosqich talabalari uchun o‘quv
yuklamalari
. Fanlar |Semestrda |1 haftada
Tir | Bosqichlar soni soatlar | soatlar
1 | 1-semestr 9 1022 34
2-semestr 9 1014 34
'R 3-semestr 10 1078 34
4-semestr 9 1002 34
3 | m 5-semestr 9 976 30
6-semestr 12 1142 36
4 v 7-semestr 10 1026 34
8-semestr 4 264 20

2-bosgichda auditoriya yuklamasini fiziologik baholash
uchun kundalik energiyasi aniglandi. Tadgigotda Andijon
davlat universitetining birinchi bosqich talabalari ishtirok
etdi, kundalik energiya sarfini aniglash uchun vaqt
jadvalidan foydalandi.

Talabalarga kunduzgi vaqtini bajarish va turli tadbirlarni
o‘tkazish vaqtini belgilash uchun ish jadvalini tayyorlashni
so‘radik.

Energiya sarflash xarajatlari talaba mehnat zichligi
jihatdan birinchi guruhga va kundalik energiya ehtiyoji
2400 kkallga teng bo‘lgan “Aholining turli guruhlari uchun
ozig-ovgat moddalari va energiya uchun fiziologik ehtiyoj
normalari” asosida joriy qilingan.

Adabiyotlarga ko‘ra kundalik energiya sarf-xarajatlari
o0zig-ovqatni iste’mol qilish bilan bog‘liq, energiya, nerv-
mushak faoliyatiga bog‘liq (anigsa, 0zig-ovqgatning dinamik
ta’siri) [2].

Xronokartalarning tahlili pedagogika oliy ta’lim
muassasalarida o‘qish jarayonidagi salbiy holatlarni
aniglashga imkon berdi. Aksariyat talabalarda kun tartibini
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oddiy hollarda buzish, tinch uyquning yo‘qligi, ovgatlanish
tartibining buzilishi, harakat faolligining yetarli emasligi
gayd etilgan.

Shunday qilib, o‘quv faoliyati tahlili uning quvvat
ahamiyati guvohlik beradiki, talabalar hayotida jismoniy
madaniyatning rolini kuchaytirish, talabalar harakat faolligi
taqchilligi o‘rnini to‘ldirish masalalarini muvaffaqiyatli hal
etishni ta’minlash zarurdir.

Adabiy manbaalarni nazariy jihatdan tahlil gilish
natijasida pedagogika oliy ta’lim muassasalari talabalarini
jismonan tarbiyalash mohiyatiga, jismoniy madaniyat
mashg‘ulotlarida qo‘llaniladigan vosita va uslublarga,
shuningdek, sog‘lomlashtirishning bir qator alohida
masalalariga, jismoniy madaniyat sport faoliyatiga tegishli
materiallar o‘rganilgan.

Talabalarni jismoniy madaniyat bo‘yicha
mashgulotlarni  individuallashtirish,  ularni  ta’lim
jarayoniga tatbiqg etish masalalari yoritilgan ishlar

chuqurroqg tahlil gilindi [3].

So‘rovnoma (anketa) o‘tkazilganda o‘quv faoliyati
ko‘rsatkichlari, vaqt taqsimotini, shuningdek, talabalarning
jismoniy madaniyat sport faoliyati va ularning HF tadqiq
qilish uchun qo‘llanilgan. Shu maqgsadda 3 anketa ishlab
chigilgan (2,3,4-ilovalar). Birinchi ilova talabalarning bo‘sh
vaqtidagi qiziqishlari shakllariga tegishli masalalarni o‘z
ichiga olgan. Ikkinchisi talabalarning jismoniy madaniyat
va sport mashg‘ulotlariga undovchi mavzularni, uchinchisi
esa HF ko‘rsatkichlarini talabalarning vaqti tagsimotidagi
jismoniy madaniyatning o‘rnini. Anketa savollariga javob
berishda hammasi bo‘lib AndDU jismoniy madaniyat
fakultetining 414 nafar talabasi ishtirok etdi. Anketa
AndDUning jismoniy madaniyat nazariyasi va metodikasi
kafedrasi bilan hamkorlikda tuzilgan.

Keyingi bosgichda bo‘lajak o‘qituvchilarda sog‘lom
turmush tarzi (STT) motivatsiyasining shakllanganlik
darajasini aniglash (5-ilova), talabalarning STTni tashkil
qilishlarida ko‘zda tutilgan maqsadlarini aniqlash (6-ilova),
talabalar salomatlik madaniyatini o‘rganish (7-ilova).
Hammasi bo‘lib 1030 ta anketa analiz qilindi.

Tibbiy pedagogik kuzatishlarda talabalar salomatligi
holatini kompleks nazorat qilishning ajralmas qismi bo‘lgan
tibbiy-pedagogik kuzatishlar quyidagi magsadlarda amalga
oshirilgan.

» mashg‘ulotlarning organizmga ta’sirini o‘rganish;

> talabalarning salomatligi va tayyorgarligi darajasini
aniglash;

» jismoniy madaniyat mashg ulotlarini individul-
lashtirishga talabalarning munosabatlarini yo‘lga qo‘yish.

» o‘qituvchining valeologik kompetentliligini
o‘rganish.
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Tibbiy pedagogik kuzatishlar yurak gisgarish soni
(YuQS) bo‘yicha amalga oshirildi. Bu YuQS
mashg‘ulotlardagi ~ jismoniy  yuklamalarni  bajarish
jarayonida hosil bo‘luvchi organizm holatining va uning
o‘zgarishi bilan uzviy bog‘liq integral ko‘rsatkich
hisoblanadi. Bundan tashqari, tadgiqotlarda arterial gon
bosimi va nafas maromi o‘lchangan YuQSni hisobga olish.

Organizmning funksional imkoniyatlari va asosiy
jismoniy sifatlar bo‘yicha test oliy ta’lim muassasalarida
jismoniy madaniyat bo‘yicha o‘quv dasturiga asosan o‘quv
yilining boshida va oxirda 6 ta asosiy test bo‘yicha
o‘tkazildi. Bular 100 metrga yugurish (tezlik
imkoniyatlarini  baholash); 3000 metrga  yugurish
(chidamlilikni baholash); bir joydan turib uzunlikka sakrash
(tezlik-kuch tayyorgarligi); turnikda tortilish (qo‘l kuchini
rivojlantirish); bir oyoqda o‘tirib turish, tayangan xolda
(oyoq kuchini rivojlantirish); oyoqlar juft xolda, qo‘Ini bosh
orqasiga olgan holatda tanani ko‘tarib tushirish (qorin
pressi  muskullari  kuchini  baholash).  Shuningdek,
organizmning aerob imkoniyatlarini baholash uchun Kuper
testi o‘tkazildi (3000 metr masofaga 12 daqiqali yugurish).

Qo°‘l harakat kuchini aniqlash uchun yotgan holatda
qo‘llarni yozib yig‘ish testi qo‘llanildi. Bajarilgan testlarni
baholashlarning o‘quv dasturi va uslubidan olingan
metodika bo‘yicha barcha testlardan (7-ilova) to‘plangan
baholarning o‘rtachasi bilan aniglandi.

Jismoniy rivojlanish bo‘yicha test funksional o‘zgarishi,
O°TS, panja harakatchanligi, umurtqa egiluvchanligi, nafas
olib tutib turish (Shtange sinovi), nafasni chigarib tutib
turish (Genche sinovi), muskullarning holati, yurak gon
tomir tizimi (Martine tajribasi)ni o‘z ichiga oladi.

Natijalarini saralash davomida ishning dagigalar
bo‘yicha mahsuldorligi va butunicha hisoblab chigiladi.
Bunda ko‘rib (S),
o‘chirilgan harflar soni (I), xatolar miqdori (O) hisoblab
chigiladi.

(Musahhih (korrektor)ning mashg‘ulotchanlik tajribasi)

chiqgilgan harflar miqdori to‘gri

ta’siri katta emas. Bu uslubni ko‘p martalab qo‘llash
mumkin.

G.Apanasenko uslubi bo‘yicha salomatlik darajasini
ekspress baholash.

Talabalar salomatligi darajasini nazorat gilish jismoniy
madaniyatning asosiy omili hisoblanadi [4,5,6,7].

G.Apanasenko uslubi salomatlik darajasini ekspress
baholash uchun qo‘llanilgan. Bu uslubga ko‘ra salomatlik
darajalari (Grodualno) besh toifaga ajratilgan (2-jadval).
Har bir ko‘rsatkichda jamlangan (5 balli shkalada) mos
ballar hisoblangan. Salomatlik darajasini baholash ham
darajalar (past of‘rtacha yuqori), ham balli
o‘tkazilgan. Ballar miqdoriga ko‘ra talabaning kuchsiz
tomonlari hagida xulosa chigarilgan va jismoniy holatni
tiklash uchun individual dasturlar tuzilgan [8].

tizimda
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2-jadval. Talabalar salomatligi darajasini baholash

Salomatlik darajasi
el | e =
o
L Testlar =S8 S|5ST| S
r o R B B K
a | = % ER: ;‘ g
©5| 0|08
~ | T
1 o o
1 | Tanauzunligi kg/sm|Ball | o | & | 2| | \
< L b
Al B | @
@
ol 7|9 Q@ | «
] Lo o (o] =
2 O°TS, mi/kg Ball| @ | ¥ |9 | v | §
\V — © i N
< | S| w
209 @ |«
Ln o g
3 YuQS100da (Ball| R | 2 |® | R | Q
o
S| £ |V
S |o| ©
30 soniyada 20 S T
marta o°tirib S| ¥ |8 8' i
4| turgandan keyin | Ball | © S || 9 | &
tiklanish vaqti > QIR &Y
(dag,soniya) | -
Sog‘liq darajasini m| © | «
5 |umumiy baholanishi | Ball | < | 5 | & | & | &
(ballar bo‘yicha) o

Pedagogik tajriba 2015-2017 yillarda AndDU, FarDU,
JDPI, TDPUda o‘tkazilgan. Tajribada umumiy qabul
qilingan tamoyillar “Jismoniy madaniyat nazariyasi va
metodikasi” kafedralari tomonidan tashkil gqilingan va
o‘tkazilgan (“valeologiya asoslari” fanini tatbiq etish
bazasida). AndDU, FarDU, JDPI, TDPUda 1,2,3,4 bosgich
1030 ta talaba ishtirok etdi.

Tibbiy ko‘rik natijasiga ko‘ra talabalar salomatligida
nugsonlar uchratilmagan, ularning barchasi jismoniy
madaniyat mashg‘ulotlariga qo‘ylgan taxminiy ragqamlarni
tanlash uslubi bilan tajriba boshida uncha katta farqga ega
bo‘lmagan (R>0.05) 2 guruh tuzilgan (nazorat va tajriba
guruhlari). lkala guruhida ham jismoniy madaniyat
mashg‘ulotlarining aksariyat qismi aylanma mashg‘ulot
uslubi bo‘yicha o‘tkazilgan. Farq faqatgina tajriba
guruhidagi talabalarning maxsus kartasini o‘z ichiga olgan
dasturni ko‘llash, yurak urish maromi monitori yordamida
jismoniy yuklamalarni maqbullashtirishda bo‘lgan.

Pedagogik tajriba ishlarining samaradorligi talabalarni
test sinovidan o‘tkazishning natijalari va idrok testlari
ko‘rsatkichlari bo‘yicha baholangan.

Ma’lumotlar tekshiruvi va tahlilining matematik-
statistik uslublari.

Tadqiqotlar natijalari ma’lumotlari matematik-statistik
tekshiruvidan o‘tkazildi, bu tekshiruv tadqiqotning har bir
bosqichida o‘tkazilgan.

Olingan ma’lumotlarning ishonchliligi kichik tanlovlar
uchun belgilangan uslublar  bo‘yicha  baholangan.
Guruhlardagi tafovutning ishonchliligi talaba mezoni
bo‘yicha 5% li darajada va Van-der-Verden mezoni
bo‘yicha aniglangan.
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Matematik tekshiruv jarayonida quyidagi ko rsatkichlar
hisoblab chigilgan: X - o‘rtacha arifmetik miqdor - bir
turdagi  ko‘rsatkichlar qatorining miqdoriy sifatlarini
umumlashtiruvchi hosila hisoblanadi:

S-disspersiya belgilar giymatining o‘rtacha arifmetik
giymatdan farqining o‘rtacha kvadrati;

Sya-o‘rtacha arifmetik qiymatning standart xatosi.

R va t biologik tadgigotlardagi farglarning ishonchliligi
ko‘rsatkichlari (ishonchlilik 5%li darajada hisobga olingan
r>0,05).

Natijalar va muhokama. Ushbu qo‘yilgan vazifalarni
hal qilishda Respublikamiz oliy ta’lim muassasalarida
tajriba sinov ishlarini borishga alohida e’tibor qaratmoqda.

Oldinga qo‘yilgan masalalarni hal etish uchun jami
bo‘lib 1030 talaba qatnashdi, shundan, AndDUdan 414
nafar, FarDUdan 210 nafar, TDPUdan 206 nafar va
JDPIdan 200 nafar talabalardan anketa so‘rovnomasi
o‘tkazildi. So‘rovnoma orqali pedagogika oliy ta’lim
muassasalaridagi  jismoniy madaniyat mashgulotlarini
individulallashtirishni tadqiq qgilindi, jismoniy madaniyat-
ning an’anaviy tizimi tajribasi umumlashtirildi. Bundan
tashqari, talabalar (STT) test sinovidan o‘tkazildilar.

Tadqiqotlar  natijasida  pedagogika oliy ta’lim
muassasalari  jismoniy  madaniyat mashg‘ulotlarida
individuallashtirish tamoyilini tatbiq etish uchun dastur
ishlab chigildi.

Pedagogik tajribaning davomiyligi 17 haftadan 2
semestr bo‘lgan. Tajriba boshi va oxirida test sinovi

o‘tkazildi. Tajriba guruhlarida ham xuddi asosiy
guruhdagidek mashg‘ulotlarning asosiy qismi aylanma
mashg‘ulot uslubi bo‘yicha o‘tkazilgan. Asosiy farq
shundan iborat bo‘lganki, tajriba guruhida an’anaviy
dasturdan  tashgari  talabalarning individual karta
ma’lumotlaridan foydalanilgan.

Mashg‘ulotlarda pulsometriya (“Polar” texnologiyasi)
yordamida yurak urish tezligini nazorati ostida jismoniy
yuklamani maqbullashtirish ishlari o‘tkazilgan va idrok
testlarining individual ko‘rsatkichlari hisobga olingan.
Mashg‘ulotlarda yurak urish tezligini o‘lchovi apparati

yordamida olingan tezkor ma’lumot yuklamaning
individual moslashuvini amalga oshirishga imkon beradi.
Xulosa.  Shunday qilib, individual psixofizik

ko‘rsatkichlarni baholash jismoniy yuklamani qayd etish
uskunalarini qo‘llash va wuni mashg‘ulotlar jarayonida
operativ.  boshgarish  individuallashtirish  tamoyilini
muvaffaqgiyatli tatbiq etishni yaratadi va shug‘ullanuvchilar
tayyorgarligiga ijobiy ta’sir o‘tkazadi, tadqiqotlar
ma’lumotlar bilan tasdiglanadi. Asosiy jismoniy sifatlar
bo‘yicha olingan test natijalari tajriba boshidan guruhlararo
keskin farqga ega bo‘lmagan (r<0,05). Pedagogik tajriba
tugallanishi bilan xuddi nazorat guruhidagi kabi tajriba
guruhida ham statistik jihatdan jismoniy sifatlarda—kuch
(gorin pressi muskulida), chidam (3000 metrga yugurish)
borasida anchayin farglar aniqlandi (r<0,05). Qo‘l yelka
kuchi, tezlik imkoniyatlari (100 metrga yugurish) borasida
ham farqlar ko‘lami TGda kengroq (r<0,05).
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faoliyatiga motivatsiya, o‘quv jarayonini tashkil etish va o‘qituvchilar bilan o‘zaro munosabatlar sezilarli darajada ta'sir
gilishi aniglandi. Oliy pedagogika maktabi sharoitida o‘quv faoliyatini optimallashtirish bo‘yicha tavsiyalar taklif etiladi.

PE3IOME. B cratbe paccMaTpuBaroOTCs OCOOCHHOCTH W (DAKTOPHI, BIUSIONINE HA 0Opa30BaTENbHYIO JCSATEILHOCTD
CTYACHTOB NE€AArorud4€CKux BY30B. HGJ'IB}O HUCCJIICAOBAHUS SBIACTCA BBISIBICHUC npo6neM U OIPCACICHUC nyTeﬁ
MOBBIIEHUS 3P PEKTUBHOCTH 00pa30BaTEIHLHOTO Mpolecca. B KauecTBe METOI0B UCCIIEOBAHUS UCIIOIB30BaINCh aHKETH-
poBaHue, Ha6J‘IIO,H€HI/I€ 1 aHaJlIu3 O6paBOBaT€J'H:HBIX JAOKYMCHTOB. B pe3yibTare OBLIO BBISIBJICHO, YTO Ha YCII€BAEMOCTb
CTYACHTOB CYHICCTBECHHOC BJIMAHHC OKa3bIBAKOT MOTHUBALMA, OpraHU3alunsd y‘IGGHOFO mnponecca u B3aHMOL[€I>iCTBPI€ C
npenoaaBaTeIsIMU. Hpez{nara}oTCH PEKOMEHAAUU TTO ONTUMH3AIIUN 06pa30BaTeJ’IbHOI71 ACATCIILHOCTU B YCJIIOBUAX BBICIIIEH
HeﬂaFOFI/I‘{CCKOﬁ HIKOJIbI.

SUMMARY. The article examines the characteristics and factors affecting the educational activity of students of
pedagogical universities. The study is aimed at identifying problems and identifying ways to improve the effectiveness of
the educational process. The methods used were questionnaires, observation and analysis of educational documents. As a
result, it was found that students' educational activity is significantly affected by motivation, organization of the educational
process and interaction with teachers. Recommendations are offered for optimizing educational activity in the conditions of
a higher pedagogical school.
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Talim - tarbiya teoriyas1 ham metodikasi

SPIRTLER TEMASIN INTERAKTIV METODLARDAN PAYDALANIP OQIiTiW
E.Abdisattarova — pedagogika ilimleri boyinsha filosofiya doktor:
D.Jarekeyeva — stajyor oqitiwshi
Ajiniyaz atindagi Nékis mamleketlik pedagogikaliq instituti
Tayanch so‘zlar: organik kimyo, spirtlar, ikki atomli spirt, kop atomli spirt, etilenglikol, glitserin.
KioueBble ciioBa: OpraHuveckas XuMus, CIUPThI, ABYXaTOMHBIC CIIMPThI, MHOI'OATOMHBIC CHHUPTHI, STUJICHIJIUKOJIb,

TJIIMICPUH.

Key words: organic chemistry, alcohols, diatomic alcohols, polyhydric alcohols, ethylene glycol, glycerin.

Kirisiw. Ozbekstan Respublikasi Prezidentinini 2020-j1l
12-avgusttagi «Ximiya ham biologiya jonelislerinde
uzliksiz bilimlendiriw sipatin ham ilim-pan nétiyjeliligin
asirtw  is-ilajlar1  haqqinda»gi  PQ-4805-sanli  qararina
tiykarlanip ximiya ham biologiya panleri boyinsha terenirek
oqitiw, jana islep shigariw karxanalarin payda etiw,
farmacevtika, neft-gaz, azig-awqat sanaat tarmaglarin tez
pat penen rawajlaniwina sebep bolatugin hamde onin
tiykarinda xalqumiz turmis sharayatin jaqsilawga tiykar
jaratip beredi [1].

Respublikamizda ilim-texnika ham texnologiyalard:
rawajlandiniw ham jahan talaplarina juwap beretugin
tajiriybeli kadrlar tayarlaw sistemasin qaliplestiriw ham de
oqitiwda innovaciyaliq talim texnologiyalarin qollamw
ayrigsha aytip otilgen. Sonday-aq, joqart oqiw orinlarinda
ximiya panlerin oqitiwda elektron bilim resurslarinan
paydalamwdin texnologiyalarm islep shigiw arqali bilim
aliwshilarda kasiplik bilim, konlikpe ham téjiriybelerin
xaliq araliq standartlar darejesinde toliq qaliplestiriwdin
ilimiy tiykarlangan sistemasin jaratiw ham de erkin bilim
aliwdi rawajlandiriwdi talap etedi.

Jahande bilimlendiriwdin rawajlamiwin tamiyinlewshi
tiykargr faktor sipatinda, 2030-jilga shekem belgilep
alingan bilimlendiriw koncepciyacinda «Omir dawaminda
Sapali bilim aliwga imkaniyat jaratiw» aktualligi waziypa
etip belgilengen. Bul bolsa, 6z gezeginde ham pandi, ham
shet tilin ham zamanagdy xabar texnologiyalarin teren
biletugin ham oni tajiriybede qollana alatugin ximiya
oqitiwshilarin tayarlawga qaratilganligt menen ahmiyetke
iye. Sol sebepli jogart oqiw ornlarinda oqitiwdin
zamanagdy usillarinan paydalaniwdi jolga qoyiw, bolajaq
kasip iyelerin kasipke tayarlawda innovaciyaliq ham xabar
texnologiyalarin sabaq processine paydalaniwdi talap
qilmagqta [2].

Usil ham izertlewler. Hazirgi dawirde juz berip atirgan
innovaciyaliq proceslerde bilimlendiriw sistemasi aldindagi
mashqalalardi sheshiw ushin jana informaciyani 6zlestiriw
ham ozlestirilgen bilimlerdi o6zleri tarepinen bahalawga
ilayiq, zarar gararlar qabil etiwshi, garezsiz ham erkin pikir
juritetugin shaxslar kerek.

Sol sebepli de, bilimlendiriw makemelerinin oqiw-
tarbiyaliq processinde zamanagdy oqitiw usillart -
interaktiv usillar, innovaciyaliq texnologiyalardin orn1 hdm
dhmiyeti judd ulken bolip tabiladi. Pedagogikaliq
texnologiya ham olardin tadlimde qollaniwga tiyisli bilimler,
tajiriybe student (yamasa oqiwshi) lardi bilimli ham jetik
ilimiy tajriybege iye boliwin timiyinleydi.

Innovaciya (inglis innovation) — janaliq Kkirgiziw,
janalig bolip esaplanadi. Innovaciyaliq texnologiyalar

pedagogikaliq process ham de oqitiwshi ham student
(yamasa oqiwshi) iskerligine janaliq, ozgerisler kirgiziw
bolip, on1 amelge asiriwda tiykarman interaktiv usillardan
paydalaniladi.

Interaktiv — bul 6z ara hareket etiw yamasa kim menen
bolsada sawbetlesiw, baylanista boliw degendi anlatadi.
Basqasha s6z benen aytqanda, oqitiwdin interaktiv
stilistikalar1 ~ biliw ~ hdm  kommunikativ  iskerlikti
sholkemlestiriwdin arnawli formasi bolip, ol jagdayda bilim
aliwshilar biliw procesine tartilgan boladi, olar biletugin
ham oylap atirgan zatlardi tasiniw ham pikirlew
mumkinshiligine iye boladi. Interaktiv  sabaqlarda
oqitiwshinin ornt bolek student (yamasa oqiwshi) lerdin
iskerligin sabaq magqsetlerine erisiwge bagdarlawga alip
keledi.

Bul usillardin 6zine tanligi sonda, olar tek pedagog ham
student (yamasa oqiwshi) lardin birgelikte iskerlik
korsetiwi arqali amelge asiriladi. Bunda pedagogikaliq
birge islesiw procesi 6zine tan gqasiyetlerge iye bolip,
olarga:

student (yamasa oqiwshi) tin sabaq dawaminda biyparq
bolmawina, erkin pikirlew, doretiwshilik etiw ham
izertlewge majbur etiliwi;

- student (yamasa oqiwshi) lardin oqiw procesinde
pange bolgan qizigiwshiliglarin turaqli timiynleniwi;

- student (yamasa oqiwshi) lardin pange bolgan
quzigiwshiligin erkin tirde har bir maselege doretiwshilik
penen jandasiwi,

- pedagog ham student (yamasa oqiwshi) lerdin
sherikliktegi iskerligin turaqli turde shélkemlestiriliwi
kiredi.

“Spirtler” temasm uyreniwde Awa—Yaq usilinan
paydalanganimizda klass oqiwshilarin ansat, daslepki
magliwmatlard: eske tusiriw ushin qollanamiz. Sorawlar
beriledi ham awa yaki yaq degen sézler menen qisqa
juwaplar beriledi. Misali tomendegi formada keltirilgen.

Awa — Yaq usil.

1. Etilennen spirt aliwga bolama? Awa (etilennen
(C,H,) spirt-etanol aliwga boladi, bul process-gidrataciya
dep ataladi).

2. Osimlik japiraginda etanol bola ma? Yaq (6simlik
japiraginda adette etanol joq).

3. Qantl zatlard1 ashitiw arqali metanol aliw mimkin
be? Yaq (metil spirtin aliw mumkin emes).

4. Agash maydasinan etanol aliwga bola ma? Awa
(agash maydasian etanol aliwga boladi-bul cellyulozaliq
etanol ondiriw processi arqali amelge asadi).

5. Eger kartoshka muzlagan bolsa onnan etil spirtin
aliw mamkin be? Awa (sebebi kartoshkada kraxmal bar, ol
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fermentler arqali glyukozaga aylanadi, al glyukoza
ashitqilar arqali etanol beredi. C¢H;,05 —2C,HsOH+2CO,)

Formula tabiw usih organikaliq ximiyada juda jiyi
gollaniladi, sebebi har bir uglevodorodlard: uyrengenimizde
onin ximiyaliq formulasin, gomologliq qatarin aniq bilmese
ol zattin izomeriyasin, nomenklaturasin, alimwin, fizikaliq
ham ximiyaliq qasiyetin, qollaniw tarawin aniq biliw1 qryin
boladi. Sonin ushin har bir teman1 uyreniwde Formulani
tabiw usilin paydalaniw juda kerekli bolip tabiladi. Spirtler

T-keste metodinda qanday da bir tasinik, yamasa
lekciya boyinsha uyrenilgen informaciyan: salistirmali
analizlew, salistiriw, erkin munasibetti qaliplestiriwge
imkaniyat jaratiw magsetinde qollaniladi. Bunda oqiwshilar
60z betinshe ham doretiwshilik pikirlew, informaciyalar
sistemasin analizlew, soylesiwshenlik ham basqalar pikirine
harmet, jamaatte islew konlikpeleri rawajlanadi.

Usildi amelge asiriw tartibi: oqiwshilar usinis etilgen
sxema tiykarinda mashqalaga 6zinin erkin pikirin bildiredi,

temasi boymsha metanol, etanol, pentanol-2, 2- bildirilgen pikirler unamli hdm unamsiz bagdarga ajiratilip
metilbutanol-1din formulalarin tabiw [3:70-77]. kerekli baganalarga jaziladi.
Formula tabiw usil. T-keste
Spirtlerdit atlari Abzallig Kemshiligi
Medicinada dezinfekciyalaw | Metanol zaharli spirt
ushin

A) C,HsOH

2. Etanol B) CH;0H

3. Pentanol - 2 C) CH; — CH, — CH-CH,0OH

4, 2-metilbutanol — 1 |
CH;

D) HsC — CH — CH, — CH, —

1. Metanol

Xahq xojahgimn har turli ta- | Zaharli, narkotik zat

rawlarinda qollanilad:

Dari-darmagqlar alinadi Otkir iyisli
Parfiyumeriyada Alkogolhq tasirge iye
Eritiwshi retinde qollaniladi Nerv kletkalarin buzadi
Antifrizler alinadi Awqat siniriw organ-

larin buzadi
Jarek, qgan tamurlarin

Nitroglicerinnin 1% eritpesi

CH, | medicinada kop qollaniladi awir kesellikke duw-
OH shar etedi
Venn diagrammast — 2 ham 3 tisiniktin Ozine tan Konceptual Kkeste - wusilin qollaniw ushin

tareplerin ham de uliwma tareplerin salistirrw yaki qarama-
qarst qoytw ushin qollaniladi. Sistemal1 pikirlew, salistirtw,
tenew, analiz etiw konlikpelerin rawajlandiradi. Témendegi
basqishlarda amelge asiriw nazerde tutiladi.

1-basqish. Diagramma Venndi diaziw gagiydasi menen
tanisadi. Bolek kishi toparlarda Venn diagrammasin dazedi
ham shenberleri Kesilispeytugin jerlerin (x) toltirad.

2-basqish. Aylana jupliglarga birlestiriledi, 6zlerinin
diagrammalari salistiriladi ham toltirilad.
3-basqish.  Shenberler  kesilisken jerde  olardin

kozqarasman kelip shigip, eki-tish shenber (xx/xxx) ushin
uliwma bolgan magliwmatlar dizimi duziledi.

4-basqish. Toparlar o6zleri tayarlagan diagrammalardi
prezentaciya  qiladi, kemshiliklerin  tuwrilaydi.  Bul
texnologiyadan kommunikativ tapsirmani yaki obyektti topar
bolip islewde iyrenetugin materialdi bekkemlewde, dodalanmip
atirganda, yaki uyrenilgen grammatikaliq materiallardi
bekkemlewde ham de bilimlerdi jazba ham awizeki rawishte
tekseriw ham bahalaw magsetinde paydalaniw mumkin.

Spirtler temasina Venn diagramma

Bir atoml1 toyingan spirtler o :
yingan sp Kop atomlh spirtler

1. Quraminda
gruppa bolady
2. Etilenglikol

nia jEtaieis
1. Aktivmetall menen 2-3  gidroksil

reakciyaga kirisedi.

2. Funkcional gruppa- OH 3. Glicest
3. Suffiks-al 3. Glicenin
4. Vodorodh baylanis. Kislorodl: -l"\l);mn mazah, sirop simaq
5. Medicinada paydalanad: A suyiqhq
Y organikalig i icers

6. Metanol, etanol-suyiqliq S I |'s. Mis () gliceran (sipat
7. Gidroliz birikpeler reakciyasi)
8. Natriy etilat birikpe payda Spirtler 6. Aktiv metall menen birigedi

etiledi ’ ham Na etilatin payda etedi
9. Eterifikaciyarcakciyasin 7. Antifrizler (avtomobil).

payda ctedi 8. Dinamit aliwda
10. C:H.n+, OH 9. Nitroglicerinnin 1% li eritpesi
11. Quramal efirlerdi payda medicinada qollamlad.

ctedi 10. Cu(OH): sapa reakciyasina
12. Hawadajanad: kirisedi

13. Metanol-zéharli 11. Etilenglikol - zaharli
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tomendegishe tarqatpa materiallar teksti tayarlanadi ham
har bir toparga tarqatiladi. Somin menen birge ekspert beti
qagazida tarqatiladi. Oqiwshi tarqatpa materiallar ishinen
metanol, etanol etilenglikol ham glitceringe tiyisli bolgan

magliwmatlardt  ajiratip  ekspert  beti  qagazindagi
konceptual kestesin toltiradi [4:10].
Konceptual keste
Spirt Fizikalq | Ximiyalq Alimwi
gasiyeti | qasiyeti
Metanol | juda indikatorga | suw  gazinen,
zaxarli tasir etpeydi | toyingan
suyiqhq uglevodorodlar-
din  galogenli
tuwindilarinan
_ natriy etilati alyukozani
Etanol rs1ark01t ik mel':ef’ , ashitiw, kletch-
uylqiiq | reakciyaga atka gidroliz
kirisedi
tiyisli  uglevo-
Etilengli- | mazaliraq N.hs . (1 do,mdlar-
kol sirop gld_rok5|d, din
aktiv metall | tuwindilarinan
alinadi
HGologen
o mazali menen neftti
Glitserin - . .
sirop reakciyaga krekinglew
kirisedi
Juwmaqg. Hazirgi kunde uliwma bilim beriw

mekteplerinde organikaliq ximiya ximiyanin ishindegi
qizighh ham quramali pan bolip, onda kundelikli turmista
kop paydalanilatugin zatlar haqqinda koép magliwmatlar
beriledi. Somin ishinde Spirtler temasinda spirtlerdin turleri,
onin qasiyetlerin uyreniw arqali spirtlerdin zaharli jane
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paydali qasiyetlerin har tarepleme uyrenemiz. Usi tema usili, Venn diagramma, T-keste, Formula tabiw,

arqali oqiwshilar ximiyan1 medicina, biologiya, kundelikli ~ Konceptual keste siyaqli interaktiv usillardan paydalanip

turmis, sanaat penen tigiz baylamishigin uyrenedi [5:67-69].  sabaq Otkenimizde oqiwshilardi ximiyaga qiziqtiriw,

Temani toliq tusindiriwde interaktiv usillardan Awa—Yaq ximiyaliq formulalardi yadta saqlaw qasiyeti qaliplesedi.
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REZYUME. Magqolada organik kimyo fanidan “Spirtlar” mavzusini interfaol metodlardan foydalanib o‘qgitishning
gisqacha ta’rifi berilgan. Maktabda organik kimyo kursini chuqurroq o‘gitishda interfaol metodlardan “Awa-Yaq”,
Formulalarni topish, T-jadval, Venna diagrammasi “Spirtlar” mavzusiga oid misollar bilan keltirilgan.

PE3IOME. B cratbe maercs KpaTKoe OIHMCAHHE IMpenofaBaHus TeMmbl “CHHPTH” O OPraHHYECKOH XUMHH C
UCIIONIb30BAaHHEM HWHTEPAaKTHBHBIX MeToj0B. [Ipu yrinyOneHHOM W3y4YeHHHM Kypca OpPraHMYeCKOM XUMHH B IIKOJE
WMHTEpaKTHBHBIE MeToAbl “Awa-Yaq”, HaxoxaeHue ¢popmyi, T-rabnuia, nuarpamma BeHHa npuBeAeHb! ¢ IpUMEPaMH 110
TeMe “CrnupThl.”

SUMMARY. The article provides a brief description of teaching the topic “Alcohols” in organic chemistry using
interactive methods. In the in-depth study of the organic chemistry course at school, interactive methods such as “Awa-
Yaq”, Finding Formulas, T-Table, Venn Diagram are presented with examples related to the topic “Alcohols.”

JISMONIY TARBIYA DARSLARIDA HARAKATLI O‘YINLARDAN FOYDALANISh USULLARI
J.A.Alimov — dotsent
Andijon davlat pedagogika instituti
Tayanch so‘zlar: jismoniy rivojlanish, harakat, ko‘nikma, malaka.
KaioueBble ci1oBa: pusnueckoe pa3BuTue, IBUKEHHE, YMEHHS, KOMIETEHTHOCTb.
Key words: physical development, movement, skills, competence.

Kirish. Mamlakatimizda amalga oshirilayotgan ta’lim  Natijada sportning ko‘plab turlari bo‘yicha O‘zbekistondan
tizimidagi islohotlar, innovatsion o‘zgarishlar, yuqori olimpiada va jahon chempionlari yetishib chigmoqda.
malakali mutaxassislar tayyorlash, ta’lim sifat va  Maktablarda va mahallalarda ham sport musobagalari
samaradorligini oshirish yo‘lida ta’limtarbiya jarayoni tashkil etilmoqda. Maktab o°‘quvchilarida ahloqiy
ishtirokchilari uchun zaruriy hamda yetarli shart- fazilatlarni milliy harakatli o‘yinlar orqali shakllantirish
sharoitlarni yaratib berilishi oliy o‘quv yurtlari rahbarlari va ~ jamiyatimizdagi madaniy-ma’rifiy soxolarda ilgari bosilgan
professor-o‘gituvchilariga ham o‘ziga xos katta mas’uliyat qadam bo‘lib xisoblanadi. Milliy tavsifga ega bo‘lgan
yuklaydi. Yangi O‘zbekiston ta’lim tizimini tubdan jismoniy mashqlar, sport va harakatli o‘yinlarning xilma-
o‘zgartirish, uni xalqaro standartlarga integratsiyalash, xilligi ularni o°‘quv-tarbiya jarayonining juda ko‘p
mehnat bozori talablariga mos keluvchi malakali kadrlarni  sohalarida qo‘llash imkonini beradi.

tayyorlash hamda Uchinchi Renessans g‘oyasini amalga Adabiyotlar tahlili. Harakatli o‘yinlar boshlang‘ich
oshiradigan yangi avlodni voyaga etkazish magsadida katta ~ sinf o‘quvchilari uchun muhim xisoblanadi. O°‘yinlar
islohotlar amalga oshirilmoqda. xayotdagi to‘siqlarni yengish ularning qobiliyatlarni

«Kadrlar tayyorlash milliy dasturi» asosida ta’lim- ro‘yobga chiqarish bilan bog‘lik bo‘lgan jismoniy
tarbiya tizimining tubdan isloh etilayotgani ham ana shu  mashglarni o‘z ichiga oladi. Har xil obrazlarga taqlid
ulug‘vor vazifani amalga oshirish yo‘lidagi muhim qilingan o‘yinlarni o‘ynab borish jarayonida bolalarda o°z-
gadamdir. Xuquqiy demokratik davlatimiz, ochiq fugarolik  o‘zini boshqarish qobiliyati, faol harakat malaka va
jamiyatining eng ustuvor yo‘nalishlaridan biri sanalmish  ko‘nikmalari shakllana boradi. Bundan tashqari o‘yinlar
ta’lim sohasida olib borilayotgan isloxotlarning asosiy  bolalarning jismoniy barkamol bo‘lishlari uchungina emas,
magsadi — bu jarayonning sifati va samaradorligini  balki agliy va ahlogiy jixatdan tarbiyalash uchun xam
oshirishga qaratilgan tadbirlar majmuasidan iborat. Shu  muhim ahamiyatga ega. Ko‘plashib o‘ynaladigan
boisdan, mamlakatimiz mustaqilligidan so‘ng yosh o‘yinlarda bolalar magsadga erishish uchun farosatini,
avlodning tarbiyasiga, sog‘ligiga aloxida e’tibor qaratila  qat’iyatini ko‘rsatishi, jamoa oldida o‘zining emas, balki

boshlandi [1]. o‘rtoglarining xatti-harakatlari uchun xam javobgarlik
Jismoniy tarbiyaga e’tiborni kuchayganligini umumiy  hissini sezadigan bo‘lishi kerak [3].
o‘rta ta’lim maktab o‘quvchilari o‘rtasida «Umid nihollari», Pedagogik, psixologik, sotsiologik, axlogshunoslik,

texnikum va akademik litsey tinglovchilari ishtirokida jismoniy tarbiya o‘qitish metodikasiga oid adabiyotlar
«Barkamol avlod», oliy ta‘lim muassasalari talabalari tahlili o‘quvchilarga jismoniy tarbiya berish va shu o‘rinda
o‘rtasida «Universiaday» sport musobaqalari tashkil etilgan.  jismoniy mashqlar tizimi hamda harakatli o‘yinlardan

65



Ilim hdm jdamiyet. X26.2025

foydalanish masalasiga doir turli garashlar mavjudligini
ko‘rsatdi.

Boshlang‘ich sinf o‘quvchisining harakatli o‘yindagi
erkinligi va mustaqilligi quyidagi xolatlarda namoyon
bo‘ladi: a) o‘yin yoki uning mazmunini tanlashda; b)
boshqga bolalar bilan ixtiyoriy birlashishda; v) o‘yinga kirish
va chigishning ixtiyoriyligida va boshqalar. Turli
ko‘rinishdagi o‘yinlarda boshlang‘ich sinf o‘quvchisining
erkinligi va mustaqilligi turlicha namoyon bo‘ladi.

Jismoniy tarbiya o‘qituvchisi harakatli o‘yinlarni tashkil
qilish va o‘tkazishda quyidagilarni nazarda tutishi lozim.
O‘quvchilarning jismoniy barkamolligi, salomatligining
yaxshilanishi, chiniqgishiga, tana a’zolari va umumiy ish
qobiliyatining o‘sishiga yordam berish. O‘quvchilarda har
xil sharoitlarda erkin harakat gila olish imkonini beradigan
bilimlar va Kkerakli harakat malakalarini hosil gilish.
O‘quvchilarda hayotiy faoliyatda yordam beradigan aqliy
va irodaviy sifatlarni tarkib toptirish. O‘quvchilarni turli
o‘yinlar va jismoniy mashqlarga qiziqtirish, rejimga rioya
gilishga odatlantirish. O‘quvchilarda harakatli o‘yinlarni
mustaqil holda tashkil etish va o‘tkazish uchun zarur bilim
va malakalar xosil gilish.

Harakatli  o‘yinlarni
tashkilotchi va tarbiyachi
mas’uliyatlidir.

O‘yinlar avvalo to‘g‘ri tanlanishi, bolalarda o‘rtoglarcha
yordam, jamoatchilik, vatanparvarlik xislarini ijtimoiy-
foydali mehnatga ongli munosabatni shakllanadigan tarzda
tashkil qilinishi va o‘tkazilishi kerak [4].

O‘yinni to‘g‘ri tanlash va magsadga muvofiq yo‘sinda
o‘tkazish juda muhim ahamiyatga ega. Ammo o‘yin
hamma vaqt ham tarbiyaviy vazifalarni hal gilavermaydi.
Tarbiya sohasida yaxshi natijaga erishish uchun harakatli
o‘yinlar tarbiyaviy tashkil qilinishi va o‘tkazilishi kerak.
O‘yin rahbari bolalar jamoasini yaxshi bilishi, har bir
o‘yinning mazmuni va qoidalari bilan mufassal tanishishi,
yuksak pedagogik maxoratga ega bo‘lishi lozim.
Shundagina u harakatli o‘yinlardan ko‘zlangan ta’limiy va
tarbiyaviy maqgsadlarga erisha oladi.

Bolalar o‘yin davomida o‘z fe’l-atvori va shaxsiy
xususiyatlarini namoyish qiladilar. Bundan esa o‘qituvchi
ularning turli odatlarini, salbiy va ijobiy xususiyatlarini
bilib olishi, tegishli tadbirlarni belgilashi, o‘yinni muayyan
yo‘nalishga solib, ularda sofdillik, mardlik, do‘stlik
sifatlarini jamoadagi o‘z burchini xis qilishni tarbiyalashi
mumkin. Shu bilan birga, u bolalarga o‘yin qoidalarini
buzmagan holda ijobiy tashabbus ko‘rsatishda har jihatdan
yordam beradi.

Amaliy qgism. O¢qituvchi o‘yinlarni  o‘tkazish
jarayonida ta’limning didaktik prinsiplaridan foydalanishi
va doimo ularni amalga oshirishga erishishi lozim.
O‘qituvchi o‘quvchilarga har o‘yinning mazmuni, vazifasi
va qoidalarini tushuntirib beradi. Bu esa ularga o‘yinga
ongli munosabatda bo‘lish, uni to‘g‘ri o‘rganib olish, o‘z
xatolari va yutuqlarini to‘g‘ri tushunish va o‘z harakatlarini
o‘rtoqlarining harakatlariga qiyoslab tahlil qilish imkonini
beradi. O‘quvchining o‘yin yoki ayrim mashqlarni
o‘rganishda o‘gituvchiga ko‘r-ko‘rona kelaverishi ham
magsadga muvofiq emas. O‘qituvchi o‘rgatadigan va
o‘quvchilar ongli ravishda bajaradigan harakatlar bolalarda

o‘tkazishda
sifatidagi

o‘qituvchining
vazifasi juda
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tashkilotchilik ko‘nikmalarini tarbiyalashda yordam berishi
kerak. Bunga o‘yinni o‘tkazish uchun o‘quvchilardan
hakamlar va ularning yordamchilarini tayyorlash yo‘li bilan
erishiladi. O‘qituvchi bolalar bilan o‘tkaziladigan o‘yinlar
biroz muayyan qiyinchiliklarni yengish bilan bog‘liq
bo‘lishiga, o‘yin jarayonida bajariladigan har bir vazifa
amalga oshishiga erishishi va to‘siqlar qanday zabt
etilishiga ko‘ra murakkablashtirib borilishi zarur. Bu ish
bolalarni mexnatsevarlikka o‘rgatadi, ulardagi iroda kuchini
orttirib boradi [5].

O‘qituvchi o‘yinni o‘tkazishga tayyorgarlik ko‘rishda
uning aniq vazifalarini belgilab chigadi. Bu vazifalar
bolalarning yoshiga mos bajara oladigan bo‘lishi kerak.
O‘yinni tashkil qilish va o‘tkazishda o‘quvchilarga iloji
boricha  tashabbus  ko‘rsatib, faol  qatnashishga
rag‘batlantirish juda muhimdir.

Bolalar ijodiy faollik ko‘rsatib o‘ynasalar, o‘yinlar
ularda tashkilotchilik malakasini o‘stiradi. Ko‘zlangan
maqsadga erishish uchun do‘stiga yordam berish, oz
holicha yoki o‘rtoglari bilan darhol bir qarorga kelishi -
ijjodiy tashabbuskorlik hisoblanadi. Agar bolalar o‘yinni
ilgari o‘zlashtirgan bo‘lsalar, o‘yin paytida ularning faolligi
yanada ortishi mumekin.

O‘yin  paytida bolalarning  faollik  ko‘rsatishi
o‘gituvchining ana shu o‘yinni o‘tkazishga qanday
tayyorlanishiga ham bog‘liq bo‘ladi. o‘qituvchining o‘zi
o‘yinni aniq va yaqqol tasavvur qilishi, o‘yin paytida
o‘ynovchilarning o‘zaro munosabatlarini yaxshi tushunishi
lozim.

O‘yin  rahbari  keyinchalik  o‘yinni qanday
o‘zlashtirishlariga qarab, ularga sardorlik, hakamlik qilish
ishlarini topshirishi va bolalar o‘yinga uyushqoqlik bilan
gatnashadigan bo‘lganlaridan so‘ng, ular orasidan o‘ziga
yordamchilar tayinlashi kerak. Shunda ham bolalar o‘yinini
rahbarning o‘zi kuzatib turmog‘i lozim. O‘yinni obrazli
qilib tushuntirish, eng muhim omillardan sanaladi. Bu ish
ayniqsa, mazmunli o‘yinlarni so‘zlab berishda g‘oyat zarur
bo‘lib, o‘yin qatnashchilari o‘z rollarini to‘g‘ri bajarishlari-
da yordam beradi. O‘quvchilar o‘yin mazmunini puxta
o‘zlashtirishlari uchun raxbar og‘zaki tushuntirishni amalda
ko‘rsatishi bilan, ya’ni o‘yinning ayrim harakatlarini bajarib
ko‘rsatish bilan olib borishi lozim. O‘yinning qoidalarini
tushuntirishda, harakatlarni ifodalab berishda ko‘rsatmali
go‘llanmalardan foydalanishda uning aniq vazifalarini
doimo nazarda tutishi zarur [6, 7].

O‘yinlarni  rejalashtirishda ularning mazmuni va
bog‘ligdigini xam unutmaslik, muayyan o‘quvchilarni jis-
moniy tarbiyalash vazifalariga muvofigligini hisobga olish
kerak. Harakatli o‘yinlar metodik jihatdan to‘g‘ri
o‘tkazilganda bolalar ayrim harakatlarda, u yoki boshqa
mashglarni bajarishda elementar harakat malakalarini
egallashlari mumkin. U yoki boshga malakalarni yaxshi
egallashlari uchun, zarur bo‘lgan jismoniy sifatlar
o‘quvchilarda bu mashqlardan o‘yin jarayonida foydalanish
vagtida rivojlantiriladi [7].

Xulosa. O‘qituvchi o‘yinni o‘tkazishga tayyorgarlik
ko‘rishda uning aniq vazifalarini belgilab chiqadi. Bu
vazifalar bolalarning yoshiga mos bajara oladigan bo‘lishi
kerak. O‘yinni tashkil qilish va o‘tkazishda o‘quvchilarga
iloji boricha tashabbus ko‘rsatib, faol gathashishga
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rag‘batlantirish juda muhimdir. O‘yinlarni rejalashtirishda muayyan o‘quvchilarni jismoniy tarbiyalash vazifalariga
ularning mazmuni va bog‘liqdigini xam unutmaslik, muvofigligini hisobga olish kerak.
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REZYUME. Magolada o‘quvchilarning jismoniy barkamolligi, salomatligining yaxshilanishi, chinigishiga, tana
a’zolari va umumiy ish qobiliyatining o‘sishiga yordam berish. O‘quvchilarda har xil sharoitlarda erkin harakat gila olish
imkonini beradigan bilimlar va kerakli harakat malakalarini hosil gilish. O‘quvchilarda hayotiy faoliyatda yordam
beradigan agliy va irodaviy sifatlarni tarkib toptirish. O‘quvchilarni turli o‘yinlar va jismoniy mashqlarga qiziqtirish,
rejimga rioya gilishga odatlantirish. O‘quvchilarda harakatli o‘yinlarni mustaqil holda tashkil etish va o‘tkazish uchun zarur
bilim va malakalar hosil gilish va sportini rivojlantirish uchun amaliy tavsiyalar va strategiya taklif giladi.

PE3IOME. llenb ctaThi — MOMOYb CTYJCHTaM YJIYYIIHTh CBOKO (HU3UYCCKYIO (GOpPMY, 3I0POBbE U OOIIYIO0 yCIeBae-
MocTh. Pa3BuBarth Yy ydJaluxcs 3HaHUA U HeO6X0)II/IMI)Ie JBUI'aTCIIbHBIC HABBbIKH, ITO3BOJIAIOININC UM CBO60}1HO [[eﬁCTBOBaTL
B pa3jiIMYHbIX YCJIOBUSAX. Pa3BuBath Yy ydalmuxcd YMCTBEHHBIC UM BOJIEBBIC KauCCTBA, KOTOPLIC MOMOTYT UM B JKHU3HCIACA-
TEJILHOCTU. 3aWHTEPECOBATh YYAIIUXCsl Pa3IMUHBIMU UrPaMH U (PU3UUECKUMU YIIPAXKHEHUSIMH, IPUYYUTh UX K COOJIIO/Ie-
HHUIO pexkuma. [Ipemnaralorcsi mMpakTUYECKHE PEKOMEHAALMHM M CTpaTerud 1o (OpMHPOBAHUIO y YdaIUXCS 3HAHUH M
yMeHI/Iﬁ CaMOCTOATEJIbHO OPraHU30BbIBATh U MMIPOBOAWUTH IMMOJABUKHBIC UT'PBI, pa3BUBATh CBOEC CIIOPTHUBHOC MAaCTCPCTBO.

SUMMARY. This article aims to help students improve their physical fitness, health, endurance, and overall perfor-
mance. To develop in students the knowledge and necessary movement skills that will allow them to move freely in various
conditions. To develop in students the mental and volitional qualities that will help them in life activities. To interest stu-
dents in various games and physical exercises, to accustom them to following the regime. To develop in students the neces-
sary knowledge and skills to independently organize and conduct active games and to offer practical recommendations and
strategies for developing their sportsmanship.

XIMIYA SABAQLARIN OQiTiWDA DIDAKTIKALIQ OYiNLARDAN PAYDALANIW
L.G.Aymurzaeva — texnika ilimleri boy:nsha filosofiya doktor:, docent
Ajiniyaz atindagi Nékis mamleketlik pedagogikaliq instituty
Tayanch so‘zlar: didaktik oy, agliy hujum, dissotsiyatsiya, elektrolitlar, teoriya.
KiroueBble cioBa: AUJTAKTUYECKasa urpa, Mo3raBas araka, Afuccouranusd, 3JICKTPOJIUTBI, TCOPUS.
Key words: didactic, game, brainstorming, dissociation, electrolytes, theory.

Kirisiw. Ozbekstan Respublikasi Prezidentinin 2022-j11  ilimiy ham innovaciyaliq xizmetti natiyjeli sholkemlestiriw
21-iyundagr «Pedagogikaliq talim sapasin asiriw ham  hamde bul xizmetke tiyisli basqa hujjetlerde belgilengen
pedagog kadrlar tayarlawshi jogari oqiw ormlart iskerligin ~ waziypalardi amelge asirtwga belgili darejede xizmet qilad
jane de rawajlandiriw is-ilajlar1 haqqinda»gi PQ-289-sanli  [1].
qarar1 negizinde, Pedagogikaliq talim sapasin asirtw ham Bugingi kinde tdlim mazmunin 6zgertirip, on1 dunya
pedagog kadrlar tayarlawshi joqart oqiw orinlarin sistemali  talim standartlarina muwapiqlastirip alding: pedagogikaliq
rawajlandirtw ham olarda basqariw iskerligin jetilistiriw,  texnologiyalarda qollamwga itibar  berilmekte. Oz
alding1 shet el t4jiriybelerin engizgen halda zamanagdéy nawbetinde bul oqitiwshilar tdrepinen zamanagdy talim
talim déastarlerin islep shigiw, joqar1 ganigeli professional texnologiyalarmm talim &meliyatinda aktiv qollamiwi,
kadrlar tayarlawdi jana basqishqa koteriw, sonday-aq rawajlangan shet el talimi a&meliyatinda qollanilatugin
pedagogika tarawinda talim, ilim-pdn ham 4meliyat zamanagdy texnologiyalardan xabardar boliwi ushin
uygmlhigin tdmiyinlew magqsetinde talim déstarlerinin 6z ara  birinshi gezekte joybardi jaratiw, studentler xizmetin
uyginligin - ham zliksizligin tdmiyinlew maqsetinde  diagnozlaw,  pedagogikaliq  texnologiyalarin  tdlim
mektepke shekemgi, ultwma bilim beriw, orta arnawli hAm  ameliyatinda aktiv qollaniwi, rawajlangan shet el talimi
professional talimde paydalanilatugin sabaqliglar ham  4dmeliyatinda qollanilatugin zamanagdy texnologiyalardan
metodikaliq qollanbalardi pedagog kadrlar tayarlawshi  xabardar boliwi ushin birinshi gezekte joybardi jaratiw,
joqart oqiw orinlarima olardin talapnamasma muwapiq  studentler xizmetin diagnozlaw, pedagogikaliq processti
pulliq tiykarinda korsetiw tartibin engiziw. Bilimlendiriw,  sholkemlestiriw  hdm omin natiyjeli 6tiwin tamiyinlew,
ilim-pan ham islep shigariw uygmligin timiyinlew arqali  sonday-aq talabalar xizmetin qadagalaw siyaqli shartler
tdlim sipatin jagsilaw, basekelesiwshi kadrlar tayarlaw, tiykarinda tdmiyinlenedi [2].
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Usil ham izertlewler. Didaktikaliq oymnlardan amelde
paydalaniw arqali basqa usillar jardeminde erisiw qryin
bolgan talim - tarbiyaliq magsetlerin amelge asiriw nazerde
tutiladi. Tarli oqiw panlerine tiyisli didaktikaliq oymlar
ameldegi bolip, olar sol panlerdi sapali tyretiw
Magsetlerine x1zmet etedi.

Toéomende biz ximiya paninen 8-klaslarda otiletugin
ayirim temalardi oqitiwda qollanilatugin didaktikaliq oyin
tarleri ham olardi rejelestiriw jollarin keltirip dtemiz.

Tema: Elektrolitlik dissociaciyalamiw teoriyasi

Sabaqtin magseti:

Sabaqtin bilimlendiriwge tiyisli maqseti: Elektrolitik
dissociaciyalanmiw teoriyast babi boymsha oqiwshilar
bilimin tekseriw.

Sabaqtmn tarbiyahq magqseti: Alingan bilimlerin
kundelik turmisqa qollana biliw bilimine erisiw.

Sabaqtin rawajlantiratugin maqseti: Oqiwshilardi
elektrolitik dissociaciyalaniw.

Sabaqtm urani: Umtilganga awmet yar.

Sabaqtmm wusilh: Teoriya haqqindagr konlikpelerin

keneytip, janaliglar jaratiliwina iytermelew, aqilty hdjim,
pikirler shini, kim shaqqan, 6z-6zin qadagalaw, shimjir
usillarinan paydalangan halda aralas sabaq.

Sabaqtin uskenesi: Jaziw doskasi, ilimiy materiallar,
korgizbeler ham kartochkalar.

Sabaqtin jobasi:

1. Aqiliy hijim

2. Reakciya tenlemeler daziw

3. Oz-6zin qadagalaw

4. Kim shaggan

5. Qadembe-gadem

6. Aygabagar

7. Bahalaw ham uyge tapsirma

Sabaqtin barisi:

1. Oqiwshilar menen salemlesip, gatnastt aniglagannan
keyin, Glyge tapsirmani tekserip klass oqiwshilarin 3 toparga
bolemen. Toparlar ortasinda soraw-juwap tiykarinda
"Aqiliy hjim" sholkemlestirgen.

1. Qanday elementlerge elektrolitler dep ataladi?

2. Noelektrolitler dep qanday elementlerge aytiladi?

3. Metall halindag natriydin elektr 6tkeriwine sebep ne?

4. Tonlar dep nege aytiladi?

5. Dissociaciya dep nege aytiladi?

Reakciya tenlemeler duziw, doskaga 2 ogiwshi
shigariladi.

2. Olar oqiwshilar tarepinen aytilgan elementlerdi
reakciya tenlemelerin jazip beredi. Misali: soray HCI suwda
erigende qanday ionlarga ajiraladi.

3. “Oz-6zin qadagalaw”. Taza tema qadagalaw jumisi
menen baslanadi. Bunda oqitiwshi izbe-iz sorawlar berdi,
oqiwshilar bolsa ogan saykes keletugin ximiyaliq element
belgisin qoyrw1 kerek. Misali:

I. Ammoniy xlorid

2. Mis (II) nitrat

3. Kaliy gidroksid

4. Nitrat kislota
styaqli  zatlardin dissociaciyalaniw tenlemelerin jazif.
Oqiwshilar bolsa bul waqitta reakciya tenlemelerin jaza
baslaydi. Yagny:
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1- oqiwshi
NH,CI NH[ipI'

2-oqiwshi
Cu®* +2)O5

Cu(NO3),

3-oqrwshi

HNO; H™+ NQs

4. "Kim shaqqgan" oyminda toparlar ara elementlerdin
belgileri jazilgan ximiyaliq 1dislardin sawretleri tarqatiladi
Oqiwshilar olardi toparlarga ajiratip elektron formulalarin
dizedi. Tez ham tuwr1 atqargan topar jenimpaz boladi.

5. “Qadembe-qadem” oymi. Bul oyindi sholkem-
lestiriwden aldin oqitiwshi altt oqiwshi tanlap aladi
(oqiwshilard1 6z 1xtiyarina bola), hdm olarga tema boyinsha
sorawlar beriledi. Sorawlarga juwap bergen oqiwshi bir
gadem aldinga jiljiy baslaydi. Belgilengen araliqti qaysi
oqiwshi birinshi basip 6tse sol oqiwshiga en joqar: baha
qoyiladi.

6. “Aygabagar oym1”. Oqiwshilardi pange bolgan
quzigiwshiliglarin asirtw ham 6tilgen tema boyinsha bilim-
lerin tekseriw, bekkemlew magsetinde tema boyinsha
aldinan tayarlap qoyilgan japiragshalar tarqatiladi, yagniy
bul japiragshalardin arqasina sorawlar jasirngan boladi.
Japiragshalar tomendegi koriniste terip qoyiladi

l

Oqiwsht shigip qalegen Japlraqshanl alip ondagt so-
rawga, juwap bere baslaydi

Misali:

S8
’

Ne ushin elektrolit

suwda eritilgende
vamasa

suviglandinlganda
elektr tokin
otkeredi?

N

Taza tema bayani. Ne ushin elektrolitlerdin suwdag:
eritpesi yamasa suyiglanbas: elektr tokin otkeredi, keri-
sinshe, elektrolit emeslerdin suwl eritpeleri de, suyiglan-
balar1 da elektr tokin 6tkermeydi?

Bul sorawga juwapti 1887-jilda shved alim: Svante
Arrenius o6zinin elektrolitik dissociaciyalaniw teoriyasinda
juwap bergen.

Elektrolitler-suwda  eritilgende  yamasa  ionlarga
ajiraladi.
KCl <> K*+CI" yamasa NaOH+« Na"+OH"
Ionlar on zaryadlangan (kationlar) yamasa teris

zaryadlangan (anionlar) boleksheler bolip tabiladi. Olar bir
atomnan yamasa bir neshe atomnan ibarat atomlar topari
boliw1 muamkin. Birag atomlar menen ionlar bir birinen
keskin pariq qiladi. Misali, natriy atomi oyiwshi gasiyetke
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iye bolip, kushli qaytariwshi, xlor atomi bolsa kushli zaharli
zat bolip, oksidleytugin bolip tabiladi. Natriy ham xlor
ionlarinan ibarat bolgan as duzi sizge juda tanis.

Ion baylanishi birikpelerdin suwda eritilgende ionlarga
tarqaliwin tomendegishe tasindiriw mimkin

1. As duzi kristallar1 ion baylanish birikpe bolip, kristall
panjere tuyinlerinde ionlar boladi.

2. Suw molekulas1 bolsa polyarli kovalent baylanish zat
bolip, on1 tomendegishe korsetiw mimkin.

o a’@

2-suwret. As duzimin kristalinin duzilisi

/.l"'l V o "\
\\‘ - )’/

3-suwret. Suw molekulasinin polyarl korinisi

3. As duz1i suwda eritilgende tomendegishe dissocia-
ciyalanadi.

‘OQ@D gev
o P De

6
3,@ 33‘

o
;ﬂ%@ ®

Solay eken, eritpede as duzi kristallar1 suwdin polyar-
langan molekulalar1 tasirinde erip gidratlangan ionlardi
payda etedi.

6. Sabaqt1 juwmagqlap, barliq oqiwshilar bahalanadi ham
uyge tapsirma beriledi.

Juwmag. Juwmaglap aytganda tanlap alingan oqitiw
usillart — oqiwshilardi 6z magsetine erisiw ruwxinda
tarbiyalaw, bir-birlerine 6z ara hirmet, jamaat bolip islew,
6z ara jardem ham berilgen waziypan1 orinlawda
juwapkershilikti seziw konikpelerin sindiriw  ham de
oqiwshilardi 6z betinshe islew, izleniw, toparlarda islew
arqali bilim aliwga, eslep qaliwdi bekkemlewge, tez
pikirlew, pikirdi aniq jetkeriwge uyretiw, ximiyaliq til
madeniyatin Ostiriw styaqli magsetti gozleydi.

Adebiyatlar
1. O‘zbekiston Respublikasi Prezidentining 2022-yil 21-iyundagi «Pedagogik ta’lim sifatini oshirish va pedagog kadrlar
tayyorlovchi oliy ta’lim muassasalari faoliyatini yanada rivojlantirish chora-tadbirlari to‘g‘risida»gi PQ-289-sonli Qarori.
2. Turgunboyev K., Rizayev A. Zamonaviy pedagogik texnologiyalar. — Andijon: «Andijon nashriyot-matbaay, 2005.

3. Yo‘ldoshev J. F., Usmonov S.A. Zamonaviy pedagogik texnologiyalarni amaliyotga joriy gilish.

«Toshkent-Talgin», 2008.

— Toshkent:

4. Tolipov O°., No‘monova N. Ta’lim-tarbiya jarayonida zamonaviy pedagogik texnalogiyalar. // Xalq ta’limi.

—Toshkent: 2002. Ne3, 23-29-b.
5. Choriev R.Yangi
«Toshkent-Talginy», 2010.

pedagogik texnologiyalar — ta’lim-tarbiya sifat va samaradorlik omili. — Toshkent:

6. Asqarov L.R., To‘xtaboyev N.X., G‘opirov K.G‘. Kimyo. 9-sinf o‘quvchilari uchun darslik. — Toshkent:

«O*zbekistony, 2010.

7. Melliboyeva G.S. Kimyoni o‘gitishda zamanoviy innovatsion texnologiyalar. — Toshkent: « Navro‘z», 2020.

REZYUME. Magolada kimyo darslarida elektrolitik dissotsiyatsiyalanish nazariyasi mavzusini o"gitishda didaktik
o'yinlardan foydalanib o qitish masalalari keltirilgan. Didaktik o’yinlardan fo'ydalanib o qitishda talabalarda tez fikrlash,
fikrni aniq yetkazish, kimyoviy til madaniyotini rivojlantiradi, talabalarning ijodkorligini va faolligini oshiradi.

PE3IOME. B ctathe paccMaTpHuBarOTCS BOIIPOCH! IPETIOAABAHUS TEOPUH IEKTPOIUTHIECKOI JUCCOIMAIINH HA YPOKax
XUMHUU C HCIOJIB30BAHUEM OUJAAKTUYCCKUX HIP. HpI/I 06y'—IeHI/II/I C HMCHOJIb30BAHUEM NUJAAKTUYCCKHUX HIP Pa3sBHUBACTCA
6I)ICTpa)I MBICJIUTCIIbHAA CHOCO6HOCTL ydamuxcs, Y€TKOC BBIPAKEHNUE MBICIINU, KYJIbTYypa XUMHUYCCKOTO A3bIKa, ITOBLINIACTCA

TBOPYECTBO U AKTUBHOCTH YUalIUXCs.

SUMMARY. The article examines the teaching of the theory of electrolytic dissociation in chemistry classes using
didactic games. When learning with the use of didactic games develops rapid thinking ability of students, clear expression
of thought, culture of chemical language, increases creativity and activity of students.

ONA TILI DARSLARIDA RIVOYA MATN USTIDA IShLAShGA OID ALGORITMIK TOPShIRIQLAR
J.J.Baynazarova — assistent o ‘gituvchi
Ajiniyoz nomidagi Nukus davlat pedagogika instituti
Tayanch so‘zlar: ona tili, algoritmik topshiriq, matn tahlili, o‘quv faoliyati, tafakkur.
KuroueBble ciioBa: pO)IHOI\/'I A3BIK, AJITOPUTMHUYCCKUE 3a1aHUA, aHAJIN3 TEKCTA, yqe6Ha;1 JACATCIbHOCTH, MBIIIIJICHUC.
Key words: native language, algorithmic tasks, text analysis, learning activity, thinking.

Kirish. Zamonaviy ta’limda til o‘rganish jarayoni fagat
grammatik me’yorlarni o‘zlashtirish bilan cheklanmasdan,
o‘quvchilarning mantiqiy fikrlashi, nutqiy faoliyati va
tahliliy kompetensiyalarini  shakllantirishga qaratilgan

bo‘lishi zarur. Aynigsa, ona tili darslarida rioya matnlari
ustida ishlash o‘quvchilarning nutq madaniyatini, og‘zaki
va yozma nutqini rivojlantirish, tafakkurini shakllantirish,
estetik didini o‘stirishda badiiy matnlar, xususan, rivoyatlar
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muhim o‘rin tutadi. Rivoyalar xalq og‘zaki ijodining
gadimiy janri bo‘lib, odatda, ma’naviy saboq berishga,
xulgiy-axlogiy tarbiyani mustahkamlashga xizmat giladi.
Bunday matnlar ustida chuqur ishlash o°‘quvchilarda
mustaqil fikrlash, muhokama gilish, sabab-oqibat munosa-
batlarini aniqlash ko‘nikmasini rivojlantiradi. Shu nuqtayi
nazardan, rivoyat matnlarini o‘rganishda algoritmik
yondashuv asosida tuzilgan topshiriglardan foydalanish
dars samaradorligini oshiradi. Bolalar dastur materialini
o‘rganishda qiyinchiliklarga duch kelmasliklari uchun
shunday sharoitlarni yaratish kerak. Ular nafagat materialni
yodlash, balki uni tushunish zarurligini tushunishdi, bu
aynigsa ona tili darslarida dolzarbdir va savodsiz yozishga
olib kelishi mumkin. Shu magsadda algoritmik top-
shiriqlardan foydalanish orqali o‘quvchilarning mustaqil
fikrlash, matnni bosqgichma-bosqgich tahlil gilish, xulosa
chiqarish kabi ko‘nikmalarini rivojlantirish imkoniyati
paydo bo‘ladi.

Adabiyotlar tahlili va metodologiya. Ma’lumki,
“matn” atamasi ilmiy adabiyotlarda turlicha talgin gilinadi.
“O‘zbek tilining izohli lug‘ati”’”da matn so‘zining arab-
chadan o‘zlashganligi, eskirgan kitobiy so‘z ekanligi va
aynan tekst so‘zi anglatgan ma’noga tengligi aytiladi.
Manbada tekst so‘ziga quyidagicha ta’rif beriladi: [rixlat]
1.Yozilgan, ko‘chirilgan yoki bosilgan ijodiy, ilmiy asar,
nutg, hujjat vashukabilar yoki ularning bir parchasi; matn.
Magolaning teksti. 2. Muzika asariga, masalan biror kuyga,
opera, romans va shukabilargaasosbo‘lgan she’r, so‘z. 3.
Poligrafiyada yirik shriftlardan biriningnomi.Buta’rifda
matnning asosiy xususiyatlari to‘g‘ri ko‘rsatilgan. Faqat
axborot-kommunikatsiya vositalarining taraqqgiy etishi
natijasidamatn (tekst) so‘zi anglatadigan ma’no yanada
ortganligini ko‘rishimizmumkin. Kompyuterda terilgan
matn formati Word, RTF matn, oddiymatn, formatlangan
matn, gipermatn kabilar ham iste’molda faollashdi [1:224].

Buyuk vatandoshimiz Abu Nasr Forobiy to‘gri
so‘zlash, to‘g‘ri mantiqiy xulosalar chigarish, mazmundor
va go‘zal nutq tuzishda leksikologiya, grammatika va
mantiqning ahamiyati haqida shunday degan edi: «Qanday
qilib ta’lim berish va ta’lim olish, fikrni qanday ifodalash,
bayon etish, so‘rash va ganday javob berish (masalasi)ga
kelganimizda, bu hagda bilimlarning eng birinchisi jism-
larga (substansiya — narsalar) va aksidensiyalar)ga ism
beruvchi til haqidagi ilmlardir” deb tasdiglayman. Ikkinchi
ilm grammatikadir; u jismlarga berilgan ism (nom) larni
ganday tartibga solishni hamda substansiya va aksidensi-
yaning joylashishini va chigadigan natijalarni ifodalovchi
hikmatli so‘zlarni va nutqni ganday tuzishni o‘rgatadi
[2:15].

Ona tili darslarida o‘quvchilarning matn ustida ishlash
ko‘nikmalarini shakllantirish jarayoni amaliy jihatdan
nihoyatda muhim ahamiyatga ega bo‘lib, unda o‘quvchilar
ona tili ta’limida egallagan bilim, ko‘nikma va malakalarini
uyg’unlashtirgan holda amaliyotda tatbiq etishi lozim
bo‘ladi. Chunki har gqanday matn ham grammatik bilim-
larni, ham so‘z va so‘z birikmalari, iboralarni tushunib
qo‘llash, gaplarni to‘g‘ri tuzish va uzviylikda bog‘lash
yuzasidan bilim va ko‘nikmalarni bilishlikni taqozo etadi.
Ayni vaqtda matn ustida ishlash o‘quvchidan matn va uning
turlari, matn gismlari, ularning fargli jihatlari, matn tarkibi,
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matn gismlarini bog‘lovchi vositalar, matnning uslubi va
lisoniy vositalari yuzasidan muayyan bilimlarga ega
bo‘lishlikni ham talab qiladi. Xususan [3:216].

Boshlang‘ich sinf o‘quvchilarida rasm asosida rivoya
tuzish — ularning ijodiy fikrlashini, og‘zaki nutqini, tasav-
vurini va obrazli tafakkurini rivojlantirishda juda samarali
metod hisoblanadi. Bu usul bolalarning o°z fikrini mustaqil
bayon gilishga, vogeani ketma-ketlikda ifodalashga va matn
yaratishga o‘rgatadi.

O‘quvchining tasviriy vositalar orqali mazmun anglash
ko‘nikmasini rivojlantirish quyidagi usul va bosgichlar
orgali amalga oshiriladi:

Rasm asosida mazmunli, bog‘langan matn tuzishga
o‘rgatish.

Obrazlar hagida fikr yuritish, sabab-oqibat bog‘lanishini
anglash.

Og‘zaki va yozma nutqni boyitish.

Rasm asosida rivoya gilish bosgichlari:

1. Rasm bilan tanishish:o‘quvchilarga rasm (yakka
sahna yoki vogealar ketma-ketligi) ko‘rsatiladi. Rasmda
kimlar ishtirok etayotgani, qayerda vogea bo‘layotgani
aniglanadi.

2. Savol-javob asosida tahlil gilish: Bu gahramon kim?
U nima gilayapti? Qahramonning kayfiyati ganday? Bu
vogea gayerda bo‘lishi mumkin? Nima bo‘lgan va nima
bo‘lishi mumkin?nb

3. Rivoya tuzishga tayyorlov: Rasm asosida vogea
boshi, o‘rtasi va yakunini taxmin qilish. Obrazlar orasidagi
bog‘liglikni tushuntirish.

4. Rivoya tuzish (og‘zaki): O‘quvchilar birgalikda
og‘zaki rivoya tuzishadi.

So‘ng har biri mustaqil yoki juftlikda rivoyani hikoya
giladi.

5. Yozma ijod: Rasm asosida yozma rivoya tuzish.
Boshlanishini berib, davom ettirish yoki yakunini yozish.
Masalan  o‘quvchiga quyidagi mazmundagi rasm
ko‘rsatiladi: Rasmda bir qush daraxtda o‘tirib, pastda esa
tulki unga garab turgani tasvirlangan.

e Savollar:

¢ Qush nima gilayapti?

e Tulkining ko‘zidagi ifoda qanday?

¢ Bu holatda nima bo‘lgan bo‘lishi mumkin?

O‘quvchi rivoyasi: “Bir kuni bir qush daraxt tepasida
non bo ‘lagini yeb o ‘tirardi. Makkor tulki esa uni ko ‘rib,
nonni qo‘lga kiritmogchi bo‘ldi. U qushni magtay
boshladi...”

Tayyor berilgan matnlar ustida ishlashdaesa, odatda,
mantiqiy-ijodiy tafakkurni rivojlantiruvchi mustagil amaliy
ishlarni bajarish, mavzuga bog‘liq bilim, ko‘nikma, mala-
kalarni  egallashga qaratilgan o‘quv  topshiriqlari,
shuningdek, matnning turi, gaysi uslubga xosligini aniglash,
matn qurilishi, tarkibi, tashkil etuvchi gismlariga bog‘lig
holda matndagi gaplarni sodda yoyiq va yig‘iq gaplarga
ajratish, gaplardagi bosh va ikkinchi darajali bo‘laklarni
aniqlash, gap bo‘laklari orasidagi grammatik va sintaktik
bog‘lanishlarni, qo‘shma gaplarni sodda uyushiq gaplarga
aylantirish, matnda tinish belgilarini to‘g‘ri va o‘rinli
go‘llash ko‘nikmalari ustida ish olib boriladi.

Tadgiqotda sifatli yondashuv asosida ona tili darslarida
qo‘llanilgan algoritmik topshiriglarning ta’siri tahlil qilindi.
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Algoritmik topshiriglar quyidagi tarkibiy gismlardan iborat
shakllantirildi: [4:72].

Bosgichli tahlil — matnning umumiy mazmuni, asosiy
fikri va tuzilmasini aniglash;

Me’yoriy tekshiruv — rioya me’yorlariga oid xatoliklarni
aniglash (stilistik, sintaktik, punktuatsion xatolar);

Qayta tuzish — matnni me’yoriy jihatdan to‘g‘rilash,
bayon etish uslubini yaxshilash;

Fikrni rivojlantirish — matn asosida savollarga javob
berish, muqobil g’oyalar bildirish.

Natijalar. Rivoya matni o‘quvchilarning yozish
ko‘nikmalarini rivojlantirish uchun muhimdir, chunki u
o‘quvchilarga o‘z fikrlari va g‘oyalarini harakatlar va
hodisalar ketma-ketligi orgali ifoda etishga yordam beradi .

Bunday matn ustida ishlash sizga quyidagilarga imkon
beradi:

¢ Bayonot mazmuni bo* yicha harakat gilish gobiliyatini
rivojlantirish .O‘quvchilar matnga nom qo‘yish, mazmunini
etkazish, asosiy fikrni topish, gapning mavzusini aniglashni
o‘rganadilar.

e Mantigiy bayonot tuzish qobiliyatini rivojlan-
tirish . O‘quvchilar reja tuzishni, gapni qayerdan bosh-
lashni, uni ganday tugatishni aniglashni va bir fikrdan
ikkinchisiga izchil o‘tishni o°‘rganadilar.

o Kuzatish qobiliyatini rivojlantirish . Hikoya matni
ustida ishlash bolalarni ko‘rgan, boshdan kechirgan va
o‘rganganlarini tushunish, baholash va tizimlashtirishga
o‘rgatadi.

¢ Sabab-ogibat munosabatlarini topish, solishtirish va
solishtirish, xulosa chiqarishni o‘rgatish.

Ona tili darslarida matn ustida ishlash algoritmlarini
ishlab chiqish, o‘quvchilarning o‘z fikrlarini ifodalashini,
tahlil qilish va fikr yuritishini rivojlantirishga yordam
beradi. Quyida ona tili darslarida matnni o°‘rganish va tahlil
qilish uchun ishlatilishi mumkin bo‘lgan algoritmik
topshiriglar:

1. Matnni o°qish va tushunish:

Topshiriq: Berilgan matnni o‘qib chiqing.

Matn: Ertalabki tongda quyosh chigmadi, chunki bulut-
lar osmonni yopib qo‘ygan edi, shuning uchun quyosh
nurlari yerni iliglatmadi.

- Savollar: Matn gaysi mavzuda?, Matndagi asosiy
g‘oya nima?, Nima sababdan muallif ushbu mavzuni
tanlagan?

2. Matnni tahlil gilish:

Topshiriq: Matndagi asosiy fikrlarni ajratib ko‘rsating.

- Savollar: ganday asosiy fikrlar mavjud? Matnda
nima uchun isbotlar yoki misollar keltirilgan? Matndagi
ijobiy va salbiy tomonlarni ko ‘rsating.

3. Matndagi til va uslublarni o‘rgatish:

Topshirig: Matndagi maxsus so‘zlar va
aniglang.

- Savollar: ganday uslublar ishlatilgan? (masalan, tas-
virlty, muammoli, qiziqarli, va h.k.), Maxsus so‘zlar qanday
xil ohang yoki his-tuyg’ularni ifodalaydi?

4. Fikr bildirishi va muhokama:

Topshiriq: O‘gilgan matn bo‘yicha fikr bildiring.

- Savollar: sizning shaxsiy fikringizni bildiring, sizning
fikrlaringiz matndagi fikrlar bilan ganchalik mos keladi?
Muallifning pozitsiyasiga ganday munosabatdasiz?

iboralarni
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5. Matnni yaratish:

Topshiriq:  O‘gilgan matn asosida 0‘z matningizni
yozing.

- Savollar: matnning asosiy g‘oyalaridan ganday
foydalanasiz? Yozgan matningizda qanday o‘ziga xos
jihatlar mavjud?

6. Matn yanada chuqurroq o‘rganish.

Topshiriq: Matnni turli qadamlarda tahlil qgilish (ma’no,
badiiy, til, va h.k.)

- Savollar: matnda qanday ko‘rsatkichlar bor? Ushbu
ko‘rsatkichlar sizga nima haqida ma’lumot beradi?

Nutgni rivojlantirish bo‘yicha tizimli ish
(yo‘nalishlardan biri har xil turdagi rivoya yozish) quyidagi
fan natijalariga erishishga imkon beradi talabalar
o‘rganadilar.

- matn mavzusini tushunish va uning chegaralarini
aniglash;

- mavzu yoki asosiy fikrga muvofiq material tanlash va
tizimlashtirish;

- matnning sarlavhasidan kelib chigib, uning mazmunini
bashorat gilish, shuningdek matnga uning mazmuniga
muvofiq sarlavha qo‘yish;

- matnni mantigiy jihatdan tugallangan gismlarga
ajratish;

- asosiy fikrni ajratib ko‘rsatish va matn rejasini tuzish;

- asosiy so‘zlar, iboralar va jumlalarni ajratib ko‘rsatish;

- tilning fonetik, leksik va sintaktik boyligidan foyda-
lanish;

- notanish so‘zlarning ma’nolarini bilish.

Bu topshiriglar o‘quvchilarning matn bilan ishlash
ko‘nikmalarini rivojlantirishga yordam beradi va ona tili
darslarining samaradorligini oshiradi. Har bir janr va
mavzuga qarab, bunday topshiriglarni moslashtirish
mumkin

Munazara. Ona tili darslarida rivoya matnini tahlil
gilishda algoritmik topshiriglardan foydalanish
o‘quvchilarning faol ishtirokini ta’minlaydi, ularning
mustaqil fikrlash va mantigiy mushohada yuritish
ko‘nikmasini rivojlantiradi. Rivoyat janrining qisqalik,
obrazlarning sodda va aniq ifodalanishi, ma’naviy sabogka
boyligi uni boshlang‘ich sinflar uchun mos qiladi. Shu bilan
birga, oddiy savol-javoblar o‘rniga algoritmik yondashuv
asosida tuzilgan topshiriglar o‘quvchida fikrni izchil bayon
gilish, sabab-oqgibatni ko‘ra olish, xulosa chigarish kabi faol
kognitiv ko‘nikmalarni shakllantiradi. Tadqiqot natijalari
shuni ko‘rsatadiki, algoritmik topshiriqlar o‘quvchilarda til
me’yorlarini chuqurroq anglash, matn bilan ishlashda izchil
strategiyaga ega bo‘lish va mustaqil fikrlash kabi
ko‘nikmalarni shakllantirishda samarali vositadir. Rioya
matni ustida algoritmik tahlil o‘quvchining tilga ongli
munosabatini kuchaytiradi. Bu uslub bilan dars olib borish
o‘gituvchiga ham tahliliy yondashuvni tatbiq etish,
o‘quvchilarning faol fikrlashiga erishish imkonini beradi.
Shu sababli, mazkur topshiriglarni metodik qo‘llanmalarda
keng yoritish va amaliyotga tatbiq qilish dolzarbdir
[5:74].

Xulasa. Ona tili darslarida rivoya matnlari ustida
ishlash o‘quvchilarning til me’yorlariga nisbatan ongli
munosabatini  shakllantirishda muhim metodik vosita
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hisoblanadi. Ayniqgsa, algoritmik  topshiriglardan Tavsiyalar. Algoritmik topshiriglardan foydalanishni
foydalanish jarayoni o‘quvchilarda tahliliy fikrlashni, barcha sinf bosqichlarida tizimli yo‘lga qo‘yish lozim. Shu
bosgichma-bosqich matnga yondashish ko‘nikmasini va  bilan birga o‘quvchilar darajasiga mos soddalashtirilgan,
eng asosiysi — 0g‘zaki va yozma nutqdagi stilistik xatolarni ~ bosqichli topshiriglar bazasini yaratish va o‘quv jarayoniga
anglash va to‘g‘rilash malakasini shakllantiradi. integratsiya gilish tavsiya etiladi.
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REZYUME. Mazkur maqolada ona tili darslarida rivoya matnlari ustida ishlash jarayonida o‘quvchilarning fikrlash
faoliyatini rivojlantirish, matnni tahlil gilish va mazmunli mushohada yuritishga o‘rgatishda algoritmik topshiriglarning
samarasi ochib beriladi. Algoritmik yondashuv asosida tuzilgan topshiriglar matnni bosgichma-bosgich tahlil gilish,
kompozitsion tuzilmasini aniqlash, obrazlarni sharhlash va g‘oyani ochishga xizmat qgiladi.

PE3IOME. B cratbe paccMaTpuBaeTcs 3(QQEeKTUBHOCTh HCIIOJIBb30BaHMS aJTOPUTMHUUYECKHX 3aJaHuil mpu padorte c
TCKCTaMU PpHUBAAT Ha YPOKaxX pPOJAHOIO A3bIKa. HOKaSaHO, KaK TaKuc 3aJaHuA CHOCO6CTBy}0T Pa3BUTHUIO MBIIIJICHUA
yyammxcs, UX YMEHUsS] aHaJM3HPOBaTh TEKCT M (OPMYJIHPOBATH COJAEPKATEIbHBIC BBIBOJBI. AJTOPUTMHYECKUN MOIXO[
MO3BOJISIET TOATAITHO aHAJU3UPOBATh TEKCT, BBIBIATH KOMIIO3HMIIMOHHYIO CTPYKTYpPY, PacKpblBaTh 00pa3bl U OCHOBHYIO
HJIEI0 IPOU3BEACHHUS.

SUMMARY. This article explores the effectiveness of using algorithmic tasks when working with rivoyat (didactic
folk tale) texts in native language lessons. It highlights how such tasks develop students' thinking skills, text analysis
abilities, and capacity to make meaningful conclusions. The algorithmic approach supports step-by-step analysis of the text,
identification of its compositional structure, interpretation of characters, and the revelation of its main idea.
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Kirish. Bugungi globallashuv davrida oliy ta’limda e Innovatsion fikrlash, kreativ yondashuv.

ta’lim oluvchilarning kasbiy kompetentligini shakllantirish, Tabiiy fanlarni o‘zaro integratsiyalashgan holda o‘qitish

ularni mehnat bozoriga tayyorlash asosiy magsadlardandir.  quyidagi pedagogik tamoyillarga asoslanadi:

Bu jarayonda aynigsa fizika fanining tabiiy fanlar bilan Tamoyil Tavsif

integratsiyasi asosida o‘qitilishi muhim o‘rin tutadi. Chunki Har bir fanning of‘zaro bog‘ligligini

fizika — barcha tabiiy fanlar asosidir va boshga fanlarda yuz Tizimlilik aniglash ~ orgali ~ bilimlar  tizimini

beradigan jarayonlarni chuqur tushunish uchun fizik shakllantirish

gonuniyatlarni bilish zarur [1, 4, 7]. Muammoli . e
Kasbiy kompetentlik - bu shaxsning o‘z kasbiga doir bi- yondashuv Fanlararo muammolar asosida o*qitish

lim, ko‘nikma, malaka va motivatsiyasining uyg‘unligidir. Kontekstual | Kasbiy faoliyatga yagin holatlarga

Fizikani integratsiyalashgan tarzda o‘qitish orqali quyidagi ta’lim asoslangan o‘quv materiallari

kompetensiyalar shakllanadi: . Har bir integratsiyalashgan blok alohida
e Nazariy bilimlarni real hayotda qo‘llay olish (fizik- Modullik kasbiy kompetensiyani shakllantiradi

kimyoviy yoki biofizik jarayonlarni tahlil gilish); Tabiiy fanlarni o‘zaro integratsiyalashgan holda o“gitish
o Fanlararo tahlil gilish qobiliyati (fizika + kimyo, fizika . p biologiya, kimyo, geografiya, fizika kabi fanlar

+ geografiya); o‘rtasidagi uzviy bog‘liglikni saglagan holda yagona
» Eksperimental ishlarni bajarish, kuzatish, tahlil gilish; mazmuniy va metodik tizimda bilim berishni anglatadi va
* Axborot bilan ishlash va muammoni hal qilish  pedagogik tamoyillar bu jarayonning metodologik asosini

ko*nikmalari; tashkil etadi [2, 9, 10]
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Har bir tabiiy fan - bu tabiatning muayyan jihatlarini
o‘rganishga yo‘naltirilgan ilmiy bo‘g‘indir. Ular o‘rtasidagi
o‘zaro bog‘liqlik esa tabiatdagi hodisa va jarayonlarni
yaxlit, kompleks yondashuv asosida tushunishga imkon
yaratadi. Masalan, moddaning holatlarini tushuntirishda
fizik gonunlar (harorat, bosim, agregat holatlar), kimyoviy
reaksiyalar (moddalarning o‘zaro ta’siri, faza o‘zgarishlari)
va biologik organizmlardagi o‘zgarishlar (hujayra tuzilishi

va funksiyasi) o‘zaro integratsiyalashgan holda talqin
gilinadi. Yoki energiya aylanishi jarayonini fizikaning
termodinamika qgonunlari, biologiyaning metabolizm
jarayonlari va kimyoning issiglik effektlari orgali chuqur va
tizimli tahlil gilish mumkin.

O‘quv fani doirasida boshqa fanlar bilan kesishuvchi
bilimlar mazmuniga urg‘u beriladi. Masalan:

Mavzu Fizika Biologiya Kimyo Geografiya
Gazlar Gazlar gonunlari Nafas olish jarayoni Gazlar reaksiyasi
Issiglik Issiglik uzatish (kon- | Tana haroratini Termokimyoviy
almashinuvi duktsiya, konveksiya, | saglash (terlash, qon | reaksiyalar (ekzo-

radiatsiya)

aylanish)

/endotermik)

Elektromagnit
to‘lqinlar

Nur tezligi, spektr,
to‘lqin uzunligi

Ko‘z retseptorlari,
fotosintezda
yorug‘lik

Fotokimyoviy
reaksiyalar
(xlorofill)

Suv muvozanati va
osmotik bosim

Bosim va zichlik

Osmos va diffuziya

Eritmalar, kolligativ
xossalar

Atmosfera Havo bosimi, harorat, SO,, NO, reaksiya- | Iglim, barik may-
hodisalari namlik lari, ozon gatlami donlar, havo
ogimlari
Yer magnit Elektromagnetizm Magnit minerallar, | Yer magnit
maydoni gonunlari temir oksidlar qutblari, kompas
Yorug‘lik sinishi Snell gonuni, Koz tuzilishi, Fotokimyoviy
yorug‘lik tezligi linzalar faollashuv
Elektr energiyasi Generator, Galvanik GES, shamol va
ishlab chigarish kuchlanish, tok elementlar, quyosh energiyasi
elektroliz

O‘rganilayotgan bilimlar real hayotdagi muammolarni hal qilishga xizmat qilishi kerak. Masalan, kimyo va fizika
asosida ekologik ifloslanish darajasini aniglash, biologiya va fizika asosida yurak-qon aylanishining fizik modelini

asoslash.

Fanlararo muammolarni hal etish orqali bilimlar chuqurlashadi, tafakkur faollashadi. Masalan, “Qon nega kapillyarlarda
sekin oqadi?” — Bernulli qonuni (fizika) + qon aylanish tizimi (biologiya) yoki “Issiqlik nega ayrim reaksiyalarda chiqadi,
ayrimlarida yutiladi?” — energiya saglanish gonuni (fizika) + ekzotermik/ endotermik reaksiyalar (kimyo) [3, 8].

Har bir fanlararo mavzu modullar asosida tashkil qilinadi. Har modul o°ziga xos bilim va kompetensiyani shakllantiradi.

Misol uchun:
Modul Mavzu Fanlararo Asosiy ilmiy mazmun Shakllanuvchi
integratsiya kompetensiyalar

1-modul | Suyugliklar bosimi va Fizika Biologiya Bernulli gonuni va kapil- | Integrativ tafakkur,
gon aylanish tizimi lyarlarda gon ogimi Tizimli tahlil

2-modul | Termik jarayonlar va Fizika Kimyo Energiyaning saglanishi, | Energiya tahlili,
kimyoviy reaksiyalar ekzotermik/endotermik Texnologik fikrlash

reaksiyalar

3-modul | Elektromagnit to‘lqinlar | Fizika Biologiya EM to‘lginlar va bi- Texnologik xabardorlik,

va inson salomatligi Texnologiya ologik ta’sirlar Sog‘ligni muhofaza qilish
ko‘nikmalari

4-modul | Modda tuzilishi va Kimyo Fizika Kimyoviy tarkib va Barqaror rivojlanish
ekologik muammolar Ekologiya ekologik ta’sirlar tafakkuri

5-modul | Yorug‘lik va fotosintez | Fizika Biologiya Yorug‘likning Fizik-biologik uyg‘unlikni
jarayoni fotosintezga ta’siri tushunish

O‘quvchi - bilim oluvchi emas, bilim yaratuvchi faol
ishtirokchi. Integratsiyalashgan darslarda u tahlil, tajriba,
taxmin, sinov orgali faol ishtirok etadi. Masalan, guruhlarda
laboratoriya ishlarini bajaradi, tajribalarni fizik va kimyoviy
jihatdan tahlil giladi va mavzuni fanlararo loyihalarda
qo‘llay oladi [5, 6].

Integratsiyalashgan tushunchalar tasavvur orgali, tajriba
orgali mustahkamlanadi. Masalan, tabiiy hodisalarni grafik,
sxema, model, virtual laboratoriya orgali ko‘rsatish va
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fizik-kimyoviy tajribalarni videoanaliz qilish.

Quyida 2 xil tabiiy hodisani grafik usulda analiz gilib
ko’ramiz:

1. Kapillyarlarda qon ogimining
(Bernulli gonuni asosida)

] Grafikda ko‘rsatilganidek, kapillyarlarning umumiy
kesim yuzasi ortgan sari gon ogimi tezligi kamayadi, bosim
esa bargarorlashadi. Bu Bernulli gonunining gon aylanish
tizimiga tatbigidir.

sekinlashuvi
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Kapillyarlarda qon ogim tezligi va bosim o‘zgarishi (Bernulli gonuniga asosan)
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Kapillyarlarning umumiy kesim yuzasi (mm?)

1-grafik

2. Ekzotermik va endotermik reaksiyalarning ener-
getik diagrammasi

[ Grafikda ekzotermik reaksiyada (masalan, neytra-
lizatsiya) yakuniy mahsulot energiyasi boshlang‘ichdan
past bo‘ladi. Endotermik reaksiyada (masalan, fotosintez)
esa mahsulot energiyasi yuqori bo‘ladi, chunki energiya
yutiladi.

Kimyoviy reaksiyalar: Ekzotermik va endotermik jarayonlar

140

Energiya (klfmol)

80

60

Reaksiya boshlanishi Aktivatsiya holati

2-grafik
Tabiiy fanlar integratsiyasida pedagogik tamoyillarga
asoslanish: bilimlarni izchil va tizimli tushunish, fanlararo
tafakkurni  shakllantirish,  kashiy  kompetensiyalarni
rivojlantirish hamda o‘quvchining faol fikrlovchi, muam-
moga Yyechim topuvchi subyekt sifatida shakllanishini
ta'minlaydi.

Reaksiya mahsuloti

Integratsiyalash Tizimli tahlil
an Mazrmun va grafik
yaratish orqali organayzerlar

orqali
~

Muammoli o'qitish

Raqamli vositalar va
va fanlararo

virtual laboratoriyalar

topshiriglar orqali €= orqali
Laboratoriya Baholashni
) |shlar|p| X v \ kompetensiyaga
integratsiyal e yo'naltirish orqali
asl orqali 0'qituvchilarning
hamkorlikdagi
loyihalari

Fizika fanini tabiiy fanlar bilan integratsiyalashgan
holda o‘gitish — zamonaviy ta’lim jarayonining muhim
yo‘nalishlaridan biridir. Bu yondashuv orgali nafaqat

o‘quvchilarning nazariy bilimlari chuqurlashadi, balki
ularning kasbiy tayyorgarligi ham mustahkamlanadi.
Fanlararo integratsiya-muammoga yo ‘naltirilgan fikrlashni,
mantiqiy va tizimli tahlil ko‘nikmalarini hamda
eksperiment asosida garor chigarish malakalarini shakl-
lantiradi.

Aynigsa, oliy ta’lim tizimida bu metodik model
innovatsion yondashuv sifatida o‘z o‘rnini topadi. Shu
bois, fizika fani bo‘yicha mutaxassislar tayyorlashda
integratsiyalashgan o‘quv rejalari, modullar va STEM
asosidagi amaliy mashg‘ulotlarni keng joriy etish
dolzarbdir. Bu esa, o‘z navbatida, raqobatbardosh, ko‘p
qirrali bilim va ko‘nikmaga ega bo‘lgan zamonaviy
kadrlarni yetishtirishga xizmat giladi.

Misol uchun: “Yorug‘likning sinishi” mavzusini
geologiya bilan integratsiyalab o‘qitishda o’qiyivchi
yorug‘likning sinishi, sinish burchagi, optik zichliklar
hagida ma’lumot berish jarayonida geologiya yo’nalishi
talabalariga mineral strukturalarning yorug‘likni sinishi
orgali aniglanishi, minerallarni mikroskopik tahlil gilish
orqali tushuntirish kerak.Talabalarga yorug‘likning fizik
gonunlarini nafagat nazariy, balki geologik jarayonlarda
ham qanday qo‘llanilishini amaliy tajriba orqali
tushuntirish, ularning kashiy kompetentligini shakllantirishi
kerak. Optik stendda turli optik muhitlar (suv, shisha,
mineral plastinkalar) orqali yorug‘likning sinishini
kuzatishi, Geologik mikroskopda minerallarning Kristall
strukturasi orqali yorug‘likning sinishini tahlil gilishi kerak.
Har bir mineral uchun sinish koeffitsiyenti va sinish
burchagini o‘lchash, grafik chizish orqali mavzuni
tushuntirish ~ va fizika qonunlari asosida tahlil qilish,
olingan natijalarni geologik jihatdan izohlash: gaysi mineral
ganday optik zichlikka ega va bu uning geologik
klassifikatsiyasiga qanday ta’sir qiladi?-degan savollarga
javob berish orgali talabalar fizika gonunlarini real geologik
amaliyotda qo‘llay olish ko‘nikmasiga ega bo‘ladi.
Fanlararo fikrlash, kuzatish va tahlil gilish kompetensiyasi
shakllanadi hamda o‘qitishda nazariya-amaliyot
integratsiyasi kuchayadi.

Xulosa qilib aytganda, tabiiy fanlarni, xususan, fizikani
boshqa fanlar bilan integratsiyalashgan holda o‘qitish
zamonaviy  oliy  ta’limda muhim  metodologik
yo‘nalishlardan biridir. Bunday yondashuv talabalarda
chuqur nazariy bilimlarni amaliy hayotga tatbiq eta olish,
fanlararo tahlil qilish, eksperiment asosida xulosa chigarish,
kreativ va tizimli fikrlash kabi kasbiy kompetensiyalarni
shakllantirishga xizmat giladi.

Integratsiyalashgan ta’lim nafaqat bilimlarni yaxlit
tizimda egallashni ta’minlaydi, balki talabaning kasbiy
faoliyatda duch keladigan real muammolarni hal etish
salohiyatini oshiradi. Shu bois, pedagogik jarayonda
tizimlilik, muammoli yondashuv, kontekstual ta’lim va
modullik kabi tamoyillar asosida tuzilgan integratsiya-
lashgan darslar ta’lim samaradorligini sezilarli darajada
oshiradi. Kelajakdagi tabiiy fan o‘gituvchilari uchun bu
yondashuv — nafagat kasbiy tayyorgarlik, balki fanlararo
tafakkur va bargaror rivojlanish uchun zarur vositadir.
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REZYUME. Ushbu magolada talabalarning kasbiy kompetentligini shakllantirish jarayonida fizika fanini biologiya,
kimyo va geografiya kabi tabiiy fanlar bilan integratsiyalashgan holda o‘qitishning metodik asoslari yoritiladi.
Integratsiyalashgan yondashuvning afzalliklari, o‘qitishda tizimli tahlil olib borish, amaliyotga yo‘naltirilgan topshiriglarni
qo‘llash hamda interaktiv metodlardan foydalanish orqali fanlararo bog‘liglikni ta’minlashning samaradorligi ilmiy asosda
ko‘rsatib beriladi. Shuningdek, integratsion model asosida talabalarda tanqidiy fikrlash, muammoni hal gilish va kasbiy
vaziyatlarda ilmiy bilimlardan samarali foydalanish ko‘nikmalarini shakllantirish imkoniyatlari yoritiladi.

PE3IOME. B nanHoii craThe pacKpbIBalOTCS METOJMYECKUE OCHOBBI IpenojaBaHus (U3UKH B MHTETPALUU C TAKUMH
€CTECTBEHHBIMHU HayKaMH, Kak Ouojorusi, xumuss u reorpadus, ¢ 1eibpo (GopMHUpoBaHMs NpodeccHoHATBHOIM
KOMIIETEHTHOCTH CTyAeHTOB. Ha Hay4HO#l ocHOBe 000CHOBaHa 3()()eKTHBHOCTh MHTETPATUBHOTO MOJXO0Ma, CUCTEMHOTO
aHaJlu3a B o6yqu141/1, MMPUMEHCHUSA MTPAKTUKO-OPUCHTUPOBAHHBIX Sa)laHI/Iﬁ N MHTCPAKTHUBHBIX METOHOB, 06ecneqHBa}ome
MEXAUCIMIUIMHAPHYIO B3aUMOCBs3b. Kpome Toro, paccMaTpHBaroTCs BO3MOXKHOCTH ()OPMHUPOBAHUS Y CTYICHTOB HAaBBIKOB
KPUTHUYECKOTO MBIIUICHUS, pelieHus] mpodieM U 3(P(eKTUBHOrO NPUMEHEHUs] HAay4YHbIX 3HAHUI B MPOQECCHOHAIBHBIX
CUTyalludaX Ha OCHOBC HHTeI'paHHOHHOﬁ MOACIIN.

SUMMARY. This article presents the methodological foundations of teaching physics in integration with natural sci-
ences such as biology, chemistry, and geography to develop students’ professional competence. The study scientifically
substantiates the effectiveness of the integrative approach, systematic analysis in education, the use of practice-oriented
tasks, and interactive teaching methods to ensure interdisciplinary connections. Furthermore, it highlights the opportunities
for developing students’ critical thinking, problem-solving skills, and the effective application of scientific knowledge in
professional contexts through the integration model.

TIGIW BUYIMLARIN KONSTRUKCIYALAW PANINDE OQiW PROCESIN
ShOLKEMLESTIRIWDIN PEDAGOGIKALIQ TEXNOLOGIYALARI
A.D.Berdimbetova — docent
Ajiniyaz atindagi Nokis mamleketlik pedagogikaliq institut:

Tayanch so‘zlar: tikuvchilik, dizayn, dars, o‘quv jarayoni, pedagogik texnologiya, innovatsiya, texnologik ta’lim,
kompetentsiya.

KutioueBble ¢j10Ba: MUTHE, AU3aiH, ypOK, 00pa3oBaTeNIbHBIN MpoIlece, Te1aroruyeckasl TEXHOJIOTHsI, HHHOBAIIUS, T€X-
HOJIOTUYECKOEC 06pa3OBaHne, KOMIICTCHIIMA.

Key words: sewing, design, lesson, educational process, pedagogical technology, innovation, technological education,
competence.

Kirisiw. Tigiw buyimlarin konstrukciyalaw paninde larinin erkin pikirlew, doretiwshilik gatnasti rawajlandiriw
tdlim procesin natiyjeli sholkemlestiriw pedagogikaliq  hdm ameliy konlikpelerin jetilistiriwge imkan beredi.
texnologiyalardi  innovaciyaliq  jantasiwlar ~ menen Tiykarg bolim. Tigiw buyimlarin konstrukciyalaw
uyginlastinwdi  talap etedi. Bul process bolajaq pani — bul kiyim ham basqa tigiw Onimlerin jaratiw,
texnologiyaliq talim oqitiwshilarinin bilim, konlikpe hdm  joybarlaw hadm tayarlaw procesin tyretiwshi ahmiyetli
kompetenciyalarin rawajlandiriwga qaratilgan zamanagdy  kasiplik-ameliy pan esaplanadi. Ol joqar1 oqiw orinlarinda
oqiw metodlarin qollaniw arqali dmelge asiriladi. Sonin  texnologiyaliq bilimlendiriw kasip-oner kolledjleri, dizayn
ishinde, joybar tiykarinda oqitiw, mashqalali bilimlendiriw, = ham moda tarawlarindagr oqiw bagdarlamalarinmin tiykarg
sdwlelendiriwshi ham kollaboraciyaliq usillar, sonday-aq, bolimin quraydi. «Tigiw buyimlarin konstrukciyalaw»
sanli  texnologiyalar jardeminde sabaqlardi bayitiw  péaninin magqgseti studentlerge kiyimlerdin konstruktiv
bilimlendiriw natiyjeliligin arttinwga xizmet etedi. Bul  duzilisi, texnikaliq sizilmalar, modellestiriw ham islew
jantasiwlar bolajaq texnologiyaliq bilim beriw oqitiwshi-  beriw basqishlart haqqinda teren bilim beriwge xizmet etedi
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Bul  pannin tiykarg
tomendegilerden ibarat:

- buyim konstrukciyasimn tiykarlari, yagniy kiyim
formalar1 ham tarleri (koylek, shalbar, yubka, jen, jaga ham
t.b.), kiyim boélimlerinin 6z ara baylanisliligi, 6lshem ham
proporciyalar;

- sizilma ham konstruktivlik eskizler, yagniy detallardi
s1ziw, Olshemler tiykarinda tiykarg: konstrukciya tayarlaw,
grafikaliq qayta islewler;

- Olshew usillari, yagniy antropometriyaliq 6lshewler,
olshemler tiykarinda konstrukciya jaratiw, standart ham
individual kiyim tigiw;

- modellestiriw, yagniy tayar konstrukciyani formaga
keltiriw, estetikaliq korinis ham dizayn, zamanagdy
modeller menen islew;

- kiyim konstrukciyasin islep shigiw, yagniy islep
shigariwga tayarlaw, duris material tanlaw, texnologiyaliq
kartalar daziw [4].

«Tigiw buyimlarin konstrukciyalaw» paninin ameliy
bolimi tdmendegilerden ibarat:

Pan  shenberinde bolajaq texnologiyaliq talim
oqitiwshilar1  tiykargr kiyim konstrukciyalarin tayarlaw
(yubka, koylek, shalbar, jen, jaga), Olshem aliw ham
grafikaliq esaplawlar, joybar tiykarinda &zbetinshe
modeller tayarlaw, tayar kiyimlerdi modellestiriw siyaqli
waztypalard: orinlaydi.

Sonday-aq,  tigiw  buymmlarin  konstrukciyalaw
sabaglarinda bilim beriw procesin shdolkemlestiriwde
differencial gatnas tlken ahmiyetke iye. Har bir studenttin
jeke mutajlikleri ham gabiletlerin esapqga algan halda oqiw
materiallarin  individual tarizde usimw bilimlendiriw
natiyjeliligin arttiradi.

Bunnan tisqari, pedagogikaliq monitoring, refleksiya
ham gayta baylanis procesleri oqiw iskerligin basqariw ham
qadagalaw imkaniyatin beredi. Natiyjede, pedagogikaliq
texnologiyalardan aqilga muwapiq paydalamiw bolajaq
texnologiyaliq talim oqitiwshilarimin  kasiplik tayarliq
darejesin  arttirtwga ham  bilimlendiriw  sistemasinin
basekige shidamliligin tamiyinlewge xizmet etedi .

Hazirgi waqitta bilimlendiriw texnologiyasi jardemshi
qural bolip qalmay, oqiw procesinin rawajlaniwinda tulken
rol oynap, omn sholkemlestiriw formalari, metodlari,
mazmunin Ozgertetugin jana sistema dep tasinilmekte. Bul
bolsa, 6z nawbetinde, bolajaq texnologiyaliq talim
oqittwshilariin  pedagogikaliq oy-pikirine 6z tasirin
koérsetpekte [2].

Pedagogikaliq texnologiya — talim-tdrbiya procesinde
zamanagdy pedagogikaliq texnologiyalardi qollaniw,
texnologiyaliq qatnas tiykarinda talim-tarbiya procesinin
natiyjeliligin arttirrtw mashqalalarin tiyrenedi. Innovaciyaliq
bilim beriw procesinde qollanilatugin texnologiyalar
innovaciyaliq bilim beriw texnologiyalar1 yaki bilim beriw
innovaciyalart dep ataladi. Oqitiwsht innovaciyaliq
texnologiyalar tiykarinda sabaqti shélkemlestirgende har
tarli texnikaliq qurallardan (kompyuter, proektor, elektron
doska ham basqalar) paydalaniwi, interaktiv metodlar
tiykarinda sabaq 6tiwi de mamkin [1].

Oz paninin mazmun-ménisi, temalari, usi tarawda
jaratilgan pan jetiskenlikleri ham innovaciyalar haqqinda
jana magliwmatlardi tyrengen halda oqitiw procesinde

uyreniletugin  bagdarlar1
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olard1 qollanip, misallar keltirip, bilim beriwde jana metodti
jarattwi ham de sol tiykarda sabaq otiwi mumkin.
Innovaciyaliq texnologiyalar oqittwsh1 6z jumisinan
ganaatlanbaganinan kelip shigadi, on1 jagsilawga baylanish
janalq kirgiziwge hareket etedi.

Innovaciyaliq pedagogikaliq
bilimlendiriw  procesin  zamanagdy
sistemast  bolip, ol bilimlendiriwdin zarGr sapasin
tamiyinleydi ham jedel ilimiy-texnikaliq rawajlamw
talaplarina juwap beretugin, bilimlendiriw formalarin
jetilistiriw waztypasin gozlegen oqiw proceslerin texnika
ham insan faktorlarinda, olardin birgeliktegi hareketleri
quralinda jaratiw, engiziwdin izbe-iz usili bolip tabiladi.
Bilimlendiriw procesinde innovaciyallq pedagogikaliq
texnologiyalardan paydalaniw dawir talab1 esaplanadi [3].

Bilimlendiriw procesinde jana innovaciyaliq texnika-
texnologiyalardan paydalangan halda sabaq o6tiw, en songt
texnikalar menen uskenelengen laboratoriya xanalarinan
paydalangan halda sabaqlar otkeriw, ganigelik boyinsha,
maselen, texnologiya tarawindagi en songi innovaciyalar
haqqinda maghwmatlar keltirip, dinya tajiriybesinen
ulgiler keltirip otiw, bolajaq texnologiyaliq talim
oqitiwshilarin janaliq jaratiw ruwxinda tarbiyalawga turtki
bolad.

Bizge belgili, har qanday texnologiya bilimlendiriwdin
jana mazmunin rawajlandiriwshi bilimlendiriw
principlerine tiykarlanadi ham bilim aliwshi shaxsti
tarbiyalaw, onda miynet ham belgili bagdarlarda kasiplik
konlikpelerdi payda etiwge bagdarlanadi. Bilimlendiriw
procesinin belsendi subyektleri bolip bolajaq texnologiyaliq
bilim beriw oqitiwshilar1 bolip, olardin birgeliktegi iskerligi
belgili tema (yaki panler tiykarlari) boymsha az kush ham
waqit sarplagan halda teoriyaliq ham ameliy bilimlerdi
teren Ozlestiriw imkanin beriwshi procestin uliwma
mazmunin tariyipleydi.

Oqittwshinin ~ belsendi, natiyjeli  jumis islewine
bagdarlangan bilimlendiriw procesinin metodikaliq islep
shigihwman  parigh  tGrde, bilimlendiriw  procesin
jedellestiriw ham jedellestiriwge bagdarlangan
pedagogikaliq texnologiyalar bilim aliwshilarga qaratiladi,
sonday-aq, olardin jeke ham oqitiwsh1 menen birgeliktegi
jumisin esapqga algan halda oqiw materialin 6zlestiriwge
sharayat jaratadi, talim-tarbiyasi putkil sabaq dawaminda
bolajaq texnologiyaliq talim oqitiwshilarimn belsendiligi
ham quzigiwshiligin  turaqlt tirde rawajlandirip bartw
magqgsetin nazerde tutadi, oqiw faktorlarin jaratiwga
tiykarlangan pedagogikaliq texnologiya talaplarin oqiw
yamasa Ondirislik jumisqa jedel tartiw imkaniyatin beredi.
Kerisinshe jagdayda, 4zzi, jeterli darejede tiisiniksiz yamasa
aniq natiyjeni gozlemey atirgan tapsirmalar sabaqtin
natiyjesiz juwmaqlaniwina alip keliwi mimkin.

Innovaciyaliq usillarda sabaq Otiw procesin, yagniy
zamanagdy pedagogikaliq texnologiyalardi baslangish
bilim beriw ddwirinen baslap sholkemlestiriw bilimlendiriw
sistemasinda joqar1 natiyje beredi. Bul degeni, baslangish
bilim beriw uliwma orta bilimlendiriwdin tiykari
esaplanadi. Mine, ust tiykardi bekkem tirde quriw
keleshektegi bilimlendiriw processlerinin  Otiwinde de
golayliliq jaratgan boladi [3].

texnologiya bul
sholkemlestiriw
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Oz-6zinen kelip shigadi, baslangish bilimlendiriwden
baslap sholkemlestirilgen pedagogikaliq texnologiyalar
bilimlendiriwdin keyingi dawirlerinde sholkemlestirili-
winde birinshi basqish waziypasin atqaradi.

Miynetti gadirlew miynet adamlarinin qadir-qumbatin
onin  mashaqatt ushin shin  kewilden guaresiw, 0sip
kiyatirgan jas awladqa talim-tarbiya beriw procesinde
miynet kompetenciyalarin rawajlandirtw zarGr bolip, jas
awlad jamiyetimizdin rawajlaniwina 6z bilimi, miyneti,
kasip-Onerleri  menen  ules gosiwlart  pedagog
tarbiyashilardin aldinda turgan en ahmiyetli waziypalardan
biri esaplanadi.

Bunnan tisqar1 qol miynetine uyretiwde «Tigiw ham
pishiw», «Aspazligq», «Plastilin menen islew», «Qagaz ham
karton menen islew», «Applikaciya ham mozaika
jumislar tarleri menen basqishpa-basqish tanisip baradi.
Jaratilgan miynet natiyjeleri 6zine ham atirapindagilarga
payda keltiretuginin koérgen oqiwshi miynetti qgasterlep
saqlawga ham miynet adamlarinin miynet natiyjelerin
hurmet  etiwge  uyrenedi.  Tapsirilgan  jumisqa
juwapkershilik sezimin ham miynettegi tartipti tarbiyalaw,
oqitiwd1 ondiris penen birge alip bariliw1 salamatliq ham
jas awlad ushin paydali, jamiyet ushin kerekli miynet izbe-
izligin &melge asirad1 [4].

Miynet madeniyatin qaliplestiriw ushin sabaqlarda
barqulla bolajaq texnologiyaliq talim oqitiwshilarmin
itibarin asbap ham materiallardi saqlaw qagiydalari ham de
jaylastinw tartibine, jumis ormin duris Uskenelewge,
materiallardan unemli paydalamw usillarina, jumis
hareketlerinin normasi ham sapasina, jumis korsetkishin
tamiyinlewshi ilajlarga, islew beriwde alingan aniqliq ham
tazaligqga amel etiwge ham aqirinda narseni shirayl etip
bezewge talap etip bariw kerek. Kerekli material ham
asbaplar menen jeterli tamiyinlenbegenligi de miynet
madeniyatinin rawajlaniwina unamsiz tasir etedi.

Geyde bolajaq texnologiyaliq talim oqitiwshilarinin
tayar emesligi ham  sholkemlespegenligi  sebepli
oqitiwshinin kop waqtt biykarga sarplanadi: biri qayshisin,
ekinshisi qagazin alip kelmesten sabaqlarga gatnasiw jumis
islep atirgan joldasin bir narse sorap shalgitadu.

Sonin ushin oqitiwshi sabaq baslawdan aldin topar
sardarlart  jardeminde bolajaq texnologiyaliq talim
oqitiwshilar1 arasindagi 6z ara dosliq jardemge styenip 6z
wagqtinda ilajlar koriw kerek. Biraq har qanday jagdayda da
studentti Uyine jibermew yamasa jaza beriw tartibinde
studentti jumissiz qaldirmaw kerek.

Tigiw buyimlarin konstrukciyalaw paninen oqiw
procesin shoélkemlestiriw bolajaq texnologiyaliq talim
oqittwshilarin  belgili bir miynet konlikpeleri menen
qurallandiriwga xi1zmet etip gana qoymastan, olardin aqiliy
ham doretiwshilik gabiletlerin rawajlandirtw ham olarda
miynetke kompetenciyasin tarbiyalawda juda tlken
ahmiyetke iye bolgan texnologiya sabaqglar1 juda zarur.
Oqitiwshinin 6z panin jagsi biliwi bolajaq texnologiyaliq
tdlim oqitiwshilarimin  tabishh  oqitiwdin  en  dhmiyetli
shartlerinen biri bolip esaplanadi. Oz panin jaqsi bilgen
oqitiwshi1 qanday da bir buyimdi tayarlaw usilin sheberlik
penen tasindirip ham koérsetip bere aladi, bul bolsa miynet
amellerin oqiwshi duris tasiniwin tdmiyinleydi. Oqitiwshi
ust kompetenciya menen sabaqqa puqta tayarliq koriwi,
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bolajaq texnologiyaliq talim oqitiwshilarina korsetetugin
buyimdi oqitiwshinin 6zi aldinnan tayarlap koriwi kerek,
sebebi buyimdi tayarlaw barisinda qiyin jumis usillarin
gollaniwga tuwri kelip qaliwi mamkin [5].

Eger oqitiwshimin 6zi zatlardi aldinnan tayarlasa,
bolajaq texnologiyaliq talim oqitiwshilara oni tayarlawdin
jetilisken metod ham usillarin islep shigadi. Har bir sabaq
bolajaq texnologiyaliq talim oqitiwshilarimia bilim ham
konlikpelerin keneytiwi ham bekkemlewi, olarda turaql
unamli konlikpe ham adetlerdi qaliplestiriwge jardem
beriwi kerek.

Sabaqtin waziypasin tek bilim beriw ham konlikpe
payda etiwden ibarat etip qoymastan, tarbiya beriw ham
kamalga keltiriw waziypalart menen baylanistirip alip
bartw zarr. Sonin ushin da oqitiwshi 6zi oqitip atirgan
bilimdi biliwi kerek. Bul bolsa qanday da bir temaga
tayarlanip atirip, oqitiwshi usi sabaq materiali tiykarinda
bolajaq texnologiyaliq talim oqitiwshilarmin  adep-
ikramlihiqtin qanday ideyalarin anlawga alip keletuginin,
diqqat, pikirlew, yad, kozqaras, erk-iqrardi rawajlandiriw
ham basqa sol siyaqli gasiyetlerdi shaxs sipatin qalay
jetilistiriwge erisiwin amq koz aldmna keltiriwi kerek.

Student kop sorawlardi 6z betinshe sheshiwi kerek.
Bolajaq texnologiyaliq talim oqitiwshilarinin aktiv pikirlew
iskerligi, = baslamanin ~ payda  boliwi,  ushiragan
quymnshiliglardi jeniwi, aldin payda bolgan miynet bilim
ham konlikpelerin aqilga muwapiq hadm doretiwshilik
penen qollay aliwdi tyreniw kerek. Oz betinshe shimigiw
saatinda tiykargi belsendi shaxs studentler. Biraq sogan
gqaramastan sabaqtin bul basqishinda da oqitiwshinin
waziypasi ogada ulken ham juwapkershilikli.

Bunday shmigiwlarda magsetti aytip, jumis usillarin
korsetip qoyiw jetkilikli, bolajaq texnologiyaliq talim
oqittwshilarimin erkin islewi kerek dep oylaw ulken qate
boladi. Oqitiwsh ilaj1 barinsha az sdylew, aste-aqirin dawis
penen soylewdi adet etiwi, bolajaq texnologiyaliq talim
oqitiwshilarina sezdirmey olardin xarakterin baqlaw, olardi
jaqinlasiw ham uzaqlasiwin, ornina qoyip soylewdi yamasa
undemewdi Uyreniwi kerek . Artta galgan studentti jaqsi
ozlestiretugin studentke biriktirip qoyiw kerek. Maselen,
tigiwde er balalar adette artta qaladi, olarga qizlardin
jardemi biriktirilgen, kerisinshe, texnikaliq doéretiwshilikte
oqiw tajiriybe hawlisindegi jumislarda er bala qizlarga
jérdemlesiwi kerek [2].

Us1 tarizde bolajaq texnologiyaliq talim oqitiwshilarinda
0z ara jardem sezimi tarbiyalanadi. Oqitiwshi har bir
studenttin ~ imkaniyatlarin  esapqa  alip,  bolajaq
texnologiyaliq talim oqitiwshilarin ruwxlandirtwi kerek.
Bolajaq texnologiyaliq talim oqitiwshilarinin 6z betinshe
islegeninde oqitiwshimin  miyneti ansat emes, biraq
doretiwshilik miynet zawiqli boladi.

Juwmag. Juwmaqglap aytganda, jogari oqiw orinlari
texnologiyaliq talimnin bolajaq oqitiwshilarinda texnologi-
ya sabaqlarin sholkemlestiriwde zamanagdy pedagogikaliq
texnologiyalardi qollamiw oqiw procesinini natiyjeliligin
arttirrtwda tlken ahmiyetke iye. Innovaciyaliq metodlar,
sanli qurallar ham individual gatnaslar arqali bolajaq
texnologiyaliq talim oqittwshilarimin doéretiwshilik pikir-
lewin, ameliy konlikpelerin ham 6z betinshe bilim aliw
gabiletlerin rawajlandirtw mumkin.
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yUYHTeNeH TEXHOIOTHUECKOTO0 00pa3oBaHusl.

SUMMARY. The article provides information on the effective organization of the educational process in garment
construction lessons, the combination of pedagogical technologies with innovative approaches, and the application of
modern teaching methods aimed at developing the knowledge, skills, and competencies of future teachers of technological
education.

MILLIY HAM ULiWMA INSANIYLiQ QADIRIYATLARDIN OQIWShiLARDIN
QARIM-QATNAS MADENIYATIN UYRENIWDEGI ROLI
T.A.Esemuratova — ulken oqitiwshi
G.K.Matmuratova — ulken oqitiwshi
Ajiniyaz atindagi Nékis mamleketlik pedagogika instituty
Tayanch so‘zlar: agl, odob, xulg-atvor, insonparvarliyk munosabatlar, umuminsoniy fazilatlar.
KiroueBble ciioBa: HWHTCJUICKT, MOpajlb, MNOBCACHHUC, T'YMAHUCTUYCCKUC, B3alMoO OTHOYCHHA, 061116 YCIIOBCYCCKHUEC
Ka4deCTBa.
Key words: inlellect, moral, behavior, humanistic interrelation, human qualities

Kirisiw. Har bir xaliqtin hAm millettin 6zine say arziw-  sheshenlik, az soylep kop isleytugin tlken tajiriybeni
drmanlari  ham ruwxiy sezimleri boladi. Ozbekstan iyelew, beyimlilik, ziyali, sawatli, tabiyiylik.
Respublikasi garezsizlikke eriskennen keyin putkil tariyxiy 2. Aqiliy qasiyetleri — adamgershilikli, ganaatshul,
rawajlamw dawirin, xalqumiz tarepinen doretilgen ham de  janktyer, miyrimli, itibarli, mulayim, adep-ikramli,
ata-babalarimiz jaratip ketken aldingi oy-pikirlerdi, milliy  keshirimli, ulkenlerge hurmet korsetiw, sabirl, 6zinin jeke
gadiriyatlardi, sonday-aq hazirgi rawajlangan mamleketler =~ mapin uliwma mapke boysindiriw.
gadiriyatlarin tereni tyrenip 6zinin milliy madeniyatin 3. Isbilermenlik, isshenlik qasiyetleri—quntlilq,
kennen rawajlandirmaqta. intaliligq, juwapkershilikli, — hadalliq, paklik, joqari
Qadiriyat — dep jamiyet ushin dhmiyetli bolgan, millet,  bilimlilik, shaqqanliq, tartiplilik, alga ilgerilewshilik,
elat ham sociyalliq toparlardin mapleri hAm magsetleri ~ shidamliliq, 6z is jobasma iye boliwi, tejep is juritiwi,
jolinda xizmet qilatugin erkinlik, sociyalliq adalatliq, saqiylq.
tenlik, haqiyqatliq, agartiwshiliq, gbzzalliq, hadalliq, 6z 4. Insanmin bilimdanhq  qasiyetleri — ziyrekligi,
minnetine sadigliq siyaqli paziyletlerdin ~ jiyindisma  qatiqulaghgi, teren pikir  jaritiwi, tiykarlaniwshi,
aytiladi. Qadiriyat socialliq - tariyxiy qubilis bolsa da omn  boljawshiligi,  doretiwshiligt  amig-rawshan  korsete
ahmiyeti hdm mazmuni jamiyet agzalarinin ogan bolgan  aliwshilig, kritikalawshi, qizigiwshiligl, diqqatliligi, teren

qatnasi tiykarinda belgilenedi [1]. bilimliligi, hazir juwaplilig1.
Bugingi  kunde jaslardi  garezsizlik  ruwxinda 5. Erk qasiyetleri shaqqanligt, epshilligi, koterinki
tarbiyalawda milliy ham uliwma insaniyliq qadiriyatlardan  ruwx, intizamlhig.
paydalamw talim-tarbiya natiyjeliligin asirtw menen birge 6. Sezim qasiyetler1, hazilkesh, isengish, kek
jamiyetimizdi ekonomikaliq, sociyallig, siyasiy darejesin  saglamaytugin, uyalshaq, tartinshaq, diyanatl,
koteriwge de xi1zmet etedi. kishipeyillilik, iybelilik, azadaliq, nazik tabiyatliliq [2].
Metodlar. Ozbekstan xalquua milliy urp-adetleri, Ust joqarida atap Otilgen jeke qasiyetlerdi har bir

turmis tarizin teren Gyrenip, hadislerde keltirilgen hikmetli  mugallim oqiwshilar menen garim-qatnas jasaw payitinda
sozlerdi hazirgi aldingi madeniyat dirdanalari menen olarda qaliplestirip ham rawajlandirip barsa oqiw tarbiya
bayita otirip, duris tarbiyaga tdn uliwma insaniyliq  jumuslarinin  jagst jolga qoyilganhigman derek beredi.
paziyletlerd: altiga boledi: Barlig mamleketlerde de usinday jaqsi qasiyetlerdi 6z

1. Insanmn uliwma paziyletler:: jagimliliq, gbézzallig, xalqun  boyma sindirip bariwga hareket qiladi.
korkemlilik. Korkem adam tek kiyimi menen emes, s6zi, Tarbiyamn uliwma magqseti pedagogikaliq processte jeke
adebi menen de itibardi ozine tartadi. Kewli ashiqliq, magsetke-uliwma insaniyliq paziyletlerdi qaliplestiriwge
kemtarliq, 6zgelerdin hurmetin ornina qoyiw, sozge qaratiladi.
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-Milliy gadiriyatlarimiz degende biz ata-babalarimizdan
bizge shekem jetip kelgen, Oraza hayt, Qurban hayt,
Nawriz bayrami, besik toy, stinnet toy, bala tylendiriw, qiz
uzatiw toylarina baylamisli tarli merekeler, sonday-aq
xaliqtin har tarli dastirleri, ata-analarga harmet, jaslarga
izzet, milliy adep-ikramliliq normalarin saqlaw, bilim aliw
shanaraqtin bekkemligine erisiw, ustazlardi qadirlew, qaytis
bolganlar qabirin ziyarat etiw, elge xaligga mehir-
muxabbat, Watand1 styiw, ardaqlaw, askerlikke 0z 1qtiyar
menen bariw, internacional boliw h.t.b. tsinemiz.

Qaraqalpaq xaliq dastirlerinde balan1 kishkene jasinan
baslap miynetke tyretiledi. Bul olardi miynet stuygishlikke,
juwapkershilikke isti 6z waqtinda orinlaw sezimlerine,
shaqganliqqa, puxta isley biliwge, tarbiyalawga jardem
beredi. Balalar paydali isler menen ganshelli bant bolsa,
olar tartipsizlikti, adepsizliktin, jaramsiz hareketlerden uzaq
jaredi.

Xalqumiz mektep jasindagi balalardi bolsa jamiyetlik
paydali miynetke uyretip baradi. Albette, mugallimler
balalarga miynet tarbiyasin beriwde xaliqliq dastar Grp-
adetlerden kennen paydalanip atir. Maselen, jaslardi xaliq
onerine, keste toqiw jip iyiriw, gilem, palas toqiw, agashtan
oylp buymm islew, astagta, gantagta t.b. islewdi uyretilip
atir, jas oOspirim oqiwshilar awil xojaliq eginlerin
tarbiyalaw, mallardi katiw, islerine qatnastirmaqta. Olarga
ata-babalarimizdan miyras bolip kiyatirgan diyxanshiliq,
mal sharwashiliginin, 6zine tan sirlarin terenirek tyrenip
xaliqtin miynet dastarine qatnas kusheymekte.

Haqiyqatinda da jas awladimiz jana jamiyet quriwshisi,
garezsizlik jenisine sadiq boliw1 menen birge neshe asirlik
madeniy, ruwxiy miyraslarimizdin qadirli  dlgilerin
uyreniwi ham oOmirde, adamlar menen qarim-gatnasta
paydalamwi zarar. Jaslardin 6mirinde tutqan orni, dinyaga
koz-qarasi, sana sezimi, ruwxiyy danyasi 6z-6zinen
qaliplespeydi. Bugan ayrigsha itibar beriw, tarbiyalaw, ilim
sirlarin har tarepleme tuyretiw kerek. Bugan mugallim,
tarbiyashi, ata-ana ham jamiyet juwapker bolip esaplanadi.

Natiyjeler. Har bir insannii, har bir shanaraqtin
jamiyetimizdin adiwli waziypas1 qabiletli perzentlerdi
osiriw, olard1 fizikahq ham ruwxiy jaqtan bay etip
tarbiyalaw, ata-anasina, watanina sadiq azamatlar etip
tarbiyalawdan ibarat. Sonin ushinda gérezsiz Ozbekstannin
Konstituciyasinda shanaraq jamiyettin tiykargi buwini,
analiq ham balaliq mamleket tarepinen qorgaladi, er jetken
miynet islewge jaramli balalar o6zlerinin ata-analarina
gamqorliq etiwi shart dep korsetilgen. Bul isenimlerde
xalqumiz basip 6tken uzaq ham erkin tariyxiy joldin 6lmes
miyraslart jatir. Aquri, ata-anami qadirlew, bir-birewge
harmet-izzet, adamgershilik paziyletler bulardin hammesi
asirler ~dawaminda  awladtan-awladqa  6tip,  bizin
dawirimizge shekem jetip kelgen ham qanimizga singen
shigis xaliglart tarbiyasinin adiwli 6zine tan belgileri.
Qaraqalpaq shanaraglarindagi milliy arp-adetler, dastuarler,
qadiriyatlar, ata-babalarimizdin bala tarbiyasi haqqindagi
Ggit nasiyatlar1 ulken Ahmiyetke iye. Apiwayr musal,
qaraqalpaq shanaraglarinin kopshiliginde awlad ata-bala
aqliq qarim-gatnasi, jasi ulkenlerdin omirlik tajiriybeleri
arqali tarbiya beriwi, jasi kishilerdin olarga hurmet-izzeti,
gamqgorlig1, ata-anasinin ulli insanlar dep qadirlewi, en jagst
paziyletleri bolip esaplansa, ekinshi tarepten, ustaz-atannan
ulli naqilma tiykarlanip, talim-tarbiya bergen insanlarga
joqar1 hurmet korsetip kelgen.
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Jeke adammin atirapindagi adamlar menen garim-qatnasi
omn ruwxiy kelbetin tanitadi. Ruwxiyliqtin tiykar tarbiya
bolip tabiladi. Ibn Sina aytqaminday, tarbiya balanin ana
qarnindagi dawirinen baslanadi [3].

Bul ata-babalarimiz qaninif, nasilden Kiyatirgan ana
sati menen kirgen temperamentler, minez-quliglar, denenin
fiziologiyaliq jaqtan duzilisi t.b. bolip esaplanadi. Usi
belgilerdin duris rawajlanip, qaliplesiwi ushin bir gansha
imkaniyatlar jaratilmagqta.

Ruwx1y dunya tarbiya, iyman ilim menen bayip otiradi.
Jeke adamdi jetik insan bolip jetilisiwine imkaniyat
tuwgizadi. Ozinin pikirli, ruwhiy dunyasi bay adamlar
gansha koép bolsa, milletinin ruwxiyligi sonshaliq jogari
boladi [3]. Demek, oqiwshilarga milliy qarim qatnasti
uyretiwde xaliq pedagogikasinan da ken paydalaniw lazim.
Maselen, jas kishilerdin jasi tlkenge birinshi bolip salem
beriwi, ol jasi flkenlerdin amanlig-esenlik sorasip
bolgansha adep saqlap undemey turiwi, keyninen sorasiwin
alip qarayiq. Bul orinda hesh kim usilay isle dep buyriq
bermeydi. Bul adamlardin insanmyligin, adamgershilik hAm
adep-ikramliliq gatnaslarin bildiretugin jagday. Usinday
qarim-qatnaslardi jaslarga kennen tyretken maqul. Sonday-
aq jaslarmmz Tumaris, Najimatdin Kubra, Jalaladtin
Manguberdi, Ernazar Alaké6z usagan xaliq qaharmanlarinan
Watanga berilgenlik, 6z xalqin styiwi ham sadigliq
ulgilerin ulli sarkarda Amir Temurden adalatlilig, ar-namis
sezimlerin tdyreniw kerek. Mugaddes Qurami Karim,
Mubarek Hadisten, sonday-aq imam Al-Buhariy, At-
Termiziy, Bahawatdin Nagshband, Az-Zamaxshariy,
Axmed Yassawiy, Al-Farabiy, Ibn Sina, Beruniy, Omar
Hayyam, Berdaq, Ajiniyaz usagan ulli damishpan soz
zergerlerinin bay miyrasin tyreniwi lazim.

Biz jaslarimizda olar qaldirgan milliy ham madeniy
miyrasqa ayrigsha harmet ham itibar sezimlerin
qaliplestiriwimiz zarGr. Mekteplerde tariyx, &adebiyat,
matematika, geografiya ham basqada panlerdi oqitqanda
mamleketimizdegi ulli azamatlardin, ulamalardin  omiri
ham islegen xizmetleri haqqinda teren magliwmat berip
bartwimiz zartr. Bul jetik insandi jetilistiriwdegii en aydin
jol bolip tabiladi. Jaslardi milliy ham uliwma insamyliq
qadiriyatlar ruwxinda tarbiyalawda shanaraq, mektep ham
mahallelerdin birge islesiwi ayrigsha ahmiyetke iye.

Tarbiya maselesinde garaytugin bolsaq, ol shanaraq
ham mektepti baylanistirip turiwsh1  bekkem kopirge
aylanbagta. Sebebi har bir bala shanaraqta, mektepte algan
bilimi ham tarbiyasin, tGgit-nasiyat konlikpelerinin
ganshelli haqiyqiy ekenligin mahallede 6z qatarlar1 menen
qarim-qatnasta, qizgm basekilerde smap koredi. Mine usi
Oomir sinaginan Otpegende har qanday ata-ananinda,
ustazdinda aytqan ugit nasiyatlar1 zaya boliwi itimal edi.
Sebebi, mahalle jamiyetlik 6mirdin besigi, watan timsali,
watan ishindegi watan bolip esaplanadi. Eger shanaraq,
mektep bala ushin, jas 6spirim ushin, bilimi bar tarbiya
oshagi bolsa, mahalle onin ushin 6émirinshe tarbiya orayi
bolip qaladi. Hatteki tarbiyash1 bolgan ata-anamn,
oqitiwshinin 6zide mahallede tarbiyalanadi, onnan barqulla
ruwxly aziq aladi. Bir s6z benen aytqanda tarbiyashi
tarbiyalaytugin ormnin 6zi usi mahalle. Demek, mahallenin
0zi ulken tarbiya universiteti bolip esaplanadi. Sonligtan
mektep penen mahalle birge islew kerek.

Talqilaw. A.S.Makarenko klass topar agzalar1 ortasinda
juzege keliwshi qarim-qatnaslardin  ishki qasiyetlerine
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ulken diqqat bergen ham jamiyette qaliplesetugin
tomendegi en ahmiyetlilerin ajiratip korsetken:

1) Oz topar1 menen maqtaniwi tiykarinda 6z qadir
qimbatin anlaw1

2) Topardin har bir agzasinda
dosliq birlik

3) Tarbiyali, isshen hareketke jollawshi aktivlik

4) Tuygilardi basqara aliw ham qarim-qatnas adebine
amel etiw [4].

T4jiriybeli pedagog alim tarepinen eskertilip otilgen usi
pikirler oqitiwshinin klass topari menen
sholkemlestiriletugin  qarim-qatnasta ham oqiwshilar
aldina qoyatugin talaplardi tanlawda tiykargi rol oynaydi.
Puxta oylap qoyilgan talaplar sistemasinin turaqli damelge
asiriliwi1 mektepte belgili tartip ornatiliwin tdmiyinleydi.

Oqutiwsh1  qarim-qatnasin  tdmiyinleytugin talaplar
tomendegi sharayatlarda jags1 natiyjeler beredi:

1. Qoyilip atirgan talaplar oqiwshi shaxsin hirmet etiw
tuygist menen  saykes boliwi hdm de olardin jas
qasiyetleri esapqa alingan boliw1 kerek.

2. Talaplar belgili mektep yaki klasstagi bar bolgan
sharayatti esapqa algan halda qoyiliw1 kerek.

3. Topardin talim-tarbiyaliq hareketine
talaplar1 jamiyet talaplart menen
bariliw1 kerek.

4. Oqiwshilardin sirtqr korinisi, jaris-turist ham de
qatnasina qarata qoyilatugin talaplar olarda  ruwxiy
madeniyattin galiplesiwine x1zmet etiwi kerek.

Oqutiwshi qoyilip atirgan talaplar kélemi ham sistemast
bilip tUyrengen  halda, talap qoyiw metodikasin da
ozlestirilgen boliw1 kerek.

Minez-quliqti  duziwge qaratilgan talaplar menen
tanistiriw talaplar ustinde shimigiwlar isletiw menen qosip
alip baritliwi, minez-quliqti tarbiyalaw sanani tarbiyalawga
qaraganda qiymn jumis. Oqiwshilar talaplar gasiyetin jagst
anlaw1 mumkin, biraq basqa jagdaylarda olarga
boysmbaydi. Usit sebepli turaqli tirde minez-quliqti
shiniqtirtw kerek.

Talaplardin qoyiliw1 basqishinda olarga oqiwshilardin
amel qiliw1 ustinen baqlaw ornatiladi. Baqlap bariw tarli
formalar jardeminde amelge asiriladi, minez-quliq jurnalin
juritiw, klass xanasindagi nawbetshilik, stendte bahalardi
qoyip bartw ham basqalar. Qoyilip atirgan talaplardin
orinlaniw1 ustinde baqglaw turaqli tarde, sistemali alip
baritliwi ham adalatli boliwt kerek. Alip barilgan baglaw
natiyjelerinen  oqiwshilardi  eskertip bariw  magsetke
muwapiq bolip tabiladi.

qaliplesken tawgan

goyilatugin
uylesimli halda alip

Jamiyetin rawajlaniw barisinda xaliqtin kop asirlik
bayligi bolgan urp-adet, dastirler, diniy, ilimiy
kozqaraslardin tiykarinda qaliplesip, tarbiyamn qudiretli
quralina aylandi. Xaliqtin diniy tarbiyaliq dastarleri erte
dawirden-aq adamlardin sanasina, turmisina ham minez-
qulqma kushli tasir etip, turmista ulken orm iyeleydi.
Misali, barliq dinlerde perzent tuwilganda oni quday tala 6z
1risq1 nesiybesi menen jaratatuginligr aytiladi hdm qanday
da ilahida kush bar ekenligi, adam onin aldinda azziligi,
insannin eki iyninde eki perishte bolip, biri jagsiligindi,
ekinshisi jaman tarepindi jazip otiratuginligt ham basqada
isenim, tusinikler awladtan-awladqa otip har qiyh
dasturlerdi payda etken.

Haqiyqatinda da adam ushin isenimnin zararligi ilimde,
dinde de maqullanadi. Isenim insanga ulken kush-quwat,
doretiwshilik ruwx bagishlap keleshekke ken jol ashadi.
Sonligtan adamzat tartyxinda kop narseler bolip olardin
geyparalart jamiyetlik turmistan belgili waqit ishinde
jogalip ketse de, isenim insan menen barqulla birge jasaw1
uqibt iyelegen. Danishpan babalarimiz benen aqilli
analarimiz  6mir boy1 Ozlerinin koérgen, bilgenlerin
perzentlerinin qalbine sindiriwge, xalqnin urip-adetlerin
qasterlep, bularga ul-qizlarin sadiq ham qiragi boliwga
uyretip otiradi. Bul jaslardi jast ulkenge xizmet etiw, jasi
ulkennen patiya aliw qusagan hiirmet-izzet, siylasiq, joqari
adamgershilik gasiyetlerdi payda etip olardi dastarge
aylandirip otirgan.

«Jawin menen jer kogerer, duwa menen el kogerer»-
dep ata-babalarimizdin aytqaninday, patiya beriw hadal
niyet, jagsi tilek bildiriw dasturi. Dasturxan basinda, har
turli jiymn, toy merekelerimizde h.t.b. adam oOmirinde
ushirasatin  quwanishli  kunlerimizde qol jayip patiya
beriledi. Patiyalar (algislar) poeziya tirinde kobirek
ushirasadi. Sonday-aq, uyqasli proza tarinde de ken
taralgan. Onin avtor: har bir patiya beriwshi adam bola
aladi. Sonday-aq alis jolga saparga shigqanda haq jol tilep
patiya beredi. Patiyani1 kopti korgen jasi ulken atalarimiz,
analarimiz, awil aqsaqallari, elimizge, xalqimizga miyneti
singen, joli tlken agalarimiz beredi.

Juwmag. Jaslardi milliy déastarler ham urp-adetler
tiykarinda tarbiyalawda, bunda xalqumizdin  miyrimi
shapaatliligi, kenpeyilligi, s6zge berikligi tuwrali aytilip,
ust qasiyetlerdi balalardin boyma sindiriw, ulkendi siylaw,
kishkenelerge gamxorliq, 4dep—ikramliliqti jogar1 koteriw,
gasterlew usagan urip-adet qagiydalarin uyreniw kerek.
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REZYUME. Maqolada millat, elat va ijtimoiy guruhlarning manfaatlari va magsadlari yo‘lida xizmat giladigan
erkinlik, ijtimoiy adolat, tenglik, hagigatchillik, ma’rifatparvarlik, go‘zzallik, halollik, agl, odoblilik, xulg-atvor, insoniylik
munosabatlar, umuman insonparvarlik fazilat kabilar so‘z etilgan.

PE3IOME. B crathe paccMaTpHBaIOTCS IIECHHOCTH CBOOOBI, COITMATBHOMN CIIpaBeIIMBOCTH, PABEHCTBA, IPABIANBOCTH,
MPOCBCIICHUA, KpPaCOThbl, YECTHOCTHU, HHTCIUICKTA, MOPATOYHOCTH, MOBCACHHUA, T'YMaHHBIX OTHOILIEHUH H TYMaHHBIX
nobpoieTeneli B 1IeJI0M, KOTOPBIE CITy’KaT HHTEPECaM | LEJISIM HaIlUi, HApOJI0B U COIMANLHBIX TPYIIIL.

SUMMARY. The article examines the values of freedom, social justice, equality, truthfulness, enlightenment, beauty,
honesty, intelligence, decency, behavior, humane relations and humane virtues in general, which serve the interests and

goals of nations, peoples and social groups.
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BALALARDA DORETIWShILIKTI RAWAJLANDIRIWDA
M.MONTESSORI METODLARINAN PAYDALANIW
G.Xudaybergenova — ulken oqitiwshi
Ajiniyaz atindagi Nékis mamleketlik pedagogikaliq institut:
Tayanch so‘zlar: ijodkorlik, maktabgacha yosh davri, M.Montessori usuli, kreativlik, erkinlik, originallik, xizmat.

KnaroueBble cioBa: TBOPYECTBO,
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METOQ M.MOHTGCCOpI/I, KpCaTHBHOCTD, CB060,Ha,

Key words: creativity, preschool age, M.Montessori method, creativity, freedom, originality, service.

Kirisiw. Zamanagdy bilimlendiriwde balalarda bilim
ham koénlikpelerdi qaliplestirip qoyiwga gana emes, balkim
olarda doretiwshilikti, 6z betinshe pikirlew, original
sheshimlerdi tabiwdi rawajlandiriwga da kobirek itibar
qaratilmaqta. Bul process, asirese, mektepke shekemgi
jasta, bala shaxsmin tiykar1 qoyilatugin wagqittan baslaw
ulken ahmiyetke iye. Bul maselelerdi itibarga aliw ham
amelge asinw tek gana bilimlendiriw sistemasinda gana
emes, balkim mamleket ham jamaatshilik te ulken waziypa
sipatinda qaralip ameliy ilajlar korilmekte. Ozbekstan
Respublikast Prezidentinin 2019-j1l 8-maydag1 «Ozbekstan
Respublikast mektepke shekemgi talim sistemasm 2030-
jiga shekem rawajlandirtw koncepciyasin tastiyiqlaw
haqqinda»g1 PQ-4312-sanli Qarart, Ozbekstan
Respublikasimt ~ 2019-j11  16-dekabrdegi  «Mektepke
shekemgi talim ham tarbiya haqqinda»gi O’RQ-595-sanl1
Nizami ham t.b. mamleketlik hajjetler pikirimizdi ameliy
dalilleydi.

Balalardin erkin pikirley aliwi, mashqalalardi 6z
betinshe sheshe aliwi ham janasha qatnaslardi qollaniwi —
bulardin barlig1 olarda kreativlik potenciali
rawajlanganiman derek beredi. Bul proceste pedagogikaliq
metodlardan duris paydalaniw ulken dhmiyetke iye.

Mariya Montessori tarepinen islep shigilgan metodika
balanin tabiygly rawajlamwin qollap-quwatlawshi ortaliq
jaratiwga bagdarlangan bolip, bul usil balalardin erkinlik,
juwapkershilik ham kreativ pikirlew gabiletlerin arttiriwda
ahmiyetli orm iyeleydi.

Adebiyatlarga sholiw. Psixologlardin pikirinshe,
shaxsta doretiwshilikti tamiyinlewshi en ahmiyetli
shartlerden biri bul insannin 6zine "ahmiyetli 0zge"
sipatindag1 qatnasi. Solay eken, doretiwshilik pikirlewdi
rawajlandiriw ushin gumanistlik texnologiyalarda tiykarg:
itibar 6zin-6zi anlaw ushin tiykar sipatinda 6zin-6zi qabil
etiw ham 6zin-6zi hirmet etiwdi galiplestiriwge qaratilgan.
Yagnty, doretiwshi shaxstin rawajlaniwi onin individual
6zgesheliklerinin har tarliligi menen qabil etkende gana
mumkin.

Shet elli psixolog alimlardin pikirinshe (L.S.Vigockiy,
E.Torrens ham t.b.) mektepke shekemgi dawir kreativlikti
aniqlaw ham rawajlandiniw ushin senzitiv dawir ekenligin
tastiyiqlaydi  [1:38].  A.M.Matyushkinnin  pikirinshe,
mektepke shekemgi jasta diqqat ham intellekttin 6z ara
tasiri kusheyedi, erkli diqqat hdm este saqlaw jagsi
rawajlana baslaydi, sonday-agq. Basga kognitiv processler
de rawajlana baslaydi, soylew ham eleslew de aktivlesedi,
bular 6z gezeginde doretiwshiliktin rawajlaniwina tasir
etedi [2:65].

Metodologiya. Montessori usili bul balanin
individualligin hirmet etiw, tanlaw erkinligi, 6z betinshe
iskerlik ham tayarlangan ortaliq arqali balanin tabiygiy
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rawajlaniwina jardem beretugin arnawl oqiw ortaligin
jaratiwga tiykarlangan pedagogikaliq sistema. Bul usildin
tiykarinda balanin uyreniw ham rawajlaniwi ushin ishki
motivatsiyasinin boliw1 ham ulkenlerdin waziypasi balam
oqitiw emes, balkim jol-joba ham jardem koérsetiw boladi.

Talqilaw ham natiyjeler. Montessori talimi kobinese
aniq duzilis hdm oqiw materiallari, 6z betinshe islew menen
baylanisli bolsa da, ol balanin tabiyiy doretiwshilik
impulslerin hurmet etiwge tiykarlangan. Kreativlik, Mariya
Montessoridin  pikirinshe, tek suwret saliw yamasa
modellestiriwde emes, balkim mashqalalardi sheshiw,
atirapimizdag1 dinyani uyreniw, sezimlerdi bildiriw ham 6z
ideyalarin jaratiw gabiletinde de korinedi.

Mektepke shekemgi jastagi balalarda kreativlikti
rawajlandintw  konteksinde bul usil dasirese natiyjeli.
Montessoridin ~ balalarda  kreativlikti rawajlandinwga
jardem beretugin tiykargi  principlerine tomendegiler
Kiredi:

1. Hareket ham tanlawdagi erkinlik. Bunda balaga
arnawli tayarlangan ortaliqta xizmetti tanlaw erkinligi
beriledi. Tanlaw erkinligin beriw arqali balalarga 6z
quzigrwshiliglarin tiyreniwge imkan beredi, bul bolsa kéz
aldina keltiriw ham déretiwshilik pikirlewdi xoshametleydi.
Misali, bala sawret saliw, tabiyiy materiallar menen islew,
modellestiriw ham basqalardi tanlaw1 mumkin.

2. Tayarlangan ortaliq. Bunda bala ushin tayarlangan
ortaliq emocional, intellektual ham ameliy rawajlaniwin
gollap-quwatlaw ushin arnawli jaratiladi. Bul ortaliq 6z
betinshe doretiwshilik ham izertlewge iytermeleytugin
materiallarga bay, ulkenler tarepinen qatti qadagalaw
bolmaydi. Materiallar kobinese tabiyiy, estetikaliq jagtan
quzigrwshiliq oyatadi.

3. Garezsizlik ham juwapkershilik. Bunda bala
ulkenlerdin jardemisiz tapsirmalardi 6zleri ormlaydi. Bul
jagdayda bala 6z betinshe qarar gabil etiwge, mashqalalardi
sheshiwdin standart emes jollarin izlewge ham 6z
ideyalarin bildiriwge uyrenedi.

4. Tikkeley aralaspastan bala hareketlerin baglaw.
Bunda ulkenler balani baqlayd: ham de tek zartr bolganda
gana aralasadi. Bul arqali bala 6zine, 6z ideyalarma ham
tajiriybelerine iseniwdi uyrenedi. Ulkenler tarepinen
bunday isenim balada doretiwshiliktin rawajlaniwina
x1zmet etedi.

5. Individual jantasiw. Talim har bir balanin
quzigiwshilig, tezligi ham rawajlanmiw darejesinen kelip
shigip quriladi. Kreativlik rawajlamwi har bir balada
tarlishe korinedi: bir bala stwret saliwdi, ekinshisi -
quriwdi, Gshinshisi — dngime, glrriner ayttwdi jagst koredi.
Montessori usilt 6zin-6zi bildiriwdin barliq formalarin
gollap-quwatlaydi.
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6. Doretiwshilikti xoshametlewshi materiallar. Bular
muzika asbaplari, boyawlar, tabiyly materiallar, qurilis
toplamlar1i, bawlar, basqatirmalar, sensor ham ameliy
rawajlaniw  ushin  materiallar. Bul  materiallardan
paydalaniwdin belgili bir aniq joli joq - olar balaga oylap
tabiw, jaratiw, sinap koriw ham gatelesiw imkaniyatin
beredi.

7. Tabiyat penen qatnasta boliw. Montessori usili
tabiyat penen baylanisqa tlken itibar beredi. Bunda balalar
qiyal etiwi, tabiyly materiallardan onermentshilik etiwi,
janli narselerdi baqlawi mumkin, bul bolsa ko6z aldina
eleslewdi oyatadi [3:47].

M.Montessori tarepinen usmilgan bul principler
balalarda erkinlikti, isenimllikti, 6z-ara jardem, hurmet ham
insaniyliq sezimlerin jetilistiriw arqali turmishq aktivlilike
bagdarlyd:. Bala atirapindag1 ulkenler tarepinen tek gana
qolayli sharayat jaratiliwi, zarur waqitta korsetpe beriwleri
ham qollap-quwatlap turiwlari talap etiledi. Bul principler
ham Kkorsetpelerge Montessori mekteplerinde ahmiyetli
itibar qaratiladi.

Mariya Montessoridin ahmiyetli janalig1 dastariy klass-
sabaq sistemasin joq etiw ham har bir oqiwshinin
avtonomiyaliq ham garezsizlik huqiqin tan aliw, 6z jumis
tezligi ham bilimlerdi o6zlestiriwdin 6zine tan usillarina
tiykarlangan 3 jastan 12 jasga shekem bolgan balalar ushin
ozine tan bilim beriw procesin jarattiw edi. Montessori
mektebinin urani: "Magan bumi 6zim islewime jardem
berin". Bugan Montessori mekteplerinde juda ken
bilimlendiriw bagdarlamasin amelge asirtw arqali erisildi,
bul bizin adettegidey korinistegi bagdarlama emes.
Kerisinshe, bul balalar iskerliginin strategiyast ham
taktikasinin aniqlamasi esaplanadi. M.Montessori tarepinen
jaratilgan  mekteplerde tiykarmman balamin erkinligi,
psixologiyaliq, fiziologiyaliq ham socialliq tarepten balani
tabiiy rawishte rawajlandirtwga ulken itibar qaratiladi [3:5].

Montessori mekteplerinde balalar dogerek atirapti,
turmis tajiriybelerin  uUyrenip baradi, balalarda bul
uyreniwler tek gana olard1 zawiqlantirip qoymastan olardin
izleniwshenligi ham soylew gabiletlerin de asirip baradi.
Bul mekteplerde balanin rawajlaniwi tek oym menen gana
emes, balkim balanin qol hareketlerin rawajlandirwga da
ulken itibar beriledi, sebebi aqiliy tarepten rawajlaniwdin
tiykargr sebeplerinin biri, balanin barmaq ushlarin
(sensomotorikaliq rawajlamiw) hareketlentiriw  arqali
amelge asiriladi.

Balalarda doretiwshilikti rawajlandiriwshi ortaliqti duris
sholkemlestiriw bala shaxsinih har tarepleme jetik boliwi,
magsetke bagdarlaw, keleshekti duris rejelestire aliw
konlikpelerin géliplestiredi. Montessori mekteplerinde mine
ust tareplerine ulken itibar qaratiladi.

Montessori klasslar1 bir neshe zonalardi gamtip aladi:

- ameliy turmis zonas1 — balalar (2,5-3,5 jas) ushin
ayrigsha dhmiyetke iye bolip, bul jerde bala 6zine ham
Ozinin zatlarma qarawdi Gyrenetugm materiallar bolad.
Maselen, tuaymeler, qisqishlar, bantikler, shnurlar, ilgekler
h.t.b;

- seziw (sensor) rawajlaniw zonast — balaga gorshagan
alemdi uyreniwde sezimlerinen paydalamiw imkaniyatin
beredi. Bul jerde bala turli zatlardin biyikligi, uzinhgs,
awirligl, reni, shawqumi, iyisi, formasm pariqlawdi
uyreniwi mimkin;

- til, matematika, geografiya, tabiyly panler zonasinin
tiykarg1 magqseti balani aqiliy tarepten rawajlandiriw bolad:
[3:7].

Balalarda har tarli iskerliklerde doretiwshilikti qalay
rawajlandiriw mimkin:

1. Oym ham oylap tabiwshiliq.

Montessori ortaligr balalarga "jumis" usinadi - bul
xizmetti olardin  oOzleri tanlaydi. Maselen, tabiyiy
materiallar (qum, suw, taslar) menen oynaw fantaziya ham
oylawdi rawajlandiriwga jardem beredi. Oyin dawaminda
bala obyektlerdin 6zgesheliklerin tyrenedi, obyektler ham
hadiyseler arasindagi baylanislardi ornatadi.

2. Korkem doretiwshilik.

Montessori  toparlarinda shablonli islenbeler joq,
balalarga materiallar (boyawlar, 1lay, qagaz) usis etiledi,
biraq natiyjeni juklemeydi. Bul balalarga 6z pikir ham
sezimlerin kérkem oner arqali erkin bildiriw imkaniyatin
beredi.

3. Muzika ham hareket.

Muzika sabaqlart qosiq ham ayaq oyimnlardi tyretiw
emes, al esitiw, ritm, hareket ham ses arqali 6zin-6zi
korsetiw gabiletin rawajlandiriwga qaratilgan.

4. Séylew ham hikayalard1 aytip beriw.

Balalar erteklerdi tinlaydi ham takirarlaydi, ozlerinin
erteklerin oylap tabadi, bul bolsa elesletiwdi, logikaliq ham
quyalty pikirlewdi rawajlandiriwga jardem beredi [5:84].

Juwmag. Juwmaglap aytgqanda, Mariya Montessori
usili  balamin  shaxsin, somin ishinde, doretiwshilik
potencialin rawajlandiriwga bir qansha natiyjeli bolip
esaplanadi. Bunda 6z betinshe jumis islew, erkin tanlaw
ham qiziqqan tarawlarga shigiw ushin sharayat jaratilip, bul
sistema mektepke shekemgi jastagi balalardin ishki
dinyasin ashiw ham keleshekte zarar konlikpelerdi
rawajlandiriwga jardem beredi. Erte jasta doretiwshilikti
rawajlandiriw tek gana kreativlikke jol emes, al o6zine
isenim, garar gabil etiw gabiletleri hdm uyreniwge umtihiw
bolip esaplanadi.
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REZYUME. Magolada maktabgacha yoshdagi bolalarda kreativlikni rivojlantirishda M.Montessori usullaridan
foydalanish, Monessoriy maktablarida bolalarga doistona yondoshuv tamoyillari va sinflari hagida asosiy tushunchalar yo-
ritilgan.

PE3IOME. B cratbe paccMaTpuBaroOTCsi OCHOBHBIE MOJIOKEHHUS UCTIOIB30BaHUs MeToIuku M. MoHTeCCOpH B pa3BUTUU
TBOPYECKUX crocoOHocCTElH y L[eTeﬁ JOLIKOJIbHOT'O BO3pacTa, IMPUHIUIILI ,Z[O6p0)KeJ'IaTeHLHOFO K pe6eHI<y nmoaxona B
MOHTeCCOpI/I-HIKOJ'IaX U KJj1accax.

SUMMARY. The article examines the main provisions of using M. Montessori's methodology in developing creative
abilities in preschool children, the principles of a child-friendly approach in Montessori schools and classes.

BUGUNGI KUNDA OILADA BOLALARGA KITOBXONLIK VA O‘QISh MADANIYATINI
ShAKLLANTIRIShNING BAZI MASALALARI
Z.U.llyasova — assistent o ‘qituvchi
Ajiniyoz nomidagi Nukus davlat pedagogika instituti
Tayanch so‘zlar: oila, oilada kitobxonik madaniyati, globallashuv davrda kitobning tutgan o‘rni, badiiy adabiyotning
kitobxonlikga tasiri.
KaroueBble ciioBa: CEMbs, KyJIbTYpa UTCHUSA B CEMbLE, POJIb KHUT'H B 311IOXY rno6am/13au1/m, BJIUAHHC XYHOH(eCTBeHHOﬁ
JIATEpATYPbl HA YUTACMOCTDb
Key words:family, reading culture in the family, the role of books in the era of globalization, the impact of fiction
literature on reading habits

Kirish. Bugungi globallashuv davrida bolalarda  XXI asrning ragamli muhitida bu masala yangicha
kitobxonlik madaniyatini shakllantirish masalasi ta’lim, yondashuvni talab gilmogda. Bolaning shaxs sifatida
tarbiya ~va  ma’naviy-ma’rifiy  ishlarning muhim  shakllanishida oiladagi ma’naviy muhit va aynigsa kitobga
yo‘nalishlaridan biriga aylandi. Kitob — inson tafakkurining  bo‘lgan munosabat alohida o‘rin tutadi. Shu jihatdan
yuksak mahsuli bo‘lib, u orqali bolalarda bilim olishga pedagogik, psixologik va sotsiologik qarashlarda bolalar
ishtiyoq, axloqiy fazilatlar, milliy g‘urur, ma’naviy boylik  kitobxonligini shakllantirish tamoyillari chuqur o‘rganilgan.

singari qadriyatlar shakllanadi. Aynan oilada kitobga Shunday qilib, oilada kitobxonlik madaniyatini

bo‘lgan mehr va e’tibor asosida bolaning ma’naviy olami,  shakllantirish o‘zining chuqur nazariy asoslariga ega bo‘lib,

intellektual salohiyati shakllanadi. u pedagogik, psixologik va ijtimoiy omillarning uzviy
Adabiyotlar tahlili. Hozirgi vaqtda Oc‘zbekiston uyg‘unligida namoyon bo‘ladi.

Respublikasi Prezidentining farmon va qarorlarida bolalar Kitob - bu bilim va ma’naviyat va madaniyat xazinasi,

tarbiyasiga, ular o‘rtasida kitobxonlikni targ‘ib etishga inson hayotiga mazmun bag‘ishlaydigan, har ganday
alohida e’tibor qaratilmoqda. Xususan, Prezidentimiz  holatda ham inson bilan birga bo‘ladigan sodiq do‘stdir.
ta’kidlaganidek: “Yoshlarni kitob bilan do‘st qilish — bu  Kitob o‘gigan insonning fikrlashi kundan-kun ortib boradi.
ularni nur bilan, bilim bilan, ma’rifat bilan do ‘st gilish ~ Bugungi globallashuv davrda axborot ogimi keskin ortib
demakdir” [1]. Bu fikr davlat darajasida kitobxonlik masa-  borayotgan  sharoitda  bolalarning  ma’naviy-axlogiy
lasiga strategik e’tibor qaratilayotganini anglatadi. tarbiyasi, intellektual rivoji va dunyogarashi shakllanishida

Pedagogik yondashuvda kitobxonlik bolalarda tafakkur,  kitob o‘qish juda muhim ahamiyat kasb etmoqda. Afsuski,
nutg, tasavvur, tasviriy fikrlash va axlogiy qarashlarni  ko‘plab oilalarda bolalarning kitobga bo‘lgan qizigishi sust,
shakllantirish  vositasi ~ sifatida garaladi. Jumladan,  kitob o‘gish, kitobga bo‘lgan mehr shakllanmagan. Kitob
A.Avloniyning “Tarbiya biz uchun yo hayot — yo mamot,  insonning psixik kamolotini ta’minlashda kitobdek kuchli
yo najot — yo halokat, yo saodat — yo falokat masalasidir”  qudratga ega narsa yo‘q. Shu sababli azal-azaldan ilm
degan fikri ham aynan ma’naviy tarbiyada, shu jumladan  yy1duzlari, donishmandlar butun insoniyatni kitob o*qishga,
kitob orqali tarbiyaning orniga urg*u beradi [2]. undan ta’limning va odobning sirlarini o‘rganishga chorlab
~ Psixologik qarashlarga ko'ra, b,OIaI'k daY”da bOIa.hayof kelgan. Bilamizki inson tug‘ilgandan boshlab tarbiyani
tiy tajribalarga ega bo’lmaydi, biroq u kitob orqali turli 5245 glishni  boshlaganidek, kitobxonlik madaniyatini
ob.razlgr bilan _tanlsf_lad_l, _hayotl_y va2|yatlarn| f[ush.unlshga oilada shakllantra boshlaydi. Kitobxonlik madaniyatini
urinadi. Bu uning hissiy-irodaviy va axlogiy rivojida mu- haklantirishd Janin orni benihova  kattadir
him rol o‘ynaydi. Shailantiris “a orlaning . L. .,,y :

Sotsiologik nugtai nazardan, oila ijtimoiy institut Xalgimizda “Qush uyasida ko‘rganini qiladi” degan magqoli

' buni yanada dolzarb bosqgichga ko‘tardi.

sifatida bola shaxsini shakllantiruvchi eng yaqgin muhitdir. Tarbiya dastlab oilada boshlangani Kabi kitobxonlik

Aynan oila bolani kitob bilan tanishtiradi, unda kitobxonlik A . - L -
madaniyatining ~ dastlabki  tamoyillarini singdiradi. madaniyatini ham oiladan boshlanadi. Jamiyatning kichik

Zamonaviy oila modelida bu jarayon texnologik qurilmalar ~ 0°gini bo‘lmish oilada olingan tarbiya insonning axlogiy,
bilan raqobatga kirgan bo‘lsa-da, kitob o‘z tarbiyaviy ma’naV|y_ hamda ruhiy q!yofa5|n| s_h_akllgntlradl. Shundan
kuchini yo‘qotgan emas. Tadgiqotlar shuni ko‘rsatadiki, o‘z kelib chiggan holda oila bu birinchi maktab desak
oilasida kitob o‘giladigan, ona yoki ota farzandiga ertak adashmagan bo‘lamiz. Bolalarning qizigishlari, gadriyatlari,
o‘qib beradigan muhitda ulg‘aygan bola keyinchalik so‘z boyligi va tafakkur darajasi ko‘p jihatdan oila mubhiti
kitobxonlikni hayotining ajralmas gismiga aylantiradi [3]. bilan chambarchas bog‘liq. Agar ota-ona o‘zlari kitob
Muhokama. Kitobxonlik va o‘qish madaniyati 0°Qisa, bolalarda ham shu odat tabiiy tarzda shakllanadi.
muammosi har bir davrda dolzarb bo‘lib kelgan bo‘lsa-da, ~ Chunki bolalar kattalarning xatti-harakatlarini takrorlaydi.
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Shuning uchun oilada kitobxonlik madaniyatini
rivojlantirish nafagat bola balki, butun jamiyat uchun
foydali sarmoya bo‘ladi. Haqiqatdan ham oilaga tegishli
muhit, oilaga tegishli gadriyatlar ham asosiy vosita sifatida
garaladi. Ota-onaning ma’naviy darajasi, axloqiy qarashlari
va boshqa xislatlari bevosita farzandlariga o‘tadi. Bu
hislatlar farzandlarda yaqqol namoyon bo‘ladi. Shu tufayli
kitobxonlik badiiy adabiyotga muhabbat ham insonning
ma’naviy taffakurini, tarbiya jarayonida namoyon
bo‘ladigan  ahamiyatli  xususiyatlardan biri  bo‘lib
hisoblanadi. Kitobni sevgan inson, kitobga mehr qo‘ygan
inson, badiiy adabiyot olamiga hamnafas inson o‘zidagi bu
tuyg‘ularni va fazilatlarni yaqin atrofdagilarga aynigsa
oilaga singdirish imkoniyati yuqori. Agar ota-ona tarbiyali
va badily adabiyotga qiziqishi baland bo‘lsa bolaga
o‘zgacha mehr ko‘rsatadi. Bu esa kitob va badiiy
adabiyotga bo‘lgan ishtiyoqini oshiradi.

Atrofdagi oilalarga nazar tashlasak gaysi oilada kitobga
badiiy adabiyotga bo‘lgan qizigishlarni qay tarzda
bo‘lganligini ko‘ramiz. Kimdur dunyoviy xodisalar bilan
hamnafas bo‘lsa, yana kimdur badiiy adabiyot va kitobga
ko‘proq vaqt ajratadi. Ba’zilar esa haftada bir kitob o‘qishni
odat gilgan.

Hozirgi kunda zamonaviy texnologiyalar ta‘sirida katta
bo‘layotgan ko‘pchilik bolalar ko‘proq telefon, planshet
yoki televizorga ko‘proq qiziqyapti. Bunday sharoitda
kitob o‘qish va badily adabiyotga bo‘lgan qiziqishni
uyg‘otish murakkab. Lekin bu imkonsiz jarayon emas.
Muhimi ota-onaning sabrli va tizimli yondoshuvi muhim
ahamiyat kasb etadi. Oddiy misol bolalarga yotishdan oldin
ertak o‘qib berishi orqali ham kitobxonlikga bo‘lgan
qiziqishni uyg‘otishi mumkin. Yoki yana bir usuli: bolaning
kichik yutuglari uchun kitob berish orgali ham gizigish
uyg‘otish mumkin. Har bir xonadonda kitob burchagini
yaratish kitobga bo‘lgan qizigish va mehr uyg-‘otadi.
Kitobxonlikni oilaga alogador zaruriy gadriyatga aylantirish
bu insonlar bugun farzandlarining ham kitob deb ataluvchi
buyuk va bebaho xazinasidan foydalanuvchi bo‘lib,
ma’naviy komillikga yetishini hohlaydi. Buning uchun ota-
ona o‘z vaqt va imkoniyatiga qarab chuqur mazmunli,
badiiy- nafosati yuksak bo‘lgan har xil badiiy adabiyotga
oid janrdagi, jahon va milliy adabiyotimizning
durdonalarini  tanlab  sotib oladi. Bu ijodiyotni
farzandlarining yosh va qgizigishlari, agliy salohiyati,
o‘zlashtirish qobiliyatini e’tiborga olgan holatda tagsimlab
beradi. Bunga ota-ona uzviy alogada bo‘ladi.

Ota-onaning bolasiga gattiq intizomda bo‘lishi ham
talab qgilinadi va jiddiy yondashgan holda har kuni o‘qish
lozim bo‘lgan bet miqdorini belgilab beradi. Qo’shiq
ijodiyotiga alohida gizigish bildirib, har bir farzandiga
qo’shiglarni yod olib borishni tayyor qilib turadi. Deyarli,
har kuni kechqurun qaytib, ovgatlanishdan keyin,
farzandlarini  birma-  bir chaqgirib, bir pedagogdek
topshirgan vazifaning bajaralishini nazorat giladi. Ya’'ni,

farzandlari o‘zlari yod olgan qo‘shiglarni aytib beradi;
o‘qitayotgan ijodiyotida belgilangan varaglar va uning

mazmunini  gapiradi; gahramonlar faoliyati, xarakter
hususiyatiga munosabatini  bildiradi. Bu jarayonda
farzandlarinig ~ o‘zlashtirish ~ ko‘rsatkichi,  vazifaga
ma’suliyat bilan yondashuv  darajasi, kitobxonlik

madaniyati ham oydinlashib, alohida yondoshuvga turtki
bo‘ladi. Yana bir ahamiyatli tomoni shunda farzandlari
o‘ziga tegishli asarni o‘qib bo‘lib, kitoblarni almashtiradi.
Biri- ikkinchisining kitobini ham o°qib o‘zlashtirib boradi.
Shuningdek, oila doirasida ham kitob o°qib berishi yo‘lga
go‘yilgan. Onaning uy ishlari ko‘p bo‘lganligi sababli
ko‘pincha dam olish kunlari otasi farzandlarini atrofiga
to‘plab, tarbiyaviy ahamiyati mazmun aks ettiradi. Bu
kitobni sevuvchi oilada kitobxonik bo‘yicha ota barchaga
namuna bo‘lishga loyiqdir.

Natijalar. Ijtimoiy yondashuvda oila ijtimoiy institut
sifatida bola shaxsini shakllantirishda bevosita ishtirok
etuvchi asosiy omil sifatida ko‘riladi. Oila — bu bolani
birinchi marta kitob bilan tanishtiradigan, unda o‘qishga
nisbatan ijobiy munosabat shakllantiradigan mubhitdir.
Farzand ota-onaning kitobga munosabatini kuzatib, o‘zida
o‘qishga nisbatan qadriyatni shakllantiradi. Ayni shu
jarayonda modellik tarbiya printsipi ishga tushadi.
Zamonaviy oila pedagogikasida kitobxonlikni shakllantirish
jarayoni quyidagi nazariy tamoyillarga tayanadi:

- bosgichma- bosgich rivojlantirish tamoyili — bola
yoshiga va rivojlanish darajasiga mos kitoblar tanlash va
ularni izchil ravishda o‘qitish;

- qiziqgishga tayangan holda o‘rgatish tamoyili —
bolaning individual didi va gizigishini hisobga olib kitob
tanlash;

- hamkorlikda o‘qish — ota-ona va bola birgalikda kitob
0°qib, muloqot orqali fikr almashishi.

Shuningdek, bolalarda o‘qish madaniyatini
shakllantirishda ertaklar, she’rlar, xalq og‘zaki ijodi
namunalarining o‘rni begiyosdir. Bu orgali bolalarda badiiy
nutq, ifodali o‘qish, his qilish, mantiqiy izchillikni anglash
ko‘nikmalari mustahkamlanadi.

Bugun jamiyatimizda kitobxonlikni  rivojlantirish,
o‘qish madaniyati amalga oshirilmoqda, pand- nasixatlar
olib borilmogda. Shunda ham oilaga oid muhitda
kitobxonlik ~ madaniyati  qonigarli  darajada emas.
Yuqoridagi singari kitobsevar oilalar bilan bir gatorda,
ularning teskarisi bo‘lgan oilada tegishli muhitni ham
uchratimiz mumkin.

Xulosa. Xulosa qilib aytganda oilada bolalarga
kitobxonlik va o‘qish madaniyatini shakllantirish — vaqt va
sabr talab etadigan jarayon. Ammo bu mehnatning mevasi —
farzandingizning bilimli, tafakkurli va ma’naviy boy shaxs
bo‘lib voyaga yetishidir. Kitob — bola tafakkurining charxi,
qalbining oziqidir. Ma’naviy barkamol kitobxon avlod
tarbiyasida oila ahamiyatli va mustahkam asos ekanligini
namoyon bo‘ladi.
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REZYUME. Magqolada bolalarda kitobxonlik va o‘qish madaniyatini shakllantirishda oilaning tutgan o‘rni va
ahamiyati tahlil etilgan. Tadgiqotda o‘qishga bo‘lgan giziqishni shakllantirishda ota-onalarning shaxsiy namunasi, oilaviy
mubhit, badiiy adabiyotlarning ta’siri nazariy hamda amaliy asosda yoritilgan. Kitobxonlik madaniyatini erta yoshdan
boshlab rivojlantirishning metodologik va psixologik jihatlari asoslab berilgan. Shuningdek, oilaviy kitobxonlikni
shakllantirish bo‘yicha tavsiyalar keltirilgan.

PE3IOME. B cratbe paccMaTpuBaeTcs poiib W 3HaYCHHE CEMBH B (POPMUpPOBAaHWH KYJIBTYpHI YTCHHS M HMHTEpeca K
KHUTaM 'y [[eTeﬁ. B HCCJIICAOBAHNU PACKPBIBAIOTCA TCOPCTUYCCKUEC U MNPAKTUYCCKUEC ACHCKThI BJIMAHUA ceMerHoun Cpeabl,
JIMYHOT'O IMpUMEpa pOZ[HTeHeﬁ u XyL[O)KeCTBeHHOﬁ JIMTEpATyphl HA pa3BUTUC YUTATEILCKONU akTUBHOCTH. OOOCHOBAHBI Me€-
TOAOJJOTHYCCKHUE U IICUXOJOTHYCCKUC ITOAXOAbI K (l)OpMI/IpOBaHI/IIO YUTATEILCKOMN KyJbTYPbI C paHHEro0 BO3pacTa. Taxxe
NpeACTaBJICHBI pPEKOMCHAAIUU 10 PA3BUTULO CEMEHMHOro YTCHUS.

SUMMARY. This article explores the role and importance of the family in shaping reading culture and book interest
among children. The study examines both theoretical and practical aspects of how parental modeling, the family
environment, and literary works influence children’s reading habits. It outlines methodological and psychological
approaches to developing reading culture from an early age. The article also provides practical recommendations for
encouraging family-based reading practices.

ATA-ANANI QADIRLEW — MILLIY QADIRIYaT
A.K.Pazilov — pedagogika ilimlerinin kandidan, professor
Ajiniyaz atindagi Nékis mamleketlik pedagogikaliq instituty
Tayanch so‘zlar: ota-ona, bola, gadr gimmat, gadriyat, milliy gadriyat, nevara, chevara, tarbiya, gadriga etmaslik.
KiroueBble cioBa: poauTeny, peOEHOK, TOCTOUHCTBO, [ICHHOCTh, HAIIMOHAIbHAS [ICHHOCTh, BHYK, MMPABHYK, BOCIIUTA-
HUE, HEJOLICHKA.
Key words: parents, child, dignity, value, national value, grandchild, great-grandchild, upbringing, lack of appreciation.

Kirisiw. Ata-anam1 qadirlew, qartaygan waqtinda  sharshaydi, awirtwga shatiladi, kan koérisi  quyinlasa
olardin awirin jenillestiriw Shigis xaliqlarma tan bolgan  baslaydi. Songiliginda qudaydan «Tezirek mennen ama-
azeliy gadiriyatlardan esaplanadi. Sonhqtan da, «ata-anam1  natindi ala goy» dep kun sayn tilek tilewge otedi.
hurmet etiw, olarga jardemshi ham tayanish boliw, Degen menen olar qanshelli ishine 6z dartlerin juta
qartaygan shaginda olardin suyenishi boliw, ruwxiy ham  bersin, baribir sirttan garagan koézlerge olardin bir narsege
materialliq jagtan qollap-quwatlaw, ata-ananin algisin aliw,  kewli tolmay jlrgenligi ap-aniq bilinip turadi. Biz bul
shanaraqtin dastlrlerin dawam ettiriw balanin minneti  maseleni har tarepleme Gyreniw magsetinde 18 xojaliqt1 10
sanalad1» [3:368]. jildan artiq 6z baqlawimzga ahp kordik. Baglaw

Har bir ata-ana 6z perzentinin dinyaga keliwi menen  jumisimizga 12 ata-ana, 3 kempiri qaytis bolgan ata ham 5
ogada ulken quwanishqa bdlenedi. Ogan «jurtta jog» atlardit  garris1 qaytis bolgan ana qatnasti. Natiyjelerdi salistirip
tanlap qoyiwga hareket etedi. Bagadi, tarbiyasi menen  korgenimizde olardin képshiliginde 6zine jarasa mashgala-
shugillanadi, oqip bilim aliwina, deni saw, har tarepleme lardin bar ekenligi, ayirimlarinin dartlerin kimge aytarin
rawajlangan shaxs bolip jetilisiwine gamxorliq jasaydi. bilmey qiynalip jurgenlikleri aniglandi.

Ata-analar tek bunin menen sheklenip qalmaydi. Ullarin Biz baqlaw ham sawbetlesiwimiz natiyjesinde alingan
uylendiredi, qizlarin turmisqa shigaradi, olardin toylarin  materiallarimizdi studentler menen alip barilatugin lekciya,
beredi, imkaniyati bolganshelli har balasina 6z aldina jay = ameliy ham seminar jumislar1 procesinde paydalanip, olar-
alip berip, «basqa shigaradi». Endi aqliq bagiw, jetkerse  dan mashqalali jagdaylard: jaratip talqilawga salip korgen-
shawliq bagiw degen qosimsha jumislardi da isley beredi. imizde studentlerdin pikirlerinin unamli ekenligi de
Sol aqlig-shawliglarinin deni saw, tarbiyali, bilimli bolip  aniglandi. Sonligtan, usi mashqalali jagdaylardan bir misal
osiwlerine de gamqorliq jasaydi. Amigiraq etip aytqanda, keltirip 6tiwdide maqul dep esapladiq.
har bir ata-ana aqligh bolgannan keyin balasi menen 1-mashqalah jagday. Birge islesetugin Abdibek ismli
kelininin ott menen Kkirip, suwi menen shigip jasay  dostimizdin birneshshe ay izlep jurip tapgan jayi balasina
baslaganin 6zleride sezbey qaladi. Albette, bul junuslardin ~ maqul tuskennen keyin Saranchadan jay alip, qonsi-goba,
barligi da har bir ata-anadan timimsiz miynetti, uyqisiz — agayin-tuwganlarin shaqirip shashiw berdi. Bir héapteden
tunlerdi, aqliq-shawliglart quwansa quwanip, qapalansa  son jaydin balasinin atina 6tkenligi haqqindagi htjjetin ham
gapalanip, awirsa qudaydan balaga bergen dartti 6zine  bir 1laglh eshki alip, padaga qosip qoyarsan, demde
beriwin tilep jasawdi talap etedi. kobeyedi ham 1laqlar1 aqliqlarima ermek boladi dep aparip

Balalar da 6z ata-analarin janinday jagsi kéredi. Olarga  bergenin aytip quwanip keldi. Burin balasi-kelini qolinda
gamqorliq jasaydi. Sebebi, milliy qadiriyatlarimizga  bolgandiki me jane bir hapteden keyin, «balalardan xabar
muwapiq ata-ananit hurmetlew har bir jas awladtin adiwli  alip qaytayiq dep edim, qiylanbasan aparip gaytasan bax»
minneti sanaladi. dep Otinish etti. Dosttimizdin kewlin jigpayin dep alip

Turmista qonsi - qobalarinizga, agayin-tuwganlarinizga  bardim. Baraman degenshe balasimin jaymin atirapinin
itibar berip qaragamifizda da ata-analardin 6z perzent-  kenligin, quda galese bir zal, garaj, asxana tusirip beriw
lerinen razi ekenlikleri sezilip turadi. Ata-analardin hesh oy bar ekenliginde aytip bardi. Biraq... Uyge jetken
biri 6z perzentlerinen narazi bolganlhqlarin sirtqa  waqtimizda hesh birimiz soyley almay qaldiq. Sebebi,
shigarmaydi, kerisinshe, olardin barligin «ishine jutadi». jaydin koéshe betki jaginda, ulken etip «Jay satiladi» dep
Natiyjede, waqittin tiwi menen olardin ayrimlarinin nervi  jazip qoyilgan edi.
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Dostimiz, qurdasimiz, olardin qolinda qalgan aqliq
tortewimiz ayagimiz tartpasa da korip keteyik dep
ishkeriledik. Tések salindi. Chay akelindi, dasturganga nan
qoyildi. Balanin qabaginan qar jawip tur. Dostimiz da,
qurdasimiz da sdylegendi qoydi. Men tmishliqti buzip
«Balam «Jay satiladi» degen buring1 jaziwdi alip
taslamapsan aw» dedim. Ol jaziwdin tazadan jazilganlhigin
ayttt. «Agayin-tuwgan, qonsi-qobalardan qolaysizlaw
bolmay ma? Kempir-garrin menen oylastin ba» desem
«Oylasiwdin ne keregi bar, jay menin atima ottigoy» dep
saldi. «Nege satajaqsan» degen sorawimizga «Qonsi-
qobalardin 6zine jaqpaganligin ham jaydin sirtinda
kemiriwshi qurttin bar ekenin sezgenligin» siltawladi...
«Eshkilerin padaga uyrenisip ketti me» degen akesinin
sorawina, beti bulk etpesten olardi ertenine palen somga
satip jibergenligin aytti...

Studentlerdin pikirlerin uyreniw ham olarda unamh
qadiriyatlarimizdi galiplestiriwge baylanish bolgan sezim-
lerine qozgaw saliw, janadan-jana pikirlerdi oyatiw
magsetinde, daslep olardin waqiyaga baylanisli pikirleri
tinlandi.

Mashgqalani tallawga baylamsh birinshi topar piker-
leri boymnsha bul jerde balanin ata-anasi qadirsizlenbegen.
Ol ata-anasimii alip bergen jayinan da jagsiraq jay alip
jasawd1 arman etken. Bunin ushin ata-anasi qartaymay turip
ele de jardem beretuginligina isengen. Sebebi, 6zinin ulken
perzenti ata-anasinin qolinda qalgan. Eger de 6zinin aytqani
bolmasa olardin qolindagi aqligin styrep alip qaytqanday
etip alip qaytiwda oyinda bolgan...

Ekinshi topar pikirleri boyinsha «Keshe kelip, jay
hujjetlestirilgennen keyin ne betim menen «Jay satiladi»
dep jazamany, «Bul is hareketim menen ata-anamdi gapal-
andirip almayman ba?», «Xaligtan uyat bolmaspa eken?»,
«Xaliqqa, qonsi-qobalarga, keshe shashiwga kelgen agayin-
tuwganlarga ne betim menen garayman?», «Jaydi satatugin
bolsan nege aldin dep olar soramay ma» siyaqli ham basqa
da sorawlar balan1 qiynamagan, kerisinshe onin ata-anasin
ishinen qiynaldirgan. Olar balanin menmen, 6zimshil bola
baslaganin ham durisli aqil-parasat korinislerinin jogala
baslaganin abaylagan.

«Albette, bul jerde tek balani ayiplay beriw de ormsiz-
day tuyiledi. Kelinde de ayip bar ekenligi attan aniq sezilip
turadi. Sebebi, dim bolmaganda ata-enemnen sorap koreyin
dep balam toqtatip turiwga, eshkilerdi de sattirmawga bas-
qanin shamast kelmese de, kelinnin shamasi keletugin edi.
Biz, bul waqiyan1 korip ata-ananin qanshelli darejede ishley
qiynalganin sezdik. Balaga gdzebimiz qaynadi. Balada
juggan aqildin joqligr sebepli ogan aqil-nésiyatlar bere
almadig» dep juwmagqlanadi birinshi mashqala.

2-mashqalal jagday. Jaqinda jane bir jasi ulkennin
aqligina quda tisiwge biytanis adamlar esik gqaqgan hadm
«gamir ushinan patir» degendey azi-kem qalin malinda
ozleri menen birge alip kelgen. Xojaliq iyesi bolgan bala
6zi quda tasip, qalin malinda alip, olarga rugsat berip
jibergen. Kelgen biytanis adamlarda jasmalkenleriniz barma
dep sorap korgen, degen menen bala jasi ulkenlerdin kele
almaytuginliglarin esletken. Quda tisip ketilgennen keyin,
bala bul janaligt1 akesine jetkeriwge asiqqan...

Ne degen biyparasatliq. Mashqgalan1 tallaw barisinda
bala bul janaliq xabari menen akesin quwanta ala ma degen
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orinli soraw studentlerge berildi. Studentler 6zlerinin
juwaplarinda, «albette quwanta almaydi. Kerisinshe qapa-
landirip, awiriwga shatildiradi» styaqli juwaplardi berdi.

Student G. Qanekey ust jerde aqili putin bala bolip,
menin jast ulkenlerim bar, dkem de bar, olardi xabar-
landirayin degende biytanis adamlarga maqul tasedi. Olar
jast ulkendi kutip otirtwga jaligpaydi. Bala akesin shaqiriw1
kerek edi.

Student U. Jas1 ulkenleri, dkesi bola tura olardi
shaqirgist kelmegen, balanin bolajaq qudasmin aldinda
abiray1 jogarilamaydi. Sebebi, bolajaq qudalar qudasinin da,
qudagaymin da kim ekenligin, qanday adamligin sol jerdin
ozinde bilip aladi ham keleshekte abaylap, uzagiraqtan
qatnasiwdin tareptari boladi.

Haqiyqatinan kelgende, bunday mashqalali
sharayatlardi bolajaq ustazlar sanalatugin studentler menen
birgelikte dodalap bariw:

- birinshiden, studentler arasinda ata-anaga bolgan
hirmet seziminin ktsheyiwine, olardin qadirine jetiwge
bolgan talpimislardin hawij aliwina sebepshi boladi;

- ekinshiden, olar 6z ata-analarin razi1 etiwi ushin ézleri-
nin unamli mine-qulqqa iye boliwlar1 kerekligin tasinip
jetedi;

- ushinshiden, ata-ana ushin sawapli islerdi har kuni, har
demde islewleri kerekligin anlap jetedi.

Rawayatlarda korsetiliwinshe «Bir mémin-musilman
insannini moémin-musilman ata-anasi bolsa, olarga jagsiliq
qilip, onin sawabin kutken halda tan attirgan bolsa, Allah
ogan jannettin eki esigin ashadi. Eger birewi bolsa, birewin
ashadi. Eger perzent ata-ananin birewinin gazebin keltirgen
bolsa, sol adam razi bolmagansha, onnan Allah razi
bolmaydi» [5:71-72] eken.

Akademik J.Bazarbaev ham Q.Dawletovalar 6zlerinin
«Adepnamay atli miynetinde «Ata-anaga mehriban bolip,
tilegin ormlagan perzent ata-ananin abirayr bolip toérden
orin aliwina mumkinshilik beredi. Al, kerisinshe 6z ata-
anasinin nasiyhatin almay, olard: hurmet qilmagan perzent
ozinin adepsizligi menen atasimin tordegi basin esikke
shigaradi. ..

Balalardin urisqaq, janjelparaz, 6mirge narazi bolip
jariwleri ata-anamin  keyiplerine jaman tasir etedi» [1:109]
dep juda ormh turde korsetpeler beredi. Sonday-aq, olar
«Ata-anaga baqiriwga, oni azarlawga bolmaydi» [1:109]
degen nasiyatlarinda beriwden jaligpaydi. Degen menen
kitap oqiwdan alleqashan shigisip ketken, «oqiw pitkere-
men degenshe bir kitaptin betin ashpay-aq institutt1 pitkerip
shigtim» dep, 6zin maqtanish etip jirgen geypara jaslarimiz
bunday nasiyatlardi oqip korgeninde, olardin dunyaga
kézqaraslarida 6zgergen bolar edi degimiz keledi.

«Téarbiya» enciklopediyasinda koérsetiliwi  boyinsha
shanaraq rawajlamwinin songi basqishi shanaraqtin aste-
aqirinliq penen sénip bartwi hdm onin tamamlaniwi menen
belgilenedi eken. «Balalardin erkin shanaraq qurip, basqa
shigip ketiwi menen yamasa bir hawlide birge jasasada har
qaysisinifi 6z turmisi, 6z mashqalalart menen bant bolip
qaliw1 sebepli er-qatinnin (ata-ananin) jalgizlanip, 6z
densawligt maseleleri menen shugillaniwi, bir-birinen
birqansha uzaqlasiwi bayqaladi» [4:326]. Mine, usinday
wagqitlarda ata-analarga siyew bolatugin ayrim balalardin
gopal is-hareketleri tek gana olardin ata-analarin emes, al,
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qonsi-qobalarinda tashwishke saladi. Sebebi, bunday illet har tarli xizmetke baylanisli uqipliq bolmaydi» [2:51].
ata-anani hurmetley bilmegen bala arqali qonsilardinda  Sonday-aq, «hesh bir unamli yamasa unamsiz qasiyet,
balalarma 6tiwi mumkin. uqiplilig, ata-anadan balaga 6tpeydi» [3:59].

Joqaridagi mashqalali jagdaylarda balanin 6zine tan Juwmag. Joqarida alip barilgan baqlawlarimiz ham
bolgan ayrigshaligi koézge taslanadi. Sebebi, «ayrigshaliq  sawbetlesiwlerimiz, olardan studentler auditoriyasinda
adamnin xarakter qasiyetleri, erk sipatlari, temperamenti, paydalamiwlarimiz, studentlerdin  pikirlerin  geypara
uqipliligt ham doretiwshilik xizmetleri arqali jizege  adebiyatlarda berilgen pikirler menen salistiriwlar
shigadi» [2:47]. Demek, jogaridagi misallarda balanin, 6z  natiyjesinde tomendegishe juwmaqqa kelindi:
unamsiz xizmetleri arqalt 6zinin ayriqshaligin korsetip 1. Ata-anani qadirlew, olardin gadirine jetiw Shigisqa,
turganligr seziledi. Degen menen usi ayrigshaliq belgileri  asirese xalqumizga tan bolgan milliy qadiriyatlardan
keleshekte 6z balasi tarepinen amelge asirilganda 6zinin  sanaladi.

qateleskenligin bilip, barmagin tislewge majbur boladi. 2. Oz ata-anasmin gadirin bilgen perzenttin abirayr kun
Ust orinda geypara pikir jurgiziwshiler balanin usinday  sayin joqarilay beredi.
bolip qaliplesiwine ata-ananin 6zlerin ayipli dep sezedi. 3. Oz ata-anasmin gadirin bilmegen perzenttin kem-

Bizinshe bul naduris pikirler qatarinan orin aladi. Sebebi, kemnen abirayr tomenlep, songiliginda xaliq bunday
har ganday jana tuwilgan balada «...tayin xarakter sipatlari,  perzentlerden 6zlerin awlaq tutiwga umtilip jasaydi.
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REZYUME. Magolada ota-ona gadrini bilishga doir muammoli vaziyatlar, shaxsiy kuzatishlar, suhbatlashishlar, olin-
gan ma’lumotlardan talabalar auditoriyasida foydalanib ko‘rishlar haqida ma’lumotlar beriladi va ushbu materiallar
yoshlarimizni milliy gadriyatlarimizga sodig bo‘lishga undaydi.

PE3IOME. B craTtbe npescTaBieHa HHGOpMAIHs O MPOOIEMHBIX CUTYaIHUsX, JIUYHBIX HAOIIOACHUX, Oeceax CBsI3aH-
HBIX C TIOHUMAHUEM I[ICHHOCTH POJAUTENCH, UCTIOIb30BAaHUH MOJIYYCHHOW HHPOPMALIUU B CTYACHYCCKON ayIUTOPHH U ITH
MaTepHralibl IPU3LIBACT MOJIOACKD OCTAaBATHCA BEPHLIMU HAIIUM HAIIMOHAJIBHBIM HEHHOCTAM.

SUMMARY. The article provides information about problematic situations related to knowing the value of parents,
personal observations, conversations, and attempts to use the obtained information in student audiences, and these materials
encourage our youth to be faithful to our national values.

«MUZIKA TEORIYASI» PANINDE «INTERVALLAR» TEMASIN OQITIWDA
INTERAKTIV USILLLARDAN PAYDALANIW
S.M.Tajetdinova — docent
G.J.Axetova — assistent oqitiwshi
Ajiniyaz atindagi Nékis mamleketlik pedagogikaliq instituty

Tayanch so‘zlar: nazariya, interval, metod, engarmonik, unison, garmoniya, dissonans, xromatik intervallar, diatonik
intervallar, melodik interval, disgarmoniya.

KiroueBble cjioBa: TEOpUs, UHTEPBAJ, MCTO/J], DHIAPMOHHKA, YHUCOH, TAapMOHHA, TUCCOHAHC, XPOMATHYCCKUE UHTEP-
BaJibl, TMATOHNUYCCKUEC UHTCPBAJIbI, MCJ’IO)Z[I/I‘ICCKI/Iﬁ HUHTEPpBaAJI, JUCTAapMOHUA.

Key words: theory, interval, method, enharmonics, unison, harmony, dissonance, chromatic intervals, diatonic inter-
vals, melodic interval, disharmony.

Kirisiw. Ozbekstan Respublikasimn  2020-j11  23- «Muzika teoriyasi» panin oqitiwda interaktiv usillardan
sentyabrdegi «Bilimlendiriw hagqinda»gi ORN-637-sanli  paydalanip zamanagdéy usillar menen bayitilgan halda
Nizami, Ozbekstan Respublikasi Prezidentinin 2017-j11 7-  4melde qollaw hdm oqiwshi jaslar bilimin bahalawga
fevraldag «Ozbekstan Respublikasin jane de rawajlandiiw  baylanish késiplik kompetentlikke iye boladi.
boyinsha Hareketler strategiyasi haqqinda»gi PP-4947- Adebiyatlar analizi ham metodologiyasi. Bugingi
sanli, 2019-jil 8-oktyabrdegi «Ozbekstan Respublikasi kunde jahdn adebiyatlarinda interaktiv  usillardan
joqart  bilimlendiriw  sistemasin  2030-jilga  shekem  paydalaniwdin mazmun manisi ham olardi qollaniwdag:
rawajlandirtw koncepciyasin tastiyiqlaw haqqinda»gr PP-  o6zgeshelikleri haqqinda bir qatar ilimiy pikirler bar. Usi
5847-sanli Parmanlari joqari bilimlendiriw oqiw orinlar1  tiykarda shet el hAm 6zbek ilimpazlar1 E.M.Deeva [1:9],
pedagog kadrlarinin  késiplik sheberligi innovaciyaliq  L.Yu.Safonova [2:13], J.Yuldoshev, S.Hasanov [3:195],
kompetentligin rawajlandiriw, tarawga baylamishi aldingt  D.Ro‘zieva, M.Usmonboeva, Z.Holikovalar [4:3] tarepinen

shet el tajiriybeleri, janadan bilim hé&m konlikpelerdi — interaktiv metodlardin usillarman paydalanmiw
ozlestiriw, sonday-aq ameliyatqa engiziw konlikpelerin  6zgeshelikleri ken turde uyrenilgen. Degen menen, muzika
jetilistiriw maqset etip qoyilgan. tdliminde  qanigelik  panlerdi  oqittwda  interaktiv
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medotlardan paydalamw 6z izertleniwin kutip turgan
ahmiyetli hdm en bash maselelerden biri bolip esaplanadi.

Muzika taliminde «Muzika teoriyasy» panin oqitiwda
interaktiv metodlardin usillarinan paydalanmiwdi izertlewde
«Associativ qatar» ham «Qateni tap» interaktiv usillardan
paydalamildi.

Talqilawlar ham natiyjeler. «Associativ gatar»
usilinan paydalamw. «Associativ qatar» - bul izbe-izliktin
keyingi agzasi aldingis1 haqqinda yadimizga tusken narseler
menen baylanisli «payda bolgan» bir qatar tusinikler
yamasa aniqlamalar.

Oqitiwsh1 sabaq temasi yamasa tusinigine baylanislt
associativ gatar jazadi. Talabalar associativ qatardan
paydalanip o6tiletugin temant boljaydi.

1-misal. Oqitiwsh1 doskada tomendegi sozlerdi jazadi:
aralig, melodiyaliq interval, garmoniyaliq interval,
engarmonizm, unison, diatonikaliq interval, arttirilgan
intervallar, disgarmoniya, consanansa.

Oqitiwshi: doskada jazilgan soézlerge qaran, olardin
barlig1 bugingi sabaq temasina baylanishi oni atan. (Sabaq
temast: «Intervaly)

Ogqitiwshi. associativ qatardi toliqtirin.

Studentler: intervaldwi aylanisi, apwayr intervallar,
quramali intervallar, xromatikaliq intervallar,
kemeytirilgen intervallar, engarmonikalq ten intevallar,
dissonans ham basqalar.

Oqitiwshi:  kelin, intervallar tlsinigine aniglama
bereyik. Interval dep bir waqitta yamasa izbe-iz esitilgen
eki sestin araligina aytiladi. Interval latinsha «araliq» degen
manisti anlatadi.

«Qateni tap» usilinan paydalamw. Tekstti oqip atirip
oqitiwshi bilip turip qate jiberedi. Studentler jiberiletugin
gate haqqinda aldinnan xabarlandiriladi.

Ekinshi varianti: Studentke arnawlh tirde gate jiberilgen
tekst beriledi. Bul tekstlerdi tek oqitiwshi emes, al
talabalardin 6zleri duzse de boladi. Misali: Intervallar
temast boyinsha bir neshe qateler jiberilgen aniglamalar
keltiriledi [5:114].

Tarqatpa materiallar: Intervaldii aylanisi dep bir
wagqitta yamasa izbe-iz esitilgen eki sestin araligina aytiladi.
Interval latinsha «aralig» degen manisti anlatadi. Interval
sesleri izbe-iz shertilse garmoniyalig interval dep atalad.
Interval sesleri bir waqittin 6zinde shertilse melodiyaliq
interval dep ataladi. Arahig:t bir oktavadan aspaytugin
intervallar guramali intervallar dep ataladi. Araligi bir
oktavadan ken bolgan intervallar dpiway: intervallar dep
ataladi. Balentligi birdey bolgan eki yamasa bir neshe
seslerdin bir waqitta shigiw1 disgarmoniya dep ataladi. Dia-
tonikaliq lad basqishlar arasinda payda bolgan intervallar
xromatikalig intervallar bolip tabiladi. Barliq arttirilgan
ham kemeytirilgen intervallar diatonikalig intervallar dep
ataladi. Engarmonikaliq teri intervallar — bul balentligi
birdey bolip, atlar1 har qiyli bolgan seslerdi tenlew ham
ugsatiw bolip tabilad1. Intervallardin balentligi birdey, atlar1
har quyli bolgan intervallar engarmonizm dep ataladi.
Interval dep, intervaldin jogargi sestine oktava jogar
koteriw yamasa tdmengisin oktava tomen tusiriw joli menen
orin almasip 6zgeriwine aytiladi. Intervaldin tdmengi sesti
intervaldin shirii, al jogargi sesti tiykar: dep ataladi. Unison
— garmoniyanin buziliwi, sestin qulaqqa jagimsiz boliwi.

88

Kemeytirilgen intervallar — sap ham tlken intervallardan,
arttirtigan intervallar — sap ham kishi intervallardan payda
boladi [6:66].

Juwaplar kestesi

No Naduris juwaplar Duris juwaplar

1 | intervaldin aylanisi interval

2 | garmoniyaliq interval melodiyaliq interval

3 | melodiyaliq interval garmoniyaliq interval

4 | quramal intervallar apiway1 intervallar

5 | apiwayi intervallar quramali intervallar

6 | Disgarmoniya Unison

7 | xromatikaliq intervallar | diatonikaliq intervallar

8 | diatonikaliq intervallar | xromatikaliq intervallar

9 | Engarmonizm engarmonikaliq ten

intevallar

10 | engarmonikaliq ten Engarmonizm
intevallar

11 | Interval intervaldin aylanisi

12 | jogari kéteriw tomen tsiriw

13 | tomen tusiriw joqari koteriw

14 | Shint Tiykart

15 | Tiykar Shini

16 | Unison disgarmoniya

17 | kemeyttirilgen arttirllgan intervallar
intervallar

18 | arttirilgan intervallar kemeyttirilgen intervallar

Atawshalar usili studentlerdin tema boyinsha
ozlestirgen bilimlerin jazba soraw usili bolip esaplanadi.
Talabalar ushin 6tilgen tema boymsha magliwmatlarga iye
bolgan tarqatpa materiallar teksti aldinnan tayarlanip
qoyiladi. Tarqatpa materiallar tekstinde termin yaki
tusiniklerdin ornina atawshalar qoyiladi. Usildi kishi
toparlarda orinlaymiz. Usildi oqiwshilardi jeke halda
bahalaw ushin da qollamiwga da boladi. Bul jagdayda
tarqatpa material har bir talaba ushin 6z aldina tayarlanadi

[7:53].
Atawshalar usihin  orinlaw  sharti:  Studentlerdin
waziypasit aniqlamadagi atawshalardin  ornina kerekli

sozlerdi qoyip tekstke jaqin bolgan aniglamani tabiwi
kerek.

Tapsirma: Teksttegi berilgen atawshalardin
intervallarga tiyisli bolgan s6zlerdi qoyip shigin.

Targatpa material: Intervallar

A - bir waqitta yamasa izbe-iz esitilgen eki
sestin araligina aytiladi. Interval atinsha A
degendi anlatadi. Interval sesleri izbe-iz shertilse
A interval bir waqittin 6zinde shertilse A

intervallardi payda etedi. Intervaldin A tari —
seslerdin izbe-iz esitiliwi hdm nama joénelisinin ayirm
boleklerin payda etedi. Intervaldin A tari — eki
sestin  bir waqitta qosilip esitiliwi  ham  shertiliwi.
Intervaldin basqishlar san1 menen 6lshenetugin mugdarina
onih A dep atalad.

Intervallar tiykarman 2 ge bolinedi: 1) Oktava ishinde

payda bolatugin A A ; 2) Oktavadan ken
bolgan A A .

Araligi bir oktavadan aspaytugin intervallarga —
A A dep ataladi. Intervallar omn

tiykarinan jogargi seske shekemgi basqishlar sanina tuwri
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keliwshi latin sanlar1 menen belgilenedi: A 1 san1  manisin bildirip, seslerdin bir waqutta uylesip saykes keliwi,
menen belgilenedi, A 2, A 3, A jagimliligt  bolip  tabiladi. A sozi-italyan
4, A 5, A 6, A 7, A 8 A — «baylanissiz» manisin bildirip, qulaqqa
san1 menen belgilenedi. Balentligi birdey bolgan eki jagimsiz, baylanissiz yamasa toliq baylanista bolmagan
yamasa bir neshe seslerdin bir waqitta shigiw1 A sezimin payda etiwshi Gnleslik bolip tabiladi.

dep ataladi. A — italyansha A — sozinen Juwabu: Interval, aralig, melodiyalq, garmoniyaliy,
alinip, «bir dawislig» manisin anlatadi. melodik, garmonik, san mugdari, apwayr intervallar,

Intervallardi basqishlar san1 menen Olshew- omin atin  quramall intervallar, apwayr intervallar, prima, sekunda,
atasa, ton ham yarim tonlar birdey atamadagi trlerin  tertsiya, kvarta, kvinta, seksta, septima, oktava, unison,

anigqlawga jardem beredi, misali, A A unison, unisono, ulken, kishi, ulken, Kishi, sipat mugdar:,
sekunda, A sekunda, A seksta,  diatonikaliq intervallar, tiykargi, xarakterli, arttirilgan,
A seksta ham t.b. Intervallardain ton ham yarim  kemeytirilgen, xromatikalig intervallar, engarmonizm,
tonlardan ibarat mugdarina-omn tonlar mugdart yamasa engarmonikaliq tenn intervallar, intervaldin aylanisi,
A A dep ataladu. konsonans, dissonans, konsonans, consanansa, dissonans,
Diatonikaliq lad basqishlar arasinda payda bolgan inter-  dissonansa.
vallar A A bolip tabiladi. Diatonikaliq Juwmag. Juwmaglap aytganda, «Muzika teoriyasi»
intervallar 6z ishine eki topar A ham A panin  oqitiwdin  sapasin jetilistiriwde  temalardin
intervallarga ajiratiladi. A intervallar—sap ham  6zgesheliklerine qarap interaktiv usillardi tanlap aliwdi ham
ulken intervallardan, A intervallar sap ham Kishi  sabaq processinde &amelde qollamwdi usimis etemiz.
intervallardan payda boladi. Tajiriybe smawda korilgen interaktiv usillar «Intervallar»
Barliq arttirilgan ham kemeytirilgen intervallarga  temasinda qollamwda 4dalathh tirde bahalawda 6z
A A dep ataladi. A — bul  sheshimin tapgan. Muzika teoriyasi paninen «Intervallar»

balentligi birdey bolip, atlari har qiyli bolgan seslerdi  temasin oqitiwda har tarepleme izleniwde usinis etilgen
tenlew ham ugsatiw bolip tabiladi. Intervallardin balentligi  interaktiv usillardan paydalamiw kutiletugin natiyjelerge

birdey, atlari har quyli bolgan intervallarga A erisiwde ayrigsha ahmiyetke iye. Bul zamanagdy metodlar
A A dep atalad. ham interaktiv usillardi oqiw procesinde gollaniw oqitiwdin
A A -dep, intervaldin joqarg: sestine  sapasin asirtwga jardem beredi ham talabalarda 6z betinshe

oktava tomen tasiriw yamasa tOmengisin oktava joqart izleniwinde ilimiy doéretiwshilikti, erkin pikirlewdi
koteriw joli menen orin almasip 6zgeriwine aytiladi. Dia-  rawajlandiradi, muzikaliq gabiletlerin qaliplestirip baradi,
tonikaliq intervallar 6zinin garmoniyaliq esitiliwi boymsha  konkurenciya ete alatugin jetik qanige bolip jetilisiwin

A ham A intervallarga boélinedi.  tamiyinlew menen birge olardin kasiplik paziyletlerin
A sozi-italyan A — «saykesleniw»  tarbiyalaydi.
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REZYUME. Magolada «Musiga nazariyasi» fanini o‘qitishta interaktiv uslublardan foydalanish hagida so‘z etiladi.
Tadgigot obyekti sifatida «Intervallar» mavzusi tanlangan. «Intervallar» mavzusini 0‘rganishda «Assotsiativ gator»,
«Xatoni topy», «Orolchalar» interaktiv uslublardan foydalanilgan. Bu interaktiv uslublar «Intervallar» mavzusi mazmunini
tez va terangroq tushunishni ta’minlaydi.

PE3IOME. B cratbe roBopuTcs 00 NCTIONE30BHUM HHTEPAKTUBHBIX METOJIOB B MIPEIIOIOBAHNH MIPEIMETA KTEOPUH MY-
3pIKHY. B kauecTBe 00BEKTa MccienoBaHus Obuia BeIOpaHa Tema «MHTepBanby. [Ipn n3ydeHNUn TEMBI HCIOJIB30BAHBI WH-
TEPAaKTUBHBIE METOJBI: «ACCOIMATUBHBIN psiny, «Haiinn omubdky», «OCTpOBKI». T MHTEPAKTUBHBIE METOJIBI 0OeCedn-
BatoT Oosree OBICTpOE U TITyOOKOE MMOHUMAHHE CoJlepKaHus TeMbl «THTepBamb.

SUMMARY. The article devoted to the use of interactive methods in teaching the subject of «music theory». The
subjest «Intervals» was chosen as the object of research. The following interactive methods were used while studying the
topic: «Associative rowy, «Find a mistake», «Islands». These interactive methods provide a faster and deeper understand-
ing of the content of the topic «Intervalsy.

89



Ilim hdm jdamiyet. X26.2025

OQIWShiLARGA NOQATTIN KOORDINATALARI TUSINIGIN
VEKTORDAN PAYDALANIP UYRETIW USILI
S.A.Tanirbergenov — fizika-matematika ilimlerinin kandidati, docent
G.K.Abdieva — magistrant
Ajiniyaz atindagi Nékis mamleketlik pedagogikaliq institut:
Tayanch so‘zlar: vektor, affin, metrika, tekislik, fazo, 0‘q, burchak, uzunlik, skalyar ko‘paytma, perpendikulyar.
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IIPOU3BEICHUE, EPICHAUKYIIAP.
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Kirisiw. Geometriyaliq maselelerdi sheshiwdin bir
qansha usillart bar. Solardin ishinde vektorlar usili ulken
ahmiyetli orinlardi iyeleydi. Planimetriya ham stereometri-
yamn affinliq, metrikaliq maéselelerin, sonday-aq fizika
ham astronomiyanin ameliy maselelerin sheshiwde
vektorlar usili jetkilikli darejede qolayliliqlarga iye boladi.

Adebiyatlar analizi. Ayrim geometriyaliq méselelerde
ham teoremalarda vektor tusinigi qollanilsa olardin dalille-
niw ham sheshiliw joli ansat boladi. Sonligtan, mektep
kurs1 geometriyasinda vektorlarga aniqlama berilip, olardin
qasiyetleri korip otiledi. Soninh menen birge geometriyaliq
maselelerdi vektor tiline koshirip, olardin sheshiliw joli
korsetiledi.  Usilarga  tiykarlanip,  vektor  tusinigi
oqiwshilarga 8-klasstan baslap beriledi [1]. Bul jerde
vektorlardin uzinliglari, vektorlardi qosiw, aliw ham sanga
kobeytiw amelleri menen bir qatarda vektordin koordinata-
lar1 boymsha orinlanatugin sizigh ameller korip otiledi.
Vektorlar algebrasi boyinsha bunnan keyingi magliwmatlar
9-Kklasta berilip, ol jerde eki vektor arasindagi mtyesh ham
skalyar kobeyme tisinikleri boyinsha maseleler Gyreniledi
[2]. Mektep matematikasimin 11-klasinda kenisliktegi
vektor koriledi ham tegisliktegi vektorlar ushin orin-
lanatugin algebraliq ameller boyimsha tdsiniklerdin olar
ushin da 6zgermey qalatuginligi hagqindagr magliwmatlar
berilgen [3].

Talgilaw. Jogarida aytip étilgenlerdin barligr da mektep
kurst matematikasin  oqiwshilarga uyretiwde tlken
ahmiyetke iye. Somin menen bir qatarda mektep
oqiwshilarina 8-klassta tegisliktegi, al 11-klasta kenisliktegi
tuwr1 muyeshli koordinatalar sistemasi hagqinda magliw-
matlar berilgen. Koordinatalar sistemasimfi matematikaga
engiziliwi natiyjesinde geometriyaliq maselelerdi algebra
tiline otkere alamiz ham oni analitikaliq usilda sheshiw
mumkinshiligine iye bolamiz. Biraq, mektep oqiwshilarina
noqattin koordinatasin tdsindiriwde olar ushin arnalgan
sabaqligta biraz kemishilikler bar. Maselen, mektep mate-
matika sabaqhiginda tegislikte bir-biri menen perpen-
dikulyar bolip kesilisiwshi eki Ox ham Oy kosherler alinip,
tegisliktin - A noqatinan usi késherlerge tusirilgen perpen-
dikulyarlardin ultanlar1 A,, A, dep belgilengen [1]. AA,
kesindinin uzinhgn X, al AA, kesindinin uzinhigin y dep
alip, olardi A noqattin koordinatalar1 dep atagan. Bul
aniqlamadan A noqattin koordinatalar1 tek teris emes san-
lardan turadi degen juwmaqqa keliwimiz kerek. Sebebi,
mektep kurst geometriyasinda kesindinifi uzinligi on san
boladi dep uyretkenbiz. Tegislikte berilgen A nogattin
koordinatalart teris sanlar da boliw1 mumkin. Buni, noqattin
koordinatalarina berilgen joqaridagr aniqlama boymsha
qalay tasindire alamiz? Usinday aniq emeslikler kenislik-
tegi noqattin koordinatalarin tasindiriwde de ushirasadi.
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Mekteplerge arnalgan sabaqliqta kenisliktegi erikli A nogat-
tan koordinata tegisliklerine jurgizilgen perpendikulyar
tegisliklerdin Ox, Oy, Oz kosherleri menen kesilisken
noqatlarin saykes A,, Ay, A, dep belgileydi. A; noqattini Ox
kosherdegi koordinatasin A nogattin X koordinatas: yamasa
abscissast dep ataydi. A noqattin Y ham z koordinatalar1 da
usinday jol menen aniqlangan [3]. Biraq, «ne ushin Ay
noqattin Ox kosherdegi koordinatast A noqattin abscissasi
boladi»-degen sorawdin juwabi sabaqligta berilmegen.

Tiykarg1 bolim. Tuwr1 siziqtagi, tegisliktegi yamasa
kenisliktegi  koordinatalar sistemasi kdsher tusinigi
boyinsha aniglanganligtan ol jerdegi (tuwri siziqtagi, tegis-
liktegi yamasa kenisliktegi) noqattin koordinatasi tusinigi
bir-birine ugsas etip alinsa joqaridagi sorawlardin juwabi
ansat tusindiriledi. Bunin ushin «koordinatalar» tsiniginen
burin oqiwshilarga «vektor» tlsinigin beriw kerek degen
pikirdemiz(mektepte hazirgi waqitta bumin  kerisi).
Toémende soni tiykarlawga hareket etemiz.

Geometriyanin logikaliq dizilisinde noqat, tuwr1 siziq
ham tegislik daslepki tusinik retinde aniqlamasiz qabilla-
nadi. Usilardan paydalanip nur, kesindi, miyesh ham tagi
basqa tusinikler aniqlanadi. Vektor tusinigi bagitlangan
kesindi arqal1 beriledi hAm olar ustinde ormlanatugin amel-
lerdi koordinatalar sistemasiz-aq oqiwshilarga tusindiriwge
boladz.

Vektorlar ham olar ustinde orinlanatugin ameller
boymsha daslepki materiallardi oqiwshilarga jetkerip
bolgannan keyin usi materiallardan paydalanip noqattin

koordinatas1 tusinigin toémendegi izbe-izlikte beriwge
boladi.
Tuwri siziqtin Gstinde onin galegen O noqatinan baslap

5
eki bagitti amiqlawga boladi (1-sizilma). Birewi i, al

ekinshisi i’ vektordif bagiti boyinsha bagitlangan.
Tuwri sizigta aniglangan bagitlardin birewin, maselen,

5
i vektordin bagitin on dep alamiz.

;0§ 4
1-sizilma.
Aniqlama. On bagit1 kérsetilgen tuwri s1ziq kdsher dep
ataladi.

Ox kosher ham O noqat tuwr sizigtagr koordinatalar
sistemasin aniqlaydi ham on1 (O, i ) arqali belgileymiz. Bul

jerdegi O noqat koordinatalar basi, al i -koordinata vektor1
dep ataladi.

Biz Ox kosherinin erikli A nogatin alamiz. Bul jerdegi

OA ham i vektorlar 6z ara kollinear bolganligtan
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- - Usit jerdegi (1) ham (2) tenliklerden tuwri sizigtag
OA=xI (i) nogat penen tegisliktegi nogattin koordinatalar: tasinigi bir-
tenlikti jaziwga boladi. Ust tenliktegi x san A nogattin (O, i birine ugsas ekenligi kérinip turipti.

) koordinatalar sistemasina qarata koordinatasi dep ataladi. Kenisliktegi nogattin koordinatas: tasinigi

Tuwr siziqtagi noqattin koordinatast tisinigin tegislik-  jogaridagilarga ugsas ekenligin korsetiw ushin tuwr muye-
tegi ham kenisliktegi noqatlardin koordinatasi tisinigine . IR . .
uliwmalastirtwga bolad. shli (O, i, j, k) koordinatalar sistemas: tanlap alinad:

Tegislikte (O, i, j) dekart koordinatalar sistemasi (20 swzilma). Kenisliktegi erikli A noqatth  Oxy
ornatilgan bolsm. Bul jagdayda tegisliktin erikli A koordinata tegisligindegi ortogonal proekciyasin A,, dep
noqatinan OX, Oy koordinata késherlerine saykes AA,, AA, belgileymiz. A,y nogattin OX, Oy kosherlerdegi ortogonal
perpendikulyarlar jurgizemiz(2-a sizilma). proekciyalarm saykes A,, Ay arqali, al A noqattin Oz

- P = - kosh i ort 1 kei A Isn. Bul j

Sonda, OA =X, OAy —y | ekenligin esapga alsag, Osherdegi ortogonal proekciyasi A, bolsin. Bul jerde

— — — > 7 7

- = - > o OA,, OA , OA vektorlar siykes i, J, K vektorlarga
OA=0A+0A =xi+Yy ] 2 A . .

tehlikke iye bolamiz. (2) tenliktegi X, y sanlar A noqattn ~ Kollinear bolganhqtan OA =xi, OA =y j, OA =zk
(O, 7, T) koordinatalar sistemasina qarata koordinatalar1  tenliklerdin ormnli ekenliginen

dep ataladi. (5A=XT+yT+ZE
AL
A, tenlik kelip shigadi. Usi tenliktegi X, y, z sanlar A nogattin

Y (O, T T E) koordinatalar sistemasina garata koordinata-

A lar1 dep ataladi.

Juwmag. Solay etip, nogattin koordinatalar: tasinigin
vektorlardan paydalanip oqiwshilarga jetkergenimizde
jogarida atap otilgen amq emesliklerden qutilamiz. Bunin
ushin mektep matematika kursinin jumis bagdarlamasinda
vektorlar ham olar ustinde orinlanatugin sizigh ameller
tasinigin koordinatalar tasiniginen burin beriw kerek degen

2-sizilma. pikir kelip shigadh.
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SUMMARI. The article deals with vectors and rectangular coordinate system. Here is a way to explain the concept of
the coordinate of a point given in the mathematics of the school course using vectors.
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Kirish. Xalgimizning yuksak axloqgiy fazilatlarini
yosh avlod qgalbiga singdirish bugungi kunda tobora
muhim ahamiyat kasb etmogta. Yurtboshmizning
asarlarida, nutglarida, xalg talimiga oid rasmiy
hujjatlarda bu fikr qayta-gayta takidlanayotganligi
bejiz amas. Masalaning bunday dolzarbligi o‘qituvchi-
lar jumladan, psixologiya fani o‘kituvchilarining ham
zimmasiga Yyoshlarni yuksak manaviyat ruhida
tarbiyalash uchun har tomonlama malakali tayyor-
lanish vazifasini yuklaydi.

Ana shunday tarbiya milliy mentalitet va talimning
milliy modeli talablariga hamohang bo‘lganligi bois
talim tizimining barcha bosqichlarida yoshlarni o‘zini-
o‘zi anglash va boshqgarishning psixologik magzi
mustahkam manaviy etiqodni tarbiyalash bugungi
kunning dolzarb vazifasidir.

Asosiy gism. Yosh avlod turli faoliyat jarayonida
tarkib topadi. Zotan, o‘kuvchining faoliyati juda
maroqli, o‘ziga xos go‘zal va shakl jihatidan rang-
barang. Marogli va manaviy zavq beruvchi ana shu
go‘zal tuygu o‘kuvchilar nafosat tarbiyasiga kuchli
tasir ko‘rsatadi. Binobarin, bolada namoyon
bo‘ladigan o°‘z-0‘zini anglash, estetik tarbiya muhim
manaviy go‘zallikka puxta zamin hozirlaydi.
O‘spirinlik davrida o‘quvchilar uchun eng muhimi
ularning manaviy jihatdan kamolotga intilishining
kuchayishidir. Chunki vogelikka, kishilarga munosa-
bat chuqur ichki manaviy intilish orqali sodir bo‘ladi.
O‘zining ichki dunyosini anglash, yoshlarda quvonch
bilan birga ko‘p tashvish va ichki kechinmalarni ham
keltirib chigarishi hagigatdan uzog emas. Bunda
asosiy ziddiyat ichki manaviy dunyo «meny» bilan,
tashgi xulg atvor meyorlarining bir-biriga mos
kelmasligidadir. Bu esa yoshlarda o‘z-o‘zini tarbiya-
lash, 0°z-o‘zini nazorat qilishning kuchayishi bilan
xarakterlanadi.

O‘spirinda o‘zligini anglashning takrorlanmas
xususiyatlari bilan birga shaxsiy, axlogiy va kasbiy
masalalarni hal gilishda yakkalik hissini sezishi ham
juda muhim xususiyatga ega. Shunga ko‘ra o‘z hayo-
tiga doir masalalarni jimlikda, yakka ichki muhokama
qilish, o‘zining ichki nidosini, ichki ovozini eshitish
asosida chuqur axlogiy-estetik sifatlarni o‘ziga sing-
dirishga ehtiyoj kuchayadi. Bularning hammasi
negizida kelajak masalasi, yani kelajak orzular hagida
o‘ylar, yoshlar fikri-zikrida belgilovchi bo‘lib qoladi.
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Natijada bu masalalarni hal gilishda kattalar bilan
mulogotga ehtiyoj sezadi. O‘smirlikdagi jinsiy
balogatga etishishning kuchayishi sevgi-muhabbat
hislarini uning hayotida muhim masalaga aylantiradi.
Balogat yoshda o‘quvchilarda hayotga qiziqishi paydo
bo‘ladi va mustahkamlana boradi. Shaxsiy magsad-
larning umumlashib va yirik-lashib borishi asosida
axlogiy-estetik gadriyatlarning bargarorlashishi yuz
beradi. Shuningdek, motiv va magsadlar oydinlashib,
tabaga-lashadi. Mavhum, orzu tarzidagi hayot
magsadlari aniglanib, aniq bir ideal tarigasida shaklla-
nadi. Hayot magsadi va u asosida shakllangan ideal
bir vaqtning o‘zida murakkab tuzilishga ega bo‘lib,
o‘smir hayotida ijtimoiy va axlogiy hodisa darajasiga
ko‘tariladi. «Kim bo‘lsam ekan?» va «qanaqa
bo‘laman» tushunchalari avval aniq anglashilmagan
bo‘lsa, o‘smirlikda anig hayot magsadiga aylanadiki,
bu esa uning axlogiy-estetik idealining mohiyatini
tashkil etadi. SHuning uchun ham talim-tarbiya
jarayonida buni etiborga olish yoshlarda kelajakka
ishonch va ofzini-o‘zi anglash tushunchalarini ken-
gaytirib boradi. O‘spirinlik davr-ning yana bir o‘ziga
x0s xususiyati shundaki, bu davrda o‘zligini ang-
lashda keskin o‘zgarishlar sodir bo‘ladi. O‘z navbati-
da ayrim shaxsiy sifatlarning umumiylashib, yaxlit
holda shakllanishiga olib keladi. O‘ziga baho berishda
ham avvalgi yaxshi-yomondan aniglashib, faoliyat-
dagi muvaffagiyat va muvaffagiyatsizlikni bir-biridan
ajratish, sabablarini aniqlash asosida o‘ziga baho ber-
ishda aniq yondashish belgilovchi mezon bo‘ladi [1].

O‘quvchilar o‘zini anglashda o‘zidagi salbiy si-
fatlarni tuzatish masalasiga o‘ziga tanqidiy qarash
asosida ijobiy axlogiy sifatlarni shakllantirishga
intilish kuchayadi. Bu yoshda o‘smirlikdagi oz xatti-
xarakatiga emocional baho berishdan bosiglik,
vazminlik orqali o‘z xatti-harakatiga baho berish
kuchayadi. Bu davrda o‘quvchilar o‘zlarini aniq bir
jins sifatida anglashi natijasida boshga jinsga
munosabatlar, gizigishlar shakllana boradi.

O‘spirin o‘zining takrorlanmas mukammalligini,
boshqalarga o‘xshamasligini anglashi bilan birga yak-
kalik, o‘zgalardan ajralib qolish, ichki kechinmalarni
echishda bir o0°zi ro‘baro‘ bo‘lib qolishdan cho‘chish
uni giynaydi. Bu holat uni boshqalardan alohida
bo‘lishga intilishiga olib keladi. Undagi bolalikdagi
odatlardan qutulishga bo‘lgan kuchli intilish bilimga
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intilishni, o‘zini bilishga bo‘lgan qiziqishni oshiradi.
O‘spirindagi  o‘zi  haqidagi tasavvur albatta,
boshqalarga, aynigsa, o‘zini tushunishni istagan kishi
bilan solishtirishga ehtiyoj sezadi.

O‘smirlardagi o‘zini tasvirlash, o‘ziga baho berish
yosh o‘tishi bilan malum sifatlarni hamda malum
mezonlarni tanlash bilan xarakterlanadi. Ogibatda
akademik licey va kasb-hunar kollejlari o‘quvchi-
larida etiqod, saviya, agliy gobiliyat, emociya va iroda
kabi xislatlarga munosabat keskin oshadi. Shu bilan
birga mehnatga va boshqga kishilarga bo‘lgan qiziqishi
kuchayib, shaxs sifatlariga baho berishda alohida
shaxslarga emas, umuman, insoniy sifatlarga etibor
kuchayadi. Shu asosda o‘ziga tavsif berish
umumlashib, ayrim sifatlrga alohida yondashishi,
ularni hurmatli kishilar sifatlari bilan taggoslashga
etibor berish kuchayadi.

Yoshlarning psixologik o‘zgarishlari kishini idrok
qilishda ham qator o‘zgarishlarni keltirib chiqardi.
Masalan, kishilarga baho berishda tanlash mufassal
ketma-ketlikda insoniy sifatlarni bayon qilish, kishi
xulg-atvorini  tahlil qilish va tushuntirish, uni
ishonarli, aniq tasvirlash kabi xususiyatlar rivojlanadi
[2]. O‘quvchilarda o‘zlariga baho berganda ham
shaxsiy va psixologik xarakterdagi belgilarni izohlash
bilan birga o‘zining boshqalardan farqini ko‘rsatishga
alohida etibor beriladi. O‘quvchilarning «men» ini
baholashda  aglogiy-psixologik, tashgi  gavda
ko‘rinishiga munosabat, ularda o‘z gavdasi, tashqi
ko‘rinishiga etibor kuchayib, o‘zini o‘rtoqlari bilan
solishtirish sifatlari shakllana boradi.

O‘spirinlik yoshi o‘quvchilari uchun o‘qish-
o‘qitish va tarbiya uchun eng qulay yosh davri
hisoblanadi. Chunki mazkur yosh o°‘quvchilarda
turmushda o‘z o‘rnini topish, kasb-xunar egallash,
ixtisoslik tanlash va istigbol rejalarini tuzish, kela-
jakda jiddiy munosabatda bo‘lish hususiyatlari yagqol
namayon bo‘ladi. Shu bilan bu davrda jo‘shqin, kuch-
gayrat, shijoat, qahramonlik ko‘rsatishga intilish,
hayotda erkin va mustaqil harakat gilish, dunyogarash
asosining shakllanishi. Kishilarga, jamiyatga romantik
munosabatda bo‘lish xislatlari shakllana boradi.

Maktab davrining yana bir xarakterli tomoni
shundaki, o‘spirin o‘ziga tanqidiy qarash, o‘z xatti-
harakatlariga baho berish, 0°z-o‘zini tarbiyalashga
ichki ehtiyoj kuchayadi [3]. Mustagil hayot
bo‘sagasida turgan o‘spirinda o‘z o‘rnini hayotda
topish, Vatan yo‘lida xizmat qilish istagi, insoniy
burchni  chuqur anglash xislatlari shakllanadi.
Kuzatishlar shuni ko‘rsatadi, akademik licey, kasb-
xunar kollejlari o‘quvchilarida ijtimoiy hayotdagi
dolzarb vazifalarni hal gilishda faol ishtirok etish
istagi kuchli. Buning oqibatida ularda o‘quv yurti,
maktab va undan tashgaridagi ijtimoiy ishlarda
ishtirok etish, fan asoslarini egallash, kasb-hunar
o‘rganishga jiddiy va ijodiy yondashish mayllari
bargaror tus ola boshlaydi. Shuning uchun o‘quv
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muassasalari mamuriyati, guruh rahbarlari, tarbiyachi-
lar o‘quvchilardagi bu xususiyat va ishtiyoqni
o‘sganligidan to‘gri foyda-lanishlari lozim. Ammo,
shu bilan birga o‘spirinda hali xatti-harakatlariga
ortigcha baho berish hollari ham batamom uni tark
etmagan bo‘ladi. Shuni hisobga olib, o‘quvchilar,
tarbiyachilar  o‘quvchilarga  o‘zining fazilatlari
to‘grisida to‘gri tasavvur hosil qilishga mohironalik
bilan yordam berishlari lozim. Ayrim hollarda
o‘spirinlar o‘zlarini qo‘rqmas, jasur qilib ko‘rsatishga,
noo‘rin xatti-xarakatlar orqgali atrofdagi-lar oldida
obro‘-etiborli bo‘lishga intiladilar. Bunday vaziyatda
tarbiyachilar ularga suniy yo‘llar bilan qiyinchiliklarni
engib bo‘lmasligini tushuntirishlari muhimdir.

Pedagoglar nafaqat o°zlari o‘qitadigan fanlarni har
tomonlama chuqur bilishlari, balki o‘quvchilar uchun
yuksak insoniy xislatlar namunasi, yani axlogiy
poklik, estetik go‘zallikning timsollari ham bo‘lishlari
lozimdir.

Eshlarni axlogiy-estetik tarbiyalashning psixologik
omillaridan biri, bu musiga vositalari erdamida
tarbiyalash o‘zining obrazli tabiati va emocional tasir
xususiyatlari bilan alohida ajralib turadi [1].

Musiga tili, uni anglashning umumiy uslublari
dunega munosabatning musiga shakllantirgan tizimi
bular bari psixologik tomondan inson ongiga kuchli
tasir etadigan, musiga darsining tarbiyaviy
imkoniyatlarini tashkil giladi.

Vadiiy-musiqiy faoliyat jarayonida o‘quvchilar
egallagan emocional his-tuygu tajribasi malum
sharoitlarda  ularning  axlogiy  barkamollikka
erishuvida asosiy omil bo‘lib xizmat qiladi.

Psixolog, musigachi pedagoglar fikricha, bunda
uquvchining musiqaga tasirchanligi, uni jo‘shqin
hayajonli gabul gila bilishi juda muhim hisoblanadi.

Ayrim olimlar musigaga muhabbat, musigaga
moyillik bilan atrofdagi odamlar gamidan gaygurish,
ularga hamdard bo‘lish urtasida uzviy aloqa
mavjudligini takidlashadi

Boshlangich sinf musiqa o‘qituvchisi oldida ilk
darslardanog bolalarga musigani farglash va
tushunishga, ayrim musiga vositalari tasirchanligini
anglashga urgatish vazifasi turadi. Bolalarda bunday
ko‘nikma hosil bo‘lmay turib, ular musiqaning estetik
va axloqiy mazmunini to‘la tushunib eta olmaydilar.

Tajriba-sinov ishlari jarayonida musiga asarlari-
ning o‘quvchilar ongiga manaviy-axlogiy tasirini
taminlashning quyidagi pedagogik shartlari aniglandi:
axlogiy-estetik munosabatni jo‘shqin ifoda
etishga undovchi badiiy, obrazni idrok etish qulay
emocional muhitni yaratish;

- musiga asarini estetik idrok etish va uning
axlogiy-tarbiyaviy ahamiyatini o‘rganish, o‘rtasida
muvtazam aloqgani yo‘lga qo‘yish;

- o‘quvchilarni jamoat bilan yoki yakka tartibda
badiiy-musigiy faoliyatga jalb etish uchun sharoit
yaratib berish;
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O‘qituvchi quyidagn ish uslublarini mukammgsh 1. Axlogiy tarbiya jarayonining mohiyati,
egallagan bo‘lsagina bu pedagogik shartlarga rioya mazmuni, funkciyalari, bosgichlari va principlari.
etish mumkin bo‘dadi: 2. Boshlangich sinf o‘quvchilarini badiiy-musigiy

- musiga, kompozitor, asarning yaratilish tarixi tasir vositalari yordamida axlogiy tarbiyalashning
haqgida gizigarli suhbatlar olib borish; 0°ziga xosliklari.

- badiiy yuksak, tushunarli, yorgin, bolalar 3. Boshlangich sinf o‘quvchilarining axloqiy
manfaatiga mos musiga materialini tanlay bilish; tarbiyalanganlik  darajasini  o‘rganish, aniqlash

- yuksak badiiy mahorat bnlan ifodali va yorgin  metodikasi.
ijro eta olish; 4. O‘quvchilarga yakka tartibda va jamoat asosida

- musiqa asarini (goya, mazmun, ifoda vositalari) axloqiy tasir o‘tkazish yo‘l-yo‘riglari.
namunali tahlil etish; 5. Buyuk pedagoglar ijodida axlogiy tarbiya

- musigani anglash, gabul etish uchun alohida, qirralarini kuzatishga imkon beruvchi pedagogika
0‘ziga xos muhit kayfiyat yarata bilish; taryxi kureini o‘rganishda tanlab tahlil qilysh uslubini

- turli pedagogik uslublarni qo‘llay bilish; qo‘llash.

- bolalarni musigaviy faoliyatning har xil turlariga 6. O‘quvchilarning manaviy-axlogiy rivojlanishiga
jalb eta olish; yana da samarali tasir etuvchi musigiy-pedagogik

- musiga asarining axlogiy-estetik qgirralarini  uslublarni egallash.
ko‘rsatib berish. Ikkinchi  bosgichda talabalar quyi sinflar

Ana shu talablarga muvofiq ravishda biz musiga o‘quvchilarini  kuzatish, musiqa mashgulotlariga
o‘qituvchisini bolalarni axloqiy-estetik tarbiyalashga ijobiy = munosabatni  shakllantirishning  maxsus

tayyorlash dasturini havola etamiz. uslublari bilan tanishadilar, ularni amalda qullab
- ish mazmuni: Bolalarning yosh xususiyatlarini, turadilar.
«axloqiy tarbiya» tushunchasining mazmunini Talabalarning pedagogik amaliyotiga alohida

o‘rganish, axloqiy tarbiyaga tayyorlik, psixologik- ahamiyat beriladi. Bunda I-1V kurs talabalariga tartib
pedagogik turkum fanlarni o‘rganishda axloqiy bilan kichik amaliy topshirigdan tortib, to ilmiy-
tarbiya gonuniyatlarini egallash, o‘zlashtirish, gruhlar  tekshirish ishigacha murakkablashtirilgan vazifalar
bilan eki yakka holda musiqga, adabiet mashqulotlarida  yuklatiladi.

badiiy-estetik sanati vositalarining axlogiy tarbiyaga Sinov-tajribalar talabalarni, quyi sinf
tasirini o‘rganish. o‘quvchilarini  axloqiy tarbiyalashga tayyorlash

-ish mazmuni: Maxsus musiga fanlari turkumini  samarasini oshirishning pedagogik sharti masalaga
o‘rganish jarayonida boshlangich sinf o‘quvchilarini individual-tabagalashtirilgan  tartibda  endashuv
axlogiy ruhda tarbiyalashning pedagogik -psixologik ekanligini aniglab berdi. Bu esa yakka tartibda va
uslub va yo‘l-yo‘riglarini hamda musiqa talimi va guruhlarda mashg‘ulot olib borish, fakultativ va
tarbiyasining xususiy uslublarini egallash [3]. mustaqil darslar o‘tkazish, referatlar, annotaciyalar va

Birinchi bosgichda psixologik-pedagogik  kurs ishlari tayyorlash, ilmiy-tekshirish topshirig‘ini
turkumdagi fanlar va maktabda musiga o‘qitish  bajarish, baxs-munozara yoki konferenciyada so‘zga
metodikasidan mashglarda talabalarga quyidagi chigishga tayyorlanish shakllarida amalga oshirildi.
masalalar mazmuni ochib beriladi:
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REZYUME. Magolada yoshlarni axlogiy-estetik tarbiyalashning psixologik omillari milliy mentalitet va
ta’limning milliy modeli talablari o‘z-0°zini tarbiyalash, o‘z-o‘zini nazorat qilish, o‘smir hayotida ijtimoiy va
axloqiy hodisa darajalari ko‘rib chiqiladi.

PE3IOME. B cratbe paccMaTpuBarOTCs MCHXOJOTMYecKHe (aKTOPbl HPAaBCTBEHHO-3CTETHYECKOTO
BOCIIUTAaHUSA MOJIOJCKH, Tpe6OBaHI/I$I HAITMOHAJIBHOT'O MCHTAJIMTETA WU MOJCJIIM HAITMOHAJIBHOI'O O6pa30BaHI/I$I,
CaMOBOCIIMTAaHUE, CAMOKOHTPOJIb, a TaKXKX€ YPOBHH COHHAJIIBHBIX W HPABCTBECHHBIX SIBJIEHUM B JXU3HU
MOAPOCTKOB.

SUMMARY. The article examines the psychological factors of moral and aesthetic education of youth, the
requirements of national mentality and the national model of education, self-education, self-control, and the
levels of social and moral phenomena in the life of adolescents
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Kirish. Zamonaviy jamiyatda kasb tanlash
jarayoni  nafagat shaxsiy  rivojlanish,  balki
mamlakatning iqgtisodiy va ijtimoiy taraqgiyotida
muhim o‘rin tutadi. O‘quvchilar uchun kasbiy tanlov
— bu ularning hayotiy yo‘nalishini belgilovchi asosiy
bosqich bo‘lib, bu jarayonning psixologik jihatlarini
chuqur o‘rganish zarur. Prezident Sh.M.Mirziyoyev-
ning ta’kidiga ko‘ra: “Yoshlarimizning kasb-hunar
egallashi, ularning intellektual salohiyatini to‘g‘ri
yo‘naltirish bu davlatimizning eng ustuvor
vazifalaridan biridir” [1:1] Yangi O‘zbekistonda ham
o‘quvchi-yoshlarni kasb-hunarga o‘rgatish bugungi
kunning dolzarb vazifalaridan biri bo‘lib kelmoqda.
Zero to‘g‘ri qobiliyat, qiziqish, motiv va magqsadlar
asosida tanlangan kasb egasi nafagat mukammal
shaxs, jamiyat uchun kerakli kadr, uning rivojida
munosib xissa qo‘shuvchi fuqaro eng asosiysi
baxtiyor mustagil shaxs sifatida kamol topadi.
Rivojlangan  davlatlarda, masalan, Germaniya,
Yaponiya va AQShda o‘quvchilarning kasbiy
yo‘nalishini aniqlash uchun maxsus dasturlar,
psixologik testlar va maslahat xizmatlari yo‘lga
go‘yilgan. Bu tajribalar o‘quvchilarning qobiliyat va
gizigishlariga mos kasb tanlashiga yordam beradi.

Adabiyotlar tahlili. O‘zbekistonlik olimlar ham

kasbiy tanlovning psixologik jihatlarini chuqur
o‘rganib  kelmoqdalar  bulardan  E.G.Goziyev,
B.R.Qodirov, B.M.Umarov, B.Shoumarov,

V.M.Karimova, Z.T.Nishonova, Z.Abdurahmonova,
F.A.Akramova, R.1.Sunnatova, N.S.Safoyev,
D.Axmedova, N.X.Xolyigitova N.Bekmurodova kabi
olimlar rahbarligida olib borilgan ilmiy izlanishlarda
munosabatning ijtimoiy-psixologik kategoriya
sifatidagi talginlari ishlarida atroflicha tahlil gilingan.
Tahlil qgilingan ilmiy adabiyotlar shuni ko‘rsatadiki,
turli tadqiqotchilar o‘quvchilarning kasbiy tanlov
jarayonini aks ettiruvchi xususiyatlarni — xususan,
ularning  kashiy qobiliyatlari, moyilliklari  va
gizigishlarini  aniglash  orgali bu jarayonning
mexanizmlarini o‘rganishga katta e’tibor qaratgan.
Shunga qaramay, mazkur fenomen o‘zining murakkab
va ko‘p qirrali tabiati bilan ajralib turadi hamda turli
nuqtayi nazardan talgin gilinadi. Bu esa kasb tanlash
va kasbga yo‘naltirish masalalari zamonaviy davr
uchun yangilik emas, balki uzoq yillardan beri ilmiy
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izlanishlar markazida bo‘lib kelayotgan dolzarb
muammo ekanligini ko‘rsatadi.

Tadgigot metodlari. Tadqiqot O‘zbekistondagi
umumiy o‘rta ta’lim maktabida 16-18 yoshdagi 120
nafar o‘quvchi ishtirokida o‘tkazildi. Tadqiqotda
ushbui metodikalardan foydalanildi. G.V.Rezapkina —
“Shaxs kasbiy moyilligini aniqlash so‘rovnomasi”
o‘quvchilarning kasbga bo‘lgan gizigishini aniglashda
muhim  vosita sifatida xizmat qildi [2:2-3]
Hollandning “Kasb tiplarini aniqlash” metodikasi
orqali o‘quvchilarning shaxsiy xususiyatlariga mos
kasb turlari belgilandi [3:6]. A.D.lIshkov — “O°z-0°zini

tashkil ~ etish  xususiyatlarining  diagnostikasi”.
Gerbachevskiy  —  “Intilish ~ darajasi”  testi.
T.0.Gordeyeva, O.A.Sechev va E.N.Osin —

“Akademik motivatsiya shkala”si [4:27]. O‘quvchilar
kasbiy tanlovni aniqlovchi psixologik so‘rovnoma”
(mualliflik metodikasi).

Natija va muhokama: Oc‘tkazilgan tadgiqotlar
shuni ko‘rsatadiki O‘quvchilarda kasbiy moyillik da-
rajalari yuqori, o‘rta va quyi shkalalarda aniqglandi.
(Jadval 1.) Bunda 120 nafar respondentlarda yugori -
ko‘rsatkichlar 45 nafar o‘quvchilar 37.5% ni tashkil
etdi. O‘rta ko‘rsatkichlar 50 nafar o‘quvchilarda 41.7
% ni tashkil etdi. Past ko‘rsatkichlar 25 nafar 20.8 %
ni tashkil etdi.

Jadval 1. O‘quvchilarning kasbiy moyillik dara-
jalari

Kasbiy moyillik O‘quvchilar Foiz
darajasi soni (%)
Yugori 45 37.5

O‘rta 50 41.7
Past 25 20.8

Shuningdek o‘tkazilgan tadqiqotimizda

o‘quvchilarda akademik motivatsiya darajalari

(yugori, o‘rta va past) ham o‘rganilganda yugqori
motivatsiya darajasi 48 nafar o‘quvchida 40%, o‘rta
daraja 52 nafar o ‘quvchida 43.3 %, 20 nafar
o‘quvchida 16.7 % o‘quvchilarda aniglandi.

Jadval 2. Akademik motivatsiya darajalari

Motivatsiya O‘quvchilar Foiz
darajasi soni (%)
Yugori 48 40.0

O‘rta 52 43.3
Past 20 16.7
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Diagramma 1. Kasbiy moyillik va akademik
motivatsiya darajalarining taggoslanishi

Kasbiy moyillik va akademik motivatsiya tagsimoti

Diagramma  tahlili. Diagrammadan  ko‘rinib
turibdiki, kasbiy moyillik darajasi yuqori bo‘lgan
o‘quvchilarda akademik motivatsiya darajasi ham
yuqori. Xususan, 37.5% o‘quvchilarning kasbiy
moyilligi yuqori bo‘lib, bu guruhda 40% o‘quvchining
akademik motivatsiyasi ham yuqori darajada bo‘lgan.
O‘rta darajadagi kasbiy moyillikka ega o‘quvchilar
(41.7%) bilan o‘rta motivatsiyaga ega o‘quvchilar
soni (43.3%) deyarli mos keladi. Past darajadagi
kasbiy moyillik (20.8%) past akademik motivatsiya
(16.7%) bilan bog‘liq bo‘lgan. Bu ragamlar kasbiy
yo‘nalish aniqgligi o‘quvchining o‘quv faoliyatiga
bo‘lgan ishtiyogiga ham kuchli ta’sir qilishi
mumkinligini ko‘rsatadi. Demak, o‘quvchilarni o‘ziga
mos kasbga yo‘naltirish orqali ularning umumiy o‘quv
motivatsiyasini oshirishga erishish mumkin.

Diagrammadan ko‘rinib turibdiki, o‘quvchilarning
kasbiy moyillik darajalari akademik motivatsiya bilan
uzviy bog‘liq. Yuqori darajadagi kasbiy moyillikka
ega bo‘lgan o‘quvchilarda akademik motivatsiya
darajasi ham yuqori bo‘lgan.

Muhokama. “Kasbhiy tanlovni shakllantirishda
ijtimoiy determinantlariga misol qilib ushbularni
keltirdik. Oila va atrof-muhit Ota-onalar, aka-uka yoki
opa-singillar, va boshqa yaqinlar o‘quvchilarning
kasbiy tanlovlariga katta ta’sir ko‘rsatishi mumkin.
Ota-onalar ko‘pincha o‘z kasbiy tajribalari va gadri-
yatlari orqali bolalarining tanloviga yo‘nalish beradi-
lar” [4:28]. Ota ona kasbi, istagi, davati orqali bola
kasbiy tanlovni amalga oshirishi oila va ona onaning
kasbiy tanlovdagi ijtimoiy ta’sirlarga misol bo‘la
oladi.

Tadgigot natijalari shuni ko‘rsatadiki, kasbiy tan-
lov o‘quvchilar uchun motivatsion, shaxsiy va
ijtimoiy omillar bilan bog‘liq bo‘lib, kasbiy moyilligi
yuqori bo‘lgan o‘quvchilar o‘z maqsadlariga aniq
yo‘naltirilgan, mustaqil qaror gabul qilishga moyil
bo‘ladilar. Akademik motivatsiya darajasi ham kasb
tanloviga ta’sir ko‘rsatuvchi muhim omil sifatida
namoyon bo‘ldi. Kasbiy yo‘nalishga ega o‘quvchilar
0‘z-0‘zini anglash, o‘z qobiliyatlarini baholash va
hayotiy magsadlarni aniqlashda faolroq bo‘ladilar. Bu
esa, ta’lim tizimida psixologik yordam xizmatlarining
ahamiyatini yana bir bor ko‘rsatadi.

Xulosa va tavsiyalar Kasbiy tanlov o‘quvchi
shaxsining shakllanishida asosiy jarayonlardan biridir.
Psixologik diagnostika va maslahat xizmatlari orgali
o‘quvchilarni o‘z qobiliyatlariga mos kasbga
yo‘naltirish mumkin. Shu sababli quyidagi tavsiyalar-
ni beramiz: Maktab psixologlari uchun kasbiy tan-
lovni aniqlovchi metodikalar bo‘yicha o‘quv kursla-
rini tashkil etish. Har bir umumiy o‘rta ta’lim muas-
sasasida kasbiy yo‘naltirish markazlarini yaratish.
Ota-onalarni farzandlarining qobiliyatlarini rivojlan-
tirish va kasb tanlash jarayonida faol ishtirok etishga
jalb gilish. Bu jarayonda ota-onalar va jamiyatning
qo‘llab-quvvatlashi ham katta ahamiyatga ega. Zero
“...o‘qituvchilar va psixologlar o‘quvchilarning
shaxsiy xususiyatlarini aniglab, ularga individual
maslahat va amaliy mashg‘ulotlar orqali kasb tan-
lashda yo‘l-yo‘riq ko‘rsatishlari kerak” [5:417]. Bu
kabi ishlar o‘quvchilarni kasb tanlash jarayonida ongli
garor gabul qgilishga, o‘zining kuchli va zaif tomon-
larini anglashga, bozor talablariga mos kasbni tan-
lashga va kelajakdagi kasbiy faoliyatida muvaffagiyat
gozonishga yo‘naltiradi. Shuningdek, bunday tizimli
yondashuv o‘quvchilarda mas’uliyat hissini, tashab-
buskorlikni va mustaqgil qgaror qabul qilish
ko‘nikmalarini rivojlantiradi. Kasbiy tanlovda psix-
ologik ko‘makning mavjudligi o‘quvchilarning
ijtimoiy-psixologik moslashuvini osonlashtiradi, stress
darajasini kamaytiradi va o‘ziga bo‘lgan ishonchni
oshiradi. Natijada, jamiyatda o‘z kasbidan rozi, moti-
vatsiyalangan va samarali faoliyat yurituvchi shaxslar
shakllanadi.
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REZYUME. Mazkur maqolada o‘quvchilarda kasbiy tanlov jarayonining psixologik xususiyatlari tadqiq etilgan.
Kashiy tanlovning shaxsiy rivojlanish, akademik motivatsiya va ijtimoiy omillar bilan o‘zaro bog‘ligligi tahlil gilingan.
Tadgigot davomida 16-18 yoshdagi 120 nafar o‘quvchi ishtirokida bir qator psixologik metodikalar yordamida kasbiy
moyillik va akademik motivatsiya darajalari aniglangan. Natijalar kasbiy moyillik darajasi yuqori bo‘lgan o‘quvchilarda
akademik motivatsiya darajasi ham yuqori bo‘lishi mumkinligini ko‘rsatdi. Muallif psixologik diagnostika va maslahat
xizmatlari orqali o‘quvchilarni to‘g‘ri kasbga yo‘naltirish zarurligini ta’kidlaydi hamda ushbu jarayonda maktab
psixologlari va ota-onalarning o‘rni muhim ekanligini asoslab beradi.

PE3IOME. B naHHO# cTaThe MCCIEAYIOTCS MCHXOJOTHUECKHE 0COOCHHOCTH Mpoliecca MpodhecCHOHaIbHOTO BhIOOpa y
yyJamguxcs. AHaJ’II/IBI/IpyeTCH B3aUMOCBA3b HpO(l)eCCI/IOHaJ'H)HOFO BLI60pa C JIMYHOCTHBIM PAa3BUTHUCM, aKaL[eMH‘IeCKOﬁ
MOTHBAllMEH M coLMalbHBIMU (akropamu. B xoxme mccienoBanus ¢ ydactueM 120 yueHHKOB B Bo3pacte 16-18 ner c
HCIOJIb30BAHUCM psAda MCUXOJOTUYCCKUX METOAUK OBLITH OIIpEAC/ICHbBI YPOBHU HpO(i)eCCPIOHaHLHOﬁ HapaBJICHHOCTU U
aKaZ[eMI/I‘{eCKOﬁ MOTHUBAIIUHU. Pe3ym,TaTm Mokasajii, 4YTO Yy Yy4aluxcsi C BBICOKMM YPOBHEM HpO(l)eCCI/IOHaHLHOﬁ
HarpaBJICHHOCTHU TaKXe Ha6JIIO,E[aeTC}I BBICOKAasa akKaJeMH4YCCKasd MOTHUBAILIUs. ABTOp IMOJYEPKUBACT H606XOHI/IMOCTL
HpO(I)éCCI/IOHaJILHOI‘O OPHUEHTUPOBAHUA YYAIIUXCA C MOMOLIBIO TICUXOJOTHYECKOHN JAWATrHOCTUKU W KOHCYJIBTAIITMOHHBIX
YCITyT, a Takke 00OCHOBEIBACT BAYKHYIO POJIb ITKOJIBHBIX MICHXOJIOTOB M POJUTENIEH B 3TOM IIpoIiecce.

SUMMARY. This article explores the psychological characteristics of the career choice process among students. The
interrelation between career choice, personal development, academic motivation, and social factors is analyzed. The study
involved 120 students aged 1618 and applied several psychological methods to assess their levels of career inclination and
academic motivation. The results indicated that students with a high level of career inclination also demonstrated high
academic motivation. The author emphasizes the necessity of guiding students toward suitable careers through
psychological diagnostics and counseling services and highlights the critical role of school psychologists and parents in this
process.

IJTIMOIY-PSIXOLOGIK TADQIQOTLARDA AVLODLAR TASNIFI
P.Abibullaeva — assistent o ‘qituvchi
Ajiniyoz nomidagi Nukus davlat pedagogika instituti

Tayanch so‘zlar: avlodlar nazariyasi, “BB” (Bebi-Bumerlar) avlodi, “X” avlod, “Y” avlod (milleniallar), “Z”
avlod (zumerlar), shaxslilik sifatlari, ustuvor qadriyatlar.

KiaoueBble cioBa: Teopus mokojJeHnd, mokoienue “BB” (B30m-Oymepsr), mokonenme “X”, mokomeHue “Y”
(MHIIICHMATIB), TTOKOJICHHE “Z” (3yMepHhl), TMYHOCTHBIC KaueCTBa, IPHOPUTETHHIC [IEHHOCTH.

Key words: generation theory, “BB” generation (Baby Boomers), “X” generation, “Y” generation (Millennials), “Z”
generation (Zumers), personal qualities, priority values.

Kirish. Bugun dunyoning o‘zgarishi omillar ~ mazmuni  yoritilgan.  Ular  “avlod”
tezlashmoqda, avlodlar o‘rniga yangi avlodlar tushunchasiga demografik, antropologik, tarixiy,
kelmoqda, ular yangi g‘oyalar, qadriyatlar va hayotga xronologik va ramziy tomondan ta’rif berishga
turli garashlarni olib kelmogda. Har bir avlodning harakat gilishgan. Bunga V.I.Pishik quyidagicha:
o‘ziga xos dunyoqarashi, hayotga munosabati, “bir vagtning o‘zida tug‘ilgan, dunyo bo‘ylab

vazifasi va o‘ziga xos bir-biridan fargli jihatlari o‘xshash manzara, turmush tarzi orgali
mavjud. Bu oila, ijtimoiy hayot, dunyogarash va kasb  birlashgan, aloga strategiyalari mos keluvchi,
kabi turli omillar tasirida shakllanadi. fikrlash uslublari bir xil, umumiy madaniy kelib
Adabiyotlar tahlili. Oxirgi vyillarda avlodlar chigish va tarixiy rivojlanish holati yaqgin

almashinuviga ilm-fanning ham qizigishi ortib, odamlarning ijtimoiy guruhi — avloddir”, — deb
mazkur jarayon olimlarimiz tamonidan chuqur ta’rif beradi [9].

o‘rganilmoqda.  “Avlod” tushunchasini  nazariy Internet ma‘lumotlarida avlod mavzuga oid
jihatdan tadgiq etgan xorij olimlaridan Uilyam Strauss  ko‘plab maqolalarni topish mumkin.

va Nil Xou [1], Massey Morris [2] va mustaqil Tahlil va natijalar. Keng gamrovli nazariy

davlatlar hamdo‘stligi olimlaridan V.L.Pishik [3], tahlillarga ko‘ra, har bir avlod o‘ziga xos xususiyatga
A\V.Gavrilova [4], |.P.Dyachenko [5] va ega va avlodlarni toyfalash turli yillar oralig‘idagi
boshqgalarning tadgiqotlari  diqgatga sazovordir. davrlarga bo’lingan. Buning sababi sifatida, bir
Shuningdek, turli avlod vakillariga doir ma’naviy avlodning tug’ilgan yillari geografiyasiga garab farq
meros va unga avlodlararo munosabat mahalliy qilishini yoki bir avlodga asosiy vogealarning turli
olimlarimiz M.Bekmurodov [6], S.Kalanova [7], mintaqalarda va mamlakatlarda har xil ta’sir qilishini
N.Dalimova  [8] tadgiqotlarida  o‘rganilgan. ko‘ramiz. Chunki, mamlakatlarning rivojlanish ten-
Shuningdek, N.Umarovaning “Shaxs iqtisodiy densiyalari turli vaqtlar oralig‘ida turlicha bo‘lishi
ijtimoiylashuvi jarayonining transformatsiyalashuvi: ~ mumkin. Ya’ni, real hayotda avlodlar o‘rtasidagi vaqt
avlodlar nazariyasidan amaliyot sari” maqolasida chegaralari mintaganing geografik, siyosiy va iqti-
avlodlar tasnifiga ko‘ra shaxsning muvaffaqiyatli sodiy holatiga garab biroz farq gilishi mumkin [9].

igtisodiy ijtimoiylashuvga zamin bo‘layotgan ustuvor Shu sababli, O‘zbekiston Respublikasi mintaqasida
gadriyatlari va ushbu jarayonga to‘siq bo‘layotgan mamlakatimizning rivojlanish tendensiyalarini
—_— o e
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hisobga olib “Baby-Boomers”, “X”, “Y” va “Z”
avlodlar o‘rtasida tug‘ilish davriyligini quyidagicha
belgilashimiz mumkin [1]:

“Baby- “Bebi bumerlar” yoki
Boomers” 1946-1963 | Chagolog bumi avlo-
generation di

“X” generation | 1964-1984 “Iks” avlodi
oy . i “Y” Igrek avlodi yo-
Y generation | 1985-1996 ki Milleniallar
i . i “Z” avlodi yoki

7" generation | 1997-2012 Zumerlar

1. Bebi Bumerlar — 1946-yildan 1963-yilgacha
tug’ilganlar bugungi kunda eng Kkatta avlod
hisoblanib, ular uchun katta rejalar va yutuglar muhim
hisoblanadi, ya’ni ular oilaviy hayot va bargarorlikni
gadrlaydi. Bebi Bumerlar oila qurish, ko‘chmas mul-
kka egalik qgilish va farzand tarbiyasini asosiy vazifa
deb bilgan. Ular telefon, televideniye va keyinchalik
kompyuter kabi texnologiyalarning rivojlanishiga
guvoh bo‘lgan va bu o°zgarishlarga moslashgan. Bebi
Bumerlar iqtisodiyotning turli sohalarida yetakchi
bo‘lishgan. Ular mehnat bozorining eng yirik qismini
tashkil qilib, oz ish faoliyati davomida ko‘plab kom-
paniyalarni rivojlantirishgan. Bugungi kunda baby
boomerlar dunyo bo‘ylab katta demografik guruhni
tashkil etadi. Ularning ko‘pchiligi nafaqaga
chigayotgan bo‘lib, bu sog‘ligni saqlash tizimi va
pensiya jamg‘armalariga bosimni oshiradi. Ularning
tajribasi va qadriyatlari bugungi kunda ham dol-
zarbligini yo‘qotmaydi.

2. 1964-yildan 1984-yilgacha tug‘ilganlar - “X”
avlodi. Ushbu avlod vakillari noyob bo‘lishni yaxshi
ko‘radi, chunki ular bolaligida juda ko‘p narsalarni
ko‘rgan va endi boshqalardan farqli bo‘lishi ular
uchun juda muhimdir. “X” avlodi professionallik va
chuqur bilimlarni gadrlashadi [3].

X avlodi, 1964-1984-yillarda tug‘ilganlarning
afzal va kuchli tomonlari:

- barcha avlodlar ichida eng ko‘p sonli;

- har ganday vaziyatga yaxshi moslashadi;

- turli auditoriya bilan muvaffagiyatli mulogotga
kirishadi;

- barcha avlodlar ichida eng mustagqil;

- mas’uliyatli;

- asossiz maqtovni yoqgtirmaydi va o‘zlari ham fa-
gat ayrim hollarda maqgtashadi;

- ko‘p yillar davomida lavozimdan lavozimga xo-
tirjam ko‘tarilishadi;
ular lavozimda ko‘tarilishda ham, shaxsiy
hayotda ham rivojlanishga, o‘z ustida ishlashga intili-
shadi;

- ular uchun muvaffagiyat bu — oila, uy, mashina
va barqaror ish joyi.

“X” avlod bilan qanday ishlash kerak?

“X> avlod vakillari mukammal tashkilotchi, mus-
taqil va avtonom bo‘lganligi sababli ularni cheklash
yoki har bir gadam uchun hisobot berishga majburlash
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kerak emas. Bunday harakatlar ko‘p hollarda ularning
motivatsiyasi yo‘qolishiga olib kelishi mumkin. Ular
giyinchiliklarni yengishni yoqtirishadi, shuningdek,
moslashuvchanlik  (adaptatsiya) darajasi  yuqori
bo‘lganligi sababli og‘ir sharoitlarda yaxshi ish-
lashadi. “X” avlodi hayot sinovlariga har doim tayyor.
Ushbu avlod vakillariga yangi loyihani noldan oxiri-
gacha ishonchli tarzda topshirish mumkin.

Hayot wva ish o‘rtasidagi muvozanat muhim
bo‘lganligi sababli, ularga iloji boricha moslashu-
vchan ish jadvali sharoitini yaratib bergan yaxshi.

Bu avlod ishlagan joyiga ish sifatini, qat’iy intizom
va o‘zgarishlarga moslashish (adaptivlik) kabi
xususiyatlarni olib kelishi mumkin. Ular milleniallar
uchun yaxshi murabbiylar bo‘ladi[5].

3. 1985-yildan 1996-yilgacha tug‘ilganlar — “Y ”
yoki milleniallar. Ular bir ming yillikdan ikkinchisi-
ga o‘tganlar bo‘lib, global tarmoq avlodi yoki keyingi
(Next) avlod hisoblanadi. Bu avlod vakillari uchun o‘z
mamlakatini va dunyoni yaxshirogq gilish muhim
hamda ular vyangilik va ijobiy munosabatni
gadrlashadi. Millenniallar global gadriyatlarga va o‘z-
o°zini bilishga katta e’tibor berishadi.

Y avlodi, 1985-1996-yillarda tug‘ilganlarning
o‘ziga xos xususiyatlari:

- mustagil hayotni boshlashga shoshilmasligi;
ishdan tashqari o‘qish, sport, sevimli
mashg‘ulotlariga (xobbi) ko‘p vaqt ajratishi;

- ishda psixologik qulaylikka (komfort) intilishi;

- yugori texnik (kompyuter) savodxonlikka ega;

- yuqori lavozimlarga va yuqgori maosh olishga
harakat gilishadi;
biron bir
yoqtirishmaydi;

- katta muvaffaqiyatga olib keladigan g‘oya uchun
ishlashi mumkin;

- onlayn 24/7;

- 0‘z sog‘lig‘iga e’tibor beradi;

- mehnatkash va nostandart fikrlashga ega.

"Y' avlod bilan ganday ishlash kerak?

Ular uchun aniq magsad va lavozimda ko‘tarilish
imkoniyati juda muhim omil hisoblanadi. Ular uchun
yangi marralarni qo‘yib, erishgan yutuqglari tashkilot-
ning ravnagi va farovonligi uchun ganchalik gadrli
ekanini ta’kidlab o‘tish lozim.

Jamoaviy va guruh loyihalarida ulardan foyda-
lanish 0z samarasini beradi. Aynan shu kabi faoliyat-
da “Y” avlodi vakillari o‘z salohiyatini ochishga
yordam beradi va ular o‘zlarini qulay his qilishadi [4].

4. 1996-yildan 2012-yilgacha tug‘ilganlar - “Z”
yoki zumerlar. Ular uchun eng yugori gadr-gimmat -
bu uy. Zumerlar hamma narsada xavfsizlik va qulay-
likni ustun qo‘yishadi va buning uchun pul to‘lashga
ham tayyor. Ushbu avlod vakillarida hali barcha av-
lodga xos xususiyatlari aniglanmagan [5].

1996-2012-yillarda tug‘ilgan “Z” avlodi yoki
zumerlarning o‘ziga xos xususiyatlari:

- to‘sig, chegaralarni qo‘yilishini
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- telefon yoki kompyuterga judayam bog‘ligligi;

- moddiy gadriyatlar muhim o‘rin egallamagan;

- tejamkaor;

- 0‘ziga yoqadigan ishni qidirishadi;

- ko‘p o‘qiydi, tillarni o‘rganadi, ular uchun ko‘p
sohalarda rivojlangan bo‘lish muhim;

- hamma joyda va hamma narsada tenglik va
kamsitish yo‘qligiga ishonishi;

- jJudayam optimist;

- ular uchun iloji yo‘q narsa mavjud emas hamda
ular judayam shijoatli va yugori marralarni egallashga
katta e’tibor berishadi;

- ular uchun o‘z-0°zini anglash muhim;

- har doim alogada.

“Z> avlod bilan ganday ishlash kerak?

Ular noyob mahsulotlarni yaratishga gizigishadi va
innovatsion imkoniyatlarni beradigan tashkilotlarda
ishlaydi. Har doim alogada bo‘lish va masofadan
ishlash imkoniyati mavjud bo‘lganda, ofisda o‘tirib
ishlash zarurati yo‘q, deb hisoblashadi.

“Z” avlod vakillari yoshligidan lavozim
pog‘onasida o°sish yo‘lini (karyera) tanlashni biladi.
Ular atrofida mavjud bo‘lgan ko‘plab zamonaviy
texnologiyalardan keng foydalanadi (veb-seminarlar,
YouTube, podkastlar). Karyeradagi rivojlanishi
ularning hayotida muhim rol o‘ynaydi, biroq bunga
sabab pul emas, balki shaxsiy rivojlanishdir. Shaxsiy
brendni rivojlantirish imkoniyati mavjudligi va
boshqalardan  ajralib  turishi, lekin  o°zligini
yo‘qotmaslik ular uchun katta ahamiyatga ega.
Aksariyat “Z” wvakillari o‘zlarini unikal startap
loyihalarini ishlab chigishga intiladi.

Mutaxassislar, ba’zida mazkur ragamli avlod
vakillarini “IGen (Internet generation) — internet-
avlod” deb ham atashadi. Chunki, bu avlod vakil-
lari  o‘zlarining  hayotiy  faoliyatlari mazmun-
mohiyatini global tarmog va smartfonlarsiz tasav-
vur gila olishmaydi.

“Z” avlod tarixdagi butun jahon iste’molchi-
larining 40 foizini tashkil etadi va bugungi
kun  holatida taxminiy  daromadi 7 trillion
dollarni  tashkil qilishini  ko‘rishimiz ~mumkin.
Brendlar  bo‘yicha global  maslahatchi  Reyd
Litmanning  fikricha, 2031-yilga  borib  “Z”
avlod wvakillari 33 trillion dollar daromadga
ega bo‘lishib, “Y” avlod vakillari daromadidan
oshib ketadi [6] . Tarixiy iqgtisodiy ko‘rsatkichlar,
har bir katta avlod vakillari dunyoni oz
giyofasida o°zgartirishga intilishganini tasdiglasa-
da, “Z” avlodi buni hozir va kelajakda ham goh
individual, goh jamoaviy munosabatlar
ko‘rinishidagi ragamli  harakatlar orgali amalga
oshiradi.

Ragamli “Z” avlod uchun igtisodiy ijtimoiy-
lashuv  jarayoniga to‘siq  bo‘l(ayot)gan  eng
muhim omil — bu “diggatning yetishmasligi”dir
[9].

Xulosa. Har bir avlodning kuchli va zayf
tomonlari mavjud. Ushbu o‘ziga xos farqlarni
o‘rganish  avlodlar  o‘rtasidagi  munosabatlarni
yaxshiroq tushunishga, uning rivojlanishini bashorat
qilishga va avlodlar o‘rtasidagi 0°zaro
munosabatlarning samarali strategiyalarini ishlab
chigishga zamin yaratadi. Bu esa inson manfaatlari

“Z” avlodi vakillari har kuni kamida 10 soat birlamchi bo‘lgan, iqtisodiy rivojlangan, ijtimoiy
onlayn bo‘lib, har doim alogada bo‘lishni yaxshi ~mukammal, bargaror jamiyatni barpo etishda
ko‘radi. Ular uchun ijtimoiy tarmoglar orqali nafagat ahamiyatlidir.
do‘stlar bilan, balki butun dunyo bilan alogani his
etish juda muhimdir [5].
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REZYUME. Ushbu maqolada avlodlar

nazariyasi, to’rtta avlodlar

tasnifiga ko‘ra, “BB” (Bebi-Bumerlar)

avlodi, “X” avlod, “Y” avlod (milleniallar), “Z” avlod (zumerlar)ning shaxslilik sifatlari, ushbu avlodlarning ustuvor

gadriyatlari mazmuni bayon gilingan.

PE3IOME. B nanHOii cTaThe W3JI0XKECHBI TEOPHU ITOKOJICHUH, KiIacCH(UKAINA YeTHIpeX IMOKOJICHUH: mokojeHune “BB”
(bebu-6ymepsr), mokonerne “X”, mokoneHue “Y” (MUIUICHHANBI), TNYHOCTHBIE KadecTBAa MOKOJEHUS “Z” (3yMephl) H

CoZiep>KaHNE IPUOPUTETHBIX IEHHOCTEN 3TUX TOKOJIEHUM.

SUMMARY. This article describes the theory of generations, according to the classification of four generations, the
“BB” (Baby Boomers) generation, “X” generation, “Y” generation (millennials), “Z” generation (Zumers) personality

traits, and the content of priority values of these generations.

BO‘LAJAK PEDAGOGLARNING O‘ZIGA IShONChINI RIVOJLANTIRIShGA
TA’SIR KO‘RSATUVChHI IJTIMOIY PSIXOLOGIK OMILLAR TAHLILI
A.O.Dawkeeva — pedagogika fanlari bo ‘yicha falsafa doktori
Ajiniyoz nomidagi Nukus davlat pedagogika instituti
Tayanch so‘zlar: pedagog, o‘ziga ishonch, irodaviy sifati, motiv, o°zini 0‘zi boshqarish, o‘zini 0°zi himoyalash, o‘zini

anglash.

KiroueBble cioBa: negaror, yBepecHHOCTb B 0666, Chjla BOJIM, MOTHBAIuA, CaMOKOHTPOJIb, CaMO3alinuTa, CaMOCO3Ha-

HHUC.

Key words: teacher, self-confidence, willpower, motivation, self-control, self-defense, self-awareness.

Kirish. Bo‘lajak pedagoglarning o‘ziga ishonchini
rivojlantirishda ijtimoiy-psixologik omillar muhim rol
o‘ynaydi. Ushbu omillar pedagoglarning shaxsiy
rivojlanishi va ularning professional faoliyatiga ta’sir
ko‘rsatadi. Pedagoglarning o‘ziga ishonchi ko‘pincha
oilaviy qo‘llab-quvvatlash va tarbiyaga bog‘lig. Oila
a’zolari tomonidan berilgan ishonch va dalda
pedagoglarning o‘z qobiliyatlariga bo‘lgan ishonchini
oshiradi. Jamiyatdagi umumiy kayfiyat, do‘stlar va
yaqginlar tomonidan ko‘rsatiladigan ijtimoiy qo‘llab-
quvvatlash ham pedagoglarning o‘ziga bo‘lgan
ishonchini shakllantirishda muhim rol o‘ynaydi.

Asosiy gism. Ta’lim muassasasidagi o‘gituvchilar
va murabbiylarning munosabati pedagoglarning
o‘ziga ishonchini rivojlantirishga katta ta’sir qiladi
[1]. Ljobiy fikr-mulohazalar, konstruktiv tanqid va
doimiy qo‘llab-quvvatlash pedagoglarga o°zlariga
ishonch hosil qilishga yordam beradi. Jamiyatdagi
madaniy qadriyatlar va an’analar pedagoglarning
o‘zini tutishiga va o‘ziga bo‘lgan ishonchini
shakllantirishiga ta’sir qiladi. Masalan, ma’lum bir
madaniyatda o‘ziga ishonch wva liderlikka urgu
berilishi pedagoglarning bu sifatlarini rivojlantirishi
mumkin. Madaniyat va jamiyatdagi  gender
stereotiplari ham pedagoglarning o‘ziga ishonchini
shakllantirishga ta’sir qilishi mumkin. Bu holat,
aynigsa, ayol pedagoglar uchun o‘ziga ishonchni

shakllantirishda muhim bo‘lishi mumkin.
Pedagoglarning shaxsiy hayotidagi yutuqlar va
muvaffaqiyatlar, shuningdek, ular duch kelgan

qiyinchiliklar o‘ziga ishonchni shakllantirishda katta
ahamiyatga ega. Pedagoglarning o‘z oldiga qo‘ygan
magsadlari va ularning erishishga intilishi ham o‘ziga
ishonch darajasiga ta’sir giladi. Ichki motivatsiya va
aniq magsadlar o‘ziga bo‘lgan ishonchni kuchaytiradi

[2].

1-jadval. “Shaxsning o°‘z-o0ziga munosabatini
baholash” metodikasi bo ‘yicha olingan dastlabki
natijalar tahlili (n=450).

O‘rtacha (M) | Farglar
Shkalalar nomi 2-kurs | 4-kurs T
n=240 | n=210
Samimiylik 7,4 8,5 -1,5
0°‘z-0°‘ziga ishonch 6,1 9,7 -3,2*
0O‘z-0°zini idora qilish 7,2 9,1 -2,4*
O‘z-o0‘ziga
munosabat-ning aks 7,5 94 -2,5*
etishi
O‘z-o zini qabul 6.5 8.6 2.3%
qilish

“Shaxsning o0‘z-0‘ziga munosabatini baholash”
metodikasi bo‘yicha olingan dastlabki natijalar tahlil
gilindi. Jumladan, «o‘z-o‘ziga ishonch» (1=3,2;
p<0,05), «o‘z-o‘zini idora qilishy (t=2,4; p<0,05),
«0‘z-0°ziga munosabatning aks etishi» (t=2,5; p<0,05)
hamda «o‘z-o‘zini qabul qilish» (t=2,3; p<0,05)
omillarida ishonchi farglar kuzatildi.

Metodikaning «o‘z-o‘ziga ishonch» omili bo‘yicha
4-bosqgich talabalari yugori natija gayd etildi (t=3,2;
p<0,05). Buni esa wularning o‘z-o‘ziga bo‘lgan
ishonchi yuqori darajada ekanligi, mulogotda dadilligi
bilan izohlaymiz. Statistik ko'rsatkichlar: t = 3,2: Bu
t-testning giymati, 4-bosqich talabalarining o‘z-o‘ziga
ishonch darajasi 2-bosgich talabalariga nisbatan
sezilarli darajada yuqori ekanligini ko'rsatadi. Bu
ko'rsatkich ~ 4-bosqich  talabalarining o0‘z-0‘ziga
ishonchi ancha yuqori ekanligini ta'kidlaydi. P < 0,05:
Bu natijalar statistik jihatdan ahamiyatli ekanligini va
tafovutning tasodifiy emasligini anglatadi. Jumladan,
4-bosgich talabalarining o‘z-o‘ziga ishonch darajasi
yugori bo‘lib, ular o‘z malakalariga, qobiliyatlariga va
pedagogik faoliyatlariga nisbatan ishonch bilan
yondashishlarini  bildiradi. Mazkur natijaularda
o‘rganish  jarayonida o‘zlarining 0‘z-0‘ziga
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ishonchlarini rivojlantirganligini ko‘rsatadi.
Shuningdek, 4-bosqich talabalarining yuqori o‘z-
o‘ziga ishonch darajasi, ular o‘rganish jarayonida
ko‘proq tajriba orttirganligi va murakkab vaziyatlarni
boshgarishda muvaffagiyatga erishganligini ko'rsatadi.
4-bosqich  talabalarining  o‘z-o‘ziga  ishonch
darajasining yuqori bo‘lishi, ularning tajriba va
malakasining ortishi bilan bog‘liqdir. Ular o‘z
gobiliyatlariga va pedagogik faoliyatlariga nisbatan
yugori ishonchni saglashar ekan. Shu bois, 0‘z-0‘ziga
ishonchni oshirish uchun tajriba, amaliyot va qo‘llab-
guwvvatlash dasturlari orgali yordam berish va
rag'batlantirish mumkin ekan [3].

Metodikamizning navbatgi «o‘z-o‘zini idora
qilish» omili bo‘yicha ham 4-bosqgich talabalari yuqori
natijani ko‘rsatdi (t=2,4; p<0,05). Natijalar tahlilidan
shu ma’lum bo‘ladiki, ularning o‘z his-tuyg‘ulari,
fikrlari va xatti-harakatlarini boshqarish qobiliyati, 0‘z
vaqtini boshgarish, stressni nazorat gilish, magsadga
erishish yo‘lida harakat qilish va professional
rivojlanish darjasi yuqori ekanligi kuzatildi. Statistik
ko‘rsatkichlarga ko‘ra: t = 2,4: bu t-testning giymati,
4-bosqich talabalarining o0‘z-0‘zini idora qilish
darajasi 2-bosgich talabalariga nisbatan sezilarli
darajada yuqori ekanligini ko‘rsatadi. P < 0,05: Bu
natijalar statistik jihatdan ahamiyatli ekanligini
anglatadi. 4-bosqich talabalarining o°‘z-o‘zini idora
qilish darajasi yuqori bo‘lib, ular oz his-tuyg‘ularini,

vagtni va faoliyatni muvaffagiyatli boshqarishda
yuqori ko‘rsatkichlarni ko‘rsatdi. Shuningdek, 4-
bosqich talabalarining o‘z-o‘zini idora  qilish

darajasining yuqori bo‘lishi, ular o‘zlarining malaka
va tajribalarini oshirib, murakkab vaziyatlarni
boshqarish, stressni nazorat gilish va magsadlariga
erishish bo‘yicha tajriba to‘plaganligini ko‘rsatadi.
Jumladan, 4-bosgich talabalarining o‘z-o‘zini idora
qilish darajasining yuqori bo‘lishi, ularning tajribasi,
malakasi va pedagogik faoliyat davomida orttirgan
ko‘nikmalarining natijasidir. Ularning o‘z-0°zini idora
qilish qobiliyatlari yuqori bo‘lishi, wular qiyin
vaziyatlarda muvaffagiyatli bo‘lishlari va professional
rivojlanishlarida ijobiy rol o‘ynaydi.

Keyingi «o‘z-0‘ziga munosabatning aks etishi»
omilida 4-bosqich talabalari yuqori natijani gayd etdi
(t=2,5; p<0,05). Mazkur natijalar tahliliga ko‘ra,
ularda O‘z-0°‘ziga munosabatning aks etishi, ularning
o‘z xatti-harakatlari, qarorlari va his-tuygularini
baholash, o‘z tajribalarini tahlil qilish, o‘zini
rivojlantirishga garatilgan garorlar gabul qgilish, o‘zini
tahlil gilish va o‘zini anglash jarayoni yuqori ekanligi
aniglandi. Statistik Ko‘rsatkichlar: t = 2,5 Bu t-
testning giymati, 4-bosqich talabalarining o‘z-o0°ziga
munosabatning aks etishi darajasi  2-bosgich
talabalariga nisbatan sezilarli darajada yuqori
ekanligini ko‘rsatadi. p < 0,05: Bu natijalar statistik
jihatdan ahamiyatli ekan. Jumladan, 4-bosgich
talabalarining 0°‘z-o‘ziga munosabatning aks etishi

101

darajasi yuqori bo‘lib, ular o‘z tajribalarini chuqur
tahlil qilishi, gqarorlar qabul qilishda ehtiyotkor bo‘lib,
o‘zini  anglash  va  rivojlantirishda  yuqori
ko‘rsatkichlarni namoyish etishdi. Jumladan, 4-
bosqich talabalarining o‘z-o‘ziga munosabatning aks
etishi darajasining yuqori bo‘lishi, ularning shaxsiy va
professional rivojlanishiga ijobiy ta'sir ko‘rsatadi.

Metodikamizning so‘ngi «o‘z-o0°‘zini qabul qilish»
omili  bo‘yicha, 4-bosgich talabalari  yuqori
ko‘rsatkichni qayd etdi (t=2,3; p<0,05). Statistik
ko‘rsatkichlar: t = 2,3: bu t-testning qiymati, 4-
bosgich talabalari 2-bosqich talabalariga nisbatan o‘z-
o‘zini qabul qilish darajasida sezilarli darajada yuqori
ko‘rsatkichlarga ega ekanligini ko‘rsatadi. p < 0,05:
Natijalar statistik jihatdan ahamiyatli ekanligini
anglatadi. 4-bosqich talabalarida o‘z kamchiliklarini
va yutuqlarini hamda o‘zlarini to‘liq va realistik
tarzda qabulq qilish, o‘z gadr-gimmatlarini anglash va
o‘zlariga ijobiy munosabatda bo‘lish ko‘nikmalari
rivojlanganligi, o‘z-o‘zini hurmat qilish, o‘ziga
nisbatan ijobily munosabatda bo‘lishlari, o‘z
tajribalaridan saboq olish, xatolarini tan olish hamda
0°‘z yutuglarini qadrlashlari kuzatildi. Bu esa, ulardagi
shaxsiy rivojlanish va psixologik bargarorlik uchun
muhim omildir. Jumladan, natijalardan shu ma’lum
bo‘ldiki, 4-bosqich talabalari ko‘proq tajribaga ega
bo‘lib, ular o‘zlarining kuchli va zaif tomonlarini
yaxshiroq anglab, o‘zlarini qabul qilish qobiliyatlarini
rivojlantirgan ekan. Ma’lum bo‘lishicha, o‘z-o‘zini
gabul qilish gobiliyati Bo‘lajak o‘qituvchilarda o‘ziga
ishonchni kuchaytiradi, bu esa o‘z-o‘zini anglash va
psixologik bargarorlikka olib keladi. Shuningdek, 4-
bosqich talabalari o‘z-o‘zini qabul qilish darajasida
yuqori natijalarga ega bo‘lishi, ularning tajriba va
shaxsiy rivojlanishlari bilan bog‘liqdir.

2-jadval.  “Bo‘lajak  pedagoglarning o ‘ziga
ishonchini  rivojlantirishning  ijtimoiy  psixologik
xususiyatlarini  aniglovchi  so ‘rovnoma”  bo ‘yicha
olingan dastlabki natijalar tahlili (h=450).
O‘rtacha(M) Farqlar
Shkalalar nomi 2-kurs | 4-kurs t
n=240 | n=210
O‘ziga ishonch 5,8 7.1 -2,4*
Boshgalarga ishonch 7,0 5,2 -2,3*
Emot5|on_al 5.2 8,5 2.5
barqarorlik
Kognitivlik 6,0 8,4 -2,6*
“Bo‘lajak pedagoglarning o‘ziga ishonchini

rivojlantirishning ijtimoiy psixologik xususiyatlarini
aniqlovchi so‘rovnoma”bo‘yicha olingan dastlabki
natijalar tahlil gilindi. Jumladan, «o‘ziga ishonch»
(t=2,4; p<0,05), «boshqgalarga ishonch» (t=2,3;
p<0,05), «emotsional bargarorlik» (t=2,5; p<0,05)
hamda «kognitivlik» (t=2,6; p<0,05) omillarida
ishonchi farglar kuzatildi.

Metodikaning dastlabki «o‘ziga ishonch» omiliga
ko‘ra, 4-bosgich talabalarida yuqori natija gqayd etildi
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(t=2,4; p<0,05). Mazkur natijalar tahliliga ko‘ra,4-
bosqich talabalarining o°ziga ishonchining yugqoriligi,
ularning kasbiy tayyorlik darajasining oshganligidan
dalolat beradi. Shuningdek, ular o‘zlarining bilimlari
va ko‘nikmalarini chuqurroq o‘zlashtirganligi va
tajriba orttirganligi aniglandi.

Xulosa. Xulosa qilib aytganda, bu tajribalar
ularning o‘ziga bo‘lgan ishonchlarini oshirishga
xizmat gildi. Aniglanishicha, 4-bosgichda talabalari
ko‘proq amaliy tajribaga ega bo‘lishi, bu ularning oz
magsadlari va vazifalarini muvaffagiyatli bajarishiga
yordam beradi. Jumladan, 4-bosgich talabalar
o‘zlarining shaxsiy rivojlanishlari va professional
o‘sishlari bilan bog‘liq bo‘lgan omillarni yaxshiroq

anglashi, o‘ziga ishonchning yugqoriligi, shaxsiy va
professional muvaffagiyatlarga erishish uchun zarur
bo‘lgan o‘zgarishlarni amalga oshirish jihatlari, o‘z
magqgsadlariga erishishda muvaffaqiyatli bo‘lish
darajasi yuqoriligi asoslandi. Jumladan, 4-bosgich
talabalari orasida o‘ziga ishonchning yuqori bo‘lishi,
ularning  professional  tayyorlik  darajasining
yugoriligi, amaliy tajribalar, shaxsiy rivojlanish va
maqgsadga erishish motivatsiyasining yuqoriligi bilan
bog‘liq ekan. Xulosa sifatida aytish kerak bu
bosqichda talabalar o‘z bilim va ko‘nikmalariga
bo‘lgan ishonchlarini mustahkamlash va kelajakdagi
kasbiy faoliyatlarini muvaffagiyatli boshgarishga
tayyor ekanliklarini ko‘rsatadi.
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REZYUME. Mogalada bo‘lajak pedagoglarning o°ziga ishonchini rivojlantirishga ta’sir ko‘rsatuvchi ijtimoiy
psixologik omillar tahlili atab aytganda, Shaxsning o‘z-o‘ziga munosabatini baholash» metodikasi va «bo‘lajak
pedagoglarning o‘ziga ishonchini rivojlantirishning psixologik xususiyatlarini aniqlovchi so‘rovnoma» bo‘yicha olingan

dastlabki natijalar tahlil to‘g‘risida ma’lumotlar berilgan.

PE3IOME. B cratee mpuBeneHB NaHHbIE 00 aHaJHM3€e CONHUAIBHO-TICHXOJIOTHYECKHX (DaKTOPOB, BIHUSIOMIMX Ha
pa3BUTHE YBEpPEHHOCTH B ceOe OyIyIINX MEeIaroroB, Tak Ha3biBaeMas «OICHKa OTHOIICHHS IMYHOCTH K ceOe» 1 mpeaBapu-
TENBHBIC PE3YIIbTATHI, TIOIYICHHBIE TI0 «aHKETE, OTPEACISIONICH IICHXOIOTHYECKIEe 0COOCHHOCTH Pa3BUTHSI YBEPEHHOCTH B

cebe OyayIIuX meIarorosy.

SUMMARY. The article presents data on the analysis of socio-psychological factors influencing the development of
self-confidence in future teachers, the so-called "assessment of a person's attitude towards themselves" and the preliminary
results obtained from the "questionnaire that determines the psychological characteristics of the development of self-

confidence in future teachers."

NHHOBAIIMOH ETAKYNJINK ®AOJIUATUHU TABMUHJIAIIIHUHI
NKTUMOMM-TICUXOJOTUK ACOCJIAPU
HI.B.CanapoB — ncuxonocus ganiapu HoM300U, OOYeHm
Adicunuész nomuoazu Hykyc oasnam nedazo2uxa uHCmumymu
TasgHu cj"map: CTaK4YHJIUK (l)aOJ'II/II/IiITI/I, WHHOBAIIMOH €TAaK4YWJIWK, €TAKUHIIHNK KO6I/IJ’II/I$[TJ'IapI/I, CTaK4YUJIHUK cmbamapn,
0011IKapyB, OOIIKAPYB MOTHUBAIIHSICH, OOIIKAPYB TOMONMWILIAPH, (HAOTUSIT cCaMapaJ0pIIUTH.
KiroueBble cjioBa: Jmaepckas ACATCIbHOCTb, WHHOBAIIMOHHOC JIMACPCTBO, JIMACPCKHUEC CHOCO6HOCTI/I, JIMACPCKUC
Ka4ecTBa, YIpaBJICHUE, MOTHBALMS YIIPABJICHHs, TIPHUHIHIIBI yIIpaBieHus, 3)OEKTHBHOCTD JeSITeIbHOCTH.
Key words: leadership activity, innovative leadership, leadership abilities, leadership qualities, management,
management motivation, management principles, activity effectiveness.

Kupum. HWuHOBanMoH eTakymiuk (aoiauaTa
Ma3MyH-MOXHUSITHTa KYpa, ICHXOJIOTHS, COIUOJIOTHS,
MCHE)KMEHT, TeJarornka kabwm Oup  Katop
(daHmapHUHT MpeaMeTH cudaTtuaa TAAKUK STHIAIH.
AlHaH, ylTapHUHT Opacuaa eTaKYMINK (HaoTusTHHH
TaMHUHJIANIa [ICUXOJOTMK  ¥y3Wra  XOCIHKJIAPHU
nHOOaTra onanuraH OYJcak MCHXOJOTMSHUHT POJIH
Oekunéc. Paxoap (haoTUATHHUHT MOXMSTH,
CYOBEKTIapHUHT  IMaXCUH  (aOJIHATUHH  FOKOPH
Japaxana XaMKOPJIHK]IA TaIIKAI ITHIITHA
TabMUHJIAMIIAH noopaT 0ynmuob, GomKapyB (aoauiaTu
VHH aMajira OIIMPHUINHUHT KaMOaBHH CyOBEKTH
JoMpacuia PUBOKIJIAHAIWIAH KyImIMa (aoIHATHHHT
TapTUOra COMYBYH KyiH TH3UMHU cu]aTHaa UIIUTaiaN.

AnaOouérnap TaxJuJaM Ba MeTOJ0JIOTHUSICH.
VHHOBalMOH ~ eTaKYMIMK  (AONHMATHHH  TAJKHK
ITHIITA JOWp TYpPiAH XWI EHAANIyBIap MaBXy.
b.M.baccHuHr ¢ukpuva, eTaK4YWIMK (QaoyusiTUra
Jiorp EHAANTYBIAPHUHT Xap OupH ¢akaT Mabiym Oup
KUXaTHU TaBcudialira KapaTwirad. Xap Oup
EHmanryB TypiM Japaxaiard yMyMJIaIITHPHUIIHUHT
¥3ura Xoc TaxJuia Oupiuru OWiiaH TaBCHUQIIAIIHUHT
¢dakar Oup TOMOHJama ycyiuHu udomanaimu [1].
A.B.KapnioBHuHT cy3mapura kypa, Oapya MaBxKysn
ycyJiap eTaKuWIMK (DAaoNMSITUHH TaxJIWl KHITHII
napaxanapuau udopanaiian. By xonar kyn kuppanu
TaXJIMIHU Tasnabd KWJIaurad €TaKYMWINK
(aoIMATUHUHT MypakKaOJIWTura WIopa KHJIaad.
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B.B.benoBHMHT aliTUIINYA, JOUMHM Ba BaKTHHYAIHK
TaxJIuuIap acocuza Oomkapys ¢baonuaru
Ma3MYHUHMHT  KyWHJard XyCyCHSITIap:  KHCKa
MyJJaTid Typid Xapakarijap OuinaH [OKOpH
caMapaJopiiuK, J>KyJa KEHI aJloKajap TapMOFH,
KOMYHHMKAaTHB XapaKaTJIADHUHI YCTYHJIMTH, Oup
KMYMK MacalaJaH WMKKHHYMCUTa YTull, OMp HeuTa
XapakaTJapHUHD ¥3 BaKTUA TE3-Te3
TAKpOpJIAHUIIMIA ~ AXPaTHO KYpcaTHIl MYMKHH.
JLT .TloueOyTHUHr &3WIIMYa, ETAKYMIUK (HAOTHATH
Hadakar OOIIKAapyB LWKIMHH aMaira OIIMPHUIIHH
TabMUHJIAWANTAH TEXHOJOTMK €KUM mpodeccruoHan
acocyapHu Oalku WKTUMOME poutap OwiaH OOFIHK
acoclapHu XaMm Y3 wumra onamu [2]. ApuzoHa
yHuBepcuteTn Tagkukotuncu [I.P.Bebepr 10 Ta
acOoCHM{ eTaKYMJIMK pOJIMHU aXpaTud KypcaTuo,
ylapHu yuyTa Toudara: Iaxciapapo  poiuiap
(wxpoum, erakun) axOopor pommapu (“axGopot
ONMyBUM”’, axOOpPOT TapKaTyBUW), IKAMOATUIINK
Ounan OornmuK pomnap (TagOupKoOp, HHU3OJIApHH
Oaprapad) dTyBYM, peCypclIapHH TaKCHUMIIOBYH,
My30Kapaigap om0 Oopummn)ra axparagm  [3].
Tankukorun X.AJICONaMH ETAKYMIUK (HAOTUSTHHH
Kyna Mypakka0 skapaéH cudaruma 0axonad, yHH
amMainra — OIMpUIIZa  Xap oMM  OOIIKapyB
¢byHKUMsUIapura — TasHUII ~ JIO3UM  DKaHJIUTUHU
amoxuna Tabkuanad yrtamu. bomkapyB Qaonustu
paxOapnapaaH  Typiau — OOIIKapyB — HMIUIAPUHH
OaxapuiiHu Tanad kwiagu. ['ypyX ab30JIapUHHUHT
Oupranukgard  GaoiduaATH  KapaéHUIA  yJIapHH
MYBOQUKJIANITUPUIITA  KApaTWiIraH  HMHTErparus
(haoMMATHHUHT TIpenIMeTH OynraH pax0ap Y3WHUHT
uHAMBUAYan  ¢aonuATHAa  Maxcyc  Basudanap
TH3uMuHN Oaxkapaau. Ly myHocabaT Ounan, MyXum
Hazapuit Mmacaia - oy UITAPHUHT
MXTUCOCJIAIITUPWITaH Typiapy OyiraH Ba OOLIKapyB
(haoaUATHUHHHT Ma3MyHHHHU Oenrunaianran
GyHKIMsIIap Macanacu XucoOaaHau.
B.KapuroBauHr Tappuduya, €TaKYMIIUK
(GaoNMATHHUHT Ma3MYHWUHH YpraHull aHbaHABUM
paBunyia (YHKIMOHAT TaxXJIMi JOMpacujia amaira
omupunanad. Xap Oup (yHKIUS OoIIKapuiIaIuTraH
00beKTra OOIIKApYB TAabCUPHHUHI MabIyM Oup
IIAKIIK Ba YCYJIMHHU aKC 3TTHPAJIU, TETHIIUIN yCiIyo Ba
OOIIKApyB YyCy/IapuHH KenTupud umkapanu. Pyc
TaaKUKoTuucH  O.CMupHOB  OyryHru  KyHJa
OoIIKapyB (haonuaTu TapKuoOuIa YHHHT
Ma3MYHUHHHT V3UTa XOC XYCYCHSTIAPWUHH TAIIKUT
3TYBYM Ba OYHUHT Y4yH MaxOypuil Oynran Oab3u
acocuii QyHKIMsIIAp MaBXKyJ SKAHIUTHHU YBTHPOD
sTangd. Mamxyp ¢paHiy3 OomKapyB MakTaOu
Bakmwn A.Daén 1okopuaa Tabkuad yTuiran
(GYHKUMSUIADHU QJIOXUa aXpaTtud KypcaTau. YHra
Kypa, ONAMHAAH Kypuil (peKaJallTHPHIN), TAIIKWI
STHII, OOIIKAPHIN, MYBOQHUKJIANITHPUIL, HA30paT
Kuauim  kabwiap acocuit  ¢yHkuumsuap cudaruiga
Oaxomamamu. Jl.I'tonmmk ymOy pyixatHun gaBOM
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STTUPHO,  “KampiapHu  capamam’’,  “XHco0oT”,
“OI0KETHN IMAKIUIAHTUPHIN® KaOWJIapHH KYyIIaau
[4]. 3amonaBuii Tankuxkotumnap JK.Makryuepe Ba
I".Ponec acocuii GbyHKIMsIIAp cugaruia
peKaNaIITHPHIN, TAIIKWI STHUII, HA30paT KWJIHII,
ETaKYIINK, Kaapiap Ouiad unuiam (QyHKIUSUTapIHA
axpatub  kypcaragunap [5]. A.A.Tuxommpos
(YHKIVSITApHA HA30paT TU3WMHHW TAITKWAJ OSTHII,
MaKcaUIapHH TaHJIaIl, MIPOTHO3JIAII,
peKaNamTUpUI, axOOopOTIAITUPHLI, Kapop KalOyn
KWIMII, TalIKHWIUH-OMMaBuid Qaonusat, OomKapys
camMapajopiuruHA  Oaxojam — Kabm  Typiapra
axpaTran oynca, O.MapteHc Oomikapys
KapopjapuHu HOuad YMKHIN, Kapop KaOysl KHJIHIL,
TaIIKWI STHII, TAPTHOTa CONMII Ba Ty3aTHII, XucoOra
omumn kabwmapHu acocuid (yHKIsuap cudaruaa
BTUPOP JTau. FOxopuna KeJITHPHITaH
¢dyakmusmapaad - gapkiau  ymapok  A.CBeHHCCKHN
MabMypHH, CTpPaTeTHK, O3KCHEepT Ba Maciaxar,
BAKWJIJIUK, TapOUsIBHI, IICUXOTEPAIECBTUK,
KOMMYHHUKATHUB Ba TapTI/I6Fa CoJinii, HWHHOBAIIMOH,
WHTH30MHN (QYHKOHAIApra wumopa Kanamgd [6].

Mynnait  xkummb, xap Oup MyawudIapHUHT
énnanryBnapu Oup-Oupura xyaa yxmam Oyncana,
acmmma  QYHKISUIAp — pydxaTuaa — ce3uyIapiu

Y3rapuuiap MaBKyUIMTHHA Ky3aTHIIAMA3 MyMKHH.

Etakunnuk  (GaoNMATHHUHT  NICUXOJOTHMK  Ba
WKTHMOUM-TICUXOJIOTHK ~ XYCYCHSTIApU  XaKUJIard
Macasanap amabuérnapna KEHT épuruiras.
3aMOHABUH HMHHOBAI[MOH E€TAKYWIUK (HAOJUATHHH
TAlIKWI OTHUIIAA KYmiad TaaKUKOTYWIIAP acoCaH
WKKUTA KaJpUATIAp TH3UMHTA ajoXuaa 3BTHOOD
KapaTHIITaH. Bymap €TaKYMHUHT [IaxcHit
KaApusATIapu Ba jkamoa Kaapusriapu. bymapHuHr
ypracugaru MyHOcaOaTIapHUHT OUp HEYTa Typllapu
MaBXy[l. Yap ypTacuaaru KeJIUIIMOBYMINK Kapama-
KapUIWJINKHUHT naimno Oynmumy, axcum
KapaluuwiapHuHr  gedopmarcuscd  Ba  “‘coxTa”
KaJIpUSITIAPHUHT Taino Oynmumu  OomkapyBraru
TapTHOCU3IMKIIAPHU KEATUPUO YMKAPUIIH MYMKHH.
WKkKkuHUMCH TIacCHB XaéTUi TMo3umMsira 3ra OYIuii,
JKaBoOrapiukaaHn Kouwil (MyBadhaKHATCU3TUKIAH
KOYMIIl MOTHBH) OKMOaTuaa eTakdyu (HaousaTHaa
caMapaZopJIK Ky3aTHIMaan. AHHK KaJpusTiapra
ara OynraH erakuu nouM (aosl Xa€THil MO3UTCHS
aranurd, QUKp-MyJIoXazajapHH YpPHATHIN MCTard,
KaOyJl KHJIMHTaH Kapopjap YYyH »KaBOOTapivKka
Tal€paury OWIIaH aXpaTnud Typaam.

JA.T.TpyHOBHHHI  TabKUAJAIINYA, OyJapHUHT
Oapuacu OenrmiaHraH Makcajuiapra SpHUIIUIITa OJIHO
Kellagu, DHI MYyXHMH, CTPATETUK Kapopiiap Kalym
KWIUIIA KaTTa TabCcUp Kypcaraiau. MakcauiapHu
Oenrmnaml Ba KaApusATIap TU3UMHUTA 3ra OYiIwim

Owran OuWp Karopia, MOTHBalAS ETAKIMIAK
(haoUATUHUHT aCOCUHHM TAILIKKJI 3TaH.
O.B.EBTUXOBHUHT aHMKJIAllINya, €TaKYNIUK

daommaTHaa OOMIKAPYB MOTHBAITUSACH paxOapHUHT




Maxcuid MakcaJjiapd Ba KaMOAHUHT yMyMHUH
Makca/yIapura pUIlILIIl YIyH Y3UHU Ba OOLIKaJapHU
XapakarT Kwidmra yHpam kapaéaunup. JKamoana
pax0ap y4yH XaM XOJUM YUyH XaM YMyMHH OyiaraH
3apypuil MOTHB Typilapu MaBxXyJn OYiuO, yJapHUHT
cupacura IIaXCUMl  pHUBOXJIAHUIL  Ba  YCHIII,
TEeTHUUTHIINK XUCCH, MAacCbhbyIUSIT, KH3HKHUIUIAPHU
KHPUTHUII MyMKUH. buHOOapwH, Oy MOTHBanus sHa
HWHAUBUAYAI XyCycHsTaap Ba Oo1KapyB
camapaJopJIuTy Japakacu ypTacuaard MyHOcabaTHH
akc oarrupaau. K.K.OransHHuHr cy3napura kypa,
pax0apiuK TAIKWIOT WYMIArd >KaMOaBHH (YHKLUS
Oyicana, paxbapiap OuMpuHUM HaBOAaTIAa Y3IapUHUHT
HIaxCHH XyCyCHSITIAapH Ba Taxpubacuaan
¢doligananran  XojJa  WHAUMBUAYyal  Xapakat
kmnaawnap [7]. UaguBumyan xapakTepHUHT OyHIait
9pKUH UGOJACH KAMOAHUHT MeXHAT (aoUsITH
camapaJOpJIMTMHU TAMHUHIIA0 Typaniu.

Taxana Ba Hatuiixkanap. Etakun haonmusaTuHIHT
acocHii KypcaTKuwiapuian Oupu Oy XyJK-aTBOPHUHT
SATOHA KaAPHST peryisaTopiapu xucobmaHaau. byHra
pax0ap ¥3 Ky octuaarwiap Owiran Oyiaran 00OmKapys
MyHOca0aTJapyuHA  aHriaad  eTraHja  dPUIIHII
MyMKHH. ByHpaH Tamkapu, paxOapHHUHT IIaxXCHi
¢HIIAIIYBH TOMpAacUAa ¥3-Y3UHU XypMaT KWIUII KaOu
LIaXC XyCYCUATHra XaM axaMHATUIa KapaTUIl JO31M.
M.banyHoB Oy NO3MIMSHM UIYHIAH TacBUpIANaH.
XannaH —TallKapy  Y3-Y3MHM  XypMarT — KWJIMII,
TakaOOypiuK, KHOpIIAaHWI, MEHCHUMACIUK KaOwu
canOuii XyCYCHATIAPHHHT PHBOXKJIAHHUIINTA OJINO
kenmagu. byHmail xycycusrtiapra sra OynraH paxbdap
oJaTna >kaMoaa 3UIAMATIN Ba3UATIAPHU KEITUpUO
yukapaad. by yHMHr  eTakuminuk  (aonuaTH
HaTHXajapura 0eBoCUTa TabCUp Kuiaau. JIekuH ¥3-
V3UHM XypMaT KWIHII XYCYCHATHHUHI XaJJaH
TalIKapyd  NacTIMTd  XaM  yYHUHT  (aoiuAar
camapaZiopiurura y3 TAacUpHUHH  KypcaTMacaaH
KonMaiinu [8]. Aitan Ypunaa xap OUp XyCyCHUSITHUHT
MeHEpuil mapaxanapuHu OMIMO ONMII XKyZla MyXUM
canaimamgu. T.AMaOWICHHMHT Kapaluiapura Kypa,
ETaKIMITHK (haoTHATHHUHT OONITaHUTIIN
OOIIKADYBUMHUHI  Y3IMIMHM  aHTJalld  OuiaH
O0eBocura Oornmukaup. By y3uHu - ¥3u aHukmami,
V3UHM - Y31 HAMOEH KWIWII, Y3WHU-Y3U OOITKApHII,
V3UHM-Y3H aHTJIAIIHUHT ICUXO0aHAINUTHK JKapaéHiapu

KYpUHHINNIA pUBOXJIaHa Oonwiaiinu. borikaua
Kuub  adTtranga, Oy okapa€Himap WHCOHHUHT
MOTHBAIOH COXaCHHU PUBOXITAHTUPUTITHIHT
MOXUSTHHH  TaIIKKJI  JTaju. BouikapyBHUHT

CYObEKTUB TOMOHWHH TAIIKWJI O3TYBYM KY4Y, SHHH
MOTHBIIAp Ba Makcajjap paxOapjapHUHT ¥3-Y3UHH
aHrnamy OWjaH Xapakrepiaanaau [9].

Taxcuit Ba WHIWBUAYAJ IICUXOJIOTHK
XYCyCHATIApHHU, IIAXCHUHT TypyXHH Oaxoamra
JOWp MAabJIyMOTJIAPUHHA TaxXJWI KWIAII OpKaIH
I'T".JIurnadayk Kyiupara erakywiapra KyWuiaaaurad
Tajabaap TYIIaMUHU IakutanTupanu [10]:

Ilim hdm jdamiyet. X26.2025

104

1.VDKTUMOUH YCTYHIIWK, IIaXCHUHT WXTUMOWMA
daommurun.  YmbOy Oiokma 3aMOHABUM — IapT-
mrapouTnap OwiaH  OeNTWiIaHaJWTaH — WKTUMOHM
Bazudanap, erTakuyd TOMOHHMIAH  >KAMOAHHHT
GbaonuaATH y4yH IOKOpU Japaxagard MKTUMOHUM
MachbYJIHT OMIIaH OOFIUK paxOapHUHT POIIMHU KaOyI
KWIMII TYFPUCHAATW TYLIYHYaHH HUQoJa eTyBYH
KypcaTKa4iap MaBXYJ. by Oopana
C.H.KaznaueeBanwHr €HpanryBu ¥y3ura xoc OYymuo0,
Myamudra Kypa, eTaKYMIMKHUHT —IIaKJUIAaHUIIH
OupuHYM HaBOaTAa YHHHI WKTHUMOMK (aoJuIuru
Ownman Oemrmnmananu. Iy Oowcman mwXTUMOUH
(haoTMK XyCyCUSTHHU YCTYBOp Jied Oaxomaiam.

2.Xynk-atBopAa ¥y3-y3uHM Oomkapuml. Ymoy
O6mox OomKapyB MyaMMOJNApWUHH Xall KWJIHIIAA
paxOapHHUHT Taa09aHINK JApayKaCHHUHT
KYpCaTKUWIApHHW, UIYHUHTOCK,  OOMIKaJapHUHT
¢ukpura HucOAaTaH camMapajOpiHK, OaFpUKEHTIHK,
XyKMIIapia Ba Oaxonamn XycycHsTiapuia y3-Y3uHH
TAaHKU]I KWIMIIHYU ¥3 UYura ojaaju.

3. IlepuenTHB Ba KOMMYHHUKATHB XYCYCHSTIIap.
Ymby 0ok paxO0apHUHT TpodeccHOHAT MYXHTAA

OuM3HeC anoKajgapd TU3UMHHU TacBUpJIaliUraH
Tanabnap JIOUPACUHU OenrmIanay.
W.I' T'uzzaTynmuHEUHT  (UKpPUYA,  TabIUM-TapOus
Myaccacajgapuzia pax0aprapHUHT eTAKIMIIHK

XYCYCHUSITJIApUHNA YHUHT MEpUENTUB-KOMMYHUKATHB
KOOWJIMATIIAPUCU3 TACABBYP KIIUII MyMKHH dMac.
4.YOxopu MmotuBauus. YmoOy TanaOiap Onoxura

KAPUTHIITAH  IMAXCHUHT  CH(ATIapd  MakMyacH
npohecCHoHa Ba Oomikapys (haonuaTuaa
TAaKOMMJUTAII THPHUINTA KapaTuiran NIAXCHUHT
WOKTUMOUH-TICXOJIOTHK HYKTau Ha3apuHU
TacBUPJIANIN. by Oopana O.EBTUXOBHHUHT

EHpamryBura dpTHOOpP KapaTHI JIO3UM. YHra Kypa,
XaKUKAW eTakuyn OWpWHYM HaBOaTna y3ura KeuuH
Oolkanapra KaHiaii MOTHBalUsi OepHIIHH OWIajy.
By xomatr yHuHT mnpodeccHOHAJUIMTHHU Oenruiad
Oepann.

5.0mnaruk  koOwmmsaT. bByHra  ce3rupiuk,
9XTHUETKOPIIMK, COLMAIN3M, OJaMiiapra WHIUBHIyal
EHpamyB,  CyOOpAMHATIAPHMHT  TPO(decCHOHANT
yeummra FaMxypiauK KWIMII Kabu 4YyKyp IIaxcuil
XyCyCUATIIap KUPaJIn. H.II.bensTckuiHUHT
alTHINNYa, alHAH OJMIIATUK KOOWIMATIapra oJra
Oynum  paxOapiapHUHI HMHHOBALIMOH  ETaKYMIK
KOOWJIMATIIAPHHU MIAKJUIAHTHPHIIIA acOCHH BOCHTA
OYm0 XU3MaT KUJIa Iu.

VHHOBaIMOH eTaKYMIMK (AOJIUATHHU TAIIKHI
aTuNIIa OUpUHYIM HaBOATAA YHTHOOP KaPATHII JIO3UM
Oynran xuxar — Oy (AOJUATHHHI CamapagopJiuru
xucoOnanaau. @aonusaT camapainy OYIMIIN IOKOpHIA
TabKUANIA0  YTWITAHUICK,  CTAaKYMHUHT  XaM
WKTUMOWUH  XaM  [ICUXOJOTMK  y3uTa  XOC
xycycusitnapu Owran Oornmuk. H.I'.TepemenkoHuHr
¢ukprya, camapaiu pax0ap MYJIOKOT KOOWIHITHTa
ara OYIWIHM, XOMUMIIAPHY TYFPH TAHJIAITH, OYITHHMA




WIIMHA OKWJIOHA TAaIIKWI KWIHIIH, BaKOJATIAPHH
TOMNIIUPHII YCY/UTAPUHHM camMapaid HWILIATHIIN, HII
BaKTHHU PEXAJANITHPHIN Ba TAKCUMIIAI, TAIIKHJIOT
WYHUJIATH ¥3apo OOFJIMKJIMKHU, aifHUKCA, KOPIIOPATHB
MaJaHMATHM OMJIMII, MEXHAT >KaMoacuja HInIad
YUKApHUII TYKHAINYBJIAPHUHHU OJJIWHH  ONUII  Ba
MajakaJld paBHIIa TaXIWJI KWIHII, CTPECCIH
BazuATIIApJa Y3 XaTTU-XapakaTIapuHU OOIIKAPHIII
KYHUKManapura sra 6ymmmm tanad stunaaun|11].

XyJoca. IOxopuna TaXJ 1M1 STHITaH
MabJIyMOTJIApAAaH KeMO YWMKHO, IIyJIapHH XyJoca
KAJIMII VpUHIHKH, VHHOBAIMIOH E€TaKYMIIAK

($haoNMATHHY TAMUHJIANIHUHT Y3Ura XOC WKTUMOHH -
NCUXOJIOTHMK ~ ACOCJapWHH  TaxXJIMia  KHJIMIIJA,
Kyhumarn (ukprapau OonIaHFUY HyKTa cudaTtuaa
KYJUTaI Makcaara MyBOQHK CaHaJIa/Iu:

1. Erakunnuk - Oy MKTUMOMM XOJ¥ca, IIyHUHT
yUyH €TaK4YWINK XaTTH-XapaKaTIapyd MOJEIUIapUHH
UIUTA0 YUKHII IIaxciapapo Ba TypyX HYUAATU ¥3apo
TabCHp XKapaCHUAa amajra OMMPUIHIIHN KepakK.

2. Eraxunnuk Qa3uiatiapiHid pUBOKIaHTHPHIL —
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MyBadhPakKUATIH ~ XaTTU-XapakaTiapHd  amMajira
OIIMPWJITAH Ba3UATIAA COTUP OYIHUITH MyMKHH. Y30K
BaKT JaBOMMJA €TaKYM POJIMHHM YWHAWAWTaH MIaxcaa
OyHUHr  y4yyH 3apyp Oyiaran  XycycusTiap
MIAKJUIAHHUIIN Ba MyCTaXKaMJIAHHIITH MyMKHH.
3.Pax6apHunr CTaKIHIIHK (hazmnarnapuHA
KOMIUICKC PUBOXKJIAHTHPHIN TAIIKHIIOT paXOapUHUHT
eTaKYIINK (YHKIMSIAPUHE amalira OUINpUIT OWJaH
Oornuk OYynran, kacOuil (aomusAT Ba TYpyX HUMIArud
¥3apo MyHOCa0aTJapHUHT CHUMYJSIHS KWIMHTaH
Ba3UATIIAPU/IA AMAJITa OLIUPIIIUIIY JIO3HUM.

4. IlpodeccnoHay  TICHXOJIOTMK  TaH&prapiiuk,
CTAKYWINK (a3uiaTiapuHUd  PUBOKIAHTUPHUIIHUHT
camapanu Bocutacuaup. lIIaxcCHUHT TakIua KWIMHTaH
VKyB BasusATnapuma MyBad(akusATIN  eTaKYMINK
TaxXpruOacHHA Y3IamTHpUIIH ETaKYIITUK
(dazunaTiapuHu KOMIUIEKC PUBOXIIAHTUpHUIITA Epiam
Oepaan, eTaKYMIMK MOTUBAIMSCHHN OIIMPAIH, YHIHHT
eTaKYMIMK KuéhacHU Ba TypyX OJanga oOpycHHH
IIaKJUIAaHTHPAaN, KeHHHYAIUK Oy XaKkukuii xaéTtra Ba
npoecCUOHa Ba3usTIapra YTKa3HIUIIN MYMKHH.
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PE3IOME. Makonaga xymiad ormmiiap TOMOHHAAH €TaKYMINK (DAONMATHHU aMalira ONIMPHINAA acOCHH OOIIKapyB
GbyHKIMsATapH axpaTHO Kypcartwnrad, Taakukorud [.I.JIMrMHYyKHMHT eTakyuigapra KyHWiIaguraH Taia0nap TYIiaMu
KypcaTHO yTHiraH, IIyHUHTAEK pax0ap (aoaMsTHHUHT caMapaJopiIirura OOFJINK XyCycHsATIap Ba OOMIKAPYBHUHT aCOCHH

TOMOWHMJUTAPH XaKuIaru pukpiap Gepumiras.

PE3IOME. B cratbe MHOTMMH y4Y€HBIMH BBIAEICHBI OCHOBHBIC yIpaBleHYeCKHe (YHKIHUU TPU OCYIIECTBICHUU
JTUAEPCKON NEATENBHOCTH, TIOKa3aH Habop TpeboBaHUH, MPEABABISIEMBIX K JTuaepaM uccienoateneM [ .I".Jlurnaaykom, a
TaKkXXe TPHUBEJICHHI MHEHHS 00 OCOOCHHOCTAX W OCHOBHBIX IPWHIMIIAX YIPABJICHUS, CBA3aHHBIX C 3(PPEKTHBHOCTHIO

JACATCIIBHOCTH PYKOBOAUTEIIA.

SUMMARY. The article highlights the main management functions in the implementation of leadership activities by
many scholars, shows the set of requirements for leaders by the researcher G.G.Liginchuk, and also provides opinions on
the features and basic principles of management related to the effectiveness of the leader's activity.
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Kirish. Respublikamizda, so‘nggi yillarda sodir
bo‘lgan ijtimoiy, iqtisodiy va siyosiy o‘zgarishlar
jamiyatning barcha sohalariga, ijtimoiy munosabatlar
tizimiga ta'sir ko‘rsatdi, turli ijtimoiy guruhlarning
hayoti va kasbiy strategiyalarida o‘zgarishlarga olib
keladi. Ijtimoiy tabagalanish kuchaydi, yuqori malaka
talab giladigan yangi nufuzli kasblar paydo bo‘ldi,
shaxsning o°z taqdirini erkin belgilashi va o‘zini o‘zi
anglashi uchun sharoit yaratilmogda. Kasbiy karyera
hozirgi vaqtda mehnat qilish huqugining davlat
kafolatlariga emas, balki mehnat bozoridagi individual
texnologiyalarga, ishchilarning kasbiy tayyorgarligi
va raqobatbardoshligiga, ularning ijtimoiy va kasbiy
rivojlanishning  boshlanishiga  bog'lig.  Bozor
igtisodiyotining rivojlanishi bilan ayollar kasbiy
sohada ishga joylashish va oliy ma'lumot olishga
e'tibor garatmoqda, bu ko‘p jihatdan oilaning moddiy
farovonligini oshirish zarurati, o‘zini o‘zi tasdiqlash,
0°zini 0‘zi qadrlash zarurati bilan bog'liq.

Jamiyatidagi bu jarayonlarning murakkabligi bir
gator ijtimoiy omillar bilan bog'lig. Ayollarning
kasbiy karyeralarining o‘ziga xosligi ijtimoiy va
madaniy integratsiyaga va jamiyat bargarorligiga
salbiy ta'sir ko‘rsatadigan ta'lim, ishga joylashish va
karyerada ko‘tarilish imkoniyatlariga  ta'sir
ko‘rsatadigan to‘siqlarning mavjudligidadir. Gender
omili ayollarning kasbiy martaba yo‘lida institutsional
va ijtimoiy-madaniy to‘siglar mavjudligida, umuman
ayollar mehnatiga erkaklarnikiga nisbatan pastroq
jamoatchilik  tomonidan baholanishida, mehnat
bozorida gender assimetriyasida va jins bo‘yicha
kasbiy segregatsiyada namoyon bo‘ladi: erkaklar
asosan buni amalga oshiradilar. o‘zlari yuqori
maqomga ega bo‘lgan sohalarda (moliya, kredit,
qurilish, davlat), ayollar eng kam daromadli sohalarda
(ta'lim, madaniyat, san‘at, sog'ligni saglash, ijtimoiy
ta'minot, norasmiy sektor) band. Ayollarning o‘z
muammolari ham mavjud (oilaviy mas'uliyat,
birlamchi sotsializatsiyaning gender xususiyatlari,
jamoada ajralib turish va o‘z kasbiyligini isbotlay
olmaslik  va  istamaslik, xavfdan  qo‘rqish,
erkaklarnikiga nisbatan kuch va ambitsiyalarga
kamroq intilish) mavjud.

Mavzuga oid adabiyotlar taxlili. XX asrning
oxiri XXl asr boshiga kelib, karyera so‘zi ilmiy
tadgiqotlarda (masalan, A.Derkach, Ye.Dyachkova,
F.Lyutens, Ye.Oxotskiy va boshg.) anchayin keng
ma’noda qo‘llanila boshlandi. Xususan, karyera —

- kasbiy harakatlanish, kasbiy o°sish,
professionallikning bir darajasidan boshqasiga o‘tish;

- hayotning asosiy sohalarida (ish, oila, bo‘sh vaqt)
inson taraqqgiyoti bosgichlarining dinamikasi va
umumiy ketma-Kketligi;

- ijtimoiy-igtisodiy va magom-rol pozitsiyalari;

- shaxsning ijtimoiy faolligi shakli;

- shaxs butun hayotining muvaffaqiyati;

- shaxsning o‘z ehtiyojlarini to‘laqonli qondirishga
imkon beradigan mavgega erishish istagi;

- shaxsning 0°‘z hayot tarzini rivojlantirishi va
takomillashtirishida,  ijtimoiy = hayot  ogimida
barqarorlikni ta’minlashda faol harakatlanishi;

- hayotiy magsadlar muvaffagiyatining garovi;

- shaxsning muvaffaqiyat va mag‘lubiyatlariga
bo‘lgan subyektiv mulohazasi;

- shaxsiy va kasbiy rivojlanishning
alogadorligi sifatida baholanmoqda [1]

20-asrning birinchi yarmida ayollarning mehnat
bozoriga kirishi munosabati bilan. ishlab chigarish
sohasidagi ien-yadro muammolari ijtimoiy
ahamiyatga ega bo‘ldi. 1950-yillarning boshidan beri.
G‘arb mualliflari (T.Parsons, G.Bekker, X.Xartman,
S.Pulasek, P.Angliya, X.Zellner, R.Barron)
ayollarning  igtisodiyotdagi  ishtirokining  turli
jihatlarini va ayollar tengsizligining takror ishlab
chiqarish  sabablarini o‘rgandilar [1]. Kasbiy
faoliyatning gender tadgiqotlarida quyidagi asosiy
yo‘nalishlarni ajratib ko‘rsatish mumkin.

Ayollarning ijtimoiy harakatchanligi va igtisodiy
xulg-atvoridagi o‘zgarishlar (G.G Sillaste,
JI.A.Shatrova, JI.B.Babayeva, L.D.Elson,
A.A.Temkina, E.S.Balabanova); Tashkiliy tuzilmada

o‘zaro

ayollarning rivojlanishiga ta’sir qiluvchi gender
stereotiplari (O.V.Mitina, V.F.Petrenko,
A.A.Moekovskaya, K.V.Fofanova);  Ayollarning
kasbiy ofsishida oilaning roli (O.A.Rakovskaya,
N.V.Goncharova, G.V.Turetskaya,
I.N.Tartakovskaya);  Ijtimoiy  fanlar  nomzodi
dissertatsiyasini  tugatgan -  Saratov, 2004,

V.H.Yatsenko karerlarini shakllantirish va boshgarish
ljtimoiy fanlar nomzodi dissertatsiyasi - Ufa, 2003
y.[2]

Y.Komarov tadgiqotlarida karyeraning 2 turga
ajratib, «vaziyatli karyera» va «o‘z qo‘llari bilan
yaratilgan karyera», deb nomlagan [3].

S.1.Sotnikov esa izlanishlarida karyerani shartli
ravishda: «magsadli karyera», «bir maromli karyeray,
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«spiral karyera», «bir zumlik karyera», «barqaror
karyera» va «so‘nnib boruvchi karyera» kabi 6 ta
ko‘rinishini asoslagan [7].

P.Shtomka karyeraga erishish jarayonini 2 xil
holatda baholab, o‘sib borish xususiyatiga ko‘ra
«progressiv  karyera» va so‘nib borish jihatiga
asoslanib «regressiv karyera» turlariga ajratgan [8].

Tadgigot metodologiyasi. G*arbliklar hayotidagi
an’anaviy «karyera» tushunchasi shargliklar nazdida
«hayotda o‘z o‘rnini topish» iborasiga anchayin yaqin
hisoblanadi. Kasb tanlash jarayoni esa kasbiy o‘zini
o‘zi rivojlantirishdan farqli ravishda, faqatgina
shaxsning istigboliga qaratilgan qaror sifatida
baholanishi mumkin.

V.A.Tolochek tahliliga ko‘ra, XIX asrda, karyera
«yo‘l, yurish, hayot taqozosi, xizmat, muvaffaqiyat va
uning hosilasi»  yoki bo‘lmasa  «jamiyatdagi
muvaffaqiyat, martaba va darajalarga tez erishish»
deya ta’riflangan bo‘lsa, XX asr boshlariga kelib,
unga shaxsning tashgi muvaffaqgiyati, foydasi, shon-
sharafi, shon-shuhrati, shuningdek, shaxsiy
farovonlikka erishish yo‘li va taraqqiyoti, istigboli va
taqdiri sifatida garala boshlangan. XX asr oxirida.
karyera «fenomen» sifatida gumanitar fanlarning turli
darajadagi tadgigotlari obyektiga aylandi. Nafagat,
uning mazmuni kengaytirilib, tipologiyalari tahlil
gilindi, balki karyeraga erishish jarayonining bir gator
haqigiy va (yoki) yashirin determinantlari ham tadqiq
gilindi [7].

Tahlil va natijalar. Umuman olganda yuqoridagi
mulohazalarimiz asosida, kasb karyerasi deganda
mutaxassisning bilim, ko‘nikma, mahorat darajasining
o‘sishi tushuniladi, deb xulosalash mumkin. Kasb
karyerasi ixtisoslik (kasb faoliyati boshida tanlangan
ixtisoslikni chuqurlashtirish) yoki keng
ixtisoslashtirish (yangi va turdosh kasblarni egallash)
yo‘nalishida ham bo‘lar ekan. Shuningdek, karyerani
tanlashga ta’sir ko‘rsatadigan omillar ichida
«professional karyera bosqichlariy, «shaxs
professional orientatsiyasi», «shaxsning ko‘nikma va
qobiliyatlari yoki kompetensiyalari» ham muhim
ahamiyat kasb etadi.

Kasb  karyerasining  bosgichlari  umumiylik
xususiyatiga ko‘ra (1.2-jadvalga qarang), «dastlabki
— tiklanish — o‘sish — barqarorlik — yakunlash —
nafagadan so‘ngi» karyera ko‘rinishidagi 6 bosgichni

tashkil ~ etib, u  25yoshgacha, 25 yoshdan
65 yoshgacha va 65 yoshdan keyingi yosh davrlariga
X0s magsadga erishish  ehtiyojlarini  namoyon

bo‘lishida xususiylik jihatlarini ifodalaydi.

Demak, professional karyerani rejalashtirishda u
yoki bu mutaxassis 0‘z yoshini hisobga olish lozim.
Chunki ko‘p hollarda yosh mutaxassisning kasbiy va
shaxsiy rivojlanishidagi o‘ziga xos bosqichlarini
belgilashda asosiy omil vazifasini bajaradi.

Shu o‘rinda karyerani rivojlanish bosgichlariga
to‘xtaladigan bo‘lsak, vertikal va (yoki) gorizontal

karyera yo‘nalishlarini bir-biridan farglab
tushuntirishga to‘g‘ri keladi.

1. Vertikal karyeragi erishish yoki professonal-
xizmat martabasiga ko‘tarilishda bosqichlar ketma-
ketligini aniglashning imkoniyati mavjud.
Mutaxassislar, qoida tarigasida, vertikal karyeraga
erishish yo‘lini quyidagi darajalarga ajratishgan va bu
darajalar muayyan kasbiy sohaga qgarab bir-biridan
farglanishi ham mumkin:

- boshlang‘ich mutaxassis (1-yilgacha ish stajiga
ega mutaxassis);

- tajribali mutaxassis (2-3-yillik ish stajiga ega
mutaxassis);

- katta mutaxassis (3-yildan ortig ish stajiga ega
mutaxassis);

- menejer
mutaxassis).

2. Gorizontal karyerani rejalashtirgan shaxsning
martaba o‘sishida muayyan bir xodim bosib o‘tishi
lozim bo‘lgan bosqichlar ketma-ketligini aniglab
bo‘lmaydi. Sababi, bosqichlar har doim individual
xususiyatlarga ~ va  professional =~ manfaatlarga

(5-yildan ortig ish stajiga ega

bog‘liqdir.

Demak, har qanday ko‘rinishdagi karyera
rivojlanishida bir qancha omillar o‘z ta’sirini
ko‘rsatadi. Karyera muvaffaqiyatli  bo‘lishida,

birinchidan, uni rejalashtirayotgan shaxs kop jihatdan
u uchun harakat gilishni xohlashi ham zarur. Aks
holda, harakat qilish istagi va (yoki) tayyorgarliksiz
hech qanday martabaga erishib  bo‘lmaydi.
Ikkinchidan, tashkilot ham u yoki bu xodimni
professional o°sishi uchun ma’lum shart-sharoitlarni
tayyorlagan bo‘lishi kerak. Ish beruvchi o‘z jamoasini
davomli o‘qitish (malakasini oshirish) uchun ma’lum
darajada mablag® sarflashi va hatto tashabbusini
rag‘batlantirishi lozim.

Karyeraning (A) «shakllanish» bosqichi, taxminan,
24 yoshdan 44 yoshgacha davom etib, uning o‘zi
uchta kichik bosqichga bo‘linadi. (a) «Sinov»
bosqgichi — 25 yoshdan 30 yoshgacha davom etadi. Bu
muddat ichida xodim o‘zi tanlagan ish unga to‘g‘ri
kelishi yoki kelmasligini hal qiladi. Agar to‘g‘ri
kelmasa ishini o‘zgartirish uchun harakat qiladi.
(b) 30 yoshdan 40 yoshgacha bo‘lgan davrda xodim
«stabillashuv» bosqichidan o‘tadi. Bunda xodimning
professional magsadlari to‘liq shakllanib, ulardan
asosiylari ko‘tarilishi uchun kurash, faollik, ishni
rivojlantirish uchun turli o‘quv dasturlari va
boshgalar. (v) Va, nihoyat
35-45 yoshlar mobaynida «karyera ingirozi» bosqichi
boshlanishi mumkin. Bu davr mobaynida xodimlar
0‘z muvaffaqiyati, siljishida birlamchi maqsadlarga
garaganda yuqori baho berib yuboradilar. Shuningdek
bu davrda inson o‘z hayoti mehnat va karyeraning
ganday o‘rin tutishini aniqglab olishi kerak.

(B) «Saqglanish» ~ bosqichi —  45-65 yoshlar
davomida ro‘y beradi. Bu bosqichda xodim odatda oz
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o‘rnini topib, endi barcha harakatlari erishilgan
yutuglarini saglab turishga ketadi.

(V) «Faollik pasayishi» bosqichi nafaqa davri
yaginlasha boshlanishi bilan yuzaga keladi. Bunda
xodimlar  javobgarlik, hokimiyat, quvvat va
shijoatdagi cheklanganligi bilan murosa qilib, yangi
amplua, ya’ni yoshlar uchun maslahatchi sifatida
namoyon etishni boshlaydi.

Xulosa va takliflar. Bozor igtisodiyotining
rivojlanishi bilan ustuvor ijtimoiy-madaniy
vazifalardan biri bu shaxsning kasbiy sohada samarali

o‘zini o‘zi anglashi uchun shart-sharoitlarni
ta'minlash, kamsitishning barcha turlarini, shu
jumladan. qavat bo‘yicha. Ayollarning kasbiy

karyerani qurish muammosi murakkab va ijtimoiy,
igtisodiy va  psixologik  fanlar  chorrahasida
joylashgan.

Kasbiy karyerani qurishning gender xususiyatlarini
sotsiologik o‘rganish natijasida quyidagilar aniqlandi:

- gender omili erkaklar va ayollarning ijtimoiy
funktsiyalarini, ularning ish bilan ta'minlanish
imkoniyatlarini (shu jumladan, kasbi bo‘yicha) va
karyerani ko‘tarilishini, bo‘sh vaqt resurslarini,
siyosiy va jamoat hayotida ishtirok etishini,
ishchilarning o‘zini o°zi identifikatsiya qilishini
oldindan belgilaydi;

- ushbu sotsiologik muammolar G'arb mualliflari
tomonidan ishlab chigilgan, shu bilan birga ilmiy
bilimlarning ushbu sohasidagi mahalliy tadgiqotlar
etarli emas;

- ayollarning kasbiy faoliyatining o‘ziga xos
xususiyatlari bo‘yicha mavjud mahalliy tadqiqotlar
samarali kasbiy faoliyatdagi to‘siqlarni tahlil qilishga
garatilgan, ammo bu to‘siqlarni bartaraf etish shartlari
va strategiyalari ustida tadgigotlar olib borilyapti;

- Xotin-gizlarning kasbiy faoliyati va oilaviy
ahvolini qo‘llab-quvvatlash bo‘yicha samarali davlat
siyosati asoslarini belgilovchi mintagaviy tadgigotlar
kam.

Tadgigotning belgilangan magsad va vazifalari
bajarildi: ayollarning kasbiy karyera strategiyasini
shakllantirishga gender omilining ta’siri aniqlandi;
ayollarning  yangi iqtisodiy sharoitlarga  faol
moslashishi va kasbiy karyerani amalga oshirish
o‘rtasidagi bog‘liglik aniqlandi; ayollarning kasbiy
faoliyatiga  gender  omilining  ta'sir  doiralari
aniqlangan; o‘zgaruvchan rus jamiyatida ayollarning
jjtimoiy yo‘nalishlari va martaba strategiyalarida
gender omilining rolidagi o‘zgarishlar tahlil gilinadi;
ayollarning kasbiy martaba shakllanishining hududiy
xususiyatlari belgilab berilgan.
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REZYUME. Magolada Karyera muvaffaqiyatga erishish, martaba, lavozimga ko‘tarilishdir. Boshqacha qilib aytganda,

bu shaxsning kasbiy o°sishi bilan bog‘liq bo‘lgan mehnat faoliyatidagi muayyan xatti-harakati va pozitsiyasining natijasi
ekanligi va uning tuzilishi yoritilgan. Individual karyera — xizmat pillapoyalarida ko‘tarilishning ham ongli, ham o‘z-
o‘zidan amalga oshiriladigan xatti-harakatlar uslubi va ish tajribasini individual ravishda rivojlantirish ketma-ketligidir.
Shuningdek, u shaxsning kasbiy hayot yo‘li bosqichlari va tadbirkorlik faoliyatidagi individuallikni ham o‘zida
mujassamlashtirgan.

PE3IOME. B cratbe Kapbepa noctmkeHue ycrexa, Kapbepa, NMpOABIKEHHE IO ciyxoOe. JIpyrumu cioBamu, 3TO
pE3yIbTAaT KOHKPETHOTO IIOBCACHWA W TO3UIHMHU 4YCJIOBEKA B pa60Te, CBSI3aHHOM C HpO(pGCCI/IOHaHBHBIM pocToM, H
00BsICHAETCS ero CTPYKTypa. HauBHIyanpHas Kapbepa — 3TO MOCIE0BAaTEIbHOCTh HHANBUAYAIBHOTO Pa3BUTHS MOJAETICH
IIOBECACHUS M OIIbITa pa60T1)1, KaK CO3HATCIBbHOI'O, TaK U CaMOCTOATCIBbHOTO, OJIA IIOBBIIICHUA 110 cnymeGHoﬁ JICCTHUILIC.
OHO TarKke BOIIOMIAET 3Tambl MPO(ECCHOHANTBHONW XM3HM YeJOBeKa M HWHIWBHIYaIbHOCTh B NPEANPUHUMATEIIHCKOH
JACATCIBHOCTH.

SUMMARY. The article, Career success, career, promotion. In other words, it is the result of a person's specific
behavior and attitude in work related to professional growth, and explains its structure. An individual career is a sequence
of individual development of behavior patterns and work experience, both conscious and independent, to move up the
career ladder. It also embodies the stages of a person's professional life and individuality in entrepreneurial activity.
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BAUM TESTI PSIXOKORREKCIYALIQ HAM ARTTERAPIYALIQ
ILAJ SIPATINDA
A.B.Turdimuratova — psixologiya ilimleri boyinsha filosofiya doktort
Ajiniyaz atindagr Nékis mamleketlik pedagogikaliq institut:

Tayanch so‘zlar Baum-testi, proyektiv usullar, bolalar psixologiyasi, emotsional holat, o‘zini baholash, psixoterapiya,
art-terapevtik yondashuvlar, xavotirlik, psixologik baholash, madaniyatlararo xususiyatlar.

KuroueBble ciioBa: baym-TecT,IpoeKTHBHAs METOAWKA, IETCKas ICHXOJOTHs, SYMOLIMOHANbHAS cdepa, CaMOOICHKA,
TIICUXOTEpanus, apT-TCPANCBTUICCKUE TOAXOAbI, TDEBOKHOCTD, IICUXOJIOTHIECKasA OICHKA, MEKKYIIbTYPHBIC 0COOEHHOCTH.

Key words: Baum Test, projective methods, child psychology, emotional sphere, self-esteem, psychotherapy, art-
therapeutic approaches, anxiety, psychological evaluation, cross-cultural characteristics.

Kirisiw. Baum testi — bul proektiv psixologiyaliq,
diagnostikaliq metodika bolip, balalardin emosional
jagdayi, 6zligi ham psixikaliq den-sawligin tiyreniwde
kennen qollaniladi. Metodika tiykarinan terek
siziwdan ibarat bolip, tarli grafikaliq korsetkishler
arqali interpretaciyalanadi. Asirese test mektep
jasindagr talim aliwshilar ushin ayrigsha ahmiyetke
iye boladi. Sebebi ol jasirin psixologiyaliq
mashgqalalardi, rawajlaniw 6zgesheliklerin aniqlawga
ham talim barisindagt har bir talim aliwshinin
mutajliklerin beyimlestiriwde jaqmnan jardem beredi.

Demek, Baum testi — bul insannif ishki alemin
terek sizilmasi arqali uyreniwde kennen qollaniladi.
Diagnostikaliq funkciyasman tisqari, Baum testi
psixokorreksiya qurali ham artterapiyada natiyjeli
paydalanilmagqta.

Tiykarinan Baum testi balalar ham o&spirimler
menen jumis alip bartwda effektli metodika bolip,
olardin emotsional ham psixologiyaliq mashqalalarin
doretiwshilik korsetkishi jardeminde 6zin anlaw arqali
diagnostikalaw ~ ham  mashqalalardi  sheshiwde
jaqnnan jardem beredi. Sebebi koplegen shet ellik
izertlewlerde (Tadahiro Sado, Megumi Yama,
Kishimoto, Jean Baratgin ham t b. 2015) [4].

Baum testin turaghi tarde psixokorreksiya
shenberinde  qollamiw, talim aliwshilarga 6z
emotsiyalarin ~ basqariwdi  Uyreniwge, uwayim
darejesin  kemeytiwge ham  6z-6zin  baqglaw
konlikpelerin  rawajlandiniwga  tasiri  daliyllengen.
Terek siziw ayriqsha «gqawipsiz makan»ga aylanip,
soylewde qiyinshiligi bolgan talim aliwshilar ushin
zatlardi, ishki sezimlerin, mashqalalarin, oylarinda ne
barligin, 6z qalewlerin suwret penen anlatiw
imkaniyatin beredi.

Adebiyatlar tallaw1. Psixologiya iliminde bizge
malim bolganinday metodika klinikaliq ameliyatta
psixikalig  buzihiwlardi  diagnostikalaw  ushim
gollanilgan. Keyinirek ol pedagogikaliq
psixologiyada, &sirese balalar menen jumis islewde
ken tarqaladi. Izertlewler (misali, M.L.Obozov ham
V.V.Myasishevtin ilimiy jumuslari) natiyjelerinen
belgili bolgan, terek sizilmasimin 6zgesheligi shaxstin
gayeter darejesi, oOzin bahalawi ham kelisiw
mexanizmlerin saulelendiriwi mamkin.

Zamanag0Oy izertlewshilerdin E.A.Serebryakova,
N.V.Tarabrinalardin  natiyjelerinde test otkerilip
atirgan konteksttegi interpretaciyalawdi 6z ishine

algan kompleks jantasiw zarar ekenligin aytip otedi.
Sonih menen birge, Baum metodikas1 basqa proektiv
metodikalar, "Uy-Terek-Adam" ham Lyusher testi
menen birgelikte paydali  boliwi  mumkinligi
belgilengen. Metodika analizlerinin subektivligi ham
standartlastirilgan shkalaga iye bolmaganligi ushin
kritikalig  pikirlerge ushiraydi. A.l.Zaxarov
metodikanin isenimliligi ham validligin, asirese sud —
medicina-psixologiyaliq  ekspertizada qollamwda,
zarar ekenligin aytip otedi.

Germaniya, Yaponiya hdm AQShda alip barilgan
izertlewlerde  Baum  metodikast  qaweterleniw,
depressiya ham beyimlesiw buziliwlarin aniglawda
jedel turde qollaniladi. Misali, Yapon psixologi
Nobuo Kudonin ilimiy jumislarinda autizmge
shalingan balalardin emotsional jagdayin bahalawda
terek tabirleri ham shaqalarin analizlew diagnostikaliq
mazmunga iye bolgan [1].

Amerikaliq  izertlewshilerdin, misali  J.Bak
metodikanin basgqa proektiv testler (musali, "Uy-
Terek-Adam" testi) menen salistirip, terek sizilmasi
ishki qgayeter ham o6zin bahalaw korsetkishlerine
baylanisli bolganin aniglagan. Atap aytqanda, terek
ustininin formasi ham singan shaqalardin bar ekenligi
kobinese ishki konflikt belgisi retinde tallangan [2].

Bir qatar kross-madeniy izertlewlerinde atap
aytqanda shved psixologi Lars Sandbergtin ilimiy
jumislarinda  kross-madeniy kontekst  terek
sizilmasimin o6zgesheliklerine tasir etiwi belgilengen.
Misali, awil aymagqlarindagi balalar realistlik
tereklerdi sizgan bolsa, qalaliq balalar kobirek
sxematikaliq  sizilmalardi  4bzal korgen. Bul
natiyjelerden kelip shigip, kross-madeniy
ozgesheliklerin esapqa aliw zarur ekenligin korsetedi.

Shet el ilimpazlari, atap aytqanda M.Xamfti
pikirinshe Baum testinde subektivlik ham birden-bir
standartlastirilgan  shkala joq ekenligine nazer
awdarilgan. Usinin sebebinen songi jillarda sizilma
parametrleri sanli texnologiyalar h&m mashina analizi
jardeminde kvantifikatsiya etiliwi boyinsha hareketler
amelge asirilmagqta [4].

Metod. Jas balalardin suwret saliwga bolgan
uqipliliglart 3 jasmman baslap rawajlanatuginlig
hammemizge belgili. Berilgen terek metodi bolsa
balalarga kishkene jasian tanis bolganligi ushin bul
proektiv metodikani 4 jastan 14 jasqa shekem otkerse
boladi. Test otkeriw muddeti 40 minuttan 80 minutka
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shekemgi waqit araligin 6z ishine qgamtiydi.
Metodikan1 sholkemlestiriw barist juda apiuay1 bolip,
4V qalem, oshirgish, A4 formattag1 aq qagaz kerek
boladi. Terekti sizbagan sinaliwshilardin suwretlerin
inabatqa alinbaydi. Sonday-aq terektin siziliw barisin,
qagaz betinde jaylasiw ormin, suwretti s1ziw
smaliwshinin  6zin, jaylasiw ormimin proekciyasina
digqat garatqan maqul.

Talgilaw. Terek testinin eki aspekti liniya ham
terektin jaylasiw orim1 dhmiyetli bolip tabiladi. Emil
Djukkert Baum testinin proektiv metodika ham men
obrazin suwretleudegi en effektiv metodika ekenligin
daliyllegen. Ol 6z sozinde: «Men berilgen test
tariyxin, madeniyatin iyrene otirip, 6zime bir narseni
anlap alganday boldim. 1928-jildan baslap Baum
testin kennen en jaydiriw ushin emes balki mazi
empirikalig  baglaw  ham smaq natiyjelerin
uyrenbekshi boldim. Baum testi sinaliwshilardin ishki
mashgqalalarin  jetkerip beriwshi ham aniqlawshi

ust testten mudam paydalaniwdi maqul dep taptimy -
deydi [3].

Malim bolganinday, Baum testi konkret insannin
galewleri ham usigan baylanish sezimlerin ganigege
jetkerip beredi. Sonin menen birge tikkeley «Meny»
obrazinin sana asti hareketlerin, 6zin gabil etiwleri
ham t b sawlelendiredi.

Natiyjeler ham juwmaq. German Xiltbrunnerdin
"Terek" (Hermann Hiltbrunner) dep ataliwshi
kitabinda oOsimliktin bar ekenligi turmistin sirtqi
koérinisi retinde anlatiliwi aytiladi. Tek gana insanda
hamme narse ishinde jaylasqanligi sebep, orayliq
sistema tarepinen qadagalanadi. Terek suwreti — bul
insan ishki seziminin proeksiyasi, biraq onmin "bet-
alpeti"  anlatpaydi. Terek nizamlar1 seziniw
nizamlarina saykes keledi: ishki tuygilar sirtina
shigariladi. Solay eken, terek siziw, insan ishki
seziminin terenliginen onin mazmunin shigariw ham
aniqlaw barisi retinde tasiniledi. Bul 6zinin "men" in
suwretke jaylastinwdin bir korinisi bolip esaplanadi

metodika ekenliginin gawasi boldim. Men barqulla  (Kox, 1952).
smaliwshilardi  kasip tanlawinda ishley qganday Baum  metodikas1  psixologlardin  qurallar
tosiglar ham motivaciyalar barligin aniglawshi  kompleksinde, asirese balalar ham Ospirimler menen

islewde, talap darejesindegi qural bolip galmagqta.
Degen menen, onin qollaniliw1 jogart maman ganigeni

jardemshi qural izlegenmen. Baum yagniy terek testi
insan shaxsmin terenirek sezim ham oylaularin
jetkerip beriuin jaqmnan sezdim. Solay eken, berilgen ~ham basqa diagnqstika metodikalart menen birge alip
Baum testin insand: terenirek anlawda men dyne tek ~ bariwdi talap etedi [2].
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REZYUME. Magqola psixodiagnostikada qo‘llaniladigan proyektiv metodikalardan biri - Baum-testi (daraxt chizish
testi)ning har tomonlama tahliliga bag‘ishlangan. Test voyaga yetmaganlar orasida psixoemotsional xususiyatlar, o‘zini
baholash darajasi va ruhiy salomatlik holatini aniglashda qo‘llaniladi. Mazkur metodikaning ta’lim, klinik, korreksion
hamda art-terapevtik amaliyotdagi ahamiyati asoslab berilgan. Diagnostika jarayonini tashkil etish, talgin gilish yondashu-
vlari hamda metodikani madaniyatlararo tadqiqotlarda qo‘llash imkoniyatlari ko‘rib chigilgan. Ilmiy manbalar tahlili aso-
sida testning diagnostik giymati bilan bir gatorda, talginlardagi subyektivlik va standartlashtirishning yetarli darajada
emasligi kabi cheklovlari ham yoritilgan. Proyektiv metodikalarni psixodiagnostika amaliyotida professional va kompleks
yondashuv asosida qo‘llash zarurligi ta’kidlangan.

PE3IOME. CraTesi MOCBAIIEHAa BCECTOPOHHEMY aHAJIHM3y NMPOEKTHBHOTO METOAA IICHXOAMAarHOCTHKH — baym-tecta
(Tecta pucoBaHUs JepeBa), KOTOPBIA MPUMEHSETCS IS BBISBICHHS TICHXO3MOITMOHATBHBIX OCOOCHHOCTEH, YPOBHS Camo-
OLCHKU U COCTOSIHUSA TMCUXHUYCCKOTI'O 3N0POBbS Yy HECCOBCPIICHHOJICTHUX. O0ocHOBaHAa €ro 3Ha4YMMOCTH B C(l)epe 06pa3OBa-
TeJ‘ILHOﬁ, KJ'II/IHI/I‘IGCKOf/i, KOppeKL{HOHHOﬁ u apT-TepaHeBTH‘leCKOﬁ IIPAKTUKH. PaCCManI/IBaK)TCSI KJIFOYEBBIC aClICKThI Opra-
HU3alUH JUAarHOCTUKU, UHTECPIPETALUOHHBIC CXEMbI, @ TAKKE€ BO3MOKHOCTHU UCIIOJIb30BaHUS METOAMKH B MCIKKYJIbTYPHBIX
uccienoBaHuax. lIpencraBieH 0030p akTyalbHOW Hay4YHOH JINTEpaTyphl, TEMOHCTPUPYIOIIEH Kak IEHHOCTb TecTa IUIs
ICUXOIOTHYECKOMN OIICHKH, TaK U €r0 OrpaHUYCHHUA, CBA3AHHBIC C BAPUATHUBHOCTHIO TPAKTOBOK W OTCYTCTBUEM MOJIHOM
CTaHJapTHU3aluu. JlenaeTcsI BBIBOJ O HQOGXOJII/IMOCTI/I KOMIIJICKCHOI'O U l'IpO(beCCI/IOHaJ'lBHOFO noaxoJa mnpu nmpuMEHCHUN
MPOCKTUBHBIX UHCTPYMCHTOB B IIPAKTHUKE IICUXOAUAT'HOCTUKH.

SUMMARY. This article presents a comprehensive analysis of the projective psychodiagnostic method known as the
Baum Test (tree drawing test), which is employed to assess the psycho-emotional characteristics, self-esteem levels, and
mental well-being of minors. The significance of this technique is substantiated within the contexts of educational, clinical,
corrective, and art-therapeutic practices. The paper examines key aspects of diagnostic administration, interpretative
frameworks, and the potential application of the method in cross-cultural research. A review of contemporary scholarly
literature is provided, highlighting both the diagnostic value of the Baum Test and its limitations, including the subjectivity
of interpretation and the lack of full standardization. The study concludes with an emphasis on the necessity of a compre-
hensive and professional approach to the use of projective tools in psychological assessment.
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«Izlenip, aniq natiyjege erisip atirgan alimlarimizdin tiykargi bolegin

professor-oqitiwshilar qurap atirgant magan quwanish bagishlayd,

Shavkat Mirziyoyev

- Song segiz jilda jogart ogiw orinlarinm san1 77 den 202 ge, jami studentlerdin
san 250 minnan 1,5 millionga jetti.

- Hazirde 4 jogar1 ogiw orn1 dunyadagir TOP-minligga kirgen. Jaqgin jillarda olardin
san1 10 ga jetkeriledi.

- Shet eldegi TOP-100 likke kirgen jogar: ogquw orinlarinin filiallari ashiladh.

- Kelesi jili 10 nan aslam xaligaraliq sholkemler, 500 abirayl jogari oqiw orni
rektorlari, 1 minnan aslam xaligaraliq ekspertlerdin gatnasiwinda Oraylhiq Aziya
xahgaraliq bilimlendiriw forum o6tkeriledi.

- Shet elli studentlerdin sant 5 ese arttirilip, bilimlendiriw eksportt 200 million

dollarga jetkeriledi.
Ozbekstan Respublikasi Prezidenti Shavkat Mirziyoyevtin

Tashkent walayatinin Bostanliq rayonminda otkerilgen Mugallimler ham ustazlar kuni

qarsaninda taraw xizmetkerleri menen sawbetlesiw ildjindagr bayanatinan.
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Ajiniyaz atindag1 Nokis mamleketlik pedagogikahq institutinda
Jahan rawajlamw banki konsultanti, venchur arxitektor: Sergey Makarov
ham texnologiyaliq broker, innovaciyaliq ekosistema arxitektori
Erbolat Orazbekuli menen ushirasiw bolip 6tti.

Ozbekstan
Prezidentinin
ustazlar kuni munasibeti menen
talim-tarbiya sistemasinda ayriq-

Respublikasi
Mugallimler ham

sha ornek korsetken xizmet-
kerlerden bir toparin siyliglaw
haqqinda»gi parmanimna muwapiq,
Ajiniyaz atindagi

mamleketlik pedagogikaliq instituti
Aniq panler fakulteti fizika
kafedrasinin  professort  Yavidov

Bahram Yangibaevich «Shuhraty»
medalt menen siyliglandi.

Nokis % :
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«Shuhrat» medal menen siyliglandi

Miymanlar daslep institut rektor
Alisher Ubbiyev penen ushirasip,
institut professor-oqitiwshilari, izle-
niwshiler ~ ham  student-jaslarinin
startap jane innovaciyaliq ideyalarin
kommerciyalastiriw imkaniyatlar
hagginda sawbetlesti.

Ushirasiwda instituttin — ilimiy
isler ham innovaciyalar boyinsha
prorektort Quwanishbay Seytnazarov
ilim menen biznes arasindagi tigiz
baylanisti jolga qoyiw, har quyh
bagdarlarda  startaplardi  jaratiw,
rawajlandirtw ham amelge asirwdin
ahmiyetin - miymanlar menen ken
tarde dodalad.

XOSH XABAR

NMPI professori Bahram Yavidov
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Diqqat, jazihw — 2025!

Hurmetli, jurnal oqiwshilar1! Eger, Siz ilim, tdlim-tdrbiya hdm oqitiwdin janha
zamanagOy usillari, janaliglart menen 6z waqtinda jaqinnan tanispaqgshi, 6zinizdin usi
tarawdag1 jetiskenlikleriniz ham oy-pikirleriniz benen ortaglaspaqshi bolsaniz,

«Ilim ham jamiyet» jurnalina 2025-j1l ushin jaziliwga mirat etemiz.
Bizin jurnalimizda barliq tarawlar boyinsha ilimiy, ilimiy-metodikaliq maqalalar

jariyalanadi.
«Ilim ham jamiyet» jurnali Ozbekstan

Respublikas1 Ministirler kabineti janindagi

Joqar1 Attestaciya Komissiyasi kollegiyasinin qarart menen tomende korsetilgen
panler boyinsha ilim doktor1 darejesin aliw ushin maqalalar jariyalaniwi tiyis bolgan

ilimiy basilimlar dizimine kirgizilgen:
- 01.00.00 — fizika-matematika ilimleri;
- 03.00.00 — biologiya ilimleri;
- 05.00.00 — texnika ilimleri;
- 07.00.00 — tariyx ilimleri;
- 10.00.00 — filologiya ilimleri;
- 11.00.00 — geografiya ilimleri;
- 13.00.00 — pedagogika ilimleri;
- 19.00.00 — psixologiya ilimleri.

Jazihiw bahasi - 400.000 (tort juiz mmn) swm.
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