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BAS MAQALA

9KUHUA3 ATBIHAAFBI HOKUC MOMJIEKETJ/JIUK NEJAT OI'NKAJIBIK HHCTUTYTBIHBIH
90 KblJIVIBIFBIHA APHAYJIbI LHIBIFbIITI COUIEY
Kannnbéex Kamanos — Movnexemaux Xom dcomuiemnux eavupamxep,
«Mutinem Kaxapmarnvly, «n-10pm Xypmamuy opoOeHUHU utiecu

Xop Oup XanbIKTBIH, CJIUH ©CHUIl payaskKIaHbIYbl
YIIBIH OUPUHIIN TE3€KT€ COJ XAIBbIKThIH WIIMHEH
IIBIKKAH cayaTibl, OWIMMIe KaHBIK Kaapiiapbl OOJBIYBI
kepek. CebeOu, Xop OHpP MOMJICKETTHH KeEJCIICKTe
payaxIIaHbIybl, TOOWUFBIA OalJIBIKIApBIH WHCAH HWITH-
JUTMHE  NaljanaHblybl, XalbIKTBIH  MAaTEpUaUIBIK
KaFIalbIHBIH KOTEPWINYU YIIBIH COJI eJIUH HUHTENJICK-

TyaJUTbIK KYIUICPUHHH KEPEeK CKCHIUTH — XOMMETe
MOJTHM.
Nnum  payaxkmanbait — en  payaxiaHOanmbl.

Kapakanmak Xankpl KOINNeTd XajblK OOJFaHIIBIKTaH,
OKBIY, OMIUMIIH OOJIBIYFa YaKThIH I KaFdaibl 00IMaIbI.
Bepnak 6abambI3 aiiTKaHaiA:

Kapaxkanmak xankel Oymau,

KoHcr! ennepu kymnwm,

bupasznaps xonna enur,

JKy3 bUT KOHBIC OacKaH eMec.

Comaii Ooiyica 1a, XaJKBIMBI3 O3WHUH JaHAJIBIFBIH
KOTepuy KOJbIHAA OMpa3 KETUCKEHIIMKKE Hiie OOJFaH.
BypbiH ka3bly-chi3ply OonMaca 1a, Kapakajmak XalKbl
ket noctamnap neperkeH. 100 aeH 3uAT TOMIIBIK QOIBK-
Jmopra wite OonraH. XalKbIMBI3IBIH OOPETKEH HAaKBLI-
MaKaJUTapbl TYPMBICTAH aJbIHEIN, OJap (PrIocopusITBIK
Ma3MyHFa Hife O0JFaH.

Men 2 OJIIOKHOTTBI TONTHIPATYFBIH Kapakalmak
XalIKBIHBIH HaKbUI-MaKaJU1apblH, ©30ekcTan Mmumiep
AxanemusiceiHbiH Kapakanmakcran 6exmmu ['ymanuTap
WHCTUTYTBIHA JKa3bIl TancelpabiM. O HakbLI-Makasiap
KeJICIIeK TapuiX KUTAOBIH/IA )Ka3bUIBIYbI KEPEK.

Busun ara-6abanapeiMbl3 OyHHaH KeIl JKbULIAp
OypblH TeHeTHKa WIMNMHH KOJUIal-KyyaTnamn, Oup
YPBIYIBIH Oajachl COJI YpPBIYABIH KbI3bIHA YHICHUYAN
KaJaraH eTHIl, «HBI3aM»Ibl Ja NOpeTKeH. bym Qakr
Mypatbaii Hbi3aHoBTHIH «Kapakaimakiaap TapHixbD»
KUTaOBIHIA Ka3bLIFaH.

KyymakaacTepbin alTKaHna, OypbIH JKOKaphl OKBIY
OpBIHJIApBI OoNMaca Ja Kapakajmak XalKbl Ce3THup, Typ-
MBICTBI TEPEH TYCHUHTEH.

XaJupIKJap KATapbIHAH OPbIH HiieJIereH
1924-xpinel KapakanmakcTaH 3 ajJiblHa aBTOHOM
00J1acTh OOJIBIN, WIMM-OMIMMIE KOJ1 amThl. Ei1 Oaciibl-
mapel OmpumHIM re3ekre Teprtkynme, llIemvmOaiina,
Xoxenuae mneayduauiie, TepTKyae aybll XO0KalbIFbl
TEXHHUKYMBl MEHEH MEIUIMHA YUYWIHIIECHH allblyFa
€PUCTH.

TepTKYIIerH aybul XOKAIBIFBl TEXHUKYMBIH OHPHH-
i Oonein uTKepreH [Iupskan ara CEHTOB KO JKBLT eIl
Oackapapl. MeaydniuiieHn TUTKEPreH — KeHHH
CAI'Vmam mutkepren OpaseiMber ara KammypaTos,
Peiinnazap AmetoBuu baGanazapoB — JleHCayIBIKTHI
caKJIay MUHHACTPH OOJIBII UCIICTH.

Con xbumapsl «KapakaimakcTaH YIIBIH >KOKaphbl
MAaFJIBIYMATIIBl Kagpiap Kepek», - AereH MakceTre 1934-
KblIbl TepTkynae Myramnumiiep Tasgpiay HHCTUTYTHI
amburad. By uHcTHTYT «Kapnibrain chimaTeiHIA €TH-
MU3/E SKOKaphl OWIMM aNBIyIIBI Kajapiap Taspiaysl
TOMUIH eTe OaciaraH.

Myrannumiep Taspiiay MHCTUTYTBIHAA KapaKailak
TWIA XOM OAeOuAThl, (U3UKa-MaTeMaTHKa (aKyib-

TeTJIepy  ambliFaH. WHCTUTYTTH  OMpUHIIMIIEpIEH
6onbmn  nutkepren Ilnuc HypneitucoB 1938-xbuibl
Taxtakemmpaern B.M.Jlennn ateiHAarbl MeEKTENTe
(usuka-MaTeMaTUKa MyrajuIdMH  OONbIT  Ousnepan
OKBITTBL. 1941-xbuTbl YaTtaHaapibelK ypbICKa KaTHACHII,
n€TuyuK OOJIBIN, YpPBICTa epJIMK KOPCETKEHH VIIbIH
«CCCP KaxapmaHbl» JereH aTakka uiie Oomabl. A,
Xoxkabex CeiiToB Ouznepre Kapakajlmak TWIH XoM
oneOusaTel moHWHeH cabak Oepmu  (Keiimn  ana
Kapaxkanmakcran YKa3pIymibuiap COrO3bIHBIH OACIIBIFRI).

1942-xpinpl TOPTKYIAM JETHIN QIbIN, Kalla Cyy
acTblHa KeTHY KoymuHe OaimaHbicnel Myramuumiiep
tagpnay wWHCTUTYTHl [lpiMOali  menyYuIuIIecCHHUH
xaiipiHa kemun kengu. Con kbeuibl (1942-Kblnbl) MeH
Taxtakemmp paitonbiHaarsl  B.M.JleauHn  aTeiHAarbl
MEKTENTHH 9-KJIACBIH XOMME Ca0aKTaH «aWpBIKIIay
Oaxamapra wmide Ooubin, lllpMOalinarel Myrammumiiep
Tasgpiay WHCTUTYTBIHBIH |-KypChlHa OKBIYfa TYCTHM.
bupak, TypMbIC KarnaiiblHa OalTaHBICIBI  OKBIY/IBI
JlayaM eTHyTe MYMKHHIIMINK OOJIMa/Ibl.

1944-xpinpl 8-aBryCTTarbl XYKUMETTHH Kapapbl Me-
HEH HWHCTHTYT HekWc KajacelHa KOIIMIT KEIIH XoM
Kapakanmakctan MOMIEKETIIMK TEIMHCTHTYTHl OOJIBIIT
xyMmbic Oacnanel. On KapakanmakctaHFa Kell Kaapiiap
Tasgpian OepuyIIn MMM «OLIaFbIHA» alIaH[IbL.

Con xbUuIapbl OW3WMH XaJKbIMBI3 apachlHAH ©CHII
IIBIKKAH CayaTibl MyFaTUMIIEp maiina Oonael. MockBa-
Ja okpIn OwimM anraH JKymek Ackaposnd OpblHOaeB —
MeIaroTuka WIMMIICPUHUH JOKTOpEI, Harmer Ackapo-
Bu4 OpbIHOAEB — pyC THIHH TOJBIK OWUJIETYFBIH — pPYC
¢utonoruacel OOHMBIHIIA WIMM JOKTOPHI. TallKeHTTe
HuzamMu uWHCTUTYTBIH nuTKepreH TypaeiMypaT ara
BekumbeToB, Alimxkan EcemypaToB xoMm Tarbl Oacka o3
XaIKBIMBI3AH OCHUN IIBIKKAH MYFAJLITUMIIEP TOJBICHII
Ke0eiie bacnanbl.

IleqMHCTUTYTTBI ~ NUTKEPIE€H  JKETUK  cayaTiibl
azamatnap Kapakanmakcranna MWIIHE payakiaHblyaa
KETHK cayaTibl Kajpiaap OOJbIN KOIUIUIECHUI, payaxiia-
HBIYFa O3JIEPUHUH a3aMaTIBIK YyJecHH KOCTHL. Omap
Kapakanmakcranma XanblK — XOXAaJBIFBIHBIH — XOMMeE
TapayblHAA HCIIEN, €IUMU3IHH >KaHa TYCKE CHHUYUHE,
9KOHOMUKAJIBIK-COLMAIIIIBIK payaXJIaHbIYyblHA, EIMMM3-
JIMH JKaHAJIaHBIYbIHA a3aMAaTIIBIK YIECIEPUH KOCTHI.

IMemmucTuTyTTel  TIMTKepreniepaeH  KypOanoOait
Ab6aupos, Tonei0aii IllepOekos, Hus30ex Koiinbibacs,
Cynramypar KanusizoB, Anubex Kazbexos, Kaman
P3ae, Kaitpmbepren IOcymoB xoMm T.06. a3amatiap
KapaKkaJllak €JIMHUH 3KOHOMMKAJBIK payakIaHbIybIHA
a3aMaTJIBIK YJIECHH KOCHIM, €1 0acKapbly MCHHE YJIKCH
TaObICIapFa uiie OOMIIbI.

[TeauHCTUTYTTHI MUTKEpreH Xokambeprex
EmbGeprenoB, bepmn6ait KypbanoB XxomM MeH —
YHOIEYUMHA3 MHWHET KaxapMaHbl JETeH aTakka Hile
Oonabik. An, A.Otenuszos, F.Xoxanus3os, Bepa Ilak,
N.IOcymoB, T.KaiipimbepreHoB O30ekctan KaxapmaHb
JIETEH aTaKKa uiie OOJIIbL.

[leAMHCTUTYTTHI TUTKEPreH Kol a3aMatiapra YJIKEeH
wiuMuid  araknap  Oepunau.  M.Hypmyxammenos,
C.Kamanos, JXK.bazapbaeB, X.XamumgoB, A.baxwues,




A.JloyneToBiap akaJeMHK JAETE€H YJIKEH aTakka wuiie
0O0JIIBI.

[lenuHCTUTYTTHI MUTKEpHUI, GIIOCOPHS WIHMICPH-
HUH KaHaugatel, npodeccop Taxen H3umbeToB Kem
KBULIAP e TUHCTUTYTTHIH PEKTOPHI 001511,
Kapakanmnakcraniga WIMMIn payaxxaHIBIPbIYFa YIIKEH
yinec Koctel. An, HO6paiieim [Ocynos, Tenenbepren
Kaiiembeprenos, Mypatbaii HeizanoBnap — omeOwust
KYJIOBI3bIHA alTaHIbL.

[lenMHCTUTYTTHI TMHUTKEPTeH MOKAPhl MAaFIIBIyMaTKa
uiie OOJFaH azamMaTiiap PecHyOJIMKaHbIH XOMME XaJbIK
XOXKAJIBIFbl UCIEPUHE KATHACHII, ETMMHU3ANH SKOHOMHU-
Kachl, COLMAJUIBIK payakKIaHbIYbIHA a3aMAaTIBIK YJIEC
KOCBIN, OYpBIH apTTa KaJIFaH KapaKallak eJIMHHAH JKO-
HOMUKAJIBIK-COIUAIIIBIK payakIaHbIYbIH TOMUWH €TTH —
JIECEeK XaKbIMKATIIBIK 00IaIbL.

O30ex XaJKpl, 9cHpece, OHBIH oI, AaKbULIBI
Oacmbicel [llapad PammnoBTBIH aTadblK FAMKOPIIBIFBI
HOTHIDKECUHE OYPBIH KalaK el-XalbIK XOXKaJIBIFBIHBIH
XoMMeE TapayiapblH KECKWH payaKiIanabIpei, 1960-
1980-xpiutap ummHIe O30€KcTaH 001acThIaphl UIIHH-
JIe aJlIIHFbI OpBIHFA Hiie OO IBI.

[MaxtampuiblkTa OYpbIH X9p TEKTapblHAH apkKa
paiionnapaa 7-11 nenrtHep, Kybna paiionmapma 15-17
HEHTHEPACH 3YPAST allbIHBIN, OFaH )KYMCAIFaH KOPexXeT
©3WH-03W KaIllail ajaMmai, XalbIK ailIbIK aJIbly MYMKHH-
IMATATHHE uie eMec enu. JuiKaH, MHHHETKEII XaJIbIK
AMJIBIKCHI3, ©3WHUH MEHIIUTUHE JQH €THUIl, MaJl cakjam —
COHBIH eca0bIHaH KYH KepuIl kacap exu. A, 1970-1980-
xpiuiapaa KapakanmakcTaHga KalakJIbIKTaH —IIBIFBII,
OypbiHFbl 160-170 MBIH TOHHA TIaxTa 3YPOSTH OPHBIHA
440-450 mbIH ToHHA TaxTa >ketucTupau. Conaid eTur,
XaJKBIMBI3IBIH KYH KOPUCH ©3TEPHII, TaMaFbl TOMBII,
YCTH-0achl ©3repull, KUHUMIre wuiie OOJNBIN, TYpPMBICHI
KAKCBIJTAHIBL.

Canbl eHMMH XOop JKbUIBI 352 TOHHara JETTH.
Taxuaram ['POCu xyppuinbl. Taxuaramn IOTHHACKIHBIH
KYpBUIBIYBl ~ HOTHIDKECHHIE  apKaK-Oepikak OOkl
»KacaraH XaJIbIK KOIIHpP apKaJbl TyTaCTHIL.

Kanuran KyppuibicKa J1a KeIl JIbIKKAT ayIapbLijbl,
KapakanmnakcraH yJIKeH KypbUIbIC MaiiiaHbIlHa alIaH/abl.
Erep 1955-60-xpunnapsl KamuTal KypbUIbIChIHA )KBUIBIHA
25 MuuMoH py6nb skymcanca, 1980-xbuuiapra Kewin
*putbiHa 850-900 MumoH pyOns Kymcanmblyra wuile
0011116l BypBIHFBI 2 KypBUIBIC TPECTH OPHBIHA 18 KyphI-
JIBIC TPECTH MIOITKEMIICCTUPUIINIL, KyPBUIBICIIBLIIAD CAHBI
50 MbIH agaMFa JKETTH. XaJKbIMBI3 TOJIBIFBI MEHEH
JNIEKTp KaKThIChIHA wmife Oonapl, 98% rasznmectu. Con
xpuDIapel 3059  MBIH - KmWioMmerp  acanbT KO,
Kapakanmakcran wumuHae 262 KWJIOMETp TEMHpP KOJI
Kypeuinel. Kem Typak kaiimap, Mekrer, OOJBHHUIA,
MOJICHUAT Opaiiapbl KypbUIIbL.

BypblH Kamak en e3MHWH KaxapMaHIblK MHHHETH
MEHEH KOJUIMH THKJICH, payakjIaHFaH ejulep KaTapblHa
KUpHUN Oap/bl.

Kyymaknactelpemm  aiiTkanma, Kapakammakcran
O30ekcran MeHeH Ompre 1970-80-xpuntapra Kemum
KaHaJlaHFaH, payakJIaHFaH eJre aiJaHbI, TYHbS [[UBH-
TU3aIUsChIHA Kapail HCEHUMITH KOIEM TacllaJibl.

KapakajnakcTaHaa yHHBEPCHTETTHH aAlIbLIBIYBI

Hexucre ynuBepcuter ambly ucuHe 1968-KbuThI
A.HKocbirMH MEHEH YHIBIPACHINl, YChl MACEJEHH
KoineM. O kenucumM Gepan. Xop OUp enInH KOMILIEKC
payakJIaHbIYbl MHTEIIEKTYAIUTBIK WIMMIE Hile Kaapuap-
Il Tasipiiay, *ep acThl, Kep YCTH KOHJIEPAU Aallbly —
KBICKACBhI X9p TOpeIUIeMe payakJIaHbIyFa Kajp Taspiay.
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MeH, con yakpITTarbl MEUHCTUTYT PEKTOPHI TakeH
N3umbeToB neHeH MockBara Oaphblil, )KOKapbl XoM OpTa
apHayiel OwnmMiieHIupuy MuHUCTpu B.I1L.EmoTuHHWH
KabbuLtaybiHaa 13 moprebe G6onnblk. Oy yHUBEPCUTET
ameiyra kemucum 6epmeu (7 MopTe MakyJutaHOabl).

bu3z xatHayapl nayam ertun, 8-mopTeOecHHIE YHU-
BepcuteT ambryra kenmuenM angsik. [IK KIICCtuy nnum
ootipiama O6enumM Oacneirel C.I1.Tpane3HuKoBKe nie Ku-
pur, ycsl Macenenu Koiabik. KIICC Opaitnblk KOMUTETH
cekperapsl M.A.CycnoBka, A.Il.Kupunenkora >xoHe ne
xomme LK cuscuil Oropo arzanapblHa KMPHII, YHUBEPCH-
TET aIlIbly MOCEJECUH KONIBIK.

Ken ecuxmepan To3mpipabik. EH axeipeiHma 1974-
xb11 Qepanb aiibiHaa [IK KITICCTHH cekperapraThbIHbIH
Kapapsl MeHeH Hexwcre yHuBEpcUTET (TEOHHCTHTYT
0a3achlH/A) alIbly Kapapbl KAObUT CTUIIH.

YHHUBEPCUTET OKbIY OpalblH § aiija KypbIl IMUTKEp-
nuK. MeH 3 aif )xyMBbICTaH KoJt y30ei, «popad» 6osI,
€H CYyJbly YHHUBEPCUTET OKbIYy KOPIIYChIH KYypIBIK.
VYuauBepcuter ambiiblybiHa Illapad PammumoB xom ge
0acka 1a XYKIMeT aF3ajiapbl KaTHACTEL.

YHUBEpCUTETTe WHXKEHEP, arpoHOM, THIPOTEXHHUK,
9KOHOMUCT, IOPHCT, KYPHAJIUCTHKA XOM Tayar OOJIbIM
aThIpFaH MaMaHIbIK OOHbIHINA (aKydbTeT AIlITHIK.
Kapakannakcran XalbIK X0XKaJbIFBIHBIH XOMME Tapaybl
OOWBIHIIIA KOKAphl MAaFIBIyMATIBl Kaup Taspiayra
MYMKHUHIIWIKK TYYABL.

Kymnacel, bepnak ateingarsl Hekuc yHuBepcuteTH
apkanbl  Kapakanmakcranaa XxoMMme Tapay OoiibiHIIA
YKOKapbl MarjiblyMaTKa M€ KOHUTENep Taspiiayra >Koi
anmpUIIBL. X03up OyJd YHUBEPCHTETTe 28 MBIH CTYICHT
OKBIHIBL. YJIKSH WINM XoM OWJIMM OpaibIHa alIaHFaH.

1990-xpI1pl Hekwc TEAMHCTHTYT KaiTa amibUIIBbI.
OraH OxuHUA3 0abaMbI3/IbIH aThl KOWBUIABI. bupuHm
pexktop Oombin  akagemuk JK.bazapOaeB caiinaHmpl.
Xo3up Hexuc neiuHCTUTYTHI YJIKEH WIMM OpaiiblHa
aitmanner. OHOa >Kaclmap Kapakaimak, e30eK, Kasak,
TYPKMEH XOM pyc TwiuiepuHAe OKbriiapl. Onma 11
¢daxymprer, 2 Oemum, 32 xadenpa, 16 MBIH CTyAEHT
OoKpIiabl. TlenuHcTHTyTTa 575 OKBITBIYIIBIL (27 WIMM
JIOKTOPBI, 207 WIUM KaHIUAATHI) )KYMBIC HCIICHIN.

IleqMHCTUTYT JKOKapbl [JOpeXenu WINMIe Hile
MYFaJUTIMIIEp KOJUIEKTUBHH Tasipian Oepean. Omap opra
MEKTeIUIeplle MYFAJUIMMIIMK €THIl, JKacjapfa >KETHK
TopOus  Oepenau. bBeiibn  HekWc  METUHCTHTYTHI
[Ipe3snneHTUMHU3INH ~ FAMKODPIBIFBl  apKachlHAa Tasa
3aMaHarei XoM Y/ CYJbIY OKbIY OpHBIHA Hiie OONIIBI.

Xaozup Kapakanmakcranaa 100 neH aciaM UiuM JOK-
Topsl, 400-450 >xeTUK MMM KaHAUAAThl 6ap. byn yiken
apmus KapakannakcTanra TalaHTIBl KaJpiap TaspJian
Oepemu. bupak reonorus tapaysl OOWBIHIIA HIMM JOK-
Topiapel a3. Kapakanmakcranma YcTuprtre ras, He(Th,
ny3 Oaiinerrbl, Kaparayna tuTaHOMarHeTuT (Temmup)
Metail OailnbiFel Oap. JKamaHcaiia anThiH, TPaHUT,
Mpamop, IEMEHT wucieyre MHUAKA OailIbIKiIap Kerl.
OapIs! ©37ECTUPHUT, XaJIBIK OAIBIFRIHA afTaHIBIPEIYTa
MaMaH KoHUTeJIep Kepek.

O30exctan  Pecmybnukacel  [IpesumenTr, —ambiwm,
WHKEHep,  JKeTMK  cayamiel  Oacmer  IlaBkar
MupoMoHOBHY  7-8 KBTI HINUHAE HKOKApbl OKBILY
OpPHBIHBIH CaHBIH 3 ecere KoOCHTHN, KelelIeKKe
WCEHUMJTU K9JIEM Tacjalbl.

Xa3up  xypmerim  IIpe3nfeHTUMU3INH  aTalbIK
FAMKOpIbIFI  HoTHMKecuHAe Kapakannmakcranga 13
XKOKapbhl OKbIY OpHBI ambuiabl. [IsmMOaii, Xoxenw,
Ennukkana paiioHmapeiHIa KOKapbhl OKBIY OpBIHIAPHI-




HBIH ¢Qumamiapbl 6oi Tukinean. JKokapbl OKbIY OpbIH-
JAPBIHBIH Taia OOJBIYEI — OyJI KeJeMeKKe MCEHUMIIH
K9JIeM Tacjay, eNMMH3/e HHTEIUICKTyalb, )KETHK cayat-
JBl Kajpiap Tagpiiay — KeJelleKKe UCCHUMIH KoJeM —
JIETeH CO3.

WnuMm  payaxianca,
OaiiJIBIFBI.

Nnum payaxiran0Oaii, en payaxyiaHOaWapl, - JErcH
co3 Oy XaKbIHKATIIBIK.

WnaiteiM, KynmaiieiM  O30exctaH, Kapakanmmakcran
enune AmnnaTaanaHblH HypbI JKayblll, eJIEpUMHU3 YIIKEH
0axbITKa, OAliIbIKKA Hife OOJIFai.

Men 1945-47-xpuntapel  MyFaumamiiep — Taspiiay
WHCTUTYTBIH  nuTKepun,  CTaJuHIUK  CTUIEHAMA
angeiM.  Komcomonm KOMHUTETH  CeKpeTapbl  OOJBII
cailmangbiM.  1955-KbUIBl  MEAMHCTUTYTTBIH —Tapuiix
(baKyJIbTETHH SKCTEPHO «aHPBIKIIA» JUILIOM MEHEH
TaMaMJIa IbIM.

MenuH KachueiFbIM  1941-45-yppic  KbULIapbIHIA
oTTu. OJ XbUUIApBl ALUIBIK, XaJIKbIMBI3AbIH TYPMBICHI
KYIS ToMeH OONAbl. YCHI KbUUIAPABIH KBIHBIHITBUTBIFBI
TE3UPEK aKbLI JKbIMHAYFA, EPIKETUYIE KETEKIICIN.

Men 1947-xputei OOKOM  KOMCOMOJIIBIH — KaJp
OoiibiHIIa, an 1949-xbutel | cekpeTapbl OOJBIT UCIIEANM.
1951-xwiel Kapakanmakctan MunucTpiep KeHecHmHuH
opbiaOacapel, 1943-xbutbl Heknc TOPHCITONKOMBIHBIH
OacibIFpl, KeinH KoMMyHan X0XalblFbl MHHUCTPH, 2,5
KBIJT aBTOMOOMIIb TPaHCIOPTHI Tac >KOJUIAp MUHHUCTPH,
1958-xputel KyiiOuine paiikoMBIHBIH OUPHHIIN CEKpe-
Tapbl OOJIBIN UCIEAUM. XO0XKAJIBIK OpraHiapblHIa HCIeN
KeIl TOKUpUHOere uiie OOJIIBIM.

TormupanH XKojutaMackl MeHeH 25 Kbl (Imepek
ocup) Kapakanmakcran enuHe OMPUHIIU Oaciibl OOJIBII
ucnenum. On >xpuniapel KapakanmakcTaH X0KaJdbIKThIH
XOMME€ Tapaybl OOWBIHIIA €H Kajak enl eau. ©O30ek
xankpiHblH ~ atacekl  [llapad PammnoBThiH — KoJutam-
Kyyamiayel XoM Kell MHHHETH, PECITyOJIMKa XaTKbIHBIH
KaxapMaHJIBIK MUHETH HoTHibKecuHe 1970-xpunapra
kenun KapakannakcTad KoIIUH THUKJIEM, 3KOHOMUKaHbIH
payaxiIaHbeIybl OOWBIHINA €H AJIJBIHFBI PETHOHIIAP Jope-
xkecuHe keTepwinu. On xkeHHCHIep XakkpiHAa «En
XBI3BMETUH/IC» JIET€H KUTANThl JKa3bIM, XaJKbIMa WHOM
€TTUM.

Xazup MeH 99 skacka kenauM. Xop KyHu 30-35 Ger
KHTaIll OKBIAMaH. «APTyMEHTHI U ()aKTBD» JETCH Ta3zeTa-
HBI TOJIBIFBI MEHEH OKbIiiMaH. Conail eTur, TyHbs [[UBH-
JU3aIus J)KOJIbIHA KaHBIKIIaH.

Busne aiipippiM WIMM JOKTOpHI OONFaH azamaTiap
WIMMHUH <«IIOKKBICBIHA» IIBIKTBIM JIeN KUTall, ras3era
OKbIMaiiipl. UM KyH cailblH, ail CailblH, >KbLJI CaWbIH
Tasza uaesulap MEHeH payaxianbln atelp. Kutam, razera
OKbIMaraH,  WJIMMHH  OJKCTHJIUCTHpUN  OapmaraH
npodeccopiiap «kajgaky Oonbin Kanaipl. Kutam okply —
JKaHaJIaHbly, AYHBbSHBIH paya)kKIaHbIYblHA asK KOCHII
OapbIy JIETeH CO3.

Maran Oupre mciecKeH el a3aMaTiapbl XaKKbIHIa
KHHO(MIEMIe WHTEPBBIO OepuH [em, ©3JepH sMaca
Oayutapsl ©TUHUII eTed. MeH oJlap/bIH THIIETHHEe 0oJia
24 xuHodunbMre wuHTepBBIO OepauMm. Coxai erwm,

O enguH YyuIbl Ouitbaxa
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IYHBSIIAH KO3 KYMFaHIApABIH PYyYXbIH IHaJ €TTUM,
TUpHIIEpre KaHatT Oainapim.

Tapuiix Xop OWp XaJBIKTBIH MAacHopThl. busue
JKa3pUIFaH — Tapuiix 1mana, Oomkay. busun ara-
6abanapeIMbI3 KUMJIEP, Kail skep/ieH IMIBIKKAH, KOIUIeIn
00IbII Kacaln KyH kepuyu Kanail 6osas1? XKyyam oK.

Kapakannaknap pesonouusira mekem 0,2% cayatisl
OonraH aeliau. BymapapiH XoMmecu Ooinkay, ©THUPHK.
Men Tapwmiixuiel ceinateiga «Kapakaiamak XalKbIHBIH
TapUiiXbl XaKKbIHIA KaHa JepeKiiep» IereH KuTarla
KazaeiM. O30exkcran  Wnumnep  AxajeMUSICBIHBIH
Kapakannakcran 0e1uMu ryMaHUTap UHCTUTYTHI COHFBI
10-15 >xpuT WINMMHIE XeIl TapUUXbIH MUHHET jKa3FaH
koK. Onap XajplK alfblHAa Kapbl3gap OOJBII, MIOTHIT
KaJIIbl.

Men Mocksa, Cankr-llerepOypr, KucmnoBozck,
Kazan, Yda, Acrana, TamkeHT, XOpe3MHEH XbIiHAI,
TYMaHUTap MHCTUTYTHI KuTanxanaceiHa 700 xuTam Tam-
CHIpIBIM. AJNTBl TOMIBIK KapakanmakcTan TapHiiXbH
JKa3bIyFa MOCIIOXAT OepauM.

Byn >xokapeiarsl MUKUPIEPAN AWTHIYIAFBl MaKCET
CU3JIep TeJaroruka opaibl, OMIMI KOWCHIH, KaJjiece Ta-
pHUiiX Ka3blyFa KOMEKIECCHH JereH MaKCEeTTe AaMThII
OTBIPMaH.

Heknc MoMIeKeTnMK TMenarorukaiblK WHCTHTYTHI
SJIMMHU3JIE TYHFBIII JKOKapbl OMJIMM opaiibl. bynm nHCTH-
TYyT KapaKallaK eJIuHWH >KaHATAHBIYbIHA, MOICHUMN
payaXnaHBIYbIHA, XaJKBIMBI3 WJINMHNA JOPEKECUHUH
OCHYWHE KaJpiap TaspJiarn, TeHU-Taibl )KOK YJKEH yJiec
KocThl. Cayarchi3, Imama cayariabl eJJAWH, XaJbIKThIH
WIMMHH >KOKApBUIATHIT, 0acka XajbIKjIap CHISKIIBI HITU-
MU 6CHIT-OHHYUHE KeH >koJ1 ambi O0epau. COHIIBIKTaH,
Oy mHCTUTYT KapakanmakcTan TapuAXbIHAA alThIH ChIS
MEHEH JKa3blll, XaJIKbIMBI3/IbIH XYPMET-U33eTHHE MUscCap.

«nuM — akpul WIBIparbDy JAEHAM JaHA XaJKbIMBI3.
CoJsl aKpUT IIBIPAFbl, €JIUH JKETHK CayaTibl OOJBIYHI,
WJIMMIIA3, WJIUM JOKTOpJIaphl, OUPUHIIN aKaJIeMUKICPIH
Taspian OepreH MakTayra BUTAWBIKIBI — YCbI HHCTHUTYT-
TBIH KOJUIEKTHBHU. YCBIHIAd MHIHET €TKEH HHCTHUTYT
KOJUIEKTUBU aNJbIHAAa «0ac MHUWI», MBIH-MBIH paxMerT-
Jiep alThIYFa MOXOYPMU3.

Yebl KbITBI HOT3Aa MEAUHCTUTYT KOJUIEKTHBHHE,
OHBIH aKbUUTBI, JaHa WINMMA3JIapblHa, XaJIKbIMBI3JIBI
«OKapbIK JYHbSFa» WIBIFAPBIIN, CayaTibl, OWIMMIIH €Jre
alTaHIBIPBITT KEJTeH, XO3Up/e YChI Oarnapia HiAMaHIIbI
WCJIEpAN OMENTe achIpbIll aThIpFaH KOJUICKTHB ar3asa-
pBIHA paxMeT aWThIN, ONApJbIH YJUIBI XBI3METIIEpU all-
IBIHAA O0ac uiemMus.

bu3uH ymeiH aca KomupAaH ycTa3iapbIMbI3Fa MBIH-
MBIH, paxMeTJIep alThIl, XOMME KOJIJIEKTUB ar3ajiapblHa,
KEeYIU aIlblK JKac CTYJACHTJIEPUHE Y3aK eMHUp, OEKKeM
JICHCAYIBIK, TO3JIETCH MAKCETHHE KETHUII, el OananapbiH
cayaripl azamaTiiap eTun TopOusuian, Kapakanmakctan
MMM TUTAHTBHIH KOKKE KoTepuyTe Tabbicaap THIICHMHU3.

«Ycraspl 30pAbIH  OWJIMMH  30p» Jedau  JaHa
XaJIKbIMBI3.

Cusznepre Tanmac Ffaipar, OEKKeM KyyaT THIIeT,
CO3UMIM KAKChl «HOTayJa TaMamwmianMaH. EH JKakchl
THJICKJICP MEHEH.
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PEDAGOGIKA ILIMLERI

Pedagogika teoriyasi ham tariyxi

MEDIA KONTENT VA UNING TALABALARDA TARIXIY
TAFAKKURINI RIVOJLANTIRISHDAGI AHAMIYATI
D.J.Abdreimova — stajyor o ‘gituvchi
B.T.Tolepov — tadgiqotchi
Ajiniyoz nomidagi Nukus davlat pedagogika instituti

Tayanch so‘zlar: media, kontent, media kontent, talabalar, tafakkur, tarixiy tafakkur, rivojlantirish.
KiroueBble coBa: ME€ana, KOHTCHT, M€a KOHTCHT, CTYA€HTBI, MbIIIJICHUE, NCTOPUYCCKOEC MBIIIJICHUE, pa3BUTHUE.
Key words: media, content, media content, students, cognition, historical thinking, development.

Global axborotlashuv  katta hajmdagi  media
maydonining yuzaga kelishini ta’minlanadi. Zamonaviy
sharoitda  axborot  texnologiyalari,  gadjetlarning
takomillashuvi, ko‘plab ijtimoiy munosabatlarning
evolyutsion tarzda ragamlashtirish jarayoniga
o‘tkazilayotgani, ijtimoiy tarmoqlar sonining o‘sishi va
ular tomonidan tarqatilayotgan axborotlar ko‘lamining
ortib  borishi  har  bir shaxsni  mediakontent
foydalanuvchisiga aylantirmogda. Mazkur holat tabiiy
ravishda bolalar va yoshlar, xususan, talabalarda media
savodxonligi, media madaniyatni rivojlantirishni dolzarb
ijtimoiy-pedagogik vazifalardan biri sifatida kun tartibiga

go‘ymoqda.
Mediakontent foydalanuvchilar: bolalar, yoshlar,
kattalar hamda keksalar sanaladi. Tabiiyki, media

auditoriyaning yosh va psixologik jihatdan turlicha
bo‘lishi ayrim kontentlarning ma’lum turdagi yosh
toifasiga to‘g‘ri kelmaydi. Biroq ular tajribasizligi va
uquvsizligi bois duch kelgan mediakontent bilan
tanishadi. Natijada mediakontent orqali uzatilayotgan
axborot foydalanuvchining ruhiy holati, dunyogarashiga
salbiy ta’sir ko‘rsatadi. Qolaversa, tobora avj olayotgan

axborot xuruji sababli hali dunyoqarashi to‘liq
shakllanmagan, hayotiy tajribasi kam bo‘lgan bolalar
hamda  yoshlarning ongiga buzg‘unchi, milliy

qadriyatlarga zid bo‘lgan, ba’zan tajovuzkor g‘oyalarni
singdiradi.

Dastlab “media kontentning o°‘zi nima?” degan
savolga javob topib olish talab qilinadi. Terminologik
nuqgtayi nazardan “media kontent” tushunchasi ikkita
mustaqil atamaning birligi (mediatkontent)dan hosil
bo‘ladi. Lug‘aviy jihatdan “media” (lot. “medium” -
o‘rtada turuvchi) atamasi matn, ovoz (audio) va vizual —
grafik,  video, animatsiyaga  asoslangan  Xxilma-xil
mavzulardagi turli ma’lumotlar jamlanmasini yoritishga
xizmat giladi.

“Kontent” atamasini ingliz tilidan tarjima qilinganda
“mazmun” [5] degan ma’noni anglatsa, nazariy jihatdan
“matn, grafika, ovozli axborot va hokazolardan iborat
muayyan sayt, shuningdek, gazeta, jurnal hamda boshqa
materiallarning axborotli mazmuni” [1]ni ifodalaydi.
Tushunchani izohlashga nisbatan ikki xil yondashuv
mavjud. Birinchi guruh vakillari u faqatgina elektron
resurslar orqali taqdim qilinadigan axborotlarga tegishli

ekanini  ta’kidlasalar, ikkinchi guruhga mansub
tadqiqotchilar esa, elektron yoki bosma shaklda
bo‘lishidan qat’iy nazar har (qanday shakldagi

axborotlarni o‘zida qamrab olishiga e’tiborni qaratadi.
Jumladan, kontent — qandaydir elektron resursda taqdim
gilingan barcha axborotlarning jamlanmasi [7]; internet
resursda ko‘ngilochar, o‘quyv, ma’lumotnoma
xarakteridagi, ilmiy-ommabop va madaniy-estetik, badiiy
gadriyatlar yorituvchi axborotlar bo‘lib, ularni bayoniy va
interfaol axborotlar kabi guruhlarga ajratish mumkin
[4:152-167]; web-texnologiyalar va axborot-
kommunikativ tarmoqlar orqali beriladigan ma’lumotlar
[6:33]; texnologiyalar va internet orqali keng tarqatilgan
va umumlashtirilgan ma’lumot [4]; audiovizual mahsulot

[2].

I.YU.Kushelevning e¢’tirofiga ko‘ra, nazariy jihatdan
axborot bilan to‘yintirilgan barcha qandaydir elektron
resurs (sayt, elektron jurnal, forum va shu kabilar) yoki
an’anaviy — bosma shakldagi manbalar (gazeta, jurnal,
kitob, ilmiy ishlar va boshqalar) tushuniladi. Axborot
bilan to‘yintirilgan har ganday manba: matnlar, jadvallar,
tasvirlar, videolar to‘plami va boshqalar kontent deb
yuritiladi. Xususan, maqola ham kontent sanaladi [5].

N.Muratova kontent “o‘z-o°zini ifoda etish, tarqatish,
marketing va yoki nashr etish uchun nutq, yozuv yoki har
xil san’at turlari kabi biror-bir vosita orgali ifodalanishi
kerak bo‘lgan axborot mahsuloti” [8] ekaniga urg‘u
beradi.

Yoshlar, xususan, talabalarning mediakontentdan faol,
doimiy foydalanuvchilar auditoriyasini tashkil qiladi.
Mediakontentlar mazmuni, yo‘nalishi, klassifikatsion
belgilari, magqgsadi, ijtimoiy ta’siriga ko‘ra turlicha
bo‘ladi. Internet media olamining mavjud texnologik
potentsiali har qanday mazmun va saviyadagi
axborotlarni tezkor tarqatishga imkon beradi. G‘oyalar
kurashi avj olgan mavjud sharoitda bunday qulaylik
shaxs, xususan, yoshlar ongini egallamoqchi bo‘lgan yot
kuchlarni faollashtiradi. Natijada milliy-jtimoiy, siyosiy
va madaniy qarashlar, milliy qonunchilik me’yorlariga
zid bo‘lgan g‘oyalar yoshlar keng ko‘lamda targ‘ib
qilinadi. G‘oyaviy xurujdan iborat xatti-harakatlar
ayirmachilik, diniy, ekstremistik, shovinistik g‘oyalar
targ‘ibotini olib boruvchi, shaxs ongini manipulyatsiya
gilishni  magsad gilgan ogim  yoki  guruhlar
tomonidangina emas, balki yirik, nufuzli media vositalari
tomonidan ham targatilishi mumkin. Bu esa talabalarning
yot, buzg‘unchi g‘oyalar ta’siriga tushib qolish xavfi
kuchli ekanini anglash mumkin. Shu sababli ularda
mediakontentdan maqsadli, samarali, unumli foydalanish
kompetentsiyalarini rivojlantirish magsadga muvofiqdir.

Ayni o‘rinda shuni alohida ta’kidlash joizki, barcha
mediakontent ham birdek xavfli, zarurli, buzg‘unchi, yot
g‘oyalarga asoslanmaydi. Shunday mediakontentlar
mavjudki, ular ixtioslashtirilgan bo‘lib, ular yordamida
ijtimoiy subyekt o‘zini qiziqtirgan yo‘nalish, soha va
hatto masala bo‘yicha ma’lumotlarga ega bo‘la oladi. Har
ganday holatda ham ayni vagtda kunda yosh avlod
tarbiyasiga mas’ul organlar, qolaversa, jamiyat oldida
yoshlarda mediakontentdan magqgsadli, samarali, unumli
foydalanish kompetentsiyalarini shakllantirish, rivojlantirishdan
iborat dolzarb ijtimoiy-pedagogik vazifa turibdi.

Igtisodiy jihatdan rivojlangan xorijiy mamlakatlar
tajribasi ularning bolalar va yoshlar o‘rtasida ragamli yoki
media savodxonlik, madaniyatni rivojlantirishga xizmat
giluvchi maxsus o‘quv fanlariga egaligini ko‘rsatmoqda.
Xususan, Finlandiya maktablarida “Media diplom” nomli
maxsus o‘quv fani mavjud bo‘lib, ushbu fan bilan boshqa

o‘quv fanlari o‘rtasidagi o°‘zaro integratsiya asosida
o‘quvchilarda  mediakontentdan  samarali, maqsadli
foydalanish kompetensiyalari rivojlantiriladi.  Majburiy

fanlar qatoridan o‘rin olgan ‘“Media diplom” fanini o‘qgitish
jarayonida o‘quvchilar media vositalari orqali uzatilayotgan
kontentni jamoaviy, guruhli va individual holda tahliliy,
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tanqidiy o‘rganish  qobiliyati —  kompetensiyasini
o‘zlashtiradi.

Ma’lumki, axborotlar tizimli ravishda izchil, uzluksiz
o‘zlashtirilsagina bilimga aylanadi, aksincha holatda esa
ular shunchaki shaxsning ortiqgcha zo‘rigishiga sabab
bo‘luvchi ma’lumotlargina bo‘lib qolaveradi. Shu
sababli, birinchidan, ayni vaqgtda talabalar uchun ularni
qiziqgtiradigan, ikkinchidan, ularning bo‘lajak
ixtisosliklari, xususan, tarixiy faktlarga oid axborotlarni
o‘zida jamlagan mediakontentlar jamlanmasini yaratish,
ular to‘g‘risida kichik byulletenlarni shakllantirish,
jamlanmadan samarali, magsadli foydalanishga oid
metodik tavsiyalarni ishlab chiqish talab gilinadi.

Tadgiqot mavzusi sifatida tanlangan muammoning
xorijiy va mahalliy sharoitda o‘rganilishiga qaratilgan
kontent-tahlil natijalariga ko‘ra aytish ~mumkinki,
igtisodiy rivojlangan mamlakatlarda yoshlar, xususan,
talabalarga mediakontent — media mahsulotlar bilan
ishlashga oid amaliy ko‘rsatma, metodik tavsiyalar hatto
majburiy xarakterdagi maxsus o‘quv fani doirasida berib
boriladi.

O‘zbekiston  ham  integrallashuv  va  global
axborotlashuv jarayonining elementiga aylanib ulgurgani
holda mahalliy sharoitda hozirga gadar yoshlar, xususan,
talabalarni mediakontent bilan ishlashning pedagogik-
psixologik jihatlari, ta’sirchan omillari, samarali metod,
vosita, texnologiya hamda  metodikalari  bilan
tanishtiruvchi manbalar deyarli mavjud emas. Mavjud
manbalar (M.Q.Quronov, R.I.LRo‘ziyeva, N.R.Rustamova
va boshqalar) tomonidan media mubhit, uning zamonaviy
shaxs kamolotidagi o‘rni, media mahsulotlarning turlari,
ta’lim muassasalarida media muhitini yaratish omillariga
oid nazariy ma’lumotlar yoritilgan [9:235-238; 10:131].
Bu holat tadqiqot muammosining amaliy jihatdan yechim
topishiga asosiy urg‘uni berish zarurligini ko ‘rsatadi.

OTMning tarix fakulteti jamoalari tomonidan muassasa
talabalarida tarixiy mavzulardagi media kontentlar bilan
ishlash, jumladan, tarixiy voqea, hodisa mohiyatini
yorituvchi ma’lumotlarni tanqidiy, tahliliy o‘rganish
kompetensiyalarini rivojlantirish uchun zarur pedagogik
shart-sharoitni yaratish va ulardan samarali foydalanish
vazifasining ijobiy hal qilinishiga erishish magsadga
muvofigdir. Binobarin, shundagina bo‘lajak tarixchilarning
nafagat davr talabini anglashlariga erishiladi, balki ijtimoiy
ehtiyojni o‘z vaqtida anglay oladigan, uni qondirish
yo‘lidagi amaliy harakatlarni to‘g‘ri rejalashtira va tashkil
gila oladigan mutaxassislarni yetishtirishga muvaffaq
bo‘linadi.

OTMda tarix fanlari bo‘yicha tashkil gilinadigan o‘quv
mashg‘ulotlarida mediakontentlardan foydalanish quyidagi

ta’limiy imkoniyatlarni yaratadi: mavzular bo‘yicha
qgo‘shimcha ma’lumotlarga ega bo‘linadi; seminar va
amaliy mashg‘ulotlarda tarixiy mavzulardagi

mediakontentlarga tayangan holda munozara, muhokamalar
tashkil qilinadi; talabalar mediakontentlar bilan tanishar
ekan, ularda tahlil, giyosiy hamda tangidiy tahlil qobiliyati
rivojlanadi; ularda mediakontent asosida tarixiy jarayon va

vogeliklar bo‘yicha mustaqil fikrni bildirish qobiliyati
shakllanadi.

Shu sababli jamiyatning mavjud ijtimoiy-pedagogik
ehtiyojidan kelib chiqqan holda OTMning ma’naviy-
ma’rifiy faoliyatida talabalarni ijtimoiy, jumladan, tarixiy
mavzulardagi mediakontentlar bilan ishlashga
yo‘naltirishga alohida e’tibor qaratilishi zarur. Ana shu
maqsadga yo‘naltirilgan OTMda pedagogik faoliyat
fanlararo integratsiyaga tayangan holda ijtimoiy fanlarni
o‘qitish yoki darsdan keyingi jarayonda talabalar-
yoshlarda ular uchun qiziqarli yoki tegishli ixtisosliklar
bo‘yicha yaratilgan mediakontent bilan ishlash
kompetensiyalarini rivojlantirishga e’tibor qaratish zarur.

Dastlabki o‘rganish natijalarining ko‘rsatishicha,
talabalar tarixiy mavzularni yorituvchi media kontentlar
katalogiga ega emas; ularning tarixiy mavzularga oid
media kontentlar bilan tanishishi tasofidiy (stixiyali)
bo‘lib, tizimli, izchil amalga oshirilmaydi; aksariyat
talabalar media kontent bilan tanishish jarayonida tarixiy
bilimlarini boyitish maqgsadini ko‘zlamaydi.

Mediakontent asosida talabalar tarixiy tafakkurini
rivojlantirishga yo‘naltirilgan pedagogik faoliyat o‘z
mohiyatiga ko‘ra quyidagi ikki yo‘nalishda tashkil
gilinadi:

1-yo‘nalish: talabalarning qiziqish va ma’naviy
ehtiyojlaridan kelib chigqan holda tarixiy mavzulardagi
mediakontentlar asosida maxsus jamlanmani yaratish
orqali rahbariy (metodik) ko‘rsatmalarni tayyorlash;

2-yo‘nalish: maxsus jamlanmaga tayanib, talabalarda
mediakontentlar  bilan  ishlash  kompetensiyalarini
rivojlantirish.

Belgilangan pedagogik faoliyatning har bir yo‘nalishi
jarayonga majmuaviy Yyondashishni, puxta asoslangan
strategiyani ishlab chiqishni taqozo qiladi.

Xulosa. Demak, xulosa qilib aytganda mediakontent
global axborotlashuv sharoitida tezkor uzatiladigan
axborot bo‘lib, shaxsning uni olishga bo‘lgan ehtiyojini
gondirishga xizmat qiladi. Biroq media maydonda
axborotlarning haddan tashqari ko‘pligi va shaxsning
ulardan magsadli, samarali foydalana olmasligi, zarur,
foydali axborotlarni tizimlashtirish tajribasiga ega
emasligi tufayli ushbu mahsulot ko‘p holatlarda behuda
o‘zlashtiriladi. Ba’zan o‘zlashtirilgan axborotlar orasida
g‘oyaviy jihatdan yot, buzg‘unchi, ijtimoiy subyektlar,
xususan, yoshlarnini manipulyatsiya qilishga garatilgan
ma’lumotlar ham bo‘lib, ular shaxsning hayoti, sogligi
va xavfsizligiga tahdid soladi. Shu sababli yoshlar,
jumladan, talabalarda ular uchun foydali, muhim, zarur
bo‘lgan mediakontentdan foydalanish kompetentsiyasini
rivojlantirish OTM oldida turgan muhim ijtimoiy-
pedagogik, shu bilan birga ta’limiy xarakterdagi
vazifalardan biri sanaladi. OTMning tarix fakultetlarida
ta’lim jarayonida tegishli soha va yo‘nalish bo‘yicha
berilgan mediakontentlar bilan tanishish, ularning
mazmunini tahliliy, qiyosiy va tanqidiy o‘rganish
talabalarda tarixiy tafakkurni samarali rivojlantirishga
xizmat giladi.
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REZYUME. Zamonaviy sharoitda axborot ijtimoiy munosabatlarni tashkil gilish, kundalik yoki kasbiy faoliyatni amalga
oshirish, mahsulot realizatsiyasini ta’minlash, shaxsiy va kasbiy rivojlanishda ahamiyatli bo‘lgan omillardan biriga aylandi.
Bugungi kunda har bir shaxs mediakontent foydalanuvchisi ekani nazarda tutilsa, bu masala yanada dolzarblik kash etadi. Magola
mediakontent mohiyatini yoritish va uning talabalarda tarixiy tafakkurni rivojlantirishdagi ahamiyatini baholashga garatilgan.

PE3IOME. B coBpeMeHHBIX YCIOBHSIX HH(pOpMAIMs cTajla OAHUM H3 BaXKHBIX ()aKTOPOB OpraHM3allMHd OOIIECTBEHHBIX

OTHOIIICHUM,
JUYHOCTHOTO U MpO(EeCcCHOHATBHOTO PAa3BHUTHA.

BBITNIOJIHCHHUS HOBCCZ[HCBHOfI nin HpO(i)eCCPIOHa.HBHOﬁ JACATCIBHOCTH,

qu/ITBIBaH, YTO CETOAHS KaXIbl YENOBEK SBISIETCS II0Jb30BaTEIeM

o0ecCIieUCHHS pealn3aluy  MPOIYKIIHH,

MCJIHAKOHTCHTA, ﬂaHHLIfI BOIIPOC CTAaHOBUTCA Ooiee AKTYaJIbHbIM. HCJ'II;IO CTaTbhbU SIBJISIETCA OCBCIICHUE CYITHOCTHIO MEJUAKOHTCHTA
1 OLCHKA 3HAYCHUA €0 B Pa3BUTUN UCTOPUUYCCKOT'O MBIIIJIEHUA Y CTYACHTOB.

SUMMARY. In modern conditions, information has become one of the important factors in organizing public relations,
performing everyday or professional activities, ensuring the sale of products, personal and professional development. Considering
that today every person is a user of media content, this issue becomes more relevant. The purpose of the article is to highlight the
essence of media content and assess its significance in the development of historical thinking of students.

CIIEHU®UKA PEKJIAMBI U PEKJIAMHOTI'O CJIOTAHA
M.O.AmeTtoBa — cmapuwuil npenooagameins
Kapaxannaxcxuii 2ocyoapcmeennwiii ynugepcumem umenu Bepoaxa
Tasiny cy31ap: pexiiamMa, MapKeTHHT, IIHOpP, MaTH, XyCYCUATIap, ax00pOT, OF3aKH KUCM, TY3HIMA.
Ki1ioueBble cji0Ba: pekiiamMa, MapKETHHT, CIOTaH, TEKCT, 0COOEHHOCTH, HH(POPMAIHs, HeBepOanbHas 4acTh, CTPYKTYypa.
Key words: advertisment, marketing, slogan, text, features, information, nouverbal part, structure.

BBenenmne. Ceronnsi, B 21 Beke, Mbl yXe, KaxXercs,
MPUBBIKIM €XKEJHEBHOMY MOTOKY MH(pOpManuu. JTa TIo-
OanpHasi MHpOpMATH3alMs MPOUCXOAUT Ha (oHE M3MEHe-
HUI HPAaBCTBCHHBIX M COLHANIBHBIX IIEHHOCTEH, BOZHUKHO-
BEHHs HOBOTo o0Opa3za u (opmbl xu3HU. B ycnoBusx rio-
0anpHON WH(OpMATH3AlMK, pEKiIaMa SBJSICTCS HEOTHEM-
JIEMON YacThIO TOPTOBIH, OW3Heca, cdeprl ycmyr. Hayka
peKJiaMbl TeM B 0COOEHHa, YTO HE CYIIECTBYET KaK TaKOBO-
ro €IMHOTO IOJAXOMAa, 4TOOBI TPAaKTOBaTh T€ WIIM HWHBIC
mousATHs. CJIOBO «pekiiaMay BCTpedaeTcsl B HAIICH JKU3HU
4acTo, a 3a pEeKIaMOM CTOWUT OIpOMHAas MpoAeTaHHas
paboTa, qr01H, AEHBIH U BpeMs. XOpOIIO 3TO WIH IUIOXO,
HBIHE 03 peKIIaMbl He 00OUTHUCH.

Peknmama — 3T0 LieneHamnpaBleHHOE PacIpOCTpaHEHHE
nHpopMaInK, UCTOPHUSI KOTOPOH YXOJHUT JajeKo 3a MHOXe-
CTBO CTOJICTHH W BO3ZHHKIJIA BMECTE C pPa3BUTHEM TOPTOBIH
U TUCbMEHHOCTH. BonbIIoi ckadok pa3BUTHSA OOBSIBICHUS
MOJIYYHJI BMECTe ¢ MporpeccoM HaykH, TexHuku 1 CMU B
XX Beke.

AHamu3 gureparypbl. [Ipobneme pexmambl U
pEeKJIaMHOTI'O CJIoraHa o0paiiaercss Hemajoe KOJWYECTBO
yuénpix. Cpemu HuUX 0000 MOXXHO BBIICITUTH TaKUX
yuénsix kak @.Kormep, I.B.bexsemon, K.I.BopoHos,
V.¥Vomne, J[Ix.bepuerr, C.Mopuaptu, AxmanoBa O.,
MopozoBa WU. u np., Ha HaydHBIE TPYIBl KOTOPBIX MBI
ormmpaeMcs. VX mcciaeoBaHUS TMOCBSIIEHB! ONPEIEICHUI0
TEPMUHOB, BBISIBIIEHHIO OCOOEHHOCTEH CTPYKTYPBI, CBOMCTB
U KOMIIOHCHTOB pPEKIAMHBIX 3aroJIOBKOB, HW3yUYCHBI
BBIPA3UTENFHBIE ~ CPEACTBA M OMOLMOHAIBHO -
9KCIPECCUBHBIE (DYHKIIMH PEKIIAMHBIX TEKCTOB.

MertopoJiorus uccjaenoBanus. B cratbe pacCMOTPEHBI
0COOEHHOCTH pEKJIaMbl W peKiIamMHoro cjoraHa. Jlaércs
OTpe/eIeHne JMaHHBIM KITIOYEBBIM MOHATHSM, a TaKkKe
yKa3aHbl OCOOEHHOCTH CTPYKTYPBl PEKJIAMHOTO CIJIOTaHa.
Ha 6aze KOHKPETHBIX IPUMEPOB HU3yUYCHBI
(yHKIMOHAJIBHBIA XapakTep pPeKIaMHBIX TEKCTOB.

AHalM3bl M pe3yJbTaThl HCCJAeA0BAHMA. TepMHH
“pexnaMa” 3TUMOJOTHYECKH BOCXOAWUT K JIATHHCKOMY
CITOBY «reclamare» — «rpOMKO KpHYaTh» I «H3BEINATh —
Tak Ha 0a3zapax u miomasax Jpesneit ['peruu u JIpeBHero
Puma 6omnee 2000 et ToMy Ha3aa TPOMKO BBEIKPUKHUBAIIUCH
W pacXBaNMBAJINCh paszINYHBIE TOBaphl. Pexiama B
AHMIMHCKOM sI3bIKe 0003HaUYaeTCs TepMuHOM «advertisingy,
YTO B TMEPEBOJE C AHTIHMICKOTO 03HAYaeT yBEJIOMIICHHE U
HCTOJKOBBIBAETCS Kak MIPUBJICUCHHE BHUMAaHUS
morpebuTens K  NOpoAaykKrTy  (ToBapy, yciyre) H
pacupocTpaHEHHE COBETOB, TPHU3BIBOB, IPEIIOKEHUII,
pEeKOMEHAAIUi MPUOOPECTH NaHHBIM TOBAp WM YCIYTY.
CymecTByeT OoubIoe KOJINYECTBO pa3IMIHBIX
OIpeIesIeHn peKyiaMbl. PaccMOTpUM HEKOTOpBIE U3 HUX.

UzBectupiii  mapkeromor @Owmnmm  Kotmep  maer
cienyioniee omnpeneneHue: «Peknmama — mroOast miaTHas
(bopMa HENMYHOTO MPEACTABICHUSA M MPOJBHKCHUS HICH,
TOBapOB U yCIyT KOHKPETHOTO 3aKa3unka» [2:699].

Astopsl Beimenmeit B 1968 r. kuurun «Pexinama B
toprosiey» JI.B.beknemor u K.I.BopoHOB Tak onpeneistor
pexnamy: «PekinaMa — 3TO meyaTtHoe, PYKOIHCHOE, YCTHOE
win rpaduyeckoe YBEAOMIICHHE O JIMIE, TOBape, yciayrax
WK OOIIECTBCHHOM JBUXCHUH, OTKPBITO HCXOJIICE OT
peKIaMosiaTeNsl W OIUTAYCHHOE UM C IIeThI0 YBEIWYCHHUS
COBITa, PaCUIMPCHUS KIMCHTYPBI, MOJYYCHHS TOJOCOB HIIH
MyOJIMYHOTO OJIOOPEHHUS.

ABTopel kHHTH «Pekiama: NPUHOUOB W TIPAKTHKAY
VY. Vamne, JIx.bepuer, C.MopuapTu IaloT Takoe onpeaene-
Hue: «Pekiama — omjadueHHas HE TEePCOHAIN3MPOBAHHAS
KOMMYHUKAIIHS, OCYIIECTBIsIeMas UACHTUPUIIMPOBAHHBIM
CIIOHCOPOM M KCIOJIB3YIOMIasi CPeJCTBa MacCoBOil UH(DOP-
MaIi C LEJbI0 CKJIOHUTh K YEeMY-TO ayJUTOPHUIO WU
MOBIIUATH Ha Heey [5:32].

CTpYKTYpa peKJIaMHOI0 TeKCTAa:

UccnenoBanust B 006JaCTH peKIaMbl MOKa3bIBAIOT, YTO,
Ka3aJoch OBI, B pEKIIaMe TIaBHBIM OCTaeTcs M300paKeHHe,
9TO JW3alHEPCKHil TMOJIXOJ, OJHAKO, CIPaBEIMBO OyIeT
CYHTATh, YTO HAPSIITY CO 3HAUUMOCTHIO U HEOOXOIUMOCTHIO
MPUMEHECHNST HW300pakeHWH B peKjaMe, PaBHOMPABHO
BECOMYIO POJIb UTPaeT U TEKCTOBas 4YacTh peKIaMbl, 0e3
KOTOPOH ¥ BHU3YyaJdbHOE COCTABISIONIEE MOTEPSIO OBl
MOJHOTY cMbIciia. COOCTBEHHO, KaK M BCSKHI TEKCT, TEKCT
peKIamMbl HY)KHO CTPOWTH COTJIACHO HEKOTOPBHIM 3aKOHO-
MepHocTssM. CTpyKTypa PpEKJIaMHOrO0 TeKCcTa BOHpaceT B
ce0s 4 yacTu:

1. Cnoran

2. 3arooBOK

3. OCHOBHOM peKJIaMHBII TEKCT

4. Oxo-dpa3za.

YuuThiBasg BO BHUIMaHHE CBOCOOPA3HOCTh PEKIAMHPYe-
MOT0 TOBapa WM YCJIYT B peKiaMmy OYIYyT BKIIOYCHBI 3TH
JJIEMEHTBhI, W Kak MpaBuio, He Bce. CIeoM MBI COUJIH
HEOOXOIUMBIM PACCMOTPETh KaXKIblii U3 ITHUX IJIEMEHTOB
mo otaenbHOoCcTH. CIIOTaH — 3TO JAKOHHUYHO CHOPMYITHPO-
BaHHOE BBICKa3bIBAHHE, KOTOPOE OIMHUCHIBACT TJIABHYIO
MBICITb COOOIIIEeHNUS B (hOKyCe PEKIAMHON KaMITaHUH.

CBouMHu KOpHsAMH TOHsATHE «cioran» (Sluagh-ghairm)
YXOIUT K TALIBCKOMY MPOMCXOXICHHUIO, OTKyAa W OBLIO
3aMMCTBOBAHO B PYCCKHH SI3BIK C 00O3HAUeHUEM «OOEBOM
Kiugy». Y BIpaBay, cioraH Ipu3BaH, BO-TIEPBBIX 3aBOCBATH
BHHUMAaHHE, a IOTOM U MPEIIMOYTCHHUS TIOTPEOUTEIIS.

NmMmetoTcss  crneAyromuye KpUTEPHH TIO  PEKIAMHOMY
CJIOTaHy:

1) BBIpaKeHME TIIABHON MBICIIH COOOLIEHHUS PEKIAMBL;




2) BBICOKAsI YUTAEMOCTH W 3aITOMHHAEMOCTH;

3) JAaKOHWYHOCTE;

4) METKOCTb M BBIPA3UTEIbHOCTH;

5) yHukampHOe Toprooe mnpemaoxenne (YTII) B
CcJIOTaHe;

6) ymoMuHaHHe UMEHH OpeH/IA.

KaxkoBbI cBoiicTBa ciorana?

OObuHO pexiamMa OasupyeTcs Ha EIWHCTBE WMEHH
Openna, cimorana u yiorotuna. CloraH BBIMOJNHSICT (PYHK-
IO TaK HAa3BIBAEMOTO pe3foMe M OOBIYHO Pa3MelIaeTcs B
KOHIIe peKJIaMBl. BMecTe ¢ TeM, ClIoTaH MOXKET CYIIEeCTBO-
BaTh caM 1o ceOe, U Y3HAIOT €ro BKYIE C JIOTOTHUIIOM W
AMeHeM OpeHa.

3aro10BoK — caMoe TJTaBHOE 3BEHO PEKJIaMbl. 3arolo-
BOK SIBJISICTCS SIZIPOM PEKJIAMBI, TaK KaK B HEM 3aKJIFOYACTCS
obocHOBaHWe. O BaXKHOCTH 3arojlOBKa CBUICTEIECTBYET
TaKke TOT (akrt, yTo okojo 80 % uuTareneit mpocMaTpu-
BAaIOT JIMIIIb 3arOJIOBOK, MPH 3TOM, HE oOpamas BHUMAaHUS
Ha BECh PEKJIAMHBIM TekcT. MTak, ¢ NOMOIIBIO 3arojoBKa
MOXKHO JOCTHYh MHTEpeca M BHHMAHUS IIEJICBOH ayaHTO-
puH, CIeA0BaTENIBHO, U IPOJIaXKH ToBapa (YCIyTH).

HecoMHeHHO, OpUTHHATBHOCTH 3aroJIOBKa SBISIECTCS 3a-
JIOTOM 3aBOCBaHMS BHUMAHHS IOTPEOWTENS, B 3ar0JOBKE
JTOJDKHA COZCPIKAThCS BCS aKTyaabHass HH(POPMAIUs, 4TOOBI
3aleNHUTh ayJUTOPHIO.

Bunbi 3aro/ioBKoB. 3aroloBKH KIacCUPHUIPYIOTCS 10
JIByM TPYIIaM: MPSIMOT0 ¥ KOCBEHHOTO JCHCTBUS.

1. 3arosoBKM NPSIMOrO [JEeMCTBHUSI XapaKTEPU3YIOTCS
nHpopMaTuBHOCTRIO. CI0Ja MOXEM OTHECTH, HAIpUMeEp,
peknamHubiii 3aroioBok Orbit: «Emb, meit, xyit Orbity.
3arooBKH TPSMOTO AEUCTBHUsS OBIBAlOT HAIPABICHHI Ha
LENIEBYI0 ayAUTOPHIO. BripodeMm, ecin OHH HelpUMeda-
TEJbHBI, YATATEIIb BPS JIU OYIET BIYMBIBATHCSA O PEKIaM-
HOM TekcTe. [1000HbIe 3aT0IOBKH OTPAXKAIOT MPEHMYIIIe-
CTBa TOBapa W COAepXkaT B cede TaK Ha3bIBaeMOE PEKIIaM-
HOE oOeIaHue.

2. KocBeHHBIM 3aroJiIOBKaM CBOWCTBEHHBI OoJice
HU3Kas W30MpaTeNbHOCTh W WH(POPMATHBHOCTH, OJHAKO
a¢dexToM HUYeM He ycTynaroT. OHM OOBIYHO COCTaBJIS-
IOTCS B TIPOBOKAITMOHHOM, WHTPHUTYIOIIEM HWIIA JBYCMBIC-
JICHHOM KJIF04Ye, W BCE 3TO [IeNaeTcs paad TOro, YTOOBI
3aBJICYb YHTATEIS], BHI3BIBAS B HEM JIFOOOIBITCTBO.

OcnoBHOi1 pexiaamublii Teker (OPT) npemocrasisier
MOTPEOUTENI0 BaXKHYIO, MCUCPIIBIBAIOIIYI0O U O00OCHOBaH-
HyI0 HH)OpPMAIMIO O TOBape: 4YTO MPEICTaBISIET COOOM
MIPOAYKT, 9eM OH OYAET MOJIe3eH, I/Ie ero MOXHO KYIIHTB,
CKOJIBKO OH ctour. B OPT He IODKHO OBITE HHYErO
JIUIITHETO.

['maBHas wpes pekyiaMbl JIydlle aKIEOTHPYETCS IIpH
YCIOBHAX €€ 4eTKO! (POPMYIMPOBKH B HaYalle WM B KOHIIE
KOMITO3UITUHU. DTO BIOJHE OOBICHUMO C TICHXOJIOTHYECKOM
TOYKH 3PCHUS, OTO CBA3AHO C IMaMATHIO. XOPOIIO OCTACTCs
B MAMSITH TO, YTO B HaYaJle WM B KOHIIC TEKCTAa PEKIIAMBIL.
Mpl cumraeM, 4TO TpobieMa PEKIAMHOTO cJloraHa emié
HEJIOCTaTOYHO W3y4eHa. bonblnas dYacTh BCeX BHUJIOB
peKJIaM COBOKYIUICHBI B TCJICBHACHUU. JTO W JICMOHCTpa-
IIUSI HOBBIX TOBapOB, MOJBI, TEXHOJOTHHA MPUTOTOBJICHUS
PA3THYHBIX OO, WLTIOCTPAIMH PaOOT OBITOBOW TEXHHKH,
aBTOMOOWIIEH, MY3BIKAIbHBIX HHCTPYMEHTOB, peKJIaMa
paboT dCTpagHBIX Tpymm, criekrakieid. Hanbonpmas ayam-
TOpUS CIyIIaTeN el 3aKperIcHa 3a TeJICBHICHUEM.

XO0THUM PAaCCMOTPETh, KaK CTPOUTCSI PEKIIAMHBIN CJIOTaH,
U mocTapaeMcsi 000CHOBATh €r0 BO3/CHCTBHE HA CO3HAHHE
JIIOJIEH.

HeoTheMieMbIM KOMIIOHGHTOM JIFOOOW pEKIaMBI, €€
UACWHBIM 3EPHOM SBJISIETCS HE YTO HHOE, KaK CJIOTaH —
KOPOTKOE CaMOCTOSITEIbHOE PEKIaMHOE COOOIICHUE, KOTO-
pO€ XOpOIIO 3allOMUHACTCSI M B PKOWM, 00pa3Hoil (opme
nepenaeT OCHOBHYIO HJICI0 PEKJIIAMHOUN KaMITaHUU B 00BsiC-
HSIET 3pUTENsIM OCHOBHOE mpesoxkenue [1:234]. Cnoran
oOyciaBnuBaeT 000CcOOMTh (DMPMEHHBIH 3HAK CpEAU €ro
KOHKYPEHTOB M OO0ECIeYrBaeT MOJHOTY pa3psla peKiIaM-
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HBIX MepomnpusaTuii. MicXxogHoe 3HaUYeHHe clioBa - «00eBOM
KIM9» - O4EeHb METKO PACKPBIBAET CYIIHOCTH PEKJIAMBI:
3aBOEBaTh BHUMaHHE MOKYIATeNs M MPEB30WTH KOHKYPEH-
ToB. CIIOTaH IpeHa3HaYeH Ha TO, YTOOBI CO3MaTh y MOKY-
marens TO3UTHUBHBIC NPEICTABICHUSI KacaeMoO HMHIKA
KOMITaHWH, TIPOAYKIMU WM YCIYTH TakK, 4TOObI 3TOT MOKY-
IaTeNb CTal BIOCICICTBHM MOCTOSHHBIM KiHeHTOM. Kak
npuobperaercs ToBap? Jnsd Hadama MOKyMaTedh HMEET
NPE/ICTaBICHUS O HEM, a CJOraH CIY)XKUT MMEHHO 3aTeM,
YTOOBI TTOKYIaTeNb KOHKPETHO 3HAJI, YEM K€ TOBap JIydIle
WIN KadyecTBEHHee ApYyrux. Pa3 yx pedr maér o ciorase,
B2)XHO OTMETHTh TOT (JaKT, YTO OH HAINpPSIMYIO OKa3bIBaeT
BIIMSHUE Ha CO3HAHWE ayJUTOPHH M Ha TO, KaK PEeKIaMHas
nHpOpManus, BooOme, BocpuHUMaeTcs. CIOTaH MOXHO
CUNTATh 32 0C000E «3epKalio» KYJIbTYpbI, KOTOPOE O0OBEK-
THUBHO BEIpakaeT GpoH obmeHns counyma. Kaxkercs, cioran
B KadecTBE OOIIECTBEHHOTO SIBICHHS TEM U CBOECOOpa3eH.
Heocrnopumo JiIe TO, YTO CJIOTaH IMOJCTPAMBACTCS MO
WHTEpECHl TOTPeOUTENs, TO €CTh CIOraH IOJDKEH OBITh
MOHATHBIM 1 OJM3KHUM TOH TpyIHIe, K KOTOPOi oOparmaercs.

IlepBbIif ONMBIT NPUMEHEHUs CIOTaHOB OTHOCUTCS K 29
Mas 1886 r., 570 cBsA3aHO ¢ MOsABIEHUEM B raszere «Atlanta
Journal» peknmambl m3BecTHoro Hamutka Coca-Cola,
Ha3BaHHBIN BKYCHBIM M OCBEXalOIIUM — 00pas, yTBepAUB-
LM OPEeCTHXKHBIN CTaTyC HAMMTKA U MO ceil AeHb. Tak kak
ciorad (hOpMyJIUpYyeTcss B BHIE KPAaTKOTO MPEATIOKEHHS
WIK CIIOBOCOYETAHHUS, MEPEeJarollero IJIaBHYIO0 HJICI0
peKJIaMbl, C TOYKH 3PEHHUS XYHOKECTBEHHOCTH CJIOTaH
JIOJDKEH OBITh 3aIIOMHHAIOIINMCS, SIPKUM BBICKA3bIBAHHEM,
yTOOBI OHA BHEApAIaCh B KaXXIOJAHCBHYIO JKHU3Hb J'IIO}ICﬁ,
OJTHAKO OOBEKT pEeKJIaMbl HE OCTaeTCsl Ha CTOpOHKe. Bce
caMble M3BECTHBIC PEKJIaMBl TOMY XHBOW mpumep. UToObI
peanu3oBath MOM00HOE, pa3pabOTaHbl OOJBIIOE KOJIHUYC-
CTBO TEXHHMK M TPHEMOB. BBINONHAS MOIBITOXKHUBAIOILYIO
¢dbyHKIMIO, cloraH, OOBIYHO, paclojaraercs, B KOHIE
pPeKiIIaMbl U B OJHOM psiAay € HUMCHEM IIPOU3BOAUTCIIA U
Openna. Ciiorany nmpucylie cyMMHUPYIOIIHUN XapakTep, 100
BCE IIOKAa3aHHOE WJIM CKa3aHHOE HaXOIT 3aKIIOYCHHE B
ciorane. OH SBISIETCS] ONO3HABATENbHBIM 3HAKOM U COEJIU-
HSET BCcE OTJENbHBIE YacTH pekiaMHoro cooOmenus. Kak
ormeuaer M. Mopo3oBa, ciioraH — OCHOBHAsI U3 ITOCTOSH-
HBIX KOHCTAaHT PEKJIaMHOTo cOOOLIeHHs (MMsI peKiiamoja-
TENS WIM peKIaMupyeMoro OpeHna, (GupMeHHBIH 3HaK,
MYy3bIKa) ¢ 3 (QEKTOM y3HaBaHUs; 3TO KOHIEHTPHUPOBAHHOE
BBIPKCHUE COJCPIKAHMsI PEKIaMHOM KOMIIAaHHMH, BKJIIOYa-
foliee B ce0sl «KaK MOXKHO OOJIbIIIE 3HAYMMBIX PEKIaMHBIX
€MHMIL, YTOOBI Kak MOXXHO OoJyiee IOJTHO OTpasHuTh BCe
MOTPEOUTENHCKU BaKHBIE cBefeHus» [4:56]. Mano cioB —
nHoro wHQopmanuu! BOT TIaBHBIA KpuUTepuil cloraHa.
KparkocTs ¥ aOpUCTHYHOCTH SIBISIOTCS €r0 BH3UTHOM
KapTO‘-IKOf/'I. OCHOBHBIMHU 3HAYNMBIMHU C€AUHHUIIaMHU CJIOr'aHa
SBISIFOTCSL  YHWKAJIBHOE TOPTOBOE IIPEAJIOKEHHE U UM
OpeHIa. A K JONOJHUTENBHBIM EIUHUIIAM PEKJIAMHOM
nHPOPMAINU MBI OTHOCHM TOBapHasl KaTeTOPHIO, KOTOpas
BKJIIOYaeT B ce0sl TOBap, LENEBYIO ayIUTOpHIO, (popMalib-
Hble 0cOOEHHOCTH TOBapa (IBeT, (hopma), MPOU3BOIUTEIS
ToBapa (hupma, cTpana).

BriBoabl. B ycnoBusix pa3sBUTHS JKH3HHM B HAcTOsIIEe
BpeMsi, pexiiama Bc€ dalle MeHseT cBOoH (opmar M cTaHo-
BUTCS MHOrorpaHHod. HeuMoBepHbII TeMI pa3BUTHS
TEXHOJIOTUM M KOMMYHHMKAIlMM BO BCEM MHpE, peKiIama
MPOJIOJDKAET IPEJOCTABIATHCS HAM Pa3IMuHbIMU criocoba-
Mu. bompimasgs KoHKypeHIMs, BCE HOBBIE TpeOOBaHUS
BpPEMEHH M MHOTOE JIpyroe 3acTaBJIIOT TeX, KTO paboraer
HaJl PeKJIaMOH, YIOpHO TPYAWUTHCS HPU CO3AaHUH TAKOTO
COLMAJIBHO ¥ JKOHOMHYECKH 3Ha4MMOIrO  CpPEJCTBa.
PexmnamHOe nen0 pa3BUBAeTCsl ¢ TAKUMH TEMIIaMH, IPHHHU-
Masi BBI30BBI TOPTOBIM M OHM3HECa pPa3HBIX MaclTaboB.
PykoBozcTBysSCh BCE YHUKAIbHBIMU M KPEaTUBHBIMU HUIES-
MU, CO3AIOTCS Pa3iM4YHble NOAXOABI IPU peaTu3anuu
NPOJIa’KH C IMYHKTa IPOW3BOJICTBA JI0 KACCHl C MOMOUIBIO
ahdexTrBHON U cBOeoOpa3HOH pekinaMbl. Hapsmy ¢ 3TuMm,
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CTaTbd TAaK)KE paccMaTpHUBAaeT OCOOEHHOCTH PEKJIAMHOTO  HIPaeT KOJIOCCANBHYIO pOiib B 3()()EKTHBHOCTH pEKIIaMEbl.
cinorana. Ha mpmmepax cremana mombITKa aaTh oOmyro  OueHb BaXHO BO3ICHCTBHE pEKJIaMbl Ha BHHMaHHUE
XapaKTePUCTHKY PEKIAMHOMY CJIOTaHy M BBIJCIUTh €r0  MOKYyMAaTesed U MOTPeOUTEICH.
ocobennoctu. CroraH, Kak u BCe APYTHE JCTAN PEKIIAMBI,
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PE3IOME. Ym0y makonaga pekiama, pexjiaMa IIHOPH Ba YJIApHHHT XyCYyCHSTIIapUHH TabKHUIJIANl MacaJacHHU KYpHO IHKUINTa
Oarunuianrad. Pexnamara keHr Taspu¢ Oepwiran. Makonaga peKJIaMaHHHT Y3Ura XOC XyCYCHSTIapHHHU, peKiaMa MaTHUHUHT WXKOIAUN
KUXATHHHU YHFYHJIAIITHPUINTA XapakaT KWIMHAAW, peKiiaMa IIMOPHHUHT THIM Ba TapKUOWH KucMiapura, 3bTHOOp Oepmianu, Oy
peKxIaMaHuHr UOJATMIINTHHY Ba Y3Ura XOCIHUTHra ce3ajapiy TabCcup KUIaau. Xap Xuil pekiaMa Typjapu Ba yIapHHHT XyCYCHATIApU
KHCKaya yMyMIAIITHPWIAAU. PeknamMaHu noduXanam Ba SIpaTHII acociapyd YHHHT caMapaJopJIMTHHU Has3apaa TyTaad Ba YOy
MakoJjajga pekiaMa OU3HECUHUHT caMapaJIopIUTMHI OIIUPHUIN OMIJUIAPU XaKuaa cy3 Oopaau.

PE3IOME. [lanHas cTaThsl IIOCBAIIACTCS PACCMOTPEHHIO BOIIPOCA PEKJIAMBl, PEKJIAMHOTO CJIOTaHa M BBIIEICHHIO X OCOOCHHOCTEH.
[IpuBonuTCs MIMPOKOE ONpeeieHe peKiaMbl. B cTaThe fenaeTcs MmombITKa COBOKYIUTD CIIeU(UYECKHe YePThl PEKIaMbl, TBOPUECKHN
ACIICKT PEKJIIaMHOT'O0 TEKCTa, YACIACTCA BHUMAHUEC S3bIKY U KOMIIOHCHTaM PEKJIaMHOI0 CJIOTraHa, KOTOPBIE CYHIECTBEHHO BJIMAIOT Ha
BBIPA3UTENbHOCTh M OPUTMHAIBHOCTh peKyambl. KpaTKo CyMMHpPYIOTCS pa3id4Hble BUABI PEKIaMbl U UX 0coOeHHOCTH. OCHOBBI
pa3pabOTKH M CO3JaHUsS peKIaMbl Ipexnonararor €€ 3(¢GeKTHBHOCTb, U B 3TOH cTaThe YNMOMHHAIOTCS (akTOpHl 3()(EKTUBHOCTH
PEKIaMHOIO aeja.

SUMMARY. This article is devoted to the consideration of the issue of advertising, advertising slogan and highlighting their
features. A broad definition of advertising is given. The article attempts to combine the specific features of advertising, the creative
aspect of the advertising text, pays attention to the language and components of the advertising slogan, which significantly affect the
expressiveness and originality of advertising. The various types of advertising and their features are briefly summarized. The basics of
designing and creating advertising assume its effectiveness, and this article mentions the factors for the effectiveness of the advertising
business. Since advertising includes not only information, but also a creative approach, it is important to consider all aspects of this issue.

PEDAGOGIK DIZAYN MODELLARI O‘QITUVCHINING INNOVATSION PEDAGOGIK
FAOLIYATINING TARKIBIY QISMI SIFATIDA
R.K.Atamuratov — pedagogika fanlari bo ‘yicha falsafa doktori, dotsent
Toshkent davlat o ‘zbek tili va adabiyoti universiteti
Tayanch so‘zlar: pedagogik dizayn, pedagogik dizayn modellari, ADDIE modeli, SAM modeli, ALD modeli, Backward modeli.
KiaroueBrie ¢jI0Ba:. IeJarorduyecKuil Qu3aiiH, Mojeln Iemarornueckoro ausaiina, mojeiar ADDIE, monens SAM, moxens ALD,
mozens Backward.
Key words: instructional design, instructional design models, ADDIE model, SAM model, ALD model, Backward model.

Dunyoda ta’lim jarayonini takomillashtirish tashabbusi Pedagogik dizayn (ID — Instructional Design) - bu
bilan amalga oshirilayotgan va hayotga tadbiqg gilinayotgan ~ o‘quv magsadlari va ehtiyojlarini tahlil qilish, o‘quv
g‘oyalar, yangilanishlar hamda islohotlar ta’lim tizimida  faoliyati, materiallar va baholash strategiyalarini tizimli
tub burilish jarayonini boshlab berdi. Ta’lim sifatini  ishlab chigish hamda ta’lim oluvchilarning belgilangan
oshirish har bir davlat taragqiyotining yagona to‘g‘ri yo‘li  ta’lim natijalariga erishishini ta’minlash jarayoni.
ekani, ushbu sohada boshlangan islohotlarni davom Ko‘pchilik tadgigotchilar bu tushunchani yangi muhitda
ettirishimiz, ta’lim yoshlarning zamonaviy, ragobatdosh ishlashni davom ettirish uchun muhim ko‘nikmalar, onlayn
kasblarni egallashi uchun muvaffagiyat kaliti ekanligi, har  ta’limni tashkil etish bo‘yicha harakatlar to‘plami deb
ganday ta’limiy yuqori natijaga yo‘naltirilgan bo‘lishiga  tushunishsa [4], ba’zilar esa kasbiy yetuklikka erishish va
erishish lozim. Bu, o‘z navbatida, ta’lim jarayoniga daromadlarini oshirish imkoniyati [2], ta’lim muhitini
innovatsion texnologiyalarni joriy etish, ularning didaktik  o‘rganadigan va eng ko‘p uchraydigan holatlar uchun
asoslarini o‘rganib, innovatsion usullarni to‘g‘ri tanlash, umumiy qoidalarni ishlab chigishga garatilgan ilmiy soha
ta’lim oluvchilarning ijodiy gobiliyatini, kreativ va kognitiv ~ [5], ta’lim mazmuni va strategiyalarini ishlab chigish
fikrlashini inobatga olgan holda pedagogik dizayn model- hamda samaradorligini oshirish vositasi [3], shuningdek,
laridan samarali foydalanish yordamida takomillashtirish va  pedagogik tizimni qurish, muammolarni tahlil gilish deb

amaliyotga joriy etish dolzarb ahamiyat kasb etmoaqda. bilishadi.

Ragamli texnologiyalar kun sayin rivojlanib borayotgan Ussainova va Bashkin tadqgiqotlarida “Pedagogik dizayn
ragamli transformatsiya davrida ta’lim sohasining o‘quv - texnologiva va ta’limning birlashuvi bo‘lib, ta’lim
jarayonini pedagogik loyihalashtirish, ta’limiy  beruvchining eng katta vazifasi bu ikki tushuncha o‘rtasida
ko‘nikmalarni  shakllantirish, raqamli texnologiyalar  “ko‘prik”ni qura olishdir” [1] deb ta’rif bergan.
yordamida ta’lim berish tajribasini yaxshilash, innovatsion limiy adabiyotlar tahlil gilish orgali pedagogik dizaynga
pedagogik vyondashuv va gibrid ta’lim metodlaridan  o‘z mualliflik ta’rifimizni beradigan bo‘lsak ‘“Pedagogik
foydalanishga alohida e’tibor qaratilmoqgda.  dizayn bu samarali o‘rganishga yordam beradigan o‘quv
Shu sababdan, o‘gitish jarayonini tashkil etish, shu  materiallari va tajribalarini loyihalashning tizimli va ijodiy
jumladan, o‘quv materiallarini bayon etishni  jarayonidir”.
takomillashtirish tamovillariga ma’lum o‘zgartirishlar Pedagogik dizaynni loyihalashtirishda ta’lim beruvchi

kiritish zarur bo‘ladi. Bunda ta’lim jarayoniga pedagogik  biror-bir grafik muharrirlarda ishlay olish ko‘nikmasiga
dizayn modellarini joriy etish va ulardan foydalanish  (chizish, bo‘yash yoki tahrirlash) ega bo‘lishlari shart emas.
magsadga erishishdagi eng samarali yo‘llardan biri  O°z faoliyati bilan ta’lim oluvchilarni ta’lim jarayoniga jalb
hisoblanadi. qilish, o‘quv materialni aniq va malakali taqdim etishi,
Ta’lim jarayoni kontekstida pedagogik dizayn shuningdek, ularning faoliyati samaradorligini baholash
tushunchasi so‘nggi vagtlarda ko‘p tilga olinmogda. Bu kerak bo‘ladi. Buning uchun pedagog-dizayner, odatda,
atama ingliz tilidan olingan bo‘lib “Instructional design”  quyidagi muammolarni hal giladi:
“Pedagogik dizayn” yoki “pedagogik loyihalash” degan 1. Magsadli auditoriya ehtiyojlarini aniglashtiradi.
ma’noni bildiradi. Bunda axborotga bo‘lgan echtiyoj va idrok eta olish
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xususiyatlarini inobatga olgan holda materiallarni tahlil
giladi va tizimlashtiradi hamda kutilayotgan natijalar bilan
bog‘liq bo‘lishini nazorat giladi.

2. Ta’lim (yoki kurs) maqsadlarini belgilaydi va ularni
aniq magsadlar orgali rivojlantiradi.

3. Tomoshabinlar va magsadlarga mos keladigan o‘quv
materiallarini tanlaydi / tuzadi va ularni eng samarali
tagdimot uchun loyihalashtiradi.

4. Natijalarni baholash tizimini ishlab chigadi.

Pedagogik dizayn ilmiy yo‘nalish va amaliy intizom
sifatida doimiy ravishda yangi ishlanmalar bilan yangila-
nadi. Ular tahlil gilinadi, tizimlashtiriladi va tayyor model-
larga jamlanadi. Pedagogik dizayn modellari, aynigsa
ragamli ta’lim muhiti kontekstida samarali ta’lim dastur-
larini ishlab chigishda nazorat giluvchi muhim asoslardir.
Ushbu modellar samarali, ta’sirchan o‘quv kontent tuzish-
ga yordam berish bilan birga, talabalarning motivlarini
oshiradi, ta’lim tajribasining mazmunli va individual
ehtiyojlarga mos kelishini ta’minlaydi.

Keling, ulardan eng mashhurlarini ko ‘rib chigavlik.

ADDIE modeli. ADDIE besh bosgichli jarayon bo‘lib,
samarali o‘quv materialini vyaratish bo‘yicha ko‘rsatmalar
beradi. Bu Analysis (tahlil qilish), Desiagn (loyihalash),
Development (ishlab chigish), Implementation (amalga
oshirish) va Evalution (baholash) degan ma’noni anglatadi.
Bu model ko‘prog mehnat talab giladigan jarayon
bo‘lishiga garamay, natijasi birinchi marotaba bajarishda
ko‘rinadigan to‘g‘ri ketma-ket bosaichli siklli jarayondir.
ADDIE modeli ta’lim va o‘quv dasturlarini vyaratish
iarayonini boshaarish uchun foydalaniladigan tizimli peda-
gogik dizayn asosidir. Bu takrorlanuvchi jarayon
o‘quvchilar ehtiyoilarini tahlil gilishdan boshlanadi, so‘ngra
o‘quv yondashuvini loyihalash, mazmunni ishlab chiqish,
yvechimni amalga oshirish va uning samaradorligini
baholashdan iborat bo‘ladi. ADDIE modeli o‘quv tajribala-
rini varatishni shu tarzda tuzib, o‘quv dasturlari samarali,
hagigiy hamda ta’lim muassasi va ta’lim oluvchilar
magsadlariga mos kelishini ta’minlaydi.

Bu model bo‘yicha sodda misol keltiradigan bo‘lsak,
tasavvur qiling, siz bino qurmoqchisiz. Tahlil bosgichida
siz ganday bino qurish kerakligini va uni barpo etishda
ganday materiallar kerakligini aniglaysiz. Loyihalash bos-
gichida siz chizmalar varatasiz va xonalar soni hamda joy-
lashuvining tartibini rejalashtirasiz. Ishlab chigish qurilish
iarayoni boshlanganida, amalga oshirish esa vyangi
uyingizga birinchi marta eshikni ochganingiz, va nihoyat,
baholash bosgichida siz uyda yashayotganingizda va biror
narsani sozlash vyoki qo‘shish wvaqti kelganiga qaror
qilganingizga o°‘xshatish mumkin (1-rasm).

Tahilil gilish
LovihalaSh

1-rasm. ADDIE pedaaoaik dizayn
modelining tarkibiy tuzilmasi
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SAM modeli. SAM (Successive Approximation Model)
- ketma-ket yaginlashish modeli foydalanuvchilarni bitta
mukammal yechimga bog‘lanib qolmasdan ko‘proq fikr-
mulohaza yuritish va tezkor tuzatishlar kiritishga undaydi.
Bu model murakkab obyektlarni oddiyroq, ammo o‘xshash
narsalar bilan almashtirish orgali miqgdoriy va sifat
xususiyatlarini o‘rganish usuli hamdir. Yaqinlashish degan-
da, murakkab nazariy materialni magsadli auditoriyaning
amaliy ehtiyojlari va imkoniyatlariga mos keladigan qilib
soddalashtirish tushuniladi. ADDIE modeli ketma-ket bos-
gichli jarayonlar orgali tashkil etilsa, SAM modeli esa
buning aksi, ya’ni rivojlanish davriy bo‘ladi. SAM modeli
uch bosgichdan iborat iterative (takrorlanuvchi) sikllarni
o‘z ichiga oladi: tahlil, dizayn va rivojlanish.

Pedagog zaruriy bilimlar to‘plami asosida o‘quv kurs
prototipini yaratadi va uni darhol sinovdan o‘tkazadi. Har
bir yangi o‘quv guruhi (sinf yoki kurs) o‘quv kursni
tugatgandan so‘ng aniqlangan kamchiliklarga tuzatishlar
kiritadi. Natijada magsadli auditoriya ehtiyojlariga eng mos
keladigan kontentga tez muddatda erishish imkonini beradi.
Iterativ rivojlanish uch bosqichli takroriy tsikllar orgali
amalga oshiriladi. Bular: rivojlanish; bajarish va baholash.
Iterativ rivojlanishning ushbu kichik bosgichida agliy
hujum va go‘shimcha dizayn uchun boshlang‘ich bosqichga
gaytish mumkin. Kurs magbul darajaga yetganda, alfa va
beta versiyalari ishga tushiriladi. Barcha versiyalar yuqori
darajada baholansa, jarayon to‘liq yakunlanadi (2-rasm).

Baholash . TUgatish

S

Rivojlanish

Boshlash sl

p

EETELE)]

2-rasm. SAM pedaaoaik dizavn
modelining tarkibiy tuzilmasi

Bu model bo‘yicha sodda misol keltiradigan bo‘lsak, bu
model yangi taom tayyorlash jarayoniga o‘xshaydi.
Tayyorgarlik bosgichida kerakli mahsulotlar tanlanadi.
Loyihalash bosqgichida bu turli xil ta’m kombinatsiyalari
bilan tajriba o‘tkazish tushuniladi. Iterativ rivojlanish bos-
gichida taomni gayta tayyorlash, taom retseptni yaxshilash
uchun bir qator sinovlar o‘tkazish va oldingi xatolar yo‘l
qo‘ymaslik. So‘nggi bosqich harakat xaritasida boshgalar
mustaqil taom tayyorlashda foydalana olishi uchun muk-
ammal retsept yoziladi.

ALD modeli. ALD modeli (Agile Learning Design)
moslashuvchan ta’lim dizayni hisoblanib, ragamli ta’lim
uchun samarali natijani kafolatlaydigan har bir dars rejasi
uchun moslashuvchan bo‘ladi. Bu modelning magsadi
moslashuvchan tamoyillarni joriy etish natijasi sifatida
ta’lim oluvchilarni o‘quv jarayonida samarali faolligini
tashkil etish orqali va yanada jozibali, natijaviy ta’lim
modelini qurishdir.

Agile so‘zi inglizcha
moslashuvchan) bo‘lishiga
hisoblanadi. To‘liq holatda esa:

Align — magsadni aniglash va unga kirishish;

Get set — jarayon uchun kerakli rejani tuzish;

Iterate — rejaga muvofiq magsadga erishish uchun tak-
roriy amalga oshirish;

so‘zlar lug‘atida (epchil,
qaramay qisqartma s0‘z



Leverage — takror
ma’lumotlarni olish;

Evaluate — har bir takrorni yaxshilash uchun oldingi
ma’lumotlarni tahlil qilish va loyihaga singdirish.

Backward modeli. Backward modeli ta’lim dasturini
oxiridan ortga qarab loyihalashni 0°z ichiga oladi. Yuqorida
keltirilgan pedagogik dizayn modellarida dastlab tahlil
boshgichidan boshlab to natijalarni baholash boshgichda
yakun topar edi. Bu safar teskari harakat ya’ni, ta’lim
oluvchi kursni yakunlagandan so‘ng erishishi kerak bo‘lgan
asosiy natijalarni birinchi shakllantiriladi. Bu natijalarga
erishish uchun mezonlar (baholash vositalari ishlab chigi-
ladi) aniglanadi. Faraz gilaylik, darsning mazmuni bilamiz.
Biz kutilayotgan natijalarni va ularni ganday baholashdan
kelib chigib ularga erishish uchun kerakli materialni tan-
lashimizni  osonlashtiradi. Ushbu model amaliyotga
yo‘naltirilgan va juda uzoq bo‘lmagan kurslar uchun
magbul hisoblanadi. Bu ta’lim beruvchiga nazariy material-
ni ortigcha yuklamaslikka va ta’lim oluvchilarning faqat
aniq natijalarga erishish uchun zarur bo‘lgan bilimlarni ber-
ishiga ko‘maklashadi.

Dik va Keri modeli. Dik va Keri modeli (tizimli yon-
dashuv modeli sifatida ham tanilgan) reduksionistik
(tushuntirishga urinishda duch keladigan giyinchilik) yon-
dashuvdan foydalanadi. Bu turdagi yondashuvlar butun
tizimni batafsil tushunish uchun katta g‘oyalar yoki ja-
rayonlarni kichik qismlarga ajratib o‘rganish tushuniladi.
Sodda qilib aytganda, tizimli yondashuv tarkibidagi har bir
muhim komponentning yakuniy natijaga qganday hissa
qo‘shishini aniqlashga uriniladi.

Ushbu falsafa natijasida tizimli yondashuv modeli sa-
marali ta’lim tashabbuslarini rejalashtirish va rivojlantirish
uchun to‘qqiz bosqichli jarayonlarni taklif etadi. Ba’zi
olimlar ADDIE tizimli yondashuv modelini kengaytirilgan
nusxasi sifatida ko‘rishadi. Shuningdek, bu pedagogik
dizayn modeli ADDIE modelidan ko‘ra ko‘proq
ko‘rsatmalarni doimiy ravishda qayta ko‘rib chiqish orqali
iterativ rivojlanishga asoslanadi (3-rasm).

amalga oshirishlardan kerakli
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Bundan tashaari, Robert Gane modeli, Merrill modeli,
Blum taksonomivasi. Minimalizm, Kemp, SMART. Morri-
son va Ross modeli. Tezkor prototiplash va epatik pedaaoa-
ik dizayn modellari maviud bo‘lib. ragamli o‘quv ja-
rayonini loyihalash uchun foydalanib kelinmogda.

Xulosa qilib aytganda, pedagogik dizayn modellari el-
ektron ta’limning yuragi va miyasidir. Bu muvaffaqiyatli,
qiziqarli va elektron ta’lim tajribasining tashabbuskor hara-
katlantiruvchi kuchidir. Pedagog dizaynerlar nafagat bilim-
larni yetkazib beradigan, balki, metodik dizayn (loyihalash)
jarayoniga rioya qilish orgali ta’lim oluvchilarni ilhomlanti-
radigan va gizigishini kuchaytiradigan muvaffagiyatli el-
ektron ta’lim resurslarini yaratishi mumkin. Texnologiya
taraqqiyoti sari Ta’lim dizayni raqamli asrda ta’lim va
ta’lim kelajagini shakllantirishda birinchi o‘rinda turadi.
Elektron ta’lim kompaniyalarini ko‘rib chiqayotganda,
Ta’lim dizaynining rolini e'tiborsiz qoldirib bo‘lmaydi. Bu
elektron ta’lim bo‘yicha bo‘lib, uni har qanday eLearn-
ingining muhim tarkibiy gismiga aylantiradi.
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REZYUME. Maqolada ragamli ta’limni tashkil etishda foydalaniladigan “Pedagogik dizayn” tushunchasi tahlil qilinadi.
Shuningdek, bu atamaga berilgan ta’riflar farqlanadi va uning modellari hagida so‘z yuritiladi. O‘qituvchining innovatsion pedagogik

faoliyatida qo'llash bo‘yicha tavsiyalar beriladi.

PE3IOME. Cratbs ananusupyet koHuemniumio “Ilenaroruueckoro qu3aifHa”, HCIOIb3yeMyI0 B OpraHu3aluyu udpoBoro oopasona-
HUs. Taroke JaHbl pa3InyHbIe ONpPENeNICHNUs 3TOr0 TePMHHA, M ero MoJieNu o0bacH:0TCA. [IpenocTaBieHs! peKOMEHAAINY 110 IPOEKTH-
POBaHUIO 06pa30BaTeIIbHOI‘0 mnpomnecca B HHHOBaHHOHHOfI HeHaFOFH‘{eCKOﬁ ACATEIIBHOCTHU YUUTEIIA.

SUMMARY. The article analyzes the concept of "Instructional design™ used in the organization of digital education. Also, the defi-
nitions given to this term are differentiated and its models are explained. Recommendations are provided on the design of the educational

process in innovative pedagogical activity of the teacher.



https://doi.org/10.52081/mpimet.2023.v02.i2.012
https://doi.org/10.4018/979-8-3693-1206-3.ch004
https://doi.org/10.25807/22224378_2023_1-2_123
https://doi.org/10.4018/979-8-3693-1206-3.ch010
https://doi.org/10.4018/979-8-3693-1206-3.ch010
https://doi.org/10.23951/2307-6127-2024-2-113-121
https://doi.org/10.1016/j.sbspro.2014.01.228
https://doi.org/10.1016/j.sbspro.2012.11.359

Ilim hdm jamiyet. ¥26.2024
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Key words: quality, quality assurance, education, quality of education management, management, model, monitoring.

Davlatning ta’lim sohasidagi yetakchi magsadi - shaxs,
fugarolik jamiyati va davlat ehtiyojlaridan kelib chiggan
holda fundamental bilimlardan va o‘quvchilarning ijodiy
qgobiliyatlarini rivojlantirishdan yaratilgan yuqori sifatli
ta’limga erishishdir. Umuman olganda, o‘quv jarayonining
xavfsizligi va o‘quvchilarning sog‘lig‘ini saqlash, ularning
kasbiy darajadagi ta’lim xodimlarining doimiy rivojlanishi.
Bugungi kunda O‘zbekiston Respublikasida ta‘lim tizimin-
ing rivojlanishi ta’lim tizimi faoliyat ko‘rsatishning yangi
shakl va uslublarini ishlab chigish, turli tipdagi maktablar
va ta‘lim dasturlarini ko‘paytirish bilan belgilanadi. Jamiyat
taraqqiyoti ta‘lim rivojiga bog‘lig. Ta’lim rivojlanishi
boshgaruv jarayonlari orgali boshgarilsa va takomil-
lashtirilsagina samarali bo‘ladi. Ta‘lim - bu bizning
kelajagimiz, deb aytishning o‘zi kifoya emas, bu - jamiyat
taraqqiyotini  barcha  yo‘nalishlarda  jadallashtirishni
ta‘minlaydigan bilimlar ishlab chiqarish [1].

Ta’lim sifatini boshqarishni ko‘rib chigishda quyidagi-
lar zarur:

- bir qator asosiy tushunchalarni ko‘rib chiqing: sifat,
sifatni ta’minlash, ta’lim, ta’lim sifatini boshqarish, sifatni
oshirish, monitoring, pedagogik monitoring;

- ta’lim muassasasida ta’lim sifatini boshgarishning
asosiy bosgichlarini ajratib ko‘rsatish;

- umumiy ta’lim tashkilotining ta’lim
boshgarish tizimi modelining ahamiyatini aniglash.

- umumta‘lim muassasasida ta‘lim sifatini ta‘minlash va
boshgarish tizimining faoliyatini tahlil gilish.

Ta’lim sifati bilan bog‘liq masalalarni o‘rganishda bir
gator asosiy tushunchalarga tayanish kerak: sifat, sifatni
ta’minlash, ta’lim, ta’lim sifatini boshqarish, sifatni
oshirish, monitoring. Sifat - obyektning belgilangan va
kutilgan ehtiyojlarni qondirish qobiliyati bilan bog‘liq
bo‘lgan xususiyatlar to‘plami. Sifatni ta’minlash — reja-
lashtirilgan va amalga oshirilgan, doimiy nazorat ostida
bo‘lgan va sifat talablarining bajarilishiga ishonch hosil
qilish uchun zarur bo‘lgan tadbirlar [2].

Ta’lim - bu shaxsni magsadli ijtimoiylashtirish tizimi
bo‘lib, u o‘quvchilarning madaniy namunalar va qadri-

sifatini

yatlarni  o‘zlashtirishini, tizimlashtirilgan  bilim va
ko‘nikmalarga, shuningdek, atrofdagi dunyoga hissiy
munosabat  tajribasiga  asoslangan 0z "men'"ni

shakllantirishni ta’minlaydi. Ta’lim sifatini boshgarish -
ta‘lim sifatini ta‘minlash, takomillashtirish, monitoring
gilish va baholashga qaratilgan strategik va tezkor chora-
tadbirlarning tizimli ravishda amalga oshirilgan tizimi.
Sifatni oshirish - ta’lim faoliyatining mavjud parametrlarini
ta’lim sifati sohasidagi davlat siyosatida belgilangan
magsad va vazifalarga yaginlashtirish jarayonlari va
natijalari. Monitoring (lotincha monitor - eslatuvchi,
ogohlantiruvchi; inglizcha monitoring - monitoring, track-
ing) - diagnostika va nazorat gilish magsadidagi yangi,
zamonaviy monitoring vositasi bo‘lib, butun ta‘lim
jarayoniga butunlay boshga nuqtai nazardan qarash
imkonini  beradi. Ta’lim sifatini boshgarish ta’limni
boshqarish tizimining umumiy tarkibiga Kkiritilgan. Shu
bilan birga, muhim jihat shundaki, sifat menejmenti hech
qanday tarzda o‘rnatilgan va samarali chiziqli boshqaruv
tuzilmasini buzmaydi, bu yerda menejerning roli asosiy
rollardan biridir [3].

O‘z navbatida, ta’lim sifatini boshgarishning joriy
etilishi boshgaruv funktsionalligini - rahbar, ta‘lim muas-
sasalari xodimlari va manfaatdor jamoatchilik vakillari
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o‘rtasidagi aloqalarni tartibga solishni jiddiy ravishda
oshiradi. Amaliyotlar ketma-ketligi, operatsiyalarning o‘zi,
usullari, individual texnikasi va harakatlari batafsil tavsif-
langan qoidalar ta‘lim sifatini ta’minlash uchun asos bo‘lib
xizmat qiladi, chunki ular ko‘p jihatdan boshqaruv qaror-
larining samarali bajarilishini kafolatlaydi.

Rivojlangan  Yevropa mamlakatlarida (jumladan,
Rossiya va MDH mamlakatlarida) ta’lim sifatini boshgarish
tizimini qo‘llash bo‘yicha amaliy tajriba ta’lim muassasa-
sida boshgaruvning asosiy bosgichlarini aniglash imkonini
beradi:

- Maktab ta‘limi sifatini boshqarish tizimlarini
loyihalash (SQEMS) va ta’lim sifatini boshgarishni
rejalashtirish (loyiha rejasi) - talab qilinadigan sifatga
erishish uchun tadbirlarni amalga oshirishda normativ,
tashkiliy, uslubiy va instrumental asoslarni rejalashtirish va
shakllantirish [4].

- Maktab ta‘limi sifatini nazorat qilish tizimlarini
sozlash (SQEMS) va ta’lim sifatini nazorat gilish (loyiha
rejasi) - talab gilinadigan sifatga erishish uchun yordamni
amalga oshirishni normativ, tashkiliy, uslubiy va instru-
mental asoslarni tuzatish va tartibga solish.

- Jarayonni monitoring qilish va tuzatish (Nazorat +
Ta’sir = Natija) - bu erishilgan sifat darajasini ma’lum bir
daraja bilan baholash va tagqoslash, barcha manfaatdor
tomonlarga fikr bildirish, faoliyat va boshgaruv tizimiga
tuzatishlar kiritish jarayoni.

- Natija - berilgan topshiriglarning bajarilishini nazorat
gilish va olingan ishlarni baholash orgali baholashni olish
jarayoni.

Ta’lim sifatini boshqarish o‘zaro bog‘liq elementlardan
tashkil topgan jarayon bo‘lib, ular ham ta’lim sifatini
boshqarish bosgichlari hisoblanadi. Ushbu elementlar
asosida ta’lim muassasasi tizimining metodik modeli
quyidagicha keltirilgan (1-rasm).

| Timurbeklar maktabining ta’lim sifatini avtomatlashrtirish ]
\
| \ \ |

. Yangi pedagogik Aot
Kadr tanglashni O’ gitish modeli o : o’quvchilar bilan
avtomatlashtirish texnik baza Ll ishlashni
avtomatlashtirish —
\ ‘avtomatlashtirish
L Parta jihozlari Baliq steyili O’quvchilarga
Kreativ fikrlash kompyuter metodi, Keys hamrohlik gilish
texnikasi stady metodi

1-rasm. Ta’lim muassasasi tizimini metodik modeli

- Kadr tanglashni avtomatlashtirish - Kreativ
fikrlash, yangi xodimni qidirish zarurligini asoslash, tal-
ablar ro‘yxatini (tajriba, ko‘nikma, yosh, litsenziya) tuzish,
bo‘sh ish o‘rinlarini to‘ldirish vaqtini aniqlash va bo‘sh ish
o‘rnini internetda e‘lon qilish, ishga qabul qilish agentligiga
murojaat qilish, xodimlarning shaxsiy alogalaridan foyda-
lanish, ommaviy axborot vositalarida e‘lon yuborish va hk.

- O‘qitish modeli texnik baza - Moddiy-texnika
bazasini yaxshilash (Parta jihozlari kompyuter texnikasi).

- Yangi pedagogik metodlarni avtomatlashtirish -
Ta’lim sohasi ijtimoiy-madaniy sohaga tegishli bo‘lib, u
avtomatlashtirish  jarayonlariga alohida xususiyatlarni
yuklaydi masalan, Baliq steyili metodi, Keys stady metodi,
Muammali vaziyat metodi, Klaster, Texnologiyalar-keys
metodlarida  turlisha  avtomatlashtirishni  ko‘rishimiz
mumkin.
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- Igtidorli o‘quvchilar bilan ishlashni avtomat-
lashtirish - igtidorli o‘quvchilar va iqtidorli yoshlar bilan
ishlash davlatning ta’lim siyosatida ustuvor o‘rinni egal-
laydi, shuning uchun davlatning vazifasi iqtidorlilarni
qo‘llab-quvvatlashdir va o‘quvchilarga hamrohlik gilish.

Sifat menejmenti tizimlarini joriy etish bo‘yicha zamo-
naviy ishlanmalarda umumiy sifat menejmenti tamoyillari
asos sifatida qo‘llaniladi:

- Ta’lim sifatini oshirish jarayonlarini doimiy magsad -
ehtiyojlarni qondirish, raqobatbardoshlik, rivojlanishga
aylantirish.

- Boshqaruv uslubini o‘zgartirish, har qanday vaziyatda
ham “qo‘lga kiritgan yutuqlari bilan dam olish” yoki
“taslim bo‘lish” emas, balki ta‘lim muassasasining barcha
tizimlari va jarayonlari sifatini doimiy ravishda yaxshilash
zarur.

- Ta’lim sifatini doimiy va uzluksiz oshirish, ta’lim
tizimini takomillashtirish, rejalashtirish, ta’lim jarayonida
yuzaga kelishi mumkin bo‘lgan muammolarni tezkorlik
bilan hal etish.

- Tashkilot xodimlari yagona jamoa sifatida harakat
gilishlari kerak. Fagat bu holatda doimiy sifat kafolati
talabini gondirish mumkin.

- Muayyan muassasaga mansubligi bilan faxrlanish
imkoniyatini yarating.

- Ta’lim va
rag‘batlantirish.

Kasbiy mukammallik cho‘qqisiga mustaqil ko‘tarilish
va martaba pog‘onasida ko‘tarilish mutaxassislarning mala-
kasi bilan belgilanishi kerak.

- Har bir jamoa a‘zosini ta‘lim muassasasini o‘zgartirish
ishlariga jalb qilish.

Rahbariyatning sifatga erishish jarayoniga ishonchi
muvaffagiyatning asosiy shartlaridan biridir. Rahbariyat
harakat qilishi va sifatni yaxshilash jarayonlarini e‘lon
gilish bilan cheklanmasligi kerak. E.Demingom tomonidan
birinchi bo‘lib taklif gilingan ushbu tamoyillar quyidagi
shartlar asosida amalga oshiriladi: [5]

- tashkilotning  inson  resurslarini
boshgarish;

- menejer va unga bo‘ysunuvchilar o‘rtasidagi o‘zaro
munosabatlarni boshqarish;

- turli bo‘limlar o‘rtasidagi munosabatlarni boshqarish;

- xodimlarning motivatsion manfaatlarini boshqarish.

Bundan tashqari, sifat menejmenti tizimi zamonaviy
ta’lim muassasasi uchun quyidagilar zarur:

- federal davlat ta’lim standartlari talablariga erishishda
o‘quv jarayonining samaradorligini oshirish;

- muassasada ijodiy va faol muhitni rivojlantirish, uning
xodimlarining kasbiy faoliyatini oshirish;

- umumta‘lim muassasasida umumiy boshqaruv tizimini
takomillashtirish;

- o‘quv jarayonini moliyaviy, resurs va kadrlar bilan
ta‘minlashni optimallashtirish;

- ta’lim muassasalarining ragobatbardoshligini oshirish;
ta'lim faoliyati uchun zamonaviy xavfsiz sharoitlar
yaratish;

- ta’lim muassasalarini boshgarishda jamoatchilikning
keng ishtirokini ta‘minlash.

Umumta’lim tashkilotida ta‘lim sifatini boshqarish
tizimining yuqorida aytib o‘tilgan ehtiyojlariga muvofiq,
modelning asosiy magsadi ta’lim sifatini baholash uchun

0‘z-0‘zini takomillashtirishni

rivojlantirishni

maktab tizimining modeli hagida ishonchli ma’lumotlarni
olish, tahlil qgilish va targatishdir. Ta’lim sifati bir nechta
tarkibiy qismlarni o‘z ichiga olishi mumkin: [6]

- Tarkib komponenti bir necha bosqichlarni o‘z ichiga
oladi;

- ta’lim sifati hagida tasavvurni shakllantirish;

- ta’lim sifatini baholashning uslubiy yondashuvlari;

- ta’lim sifatini tahlil qilish;

- magsad, vazifalar va yo‘nalishlarni belgilash;

- ta’lim sifatini baholash uchun maktab tizimi dasturini
ishlab chigish.

Boshqgaruv komponentiga quyidagilar kiradi:

- ljtimoiy boshgaruv tizimi; uslubiy faoliyat tizimi;

- ijtimoiy-psixologik, tarbiyaviy faoliyat tizimi;

- nazorat, baholash va ekspert faoliyati tizimi.

Ta’lim sifatini baholash bo‘yicha Temurbeklar maktab
tizimining faoliyat komponenti ko‘rsatkichlar tizimi, diag-
nostika texnikasi, nazorat va o‘lchov materiallari majmuasi
asosida shakllantiriladi, ular yordamida monitoring tizimi
ishlaydi.

Monitoring axborot texnologiyalaridan foydalangan
holda, shuningdek, an’anaviy ma’lumotlarni yig‘ish
(so‘rovnomalar, so‘rovlar va boshqalar) orqali amalga
oshirilishi mumkin. Ta’lim sifatini ta’minlash va
boshgarishning tashkiliy shartlari quyidagicha: [7]

- ta’lim muassasasini boshgarishning dasturiy-magsadli
va loyihaviy usullarini yaxshi biladigan ma‘muriy
guruhning mavjudligi;

- 0°‘z-0°zini rivojlantirish, mehnat sharoitlarini va uning
natijalarini yaxshilash uchun ichki ehtiyojga ega bo‘lgan
yugori  malakali  professor-o‘qituvchilar  tarkibining
mavjudligi;

- ta’lim jarayonini zamonaviy ta’lim standartlariga
javob beradigan darajada tashkil etish imkonini beruvchi
moddiy-texnikaviy, ilmiy va uslubiy ta‘minotning
mavjudligi;

- o‘quv jarayonida davlat ta’lim standartlarini bajarish
imkonini beruvchi o‘quv dasturlari va o‘quv-uslubiy
majmualardan foydalanish;

- umumiy ta’lim muassasasida ta’lim sifatini monito-
ring qilish tizimining mavjudligi.

Ta’lim sifatini boshgarish modeli umumiy ta’lim muas-
sasasida ta’lim sifatini baholash tartibini yaratishi kerak.
Modelning ma’nosi deganda, sifat menejmenti nuqgtayi
nazaridan, ta’lim muassasasida ta’lim sifatini boshqgarishga
qo‘yiladigan talablar tizimi sifatida umumiy ta’lim muas-
sasasi faoliyatining asosiy tarkibiy gismlarini tavsiflovchi
mezonlar va ularning tarkibiy elementlari tushuniladi:
boshgaruvning yetakchi roli; siyosat va strategiya; xodim-
larni  boshqarish; resurslar va hamkorlar; jarayonni
boshgarish: UCO tizimini ishlab chigish va boshqalar.
Model ta’lim sifatini boshgarish vositasidir. Ta’lim muas-
sasasida ta‘lim sifatini baholash tizimi ta‘lim resurslarini,
o‘quv jarayonini, ta’lim natijalarini baholashni va ularning
sifatiga ta’sir giluvchi omillarni aniglashni ta’inlaydigan
tashkiliy va funksional tuzilmalar majmuini ifodalaydi [8].

Xulosa qilib aytganda, Temurbeklar maktabining ta’lim
sifatini boshqarish o‘zaro bog‘liq elementlardan tashkil
topgan jarayon bo‘lib, ular ham ta’lim sifatini boshgarish
bosgichlari hisoblanadi. Sifat menejmenti tizimlarini joriy
etish bo‘yicha zamonaviy ishlanmalarda umumiy sifat
menejmenti tamoyillari ko‘rib chigildi.
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REZYUME. Ushbu maqgolada ta’lim sifatini boshgarishga ta’sir giluvchi bir qator masalalar ko‘rib chigiladi va mavzuning asosiy
tushunchalariga ta’riflar beriladi. Shu bilan birga ta’lim muassasasida ta’lim sifatini boshqarishning asosiy bosqichlari ko‘rib chigish va
umumiy ta’lim tashkilotining ta’lim sifatini boshqarish tizimi modelining ahamiyati aniglanadi.

PE3IOME. B nanHoii cTaTbe pacCMOTpEH psii BOIPOCOB, BIMAIOMINX Ha yIpPaBJICHHE KadeCTBOM OOpa30BaHUS, M ONpPEeTIeHbl OC-
HOBHBIE MIOHATHA NpeaMeTa. [Ipu 3ToM paccMOTpEeHbI OCHOBHBIE 3Tallbl YIPABICHH KayeCTBOM 00pa30BaHUs B 00pa30BaTEILHOM yUpe-
KACHUHN U ONIPECIICHO 3HAUCHUE MOAECIN CUCTEMBI YIIPABJICHUS KaUCCTBOM O6pa30BaHI/I${ 06[HeO6pa30BaTeJ'IBHOI71 Oopranusanuu.

SUMMARY. this article examines a number of issues that affect the management of the quality of education and defines the basic
concepts of the subject. At the same time, the main stages of education quality management in an educational institution are considered
and the significance of the model is determined in the education quality management system of a general education organization.

JISMONIY MASHQLARDA ENERGIYA SARFLARINING TAHLILI
G*.N.Ernazarov — pedagogika fanlari bo ‘yicha falsafa doktori, dotsent
O zbekiston davlat jismoniy tarbiya va sport universiteti Farg ‘ona filiali
Tayanch so‘zlar: jismoniy mashqlar, sarflanayotgan energiya, energiya quvvati, statiki, dinamiklik, yoshi, jins, kuch-davomlilik,
kuch-tezlik, muskulning qisqarishi.
KioueBble c10Ba: (u3MdecKue yNPaXHEHUs, 3aTpadeHHAas dHEprus, SHEpro€MKOCTb, CTaTHKA, JHHAMUKA, BO3PACT, IIOJ, CHiIa-
MPOIOJIKUTENBHOCTD, CHIIA-CKOPOCTD, MBIIIIETHOE COKPALICHHE.
Key words: Physical exercise, expended energy, energy intensity, statics, dynamics, age, gender, strength-duration, strength-speed,
muscle contraction.

Mavzuning dolzarbligi: Hozirgi kunda inson kundalik  shu sarf bilan regional ish bajarilsa, ish o‘rtacha og‘irlikda
hayotida har xil harakatlarni bajaradi. Fiziologik nuqtayi  bo‘lib bir qancha o‘n minutlar davom etishi mumkin. Shu
nazaridan ma’lum bir maqgsadi amalga oshirish uchun energiya sarfi global ish juda yengil hisoblanadi va kun
yo‘naltirilgan harakatlar majmuini mashq deb ataladi. bo‘yi bemalol bajarilishi mumkin [4:92; 5:75].
Musobagqalar davrida bajariladigan mashqlar iloji boricha Tahlil va natijalar,aniq jismoniy yuklamani bajarish
yuqori natijaga erishishga mo‘ljallanadi (sakrash, yugurish, uchun organizmni fiziologik va  psixo-fiziologik
suzish va boshqalar). Kundalik xayotda uchraydigan reaksiyalarni ta’minlashga qaratilgan harakatlari fiziologik
jismoniy mashqlar, sport mashqlari xilma xil bo‘lishiga  quvvatini yoki fiziologik yuklamani belgilaydi. Fiziologik
qaramasdan ularni turlash zarur. Jismoniy mashqlarni  yuklama va ishni og‘irligi bir biriga yaqin termin yoki
fiziologiya yo‘lida turlash ularni amalga oshirishda atamalar hisoblanadi. Jismoniy yuklama bilan fiziologik
gatnashayotgan faol muskullarning hajmiga, muskullarni  yuklamani quvvati orasida to‘g‘ri chizigli munosabat
qisqarish turiga, muskul qisqarishini kuchi va quvvatiga mavjud. Masalan, yugurish tezligi qancha yuqori bo‘lsa
qarab amalga oshiriladi fiziologik yuklama shuncha yuqori bo‘ladi. Shuni aytish

Muskulning dinamik qisqarish kuchi uning qisqarish  lozimki bir hil jismoniy yuklamaga turli hil odamlar har hil
tezligiga teskari proporsionaldir. Muskulning qisqarishi  fiziologik  javob  qaytaradilar. = Masalan, yoshiga,
gancha tez bo‘lsa shuncha kuch oz ko‘rinadi yoki muskul chiniqqanligiga va turli hil muxit sharoitlariga qarab javob
qisqarishiga qarshilik gancha ko‘p bo‘lsa tezlik shuncha  reaksiyalari har hil bo‘ladi. Shu sababli sport mashgqlarini
past bo‘ladi va kuchi shuncha ko‘p namoyon bo‘ladi.Kuch  turlashda ko‘proq mashqgning fiziologik quvvati yoki
va tezlikni o‘zaro munosabati muskul qisqarishining fiziologik yuklamasi ko‘rsatkichlaridan foydalaniladi.
quvvatini belgilaydi. qisqarishlar quvvati qancha katta Ma’lum bir mashqni gqancha ko‘p vaqt bajara olish
bo‘lsa shu ishning davomliligi shuncha qisqa bo‘ladi.  ko‘rsatkichi ham asosiy ko‘rsatkichlaridan hisoblanadi.
Muskullar  qgisqarishining kuchi va quvvatiga va  Unga ko‘ra V.S.Farfel fiziologik quvvatiga qarab jismoniy
bajariladigan ishlarni davomliligiga qarab jismoniy  mashqlarni to‘rtga bo‘ladi.

mashglarni uch guruxga bo‘linadi; “kuchli”, “tezlik-kuchli” 1. Maksimal quvvatli — mashq bajarish vaqti 20-

va “chidamlilik” mashqlari. “Kuchli” yoki katta kuch  sekundgacha.

sarflab amalga oshirilaligan mashqlarni bajarishda ishtirok 2. Submaksimal quvvatli- 20-sekunddan  3-5

etayotgan muskul guruxlari maksimal yoki maksimalga  minutgacha.

yakin zo‘rigishlari mumkin. Bu mashqlarda «kuch» ularni 3. Katta quvvatli- 3-5 minutdan 30-40 minutgacha.

bajarishdagi asosiy omil xisoblanadi [1:75; 2:68]. 4. O‘rtacha quvvatli — 40 minutdan ko‘p davom etadi.
“Tezlik-kuchli” yoki quvvatli mashglar dinamik Fiziologik quvvatni ta’riflashda fiziologik reaksiyalarini

mashqlar xisoblanadi. Ularni bajarishda asosiy muskullar  qanchalik darajada o‘zgarishiga e’tibor beriladi. Ma’lum bir
bir vaqtning o‘zida nisbatan katta kuch va tezlik bilan  jismoniy yuklamaga beriladigan fiziologik javob
gisqaradi. Bunday mashqlar 3-5 sekunddan 1-2 minutga reaksiyalarining ko‘rinishi va Kkattaligi organizmning
davom etadi. Tezlik va kuch hisobiga bajariladigan yetakchi fiziologik tizimlarini funksional imkoniyatlaridan
mashglarda “quvvat” asosiy ahamiyatga ega. “Chidamlilik”  kelib chigadi. Ya’ni bir xil fizik yuklama turli odamlarga
mashqlari deganda ularni bajarishda ishtirok etayotgan turlicha ta’sir etadi.Siklik mashqlarni turlagada ularni
yetakchi muskullar uncha katta bo‘lmagan kuch va tezlikda  energiya manbayiga qarab anaerob va aerob mashqlarga
qisqaradilar. Shu tartibda uzoq muddat ya’ni bir necha bo‘linadi. Har xil siklik mashqlarni bajarganda anaerob va
minutdan bir necha soatlargacha ishlashlari mumkin [3:74].  aerob yo‘l bilan energiya hosil bo‘lishi turli nisbatda
Jismoniy mashglarni energiya quvvatiga qarab yengil, bo‘ladi. Anaerob va aerob yo‘l bilan energiya hosil gilish
o‘rta, og‘ir va o‘ta og‘ir mashqlarga bo‘linadi. Energiya uchta tizimdan iborat bo‘ladi. 1. Alaktat yoki fosfogen.
quvvatiga qarab jismoniy mashqlarni farqlaganda bir qator 2. Laktat yoki glikolitik. 3. Aerob yoki kislorodli, bu
omillarga e’tibor berish kerak. Jumladan ishni statik yoki  uchala tizimlarni ishlash chegaralari biri ikkinchisinikini
dinamikligiga, ishtirok etayotgan faol muskul massasining  qoplab ketadi. Anaerob va aerob energiya tizimlarini shu
hajmiga, tananing kattaligiga, og‘irligiga, yoshiga, jinsga, mashqlarni bajarishdagi ulushiga qarab siklik mashgqlarni
jismoniy chiniqqanligiga va tashqi mubhit sharoitlariga.  anaerob va aerob mashqlarga bo‘linadi .
Masalan 1,2 kkal/min energiya sarfi bilan organizm lokal Maksimal anaerob quvvatliishni bajarayotgan
ish bajarsa uning davomliligi bir necha sekund bo‘ladi.Agar  muskullarni energiya bilan ta’minlanishi asosan anaerob
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yo‘l bilan amalga oshiriladi. Umumiy energiya sarfining
90-100% anaerob yo‘l bilan ta’minlanadi. Bu ish asosan
fosforli birikmalarni (AUF, KF) parchalanishi va gisman
laktat yoki glikolitik yo‘l bilan energiya oladi. Eng katta
quvvatli anaerob ish vaqtida yetuk sportchilar 120 kkal/min
energiya sarflaydi. (qiska masofaga yugurish, qisqa
masofaga suzish, qisqa masofaga velosiped
haydash).Maksimal anaerob quvvatli mashqlar uzoq davom
etmaganligi tufayli qon aylanish va nafas tizimlari faoliyati
o°zini yuqori darajasiga ko‘tarilmaydi.

Maksimal oldi anaerob  quvvatli mashqlarni
bajarganda sarflanayotgan energiyaning 75-85% fosfor
organik birikmalarni va glyukozani sut kislotasigacha
parchalanishi yo‘li bilan hosil gilinadi. Yetuk sportchilar
bunday mashqlarni bajarganda minutiga 50-100 kkalgacha
energiya sarflaydi. Bunday mashqlarning davomliligi 20
sekunddan 50 sekundgacha bo‘ladi (200 metrgacha
yugurish, 100 metrga suzish, 500 metrga konkida uchish
maksimal oldi anaerob quvvatli mashqlar xisoblanadi.).

Submaksimal anaerob quvvatliishni bajarayotgan
muskullarda energiya xosil qilishni 60-70% anaerob, ya’ni
sut kislotasi xosil bo‘lishi xisobiga bo‘ladi. Lekin aerob
tizim xam energiya xosil bo‘lishiga sezilarli xissa qo‘shadi.
Bunday ishlar yoki mashqlar 1-2 minut davom etadi.
Masalan, 800 metrga yugurish, 200 metrga suzish, 1000 va
1500 metrga konkida uchish. Sportchilar bunday
mashgqlarni bajarayotganda o‘rtacha minutiga 40 kkalgacha
energiya  sarflaydi.  Kislorod ta’minlovchi  tizim
ko‘rsatkichlari maksimumga yaqin bo‘ladi [6:11].

Maksimal aerob quvvatli mashqlarni bajarganda
sportchining masofadagi kislorod iste’moli shaxsiy
kislorodning maksimal istemolining 95-100% ni tashkil
qiladi. Energiya xosil bo‘lishini 60-70% kislorod
ishtirokida bo‘ladi. Ko‘rinib turibdiki, 30-40% energiya
anaerob tizim xisobiga ta’minlamoqda. Mashglar 3-10
minutgacha davom etishi mumkin.

Maksimal oldi aerob kuvvatli mashqlar bajarilganda
sportchining masofadagi kislorod iste’moli shaxsiy
kislorodni maksimal istemolining 85-95% ini tashkil giladi.
Sarflanayotgan energiyaning 90% oksidlanish yo‘li bilan
hosil qilinadi. Oksidlanuvchi modda sifatida uglevodlar
ishlatiladi, nafas koeffisiyenti 1,0 ga teng bo‘ladi. Asosan
muskullardagi  glikogen va qisman qondagi qand
parchalanadi. Mashqlar 30 minutgacha davom etishi
mumkin. Bunday mashqlarga 5000-10000 metrga yugurish,
1500 metrga suzish, 10000 metrga konkida uchish kiradi.
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Submaksimal aerob kuvvatli mashgqlarni
bajarayotganda sportchining masofadagi kislorod iste’moli
shaxsiy kislorodning maksimal istemolini 70-80% ni tashkil
qiladi. Mashklarni bajarish uchun xosil qilinayotgan
energiyaning 90% dan ortig‘ini oksidlanish, ya’ni aerob
yo‘l bilan hosil qgilinadi. Oksidlanuvchi moddalarning ko‘p
qismi uglevodlarga, ozrogi yoglarga to‘g‘ri keladi. Nafas
koeffisiyenti taxminan 0,85-0,90 ga teng bo‘ladi. Bu gurux
mashqlarga marafoncha yugurish, 30 km ga yugurish,
sportcha 20 km yurishlarni kiritish mumkin. Mashqlar 120
mingacha davom etishi mumkin.

O‘rta aerob kuvvatli mashqlar bajarilganda
sportchining masofadagi kislorod iste’moli shaxsiy
kislorodni maksimal istemolining 55-65% ini tashkil kilib,
barcha sarflanayotgan energiya aerob yo‘l bilan hosil
qilinadi. Asosiy energiya manbayi bo‘lib ishlayotgan
muskullardagi yoglar hisoblanadi. Nafas koeffisiyenti 0,8
ga yaqin bo‘ladi. Bunday mashqlarga 50 kmgacha sportcha
yurish, 50 km va undan ortik masofaga chang‘ida yurishni
olish mumkin. Yurak, nafas tizimlarining ko‘rsatkichlari
o°‘zining maksimumini 60-75% darajasidan ortmaydi.

Kichik aerob kuvvatli jismoniy mashgqlarni bajarganda
sportchining masofadagi kislorod iste’moli shaxsiy
kislorodni maksimal istemolining 50% va undan ham ozroq
darajasida ketadi. Sarflanayotgan barcha energiya aerob
yo‘l bilan hosil qilinadi. Asosiy oksidlanuvchi modda
yoglar xisoblanadi. Bunday mashqlarga oddiy yurish
mashqlarini ko‘rsatishimiz mumkin.

Asiklik mashgqlar- portlovchi mashqlarga sakrash va
ulogtirish mashqlari kiradi. Sakrash mashglariga uzunlikka,
balandlikka, uch qadamlab, langar bilan, chapng‘ida,
tramplindan suvga sakrash hamda gimnastika va
akrobatikadagi sakrashlar kiritiladi. Uloqtirishga diska,
nayza, molotni uloqtirish, yadro uloqtirish hamda og‘ir
atletikadagi siltab ko‘tarishlar kiradi. Bunday mashqlarni
alohida xususiyati shundan iboratki, ularni bajarishda bir
marta yoki bir necha marta qisqa muddatli katta quvvatli
kuchlanish sodir etiladi [7:183].

Xulosa qilib shuni aytish mumkunki, sportchilarning
kundalik xayotida bajaradigan har xil harakatlarni bajarishi
hamda jismoniy mashqlarni va jismoniy harakatlarni amalga
oshirganda sarflaydigan energiya miqdorini aniglashni ikki
ko‘rsatkichga bo‘lish mumkin. Ya’ni, energiya quvvatiga,
umumiy energiya sarflangan energiya miqdori tushunilishi
va jismoniy mashqlarga e’tibor beriladi, yengil, o‘rta, og‘ir
va o‘ta og‘ir mashqlarga bo‘linishi ko‘rsatilgan.
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REZYUME. Magqolada sportchilarning kundalik xayotida xar xil xarakatlarni bajarishi, jismoniy mashqlarni amalga oshirilganda
sarflanayotgan energiya miqdorini aniqlashda ikkita ko‘rsatkichga e’tibor beriladi ya’'ni, energiya quvvatiga, umumiy energiya sarflangan
energiya miqdori tushunilishi va jismoniy mashqlarni energiya quvvatiga qarab yengil, o‘rta, og‘ir va o‘ta og‘ir mashqlarga bo‘linadi.
PE3IOME. B craTbe CIOPTCMEHBI BBHIONHSIOT Pa3iIH4YHBIE AEHCTBHUS B IIOBCEIHEBHOH JKM3HH, W MPHU ONpENSNICHUH KOJINYECTBA

9HEPIHH, 3aTpPayMBaeMoil NpH (HU3UYECKUX YNPAKHEHMSIX, BHUMAHUE YACNACTCS IBYM IIOKA3aTeIsIM: JHEPro€MKOCTH, MOHHMAHHIO
KOJIMYEeCTBa 3aTpauyMBacMoil SHepruu B obIIeil sHepruu 1 Kiaccudukarmy Gusudeckux ynpaxneHui. 110 SHEPro€MKOCTH ypaKHEHHUS
JIeTKUe, CpeJHHUE, JETATCS Ha TSOKEIIbIE U CBEPXTSDKEIIbIE YIIPAKHEHUS.

SUMMARY. In the article, athletes perform various activities in daily life, and when determining the amount of energy expended
during physical exercise, attention is paid to two indicators: energy intensity, understanding the amount of energy expended in total ener-
gy and the classification of physical exercises. According to energy intensity, exercises are light, medium, and divided into heavy and
super-heavy exercises.
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RAQAMLI TEXNOLOGIYALAR DAVRIDA O‘QITUVCHINING KASBIY RIVOJLANISHI
0O.M.Gilishtaganova — doktorant
Ajiniyoz nomidagi Nukus davlat pedagogika instituti
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JIMarHOCTHKA, 0OYUeHUE U Pa3BUTHE.

Key words: digital technologies, teacher, professional development, pedagogical activity, support, diagnostics, training and devel-

opment.

Ragamli texnologiyalar tariximizdagi har ganday inno-
vatsiyaga garaganda tezroq rivojlandi. Bor-yo‘g‘i yigirma
yil ichida rivojlanayotgan dunyo aholisining qariyb 50
foizini qamrab oldi va jamiyatlarni o‘zgartirdi. Raqamli
texnologiyalar moliya, savdo va davlat xizmatlaridan foy-
dalanishni kuchaytirish orqgali tizimli ekvalayzer sifatida
namoyon bo‘ldi [4:222-232].

O‘zbekiston Respublikasining Prezidenti
Sh.M.Mirziyoyevning 2019-yil 29-apreldagi “O‘zbekiston
Respublikasi xalq ta’limi tizimini 2030-yilgacha rivojlan-
tirish konsepsiyasini tasdiqlash to‘g‘risida”gi PF-5712-
sonli Farmoniga binoan O‘zbekiston Respublikasida
umumiy o‘rta va maktabdan tashqari ta’limni tizimli isloh
gilishning ustuvor yo‘nalishlarini belgilash, o‘sib kela-
yotgan yosh avlodni ma’naviy-axlogiy va intellektual
rivojlantirishni sifat jihatidan yangi darajaga ko‘tarish,
o‘quv-tarbiya jarayoniga ta’limning innovatsion shakllari
va usullarini joriy etish kabi chora-tadbirlar egallangan [2].

Ta’lim sifati va samaradorligiga go‘yilayotgan talablar
professional ta’lim tizimi rahbar va pedagog kadrlari mala-
kasini oshirishning mazmunini, shakllari va metodlarini ana
shu talablarga mos ravishda takomillashtirib borishni
taqozo etadi. O‘zbekiston Respublikasi Prezidentining 2019
yil 6 sentyabrdagi ‘“Professional ta’lim tizimini yanada
takomillashtirishga  doir  qo‘shimcha  chora-tadbirlar
to‘g‘risida”gi PF-5812-son Farmonida professional ta’lim
dasturlari YUNESKO tashkiloti tomonidan gabul gilingan.
Ta’limning xalqaro standart tasniflagichi (MSKO) daraja-
lari  bilan uyg‘unlashmaganligi, o‘quv  jarayoniga
O‘zbekistonning Milliy kvalifikatsiya tizimi to‘laqonli joriy
etilmaganligi tayyorlanayotgan kadrlarning mehnat bozo-
rida munosib o‘rin egallashlariga to‘sqinlik qilayotganligi
ta’kidlangan [1].

Keyingi bir necha yillar davomida barcha sohalarda pro-
fessional hayot sezilarli darajada ko‘p o‘zgarishlar ro‘y
bermoqda. Ragamli muhit faoliyatga o‘tishning mazmuni
va amalga oshirish usullarini tubdan o‘zgartirishni talab
giladi. Bu albattda, kasbiy tarafdan o‘gituvchining kasbiy
faoliyatiga ham tegishlidir.

Ko‘pincha o‘qituvchilarda metodik yani uslubiy
tarafdan yordamga muhtojlik sezadilar va ularda har doim
o‘qitish, ragamli muhitda yoki masofaviy texnologiyalardan
foydalangan holda ta’lim faoliyatini tashkil etish bo‘yicha
savollar paydo bo‘ladi. Bizning fikrimizcha bu muammolar,
ancha jiddiy bo‘lib, uning asosida o‘qituvchi o‘z faoliyati
doirasida yaxlit g‘oyaning, masofaviy texnologiyalardan
foydalangan holda ishlashning yo‘qligi yagqqol ko‘rinadi, va
bu ragamli muhitda ishlashga ommaviy o‘tish sharoitida
aniq namoyon bo‘ladi.

Yuqorida keltirilgan muammoni muhokama gilishdan
oldin, biz "o‘qituvchining kasbiy rivojlanishi" va "kasbiy
rivojlanishda o‘qituvchini qo‘llab-quvvatlash"ning asosiy
tushunchalarini aniglab olishimiz lozim. Ushbu tushun-
chalar turli muassasalarda ganday atalishini emas, balki
ularni tizimli yondashuv nuqtai nazaridan aniglab, tahlil
qilib chigsak. Biz o‘qituvchining kasbiy rivojlanishini ped-
agogik faoliyatning ajralmas tuzilishini tashkil etuvchi
shaxsiy fazilatlar va vakolatlar majmuasini sifat jihatidan
o‘zgartirish jarayoni deb bilamiz.

Biz o‘gituvchini malakasini oshirishni  qo‘llab-
quvvatlashni, o‘qituvchiga uning vakolatlari doirasidan
kelib chigib yonaltirishga, shu jumladan o‘gituvchilar
uchun tashkiliy, diagnostik, o‘qitish va rivojlantirish faoli-
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yati tizimini o°z ichiga olgan, 0‘z-o‘zini rivojlantirish mex-
anizmlarini ishga tushiradigan va o‘z resurslarini faol-
lashtirishga qaratilgan nodirektiv yordamni aniglashimiz
zarur. Qo‘llab-quvvatlash  jarayonining o‘ziga xos
xususiyati shundaki, uni amalga oshirishda shaxsning ya’ni
o‘qituvchining salohiyati takomillashadi va u o‘z kasbiy
faoliyati muammolarini hal qilishda tajribaga ega bo‘ladi.

Pedagogik faoliyatni tizimli yondashuv nugtayi nazari-
dan umumiy maqsadga yo‘naltiradigan o‘zaro bir biri bilan
uzviy bogliq tarkibiy va funktsional gismlardan tashkil
topgan pedagogik  tizim  sifatida  yondashuvni
N.V.Kuzminaning asarlari asosida o‘qituvchining faoliyati
to‘g‘risida g‘oyani o‘rganib chiqish magqsadga muvofiq.

N.V.Kuzminaning fikricha, strukturaviy birliklar, peda-
gogik tizimning asosiy belgilari bo‘lib, funktsional kompo-
nentlar ularning o‘zaro bog‘ligligini ta’minlaydi va uning
boshgqa tizimlardan farqini ko‘rsatadi. Pedagogik tizimning
tarkibiy gismlariga magsadlar, ta’lim mazmuni (mualliflar
talgini), pedagogik aloga vositalari, pedagogik jarayonning
etakchi subyektlari - o‘qituvchilar va talabalar, sifatni
baholash mezonlari, shuningdek keyingi ta’lim tizimi kira-
di. Shunday qilib, dastlab pedagogik faoliyat "o‘tmish -
hozirgi - kelajak" nugtayi nazaridan ko‘rib chiqiladi. Ushbu
yondashuvdagi faoliyatning hozirgi holati aslida uning
o‘tmishini ham, kelajagini ham o‘z ichiga oladi. Hozirgi
vaqtda  o‘tmish  faoliyatni  amalga  oshirishning
o‘zlashtirilgan vositalari bilan ifodalanadi, kelajak tizimn-
ing kelajagi haqidagi maqgsad va g oyalar bilan belgilanadi.

Funktsional komponentlar pedagogik tizimning haraka-
tini ta’minlaydi. Funktsional dizayn, konstruktiv, kommu-
nikativ, gnostik, tashkiliy, baholash, bashoratli kabi tarkibiy
gismlarni o°‘z ichiga oladi. Pedagogik tizimning har bir
tarkibiy komponenti funksional komponentga mos keladi.

Pedagogik faoliyat hagida yaxlit tushunchaga ega
bo‘lgan holda, ragamli muhitda o‘qitishga o‘tish davrida
o‘qituvchi faoliyati bilan nimalar sodir bo‘lishligi va
o‘gituvchining kasbiy rivojlanishini qo‘llab-quvvatlash
ganday tashkil etilishi kerakligi haqidagi savolga javob
izlab ko‘rsak?

Birinchidan, muvaffagiyatsizlik pedagogik faoliyatning
tarkibiy gismini beradi. Bu ba’zi bir hollarda ilgari mavjud
bo‘lgan ta’lim tizimining bevosita ragamli muhitga
o‘tishida namoyon bo‘ldi. "Rivojlanish bosqichi" sxemasiga
ko‘ra, hozirgi kunni chetlab o°tib, o‘tmishdan kelajakka
"otish" sodir bo‘ldi. Shu sababli, bazi hollarda talim tizimi-
ni yuqori sifatli prognozlash yuz bermadi va natijada
keyingi ta’lim tizimini gqayta loyihalash amalga oshirilmadi.

Shuning uchun ham darsni avvalgidek o‘tkazishga uri-
nishlar bolar edi, talabalar ham klassik variantda uy vazifa-
larini bajarishlari zarur bolib qolardi, o‘gituvchi esa mavjud
internetning yaxshi tezligi bilan o‘quv materialini real vaqt
rejimida yetkazishga harakat gilardi. Bunday vaziyatda
o‘gituvchining kasbiy rivojlanishida qo‘llab-quvvatlashi
"favqulodda, tezkor uslubiy yordam"ni va usullar, texni-
kalar, o‘qitish vositalarini taklif qiladi. Bu oqituvchi uchun
yangi vaziyatga tezda moslashishga va professional
muammolarni hal gilishga imkon beradi.

O‘qitishni ragamli ta’lim mubhitiga o‘tkazishda pedago-
gik faoliyatning gnostik (tadgigot) komponenti amalda
yo‘qolgan. Gnostik funktsiya qachon muvaffaqiyatli
amalga oshiriladi, agar o‘qituvchi o‘zining pedagogik
mahoratini oshirish uchun yuqori motivatsiyaga ega bo‘lsa,
tadgiqgot gobiliyatlari va refleks qobiliyatiga ega bo‘lsagina



amalga oshadi. (Gnostik komponent - bu o‘gituvchi kas-
biy faoliyatining asosini tashkil etuvchi bilim va
ko‘nikmalar tizimi, shuningdek, uning samaradorligiga
ta’sir giluvchi kognitiv faoliyatidir).

Uzluksiz pedagogik ta’limning muammosini hal gilish
sohasidagi nazariy va amaliy tajribaga ijobiy baho berib,
hozirda shakllangan tuzilmaviy-mazmunli va protsessual
tarkibiy gismlar pedagog kasbiy faoliyatining tabiatiga mos
kelmasligini ta’kidlash lozim. Professional ta’lim tizimi
rahbar va pedagogik kadrlarini gayta tayyorlash va malaka-
sini oshirishning amaldagi tizimi zamonaviy talablarga
to‘liq javob bermaydi. O‘quv-tarbiya jarayonini yuqori
ilmiy-uslubiy darajada ta’minlash, malakaviy talablar,
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o‘quv rejalari va dasturlari asosida kasbiy va pedagogik
mahoratni doimiy ravishda rivojlantirishga ko‘maklashish
uchun zarur bo‘lgan kasbiy bilimlar, ko‘nikmalar va mala-
kalarni yangilab borish malaka oshirish kurslarining asosiy
magsadi hisoblanadi [3:237].

Xulosa. O‘qgituvchilarni bunday qo‘llab-quvvatlashning
mazmuni va usullari, yangi sharoitlarda bo‘lajak faoliyatga
tayyorlanishini ta’minlash va kasbiy kamchiliklarni bartaraf
etish magsadli amalga oshirilishi kerak. Ragamli muhitda
professional o‘qituvchi faoliyatidagi o°zgarishlar yaxlit
ko‘rinishini hisobga olgan holda uning yondashuvlari bilan
rejalashtirilgan, strategik harakati bo‘lishi lozim.
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REZYUME. Ushbu magolada ragamli texnologiyalar davrida o‘qituvchining kasbiy rivojlanishi, ta’lim sifati va samaradorligiga

qo‘yilayotgan talablar, raqamli muhit faoliyatga o‘tishning mazmuni va amalga oshirish usullari, «o‘qituvchining kasbiy rivojlanishi» va
«kasbiy rivojlanishda o‘qituvchini qo‘llab-quvvatlash»ning asosiy tushunchalari tahlil gilingan. Shuningdek, o‘qituvchini malakasini
oshirishni qo‘llab-quvvatlash va o‘qitishni ragamli ta’lim muhitiga o‘tkazishdagi bir qancha imkoniyatlar yoritilgan.

PE3IOME. B nanHoili cTaThe aHaIH3HPYETCs MPO(ECCHOHANBHOE Pa3BUTHE YUHUTEIS B SMOXY HU(PPOBBIX TEXHOIOTHH, TpeOOBaHUS K
KadecTBY ¥ 3 dexTrBHOCTH 00pa30BaHMs, COAEPIKAHKUE U CIIOCOOBI peasT3aliy epexoaa UPpoBoH cpeabl K fesTeIbHOCTH, OCHOBHEIS
HOHATHS «IIPO(ECCHOHANIBFHOE PAa3BUTHE YUUTEIS» U «IOJJICP)KKA YIHTENs B MPOo(ecCHOHANPHOM pa3BUTHH». OH TaKKe OXBATHIBACT
HECKOJIBKO BO3MOXHOCTEH IS TOAAEPKKH MPOo(eCcCHOHAIbHOTO Pa3BUTHs yunTeneil M mepeBoia oOydeHHs B IH(ppPOBYIO oOpa3oBa-
TENBHYIO CPERy.

SUMMARY. This article analyzes the professional development of a teacher in the digital age, the requirements for the quality and
effectiveness of education, the content and ways to implement the transition of the digital environment to activity, the basic concepts of
«professional development of a teacher» and «teacher support in professional developmenty. It also covers several opportunities to sup-
port the professional development of teachers and the transfer of learning to a digital educational environment.
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Hozirgi kunda zamonaviy pedagoglarning kasbiy
kompetentligini  rivojlantirish  orgali ularning kasbiy
mahoratini  oshirish va takomillashtirishning ilg‘or

jarayonini ta’minlash mutlaqo zarur bo‘lib, bu jarayon
uzluksiz va iloji boricha samarali o‘tishi kerak. Shu
munosabat bilan turli olimlarning bu boradagi garashlarini
ko‘rib chiqish maqgsadga muvofiq hisoblanadi. Xususan,
U.Sh. Begimkulov, T.T. Shoymardonov, Sh.M.Adashboyev
va boshqalarning nugqtayi nazariga ko‘ra, uzluksiz ta’lim
zamonaviy konsepsiyalarining pedagoglarning kasbiy
kompetentligini butun hayoti davomida rivojlantirish
jarayoni sifatida namoyon bo‘lishi, birinchi navbatda, inson
faoliyatining tez o‘zgaruvchan sharoitlariga, jamiyatning
jadal rivojlanishiga, kasbiy sohada va kundalik amaliyotda
muhim bo‘lgan bilim, ko‘nikma, qobiliyat va shaxsiy
fazilatlarning asosiy gismini doimiy yangilanishi tufayli
uzluksiz malakani oshirish va tez-tez gayta tayyorlash
zaruriyatiga javob berishning belgilangan namunasi bilan
bog‘ligdir. Bundan tashqgari, pedagog, hatto minimal ish
tajribasiga ega bo‘lsa ham, ma’lum bir kasbiy bilim,
ko‘nikma va malakalar to‘plamiga ega ekanligini, shaxsiy
va motivatsion xususiyatlarning ma’lum bir tegishli
darajasini shakllantirganligini shubhasiz deb hisoblash
magsadga muvofigdir. Shu bilan birga, ta’lim tizimiga

go‘yiladigan ijtimoiy talablarning doimiy o‘zgarishi, ta’lim
vositalarini yangilash, uni doimiy texnologiyalashtirish,
shuningdek, ta’lim oluvchilarning ehtiyojlari va gizigishlari
sharoitida kasbiy kompetentlikning yuqoridagi tarkibiy
gismlari doimiy rivojlanishga muhtojdir [1:79].

Ya.U. Ismadiyarovning  ta’kidlashicha, = zamonaviy
sharoitda  pedagoglarning  kashiy  kompetentligining
uzluksiz rivojlanishi, shu jumladan oliy ta’limdan keyingi
ta’lim jarayonida amalga oshiriladi. Shu nuqgtayi nazardan,
oliy ta’limdan keyingi pedagogik ta’lim tizimining asosiy
tamoyillarini asoslash jarayoni uning tarixiga emas, balki
uni tashkil etishning nazariy-metodologik asoslariga
bag‘ishlangan maxsus fundamental tadqiqotlar juda kam
sonli ekanligi bilan murakkablashadi. Oliy ta’limdan
keyingi pedagogik ta’lim sharoitida konsepsiyadan ko‘ra
kengroq tushuncha sifatida konseptual yondashuvlar hagida
gapirish magsadga muvofigdir. Bu jihatdan oliy ta’limdan
keyingi ta’limga kompleks konseptual yondashuv alohida
e’tiborga loyiqdir. U tarixan shakllangan bilimlarni yaratish
deb ataladigan tushunchaning paydo bo‘lishiga olib kelgan
malakaviy yondashuvdan uzoglashishni taklif qgiladi.
Buning o‘rniga uzluksiz ta’limni ikki bosqichli jarayon
sifatida ko‘rib chiqish taklif etilib, bu oliy ta’lim
muassasasida ta’lim olishi paytida birlamchi tayyorgarlik
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doirasida sodir bo‘luvchi pedagog shaxsini shakllantirish
jarayoni va oliy ta’limdan keyingi ta’lim orqali shaxsning
ko‘p qirrali rivojlanishi jarayonidir. Ushbu talgin ostida oliy
ta’lim  muassasasida  o‘qitish  pedagogning  kasbiy
madaniyatini  shakllantirishda namoyon bo‘lsa, oliy
ta’limdan keyingi ta’lim uning kasbiy va umumiy
madaniyatini boyitish jarayonida namoyon bo‘ladi. Aynan
shu garash bilan oliy ta’limdan keyingi ta’lim o‘zining
sifati mazmuniga ega bo‘ladi va faqat kasbiy
takomillashtirish bilan cheklanmasdan, shaxsni
takomillashtirish bilan chambarchas bog‘liq holda va
pedagogning kasbiy kompetentligini uzluksiz
rivojlantirishning umumiy tuzilishiga organik ravishda mos
keladi [2:68].

A.A. Pecherkina o°‘z tadgiqotlarida oliy ta’limdan
keyingi ta’limni gumanistik yo‘naltirishning ahamiyati
haqidagi g‘oyalarni kuzatishni amalga oshiradi. Olimning
ta’kidlashicha, bu pedagogning o‘zining axlogiy va
madaniy o‘sishi, uning aynan shaxsiy darajada ta’lim va
tarbiyaning murakkab muammolarini hal gilishga tayyorligi
uchun vazifalar belgilaydi. Shu munosabat bilan, oliy
ta’limdan keyingi keyingi ta’lim nafaqat pedagog
tomonidan olingan kasbiy bilim, ko‘nikma va malakalarni
umumlashtirish, ularni har bir inson uchun Kkasbiy
kompetentlik tizimiga aylantirish tizimi sifatida, balki
kelajakda shaxsiy rivojlanish, kasbiy shakllanishda yordam
berish muhiti sifatida namoyon bo‘ladi, bu esa pedagogning
kasbiy bilimlarining dolzarbligini ta’minlaydi.
Tadgiqgotchilar tomonidan oliy ta’limdan keyingi ta’lim
mutaxassisning ijtimoiy ehtiyojlariga muvofiq jamiyat
rivojlanishining obyektiv ehtiyoji sifatida shaxslar o‘rtasida
ijtimoiy tajribani doimiy ravishda shakllantirishning
magsadli, maxsus tashkil etilgan va boshgariladigan tizimi
sifatida belgilanadi [3:196].

Tadqiqotchi L.R.Djurayevaning fikriga ko‘ra, oliy
ta’limdan keyingi pedagogik ta’lim tizimini nazariy va
uslubiy ta’minlashning muhim muammosi uning asosiy
funksiyalarini aniglashdir. Bugungi kunda ushbu masalaga
turli xil yondashuvlarga garamay, olimlar ularning umumiy
obyektivligi va yaqinligini ta’kidlashadi. Ushbu holat
muallifga oliy ta’limdan keyingi pedagogik ta’lim
tizimining quyidagi asosiy funksiyalarini belgilashga imkon
berdi:

ta’limiy-axborot funksiyasi — bu allagachon shakllangan
bilim, ko‘nikma va malakalar tizimini kengaytirish,
pedagog tomonidan turli sohaviy ma’lumotlarni olish
hamda uning hozirgi va kelajakdagi kasbiy faoliyati, kasbiy
kompetentligi uchun muhim bo‘lgan muqaddam egallangan
bilimlarini yangilashga qaratilgan ta’lim;

interfaol funksiya — bag‘rikenglik, ta’lim jarayoni
subyekti va obyekti o°rtasidagi o‘zaro  hurmat,
xushmuomalalik, sezgirlik, hamkorlik qgilishga tayyorlik
kabi kasbiy fazilatlarni rivojlantirish va mustahkamlashga
ko‘maklashishdan iborat bo‘lib, bu pedagogning rolini
o‘zgartirib, uni avtoritar kuzatuvchi emas, balki
maslahatchi, konsultantga aylantiradi;

adaptiv-prognostik funksiya — pedagogning ijtimoiy-
siyosiy, madaniy, texnik, ta’lim sohalarida doimiy ravishda
ro‘y berayotgan tezkor o‘zgarishlarga moslashishini
ta’minlash, oliy ta’limdan keyingi pedagogik ta’limning
ilg‘or tabiati zarurligini dolzarblashtiradi, mutaxassisga o‘z
kelajagiga ma’lum bir tarzda ta’sir o‘tkazish imkoniyatini
beradi;

rivojlantiruvchi-rag‘batlantiruvchi ~ funksiya — bu
pedagog shaxsining, uning kasbiy-axlogiy va madaniy
salohiyatining har tomonlama uyg‘un rivojlanishini amalga

oshirish, uning uzluksiz kasbiy o‘sishining asosi bo‘lgan
0°z-0°zini rivojlantirish faoliyatini rag*batlantirish;

diagnostik-tadqigot funksiyasi eksperimental ishlarni
tashkil etish, yangi pedagogik texnologiyalardan foydala-
nish samaradorligini tekshirish, tizimdagi kamchiliklarni va
ularni hal gilishning samarali usullarini aniglash;

tashkiliy funksiya — oliy ta’limdan keyingi ta’lim
sohasining turli muassasalarida o‘qiydigan pedagoglarni
tanlash, ularni o‘qitish uchun zarur shart-sharoitlarni
ta’minlash, uning muddati va shakllarini belgilash, tegishli
malaka hujjatlarini tagdim etish uchun javobgarlik [4:87].

N.M. Voskresenskayaning ta’kidlashiga ko‘ra, bugungi
kunda Buyuk Britaniya pedagog kadrlarining uzluksiz
pedagogik ta’limi xizmatlar bozori sezilarli darajada
kengaydi: konsultatsiya byurolari, tadgigot tashkilotlari,
imtihon kengashlari, muzeylar, teatrlar, galereyalar,
uyushmalarni  gamrab  olgan. Buyuk Britaniyada
pedagoglarni uzluksiz o‘qitish uchun eng ilg‘or texnologiya
masofaviy ta’lim  hisoblanadi. Ushbu mamlakatda
masofaviy ta’lim metodikasi kompyuter axborot manbalari,
elektron kutubxonalar, video va audio kutubxonalar,
darsliklar va boshqalarni o‘z ichiga olgan ta’lim-axborot
muhitini yaratishni nazarda tutadi. Bunday tizimning
ajralmas gismi zamonaviy telekommunikatsiya
texnologiyalaridan foydalangan holda bir-biri bilan o‘zaro
alogada bo‘lgan ta’lim oluvchilar va o‘gituvchilardir. Shu
bilan birga, Buyuk Britaniyada pedagoglarning universitet-
dan keyingi kasbiy shakllanishining uch fazali tizim alohida
e’tiborga loyiqdir. Xususan, birinchi yil ishlaydigan
pedagog kadrlar uchun ta’lim muassasasi yuklamani ka-
maytiradi va davlat tomonidan ajratiladigan qo‘shimcha
mablag‘larni taqdim etadi. Ishning ikkinchi yilida faoliyatni
boshlagan pedagog professional portfolioni ganday olib
borishni o‘rganadi va bir qator uslubiy va tashkiliy-
pedagogik tadbirlarda gatnashadi. Agar pedagog 2-3-yil
ishlagan bo‘lsa, davlat tomonidan ajratiladigan qo‘shimcha
mablag‘lar miqdori ortadi. Kasbiy o‘sish va kasbiy kompe-
tentlikni  rivojlantirishning uchinchi  bosgichi tajribali
pedagog unvoni bo‘lib, bunday unvonga ega pedagog yangi
ish boshlagan mutaxassislar uchun namuna bo‘lib xizmat
qiladigan, mahorat darslarini o‘tkazadigan, mahalliy
ta’limni boshgarish organlari ishida gatnashadigan, yangi
o‘quv materiallarini ishlab chiqadigan va nashr etadigan
mustaqil amaliyotchi hisoblanadi [5:93].

Xulosa. Pedagog kadrlarning kasbiy kompetentligini
uzluksiz rivojlantirish hozirgi kun ta’lim tizimining ustuvor
yo‘nalishlaridan biri hisoblanadi. Pedagoglarning kasbiy
kompetentligi ularning individual ehtiyojlarini hisobga
olgan holda rivojlantirilishi zarur. Bu esa ta’lim shakli,
mazmuni va muddatida erkinlik beruvchi differensial
yondashuvni talab giladi. Zamonaviy pedagogning kasbiy
kompetentligi uning faqat nazariy tayyorgarligi emas, balki
amaliy yechim topish qobiliyati, o‘ziga xos ijodkorlikka
intilishi  va yetuk axlogiy-ruhiy fazilatlari bilan ham
chambarchas bog‘liq. Pedagoglarning kasbiy
kompetentligini rivojlantirish nafaqat ta’lim sifati, balki
jamiyat taraqgiyotining muhim sharti sifatida qaralishi
kerak. Uzluksiz ta’lim va yangi texnologiyalardan
foydalanish orqali pedagoglar o‘z kasbiy faoliyatida
samarali va innovatsion yondashuvlarni qo‘llash
imkoniyatiga ega  bo‘ladilar.  Ta’lim  jarayonini
takomillashtirish uchun ushbu jarayonga har tomonlama
ilmiy-uslubiy yondoshish zarur. Yuqoridagi natijalar
pedagog kadrlarning uzluksiz kasbiy rivojlanishiga
yo‘naltirilgan yangi yondashuvlarni shakllantirish va
amalga oshirish uchun asos bo‘lib xizmat qiladi.
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REZYUME. Maqolada pedagoglarning kashiy kompetentligini uzluksiz rivojlantirish orgali ularning kasbiy mahoratini oshirish va
takomillashtirishni ta’minlash borasida olimlarning garashlari o‘rganilgan.

PE3IOME. B craTbe paccMaTpHBaroTCs B3TIISABI YISHBIX Ha oOecIiedeHe TOBBIIIECHNS U COBEPIICHCTBOBAHUS PO(ECCHOHAIEHOTO
MAacTepCTBa M1E/1aroroB Yepe3 MOCTOSHHOE PAa3BUTHE UX NPOPECCHOHAIBHOH KOMIIETEHTHOCTH.

SUMMARY. The article examines the views of scientists on ensuring the improvement and perfection of teachers' professional skills
through the continuous development of their professional competence.

BOLAJAQ FIZIKA OQITIWSHILARININ METODIKALIQ TAYARLIGIN
JETILISTIRIW FAKTORLARI
) M.l.1sakova — tayanish doktorant
Ajiniyaz atindagr Nokis mamleketlik pedagogikaliq instituti
Tayanch so‘zlar: PISA xalqaro baholash dasturi, OTM ta’lim jarayoni, fizika, bo‘lajak fizika o‘gituvchisining metodik
tayyorgarligi, keys-stady, innovatsiya, interaktiv o‘qitish, tabiiy-ilmiy savodxonlik.
KuiroueBble ciioBa: MexayHapoaHas mporpamma oneHuBanusi PISA, o6pa3oBatensHblii npotiecc BY3, dusmka, MmeToanueckas moa-
TOTOBKa 6yz[y1uer0 yaureis (1)I/I3I/IKI/I, keys-stady, WHHOBalysl, THTCPAKTUBHOEC 06pa303aHI/Ie, €CTCCTBCHHOHAaYy4YHasA rpaMOTHOCTD,
Key words: PISA international assessment program, educational process university, physics, methodological training of a future
physics teacher, keys-stady, innovation, interactive education, natural-scientific literacy.

Kirisiw. Dunya jamiyetinin jedel rawajlaniwi barshe  oqiw orni sistemasin jetilistiriw, bilim beriw sistemasin
tarawlarda innovacion jantasiwin talap etedi. Rawajlangan  jagsilawdi tamiyinlewde materialliq faktorlar menen bir
mamleketlerde “talim” turaqli rawajlaniwdi tamiyinleytugin ~ qatarda talabalardin metodikaliq tayarligin rawajlandiriw
tiykarg: faktor sipatinda tariyplenip, xaliq araliq sholkemler — dérejesi de ulken ahmiyetke iye. Joqart blimlendiriw
ham de dunyanin kopshilik mamleketleri tarepinen 2030- makemelerinde talabalardin metodikaliq tayarligin jetil-
jilga shekem belgilengen jana talim konsepciyasinda “bilim  istiriw boyinsha tiyisli jantasiwlardi aniqlaw magsetinde
aliwshilardi 6mirge tayarlaw, bilim beriw sipatin bahalaw  talabalarga talim-tarbiya beriwde bir neshe dasttrlerdi ana-
procesin ham qurallarin jetilistiriw, erisilgen natiyjelerdi  liz qulip, usilar tiykarinda hazirgi kiinge shekem qollanilip
aniqlaw imkanin beriwshi mexanizmlerdi ameliyatqa  kiyatirgan metodikaliq iskerliklerge ayriqsha toqtalip
engiziw” aktual waziypa sipatinda belgilendi[1]. Bilim ber-  6temiz.
iwdin fundamental buwini, uliwma orta bilim beriw sipatin Bilimlendiriw sistemasin jagsilaw ham natiyjeliligin
bahalawga qaratilgan xaliq araliq izertlew bahalaw asiriwda bolajaq oqitiwshilardi oqiwshilardin intellektual
dastarleri PIRLS, TIMSS, PISA, TALIS belgilengen rawajlaniwinda metodikaliq tayarligin jetilistiriw maselesi
dawirlik tiykarinda mamleketlerdin bilimlendiriwdegi jeti- tlken  dhmiyetke iye.  Oqiwshilardin  intellektual
skenliklerinin 6zgeris dinamikasin guzetiw, mashqalalardi  rawajlaniwinda bolsa xaliq araliq bahalaw
aniqlaw ham olardi joq etiw konsepciyalarin islep shigiw  bagdarlamalarinin tutqan orni juda ulken bolip esaplanadi.
imkanin beredi. Bugingi kun mektep oqiwshilarmin 6z  Bugingi kinde innovacion xabar texnologiyalarin talim
bilimlerin kerekli jagdaylarda qollaniw, panler shegarasinan  processine integratsiya qiliwga qizigiw artip barmagqta.
shigip pikirlew ham biytanis jagdaylarda kreativ jantasqan  Talim procesinde zamanagdy axborot texnologiyalarin
halda mashqalalardin ilimiy-ameliy sheshimlerin tabiwga  qollaw, oqiwshilarga uyrenip atirgan bilimlerin 6zleri izlep
uyretiw, xabarlar agimi menen islew, kritikaliq pikirler, tabiw, 6zbetinshe orinlap uyreniw, juwmaq shigariw ham
turaqli rawishte uyreniw ham rawajlaniw, 6zinin jeke ham  analiz qiliw imkaniyatlarin beredi.
jamiyetlik qadiriyatlarinan kelip shigip, professional jolin Tema boymnsha ilimiy adebiyatlardin qisqasha
ham turmishq korsetpelerin  tanlaw imkaniyatina iye  analizi. Uhwma orta bilim beriw mekteplerinde fizikani
boliwin tamiyinlewi lazim. Joqaridagi talaplardin bilim-  oqituwdag en ahmiyetli magsetlerinen biri bul — oqiwshilar
lendiriw sistemasi ushin juda ahmiyetli ekenligin, kopshilik  fizikaliq bilimlerin jaqmn keleshekte ameliyatta qollawga
shet el mamleketlerdegi siyaql ilim-pan tarawlar1 rawaj- itibardi garatiw menen 6lshenedi. Sol tiykarda, izertlewshi
lamiwin bahalaw ham monitoring qiliw tiykarinda bilim-  LI.Vologinanin orta bilim beriw mekteplerinde fizikani
lendiriw sipatin asirwga qaratilgan en aldi tdjiriybelerdi  oqitiwdin zamanagoy texnologiyalar1 boymnsha izertlewinde
tarawga engiziw kerekligin anlatadi. Ozbekstan Respub- orta mektepte fizika oqitiw procCesin shélkemlestiriw
likas1 Ministrler Kabinetinin “Xaliq bilimlendiriw siste-  6zgeshelikleri, elektron talim makemeleri kompleksinen
masinda bilimlendiriw sipatin bahalaw tarawindagi xaliq  paydalamiwdin abzalliqlar1 ham fizikan1 oqittwdin oqiw
araliq izertlewlerdi shoélkemlestiriw shara-ilajlar1 haqqin-  texnologiyasina musallar keltirip otilgen [3]. Fizik alim
da”g1 2018-j1l 8-dekabrdegi 997-sanli qararma kore, uliw-  M.Djo’rayev tarepinen usmus etilgen “Fizika o‘qgitish
ma bilim beriw mektep oqiwshilarimin o6zlestiriw kor- — metodikasi” atl oqiw qollanbada joqar1 oqiw orinlarinda
setkishlerin qadagalaw ham bahalawdi xaliq araliq déstarler  fizika panin oqitiw metodikasinin uliwmaliq maseleleri,
tiykarinda amelge asirtw, bilimlendiriw sipatin bahalaw  onin predmeti ham metodlari, mazmuni ham waziypalari
boymnsha xaliq araliq izertlewlerde qatnasiw waziypalari  ken jaritilgan. Sonin menen birge, uliwma fizika kursi
belgilendi hamde 2022-jilda PISA xaliq araliq dastarlerinde  boyimnsha talabalardin oqiw jumuslarin sholkemlestiriw,
mamleketimiz birinshi marte qatnastt [2]. Ozbekstan teoriyaliq ham metodikaliq tayarligin jetilistiriw maseleleri
Respublikast  Prezidentinin ~ 2019-j11 ~ 29-apreldegi  boymsha toliq bayan etilgen [4]. Pedagogika ilimleri
“Ozbekstan Respublikas1 Xaliq talimi sistemasin 2030-j1lga  doktor1 G.E.Karlibaecva ham N.S.Matjanovlar tarepinen
shekem rawajlandiriw konsepciyasin tastiyiqlaw haqqin-  jazilgan “Fizika ham astronomiya oqitiw metodikasi” ath
da”g1 PP-5712-sanli Parmanina kore, 2030-j1lga kelip PISA  oqiw qollanbada fizika ham astronomiya oqitiw metodikasi
(Programme for International Student Assessment) Xaliq  paninin maqseti, waziypalari, pannin juzege keliw ham
araliq kolemde oqiwshilardi bahalaw dastiri reytingi  rawajlamw tariyxi, fizikan oqitiwdin innovaciyaliq usillart,
boyinsha dinyanin birinshi 30 jetekshi mamleketi qatarina  fizikanin basqa panler menen 6z ara baylanisi, fizikadan
kiriwine erisiw waztypast belgilep berildi [1]. maseleler sheshiw usillar1  h.t.b.maseleler boyinsha

Bul waziypalardin orinlaniwinda bolajaq oqitiwshilardi  magliwmatlar  bayan etilgen [5]. Bunnan basqa,
tayarlawshi jogar1 oqiw ormlarinin tutqan orni ulken. Jogar1  G.E.Karlibaevanin “Bo’lajak fizika o’qituvchilarining
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metodik tayyorgarligini takomillashtirish” temasindagi
ilimiy jumisinda joqari oqiw orinlarinda bolajaq fizika
oqitiwshilarinin metodikaliq tayarligin jetilistiriwdin ilimiy-
teoriyaliq tiykarlari, didaktikalig ham pedagogikaliq
ozgeshelikleri ham bolajaq fizika oqittwshilarinin
metodikaliq tayarligin jetilisiriwdin metodikas1 haqqinda
izertlewler alip barilgan [6].

Joqarida keltirilgen ilimiy-izertlewlerde bolajaq fizika
oqitiwshilarinin  metodikaliq  tayarligmmm  mazmuni,
innovacion pedagogikaliq texnologiyalardin ahmiyeti,
kasiplik xizmetke tayarlawshi basqishlar1 fizika panine
saykes uliwmalastirilgan ham keneytirilgen empirik
tusinikler menen, metodikaliq tayarliqtin sholkemlesiriwshi
pedagogikaliq  procCessleri  sistemast  komponentleri
integraciyalasiw tiykarinda jetilistirilgen. Biraq, izertlewde
PISA xaliq araliq bagdarlamalar boymsha bolajaq fizika
oqittwshilariin ~ bilimlerin ~ asirtwga, yagniyy oqiw
procesinde innovaciyaliq texnologiyalardi qollaw arqali
bilimlerin elede jetilitiriw haqqinda magliwmatlar
keltirilmegen.

Izertlewdin magseti. bolajaq fizika oqitiwshilarinin
oqiw procesinde innovacion pedagogikaliq texnologiyalard1
qollaw tiykarinda xaliq araliq bagdarlamalar boymsha
bilimlerin asirtwdin metodikaliq usinislarin islep shigiwdan
ibarat.

Izertlewdmn obyekti. Bul jumistin obyekti sipatinda
fizika talim bagdarinda bilim alip atirgan bolajaq fizika
oqutrtwshilarinin oqiw procesi alingan.

Izertlewdmn ilimiy janahgi sipatinda bolajaq fizika
oqitiwshilariin oqIw procesinde innovaciyaliq
pedagogikaliq texnologiyalardi qollaw tiykarmnda xaliq
araliq bagdarlamalar boyinsha bilimlerin asirtw kozde
tutilgan.

Izertlew metodologiyasi. Hazirgi waqitta bolajaq fizika
oqittwshilariin metodikaliq tayarligin jetilistiriwde, oqiw
procesinde  zamanagdy pedagogikalig ham  xabar-
kommunikaciya texnologiyalarinan 6z orninda paydalaniw
menen bir qatarda xaliq araliq bahalaw dasturleri menende
uzliksiz baylanisli. Bul, asirese, fizika panin oqitiw
procesinde innovacion jantasiw sipatinda xaliq araliq
bahalaw  dastiri tiykarinda oqitiwga  tiykarlangan
metodikanin jana forma ham qurallarinan paydalaniwda 6z
korinisin  tappaqta. Bugingi kun bolajaq  fizika
oqitiwshilarina tek gana tayyar bilimlerdi berip gana
galmay, olarga elektron-axborot resurslarinan paydalaniwdi
ham xaliq araliq bahalaw bagdarlamalar1 tiykarinda
oqiwshilar sawadxanligin bahalawga tyretiw en ahmiyetli
méselelerden esaplanad.

Albette, har qanday oqitiw proCesinin natiyjesi, onin
qanday metodlar tiykarinda rejelestiriliwine tikkeley
baylanisli. Sonnan kelip shigip, songi jillarda joqari
pedagogikaliq bilimlendiriw tarawinda oqitiw procesinde
mashqalalt oqitiwga kopshilik oqitiwshilar unamli pikir
bildirmekte. Bul biykarga emes. Sebebi, sabaqtin
mashqalal1 otiiliwi, oqiwsh1 ham talabalardi tarli daliller
jiyindist menen gana qurallandirmastan, balkim olardin
sanasin, pikirlewin, qabiletlerinin  jogar1  darejede
rawajlaniwin tamiyinleydi.

Oqiw procesinde “mashqala” degen so6z, oqiwshi ham
talabalarga tanis bolmagan teoriyaliq ham ameliy
sorawlardin ~ qoyiliwi  menen  anlatiladi.  Bunday
maselelerdin sheshiliwi belgili algoritmge tuwr1 kelmeydi.
Olard1 sheshiw oqiwshi hdm talabalardan jaha sheshiw
jollarin, bul proceste Ozbetinshelikti ham 6zgeshe
jantasiwdi talap etedi. Sonin ushin mashqalali oqitiw
waqtinda olardin iskerligi hamme waqit déretiwshilik
ruwxinda boliw1 kerek[4].

Mashqgalali oqitiwdin natiyjeli texnologiyalarinan biri
keys-stady metodi. Keys-stady metodinin ahmiyeti sonnan
ibarat, “bilim aliwshilarga real turmislq jadaylard1 tasiniw
usinis  etiledi, onmn sipatlamast bir waqittin  6zinde
gandaydur d&meliy mashqalalardi sdwlelendiredi, balkim bul
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mashqalani sheshiwde 6zlestiriwi kerek bolgan belgili bir
bilimler toplaminda aktuallastirad”. “Keys degende
gandaydir obyekt yaki hadiyse menen baylanista bolgan
ham aniq pénler tarawindagi bilmlerdi qollaw ham payda
bolatugin mashqalani sheshiw jollarinin zararligi bolgan
aniq mashqalali jagday sipatlamasi tdsiniledi. Keystin
mazmuni talimnin aniq zarurligine saykes halda duziledi”
[71.

Keys metod: talim aliwshilardin analizlik ham bahalaw
qabiletlerin rawajlandiriw, tarli magliwmat derekleri menen
islew tajiriybesin o6zlestiriwge jardem beredi. Sonida aytip
otiw kerek, jagdaylard: analiz qiliw proCesinde baylanis tek
gana oqitiwsh1 ham tinlawshi ortasindagi xabar 6z ara tasir
menen shegaralanbaydi. Ol jagdaylard: analiz qiliwdi sezim
ham aqliy quramliq boleklerinde 6z ishine aladi [8].

Analiz ham natiyjeler. Désturiy sabaq temaga kirisiw,
aship beriw, tusindiriw, bekkemlew ham juwmaqlaw
basqishlarinan ibarat. Lekin, dastariy klass bolmesinde
oqittwsh1  taxtanmin aldinda turadi ham oqiwshilarga
lekciyalar oqiydi. Biragq, bul oqiwshilardin qizigiwin
asinwdin natiyjeli usili emes. Hazirgi dawirde bul usil
derlik natiyje bermey qoydi.

Dastlriy emes yagniy interaktiv talim atamasi 2012-
jilda ken kolemde talim procesine kirgennen beri
globallasip  barmaqta. Koplegen oqitiwshilar  bul
strategiyadan paydalanip atir ham unamli natiyjelerge
erispekte. Bul usilda oqitilgan klastagi oqiwshilar 6z
qabiletleri tezliginde islewleri mimkin ham 6z tenlesleri
menen klasta bolganinda janede interaktiv hdm mazmunl
tarizde sabaqqa gatnasiwlart mamkin.

Innovaciya (ing. Innovation — janaliq kiritiw; lat.
Inovatis, in «dshinde»>, novus <jana»» - janalaw, jana,
Ozgertiriw) — 1) aniq x1zmet tlrin jahalaw procesindegi jana
waqiya ham hadiyseler. 2) ilimiy izertlewler yaki oylap
tabiliwlar natiyjesinde jaratilgan hdm amelde bar bolgan
analogdan ustin bolgan obyekt tisiniledi.

Interaktiv oqitiw — bul 1) dialogliq oqitiw bolip, bul
processte bilim beriwshi menen bilim aliwshinin, bilim
aliwshilar menen kompyuterdin 6z ara birge islesiwi
sholkemlestiriledi; biliw x1zmetin arnawli sholkemlestiriw
formasi bolip, bunda oqiw procesi sonday otedi, barshe
oqiwshilard1 biliw xizmetine iytermeleydi; 3) birge islesiw
ham dialog ornata aliw gabileti. Yagniy interaktiv talim —
bul birinshi nawbette dialogl talim bolip esaplanadi [9].

Jogarida aytip Otilgen keys-stady metodina PISA xaliq
araliq  bahalaw  bagdarlamasindagr  tabiyiy-ilimiy
sawadxanliqqa tiyisli bolgan sorawlardan keltirip 6temiz.

1-tapsirma. Eki uy biykesi kir juwiwga tayarliq kordi.
Birinshisi suwd1 60 °C qa shekem qizdirdi ham kirdi jibitti.
Ekinshisi suwdi 5 minut gaynatti, keyin 60 °C ga shekem
suwitt1 ham sonnan keyin gana kir jiwiwdi basladi.

Soraw: Kim kirdi jagsirag juwiwi mumkin? Bum
ganday apiwayi tajiriybe menen dalillew ham tasindiriw
kerek?

2-tapsirma. Dasturxanga kungebagar may1  togilip
ketti. Dagd1 darhal ketiriwge waqtiniz bolmadi. 10 kunnen
son dasturxandagi dag toq sar1 renge aylandi. Om benzin
menen tazalaga urtiw natiyjesiz  boldi.  Qonsiniz
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dasturxandi Quyashqa bir neshe saat asip qoyiwinizdi  shiglp atir. Pedagog kadrlardi tayarlaw hdm panler

maslahat etti. Haqiyqattanda daglar jogaldi. integraciyasin amelge asiriwda uliwma kasiplik ham
Soraw: Nege benzin dasturxandagi dagdi ketirmedi? Ne  ganigelik panler blokinan orin algan panlerdin ulesi
ushin qonsinizdin maslahati unamli natiyje berdi? ayrigsha &hmiyetke iye. Bolajaq oqitiwshilardin panler

Korinip turganinday bul sorawlarga juwap beriwde tek  integraciyas: boyinsha ézlestiretugin teoriyaliq bilimlerin,
gana fizika panindegi bilimlerdi emes ximiya, biologiya  panler araliq baylanislarin amelge asirtw konlikpelerin usi
panlerindegi tusiniklerdi yadqa tusiriwdi talap etpekte. panlerdi uyreniw procesinde iyelep baradi”[10].

Demek, bolajaq fizika oqitiwshilarinin metodikaliq tayarligt Juwmag.

ustinde islew procesinde talabalarga tek gana ilimiy - Bolajaq fizika oqitiwshilar1 har bir sabaq procesi ushin
bilimler beriw menen sheklenip qalmastan, tUyrenilip  aldin ala tayarlanip, yagnry waqtin duris bolistirip joybarlap
atirgan predmetti basqa predmetler menen baylanisli halda  bariwi, metodikaliq tayarligin jetilistiriwde uyrenilip
oqitiw, uyrenilgen bilimlerdi ameliy processte qollay aliw  atirgan predmetti basqa predmetler menen baylanisli halda
konlikpe ham tajiriybelerininde qaliplestirilip bariliwina  oqitiw, Uyrenilgen bilimlerdi ameliy proceste qollay aliw

ayrigsha dhmiyet beriw lazim. kénlikpe ham tdjiriybelerininde qaliplestirilip bariliwina
Tiykarinan, Sh.S.Abduraimov 6z ilimiy jumislarinda  ayrigsha &hmiyet beriw;
sonday pikirlerdi keltiredi: “Integraciya, panler araliq - tek gana tayyar bilimlerdi berip gana qalmay, olarga

baylanis, 6z ara baylams, uzliksizlik siyaqlh tasinikler — elektron-axborot resurslarinan paydalamiwdi ham xaliq
pedagogikada ken qollanilsa da, biraq koplegen oqitiwshilar ~ araliq bahalaw bagdarlamalar1 tiykarinda oqiwshilar
olardi derlik birdey tusinik dep oylaydi. Negizinde, bul = sawadxanligin bahalawga tyretiw;
terminler manisi tarepinen bir-birinen pariq qiladi. Songt - oqiw procesinde jana pedagogikaliq texnologiyalardan
wagqitlarda predmetler araliq baylanis ham integraciya paydalamwga tyretiw sabaq natiyjeliliginin tiykargi
mundsibetlerin analiz etiw barisinda jana koz qaraslar kelip ~ faktorlarinan biri bolip esaplanadi.
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REZYUME. Bu magolada PISA xalgaro baholash dasturi bo‘yicha bo‘lajak fizika o‘qituvchilarining bilimlarini oshirishga, ya’ni
o‘quv jarayonida innovatsion texnologiyalarni qo‘llash orqali ularning metodik tayyorgarligini takomillashtirish faktorlari hagida
ma’lumotlar keltirilgan.

PE3IOME. B nanHoit cratee mpenacraBiieHa HHGOpManus O (GakTopax yIydlleHWs 3HaHWN OyIaymux yduteneil Gusuku, To ecTb
YIIy4dIIeHHs MX METOJMYECKOi MOATOTOBKH 3a CYET HCIIOJIBb30BAaHUS TEXHOJIOTHI B 00pa3oBaTENHbHOM MPOIECCE MO MEXIyHAPOIHON
mporpamme oreHkH PISA.

SUMMARY. This article provides information on the factors of improving the knowledge of future physics teachers, that is, improv-
ing their methodological training through the use of innovative technologies in the educational process according to the international
assessment PISA.

TALABALARDA KREATIVLIK SIFATLARINI RIVOJLANTIRISHDA INNOVATSION
TEXNOLOGIYALARIDAN FOYDALANISHNING AHAMIYATI
G.A.Joldasova — assistent o ‘gituvchi
Nukus innovatsion instituti
Tayanch so‘zlar: kreativlik, ijodiy faoliyat, amaliy kreativ fikrlash ko‘nikmalari, xalqaro standartlar, kreativ sifatlar.
K.]'ll()'-lelele CJI0Ba: KPCAaTUBHOCTBH, TBOPUYECKaA ACATCIBHOCTDH, MPAKTUYCCKUEC HABBIKM KPEATUBHOI'O MBIIIJICHUA, Me)KJIyHapO)IHbIe
CTaHJapThl, TBOPUCCKUEC Ka4€CTBA.
Key words: creativity, creative activity, practical skills of creative thinking, international standards, creative qualities.

Jahondagi globallashuv va ta’limning integratsiyalashu-  tirish orqgali ijodiy ta’lim jarayonini loyhalashtirishning
vi jarayonlarida bo‘lajak o‘gituvchilarning Kkashga  zamonaviy metodik ta’minotini yaratish, talabalarda kasbiy
tayyorgarligini rivojlantirish masalasi dolzarb vazifalardan  faoliyat sohalariga yo‘naltirilgan kreativlik gobiliyatlarini
biri sifatida belgilanmoqgda. O‘zbekistonda ta’lim tizimini  rivojlantirish, shuningdek oliy ta’limning ta’lim sifatini
sifat darajasini oshirish, xalgaro standartlar asosida  ta’minlash jarayonidagi ijtimoiy rolini oshirish masalalari
malakali mutaxassislar tayyorlash uchun zarur shart- dolzarb yo‘nalishlardan biri sifatida tadqiq etilmoqda.
sharoitlarni yaratish, har bir oliy ta’lim muassasasida o‘quv ~ Pedagog olimlardan O.Musurmonova, N.Egamberdiyeva,
jarayoniga xalgaro ta’lim standartlariga asoslangan ilg‘or  E.Yuzlikayeva, Sh.Sharipov, Sh.Shodmonovalarning ilmiy
pedagogik texnologiyalar, o‘quv dasturlari va o‘quv- izlanishlarida talabalarda kreativlik sifatlarini rivojlan-
uslubiy materiallarini keng joriy qilish, talabalar, ilmiy- tirishning bo‘lajak o’qituvchilarni  Kkasbiy-innovatsion
pedagog Kadrlarni zamonaviy kasbiy bilimlari va kreativlik  tayyorgarligini shakllantirishdagi o‘ziga xos jihatlari,
gobiliyatlarini rivojlantirish masalalari ta’lim tizimini tub-  kreativlik sifatlarini rivojlantirishga ta’sir etuvchi ijtimoiy
dan takomillashtirishning asosiy vazifalari sifatida bel-  omillar, shaxsning faolligi, shuningdek, talabalarda tan-
gilandi [1]. Bugungi kunda jahonda ta’limga kreativ  qgidiy, kreativ tafakkurni shakllantirish yo‘llari va shakllari,
yondashuv asosida bitiruvchilarning ragobatbardoshligini  mavjud pedagogik shart-sharoitlari, didaktik ta’minoti,
oshirish, pedagog kadrlarning kreativ sifatlarini rivojlan-  shuningdek pedagogik kreativlik mazmuni yoritib berilgan.
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So‘nggi yillarda yetakchi xorijiy mamlakatlarning ta’lim
tizimida o‘quvchi va talabalarda kreativlik sifatlarini
shakllantirish ~ masalasiga  alohida, jiddiy e’tibor
garatilmoqda. Buni Bronson, Merriyman (2010 y.), Ken
Robinson (2007 y.), Fisher, Frey (2008 vy.), Begetto,
Kaufman (2013 y.), Ali (2011 y.), Treffinger (2008 y.) va b.
tomonidan olib borilgan ko‘plab tadgigotlar, ularning
natijalarian ko‘rish mumkin [2]. Patti Drapeau nugtai
nazariga ko‘ra kreativ fikrlash, eng avvalo, muayyan
masala yuzasidan har tomonlama fikrlash sanaladi. Har
tomonlama fikrlash talabalardan o‘quv topshirig‘i, masalasi
va vazifalarini bajarishda ko‘plab g‘oyalarga tayanishni
talab etadi. Mushohada yuritishda masala yuzasidan bir va
ko‘p tomonlama fikrlashdan birini inkor etib bo‘lmaydi.
Binobarin, bir va har tomonlama fikrlash kreativlikni
shakllantirishda birdek ahamiyat kasb etadi. Patti Drapeau
“Agarchi o‘zingizni kreativ emasman deb hisoblasangizda,
hozirdanoq kreativ tafakkurni rivojlantirishga garatilgan
darslarni tashkil eta boshlashingizni maslahat beraman.
Aslida, gap sizning ijodkor va kreativ bo‘lganingiz yoki
bo‘lmaganingizda emas, balki darslarni kreativlik ruhida
tashkil etishingiz va yangi g‘oyalarni amalda sinashga
intilishingizdadir”, - deb ta’kidlaydi. Ken Robinsonning
fikriga ko‘ra, “kreativlik — o°‘z giymatiga ega original
g‘oyalar majmui” sanaladi.

Talaba shaxsining mutaxassis sifatida kasbiy kamol
topishi, rivojlanishi oz mohiyatiga ko'ra tizimli ijodiy
jarayon tarzida namoyon bo‘ladi. ljodkor shaxsning
shakllanishi va rivojlanishi uning ichki va tashqi olami
o°zgarishining o‘zaro mos kelishi, ijtimoiy-itstisodiy shart-
sharoitlar samda inson ontogenezi - tuzilishidan boshlab to
umrining oxiriga qadar uzluksizlik, vorisiylikni tagozo
etadigan faoliyat mazmuniga bog‘lig. Ma’lumki, kashiy
tajriba bilim, ko'nikma va malakalarning integratsiyasi
sifatida aks etadi. Kreativlik (lot., ing. «create» - yaratish,
«creative» yaratuvchi, ijodkor) - individning yangi
g‘oyalarni ishlab chigarishga tayyorligini tavsiflovchi
xamda mustaqgil omil sifatida iqtidorlilikning tarkibiga
kiruvchi ijodiy qobiliyati ma’nosini ifodalaydi. ljodkor
shaxsning shakllanishini shaxsning o‘zaro mos tarzda
bajarilgan ijodiy faoliyat va ijodiy maxsulotlarni yaratish
borasidagi rivojlanishi sifatida belgilash mumkin. Ushbu
jarayonning sur’ati va gamrovi biologik va ijtimoiy omillar,
shaxsning faolligi va kreativ sifatlari, shuningdek, mavjud
shart-sharoit, xayotiy muxim va kashiy shartlangan
xodisalarga bog‘lig. Zamonaviy sharoitda pedagogning
kreativlik  sifatlariga ega bo‘lishi taqozo etiladi.
Pedagogning kreativlik sifatlariga ega bo lish uning shaxsiy
gobiliyatlari, tabiiy va ijtimoiy quvvatini, kasbiy faoliyatni
sifatli, samarali tashkil etishga yo‘naltiradi. Oliy ta’lim
tizimida o‘qish faoliyatida bo‘lgan talabalar kreativlik
sifatlariga ega bo‘lishlari uchun ularda o‘quv va tarbiya
jarayonlarida an’anaviy yondashishdan fargli yangi
g‘oyalar xaqida fikr yuritishi, o‘ziga xoslik, tashabbuskorlik
talab etiladi. Odatda pedagoglarning kreativlik gobiliyatiga
ega bho‘lishlari pedagogik muammolarni xal gilishga in-
tilish, ilmiy-tadgigot ishlari yoki ilmiy loyihalarni amalga
oshirish va o‘zaro ijodiy xamkorlikka erishishlari orgali
ta’minlanadi.

Kreativ fikrlash har bir ijtimoiy sohada yaqqol aks etishi
mumkin. O‘gituvchining ijodkorligi esa u tomonidan
tashkil etilaigan kasbiy faoliyatni tashkil etishga ijodiy
(kreativ) yondashuvida aks etadi. So‘nggi yillarda ushbu

holat ~ “pedagogik  kreativlik”  tushunchasi  bilan
ifodalanmoqda.

“Kreativ pedagogika” quyidagi ikki holatni
kafolatlay olishi zarur:

1) o‘qgituvchilar tomonidan o‘quv fanlarini past
o‘zlashtirayotgan va ularini o‘rganishni zerikarli deb
hisoblayotgan talabalar e’tiborlarini  fan  asoslarini

o‘zlashtirishga jalb etish;
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2) o‘gituvchilarga talabalarda kreativ fikrlash va ijodiy
faoliyat natijalarini rag‘batlantirishga xizmat qiladigan
strategiya va Vositalarni tavsiya etish qilish orqgali
auditoriyada ulardan samarali foydalanishlari uchun
imkoniyat yaratish [3].

Pedagogning kreativlik sifatlariga ega bo‘Imasligi
tufayli talabalar ham qizigarli va ajoyib g‘oyalarga ega
bo‘lsalar-da, birog, ularni ifodalashda sustkashlikka yo‘l
go‘yadi. Buning sababli ta’lim jarayonida go‘llanilayotgan
metodlar talabalarda erkin, mustaqil fikrlash ko‘nikmalarini
shakllantirishga xizmat gilmasligi bilan belgilanadi. Muallif
tomonidan tavsiya gilingan vosita va strategiyalar
talabalarda kreativlikni rivojlantirishda o‘gituvchilar uchun
go‘l keladi hamda talabalarda o‘quv fanlarini o‘rganishga
bo‘lgan gizigish, intilishni rivojlantiradi. Kasbiy faeliyatda
pedagogning kreativligi turli shakllarda namoyon
bo’ladi. Ular quyidagilardir:

1. Pedagog tomonidan ushbu shakllarda kashiy
faoliyatning samarali tashkil etilishi uning kreativligi gay
darajaa ekanligiga bog‘lig bo‘ladi.

2. Kreativ pedagogikaning magsadi, vazifalari, obyekti
va predmeti. Ko‘z oldingizga ta’lim jarayonini yuksak
mahorat bilan boshgarayotgan, uni o‘ziga xos va gizigarli
tarzda jo‘shqinlik, zavqu shavqg bilan tashkil etayotgan
o‘gituvchini keltiring [4].

U, garchi, o‘zini kreativ shaxs yoki ijodkor deb bilmasa-
da, birog, kreativlikni namoyon etuvchi ta’lim jarayonini
tashkil etayotganidan, unga imkon beradigan metod,
usullarni go‘llayotganligidan o‘zi ham mamnun, qolaversa,
talabalarning  minnatdor  bo‘lishlariga  erishmoqda.
O‘qgituvchi ta’lim jarayonida kreativ metod, usullardan
gancha ko‘p foydalansa, o‘ziga va o‘zining ijodiy, kreativ
imkoniyatlariga  nisbatan ishonchi ~ shuncha ortadi.
Pedagoglar tomonidan kreativlik sifat va ko‘nikmalarining
o‘zlashtirilishida fan sifatida “Kreativ pedagogika” muhim
o‘rin tutadi. Har ganday fan kabi “Kreativ pedagogika”
o‘quv predmeti ham aniq magsadni ko zlaydi.

“Kreativ pedagogika” fanining magsadi shaxsni kreativ
o‘qitish, tarbiyalash va rivojlantirishdan iborat “Kreativ
pedagogika  muayyan  vazifalarni  bajaradi.  Ular
quyidagilardan iborat:

» ta’lim  mazmuni,
saralash;

» o‘quv moduli (fani) ni o‘qgitishning taktika va
strategiyalarini belgilash;

o‘quv rejalari va dasturlarini

» mos psixologik-pedagogik tashxis vositalarini
tanlash;
» ta’lim  oluvchilarning  kreativ  rivojlanishini

bashoratlash;

» kreativ shaxsni shakllantirishning boshgaruv tizimini
ishlab chigish.
Ma’lumki, har bir fan o‘zining tadgigot obyekti va
predmetiga ega bo‘ladi. “Kreativ pedagogika” ham oz
obyekti va predmetiga ega.

Ular: Obyekti — Barcha yosh bosqichlaria kreativ
shaxsni kasbiy shakllantirish va rivojlantirish jarayoni

Predmeti — Kreativ shaxsni kasbiy shakllantirish va
rivojlantirish metodologiyasi, ustuvor tamoyillari, yetakchi
g‘oyalari, muhim yo‘nalishlari, asosiy bosqichlari va b.

Oliy ta’lim muassasalari talabalarida Kkreativ
tafakkurni shakllantirish jarayonida quyidagi holatlar
so‘z  yuritilayotgan  jarayonda = samaradorlikka
erishishni kafolatlaydi:

- oliy ta’lim muassasalari talabalarida kreativ tafakkurni
shakllantirishga alohida e’tibor qaratish;

- oliy ta’lim muassasalari talabalarida kreativ tafakkurni
shakllantirishning nazariy asoslarini ishlab chiqish;

- oliy ta’lim muassasalari talabalarida kreativ tafakkurni
shakllantirishga xizmat qiluvchi mavjud imkoniyatlardan
samarali foydalanish chora- tadbirlarini belgilash;

- talabalarning kreativ tafakkurini shakllantirishga yor-
dam beruvchi shakl, metod va vositalar tizimini asoslash;
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- mazkur jarayonda fanlararo alogadorlikni ta’minlash;

- talabalar tomonidan o‘zlashtirilgan nazariy-pedagogik
bilimlarning amaliyotga tadbiq etishga imkon beruvchi
shart-sharoitlarni yaratish [5].

Kreativ pedagogikaning tarkibiy tuzilmasi va asosiy
kategoriyalari. Har qanday fan singari “Kreativ
pedagogika” fani ham o‘zining tarkibiy tuzilmasiga ega.
Ushbu fan quyidagi tarkibiy tuzilmaga ega:

- kreativ ta’lim asoslari: magsadi. vazifalari, obyekti,
predmeti, subyektlari, mazmuni, metodologiyasi, shakllari,
metodlari, vositalari, metodikasi va texnologiyalari;

- malakali karlarni tayyorlash va ular tomonidan kasbiy
faoliyatni tashkil etish jarayonida yosh xususiyatlarini
inobatga olgan holda kreativ shaxsni shakllantirish
bosqichlari.

Kreativ pedagogikaning umumiy mohiyati uning
konpeptsual holatlarini ifodalovchi bir qator tushunchalar
asosida ochib beriladi. Ular quyidagilardan iborat:

Jjodkorlik — muayyan yangilikning ahamiyati va foydali
ekanligini belgilovchi shaxs faoliyati va uning natijasi.
Ijodkor shaxs — ijodiy jarayonni muvaffaqiyatli amalga
oshira oladigan hamda aniq ijodiy natija (mahsulot)larga
ega shaxs. Kreativ shaxs — jarayon yoki natija sifatida
jjodkorlikni namoyon etuvchi, masalalarni yechishga
nostandart usullar bilan yondasha olishga moyil, o‘ziga xos
harakatlarni tashkil etish, yangiliklarni ilgari surishga,
ijodiy mahsulotlarni yaratishga layoqatli va tayyor shaxs.
Bunyodkor shaxs — ham jarayon, ham natija sifatida
obyektiv ijodkorlikni amalga oshiradigan va talablar
darajasida ijodiy mahsulotlarini yarata oladigan shaxs.
Kasbiy-ijodiy faoliyat — mutaxassisning kasbiy masalalarni
jjodiy hal qilish muvaffaqiyatini tavsiflovchi faoliyati,
innovatsion xatti-harakati

[jodiy topshiriqlar — muammoli vaziyatlarni tizimli
tahlil asosida hal qilishga yo’naltirilgan masalalar tizimi.
Kasbiy-ijodiy imkoniyat

» kasbiy kompetentsiya, malakaga egalik;

> kasbiy ijod metodologiyasi asoslarini
o’zlashtirganlik;

» 1ijodiy tafakkurning shakllanganlik darajasi;

» kasbiy-ijjodiy layoqat va shaxsiy sifatlarning

rivojlanganligi.

Kasbiy ijodkorlik metodologiyasi — ijodkorlikning jarayon
va natija sifatida obyektlar hamda muayyan kasbiy faoliyat
turlariga munosabat ko‘rinishidagi tuzilishi, mantiqiy
tashkil etilishi, metod va vositalari haqidagi ta’limot. Ijodiy
tafakkur — tafakkurning ijod jarayonini tashkil etish va ijod
natijalari (mahsullari)ni bashoratlashni ifodalovchi turi.

Kreativ qobiliyat — shaxsning ijodiy faoliyatni tashkil
etish va uning natijalanganligiga erishishni ta’minlash
imkoniyatini belgilovchi individual xususiyati.

ljodiy qobiliyat — ijodiy faoliyatni muvaffaqiyatli
amalga oshirish va uning natijalanganligini baholashda
namoyon bo‘ladigan individual xususiyati O‘zini o°zi ijodiy
faollashtirish — shaxsning ijodiy faoliyatda o0°‘z
imkoniyatlarini  to‘laqonli  namoyon  qilishi va
rivojlantirishi. Pedagoglarning kasbiy-ijjodiy imkoniyati
kasbiy masalalarni ijobiy hal qilish va ularning yechimini
tegishli darajada baholashda ko ‘rinadi.

Xulosa: yugoridagilardan kelib chigib, xulosa gilish
mumkinki, talabalarning pedagogik ehtiyojlari, gizigishlari,
alohida ahamiyatga ega bo‘lgan yo‘nalishlarini tizimli
tarzda o‘rganish lozim. Shuningdek, talabalarning kreativ
gizigishlari va ehtiyojlarini gondirishga xizmat giladigan
goyalar, konsepsiyalar hamda ilg‘or pedagogik tajribalar
asosida o‘qitish jarayonini tashkil etish kreativlikni
rivojlantirishga nisbatan mazmunlifaoliyatli yondashuvni
shakllantirishga xizmat giladi. Talabalarning kreativlik
ko‘nikmalarini rivojlantirish asosida ulardagi ixtisoslashgan
ya’ni pedagogik kreativlik kompetentligini rivojlantirishga

alohida e’tibor Qaratish, bunda Zamonaviy
axborotkomunikatsiya texnologiyalari, innovatsion
strategiyalar, interfaol ta’lim metodlari va

texnologiyalaridan keng foydalanish magsadga muvofig.
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SUMMARY. This scientific article describes in detail the possibilities and components of the developing of creative qualities in fu-
ture teachers. At the same time, the stages and factors of the developing of the creative abilities of future teachers were highlighted.
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It is widely acknowledged that language provides the
means to express any thought through the utilization of a
plethora of linguistic tools. The teaching of foreign
languages represents a fundamental element of the curricu-
lum in both academic and educational contexts. A variety
of pedagogical approaches are employed in the instruction
of English, with the utilization of video materials being a
particularly prevalent strategy.

The communicative approach has been instrumental in
the introduction of the concept of ‘authenticity' into foreign
language teaching methodology. This is with the objective

of optimizing the learning process and facilitating natural
communication. Pedagogy has undergone a significant
evolution in its pursuit of effective foreign language
teaching methods, drawing upon insights from a range of
disciplines, including technology, logic, semiotics and
psychology. Authentic materials play a crucial role in
language learning by providing learners with real-world
language input and cultural context. They offer learners
exposure to authentic language use, including natural
vocabulary, idiomatic expressions, and cultural nuances,
which helps improve comprehension and fluency [1:171].
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The use of video in the context of foreign language
teaching allows for the consideration of a multitude of
sociolinguistic factors, which are represented by visual
information and largely determine the nature of speech
utterances of communicators. Such factors include, but are
not limited to, the social status of the communicators, the
nature of their relationships, the spatial and temporal
conditions of communication, and so forth.

For this reason, the use of authentic audiovisual forms
of teaching represents a new milestone in the history of
pedagogy, combining visual and auditory perceptual
components in a single, unified approach.

By video material we mean any video production
recorded on an electronic medium (or reproduced via the
Internet), any video production combining visual and audio
sequences, characterized by situational adequacy of linguis-
tic means, naturalness of lexical content and grammatical
forms.

There is a huge amount of video materials that can be
watched and used in English classes. They can be advertis-
ing clips, interviews with famous people, cartoons, plots of
world films, fragments of news and television programs. In
the scientific and methodological literature there is no strict
classification of video materials. However, if we take the
technical side as a criterion, we can distinguish the follow-
ing types:

1. Video recordings, (i.e. material recorded on an
information medium);

2. Material that is broadcast directly.

Educational videos are a special type of English learn-
ing material. They consist of small episodes and have
additional didactic material. According to B.Tomalin, there
are two types of educational videos:

1. Direct teaching of the language;

2. Additional source for language teaching.

The first type of teaching material (direct teaching) is
characterized by teaching "directly from the screen™, where
the presenter, playing the role of a teacher, demonstrates
sample structures. The teacher's role in this case is to
improve the learner's skills and abilities with the help of the
teacher's book and other resources.

Videos of the second type (additional source for
teaching) contain more cognitive information, showing how
the language is used at different levels. They are usually
presented in unrelated episodes, taking into account the
level of difficulty and language functions [2:63].

Authentic videos offer a greater variety of language and
speech samples, including various linguistic differentiations
such as regional accents, common and technical
vocabulary, and idioms. And they are used in a real context,
just as native speakers use them. They provide wide
opportunity to master the culture of the foreign language.
At the same time, these videos are primarily aimed at
learners with a good language background and are not
suitable for beginners. For this category of learners, these
videos present significant difficulties related to the speed of
speech, its individual typological features, dialect peculiari-
ties, background noise, etc.

The methodological features of authentic video
materials vary according to the criterion of genre and
thematic orientation. In consideration of the aforementioned
characteristics, the materials in question can be classified
into three distinct categories:

1. Entertainment programs (dramas of all kinds, shows,
‘music’ videos, sports and entertainment programs, etc.);

2. Fact-based programs (documentary video, television
discussions, etc.);

3. “Short programs” lasting from 10 seconds to 10-15
minutes (news, weather forecast, sports results competi-
tions, advertisements, etc.) [3:71-75].

The presentation of video material belonging to any of
the aforementioned categories is of considerable value in
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the process of teaching foreign languages. The viewing of
such videos facilitates the process of auditory-visual
synthesis, which entails the simultaneous broadcasting of
sound and image. This, in turn, contributes to the
development of skills and abilities pertaining to listening
comprehension (listening) and stimulates oral and verbal
communication among students, which takes the form of
expressing one's own opinion, attitude, searching for
arguments, and evidence. Empirical evidence suggests that
students demonstrate superior information retention when
the information is presented in a multimodal format as
opposed to a unimodal format.

In order to provide a concise overview of the material
presented above, it is necessary to identify six distinct
groups of video materials.

The criteria of the first group are the channel through
which information is received or perceived:

1) Authentic video materials (visual perception
information): table, graph, diagram, map, letter, printed
text;

2) Authentic audio materials (auditory information):
audio recordings of poems, stories, songs, fairy tales,
rhymes, dialogues, excursions, etc., radio broadcasts, audio
tracks etc.;

3) Authentic audio-video materials (visual and auditory
perception): videotapes or other digital media with
recordings of television programs and video materials,
films, [4:150].

The criteria of the second group are the type of video
material:

1) Authentic (video materials created by native
speakers and non-native speakers) intended for educational
purposes);

2) Educational (artificially created video materials for
solving certain educational tasks);

The criteria of the third group are the nature of the
information:

1) Functional materials (everyday use): indexes,
diagrams, maps, labels, price tags, programs, posters,
instructions, announcements, advertisements, inscriptions,
signs (i.e. everything that carries functional information -
advertises, explains, instructs, warns);

2) Informative  materials:  abstracts,  syllabuses,
recorded foreign language lectures, reports, messages,
interviews, tests, diagrams, comments, announcements,
surveys;

3) Anthroponomical materials (sources of historical
information): newspapers, books, visual aids, films, etc. d.
[4:150].

The criteria of the fourth group are the presentation:

1) Authentic materials presented using technical teach-
ing tools: video materials (TV shows, programs, computer
programs, overhead projectors with diagrams, maps, slides,
Internet resources, etc.;

2) Other materials presented without the use of tech-
nical training tools;

The criteria of the fifth group are the purpose of use in
the teaching process:

1) Materials intended for teaching communication
(mainly these are official and informal dialogues): inter-
views, surveys, telephone conversations, etc.;

2) Materials designed to create background knowledge
(sociocultural, linguistic and cultural studies): video
materials, newspaper texts, maps, etc.;

The criteria of the sixth group are the role in the training
process:

1) Basic materials that can form the core of the educa-
tional topics, such as texts;

2) Additional materials: diagrams, graphs, statistics
tables, etc.;



3) Related materials that do not require Educational
and Methodological Complex and used as applied: audio
tracks, texts, newspapers, magazines [4:151].

Video can be a good stimulus for both oral and written
statement. Students may be offered the following types of
tasks: writing an imaginary biography of one of the charac-
ters video episode; presentation of a video episode in the
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form of a letter to a friend; compilation sportswriter based
on watching news broadcasts and filling out tables and
others.

Working with authentic video material is always very a
productive and interesting type of work for students, since
it involves creative notes are involved, which increases mo-
tivation to work in the lesson.
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REZYUME. Ushbu magolada o‘quvchilarning kommunikativ kompetensiyasi, o‘ziga xos xususiyatlari tizimli va keng gamrovli
tarzda yoritilgan. Kommunikativ kompetensiya va chet tilidagi mulogotni autentik materiallar orgali mulogotni muvaffaqgiyatli olib

borish va rivojlantirishga bog‘liq fikr va takliflar keltirilgan.

PE3IOME. B nanHoii craThbe OCBellleHa KOMMYHHKATHBHAsE KOMIIETEHTHOCTh YYEHHKOB, HalpaBJeHHAs HA COBEPIICHCTBOBAHHUE U
pasButue, e€ ocobeHHOCTH. [IpeacTaBieHsl HIeH U MPEIJIOKEHNUS, CBA3aHHBIC C YCIICIIHBIM IPOBEICHUEM U Pa3BUTHEM KOMMYHUKATHB-

HOW KOMITETEHTHOCTH U O6IJ_[6HI/I${ Ha UHOCTPAHHOM A3BIKE.

SUMMARY. In this article, the communicative competence of pupils aimed at improvement and development, its specific features,
is described in a systematic and comprehensive way. Ideas and suggestions related to the successful communication are presented for

developing the communicative competence in a foreign language.

BYJAKAK YVKUTYBUUJIAPHUHI HNEJATOI'IK ®AOJUATHUIIA KACBUM-TIEJAT OT'MK
XAMKOPJIMKKA TAUEPJIAIIIHUHI HASAPUU ACOCJIAPA
C.C.MaxammaToBa — yKumyeguu
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KroueBble ci10Ba: 1eATENEHOCTD, COTPYAHMYECTBO, 00pa30BaHUE, METOI, CIOCOOHOCTH, CKJIOHHOCTH.
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Bynaxak yKuTyBuMIIap negaroruk GaonusTuaa Kacoui-
MeTarOTHK XaMKOPIIMKKA TaH€piam TH3UMUHUHT OOH MMUJI-
MU MaJlaHU# Ba TapuXuil aHbaHANAp, yph-ogaTiap Xamaa
yMyMOaliapuii KaapusTiapra acociaHraH camapaiiy Talll-
KHJIMA-TIeTaTOTUK MEXaHU3MIIAPHHU HWIUIA0 YHKHII, XaM/aa
MWUIAA TahJIAMHUIA XAMKOPIUK TaMOWWIIIAPUHHUHT YCTY-
BOPJIMTHMHM TAbMMHJIAIITA KapaTUiIraH WIMHI TaJKUKOTIap
om0 OopmiMokaa. AnmdarTa, MEJarorvK HIN KTUMOWN
(GaoNMATHUHT aNoXuaa coxacuaup. by epma Owmimm,
Manaka, KacOWi  MaxopaTJaH  TallKapu, axJOKui
MebEpiapra pHOs KWIHII HATIKACHIA INaK/UIaHAIUTaH
VKUTYBYHMHHUHT OOpY-3BTHOOPH XaM KaTTa poj YHHaWIH.
UyHku YKUTYBUM OolIKa MyTaxaccuciapiuan (apkiu
paBUIIAAa THUPUK, OHTIH, (aKT Ba XOAHCAiapra y3mra xoc
WHAWBUAyal MyHocabatma OynraH opmamiap OwiaH
HILTARIN.

YKUTYBUMHHHT YKYyBUHIAp, XaMKacOlapu, 0Ta-OHAIapH
opacuna o0p¥y-3pTHOOPH IOKOpU OYIica, YHHHT IEHarOTHK
daomuatn  MyBaddakUATIM Keyagdw, JeHHII MYyMKHH.
YKUTYBUMHHHT  OOpY-9bTHOOpPH  YHHHT  MabHAaBHU
xomartuaup. Tascup — Oy IKTUMOHWH kapaCHIApHIHT
Oopummn  Taxkpubacwma  MmaXxC  TOMOHHUAAH  KyJra
KHPUTWITAH  axJIOKUH  KaJap-KHMMaTra  acoClIaHTaH
Oomikanmapra TabCHp KWIHII Ky4d. Ilegaroruk oOpy-
BTHOOD VKUTYBUMHHUHT MabHaBUN-aXJIOKHUI Ba
MICUXOJIOTHK-TIEJATOTUK ~ Taléprapiurura >Xyjga OOFIHK,.
YHUHT [gapaxacd YKUTYBUMHHHT OWINM YyKYypJIUTH,
OWIMMIOHJINIH, MaxopaTH, HIIra Ba XaMKacOmapura
MyHOca0aTH, yMyMHH Tal€prapiaury, WXTUMOUH (aonusT,
oTa-OHaNap OWJIAH WIUIANI YCYJIH, YiAa Y3WHH TYTHII Ba
OomuiKanap TOMOHMJAaH GeNruIaHa y.

YxuryBun Hy(dy3u mnacaiiub, ymapra OynraH HIIOHY
macaiin06 OopadTraHM XakKuJga aBBAITH MaKOJAaJTapHMHU3Ia
TWITAa OJIMHTAaH MyaMMoOJIap Xakuga (uKp Omiguprax
JOHMIIMAHJIap Ba XajK KeJaXaruHu Yinmanauraxn
WHCOHJIAD MIAXCHUHI KamoOJ TOIHIIM Ba NIAKIUTAHUIIN
OeBocHTa YKUTYBUMJIAPHUHT Bakojariapu OwiaH OOFIHK.
BunoGapuH, xap OUp HWHCOH VKUTYBUYHMHHHT IKAMHUSAT
TapakKKUETUAATH YPHUHM KaHIail Oyica, myHmai KaOyi
KWIHIIIA Ba YHUHT 00pY-IbTHOOPHHHMHT Tlacaiin® GopaétraH

cababmapu Ba ymapHu Oaprapad 3THm Hyutapu Xakumaa
Vitmamu, Oy MyaMMoOJapHH OapTapad »THINTa Xapakat
KWJIHIIHN Kepak, 1ed XucoOranMus.

Kyn i#iwimap fgaBoMuaa — YKUTHIN — TyHIyHYaJIapH
XOTHpara KapaTwiral O0ymu0, YkutyBummap Oy BasmdaHu
MeJaroruk ycyiuiap OwnaH Xan Kuiawiap. bummmmapau
SHI'H ~ aBJIOJra  YTKa3uIl  Y4yH  MaBXyMJIHKAAH
KOHKPETJIMKKa YT HynmunmaH doinananmwign. X03upra
3aMOH/a  OWIMMIApHM  Y3NAIITHPHUIINA  KOHKpETIaH
MaBXyMmra yTHII YCyJdura yCTYHJUK Oepmiaanu. bupuHum
yCyll Ce3TWilap OpKajlM WAPOK JTHITaH OWIMMIIAPHH,
WKKUHYM WY1 3ca Tadakkyp Ba TacaBByp QUITPHIaH
YTraHzaH KeWHH WAPOK OTWIraH OWIMMIIApHH cakjab
KOJIMIL YYyH MYJDKaJulaHraH. bupunuu Wyn Kyjuianuiaranjga
VKyBUM (hakaT OWIMM OJIAJH, MKKWHYH WY KYITaHWITaHIa
VKyBunaa OwnumaaH (oiiianaHuil — MacaJlaHU TaxXJIHII
KWINII Ba CHHTE3 KWIIMII, BasWATAAH YHMKWII HyJInHH
TomuII, OOIIKa4Ya KUIUO alTraHna, Xan KWINI KOOMIHATH
nmaiino Oymagu. ByHuHr cabaOu, MKKHHYM YCYIHH YKYB
J)kapaéHuIa KYJulauiaa VKYBUMJIAPHUHT aKJINN
orepanysuIapu puBOXIaHagu. Kypu® TypraHuHrH3mex,
3aMOHABHH TPEHUHT TyIryH9aaapu TICHXOJIOT S
IOTYKJIapura TasHaau. MacanaHuHr OyHIal KYHWIUIIN Xap
OMp  YKUTYBUMAAH  YKYyBUMZAH  ¥3ap0  XaMKOPJIHK
TU3UMUHHUHT LIAKJUIAHUIIA Ba PHUBOKITAHUIIN
MeXaHU3MJIAPUHH OWJIMIINHY TaK030 3Ta/IH.

Tabnmum kapaHM 3aMOHaBMH JaBpAa MOHOJIOTHK
MAQJaHUSATHA [TUAJOTUK MAJaHUAT OWIaH ajIMamTHpHO,
SIHTH Ma3MyH kacO 3taum. Jlemak, Ma3kyp 000ma Hadakat
Oynaxak YKUTYBUMHHHT MeEJaroruk (aoiusTuaa Kacouii-
MEeIaroruK XaMKOPJIMKKa Tai€priam TH3UMH Oanku Oy
Kapa€Hia — YKUTYBUM-IIOTMPA  MyHOcabariapu  STHTH
Oockuyra KyTapuil MyaMMoJIapu  Iejaroruka  (aHu
KOHTEKCTHAa KM3FWH Myxokama KwinuHamgu. Ly mabHOnmA
TaJAKAKOT MaB3ycura oIy HyHamumyaH —E€Hpammuo,
TabJIMMHHUHI acocHi Basudaiapu, yMyMHH Ba Maxcyc
Makcaja Ba BasudalapuHU WIMHHA TYIIyHTHpHO Oepwmira
XapakaT KMIMHAH.

Omnuit TabJIMMHU
PHBOKITAHTHPUIIHUHT

HCII0X
MHUCCHACHU Ba

KHJTHIIT Ba
Bazudarapura




9pTHOOpP  KapaTum, THU3UM  Ba  MEXaHU3MIIApHU
WHHOBALVSUIAPHY TyKYPJIAIITHPHIL, OJHHA TABJINMHA HUCIOX
KWINII Ba PUBOXKJIAHTHPHULIHUHT SHJIOTEH MOTHBALMACH Ba
XaéTHHINTUHE ~ parO0aTIaHTUPUIN, OJIMH  TabJIMMHHHT
IOKOpH cH(ATIN PHUBOXKIAHWUIINHKA YEKIOBYH aCOCHH
MyaMMOJIapHH XaJl KWJIMIIHU KaJaJUIAIITHPHIL, OJIUH
TAabIUMAA CTPATETHK HCTEHAONIAp KOOWIMATHHU Xap
TOMOHJIaMa TaKOMWUIAIITHPHIN, MEJaror XOAWMIJIAPHU
IOKOpH Jiapakajaru y3ura OYiraH HIIOHY Ba Y3UHU-Y3U
TaKOMIUTAIITHPHUIIHN KYJUTa0-KyBBaTJIAIll, MaMilakaT Ba
MHUHTaKaHWHT IOKOpH cudatin PHBO>KITAHHUII
MMKOHHATIApUTa XW3MaT KWIMII J073ap0 MacanajaplaH
XHACOOIaHaIN.

Muuii - cTpareruss Ba  acoCUM  TapMOKJIAapHU
PHBOXKIIAHTHPHUIIHUHT J10713ap0 dXTHEXIapura 3bTHOOP
KapaTHIl Ba CTPATETUK TAHKUCIMK Ba PHUBOXJIAHAETTaH
(armapapo coxamapaa [OKOPH Japakajard HWHHOBAaIMOH
UCTEHJOJIApHA  TapOMsIall JKapaHUHH — Ky4YaWTHPHLI
MyxuM xucoOmaHamu. TasHda darmap Oyiimdga IOKOpH
Jlapaka/iar NCTEhAOUIAPHH TalEpIalliHi TH3UMHUHHA STHAIa
PHBOXIIaHTHpHLL, “OMp Kadeapa Ba onTH MHCTUTYT (aH
Ba TAaBJIUM MHTETPAIMACH Ba XaMKODPJIHMKIArd TabIUM
MEXaHU3MUHH 0apIio STHII, aCOCHH (aHap Oyiinda I0KOpH
Jlapakajard  MHHOBAIlMOH  HCTEBJIOUIAPHH  MYCTaKHJI
paBuIIga TapOMANaml KOOWIMATHHH Xap TOMOHIaMa
TAaKOMHUTAIITHPHII XaM MYXUM aXaMHATra ora.

Bynaxaxk yKUTYBYM — y3 COXaCHMHHUHI' MPO(dEeCcCCHOHAIH,
¥3 (paHUHN ceBaJUTaH MyTaxaccuc OYIMIIHI MaKcaz KHIHO
onraH (aon TabINM CYOBEKTH XHCOONaHamu. Y HagakaT
Tanabanapra OWINM OCpPHII, WIMUN M3JIAHUII Ba TAAKHKOT
¢daonmmaTura JKkan® KWIMII Oalkd OJNraH OWinM Ba

TOXpUOATAPUHU O KaMHAT XaéTWra camapaid TaJ0HK
KWJIMIIra XaM ypraraad. bynaxak YKUTYBUM - TabluM
KapaéHUHUHT (DAOT TAIIKMWIOTYNCHIHP.

Bynunr yUyH aBBaJo, XO3UprU JaBpaa
YKUTYBUMIAPHUHT 0OpY-3bTHOOPHMHHM OLIMpHUIN Iymuna

MaBKyJ] MyaMMOJIapHH XaJl 3THII Oopacuaa >KUJIJUH dopa-
TanOupnap Kypulml BakTW Kengd, Jeb  yilnaiimus.
YKUTYBUYMHHUHT  OOpy-3pTHOOPMHM  THKNAm  OyTyH
KAMUSATHUHT IUKKAT MapKasuia OYIUIIN, TeTUIUIH JaBiatT
Myaccacanapyu Oy Oopaja peay Kajamiap TalUIallNd Kepak.
by xaxaa ranuprasjia, SHT aBBajO, YKUTYBUMra Y30K BakT
maBoMuaa (akaT OwiMM eTKa3yBud maxc cudatuaa
KapaJiraHJIMITMHU aiituimn  kepak. A#HMKCa, wypoJap
JaBpUIaru TaBJIUM TH3UMHUA  Yma  JOMJIAHHU
HMIOTHPJIAPULAa KYIPOK MAabIyMOT OEpUINM YUyH SAXIIH
meramnap. YHm1a0 Hwoiap JaBOMHAA  YKUTYBUYHIAp
MeJaroruk JKapaéHHU aHbaHaBUW YKUTUII yCyJIapu
acocuja Kypauiap Ba, anbarra, MyaisiH
MyBaddakusTIapra SpuIaAniIap. PUBoXIaHUII, HaTHXara
AYHANTUpUITaH  Kaapiap  Taiépiail, KYHUKMaJapHU
IaKIUTAHTHpHUINTa JBTHOOp OepuiMaraH Oyicanga, TaH
ONIMII KEpakKW, OWp KaHua OYIOK IIaxciap, OJMMIIap,
HOMJIApDH TapuXra KUpPraH MHHIIA0 WHCOHJAp aHa IIy
TabJIMM BaKWUIApUAWD. DHIM Ba3uwAT OyTyHiIal Y3rapaw,
3aMOHABUM JapCHU SHIM YKUTHUII CTpaTerusUlapHHU
KyIIaMacoaH TacaBByp ATHO Oynmaiinm, YKUTYBIH WY1
KypcaTyBUM pOIMHU YHHAHIM, YKyBUMIApHH Typiu
MaHOaIap/ilaH MyCTaKWI OMJIMM OJIMIIra HyHanTupaau, oup
c¥y3 OmilaH aiTranaa, OniIMM OJIMIITA YpraTaau.

Arap wirapu TabiIMM CaBOJICH3JIMKKa Oapxam OepuIl
BOCHUTACH, 3yJIMaTAAaH YMKHII HYI XapuUTacH AeraHnapuiex,
SHAWIMKIA TabIUM CTpPAaTerHK  (aomusAT  COXacura,
VKUTYyBUMIap TaWépiam 5ca MaMJIAKaTUMH3HUHT MUJUINH
XaB(CU3NIUTK Macajacura aitmangu. bunoOapuH, 3cku
VKATUII ycyiuiapu OWjaH KWUTOOAaH OwiauMm onubd, yHU
VKyBUMIIapra sroHa Xakukui ManOaa cudaTtuia erkasraH
VKUTYBUYM YPHUHHU KYTU1a0 OMIIMM Ba MaHOaapiaH HUMaHU
Ba KaHJAall YpraHWIIHU TapTHOTa COMYBYM MKOAKOD, HYII-
HYpUK KYypcaTyBud YKUTYBUM Jrajulamid Kepak. UyHKu
OyryHI'n KyHJa MabiIyMOTJIap KYIUIMTHAA aJaliu0 KOJIWII
xaBdura nyd KenaétraH Enuiapup.
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3aMOHaBHH  TabIUM  CTpaTerwsuiapy  Ba  (aoii-
MHTEPAKTHB TabJIMM YCYJUIAPH YKYBUMJIAPHUHT YKYB

kapaéHuma sSHama (Gaod MINTHPOK JTHIINra, XaéTui
KYHUKMaJapHU OJrajulalira, MaHTUKUA Ba TaHKUIUH
OGUKpIAIIHN  PUBOXJIAHTHPHINTAa KapaTwirad. byHmait

IIapOMUT/AA YKYBUM IIAXCH PUBOXKIIAHAIH, Xap Oup xoxucara
¥3 Kapamm, EHamryBH Oymanw, Kapop KaOyn Kwidmina
KUilHanMaiiau. bollka TOMOHZaH, XO3UpPIM 3aMOHAa
Mearoruk skapaéHra €HuallyBIard acocuil mapaaurmanap
y3raprannuru cadabnm, YKUTYBUH-IIOTHPA MyHOcabaTiapu
XaM IIyHra MOC paBHILJa Ty3aTuiauiuu kepak. “Tlemarorux
XaMIapJUIMK — TeJaroruK jkapaéHja YKUTYBUMHHUHT Yy
TOMOHHIAH TabINM >KapaéHH HINTHPOKYWIapu (Tamada,
oTa-oHamap, xaMkacoOiap, pax0apiap Ba 0.)HUHT GUKpIapH,
XOXHUIL-UCTAKIIAPH, KN3UKUIIUIAPH, WHTWINIUIAPUHUHT XHC
STUINIIY, TyITYHUIUIIH, Ka0y KIIMHAIINHA H(POIATIOBIH
myHOcabarn” aup [3:50]. KacOuii-iemaroruk XxaMKopiuk Oy
VKUTYBUMIIApHH y3 XaMmMKacOyapu OwiaH MIUIAH onuiny,
épmam cypamm Ba €Epmam OepHIITaH TOPTHHMACINTH,
MEearoruK WII Ba FOSJAPHM 0axaM KypHUINra HIITHEKIH
Oynuin, Oupranukmard KacOuii-memaroruk — (aoausTaa
XaMKOPJIMK KWJIMII, MyXOKamMa Ba TaxJWUlap YTKa3uil,
Omp-Ompuan  Oaxomaii  Owmmmoup. KacOwuii-megaroruk
XaMKOPJIMK Y3WMra Xoc IeJaroruk xapa¢H 0ynub memaror
XoAUMIIAp ypTacuzaa WXKOOMH MyHOcabaTlIapHHM cakiarira
acocllaHaIH.

TanaGaHuHr 00bEKTAAH CYOBEKTra PUBOXKIAHUIIN YHTa
maxc cudaruga MyHocabaTna OYmumHN, OYTYH VKYB
JKapaCHUHNA YKYBYMHHUHT MOWWUINTH Ba KH3WKHUIUIAPH,
KOOMIMATIApH, HHAUBUAYAN TICUXOJIOTHK XYCYCUSTIAPUHU
xXucoOra oiraH Xoijga KypHIIHH Tanad xumamu. [lapcrna
WHJIaMal 1opraH, caBoi OepuiiraHiarnHa xxaBo0 Oepanuras,
Xe4 KaHnmai Tamadb0yc KypcaTMaiguraH YKATYBUUHHHT
Kapmucuga OyryH OyryHmaii Oomka omaM TypuOnau.
OHAWINKAA YKYyBYM YKUTYBUM OWJIAH XaMKOPJIWK KHJIAIH,
V3 dukp Ba MynoxasamapuHH 3pKUH 0aéH Kuiaamd, QUKD
Ounnmupany, y3rada EHOANIyBHM Kypcara OJagd, XaTTo
6ab3u Macananapja YKUTYBUU OMIaH KeJUIIMaiay.

YKUTYBYH Ba LIOTHPA MYyHOcaOaTIapHWHHU YpHATHIIIA
IIYHH XaM X#ucoOra OJIMII KEpakKH, IOKOopHaa aiTuo
YTTaHUMM3JEK, XO3UPTH 3aMOHAA YKUTYBUM STOHA OWMINM
Ba MaBJIyMOT MaHOaum sMac, YKyBUWIAPHUHT HHTEPHET
TapMOFHMIaH  (QoiIaNaHMIIIapH, eTapiuda  BJICKTPOH
pecypcmap Ba OomKa BOCHTalap  MaBXKYIJIHTHIHP.
Macainan, Tajabda ucTairaH BaKTAa SHICH MablyMOTIapHH
OJIMII MMKOHMATHIra 3ra. AQCYCKH, TabKWIJAIl KEPakKH,
OyryHrn KyHJa XaMMa YKHTYBUMJIAD XaM KEpakKiH
Majakara sra sMac, YKUTYBUH-IIOTHP] MyHOcabaTIapuHU
3aMOH Tana0uapu Japakacuaa Hynra Kys OJIMAsIITH.
byrynrn kyHma YKyBUMIapHM Iaxc cudaruna Kadyin
KWJIMaiaurad, ynap OmiaH MyHocabaTiapuHH OOCHM Ba
AaBTOPUTApPU3M  acoCHAa  KypaauraH, IOpUII-TYypHUIIN
HaMyHaIu OYynmMmaraH YKUTyBUMIap XaMm ydpal TypuOIu
[5:229].

Hera ep yctu Ba ep octu Goitnukiapura sra 6yimaran
OuHIIHANAIA TabIUM Japakacu IOKOPH SKaHJINTH OW3HH
Kyna Ku3uktupanu. DOuHnsHawsma SHT HyQy3aum Kach
VKUTYBUMIIUK, OJUI YKyB IOpTIapura KHUPHUII Y4yH BHI
IOKOpH TaHJIOB YKWUTYBUWIMK MallaKacH, YKUTYBUWJIAp Ba
TaBIUM MEHeXepIapu MaMJIaKaTHUHT Gapua
MHUHTaKaJapuIard SHr HyQy3iM KUIIWIap 5KaHH Ba SHT
IOKOpH HII XaKd TabJIUM COXacHJa WIUIaiuraniapra
O6epmnagn. JlapxakukaT, OUHISHANAAA MYCTAaKWIUTUKHIHT

JacTIaOKu HniapuiaHoK TabJIM XaJK
MyBa(pPaKUATHHIHT SHT MyXUM OMEJIHM SKAHJIUTHHU, OJIUH
MabJIyMOTIM  YKUTYBUWIAp  TaWé€pnami,  KyMJIaJaH,

Marucrparypa OOCKMYMIA YKUTYBUHMIAp TaWEpiail MyXuM
MIapT 3KaHJIUTUHY aHrnad eTamiap.

OunnsHANS A YHHUBEPCUTET nelaroriKacuHU
OutupramymapHuHr arurd 12 ¢ousuruHa MakraOnapra
VkuTyBuM  cudartuaa  KaOyn — KuiaMHamu.  Marucrtp
JapaxacHHH OJIMIIIHH XOXJIOBYHJIAp JacTypura
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KOMMYHHUKATHUB KYHUKMaJap Ba TABJIUM TEXHOJOTHsUTapu  spumauk’’ [7:210].

kabu ¢anmap kumputTwirad. Jlapxakukar, OUHISHIUAIA Jynéna myHmaii amanmuér xam OOpKH, OJMH VKYB
MYCTaKWLIHKHUHT JacTIa0Ky WMILIAPUIAHOK TAbJIUM XalK  IOPTIAPHHUA TYraTuO, YKUTYBUWIMK JAWIUIOMHHH OJTaHIIAp
MyBaPaKUATHHIHT SHI MyXUM OMIJIHM SKAHJIUTHHU, OJIMH  KYIIMMYa WMTHXOH TONIIUPHUO, MakTaOAa WILIAMl YIyH
MabIyMOTIM  YKUTyBUMjap  Taiépiam, O KyMiIaJaH, JIMLEH3MsS OJUILIapU Kepak. by KupHUII HMMTHUXOHJIAapu
MarucTpaTypa OOCKHUKAA YKUTYBUWIIAD TaW€piaml MyXdM  MalTHAa PAaCCOMIIMK Ba JKYypHAJTUCTHKA HYHANWIIHAra 3ra
IIapT SKaHJIWTHHU aHrIad eramwiap [6:227]. OYyMWMITHM XOXJIOBYM aOWTypHEHTIAp VYYyH KOOWIHAT

JyHEHUHT HHT pHBOXJIAHTAH IaBlATIapUIaH OWPH  HWMTHXOHJIAPH IAKiIHAa YTKaszwiagn. IMTHXOH naBoMuma y
oynran Snonus Bormn Basupuman Oy MamilakaTiaa IOKOPH — KHIIMHHWHT MEJAarOTMK Majakara OSTajlird aHWUKIaHaIH.
UIMUN-TEXHUKA TApaKKUETH cababmapu Xakuga  bu3HMHr4a, YKUTYBUMIMK PacCOMIIMK, >KYPHAJIUCTUKAIAAH
cypanranna, y mryHzmait skaBoO Oepmm: “bu3 ykuTyBumra — Kypa KYmpok Maxopar Ba UCTEHIOM Tajad KHUJIaTu, )KaMUSIT
Bomr  BasupHuHT MaommHM  Oepmuk. Jummomatuk  y4yH Oolka KacOmapra kaparanma myxumpoxaup. LlyHnait
HMMYHUTETTa 3ra  KWIOWK, HMIEpaTopra XypMaT 9KaH, XaXOH TaxpuOacuma KYJUIaHWIaETraH Ba MKOOMMA
KypcaTauk MyHocabaTna OYnnmk Ba OyHWHT HaTIDKacuma  HaTwka OepaérraH OyHmail €HamryBiap MaMJaKaTHMHU3OA
Ou3 IOKCaK TaakKypiid, WXKOIKOP aBJIOIHM TapOWsIamira  XaMm KyJUIaHWICA, sIXIIH Oynapnau, ned yimaimMus.
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SUMMARY. In this article, the psychological scientific analysis of the results are covered of the socio-psychological questionnaire
to determine the factors and mechanisms of students' interest, ability, inclination to the profession and their application in practice

TA’LIM JARAYONLARNI KUZATISH VA O‘ZLASHTIRISH IMKONINI BERUVCHI
TEXNOLOGIYALARDAN FOYDALANISH
J.Matnazarov — mustaqil tadgigotchi
Ajiniyoz nomidagi Nukus davlat pedagogika instituti

Tayanch so‘zlar:  asosiy kompetensiyalar, narsalar interneti (loT), ijtimoiy media integratsiyasi, birgalikda o‘rganish,
shaxsiylashtirilgan ta’lim yo‘llari, sun’iy intellekt.

KiwueBble cioBa: ocHOBHbIe kommeTeHImu, Murepuer Bemied (IoT), wHTerpamus conManbHBIX CETEH, COBMECTHOE OOydeHHe,
MIEPCOHAM3UPOBAHHBIE ITyTH 00YUEHHSI, HICKYCCTBEHHBIN HHTEIUIEKT.

Key words: core competencies, Internet of Things (IoT), social media integration, collaborative learning, personalized learning
pathways, artificial intelligence.

Bugungi kunda hayotimizda AKTning qandaydir va odatlar to‘plamini egallashga imkon beradigan
ko‘rinishini ko‘rish uchun o‘z uyimiz yoki hatto harakatlarni taklif gilinishi kerak.

xonamizdan uzoqga borishimiz shart emas. Kompyuter, Biz texnologik o‘zgarishlar kun tartibi bo‘lgan
plazma televizor yoki mobil telefon bo‘ladimi, ular jamiyatda yashayapmiz. Talabalar texnologiya olamiga
hayotimizning gaysidir gismida mavjud. Bugungi jamiyatda  sezgir. Shuning uchun o‘qituvchilar ushbu
odamlar AKT iste’molchilari sifatida barcha o‘z orzusi — texnologiyalardan foydalanish va talabalarni o‘z ta’lim
bog‘langan hayotini yaxshsilash sari intilmoqda. jarayonlarida faol ishtirok etishga undaydigan faoliyatni

Bu AKTni aholining ko‘pchiligi uchun turmush tarzi  rivojlantirish uchun ularni qo‘llash orqali ushbu yangi ichki
tanloviga aylantiradi. Bundan tashqgari, ushbu turmush tarzi  motivatsiya manbasidan foydalanishlari kerak. Bu o‘quv
tanlovi bizning muloqot tarzimizni o‘zgartiradi, iste’mol  faoliyatining muayyan turlarini targ‘ib qilish imkoniyatini
qilish tezligini oshiradi va o‘zaro munosabat va ma’lumot  oshiradi, fikrlash strategiyalarini ishlab chigishga imkon
to“plash usullarini o‘zgartiradi. beradi va foydalanuvchilarning bir-biri bilan o°zaro

AKT bizning hayotimizning ko‘p jabhalarini egallab munosabatda bo‘lishiga imkon beradigan, shuningdek,
oldi va o‘zgartirdi, shuning uchun biz iste’molchilar ularning shaxsiy faollik darajasini rag‘batlantiradigan
tomonidan  boshgariladigan  texnologiya hukmronlik ~ muhim ta’lim turlarini yaratadi.
giladigan muhitda yashayapmiz. Uning mavjudligini Texnologiyalardan foydalanish axborotni olish, gayta
ganday qabul qilishimizdan qat’ily nazar, bu bizning ishlash, saglash va targatish imkonini beradi va yangi
hayotimizning muhim gismi ekanligini va u shu yerda ijtimoiy muammolarga moslasha oladigan shaxslarni
qolishini inkor etib bo‘lmaydi [1]. o‘qitishga imkon beradi.

Texnologiya yangi mubhitlar, yangi istigbollar va turli xil Yigirma birinchi asrda o‘qituvchilarga o‘z kasblarini
ta’lim va madaniy usullarni yaratishga yordam berishi  egallashlari uchun zarur bo‘lgan asosiy kompetensiyalar
mumkinligini  hisobga olgan holda, bilim jamiyati quyida keltirilgan:
texnologiyaning axborot jamiyatiga, aloga jamiyatiga va . Mavzu kompetensiyasi
tarmoq jamiyatiga qanday ta’sir qilishini aniqlashi kerak. O‘qitish kompetensiyasi

Ushbu ko‘rsatma va o‘quv jarayonidan Nazariya va amaliyotni uyg‘unlashtirish qobiliyati
foydalanuvchilarga  texnologik  vositalardan  to‘g‘ri Hamkorlik
foydalanishni talab giladigan ko‘nikma, texnika, munosabat Sifatni tekshirish
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6. Mobillik

7. Yetakchilik

8. Uzluksiz o‘rganish [4]

Barqaror rivojlanish ta’limga bog‘liq bo‘lgan ijtimoiy
farovonlikni o‘z ichiga oladi. Axborot texnologiyalari
umumiy bilimlarni tarqatish uchun paydo bo‘ldi va ta’lim
islohotlarining asosiy harakatlantiruvchi kuchi hisoblanadi.
Mobil qurilmalar, aqglli doskalar, MOOC, planshetlar,
noutbuklar, simulyatsiyalar, dinamik vizualizatsiya va
virtual laboratoriyalar kabi yangi texnologiyalar yordamida
o‘qitish  vositalarining  joriy  etilishi ~maktab va
muassasalarda ta’limni o‘zgartirdi. Narsalar interneti (IoT)
yosh miyalarni tarbiyalashning eng tejamkor usullaridan
biri ekanligi isbotlangan. Bu, shuningdek, hamma uchun
jahon darajasidagi ta’lim tajribasini integratsiyalashning
mustahkam mexanizmidir [2].

Ta’lim texnologiyalari muassasalari doimiy ravishda
tegishli ta’lim muassasalariga ega bo‘lmagan shaxslar
uchun ta’lim olish imkoniyatini kengaytirish uchun yangi
yechimlarni yaratishga harakat gilmoqda. ljtimoiy media
o‘rganish vositasi sifatida uzoq yo‘lni bosib o‘tdi. Ko‘p
sonli o‘qgituvchilar va talabalar ijtimoiy tarmoglardan
umumiy elektron ta’lim tajribasining muhim elementi
sifatida foydalanadilar. Bu bugungi kunda muhim mavzular
haqida ma’lumot almashish uchun muhim joy. [jtimoiy
media saytlari istalgan joyda, istalgan vaqtda ma’lumot
almashish imkoniyatidan tashqari, ijtimoiy faoliyat va
ehtimol yangi ish o‘rinlarini yaratish uchun tarmoq
imkoniyatlarini yaratishning ajoyib manbaidir [3].

Texnologiyani gachon va gancha ishlatishimiz biz
o‘rgatadigan fan va yoshga, shuningdek, boshqa omillarga
bog‘lig. Juda yosh talabalar uchun texnik qurilmalardan
foydalanishlari uchun kamroq vaqt tavsiya etiladi va ba’zi
fanlar boshqalarga qaraganda ko‘proq foydalanishni talab
qiladi (informatika, kodlash, ilg‘or matematika va
boshqalar). Umuman olganda, ekran vaqtining ta’siri
hagida Common Sense Media magolasi "Bolalar uchun
ekrandan foydalanish gancha vaqt to‘g‘ri keladi"? maqolasi
foydali boshlang‘ich nuqta bo‘lishi mumkin [5].

Olimlar odamlarning onlayn ta’lim muhitida ganday
munosabatda bo‘lishlari va ijjtimoiylashuvini
o‘rganishmoqda. Ular raqamli ta’limda talabalar va
o‘qituvchilar o‘rtasida samarali muloqot va hamkorlikni
ta’minlash uchun qo‘llaniladigan turli usul va usullarni
o‘rganmoqda. Ularning magsadi kiber sotsializatsiya
dinamikasini tushunish va virtual sinflarda o‘rganish
tajribasini oshirish strategiyalarini ishlab chigishdir. Ushbu
tadqiqot onlayn ta’lim sifatini yaxshilash va o‘qituvchilarga
talabalarni ragamli asrga yaxshiroq tayyorlashga yordam
berish imkoniyatiga ega.

Ragamli ta’limda kiber-ijtimoiylashtirish sessiyalarini
monitoring qilish va o‘zlashtirish.

Ijtimoiy media integratsiyasi: Bu o‘rganish tajribasini
yaxshilash uchun Facebook, Twitter va Instagram kabi
ijtimoly media platformalaridan foydalanishni o‘z ichiga
oladi. O‘gituvchilar talabalar of‘rtasida hamkorlik va
mulogotni osonlashtirish, tengdoshlarining fikr-
mulohazalari va qo‘llab-quvvatlashlari uchun imkoniyatlar
yaratish uchun ijtimoiy mediadan foydalanishlari mumkin.

Birgalikda o‘rganish: Bu guruh ishini va talabalar
o‘rtasida hamkorlikni osonlashtirish uchun texnologik
vositalar va platformalardan foydalanishni oz ichiga oladi.
O‘qituvchilar jamoaviy ish, muloqot va muammolarni hal
qilish ko‘nikmalarini rivojlantirish uchun hamkorlikda
o‘rganishdan foydalanishlari mumkin.

Shaxsiylashtirilgan ta’lim yo‘llari: Bu har bir talaba
uchun shaxsiy ehtiyojlari va afzalliklaridan kelib chiggan
holda moslashtirilgan o‘quv yo‘llarini yaratish uchun
ma’lumotlar va tahlillardan foydalanishni o‘z ichiga oladi.
O¢qituvchilar magsadli aralashuvlar va yordam ko‘rsatish
hamda talabalarning o‘z tezligida rivojlanishiga yordam
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berish uchun shaxsiylashtirilgan
foydalanishlari mumkin.

Sun’iy intellekt: Bu texnologiya ma’lumotlarni tahlil
gilish va talabalarga moslashtirilgan tavsiyalar va fikr-
mulohazalarni taqdim etish uchun mashinani o‘rganish
algoritmlaridan  foydalanadi.  O‘gituvchilar  odatiy
vazifalarni  avtomatlashtirish, = o‘rganish tajribasini
shaxsiylashtirish va magsadli aralashuvlar va yordam berish
uchun sun’iy intellektdan foydalanishlari mumkin.

Raqamli nishonlar va hisobga olish ma’lumotlari: Bu
talabalar yutuglari va malakalarini tan olish va tasdiglash
uchun ragamli nishonlar va hisobga olish ma’lumotlaridan
foydalanishni o‘z ichiga oladi. O‘qituvchilar talabalarni
rag‘batlantirish, malaka oshirishni rag‘batlantirish va ta’lim
natijalarini isbotlash uchun ragamli nishonlar va hisobga
olish ma’lumotlaridan foydalanishlari mumkin.

Aralash ta’limda kiber ijtimoiylashuvni qo‘llashda
dastur shuningdek, darslarni kuzatish va o°zlashtirish
imkonini beruvchi xususiyatlarni o‘z ichiga oladi. Bunga
quyidagilar kiradi:

1. Taraqqiyotni  kuzatish:  Dasturiy  ta’minot
o‘qituvchilarga talabalarining taraqqiyotini kuzatish va
qo‘shimcha yordam yoki aralashuvga muhtoj bo‘lgan
sohalarni aniglash imkonini beradi.

2. Moslashuvchan ta’lim: Dasturiy ta’minot har bir
talabaning o‘rganish uslubi va tezligiga moslashish uchun
algoritmlardan foydalanadi, shaxsiylashtirilgan
ko‘rsatmalar va fikr-mulohazalarni tagdim etadi.

3. Gamifikatsiya: Dastur talabalarni rag‘batlantirish va
o‘rganishni yanada qiziqarli qilish uchun nishonlar va
peshqadamlar jadvali kabi o‘yinlashtirish elementlarini oz
ichiga oladi.

4. Interfaol baholash: Dastur talabalarga materialni
o‘zlashtirish va uni real ssenariylarda qo‘llashga yordam
berish uchun viktorina va simulyatsiya kabi interfaol
baholashlarni 0z ichiga oladi.

5. Ma’lumotlar tahlili: Dasturiy ta’minot talabalar
faoliyati to‘g‘risida tushuncha berish va o‘quv qarorlarini
bildirishi mumkin bo‘lgan tendensiyalarni aniqlash uchun
ma’lumotlar tahlilidan foydalanadi.

Ushbu monitoring va o‘zlashtirish xususiyatlarini o‘z
ichiga olgan dasturiy ta’minot o‘qituvchilarga samarali
kiber-ijtimoiy ta’lim berish imkonini beradi va talabalar
ragamli dunyoda xavfsiz va mas’uliyatli harakat qilish
uchun zarur ko‘nikma va bilimlarni rivojlantirishlarini
ta’minlaydi.

Raqamli ta’limda, darslarni kuzatish va o‘zlashtirish
imkonini beruvchi texnologiyalar.

O‘rganish tahlili: Bu o‘quv jarayonini kuzatish va
yaxshilash uchun ma’lumotlar va tahlillardan foydalanishni
0°z ichiga oladi. O‘qituvchilar talabalarning taraqqiyotini
kuzatish, giyinchilik sohalarini aniglash va shaxsiy fikr-
mulohazalar va yordam berish uchun o‘rganish tahlilidan
foydalanishlari mumkin.

Moslashuvchan ta’lim: Bu texnologiya har bir
talabaning shaxsiy ehtiyojlari va afzalliklaridan Kkelib
chigqan holda o‘rganish tajribasini shaxsiylashtirish uchun
algoritmlardan  foydalanadi.  O‘qituvchilar  maqsadli
aralashuvlar va yordam ko‘rsatish va talabalarning o‘z

ta’lim  yo‘llaridan

tezligida  rivojlanishiga ~ yordam berish uchun
moslashtirilgan  o‘quv  vositalaridan  foydalanishlari
mumkin.

Gamifikatsiya: Bu qiziqarli va rag‘batlantiruvchi ta’lim
tajribasini yaratish uchun o‘yin dizayni tamoyillaridan
foydalanishni o‘z ichiga oladi. O‘qituvchilar talabalarning
faolligini oshirish, hamkorlik va ragqobatni rivojlantirish,
shuningdek, darhol fikr-mulohaza va mukofotlarni tagdim
etish uchun o‘yinlardan foydalanishlari mumkin.

Virtual va kengaytirilgan hagigat: Bu texnologiyalar
talabalarga real dunyo ssenariylarini taglid qiluvchi
immersiv va interaktiv o‘quv mubhitini boshdan kechirish
imkonini beradi. O‘qituvchilar virtual va kengaytirilgan



hagigatdan talabalarning faolligini oshirish, tajribaviy
o‘rganishni rag‘batlantirish va kashfiyot va tajribalar uchun
imkoniyatlar yaratish uchun foydalanishlari mumkin.

Mobil ta’lim: Bu ta’lim mazmuni va faoliyatini taqdim
etish uchun smartfon va planshetlar kabi mobil
qurilmalardan foydalanishni o‘z ichiga oladi. O‘qituvchilar
mobil ta’limdan istalgan vaqtda va istalgan joyda
foydalanish mumkin bo‘lgan moslashuvchan va qulay
ta’lim imkoniyatlarini ta’minlash uchun foydalanishlari
mumkin.

Formativ  baholash  natijalari  aralash ta’limda
talabalarning  kiber-ijtimoiylashuvining borishi hagida
doimiy fikr-mulohazalarni taqdim etishi mumkin. Bu
talabalarning onlayn muhitda faolligini va o°zaro

munosabatlarini yaxshilash uchun qo‘shimcha yordam yoki
resurslarga muhtoj bo‘lishi mumkin bo‘lgan sohalarni
aniglashga yordam beradi. Summativ baholash natijalari
talabalarning aralash ta’limdagi kiber-ijtimoiylashuvdan
qoniqishlari va umumiy ko‘rsatkichlari to‘g‘risida to‘liq
ma’lumot beradi, kuchli tomonlari va yaxshilanishi kerak
bo‘lgan sohalarni ko‘rsatadi. Ushbu baholash natijalarini
tahlil qilish orqali o‘qituvchilar va ma’murlar aralash
ta’limda talabalarning Kiber-ijtimoiylashuv tajribasini
oshirish uchun o‘quv rejasiga, o‘qitish usullariga va
yordamchi xizmatlarga tuzatishlar kiritish to‘g‘risida asosli
garorlar gabul gilishlari mumkin.

Kiber-ijtimoiylashtirish bo‘yicha darslarni kuzatish va
o‘zlashtirish  imkonini  beruvchi  texnologiyalardan
foydalanishning afzalliklari ham, kamchiliklari ham
bo‘lishi mumkin. Mana ulardan ba’zilari:

Afzalliklari:

1. Kengaytirilgan kirish va  moslashuvchanlik:
Texnologiya ta’lim resurslariga kirishni ta’minlashi va
istalgan vaqtda va istalgan joyda o‘rganishni osonlashtirishi
mumkin, bu esa talabalarga o‘z tezligi va qulayligida
o‘rganish imkonini beradi.

2. Shaxsiylashtirilgan ta’lim: Texnologiyani qo‘llab-
quvvatlaydigan monitoring va o‘zlashtirish tizimlari o‘quv
mazmuni va tezligini individual talabalar ehtiyojlariga
moslashtirib,  shaxsiylashtirilgan  ta’lim  tajribasini
ta’minlaydi.

3. Fikr-mulohaza: Texnologiya real vaqt rejimida fikr-
mulohaza yuritish imkonini beradi, talabalarga o°z
taraqqgiyoti va takomillashgan sohalari hagida zudlik bilan
fikr-mulohazalarini olish imkonini beradi, ularning ta’lim
natijalarini oshiradi.

4. Kengaytirilgan faollik: Interfaol texnologiya
platformalari o‘rganishni yanada qiziqarli va interaktiv
qgilishi, talabalarning motivatsiyasini saqlab turishi va
ularning faol ishtirokini rag‘batlantirishi mumkin.
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5. Birgalikda o‘rganish imkoniyatlari: Texnologiya
talabalar o‘rtasida hamkorlikda o‘rganishni osonlashtirishi,
jismoniy joylashuvidan qat’iy nazar, ularga hamkorlik
gilish, fikr almashish va bir-biridan o‘rganish imkonini
beradi.

6. Samarali boshqgaruv va tashkil etish: Texnologiyaga
asoslangan tizimlar darslar bilan bog‘liq ma’muriy va
tashkiliy vazifalarni soddalashtirishi, talabalar taraggiyotini
kuzatish va o‘quv materiallarini boshqarishi mumkin.

Kamchiliklari:

1. Texnologik to‘siglar: Barcha talabalar texnologiyadan
teng foydalanish yoki ishonchli internet ulanishiga ega
bo‘lishi mumkin emas, bu raqamli tafovutni keltirib
chigaradi va ularning kiber ijtimoiylashuvdagi ishtirokini
cheklaydi.

2. Maxfiylik va ma’lumotlar xavfsizligi bilan bog‘liq
muammolar: Darslarni  kuzatish va kuzatish uchun
texnologiyadan foydalanish ma’lumotlar maxfiyligi,
shaxsiy ma’lumotlarni himoya qilish va to‘plangan
ma’lumotlardan mumkin bo‘lgan noto‘g‘ri foydalanish
bilan bog‘liq xavotirlarni keltirib chigarishi mumkin.

3. Texnologiyaga haddan tashgari  garamlik:
texnologiyaga haddan tashgari garamlik odamlarning
o‘zaro ta’siri va ijtimoiylashuvining yetishmasligiga olib
kelishi mumkin, bu esa shaxslararo ko‘nikmalarning
rivojlanishiga ta’sir qiladi.

4. Potensial chalg‘ituvchi omillar:
mavjudligi chalg‘ituvchi omillarni keltirib chiqarishi
mumkin, masalan, ijtimoiy tarmoglar yoki alogador
bo‘lmagan veb-saytlarga Kirish, talabalarning diggatini
o‘quv magsadlaridan chalg‘itishi mumkin.

5. Cheklangan jismoniy o°zaro ta’sir: texnologiya orqali
kiber ijtimoiylashuv ijtimoiy ko‘nikmalarni rivojlantirishga
ta’sir ko‘rsatishi mumkin bo‘lgan yuzma-yuz ijtimoiy
o‘zaro ta’sirlar va og‘zaki bo‘lmagan belgilarning
boyligidan mahrum bo‘lishi mumkin.

6. Texnik muammolar va tizimdagi nosozliklar:
Texnologiya texnik nosozliklar, dasturiy ta’minotdagi
nosozliklar yoki tizimdagi nosozliklarga moyil bo‘lib,
o‘quv jarayonini buzadi va talabalar va o‘qituvchilar uchun
umidsizlikka olib kelishi mumkin.

Umuman olganda, texnologiyani qo‘llab-
quvvatlaydigan monitoring va darslarni o‘zlashtirish kiber
sotsializatsiya uchun bir gator afzalliklarni berishi mumkin
bo‘lsada, yuzaga kelishi mumkin bo‘lgan kamchiliklarni
hisobga olish va ularni to‘g‘ri hal qilish juda muhimdir.
Texnologiyani o‘ylangan pedagogik strategiyalar va
odamlarning o‘zaro ta’siri bilan birlashtirgan muvozanatli
yondashuv  kamchiliklarni ~ yumshatish  bilan  birga
afzalliklarni maksimal darajada oshirishga yordam beradi.

texnologiya
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Things (10T), social media integration, collaborative learning, artificial intelligence, personalized learning paths.
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Kirish. Jahonda o‘quvchilarning ekologik
savodxonligini  rivojlantirish,  tabiiy-ilmiy  fanlarni
o‘qitishning integrativ modellarini ta’lim amaliyotiga keng
jorly etishga ustuvor ahamiyat qaratilmoqda. Birlashgan
Millatlar Tashkilotining atrof-muhit bo‘yicha 2021 yildagi
5-Sammit UNEP (United Nations Of Environment
Programme) dasturida: tabiatga bo‘lgan ijtimoiy, iqtisodiy,
ekologik beqaror yondashuvlarni o‘zgartirmaslik, global
ekologik xavflarni yuzaga keltirib, mavjud muammolarni
kuchayishiga yangi sabab bo‘lishi ta’kidlandi. Xalqaro
ta’lim zamonaviy kontseptsiyasida ekologik muammolarni
yaxlit ko‘ra oluvchi, tahlil etuvchi, immersiv, tizimli va
ijodiy fikrlovchi, metakompetentli mutaxassislar tashkil
etishi ta’kidlangan. Bu borada, jahondagi “Kelajak dunyo
ta’lim federatsiyasi”-“World Futures Studies Federation”
dasturida “Environmental Education Link”, Londondagi
«Education For Our Common Future” barqaror
rivojlanishning ta’limiy portali (GDLN) kabilar ekologik
ta’limning rivoji uchun samarali xizmat qilmoqda.

O‘zbekiston Respublikasini  yanada rivojlantirish
bo‘yicha Harakatlar strategiyasida “Atrof-muhit, aholi
sog‘ligi va genofondiga putur yetkazuvchi ekologik
muammolarning oldini olish” [1] dolzarb vazifa sifatida
belgilangan. Binobarin, ekologiyani ko‘p tarmoqli soha
sifatida baholash, ekologiyaning axlogiy mohiyati va
zamonaviy mazmuni, innovatsion tafakkur yuritish va
yangicha yondashuvlarni ta’lim jarayoniga tatbiq etish,
ekologik ta’lim samaradorligini ta’minlashga xizmat qiladi.
Aynigsa, boshlang‘ich sinf o‘quvchilarining jamiyat va
inson koevolyutsiyasiga doir ilmiy tasavvurlari natijasida
fanlararo ekologik xavfsizlik madaniyatini shakllantirishga
doir o‘quv materiallarini tanlash asosida ta’lim sifatini
oshirish, o‘aitish metodikasini takomillashtirish, ta’lim-
tarbiva jarayoniga individuallashtirish  tamoyillarini
bosgichma-bosgich tatbiq etish muhim. Shu jihatdan ona
sayyora muhitini bulg‘ayotgan ekologik xavf, “Tabiat-
jamiyat-inson” munosabatlarining buzilishi yer yuzidagi
barcha xalqlarni bu haqda chuqurroq o‘ylashga majbur
etmoqgda. Xususan, prezidentimiz Sh.M.Mirziyoyevning
“Avlodlarimiz bizdan keyin ham munosib tabiiy muhitda
yashashi kerak. Buning wuchun biz tabiatga e’tibor
berishimiz, fagat bugunni emas, yaqin va uzoq kelajakni
o‘ylab ish tutishimiz zarur” [2] — deb aytgan fikrlari yosh

avlod ekologik madaniyatini shakllantirishning
dolzarbligini asoslaydi.

Tadgigot metodologiyasi. Dunyo xalqlari
taraqqgiyotining  hozirgi  bosgichida insoniyat uchun

ekologik xavfsiz makonda yashash masalasi tobora dolzarb
muammoga aylanib borayotgan ayni vaqtda ona -zaminimiz
muhitini bulg‘ayotgan ekologik xavf, “tabiat-jamiyat-
inson” munosabatlarining buzilishi barchamizni bu haqda
chuqurroq o‘ylashga majbur etmoqgda.

Jahon ilm-fani integratsiyalashuvi dunyoda ekologik
xavfsizlikni  barqarorlashtirish ~ borasida  tajribalar
almashinuvi imkonini bermoqgda. Jumladan, John Pezzey
inson va atrof-muhit xavfsizligiga izoh berib: “So‘nggi
yillar ichida atrof-muhit  zaxiralarining insoniyat
sivilizatsiyasini qo‘llab-quvvatlash qobiliyati hagida keng
tarqalgan tashvish to‘lqini kuzatildi. “Barqaror rivojlanish”,
“bargaror o‘sish” yoki shunchaki “barqarorlik” masalalari
global muammoga aylandi. Bu insonning ijtimoiy va atrof-
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muhit xulg-atvorini qo‘zg‘atuvchi ba’zi kuchlar ganchalik
chuqur ekanligini ko‘rsatadi va bizni uni qanchalik
o‘zgartirish mumkinligi hamda o‘zgarishi kerakligi
to‘g‘risida real qarashga majbur qiladi” deb tashvishlanadi
[3:322]. Bu borada ko‘plab xorijlik olimlarning garashlari
mavjud bo‘lib, xususan, ekologik ta’limning mazmuni va
mohiyati, tuzilishi C.S.Haugen, atrof-muhit muhofazasining
o‘ziga xos jihatlari Hsing Yun, sayyoramizda hayot
kurtaklari va uning davomiyligi Bastedo Jamie Shield,
Bioreginalizm, madaniyat va ekologiya sohasiga oid global
muammolar Brennan Andrew, kontseptual ekologik
tadgiqotlar metodologiyasi masalalari R.Harding, tabiiy-
ilmiy bilimlar integratsiyasi D.Coste va J.Trimlar
tomonidan ilmiy-nazariy jihatdan o‘rganilgan.

Tahlil va natijalar. Ekologik xavfsizlik madaniyati
o‘quvchining hayoti davomida shakllanib, rivojlanib
boradigan ekopedagogik faoliyati bo‘lib, uni fanlararo
alogadorlik asosda shakllantirishda shaxsiy fazilatlar bilan
bir qatorda, hosil bo‘lgan ekologik bilim, ko‘nikma, malaka
va kompetentsiyalar asosiy rol o‘ynaydi. Kulturologik-
madaniy yondashuv biz tomonimizdan o‘quvchining
ekologik xavfsizlik madaniyatini shakllantirish mexanizmi
sifatida garaladi.

Boshlang‘ich sinf o‘quvchilarida ekologik xavfsizlik
madaniyatini shakllantirishda ekopedagogik tashxis ikki xil
yondoshuv asosida qaralishi kerak. Birinchidan, atrof-
muhitning insonga qay darajada ta’sir ko‘rsa-tishini
baholash. Ikkinchidan, o‘quvchi tomonidan egallangan
fazilat va sifatlarining namoyon gilinishi gay darajada atrof-
muhitning o‘zgarishiga ta’sir etishini aniqlash.

Motivatsiyali komponentni ishlab chigishda birinchi
navbatda biz o‘quvchi shaxsida “xavfsizlik” tushunchasini
anglashga nisbattan ehtiyoj va qizigishni shakllantirish
muhim deb topdik. Mazkur komponent o‘quvchi faoliyatini
rejalashtirish, qunt bilan o‘qish, ehtiyoj, qiziq‘uvchanlik va
shaxsiy munosabatlar, bilim sifatini oshirishda mustaqil
o‘qish, qadriyatlar va shaxsiy qarashlarni o‘z ichiga olib
jamiyat va tabiat o‘rtasidagi munosabatlarda shakllangan
e’tiqodga asoslangan mas’uliyat, burch, vijdonlilik,
zo‘ravonlik qilmaslik, tabiatning yaxlitligini saqlash, har
birimizni tabiatning ajralmas gismi ekanligimizni his gilish,
xavf-xatarlardan himoya qilish, atrof-muhitdagi
tahdidlardan himoyalanish, hayotga muhabbat, kelajak
avlodlar uchun tabiatni asrash kabi e’tiqodlarni
tarbiyalashga asoslanadi.

Kognitiv  (kompetentlikka asoslangan) komponent
o‘quvchining ekologik mazmundagi o‘quv topshiriglarini
anglash, qo‘llash va mulohaza yuritish ko‘nikma, malaka va
kompetentsiyalarini shakllantirishga xizmat giladi. Bilishga
oid kognitiv sohada o‘quvchi o‘quv materialini tushunish,
yodga olish, xotirlash, tasvirlash hamda hayot bilan bog‘lab
amaliy misollar keltirish ko‘nikmalari o‘stiriladi.
Qo‘llashga oid kognitiv sohada o‘quvchilar o‘quv
materialini taqqoslaydi, tasniflaydi, bog‘liglikni
aniqlashtiradi, ma’lumotni talqin qiladi, izohlaydi, tabiiy
modellardan samarali foydalanadi. Mulohaza yuritishga oid
kognitiv sohada o‘quv materialini tahlil gilish, sintezlash,
muammoli savollar qo‘yish, g‘oya va farazlarni ilgari
surish, baholash, asoslash, xulosalash, bashoratlash,
umumlashtirish, kichik tadgigotchilik va loyihalash malaka
va kompetentsiyalari shakllantiriladi. Bunda o‘quvchilar



uchun xavfsiz muhit va yashash sharoitlari mavjudligini
ilmiy bilish, favqulodda vaziyatlarda qaror gabul gilishni
o‘rganishadi.

Modelning kognitiv komponenti uslubiy yondashuvlarni
o‘z ichiga oladi. Biz ekologik xavfsizlik madaniyatining
quyidagi jihatlarini  ajratib  ko‘rsatdik:  aksiologik,
kulturologik (madaniy), vaziyat bilan bog‘liq muammoli,
faoliyatga asoslangan [6]. Mazkur uslubiy yondashuvlarga
mos tarzda ekopedagogik ta’lim magsadi aniqlandi hamda
o‘quvchi shaxsining ekopedagogik faoliyatidan kelib chiqib
aniq vazifalar belgilandi.

Ekologik madaniyat kulturologik (madaniy) yondashuv-
ga ustuvorlik berish asosida shakllantirildi. Mazkur
yondashuvda o‘quvchilarni tahliliy faoliyatga undovchi
o‘quv  mashg‘ulotlarini tashkil etish, ekopedagogik
muammoli vaziyatlarni yaratish, muammoli vaziyatlar
yechimini topish hamda ularni hal qilish jarayonida
o‘quvchi nafaqat nazariy bilimlarni, balki amaliy ko‘nikma
va malakalarni, asosiy hayotiy kompetentsiyalarni egallashi
uchun qulay vaziyatlar vujudga keldi.

Faoliyatga  asoslangan  yondashuv  tajriba-sinov
jarayonida tashkil etilgan dars va darsdan tashqari
mashgulotlarda yuzaga kelgan o°qitish muammolarini
tahlil qilish va bartaraf etishga yo‘naltirildi. O‘quvchilarda
ekologik xavfsizlik nuqtai nazaridan o‘quv faoliyatiga
yuqori  darajada  qiziqishni  shakllantirish, o‘quv
topshiriqlarini mustaqil bajarish ko‘nikma, malaka va
kompetentsiyalar rivojlantirildi.

Kognitiv komponent xavfsiz ekotizimlar, asosan, atrof-
muhit holatini tahlil gilish, wularni tartibga solish
mexanizmlari, ekologik xavfsizlik muammolarini ilmiy
asoslash bo‘yicha didaktik materiallar orqali ishlab
chigilgan. Shuningdek, o‘quvchilarning mehnat
natijalaridan  qoniqish, yon-atrofdagilarga hamdardlik,
atrof-muhit muhofazasini saqlash va tiklash bo‘yicha ijodiy
ekologik loyihalarda faol ishtirok etish istagi, hamda
ekologik madaniyatni tarbiyalash mazkur mezonning asosiy
ko‘rsatgichidir. Ushbu mezonning g‘oyasi fanlararo o‘quv
dasturlari asosida o‘quvchilarning ekologik bilimlarni izchil
va har tomonlama egallashiga garatilgan.

Tadgiqot natijalaridan kelib chiqgib, atrof-muhitni
muhofaza qilish bilan bog‘liq xavfsizlik madaniyatini o‘quv
jarayonida aks ettirish, o‘quvchilarda xavfsiz ekologik
ko‘nikma, malaka va kompetentsiyalarni shakllantirishning
muhim jihati — tabiat bilan uyg‘unlikda yashash, mavjud
ekologik sharoitlarni e’zozlash, tabily muhitni muhofaza
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Amaliy-faoliyatli komponent asosida o‘quvchida
sog‘lom turmush tarziga amal qilish, kundalik tartib, to‘g‘ri
ovqatlanish, shaxsiy gigiena, sog‘lom ovqatlanish, zararli
odatlarni tark etish kabi fazilatlar va sifatlarning namoyon
bo‘lishi bilan belgilanadi. Mazkur mezon bilimlarni
o‘zlashtirish jarayonida o‘quvchi o‘zining bilim darajasini
anglagan holda o‘z-o‘zini baholay oladi, rivojlantiradi,
nazorat qiladi, yo‘naltiradi. Bu jarayon o‘quvchini tabagaga
ajratmaydi, balki o‘z bilim darajasini anglashga
ko‘maklashadi.O‘quvchi  o‘zining kundalik faoliyati
davomida sog‘lom va xavfsiz ovqatlanish qoidalariga rioya
qilishi va soglom turmush tarzi wuchun shaxsiy
javobgarlikni o‘z zimmasiga olishi kerak. Bugun har
birimiz nafas olayotgan havo, ichayotgan suv, atrof-muhit
musaffoligi dunyodagi har bir tirik mavjudotning sog‘lom
turmush tarzi va yashashiga bog‘liq.

Amaliy-faoliyatli komponent asosida boshlang‘ich sinf
o‘quvchilarida amaliy kompetentsiyalar shakllantiriladi.
O‘quvchi shaxsiy gigienaga rioya qiladi, sog‘lom turmush
tarziga mos  hayot-faoliyatga  moslashadi, to‘g‘ri
ovqatlanish, zilzila ro‘y berganda to‘g‘ri harakatlanish
qoidalarini amalda ko‘rsatadi, o‘z yashash joyidagi ob-
havoni kuzatadi va undagi o‘zgarishlar bo‘yicha ma’lumot
to‘playdi va xulosa qiladi, turli jihozlar (qog‘oz va plastik
idish) yordamida tovushlarni uzatishni, moddani fizik
usulda o‘zgartirish va buyumlarning elektrlanishiga doir
tajribalar o‘tkazadi. Natijada o‘quvchi tomonidan ekologik
mazmundagi mavzularni o‘zlashtirish samaradorligi oshadi.

Qayd qilingan mazkur mezon o‘quvchining madaniy
giyofasini ekologik tavsifdagi ong va idrok ogimi vositasida
o‘z xulg-atvorini nazorat gilish, boshqarish, tarbiyalash,
rivojlantirish darajasigacha yetkazadi. Mazkur mezon
o‘quvchining ekologik bilimlarni egallashdagi
tashabbuskorligi, atrof-muhitni asrab-avaylashi, o‘qishga
giziqgishi, agl-zakovati, ijodkorligi bilan tavsiflanadi.

Xulosa. Bizningcha, hozirgi kunda yoshlarda ekologik
xavfsizlik madaniyatini  shakllantirish  to‘g‘ri yo‘lga
go‘yilmaganligi tufayli, favqulodda sodir bo‘layotgan
ekologik hodisalarga insoniyatni qanday yo‘l tutishni
bilmaslik evaziga, atrof-muhit ekologiyasidaga nisbatan
ehtiyotkorona munosabatda bo‘lishga tegishli xulosalar
chiqarishga chorlovchi omillarda ikkilanamiz. Ular
odamlarni  sergaklantirishi ~ zarur.  Buning  uchun
boshlang‘ich sinfda o‘quvchilarga ekologik xavfsizlik

qgilish, to‘g‘ri ovqatlanish, shaxsiy gigiena qoidalarini Madaniyatini shakllantirishga oid tushunchalarni tarkib

o‘rganish, sog‘lom ekologik xulg-atvor madaniyati toptirish va atrof-muhitga ehtiyotkorona munosabat

“Xavfsiz  sog‘lom ko‘nikmalar” tashnis materialini  masalasi insoniyat hayotining ajralmas bir qismi sifatida

o‘zlashtirish orqali tahlil qilindi. azaldan xalqimiz turmush tarziga chuqur singib ketgan.
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PE3IOME. B nannoii crarbe 00OCHOBAaH TEODETHYECKHI IMOAXOI K H3VIEHHIO 3(B(hEKTHMBHOCTH SKOJIOTHYECKOM KVIBTYDHI Ha
OCHOBE KPUTEPUEB 0€30MacCHOCTH. B 4acTHOCTH, M3JI0KEHBI MHEHHUS 10 BOMPOCAM, CBA3aHHBIM C Pa3BUTHEM COBDEMEHHBIX TCHICHIIMN
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HUCCIICIOBaHUA ObLIN OIIPCACIICHBI KOMIIOHCHTBI. KPDHUTCPDHH H II0Ka3aTCJIM CO3AaHUA CHCTCMBI 06y’leHI/IH z{eTeﬁ OKOJIOTUYECKOMY
MBIIIIJICHUIO U CO3AaHUSA 3KOJIOTrO-IIEAarorudeCcKoro BOS,Z[BP'ICTBI/IH Ha yJaruxcs.

SUMMARY. This article substantiates a theoretical approach to studying the effectiveness of environmental culture based on safety
criteria. In particular, opinions are presented on issues related to the development of modern trends in increasing the culture of
environmental safety in every schoolchild, identifying methods for ensuring environmental safety and their improvement. As the leading
task of modern environmental education, the research process identified the components, criteria and indicators for creating a system for
teaching children environmental thinking and creating an environmental and pedagogical impact on students.

PEDAGOGIKA FANINING TA’LIM MAZMUNI VA ASOSIY YO‘NALISHLARI
Sh.N.Mustafayev — pedagogika fanlari doktori
Samarqgand davlat universiteti
Tayanch so‘zlar: modernizatsiya, pedagogik amaliyot, pedagogik mahorat, pedagogik muhandislik, pedagogik texnologiya,
pedagogik gonuniyatlar, bilim, ko‘nikma, qobiliyat, kompetentsiya, pedotsentrik, sotsiotsentrik, ta’lim turi, ta’lim ma’nosi.
KiaroueBbie ciioBa: MOAEpHHU3aLU, NEJaroruyeckas mnpaxkTuka, rnegarorudyeCkoe MacTepCTBO, NEAArorud4eCKoe NpOCKTUPOBAHUE,
neaaroruyeckass TEXHOJIOTUs, NEAAarornieCKue 3aKOHOMEPHOCTH, 3HaHUs, HABBIKH, CHOCO6HOCTI/I, KOMIICTCHIIUH, HeﬂOHeHTpPI‘IeCKPIﬁ,

COLIMOLIEHTPUYECKUH, BUA 00pa30BaHUs, CMBICT 0Opa30BaHMUS.

Key words: modernization, pedagogical practice, pedagogical skills, pedagogical engineering, pedagogical technology, pedagogical
principles, knowledge, skill, ability, competence, pedocentric, sociocentric, type of education, meaning of education.

Kirish. Bugun jahonda ro‘y berayotgan shiddatli
globallashuv jarayonida aynan pedagogika fanining
ahamiyati  juda oshib  bormogda.  Globallashuv,
modernizatsiya bugungi hayotimizga yangi tushunchalarni,
texnologiyalarni olib kirish bilan birgalikda jarayonlar
yangilanib, keskin zamonaviylashuv davom etmoqda.

Keyingi vyillarda mamlakatimizda olib borilayotgan
ma’muriy islohotlar doirasida oliy ta’lim, fan va
innovatsiyalar, maktabgacha va maktab ta’limi sohasida
davlat boshgaruvi tizimi takomillashtirildi, ushbu sohadagi
bir qator respublika ijro etuvchi hokimiyat organlari
faoliyatining ustuvor yo‘nalishlari belgilab berildi.

O‘zbekistonda so‘nggi yillar davomida Harakatlar
strategiyasi va uning mantigiy davomi sanalmish
Taraqqiyot strategiyasi doirasida, rivojlangan davlatlar kabi
uzluksiz ta’lim tizimini muntazam takomillashtirib borish,
sifatli ta’lim-tarbiya berish, malakali kadrlarni tayyorlash
bo‘yicha sezilarli islohotlar amalga oshirildi [1].

Sohada islohotlarni izchil davom ettirish magsadida
2026-yilga gadar Taraqgiyot strategiyasi doirasida
maktabgacha ta’limda qamrov darajasini hozirgi 67 foizdan
80 foizga yetkazish, 7 mingdan ziyod yangi nodavlat
MTTlarni tashkil etish, xalq ta’limi tizimida qo‘shimcha 1,2
million o‘quvchi o‘rnini yaratish, Qoraqalpog‘iston
Respublikasi va Xorazm viloyatining boshlang‘ich sinf
o‘quvchilari uchun bepul ovqatlanish bo‘yicha yo‘lga
qo‘yilgan ijobiy amaliyotni 2023/2024 o‘quv yilidan
golgan barcha viloyatlar va Toshkent shahri maktablarida
ham joriy etish ko‘zda tutildi. Shuningdek, oliy ta’limda
gamrov darajasini 50 foizga, nodavlat OTMlar sonini
kamida 50 taga yetkazish belgilab olindi [2].

Yugorida keltirilgan islohotlarni yanada mustahkamlash
va bardavom bo‘lishini ta’minlash, konstitutsiyaviy
gonunchilikda yoshlarning uzluksiz ta’lim olishga bo‘lgan
imkoniyatlarini mustahkamlashni taqozo etmoqda.

Ta’lim sohasida davlatning alohida majburiyatlari
sifatida imkoniyati cheklangan bolalarning sifatli ta’lim
olish imkoniyatlarini kengaytirishga qaratilgan aniq
mexanizmlari nazarda tutilgan bo‘lib, ta’lim tashkilotlarida
alohida ta’lim ehtiyojlariga ega bo‘lgan bolalar uchun
inklyuziv ta’lim va tarbiya ta’minlanishi haqida ijtimoiy
norma kiritilmoqda.

Yuqoridagi islohotlarni amalga oshirish uchun ta’lim
berish sifatiga e’tibor berish va ushbu sohada ishlashning
jozibadorligini doimiy ravishda oshirishib borish zarur.
Zero, millat va xalgning rivoji, uning intellektual
salohiyatini oshirish o‘qituvchilar faoliyatiga bog‘lig.
O‘qituvchi ilm-fan sirlari, ma’naviy va madaniy merosni
yoshlarga yetkazishda muhim bo‘g‘in hisoblanadi. Demak,
o‘qgituvchilarga o‘zlarining salohiyatini to‘liq namoyon
etishlari uchun zarur shart-sharoitlarni yaratish, ularni
ijtimoiy, huquqiy, moddiy qo‘llab-quvvatlash darkor.

Ta’lim  sohasida olib borilayotgan islohotlarni
chuqurlashtirish, ta’lim tashkilotlari faoliyatini ilg‘or
xorijiy amaliyotlar asosida tashkil etish, pedagog kadrlarni
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tayyorlash tizimini takomillashtirish, nodavlat ta’lim
tashkilotlari faoliyatini qo‘shimcha qo‘llab-quvvatlash
magsadida pedagog kadrlarni tayyorlash, gayta tayyorlash
va ularning malakasini oshirish tizimini tahlil qilish,
o‘qituvchilarning bilimi va qiziqishiga mos bo‘lgan
tabaqalashtirilgan ta’lim dasturlarini joriy qilish, mazkur
jarayonga nodavlat va xalgaro tashkilotlarni jalb qilish,
pedagog kadrlar tayyorlaydigan oliy ta’lim tashkilotlarini
tizimli rivojlantirish va ularda boshqgaruv faoliyatini
takomillashtirish, ularning ta’lim dasturlarini umumiy o‘rta
ta’lim tashkilotlari o‘quv dasturlari bilan uyg‘unlashtirish,
o‘quvchilar rivojlanishiga psixologik-pedagogik jihatdan
tashxis qo‘yish, ularning qobiliyati va moyilliklarini
aniqlash bo‘yicha zamonaviy usullarini joriy qilish hamda
yoshlarni kasb-hunarga yo‘naltirish faoliyatini
takomillashtirish kabi muhim vazifalar belgilab berildi [3].

Asosiy gism. Davlatning ertangi kuni yoshlarning gay
darajada bilimli ekani bilan bevosita bog‘liq. Shu bois,
ta’lim tizimini rivojlantirish masalasiga hukumat darajasida
e’tibor qaratilishi har bir davlatning muhim vazifasi
hisoblanadi. Muhtaram prezidentimiz ta’kidlaganidek;
“Hammamizga ayonki, taraqqiyotning tamal toshi ham,
mamlakatni qudratli, millatni buyuk giladigan kuch ham bu
ilm-fan, ta’lim va tarbiyadir. Ertangi kunimiz,
Vatanimizning yorug® istigboli, birinchi navbatda, ta’lim
tizimi va farzandlarimizga berayotgan tarbiyamiz bilan
chambarchas bog‘liq.”

Inson — ma’naviy kamolot imkoniyatiga ega bo‘lgan
moddiy mavjudot hisoblanadi. Pedagogika ilmi insonni
tarbiyalash, shakllantirish ilmidir. Pedagog esa insonni,
jamiyatni, davlatni taqdirini hal giluvchi shaxsdir. Inson-
ning ta’lim va tarbiyalanganligi darajasi qanday bo‘lsa,
jamiyat ham shunga xos bo‘ladi. Bugungi kunda pedagog-
o‘qituvchi, talaba-o‘quvchi pedagogikaning nima uchun
kerakligini tushunishi, o‘zlashtirib olishi va amaliyotda
qo‘llay olishi lozim.

Bugungi kunda hatto ba’zi aniq fanlar olimlari o‘rtasida
pedagogikaga ilm-fan sifatida garash kerak emas chunki
qat’ly belgilangan qonuniyatlar, formula va teoremalar
bo‘lmasa ganday ilm bo‘lishi mumkin degan qarashlar
paydo bo‘lmoqda. Bu qarashlar umuman noto‘g‘ri. Peda-
gogika bu ilm. Pedagogikaning beshta asosiy qo‘llanilishi
bor. Bular; pedagogika amaliyot sifatida, pedagogika san’at
sifatida, pedagogika muhandislik sifatida, pedagogika ilm
sifatida, pedagogika fan sifatida deb e’tirof etish mumkin
(4]

Pedagogik amaliyotda ta’lim va tarbiya bilan hayotda
barcha insonlar shug‘ullanadi. Lekin pedagogik mahoratga
ega bo‘lish hamma uchun emas. Pedagogik sistemalar,
texnologiya pedagogik muhandislikka kiradi. Insonning
shakllanishi, pedagogik gonuniyatlar bilan pedagogika ilmi
shug‘ullanadi. Pedagogika fanida biz asosiy qoidalar va
ularni  qo‘llay  olishni  o‘rganamiz. Oliy ta’lim
muassasalarida pedgogika fanini o‘tishdan maqsad
talabalarda hayotga professional pedagogik garashlarni
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shakllantirish  zarur. Pedagogik mulogot davomida
kuzatishni, aniq faktlarga tayanishni, tahlil gilish va zarur
bo‘lganda ganday metodlar bilan yondoshishni bilishi
lozim. Tanigli pedagoglar tomonidan yaratilgan tizimlar,
texnologiyalardan, na’munalarni o‘rganishi maqsadga
muvofiq.

Talabaning bugungi kundagi vazifasi pedagogikaning
nima ekanligi va nima uchun kerakligini tushunish va
o‘zlashtirish, uni amaliyotda qo‘llay bilish, oliy ta’lim
o‘qituvchisining  vazifasi o‘quvchiga  malakaviy
ko‘nikmalarni berish uchun o‘quv jarayonini tashkil etish,
talabalarga rejalashtirgan maqgsadlariga erishish uchun
faoliyatini tashkillashtirishda yordam berishdir.

Ta’lim yoki tarbiya maqsadida boshqalar bilan muloqot
giladigan deyarli har bir kishi pedagogik amaliyot bilan
shug‘ullanadi. Pedagogik mahorat san’ati  hammaga ham

yetarli darajada  berilavermaydi, u fagat ustoz-
o‘qgituvchilardagina mavjud. Pedagogik muhandislik
pedagogik tizimlar, texnologiyalar, masalan, Aristotel

tizimi, Sugrot usuli va shu kabilar bilan ifodalanadi.
Pedagogika fan sifatida inson tarbiyasining mohiyatini
o‘rganish, uning qonuniyatlarini aniqlash, konseptual asosni
yaratish bilan shug‘ullanadi . O‘quv fani sifatida biz
pedagogikaning asosiy tamoyillarini o‘zlashtiramiz, uning
vositalarini qanday qo‘llashni o‘rganamiz.

“Pedagogika” yo‘nalishida ta’lim olayotgan talabalar
nimalarni bilishi amaliyotda qo‘llay olishi lozim;

Birinchidan, atrof-muhitdagi hayotga kasbiy-pedagogik
nazar bilan garashni shakllantirish. Aytaylik, avvallari siz
onaning bolasi bilan shug‘ullanayotganini shunchaki
kuzatgan yoki o‘smirlar to‘dasi o‘zaro qanday
gaplashayotganlarini eshitgan bo‘lsangiz endi siz vaziyatni
to‘g‘ri mulohaza qilib, kerak bo‘lsa o‘z harakat usulingizni
qo‘llashingiz mumkin.

Ikkinchidan, mahalliy, xorijiy buyuk pedagog allomalar
tomonidan yaratilgan nazariya, texnologiya, tizimlarning
pedagogik namunalarini o‘rganish. Buning uchun biror-bir
pedagogik tizim tarafdori bo‘lish shart emas, lekin oz
kasbiy mahorat bilan boyitish uchun dars yoki tadbirni
o‘rganilayotgan tizimlar bo‘yicha ishlab chiqish kerak.

Uchinchidan, shaxsiy pedagogik mahsulotlarni ishlab
chiqish, ya’ni: tushunchalarning ta’riflari, tarbiya
usullarining tasnifi, ta’lim vaziyatlari va ularning

yechimlari, dars konspekti, o‘quv dasturlari, yaratilgan
ishlanmalar amalda - haqiqiy o‘qituvchilik amaliyotida yoki
universitet seminarlarida tinglanib xulosalar olinsa yanada
magsadga muvofiq bo‘ladi. Pedagogik hodisa, vogea,
vaziyat ham pedagogik mahsulot hisoblanadi. Pedagogik
mahsulotlarni  yaratish  pedagogning asosiy ta’lim
faoliyatidir. Sanab
o‘tilgan yo‘nalishlar bilan boshga sohalar ham bog‘liq:
ilmiy tadgiqot faoliyati - uning natijalari talabalarning
diplom loyihalariga kiritilishi ham mumkin.

Bundan tashgari talabaning o‘z ustida
salohiyati, 0°z-0°zini rivojlantirish
kompetensiyaga ega bo‘lishlikni shakllantiradi.

Kompetensiyaga  asoslangan  yondashuv  nimani
anglatadi? Bu shuni anglatadiki, pedagogika fanini
o‘rganishning asosiy natijasi paragraflarni yodlash va
takrorlash emas, balki 0‘z qobiliyatlarini, birinchi navbatda
pedagogik qobiliyatlarni rivojlantirish bo‘lishi kerak.

Ta’lim mazmuni ikki omillarga bo‘linadi. Birinchisi
tashqi omillar; darsliklar, ta’lim muhiti, butun dunyo va hk.
Ikkinchisi ichki omillar o‘quvchining ichida mavjud
bo‘lgan narsa-uning shaxsiy fazilatlari: bilim, ko‘nikma,
gobiliyat, kompetensiya va boshqalarga bo‘linadi.

Shu yo‘sinda biz umummadaniy vakolatlar, pedagogik
vakolatlar va malakalarni ajratdik, ular ham ikki inson
olamining tashkil etuvchilari sifatida ishlaydi - tashqi va
ichki.

Kompetensiya-bu talabaning ma’lum bir sohadagi
samarali faoliyati uchun zarur bo‘lgan o‘quv tayyorgarligi

ishlashi,
pedagogik
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uchun meyoriy talab.

Malaka — bu ma’lum bir obyektga nisbatan samarali
faoliyatni amalga oshirish uchun zarur va yetarli bo‘lgan
o‘quvchining shaxsiy fazilatlari to‘plami. Shuningdek,
kompetensiya - bu tashgi dunyoning normasi. Aksincha,
malaka-bu talabaning tegishli kompetensiyaga ega bo‘lishi,
bu moslashgan shaxsiy sifatdir deyishimiz ham mumkin.

Umummadaniy vakolatlar va pedagogik vakolatlar

umummadaniy pedagogik
vakolatlar: vakolatlar:
solishtirish kuzatish
tahlil gilish farglamoq
tizimlashtirish tuzish
bahslashish bilish va go‘llash
tushuntiring tayyorlash
modellashtirish foydalanish
loyihalashtirish ishtirok etish
namoyish etish amalga oshirish
hisobga olish tashkil gilish
tanlash egalik qgilish
maslahat berish

Shunday qilib ta’lim pedagogikaning asosiy hodisasi va
tushunchasidir. Albatta, gap inson tarbiyasi hagida
ketyapdi. “Ta’lim”, “ta’lim turi”, “Ta’limning ma’nosi”
tushunchalarini  ko‘rib chiqadigan bo‘lsak, “Ta’lim”
tushunchasining ko‘plab ta’riflari mavjud. Insonni o°‘z-
o‘zini tarbiyalash mexanizmi mavjud bo‘lgan “Noma’lum
o‘simlik urug‘i” sifatidagi tushunchaga muvofiq, ta’limni
ham jarayon, ham shakllangan narsaning natijasi sifatida
tushunilishi kerak. Demak, tegishli ta’rif quyidagicha:
ta’lim-bu jarayon va inson tomonidan doimiy ravishda
yaratilayotgan uning shakllanishi natijasidir degan xulosa
kelib chigadi. Shakllanish deganda biz shaxsning
rivojlanishi, o‘zgarib borishi va o‘sishi, shaxsning potensial
imkoniyatlaridan ularning mazmunining turli jihatlarining
amalda namoyon bo‘lishiga o‘tish jarayonini tushunamiz.

Yuqoridagi ta’rifda ta’limning muhim xususiyatlari
sifatida o‘quv jarayonining protsessual, mahsuldorligi va
ichki kelib chiqishi ta’kidlangan. Ta’lim jarayonining tashqi
tarkibiy qgismi atrof-muhit xarakteriga ega, deb taxmin
qilinadi, u bilan inson o‘zaro ta’siri faoliyatning texnologik
doirasidan foydalangan holda amalga oshiriladi.

Ta’limning bir yoki bir xil turi yo‘qligini ta’kidlash
uchun bizga “Ta’lim turi” tushunchasi kerak. Shaxsga yoki
fanga yo‘naltirilgan ta’lim, dunyoviy yoki diniy, madaniy
yoki evristik ta’limlar-bularning barchasi har xil ta’lim
turlari bo‘lib, ularning har biri 0°z magsadlari, mazmuni,
vositalari, natijalarni nazorat gilish va baholash tizimiga
ega va bundan ham muhimi, har bir ta’lim turi o‘ziga xos
gonuniyatlar, tamoyillar, konseptual apparatlar, ta’lim
mazmunini loyihalash tizimlari, natijalarni nazorat gilish va
baholash va boshga uslubiy asoslarga ega. Masalan,
ma’lum bir ta’lim turining o°‘ziga xo0s Xususiyati
o‘quvchining vazifasini va o‘quv jarayoni
ishtirokchilarining o‘zaro ta’sirining ma’nosini, ya’ni
o‘gituvchi  talabalarga nima  uchun  o‘rgatishini
belgilaydigan asosiy mafkuraviy tamoyillardir.

Ta’lim turi-bu o‘quv jarayoni ishtirokchilarining o‘ziga
xo0s dunyogarashi asoslari va subyekt-obyekt munosabatlari
bilan tavsiflanadigan ta’lim tizimidir.

Ta’limning har xil turlarining mavjudligi har bir turga
o‘ziga xos pedagogik nazariya kerakligini tushunishga olib
keladi. Shuning uchun pedagogikada yagona nazariya
mavjud emas va bo‘lishi ham mumkin emas. Ushbu xulosa
pedagogikaning fan sifatida nazariy asoslarini tushunish
uchun juda muhimdir.

Ta’limning har xil turlarini aniglash va tasniflash
pedagogikaning dolzarb vazifasi bo‘lib, u hali yechimga
muhtoj. Ta’lim tipologiyalarini yaratish uchun turli
parametrlardan foydalanish mumkin: diniy, ijtimoiy va
shaxsiy.
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Har bir ta’lim turining xususiyatlariga kamida quyidagi- -bir avlod tajribasini keyingi avlodga o‘tkazish;
lar kiradi: -dunyoni madaniy o‘rganish;
-dastlabki falsafiy pozitsiyalar inson nima, dunyo nima, -0‘quvchilarning erkin rivojlanishi;
insonning o‘ziga, insoniyatga, madaniyatga, fanlarga, atro- -kasbiy faoliyatga tayyorgarlik;
fdagi dunyoga va boshqalarga nisbatan inson ta’lim -o‘quvchilarning o‘zini 0‘zi anglashi.
-psixologik pozitsiyalar-shaxs tushunchasi, o‘rganish va Xulosa. Ta’limning ma’nosi bu - nima sababdan va
rivojlanish o‘rtasidagi bog‘liglik nima uchun kerak, bu nima, inson uchun ganday vazifani

-subyekt-obyekt munosabatlarini belgilovchi pedagogik  bajaradi, degan savollarga javob beradigan ta’lim asosidagi
pozitsiyalar pedotsentrik (o‘qituvchining yetakchi roli), g‘oyadir. Ta’limning ma’nosi tegishli pedagogik tizimni
bolalarga yo‘naltirilgan (bolaning yetakchi roli), sotsiotsen-  yaratish uchun asos yaratadi. pedagogik klassik va mahalliy
trik (jamiyatning yetakchi roli). tizimlarning har biri o‘ziga xos ma’noga ega va ma’lum bir

Ta’limning har bir turi ta’limning o‘ziga xos ma’nosiga  ta’lim turiga tegishli bo‘lib muammo ma’lum bir mintaqa,
ega, ya'ni nima sababdan va nima uchun sodir bo‘lishini  viloyat, maktab, oila yoki alohida shaxs uchun tanlangan
tushunish. Masalan, ta’limning mazmuni sifatida: ta’lim turining aksariyat hollardagi asossizligidir.
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REZYUME. Ushbu ilmiy maqolada Pedagogikaning ilm sifatidagi beshta asosiy qo‘llanilishi, pedagogik amaliyotdagi ta’lim va
tarbiya, pedagogik mahoratga ega bo‘lish, pedagogik sistemalar, pedagogik muhandislik, pedagogik qonuniyatlar pedagogika fanidagi
asosiy qoidalar va ularni qo‘llay olish, talabalarda hayotga professional pedagogik qarashlarni shakllantirish, ta’lim turi, ta’limning
o‘ziga xos ma’nolari, konseptual apparatlari, tamoyillari, qonuniyatlari va texnologiyalari haqida fikr yuritiladi.

PE3IOME. B HayuHo#i cTaThe 00CY)XIal0TCs ISITh OCHOBHBIX IPUMEHEHUI MeJaroruky Kak HayKH, BKIIOYasi 00y4eHHe W BOCIIHTA-
HHC B HC,E[aI‘OI‘H‘{CCKOfI TIPAKTUKE, OBJIAACHUC NIEAATOTHICCKUM MAaCTEPCTBOM, IEAATOTUYECCKUE CUCTEMBI, TEXHOJIOTUU, IETATOTUICCKOC
MPOCKTUPOBAHUE, NIEAATrOrMYCCKUE 3aKOHOMEPHOCTH, OCHOBHBIC ITpaBWIa MEAAroriki Kak HayKu U UX NPUMEHECHUC, (bOpMI/IpOBaHI/IC y
CTYIACHTOB HpO(I)eCCI/IOHaJ'IBHBIX neaarori4eCKux B3ITIAA0B Ha )KU3Hb, BUIBI OGy‘{CHI/Iﬂ, YHUKaJIbHBIC 3HAYCHUA 06pa30BaHI/I$I, KOHIICTITY-
AJTBHBIN anmnapar, NpUuHIHUIIBI, 3aKOHOMEPHOCTHU U TCXHOJIOTI'MHU O6pa3OBaHI/IH.

SUMMARY. In this scientific article, five main applications of pedagogy as a science are discussed, including education and up-
bringing in pedagogical practice, acquiring pedagogical skills, pedagogical systems, technology, pedagogical engineering, pedagogical
principles, the main rules of pedagogy as a science and their application, forming professional pedagogical views on life among students,
types of education, the unique meanings of education, conceptual apparatus, principles, laws, and technologies of education.

KAPAKAJIITAK XAJIKbIHBIH BATBIPJIAPBI MUHI'EH TYJIITAPJIAP XAKKBIHIA
E.K.Opa3piM0eT0B — nedacozuxa unumiepu 6otviHua gurocogus 0okmopsi
OocunuAaz amvindazel Hoxuc momnexemaux nedazo2ukanbly UHCMumymul
TasHy cy3aap: 4onkup, KAHO3aT, APFYMOK, TYJIIOpP, OOTHpPIIApP, COMUKIHK.
KuaroueBble ciioBa: xxyipHK, KaHa3aT, aprbIMaK, TyJrap, OaThIpbl, BEPHOCTb.
Key words: zhuirik, kanazat, argymak, horse, warriors, loyalty.

«Ky3neH oKYHpUK, MBIHHAH TyJmap» KoCUHeTIH, Kapakanmak  oneOMATTAaHBIY  WIMMHHE  THHKap
CUHPEK YIIBIPACATYFBIH KYHPHK, XaChll TYKBIMJIGI KaHa3aT  CalbIyIUbUIADJABIH ~ OMpHM, KOPHEKIM  HIMMIA3  XOM
KBUIKBIHBl KAPaKaINakjiap «aprbiMak, KaHazaT, Tyjmapy  KOMHHETIUK UCKEP H./loyxapaes ©3MHHH

Jlell aTam, olapFa e3rellle HO3ep MEHeH KaparaH. OiiTkeHu — U3€pPTICYICpUHIC KYHPHUK  IKBUIKBLIAP XaKKbIHIA

Kapaxajnax JdCTYPJIECPUH/IE TyJnapiaap TeK MHECUHUH fana ~ TOMCHICTUIIC TTUKUPUH Ounaupenu. «... ﬁ(a}v’fepmmﬂf,

eMec, IYTKWI YpPbIy alMarblHBIH, XaJKbIHbIH aObIpaiiblH,  4TIAHBIC YAKIAPBIHAA JKBUIKBI YJIKCH OXMHHETKE HMHE

MOpTEOECHH achIPaTyFhIH FO3UIHECH ecallylaHFaH. Gomran. Kyyca kycka KCTCTYFBIH, KalICa KyThIIATY¥bIH,
Kapakannak Xalikbl MyJaMbl SKbUIKbIHBIH XacbUlpi — YKYJUIBI3ZIBI TO3CTCH JKYHPHK aT JKMTHTTHH JKOJIJAChI JIeT

aplaKIIal, onap/bl Xelll KALIaH COMBICIBIKKA KuOepMeren. — SCAIIAHAIbL  Kapakanmak 1acTypiiepuuie KHrUT Goinbly

Ep HIMTTHH KaHaThl GONFAH KaHA3aT Tyjmapiap o3 okemu  YIPIH Oacipl MIOPTTUH OMPEYH OHBIH ATl OOJBIYHI KEpek.

MEHEH OJI'eH XoM XYPMET IIEHEH JKepIIeHIeH. ATCBI3  JKUTMTTHH  Kojpu  keM  OGomajel. by
Kapakanmnak XaikplHaa «AT - ep JKUTHTTHH KaHatey, L oPaKaITaKThbH «He  xamam»  JiereH  TepMecHHIe

«Ep okwuruttHH Oup Mypambl ar Oomap, ar Oonmaca TeMzHJICFI/IIHC TOPUHHIICHETH.

JKYpEruHJie A9pT Oojap» JereH XHKMETIH ce3iep Oap. Alﬁg:;lmga;if;f:ﬂe’

Kapakannak xankbl TapuiXblHAa aThl AYHBIM JKypTKa ypaH I/IﬁﬂMnnga Ta 3alI“<I>’I JKOK

OGomraH  Oatplpmap Oup  Tamald.  baTelpablH  KeTH O3 TeHHHm‘? HHF;HHHG '

FO3MHHECHHUH OUpH — KYHpHK aT ieCH KyJaca KallbiH Musina xanran ¢ o1 SKAMAED [1:110-111] sgeren

TOCEI, Tysrbl MCHEH P Kasblll, aybISIBIFBIN WANHAN,  fopnnen Gyrmers KyHAe e KHTHTICPre aTka JIereH

nifecuHe Haif3a siMaca KbUIBIII IIEHEH OKTaJFaH JKayIbl aT

MEXHUPAH 0ATaphl aHbIK.
YCTHHEH THUCIJEN TapThlll JKEpre KyJaTblll, TYSAFbl MEHEH XakplfiKaTbiHAa 4 WIMMIA3IBIH  KeNTHPTeHHHei

TaIUian, YPRICTHIH YCBULIAPBIH MEHIEPUI, Kay OFbIHAH  eprene kom skayFepIUIMIHKIED GOFaH. ToIa-TOPBICTAH JKay
KaHMBIFBIT, HACCHH aMaH CakiIaFaH. PaTBIpHBIH KbIMHATFAH  Gacrpipeimm kenreH. COHmal YaKBITIaphl JKayFa Kapchl
VaKThIHAA TUJIMHE 3u0aH TATHII, MACCHHE KEHEC OepreH. IYPeCHy YIIBIH JKUTUTKE WATIKBIP, TYJIAp aT Kepek GOITFaH.
ComnbIKTan eprene Tyjmap caujal MHUHMIL €IMM  I€IL  Ereppe »KUTUTTE aThl OonMail Kajica, KaTapblHaH KeM
CHUPETCH, XaJKbIH CYWUICH, CJI-)KYPTTBIH TBIHBIIIJIBITHI, ecalyJladHFaH. COHBIH YIIBIHJA Kapakaimnak XaJIBIK
a0a/IaHIIBIFBI, FOPE3CU3IIMTH YIIBIH I'YPECKEH OATBIPIAPIBIH  TepMeIePHHAE ATCHI3 JKUTHTTHH ayXalbl OasH eTHITCH.

MHUHI'CH TYJIapjiapbl UAECHHE CaJbIKJIBIFbl, JOCIBIFHI, BaTBIpJIapIH:IH O3UHE bUIANBIK TyJmap TaHJ'[aS'/LI o3
KepeK YaKThlHAa CyHEeHMII OOJNATYFBIHJIBIFBI  XalblK  aiiblHA Tapuilxka wite. OnapablH ©3MHE BUIAMBIK AT
day3blH/la IsCTaHJIapta, aHbI3¥a aujlaHtraH. TaHJIaybl JOCTAaHNApla, aHbI3JIapJa CaKIaHBII KaJFaH.

35




bateipnapabiy  Tynmapnapsl  e3reimie  KOCHMHETH, JeHE
IIY3WIIUCH, CYNBIY KeJIOeTH, >KYWPHKINTH, aKbULIBUIBIFEI,
uiecHHE CAIBIKIBIFBI  MCHEH 0acka IKbUIKbUIAPAaH
@XBIpaNbIT Typangsl. Tymnmap OaTBIpABIH T€K MHHETYFBIH
KOJIUTH €MeC, OHBIH aTakK-aOBIpOMBIH XOM MOpTeOCCHH
achIpaTyFbIH  CaAbIK  JOCTBI, KBIMBIH-KBICTAY  KepJe
KEHeCToiH, jxayFa MankKasaa cyieHep *Koiamacsl OOIFaH.

Uzeptneymm H.I'.Kynecapun e3uany «O0pa3 OoraTeips
B PYCCKOM W OaIIKUPCKOM TE€POMYECKOM BIIOCE» aTama-
CBIHIAFBl HCCEpTalys KyMBICBIHAA  «Typim XamsIkmap-
IIBIH KaXapMaHJIBIK 310C AepeTHeNIepuHAe Tyanap aT 0aTeIp
MEHEH Oupre MOPTIH TYPAE CalbIK JIOC, )KOPAEMIIN  Chl-
maTelHAA cyypemreHenm» [2] - AereH MUKUAPIU KeNITHPHUIT
OTEeIH.

byn nuxup >xyns opbiHIbl Kentupuired. backa xa-
JBIKJIAPIBIH TOCTAHIAPBIHAA aT OaThIpIapAbIH KAKBIH JI0-
CTHl OOJIFaHBI CHISKJIBI KapakallaK JJCTaHJIApPBIHAA Ja Jia
Anmameic MuHren baiimry6ap, Kobman munren Topsl ar,
l'ymafieim MuaTeH AKTamkep, Enure munren baysipursid,
Hyparaun wmunren Capsl ana ar, MocnaTmia MHHIEH
Monxyn at, Ep Kocaii muaren Kapa ar kapaxammak
OaTsIpyiap MEHEH OHMpre TOPUHHUIUICHTCHUH KOPEMHU3.

Typkmencrannsl wiumnasz O.I'ynnornesieB «Kowp u
KOHHUIIA Y TYPKMEH» JIeTeH WINMUNA MUMHETHUHIE aTiap.ibl
Xop TopemieMe u3eptTien, «baTelp e3uHe BUIAWBIK KaH
YKOJITACHI TYJIAphIH TallKaH YaKTeIHAa OaThlp. OFaH mekeM
O]l KaHIIamMa KYIIMH KOpPCETHIl epJIMK HCIETreHH MEHEH
OateIp caHanMaiinel [3:106] mereH TOKTaMFa KEJIeIH.

Kapaxkanmak OaTbIpiIapbIHBIH ©3WHE TYIIAp TaHIAYHI 63
aj/bplHA Tapuiixka uile. MoceneH, Kapakallak XaJlKbIHbIH
BIPFAKJIBl YPBIYBIHAH IIBIKKaH AJNMAaMbIC OATBIPABIH ©3WHE
bUIAMBIK TyJHap TaHJIaybl «AJIIaMbIC» JICTaHbIHAA ai-
pBIKIIA TOpPUHHIUIEHEAU. «AJNMamblc Hadbly mnusga, ep
apKayam, KaMIObl aiblll, aTtibl OapMac jkepiiepre mHsaa
OaprIl, aTachIHBIH JKBUIKBICHIH OaraTyrbiH Kynrait 6aba-
HBIH KacblHa OapbIll MUHETYFBIH aT COPai/IbL.

Conpa 6abacer Kynrait «bopekena, 6anam, CeHUH MOPT
OoyFaHbIHA MIYKUP! AT MHHEMEH JIeNl KOMajFa KeJTeHUHE
LIYKUD Jen ANnamBbICKa:

BynakreH OoiibiHa Oap, OOWBIHINEIUTH OUp aKpIM Kas,
OOMBIHABI KACBIPBINT JKAT, COCKEAC >KBUIKBIHBIH allIbI
TayJaH KyJjamn CyyFa Kellep, COJI KepJAe HamasJbIrepae cyy
UMM, KeHWH cepnmiun Kadtap. TakbIMbIH TOJFaHaH,
XBI3METHHE OonraHmai, XOKETHHE JKaparaHjai,
KaOBIprayibl siObI 0OJica caiiyan ©3WH ajblll MUHHIT al,
Oamam! KaifChICEIHBIH )KYHPUTHH, KaHCHICHIHBIH ITa0aHbBIH,
KalCBICBIHBIH JKaKCBICBIH, KaWCBICBIHBIH J>KaMaHBIH MEH
OounmeriMeH Oagam, - IeHIn.

Con yakeiTTa Anmampic OynakTeIH OoWBIHA OapelI,
OOMBI TIEIUTH aKbIM Bl Ka3bIT, OOWBIH >KACBIPHIN >KATTHI.
OpMaHJbIK MEHEH TaH aTThl, KYH LIBIKTBI, CACKE OOJIIbI,
JKBUIKBIHBIH, aJIBI TayIaH KyJal Cyyfa KeIAHW, Hama3Jbl-
repe cyy MM, KeHUH CepIuInI KauTThlI.

«TaxpIMBI TONFaHIAMH,

XpI3MeT KyHre OOJIFaHIa,

Kepunbenu nimmne,

Kabsipraier 6up si0BI1.

- [laii, manHsaiiel KapaHbIH JKbIIIHaFaH MaJibl Xapam3aja
ekeH! - ;erm, akpIMHAH OachIH KeTepce:

AsKJ1apbl TOIBIILIAK,

Ky#pbIK kaisl Oup Kymiak,

Kypurm xonmaH anackas,

Tyna 60iibiH KeHe OacKaH,

Me3ruiuTuK )KOJIbI aHJIaFaH,

JyOup misikca y3aKra,

Kynak cabln ThIHJIaFaH,

O3u 1rybap, KOThIp Taii,

KapHs! yikeH cyy xabakTa,

Kecenen >xopThil KUATHID.

Con wmamwiaiipl KapaHbl CbIHall KepEiuH, Jiere”
MOPTTHH KEYWJIMHE KbISUT Taijga OONIbl, y3aKTaH cyycar
KeJreH KBUIKBI OyJTaKKa TYMCBIFBIH 0acThl. MopT aKbIMHAH
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IIBIFBITN, KyHPBIKKa OCKKeM >KaOBICTBI. AT apMaH TapTThI,
Anmampic Oe€pMaH TapTThl, TYJIAPJIBIFBIH OWIIUPHUII, AJ-
naMmbIcKa Kyun OepMmei, OMp TaHam >Kepre CyHpen KallTbl.
Bareipieirpl  Ounaupau, am SKouOapbeicTail BIHBIPAHBITI,
JKapbUTFaH My3Jail TYHHPCHHWI, UPKHIT alibl IIyOapap»
[4:36-37].

Baiitry6apnsiH €3 GOIBIH JKacBIPBIN JKYPUYH, HETH3NH-
JIe OHBIH Y3aKTBI TO3JIETeH KXYUPHUK TYNIap €KCHINTH XOM
ANmambICTBIH OHBI TaHJAYbl JOCTaHIA Xp ToperieMe
cyyperinenreH. baTeipasiH OyHIOal e3WHE aT TaHJAYBl XOM
aTTBIH TYJNNApJBIK KOCHHETIepH TEeK FaHa Kapakalmak
JI9CTaHNIApbIHIA FaHa eMecC, al TYPKU THIUIEC Ka3ak, HOFaid,
KYMBIK XOM 0Oackaga Ja XaJbIKIapAblH KaXapMaHIBIK
JIOCTaHJIAphIH/A yIObIpacansl. Tynamap aT O0apiblK YakbITTa
OaThIpra JKOPACMIIKM JIOCThI CHIMATBIHIA TOPUUUILICHUII,
OaTeIpiapAblH TOFAWPH MyJaMbl aTiapbl MEHEH THIFBI3
OaifmaHpIcBl  OONBINT  KeJemu. ©OcCHpece, Ka3aKJIapIbIH
«AnmaMbIC» IKBIPBI Kapakalllak KaXapMaHIBIK JIOCTaHbBI
«ATNmaMbIC»  TOCTaHBI MEHEH Chl0aiiac  eKeHJIUTHH
KOpUYHMHU3re OOJaIbl.

bynnan TeicKapel Apka KaBka3 XabIKJIapbIHBIH
(Agprireiinep, Ocerunnep, Yeuenmap xom MHTymmmap xom
Oackamap) KaxapMaHJBIK JOCTaHIApbI Kapakasmnak
KaxapMaHIBIK JOCTaHIApBl MEHEH YKCac TOpeIUICpHH
KOPUYUMU3 MYMKHUH. Byl XanbIKJIapAblH Ja KaXapMaHIIbIK
JOpETIIeNepHHAe OaThIPIAPABIH JKOPIACMIINCH OOJNFaH aT
€H 30pYypi pON OWHAMIbI, onap ceiineynu Owuneny,
OaTelpra ypbIC JayaMblHOA ©3WH KaHIAH TYTBIYIBL, HE
KbUIBLY KEPEKIUTUHA aUTBII 6epenu, KbIUBIH
TaTChIpMaapIbl OphIHIIAYAa KOpaeM Oepeu.

Kapakanmak XaJkbIHBIH KbIMIIAK YPBIYBIHAH IIBIKKAH
Kobnan OaTeIpmblH Na ©3WHE BUIAWBIK TYyJMap TaHIAYHI
XAaKKBIHAA XalblK apacelHa TYPAM AaHBI3-OHTHMeEJep
TaparaH. KoOJaHHBIH TyYBUIBIYBI, KOMalIFa KEIMyH, ©3HHE
BUTAMBIKIBI TyJIap TaHIaybl, €3 XaJIKbIHBIH a3aTJIBIFHL,
FOPE3CH3NIUTH, OAXBITIIBI TYPMBIC CYPUYH YIIBIH €I-KyPTHIH
CBIPTKBI JKayapJaH KOpFaraliblFbl XakkKblHIa «KoOmany»
OCTaHBIHAA  aWpBIKIIa  KOTEPUHKHA  PYYyX  TCHEH
CYYpETIIEHTeH.

Hocranna «...bama on Oup xaceiHa kenwmr, KeiapipOait
Fopun kem OalaHbl >XKaHbIHA KOWABL. CapblKyMm JereH
JKepIeH Omp opna caitmam Oepam. bamamap MeHEH achIK
oifHam, Oajanapra 30pJIBIK KBUIBIN, JKYpPErH KaOblHA
ChIiMaii, aTaHBIH alIblHA OaphIll, «aTa, MaraH KYWPHK aT
OepceH, KeliHMMe KbIPK JKUTUT OepceH, Xap-kepre Oapsim,
KeymuMan KeTepceM, Kajail Oomap exeH» Jeinau.
Kapraiiranga xepreH Hmep3eHTH «aT MHHEMEH» JIeTeH COH,
TYZapsl HOKTa, alThIHHAH Myy OepreH TeOWHTH, alThIH ep,
VUIBIFA TEPIUK - OApJBIFBIH Tasgp KBUIBIN, KO KBIIKBIFa
anpin Oapapl. Ken KBUIKBIHBIH MINUHAE TOpT Oemeyu Oap
eaM, KBUIKBIMAaHJapFa YCJIATBIN aNfbIpJbl, aTjiapFa ep
CAJTBII, 39pTeH-390epTeH epTIieN, «I KOPBIKKAH JKbLUTA b, 5
KyVaHFaH KbUIAWIbI»,-7€T€H, KyYaHFaHbIHAH O KbLIAl,
FappeIHBIH 0ayeIphl e3mian. Kobman MUHTEH aTiiap OaaHbl
KOTepe anMai, )OHUYapIbIH OMBIPTKACH Y3y [5:28] —
JleTl TOpUHUIUICHETH.

KobGnan OaTeIpAbIH TOpPHI aThl XaKKbIHIA JOCTaHJIA
TOMEHJCTH MarlbriymMariap OepwiareH. KoOmaHHBIH spbI
Kyptka kenwmH OOJNBIN TYCKEHHEH KEHHWH IKBUIKBIHBIH
nmuHae Oyya3  kep OwuiieHM KepuI, Kep OuiieHHH
KapHBIHIAFbl OamacelHAa “‘ep JKUTHTTHH KaHATHI
apFeIMaKk’ThIH 0ap €KeHWH aHJAIbl XoM Ouiie TyyraHHaH
COH, TaWbIHIIAKTbl aHACBIHAH AWBIPBIN ©3 IEP3EHTUHICH
STHIT TOPOUSIIANTBL.

«KypTKa 1a CBIHIIBI €11, KO >KbUIKBIHBIH HIITHH/IE Oenn
Kallkpl Kkep Owile, MaHJAWbBl >Ka3plK Cyp Owuiie, Kem
KBUTKBIHBIH 0achl €111, OUp HBIIIAHBI KOPEIIH.

... Kyptka xaH xep OuiieHW KBIPBIK KYH OaKThI, apajiaH
KBIPBIK KYH OTKEHJe Kep OuieneH KyJIblH TYYIbl, IIbIH
MaHJIaiiaH KyH TyYIOel, TOOBIFBIHAA MEHH Oap, TOTHI
Kycrail xoHuyap, Kobnan moptke muscap, Kyprka oHbIH
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ay3bl-0aChIH  CHIMBIPBIN, KyJaFblHA YpJIEAW, EMIIeTHH  adpburasMOa’™ Jer JKbUTAWIbl XoM WHECHHE XKopaeM Oepuy
ay3blHa Calblll, IEP3EHTUM Ael xypeau» [5:51]. VIIBIH ©3MH opTara ypaabl. KeOukiIn OoyIuH KOJbIHAH
XanplK apachlHIAFbl aHBI3-OHTUMENEpre KaparaHma  OaTBIPJbI JKa3[bIPBIY YIIBIH NOYIUH OapMarblH THCICHITH.
Kyprka KoOmaHHaH TaWBIHIIAKTEI KoOMallFa KeNTUpHY  BoJeHTKe cekupun JoyauH TebecuHe TeOenu. JlekuH, moy
VIIBIH aJThl KBTI MayieT copaiiapl. KypTka tadipiHmaktel  KoOmanngbr skasgesipMaiinbl. Conma Topel aT KoOmanra
aHACBIHAH AaWBIPBIN, OHBI JKaMaH KO3JCH JKbIPAaK OOJIBIY  BIpa3bl OOJI JCT OKBIPAHBII JKbLIAMHIBL.
VIIBIH apHan TUTWITeH Kuiu3 yige cakmaiael. OfaH “JloynuH MUHTEH aja aTeiH, lllaitHayb1 MeHeH enTupau,
TOKCaH KYH TyyMmaraH KbICBIp Omiie xoM TyieHuH cytuH JKaH-karbiHa  Kapaael, Kepe ammamer  KoOmaHmwl,
O0epenu. TokcaH KYH TOJNFaHHAaH COH OFaH jemre Kochil — AWMpeuiasiM Oa KoOnannau! Jlem jkoHUyap KbUIAJBL.
TYPJIU IIBITA0AFBIIT OT-)KeM MEHEH Oafaibl. Optara e3uH ypajsl, Ke3nep Ttaciam Kapaapl, AKIIa )y3u
JlekuH, apafaH YIII Kb ©TKCHJIC €1 apachlHa FajayelT  alObipar, TynbIMInarel caigObipan, J{oy KoNbIHIa KOPUHIH,
maiina Oomamet xom KoOmanm Kyptkaman topsl attel  KoOnaH aTibl xanrbi3fblH, Exu  ke3u xayapIpar, Xaclsl
OCpUYHH COpaNIBI. xaiyaH nemeceH, KacbiHa kenau 3ap ouier, AFachlH KeTU
XanplK KakKChl, JKYMPHK aTTHl TyJmap JOeWaw.  aiiaHmbl, Xayara Kapan ecHedu, I yIaup-TyInup KUCHEIH,
TynamapAblH €KM KOJTHIFBIHAA KaHaThl Oonaabl, KbiiibiH  JKasmeipely ymisiH KoGmauae, OH 0OapMarbiH jKaHBIYap,
KbICTay INEIIMYINU I'e3eK KeIreHae yinaasl Iell TyCHHed.  Fambip-ramslp Tucieiinn’” [5:155].
«MocmaTma»  AocTaHBIHAA AMmapmia  KajdMakjapIblH Topsl at KoOnauasl 1oV aUH KOJNBIHAH KYTKApbly YIIBIH
KOJIBIHA TYCKCHJC, KaJMAaKThIH KOPFaHbIHAH aT TCHEH Oup ApbIM aMNIbIK JKOJFa TOYEeKeN eTHUI YII KYHIC
yIipIn bIFanel. KoOmaHHBIH TOphl aTthl Aa AkmaxaHHBIH — KypTkaHelH arackl Kapamanra skopaem copan  KoOmaHmbt
TOWBIHIA Oolirure >KHOCPWITCH aTiapIblH W3WHEH OHp  Kay KOJBIHAH KyTKapasbl.

KYHHEH KeWHH >KOJIFa MIbIFabl. bynnaii xaceui, wuilecuHe CaABIKIBIKTBI ['ynailbim
“bup KYH eTKeH apajiaH. MuHren Axramkep, Enure munren bayeipmbsia, Hypataun
Toyexen eTun KEHUHEH, muHred Capsl ana ar, Macnatra MuHreH MomxyH at, Ep
Ky¥rbiambt 6051161 MopT KobiaH, Kocaii munaren Kapa atta na kepemus.

OpmMe KyMHaH epMeterl, Kv¥makian alTkaHma OaTeIpDJIap MHHIEH TVYIapian
OHHaH eTur Oapajbl. aNbBICThl JKaKbIH €TETVFbIH, XaChUI, MHECHHE CaIbIK, OFaH
MOpPTTHUH MUHTEH TOPHI aThl, aH Jkojmac OoJFaH J>KVADUK aT OOJBIVEI MEGHEH Oupre
Tay yCTHHEH XKypeaw, WHCAH TOPOMSCHIHAA INBIH  JOCHBIKTBIH  ThIMCAIIBIH
Ortmaiiapl eKeH TOpPBIIa aT, Kepcetunl 6epenu. BvruHru kvHIe OvHIai Xachbll TYKBIMIIBI
Tayra mbIKKaH ceneyau. KaHa3aTjapabl  JKacjaapbIMbI3  OoWruieplme.  KOKmapbl
I"oXy yIIBII, TOXU KOHABI OMBIHJIADPBIHIA FaHAa Kepun KeiaMekTe. Epre 3amanmapma

Tynmapmap  OaTeIpABIH ~ KBIMBIH-KBICTAY  JKaFfaiifa ©TKCH OaThIpiap XaKKbIHIA OKBIN, VHDEHUIL OJIapIbIH
TYCKCH YaKbITJIaphIHIA JKaHbIHAA cyiiey 0osnbl. TOphl aTka ~ MHUHIEH TVJNApiapblHA Na WTHOAD KapaThIVBIMBI3 39DVD.
3ubaH IUTHUII, anaM Kubu ceiren, KobOnanra akpln keHec  Cebebu. con  movupiiepae OaThIDABIH KaHAThl OoJraH
Ooepenmn. Tamaift ngymmaH MeHEH OOJFaH ypeIciapaa  TVINApiapAblH WHECHHE CanbIKIBIEBIH OKBIY, VHDEHHY
0aTBIP/IbI aMaH aJIbII IIBIFAIbI. apKallbl JKacjlap ©3MHIE XKOJIIAChIHA CAINBbIKIBIKTBL. YKaKChI-

Kob6nan Oatelp KeOuknm MeHeH aiiKacKaHIa TOpHI aT  JKaMaH, KYVaHbIIUIBI XOM KaWfblUIbl KYHJEpIAE ©3
KeOuknuHuH anma aThbiH ImraiHanm enTupenu. KeOWKIMHWH  JKaKbIHJIAPBIHBIH, XaJKBIHBIH KACHIHIIA KODIEMIIH OOJBIYEI,
KymarbiHaa KanfaH KoOmaHnel kepe anMaii “WiAEeMHEH  €JIMHE, )KYPThIHA CaJbIK OOJIbIYFa TOpOUsIIaHa b

OedusATIAp

1. Jloykapaes H. llIbirapManapblHbIH TOJBIK KBIHBIHIBICHL 2 ToM. -H.: 1977. 356-0.

2. Kynscapun H. I'. O6pa3 Goratsips B pyccKOM U OaIlIKUpCKOM TePOUYECKOM 31oce: aBToped. Auc. ... KaHA. QuiIon. Hayk. — Y da:
6.1.],2014. —C. 24.

3. I'yaporaeie O. KoHb 1 koHHHIA Y TypKMeH. —Amradar: 1999. —C. 106.

4. Kapakanmnak ¢onskinopsl. Kem Tomnsik. VII Tom. Anmameic nocranst. -H.: 1981. 217-6.

5. Kopaxkanmox ¢onknopsl. Ken tommsik. VIII Tom. Kobnan nocransr. -H.: 1981. 272-6.

PE3IOME. Makonajga Kopakajimnok OOTHpJapd MHUHTaH TYJIHNOPJIApPHUHT y3Ura XOC )KUXATJIapH, Sracura COAUKINTH, TYCTINTH Ba
YIApHUHT énutap TapOMsCHIATH TYTraH YPHU MEIarOTUK KUXATIaH 0aéH STHITaH.

PE3IOME. B craTbe ¢ nmegaroruyeckoil TOYKM 3pEeHHs ONMCHIBAIOTCS XapaKTepPHBIE YEPTHI JIONIAAeH KapaKallaKkCKuX 0aThIpoB, UX
JPY>KHOCTb M BEPHOCTb XO35HHY, & TAKXKE UX POJIb B BOCIIUTAHUH MOJIOOTO TOKOJICHHSI.

SUMMARY. The article describes the characteristics of the horses that the Karakalpak heroes rode, their loyalty, friendship and
their place in the education of youth from a pedagogical point of view.

TEXNOLOGIK TA’LIM YO‘NALISHIDA UMUMKASBIY
VA IXTISOSLIK FANLARI INTEGRATSIYASINI TA’MINLASh
N.T.Ormbetov — pedaaoaika fanlari bovicha falsafa doktori, dotsent
Ajiniyoz nomidagi Nukus davlat pedagogika instituti

Tayanch so‘zlar: kashiy faoliyat, integratsiya, innovasiya, modernizasiya, bilim, ko‘nikma, malaka,  umumkasbiy va ixtisoslik
fanlari, oliy ta’lim, bakalavriat, uzviylik, integratsiya, ixtisoslik, mutaxassislik, ta’lim tizimi.

KimoueBble ciioBa: mpodecCHOHAIbHAS ESITENbHOCTh, MHTETPAIUs], WHHOBAIMS, MOJCPHHU3ANNS, 3HAHHE, YMCHHE, HaBBIKM,
06menp0¢)eccn0HaanHe 1 CrieHUaIM3UpPOBAaHHBIC NUCHUIUINHBI, BBICIICC 06pa3013aH1/1e, 6aKaJIaBpI/IaT, MIPEEMCTBEHHOCTb, UHTErpalusi,
CIICIMAJIbBHOCTH, CUCTEMA 06paSOBaHI/Iﬂ.

Key words: professional activity, integration, innovation, modernization, knowledge, skills, general professional and specialized
disciplines, higher education, bachelor, continuity, integration, specialty, education system.

O‘zbekiston Respublikasi Prezidentining 2019-yil 8-  qilish, ilg‘or ta’lim texnologiyalariga asoslangan holda
oktabrdagi PF 5847-sonli “O‘zbekiston Respublikasi oliy  ijtimoiy soha va iqtisodiyot tarmoqlarini rivojlantirish
ta’lim tizimini 2030-yilgacha rivojlantirish konsepsiyasini  ko‘zda tutilgan [1].
tasdiglash to‘g‘risida”gi farmoniga asosan O°‘zbekiston Uzluksiz ta’lim tizimining eng muhim jihatlaridan biri
Respublikasida oliy ta’limni tizimli isloh qilishning ustuvor ~ uning bosqichlari o‘rtasidagi, fanlararo uzviylik va
yo‘nalishlarini belgilash, zamonaviy bilim va yuksak uzluksizlikni ta’minlash, umumkasbiy va ixtisoslik fanlari
ma’naviy-axloqiy fazilatlarga ega, mustaqil fikrlaydigan integratsiyasini ta’minlashdan iboratdir.
yuqori malakali kadrlar tayyorlash jarayonini sifat jihatidan Shuning uchun ham ta’limda integratsiya, uzviylik va
yangi bosqichga ko‘tarish, oliy ta’limni modernizatsiya  uzluksizlikni ta’minlash masalasi bugungi kunning dolzarb
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muammolaridan hisoblanadi. Jumladan, umumkasbiy va
ixtisoslik fanlari integratsiyasini ta’minlash asosida ta’lim
oluvchilarning  bilim, ko‘nikma va  malakalarini
rivojlantirishga ko‘maklashuvchi metodikalarni ta’lim
jarayoniga joriy etish o‘quv faoliyatini kafolatlangan
natijalarga olib kelishi mumkin.

Ta’limga qo‘yilgan talab va mazmunning o‘ziga xos
Xususiyatlarini ~ e’tiborga  olib  uzviylik masalasini
quyidagicha tarkiblashtirish mumkin:

a) ta’lim bosqichlari o‘rtasidagi uzviylik. Bunda
muayyan ta’lim mazmunini avvalgisi bilan uzviy
bog‘langan holda keyingi ta’lim turlarida davom ettirish
ta’minlanadi;

b) o‘quv fanlaridagi uzviylik. Bu ko‘pincha fanlararo
bog‘lanish deyiladi.

Uzviylik muammosini to‘la hal etish uchun nafaqat
ta’lim bosqichlari va fanlararo uzviylik, shuningdek, ta’lim
mazmunini bayon qilishda o‘qitish texnologiyasidagi
uzviylikni ham ta’minlash muhimdir.

Pedagogika sohasiga oid adabiyotlarda uzviylik
tushunchasiga turlicha ta’riflar berilgan. Masalan,
B.G.Ananyevning ta’kidlashicha- “uzviylik” tushunchasiga
quyidagicha ta’rif beradi: “Ta’limdagi uzviylik o‘quvchilar
fan asoslarini egallash jarayonida olgan bilimlar tizimining
vaat nuatai nazaridan rivojlanishidir”.  Sh.I.Ganelin
ta’kidlashicha- “...uzviylik - bu o‘quvchilar tomonidan
o‘rganilayotgan o‘quv materiali uchun tayanch bo‘luvchi
mavjud bilim, ko‘nikma va malakalarning amalda shunday
qo‘llanilishi va istigbol rivojlanishidirki, ular asosida
bilimlar o‘rtasida turli alogalar yuzaga keladi, kursning
asosly g‘oyalari ochiladi, eski va yangi bilimlarning o‘zaro
alogadorligi ta’minlanadi, natijada o‘quvchilarda puxta va
chuqur bilimlar tizimi shakllanadi”. Ba’zi tadqiqotlarda esa
uzviylik gonuniyat, tamoyil, omil, sharoit, usul, qoida,
vosita sifatida e’tirof etiladi. “Tor ma’noda uzviylik
jarayoni - bu ta’limning turli bosqichlari orasidagi ketma-
ketlik uzilishlarini to‘ldiruvchi pedagogik namoyishlarning
tartibi. Keng ma’noda bu namoyishlar pedagogik
faoliyatning umumiy kontekstiga kiritiladi». Shunday qilib,
uzviylik tushunchasi ko‘pchilik tadqiqotchilar tomonidan
tizimlilik va ketma-ketlik tamoyillari bilan bog‘langan
(binobarin, ketma-ketlik o‘quv tarbiya jarayonining
tartibini, bo‘g‘in va aloqalarni aniqlashtirish, belgilashning
o‘zi yetarli emasligi bois metodikaning barcha
elementlarini qayta ko‘rib chiqish zarur [3:21].
Integratsiya-(lotincha  “integration”-tiklash, to‘ldirish)
barcha qismlari, elementlarining birlashishi degan
ma’noni anglatadi. ‘“Falsafiy qomusiy lug‘at”da inte-
gratsiyalash  jarayoni  rivojlanish  jarayonining  bir
gismidir, ilgari o‘xshash  bo‘lmagan qismlar va
elementlarning birlashishi bilan bog‘liq deb garaladi.

“Integratsiya” tushunchasi bo‘yicha metodik
adabiyotlar, magolalar va ilmiy tadgigot ishlarida bu
muammo  bilan  shug‘ullangan olimlar  tomonidan
turlicha ta’riflar bilan sharhlab berilgan. Turli nuqtai
nazarlarni umumlashtirib, shunday xulosaga kelishimiz
mumkinki, falsafiy nugtai nazardan -"integratsiya" mustaqil
ravishda mavjud bo‘lishni to‘xtatadigan turli elementlar va
gismlarning bir butuniga birlashishi bilan bog‘liq rivojlan-
ish jarayoni sifatida tushuniladi; sotsiologik nugtai naz-
ardan jarayonning tomonlaridan biri allagachon
o‘rnatilgan tizim doirasida elementlardan mavjud bo‘lishi
mumkin bo‘lgan bir xil bo‘lmagan qismlar yoki element-
larning bir butuniga birlashishi bilan bog‘liq rivojlanish -
bu holda uning yaxlitligi va tashkiliy darajasi oshadi yoki
ilgari bog‘liq bo‘lmaganlardan yangi tizim shakllanganda
paydo bo‘ladi; psixologik jihatdan, bu shaxsiy darajada
gismlarning bir butunga birlashishi jarayonidir. Integrasiya
tushunchasini tavsiflash uchun olimlar tizim nazariyasidan
kiritilgan “tizim”, “sistematiklik”, “bog‘lanishlar”, “sintez”,
“yaxlitlik”, “elementlar”, “komponentlar”, “gismlar” ata-
malaridan foydalanadilar. Qayd etilgan xususiyatlar ko‘p
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qirrali hodisalar bo‘lib, bitta tadqiqot doirasida ularning
barcha tomonlarini ochib berish mumkin emas.

Bizning maqgolamizda pedagogik integratsiya asosiy
tushunchalardan biridir, shuning uchun integratsiyaning
pedagogik tasvirini batafsilroq ko‘rib chiqish kerak. Bi-

rinchilardan bo‘lib 1.D.Zverev, V.N.Maksimov,
V.S.Bezrukova I.A.Larionova, Yu.N.Cemin, N.K.Chapaev,
R.X.Jo‘raev, N.A.Muslimov, A.R.Xodjaboev,
E.Turdiqulov, O.Avazboev, M.J.Toshov va

Sh.E.Qurbonovlar pedagogik integratsiyani o‘rganishdi.

“Pedagogik integratsiya — bu ... bo‘lajak kadrlarni
tayyorlashning butun tizimini intensifikatsiya gilishga
qaratilgan va ta’lim sikllarida amalga oshiriladigan maqgsad-
lar, tamoyillar, o‘quv va tarbiya jarayonini tashkil etish
shakllari birligining eng oliy darajadagi namoyon bo‘lish
shaklidir”. (V. S. Bezrukova). Didaktik integratsiya umu-
man olganda o‘quvchida ta’lim jarayonida shakllanadigan
ilmiy bilimlarning mazmuniy, uslubiy va tashkiliy inte-
gratsiyasini ko‘zda tutadi.

V.S. Bezrukova integratsiyaning magsadini belgilaydi-
gan yo‘nalishlarini ta’kidlaydi:

1) bilim predmetini kengaytirish va chuqurlashtirish;

2) ko‘p fanli o°qitishni bekor qilish;

3) mavzuni (bo‘lim, butun kursni) o‘rganishga sarfla-
nadigan vaqtni gisqgartirish;

4) takrorlashni bartaraf etish;

5) o‘qitish texnologiyasidagi o‘zgarishlar;

6) bilim predmetining tor tomonlarini ko‘rishni yengish;

7) talaba shaxsini rivojlantirish uchun nisbatan qulay
shart-sharoitlarni yaratish;

8) pedagogik jarayonda muayyan tarkibiy gismlarning
mavjudligini gayta tagsimlashni amalga oshirish;

9) talabalar va o‘qituvchilarning rivojlanishini
jadallashtirishni rag‘batlantirish [2:47].

N.K.Chapaev o‘zining monografiyasida amaliy darajada
pedagogik integratsiyaning bir qator asosiy yo‘nalishlarini
ajratib ko‘rsatdi:

1. Fanlararo integratsiya: biologik fan (ikki fanning sin-
tezi) va ko‘p fan (uch yoki undan ortiq fanlarning sintezi);
integratsiyalashgan kurslar, dasturlar va loyihalarni yarat-
ish; turli xil ta’lim sohalarining tarkibiy qismlarini
birlashtirish; muayyan ta’lim yo‘nalishlarining integratsiya-
lashgan mazmunini qurish.

2. Ta’limning integrativ shakllarini (integratsion dars,
integrativ seminar, integrativ ma’ruza, integrativ imtihon va
boshqalar) rivojlantirish bilan bog‘liq tashkiliy-texnologik,
ta’limning integrativ shakllari (madaniy-ma’rifiy markaz,
gumanitar-pedagogik markaz, yaxlit maktab va boshgalar),
shuningdek, integratsiyalashgan texnologiyalar (muammo-
larga asoslangan ta’lim, vitagenik ta’lim, kontekstli ta’lim
va boshgalar). Shu guruhga N.K.Chapaev pedagogik jara-
yon turlarini, masalan, o‘quv va darsdan tashqgari ishlarni
birlashtirishni 0‘z ichiga oladi.

3. Ta’lim tizimining ichki aloqalari (bog‘lanishlari va
munosabatlari), tashgi alogalari va munosabatlariga
taallugli institutsional yo‘nalish.

4. Pedagogik jarayon ishtirokchilari faoliyatining
sub’ekt-rol rejalarini birlashtirish jarayonini ifodalovchi
shaxsiy-faoliyat [4:103-105].

Pedagogika oliy ta’lim muassasalari ta’limida bir
tizimlilik va ketma-ketlikni turli o‘quv fanlariga oid

tushuncha, qgonun va nazariyalarni o‘zaro bir-biriga
bog‘liq ta’sirchan omili sifatida talgin etish lozim,
chunki bu fanlarning integratsiyalashuvi umumlashgan
bilimlarni shakllantirish, ular mazmunini

chuqurlashtirish va boyitish imkonini beradi.
Texnologik ta’lim yo‘nalishida umumkasbiy va
ixtisoslik  fanlari integratsiyasi asosida o‘qitish sifatini
oshirish, shuningdek, talabalarni o‘qitish tizimining
mazmun Yyo‘nalishini oz sonli ob’ektlarga va ko‘proq
shakllangan ko‘nikmalarga o‘zgartirish asosida, fanni
o‘rganish uchun ajratilgan minimal soatlar bilan ham



murakkab vazifalarni bajarish orgali malakali mutaxassisni
tayyorlash mumkin. Shubhasiz, o‘quvchilarga konstruktiv
materiallarni gayta ishlashning texnologik usullarini
muvaffaqiyatli o‘rgatish uchun o‘qituvchining o°zi nafaqat
chuqur nazariy bilimlarga, balki konstruktiv materiallarni
qo‘lda va dastgohda qayta ishlashning zarur amaliy
ko‘nikmalariga ham ega bo‘lishi kerak va bundan tashqari,
u maktab ustaxonalarida ishlatiladigan mashinalarni ulash,
texnik xizmat ko‘rsatish va ta’mirlash imkoniyatiga ega
bo‘lishi kerak. Buning uchun uning texnik va texnologik
tayyorgarligini  yaxshilash, nafagat kuchli politexnika
bilimlari bilan ta’minlash, balki turli xil yuqori malakali
amaliy ko‘nikmalarni o‘rgatish kerak.

Fanlararo integratsiyani ta’minlash hozirgi vaqtda
ob’ektiv ehtiyoj. Bo‘lajak texnologiya  fani
o‘qituvchilarini kasbiy  faoliyatga  tayyorgarligini
takomillashtirishda umumkasbiy va ixtisoslik  fanlari
bo‘yicha tayyorgarlikni birlashtirish kerak bo‘ladi.

Bo‘lajak texnologiya fani o‘qituvchilari kasbiy
kompetentligini shakllantirishda umumkasbiy va ixtisoslik
fanlari integratsiyasi 1-rasmda keltirilgan.

Umumkasbiy va ixtisoslik fanlarining integratsiyasi

Ixtisoslik fanlar {}

/Umumkasbiy fanlar
1.Chizmachilik va
muhandislik grafikasi

1.Metall va metalmas —

buyumlarga ishlov

[EETElD D aEEREE % 2. Materialshunoslik
2o ooy Kasbiy 3. Zamonaviy texnika

metodikasi \ .
va texnologiyalar

[ kompetentlikni \
3. Mahsulot tayyor- )| — K=—] nolo r
lash texnologiyasi \ shakllantirish | 4. Texnik ijodkorlik

b va dizayin
& Tex(;lp IRz v 5. Kashga yo'naltirish
55 lzayn 6. Texnologik
. Servis xizmati o1
ta’limda kompyuter
6. Xalg hunarmand- ]
chiligi va badiiy g
loyihalash / \\
Pedagogik amaliyot
1-rasm. Umumkasbiy va ixtisoslik
fanlarining integratsiyasi
Fanlararo integratsiya tushunchasini ko‘rib

chigadigan bo‘lsak, birinchidan, fanlararo integratsiyani
amalga oshirish, ya’ni o‘rganilayotgan hodisalarning
yaxlit modelini qurish, anig bilish va kasbiy
vaziyatlarda bu hodisalar va qarorlar texnologiya fani
o‘qituvchisini ongli ravishda tushunishi uchun shart-
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Bakalavriatning asosiy ta’lim dasturlari tuzilmasini
o‘rganib  chiqib, biz  integrativ = kompetensiyani
shakllantiradigan o‘quv fanlarini o‘zlashtirishning taxminiy
natijalarini anigladik.

Asosiy gismini o‘rganish natijasida talaba quyidagilarni
bilishi kerak:

-ta’lim muammolarini (o“qitish, tarbiyalash,
ijtimoiylashtirish) tarixiy-pedagogik, psixologik-pedagogik
va qiyosiy-pedagogik tadgigot metodologiyasi;

- o‘qitiladigan fanning mazmuni;

Tahlil gila olish:

- ta’lim tushunchalarini tizimli ravishda tahlil qilish va
tanlash;

- har xil yosh guruhlari va har xil turdagi ta’lim muas-
sasalarida pedagogik jarayonni amalga oshirish;

- eng so‘nggi ilm-fan yutuglaridan foydalangan holda
elektiv kurslarni loyihalash;

- ta’lim jarayonida turli resurslardan, shu jumladan,
boshqa ta’lim fanlari imkoniyatlaridan foydalanish;

Ko‘nikmalariga ega bo‘lishi:

- ta’limda loyiha va innovatsion faoliyat usullari.

Natijada, bitiruvchi quyidagilarga ega bo‘lishi kerak:

- texnik, texnologik va fizik tushunchalarni birlashtirish;

- o‘quv kurslarini loyihalash va birlashtirish;

- o‘qitishning yaxlit shakllarini ishlab chiqish;

- integratsiyalashgan o‘quv fanida o‘qitishning usul va
vositalarini tanlash;

- integratsiyalashgan o‘quv fanidan darslar o‘tkazish;

- integratsiyalashgan mazmundagi darslarni o‘rgatish.

Integratsiyaning ijobiy va salbiy tomonlarini tahlil
qilsak.

Salbiy tomonlari: Darsning zichligi oshishi, tafsilotlar-
ning yo‘qligi, individual holatlar, darsga tayyorgarlik
ko‘rishda katta vaqt xarajatlari.

Ijobiy  tomonlari:  Didaktikaning eng  muhim
tamoyillaridan biri - tizimli o‘qitish tamoyilini amalga
oshirish imkonini beradi. Fikrlashni rivojlantirish, manti-
giylikni, moslashuvchanlikni, tangidiylikni rivojlantirish
uchun maqbul sharoitlarni yaratadi. Tizimli dunyoqarashni
rivojlantirishga, o‘quvchilarning shaxsiyatini
uyg‘unlashtirishga hissa qo‘shadi. Ko‘p sub’ektivlik
pasayadi, fanlararo aloqalar kengayadi va chuqurlashadi va
ko‘proq bilim olish imkoniyati paydo bo‘ladi. Bu maktab
o‘quvchilarini  o‘qitishni  rag‘batlantirish  vositasidir,

sharoitlar  yaratadi; ikkinchidan, talabaning o‘zi fgollash'girishga yordam beradi kognitiv faoliyat talabalarni
fanlararo  integratsiyani  amalga  oshirishi  uchun  ijodkorlikka undaydi. _ o o
ko‘nikmasini  ta’minlash,  ya’ni,  magsadli bilish Bo‘lajak o‘qituvchi  kasbiy faoliyatining mohiyati
muammolarini  yechish jarayonida fanlar va yaxlit Vva mazmunini hisobga olgan holda, umumkasbiy va
modelini  quradi; uchinchidan, bo‘lajak mutaxassis ixtisoslik fanlari integratsiyasi bu faoliyatning o‘ziga
shaxsini  yaxlit shakllantirish uning umuman dunyoni  X0s xususiyatlaridan biri bo‘lgan degan xulosaga
va kashiy faoliyatini ko‘ra olish hamda integral  keldik. Tahlillar bizni umumkasbiy va ixtisoslik fanlari
(ajralmas) fikrlashiga yordam beradi; to‘rtinchidan, kasbiy tayyorgarlik o‘qgituvchisi diagnostika faoliyatida
fanlararo integratsiyani oliy ta’lim sifatini  integratsiya  qgilish tizimini  rivojlantirishga  imkon
rivojlantirish vositasi sifatida talgin etiladi. berdi.
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SUMMARY. The article discusses the organization of professional activities of future technology teachers based on the integration
and interconnection of general professional and specialized disciplines of the bachelor’s degree program in the higher education system.
It also presents proposals for identified problems and relevant methodological recommendations.
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BASLAWISH KLASS OQIWSHILARINDA BAYLANISLI SOYLEWDI QALIPLESTIRIWDIN
TEORIYALIQ HAM METODIKALIQ AHMIYETI
A.P.Reyembaeva — doktorant
Ajiniyaz atindagr Nokis mamleketlik pedagogikaliq instituti
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Respublikamizda uzliksiz bilimlendiriw sistemasinin
barshe basqishlarina, sonnan onin mektepke shekemgi ham
uliwma orta bilimlendiriw basqishlarina itibar artip bariwi
menen bir qatarda jaslardi har tarepleme intelektual, aqliy,
estetikalig ham fiziologiyaliq tarepten joqar1 darejede
rawajlandiriwga talap kusheymekte.  Sebebi, uzliksiz
bilimlendiriw sistemasinin qanday darejede natiyjeli islewi
mektepke shekemgi ham baslawish talimdegi tarbiyaga
baylanisli. Bul dawirde balanin dinya qarasi rawajlanip
boladi ham de ogan duris mazmun ham bagdar bere aliw
bugingi kunimizdin en tiykargl maselelerinen biri bolip
tabiladi.

Ana tili sabaqlarinda alip barilatugin islerdin barshesi,
sol qatarda, sawat ashiw da oqiwshilardin séylew tilin hdm
oylawin Osiriw menen baylanishi halda duziledi. Bul
dawirde oqiwshilar soéylew tilin osiriwdin waziypalari
tomendegilerden ibarat:

1. Oqiwshilar soéylewindegi kemshiliklerdi tuwrilaw,

2. Olardin oyda sawlelendiriw ham tusiniw shenberin
keneytiw menen baylanisli halda sézligin bayitiw,

3. Oqiwshilar soylewindegi ayirim sézlerdin manisine
aniqliq kiritiw,

4. Gap ham ush-tort gapten ibarat kishi kolemdegi
“gurrin” baylanish soylewdi awizeki tuwr diziw
konlikpesin 6siriw [3:10].

Birinshi klass oqiwshilarinin soylew tilin dsiriwde
balalardin oym ham adetleri, sawret kériw ham “bul ne?,
bul kim?, ol ne qilip atir?”” hdm basqada sorawlar tiykarinda
sawbetlesiwden de paydalaniladi. Sawat ashiw dawirindegi
har bir sabaq barisinda ogqiwshinin sdylew tilin osiriwge 6z
aldina itibar qaratiw kerek. Sonda gana oqiwshilarda sap
ana tilinde soylew iskerligi rawajlanip baradi. Sol qatarda
“Alipbe” (aftorlari:  G.X.Jumasheva, V.Yu.Uvarova,
AN.Upaieva) sabaqligt tiykarinda bir saatliq sabaq
islenbesin keltiremiz.

Sabaq mazmuni. “L” sesi ham “L,1” haribi.

Sagbaq maxseti:

a) Bilim beriwshilik maxset: oqiwshilardi “I” sesi
ham “L,1” haribi menen tanistirtw, bul sesti duris aytiw
konlikpesin  qgaliplestiriw, “L,I” haribinen baslanatugin
buwinlardi ham soézlerdi tuwrt oqiw, buwinlar jardeminde
sozler duziw ham olardi oqiwga tGyretiw;

b) Tarbiyaliq maxset: Jas1 ulkenlerdi hirmet etiw ham
tartipli boliwga uyretiw, aqiliy paziyletlerdi sindiriw;

c) Rawajlandiniwshiliq maxset: oqiwshilardin buwinlap
oqiw konlikpesin qaliplestiriw, pikirlew qabiletlerin,
soylew tilin dsiriw.

Sabaq metodi: analitikaliq-sintetikaliq seslik metodi.

Sabagq tlri: jaha ses-harip yreniletugin oqiw sabag.

Sabaqti qurallandiriw: “Alipbe”, kespe alipbe, harip
kassasi, lala, lampa, lenta sézleri jazilgan kartoshkalar, tarli
predmetler, tekstke tiyisli suwretler.

Sabaqtin barisi:

I. Shélkemlestiriw.

Il. Otilgen teman1 bekkemlew (iyge tapsirma soraw).
Bunda balalar menen sawret tiykarinda sawbetlesiw
sholkemlestiriledi

— Stuwrettegi balalardin atin aytin.

— Karim ham Qalbay.

— Qalbay ganday bala eken?

— Ol bilimli bala eken.

— Apasi Karimge ne dep aytadi1?

— Apasi Karimge bilim aliw kerek ekenligin aytip atir.

— Ne ushin bilim aliw kerek eken?

— Sebebi bilimli insan kuashli boladi, on1 hAmme hiarmet
qulad.

Ill. Taza tema Otiw. Bunda daslep lala, lampa, lenta
ham  basqada  musallardin  sawretleri  korsetilip,
oqiwshilardan olardin atlar1 soraladi. Bul predmetler atinin
birinshi haribi “L,]” ekenligi sadwbetlesiw tiykarinda
aniqlanadi ham taza harip penen tanistiriladi.

Bunda lala guli suwreti arqali sawbetlesiw
sholkemlestirilip, tomendegi soraw ham tapsirmalar menen
oqiwshilarga qarata soraladu:

— Bul ne?

— Lala gtllerinin reni qanday?

—Lala s6zin buwinlarga bolin ham neshe buwinnan
ibarat ekenligin aytip berin. (La-la)

— Birinshi buwinin aytin. (la)

— Birinshi buwininda neshe ses bar?

Qalgan buwinlar Ustinde de usi siyaqli islenedi ham
oqitrtwshi soraw beredi:

— Buigin qaysi ses penen tanisamiz? (“L,1” sesi menen)

“L,I” ses-haribin uyretiwde toémedegi shinigiw
tarlerinen paydalaniw mumkin:

1. “L” sesinin aytiliwi ham belgileri ustinde islew.

—“L” sesi qaytip aytilip atir?

— Ne ushin?
—“L” ganday ses? Ne ushin?
“L” sesinin  unli dawissiz  ses  ekenligin

aniqlaganimizdan keyin, bul ses misal retinde aytip
korsetiledi, oqiwshilar omi tékirarlaydi. Usi processde
oqiwshilar barshe otilgen hariplerdi birgelikte koterinki
dawis penen aytadi.

2. “L” sesi qatnasqan sézler tabiw ham onin
sozlerdegi ornin aniglaw.

3. “L,I” haripleri menen tanistiriw. Bunda tdmendegi
kesteden paydalansaq boladi:

A[A[BID|E[FIG|GIH]X[I|[I]J]K[QJL]
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Tapsirma: Tanis hdriplerdi oqu. Haripler ishinen
ozinizge tanis bolmagan haripti tabin.

Sonnan keyin “L,1” haripleri kespe haripler ishinen
tabiliw1 kerekligi tapsirma etip beriledi:

—“L” bas haribin korsetin. Ol menen qanday soézler
jazilad1?

—Kishi “I” haribin korsetin. Bul kishi harip qashan is-
letiledi?

“L,I” haripleri hérip kassasina qosip qoyiladi.

4. Buwinlap oqiw. “L” haribin 6tilgen hariplerge qosip
buwinlar diziledi ham qosip oqitiladi.

5. Suwret ustinde sdwbet. Oqitiwsh1 korgizbe-quraldi
hareketlenetugin etip tayarlasa, oqiwshilarinda
quzigiwshiligl artadi ham taza temani 6zlestiriwi ansat bo-
lad1.

Taxtaga baspa haripler menen tomendegi qosiq qatarlari
jaziladi:

Lyustra kép donip tur,

Lampa jaqti berip tur.

Lala gtlden saylap ber,

Lenda menen baylap ber.

Bul gapler balalarga buwinlap oqitiladi. Oqiwshilardin
baylanisli séylewin 6siriw maxsetinde tdmendegi sorawlar
beriledi: [1:22-23]

1. “L” haribi qays1 sézlerde qatnasqan?

2. Suwrettegi qiz gullerdi qay jerden alip atir?

3. Bizge quyashday jaqti beretugin ne?
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Kartoshkalarda buwinlarga ajiratilip jazilgan sézler Sawat ashiw dawirinde balalar 6tilip atirgan temamizdi
oquitiladt. teoriyaliq tarepten emes balki baylanisli séylew gabiletlerin
6. Sabaqliq penen islew. Oqitiwshi sabagliqta berilgen  6zlestiriw ham duris jaziw shimigiwlarin orinlaw menen
buwinlar, sozler ham tekstti oqiwshilarga oqip beredi, oqiw jilinin ekinshi yariminda yaki keyingi oqiw jillarinda

balalar birgelikte koterinki dawista takirarlaydi. uyreniletugin temalarin 6zlestiriwge tayarlanadi. Solay
IV.Taza temani bekkemlew. Bunin ushin oqiwshilar  eken oqitiwshinin sabaq ushin ajratilgan waqittan unemli

menen soraw-juwaplar otkeriledi: paydalamiwi, korgizbe-qurallarinin har tarepleme joqart
1. Bugin biz qays!1 ses penen tanistiq? darejede boliwi, oqiwshilardin artigsha diqqatin tartatin
2. Suwrette neler korsetilgen? predmetler menen islespew, “Alipbe” kitabin janlandiriw
3. Balalardin at1 kim? sawat ashiw dawirinde tlken &hmiyetke iye bolip
Kishi jastagi mektep oqiwshilarinin baylanishi séylewin  esaplanadi.

osiriwde didaktikaliq oyinlar, har turli jarislar ahmiyetke Juwmaglap aytqanda balalardin joqar1 darejede bilim

iye. aliw1 olardin sdéylew tilinin duris rawajlaniwi menen

V. Uyge tapsirma beriw ham juwmaqlaw. Bunda tikkeley baylamisii. Albette, baslawish talimnin tiykarg:
belsene qatnasqan oqiwshilar xoshametlendiriledi hdm Glyge = waziypalarinan biri oqiwshilardin soylew iskerligin osiriw
tapsirma beriledi. bolip, til osiriw ush basqishta: so6z ustinde islew, soz

“Alipbe” birinshi oqiw kitab1 bolip, oni islep shigiwda  birikpesi ham gép ustinde islew, baylanish soéylew ustinde
didaktikanin uliwmaliq talaplarina: idealogiyaliq, bayannin  islew arqali joqarilap bartwi metodikaliq adebiyatlarda
ilimiyligi, tasinikliligi, sanaliliq, oqiw materiallarimnn émir  belgilengen. Sawat ashiw dawirinde de joqarida keltirilgen
menen tikkeley baylanisliligl, balalar jas1 hAm dunya qarasi,  Gsh basqishta jumis alip bariladi. Bul dawirde oqitiwshi-
o6zgeshe ruwxiy ayrigshaliginin esapqa alimiwi [2:3] hdAm de  lardin tiykar§r waziypasi oqiwshilardi Gyreniw esaplanip,
“Alipbe” sabaqlig1 dizilisinin jeke talaplarina tiykarlanadi. bul oqiwshilar menen soylesiw arqali &melge asadi.
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SUMMARY. The article presents a number of concepts on the importance and tasks of the development of students' speech in pri-
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Ta’lim-tarbiya — bu bolani umuminsoniy va milliy Bu toifadagi bolalar har qanday ma’lumotning
gadriyatlar asosida har tomonlama rivojlangan shaxsni  asoslanishi, tahlil etilishi, ularga o0‘z munosabatini
kamolga yetkazishga yo‘naltiruvchi jarayondir. Har bir bola  bildirishni istaydi. Zero, bunday bolalarni

kamoloti fikr anig-tinigligi, yaxlitligi, keng gamrovliligi,  ganoatlantiradigan ta’lim mazmuni birmuncha
dolzarbligi, o‘zgalar tomonidan tinglanishi va tan olinishi ~ murakkabdir. Sir emaski, bunday holatni o‘qituvchilar ko‘p

bilan belgilanadi. Fikr — atrof-muhitga, vogelikdagi  ham xush ko‘ravermaydi. Bu toifa o‘qituvchilar faoliyatida
hodisalarga, jarayonlarga, narsa va shaxslarga nisbatan  anchayin qusurlar ko‘zga tashlanadi. Chunonchi,

bildiriladi. Har bir bolada biror narsaga baho berish uchun - butun dars davomida o‘qituvchi faoliyati ustuvor
o‘zining fikrlash holati, oddiy fikrlash yo‘li mavjud. Va bu  bo‘lib, mavzularga bir tomonlama yondoshish;

holat nafagat alohida insonlar uchun taallugli, balki butun - o‘quv dasturi, darslik va qo‘shimcha materiallardagi

boshli xalglar, davlatlar, tamaddunlarga ham xosdir. ma’lumotlar mukammal, zotan, ularni o‘zlashtirish shart
Boshqalarga nisbatan o‘zgacha fikrlovchi, borligga  degan qarashga og‘ishmay amal qilish;

boshgacha nazar bilan garovchi shaxslar har bir davrda - dars jarayonida bolalar fikrlari xulosalariga
mavjud. Odatda, bunday insonlardan jamiyat taraqqiyoti  e’tiborsizlik, o‘qituvchi oz fikrini mutlaq haqiqat bilib, o‘z
uchun xizmat giladigan shaxslar yetishib chigadi. Ularga  aytgani aytgan deb hisoblash;

jamiyatda alohida nufuzga ega bo‘lgan shaxslar sifatida - bolaning qizigishi, imkoniyati va salohiyatiga garab
qaraladi. Vaholanki, bu kabi insonlarning o‘zgacha fikrlash  alohida-alohida yondosha bilmaslik;
tarzi barcha kashfiyotlar, ilmiy yangiliklarni ochish, - o‘rganilganlar yuzasidan umumlashgan xulosa

tadqiqotlarning yuzaga kelishi uchun asos bo‘lib xizmat chiqarishga da’vat qilmaslik, bolalarning muhokama va
gilgan. Ular barcha zamonlarda insoniyatni taraqgiyotga  munozarasini rag‘batlantirmaslik xollari tez-tez uchraydi.

boshlovchi g oyalarning tug‘ilishiga sabab bo‘lgan. Shu o‘rinda fikr mustaqilligi nima, degan haqli savol
Bola o‘zining mustaqil fikrlash salohiyati darajasida  tug‘iladi.
darsda taqdim etilgan ma’lumotlarni tahlil etadi, xulosa Fikr mustaqilligi — bu bolaning muayyan narsa, vogea-

chigaradi, qarorlar gabul giladi. Zero, fikr — bola mustagil  hodisa, jarayon, dalil, ma’lumotlarga nisbatan shaxsiy
ravishda amalga oshirgan agliy faoliyatining natijasidir. Bu  munosabati, qarashi va shu munosabat yoki qarash bo‘yicha
natijaning jamiyat taraqqiyotiga ta’siri ham o‘ziga xos. tegishli ~muammoni hech kimning ko‘magi va
Tajribalar shuni ko‘rsatadiki, har bir bola o°zicha fikrlaydi. ko‘rsatmasisiz, zakovati, salohiyatiga tayangan holda,

Aksariyat bolalar masala yechimini makon va zamonga,  tegishli usul, vositalar yordamida mustaqgil ravishda hal
yashab turgan muhitiga hamohang yechishni lozim ko‘rsa,  qilishidir. Yuqoridagi holatlardan kelib chiqgan holda o‘z
sanoqli bolalargina noan’anaviy fikrlarni ilgari suradi. oldiga yaqqol magsad, yangi vazifalar qo‘ya bilish, ularni
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amaliy va nazariy jihatdan tahlil eta olish mustaqil fikr
yuritish alomatidir.

Bolaning fikrlash qobiliyati uning fahm-farosati, agl-
zakovati, zehni, shuningdek, o‘rab turgan atrof-muhit,
mavjud shart-sharoitiga bog‘liq. Xuddi shuning uchun ham
fikrlash o°‘zgaruvchan aqliy sifat bo‘lib, rivojlanishi
davomida ikki bosqichdan iborat bo‘ladi. Fikrlash
jarayonining dastlabki bosgichi anglash va tushunishdir.
Anglash va tushunish fikrlash gobiliyatining asosini tashkil
etadi. Qachonki, bola anglasa, tushuna olsagina u mantigiy
fikrlay oladi. Umuman anglanmagan holat hagida hech
ganday fikr yurita olmaydi. Fikrlash jarayonining keyingi
bosqgichi tahlil etish va xulosa chigarish, garor qabul
qilishdir. Anglash, tushunish ko‘proq his-tuyg‘ularga
asoslansa, tahlil etish, xulosa chigarish va garor gabul gilish
ko‘proq bilimga, asosli ma’lumotlar va mavjud tajribaga
tayanadi.

Bolaning fikrlash gobiliyati uning bilimdonligi, intel-
lektual salohiyati bilan bog‘liqdir. Fikrlash — doimo hara-
katda bo‘lgan jarayon bo‘lsa, aql va bilim uning vositasi,
ayni vaqgtda hosilasidir. Agql yordamida inson hamisha eng
og‘ir vaziyatdan chiqish uchun o‘ziga to‘g‘ri yo‘l axtaradi
va topadi. Eng giyin muammolarni bartaraf etadi. Fikr-
mulohazasiz bolalar arzimas giyinchiliklarni ham engib o‘ta
olmasliklari mumkin. Chunki ularda fikrlash jarayoni sust
bo‘lib, natijada ular o‘z tajribasi, bilimiga tayanishdan
cho‘chiydilar.

Bola zakovatining mahsuldorligi uning nafagat
bilimdonligiga, balki o‘sha bilimlarining aniq magsadga
qaratilganligiga, yo‘naltirilganligiga ham bog‘liq. Agqlli
kishi faqat ko‘p bilimga ega ekanligi, shuningdek, o‘sha
bilimlarini ezgulik, yaxshilik uchun safarbar gilishi bilan
ham ajralib turadi. Chunonchi, mustaqil fikrlash darajasiga
tayanib, o‘zgalar muammolarini echa bilish ko‘nikmasiga
ega bolalar ham bo‘ladi. Bola mustaqil fikrlashida ma’lum
bir omillarni tarkib toptirish orqali o‘quv-tarbiya
jarayonining sifatini oshirishga erishish mumkin.

Bola mustaqil fikrlashini ta’minlovchi omillarga
quyidagilar kiradi:

e bolalarda nazariy bilimlarning mavjudligi;

e mavjud muammolarni tahlil eta olish

ko‘nikmalarining shakllanganligi;

o o‘zgalar fikrini tinglay olish ko‘nikmasiga egaligi;

¢ 0°z faoliyatini maqsadli tashkil eta olishi;

o orttirilgan tajribalarga tayana olishi;

e atrof-mubhit bilan ishchan muloqot o‘rnata olishi.

Shunday omillarni o‘zida mujassam qilgan bolalar har
ganday vaziyatda to‘g‘ri yo‘l topa olishga, o‘quv
materiallarining to‘laqonli o°zlashtirilishiga erishadilar.

Mustaqgil fikrlash orgali bolalarda bilimlarning
mustahkamlanishi, tajribaning orttirilishi bilan birga
ma’naviy yetuklikka ham erishiladi. Axloqgiy jihatdan har
ganday muhitda o‘ziga munosib o‘rin topa olish

imkoniyatiga ega bo‘lgan bola o‘zgalarni hurmat qilish,
ularning gadr-gimmatini o‘z o‘rniga qo‘yish, faoliyati
davomida barcha ishtirokchilar manfaatlarini yaxlit himoya
qila olishga jur’at etadi.

Insonning fikrlash jarayonini ma’lum bir qolipga solib
bo‘lmaydi. Uning keng qamrovliligi, chegara bilmasligi
ayni hagigat. Shunday ekan, unga erkinlik ruhini bermoqlik
o‘rinli. Erkin fikrlovchi bola muammolar yechimi uchun
tayyor formula yoki bir xil qolip qidirmaydi. O‘zi o‘ylab
topgan yechimini boshqgalarga erkin bayon gila oladi.

Fikrlash tarzining chegaralanganligi esa tahlil etish,
munosabat bildirish jarayoni uchun to‘siq bo‘ladi. Hosil
qilingan hukmlarni e’lon qilish, xulosalarni o‘zgartirishdan
hadiksirash bois jarayonlardagi aniqlik yo‘qoladi. Bu
tarzdagi holat bilan o‘zlashtirish va fikr samaradorligining
sifati pasayib boradi.

Fikrlash jarayonidagi erkinlik esa, bolalarning mustagqil
ijjodiy faoliyati uchun muhim bir omil bo‘lib xizmat qiladi.
Bunda ijodiy fikrlash tarzi kundalik turmushda vujudga
kelgan muammolar yechimini izlashga undaydi. Birog
muammolar yechimining axborotlar bilan inson amaliy
faoliyati, ya’ni ijodkorning xatti-harakati orasidagi farqni
ajratish kerak.

Bolaning fikrlash tarzi uning tug‘ma qobiliyati,
bolalikda olgan ta’lim-tarbiyasi, mehnat va ijtimoiy
faoliyatining xarakteri, milliy va umuminsoniy madaniyat
me’yorlarini o‘zlashtirish darajasi kabi makro-omillarga
bog‘liq. Ushbu omillarning o‘zaro  aloqadorligini
ta’minlovchi mexanizm murakkabligidan qat’ily nazar
mustaqil fikrlovchi bola hamisha erkinlik va o°zini-o‘zi
boshgarishga ehtiyoj sezadi. Bola mayda-chuyda
nazoratlardan, cheklashlardan ganchalik xoli bo‘lsa, uning
mustaqil fikrlash salohiyati mustagil ishlash va mustaqil
yashash jarayonida shunchalik rivojlanib, mustahkamlanib
boraveradi. Ammo bola kamolotining quyi bosgichida (16
yoshga gadar) muayyan yo‘naltiruvchi omilga ehtiyoj
sezadi.

Bola fikrlash tarzida o‘zi va boshqalarning xatti-
harakati, xulg-atvoriga baho berish, atrof-muhitda sodir
bo‘layotgan voqea va hodisalarga o0‘z munosabatini
bildirish mayllari doimo mavjud bo‘ladi. Lekin bunday
mayllar ijobiy va salbiy jihatlarga ega. Har bir kishi u yoki
bu voqea hamda shaxsga, o‘zining intellektual
imkoniyatlaridan kelib chiqib, shaxsiy manfaatini ko‘zlab
baho berishini unutmaslik lozim. Xuddi shuning uchun ham
bolaning atrofida sodir bo‘lgan u yoki bu voqeaga bergan
bahosi, munosabati nisbiy bo‘ladi. Shuningdek, bolaning
tabiatida boshqalarga biryoglama, yuzaki baho berish,
uzug-yuluq ma’lumotlarga asoslanib xolisona
baholamaslik, o‘zining amaliy faoliyatida sodir bo‘lgan
kamchiliklarning sababini hamisha boshgalardan izlash
mayllari ham mavjud.
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REZYUME. Maqola mazmuni musiqiy ta’limda bolaning fikrlash qobiliyati uning fahm-farosati, aql-zakovati, zehni, shuningdek,
o‘rab turgan atrof-muhit, mavjud shart-sharoitiga bog‘ligligi, fikrlash o‘zgaruvchan aqliy sifat bo‘lib, rivojlanishi davomida ikki
bosgichdan iborat bo‘lishi va uning samarali natijasi hagida bayon gilingan.

PE3IOME. ConepkaHne cTaTbi COCTOUT B TOM, YTO CHOCOOHOCTh peGeHKa MBICIUTE B My3BIKQJIbHOM 00pa30BaHUH 3aBHCHUT OT €T0
IMOHUMaHHs, MHTCIJICKTA, MHTCJIJICKTA, a TAaKXE oxpy)xa}omeﬁ Cpeanl, CyLU,eCTBy}OLLII/IX yCﬂOBI/II‘;I, MBIIJICHUE ABJIACTCA NEPEMEHHBIM
TICUXUYECKUM Ka4€CTBOM, 1 B IPOLECCE €TI0 pa3BUTHUA OIIUCBIBACTCS, YTO OHO COCTOUT U3 JIBYX 3TAIlOB U €TI0 3(1)(1)6KTI/IBHOFO pe3yiibTara.

SUMMARY. The content of the article is that a child’s ability to think in music education depends on his understanding,
intelligence, intellect, as well as the environment, existing conditions, thinking is a variable mental quality, and in the process of its
development it is described that it consists of two stages and its effective result.
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HAIIMOHAJIBHAS TPAJIULINA BO3POXKJIEHUS HACTABHUYECTBA
B Y3BEKCKOU HAPO/IHOU MY3bIKE
C.CaiiTéexoBa — kanouoam nedazoesuyeckux Hayk, OOYeHm
T.Canap6aeBa - cmapwuii npenodasamens
Hyxycckuii 2ocyoapcmeennulii nedazozuyeckuii uHCmumym umenu Axcunusa3a
Tasny cy3aap: ycTo3, morupa, OwinM, YKUTULI, TapOus, aHbaHalap, KYHUKMa, Maxopart, Ui, )apacH, MyCHKa, KYIIUK, XOp, HOTa-

nap.
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MY3bIKa, IECH, XOP, HOTBI.

Key words: mentor, student, knowledge, training, education, traditions, skill, mastery, work, process, music, song, choir, notes.

B knure «ABecta» KoTopas Obula co3jaHa 3a
HECKOJIBKO JIECATKOB BEKOB, BO BpEMEHAa KOIJa JKWIN
IpeBHHE JoAM  MoBepeHaxpa, — JIOKa3bIBaeT,  UTO
BOCITUTaHHE W OOyYSHHME MOJIOJIOTO IOKOJIEHUSI KOTOpOE

BEJIOCh yepes TpaguLIUuu «HACTaBHUK-YYCHUKY,
CYIIECTBYIOT C JPEBHHUX BPEMEH.
CormacHo  ABecte, 00bYaM  «IOUTH  KOHS» W

«3a00THUTBCSI O KOHE» OBUIN M3BECTHBI €lIe B APEBHOCTH, U
eTeld TOJPOCTKOBOTO BO3pacTa YYWIM W TOTOBWIIH K
HeO6XOJII/IMLIM U HYXHBIM HaBblKaM B JXHU3HH. I/I, BCEM
9TUM HaBbIKaM, HeO6XOZ[I/IMI>IX JJIs1 KU3HHU,
CHUCTEMATHUYECKH 00yday pOIUTEIN WIIH K€ CIICIHaIbHBIC
moau.  Bcem  pemécmam  u mpodeccusiMm - 00ydanu
oOpaszoBaHHble Jitoau. Hampumep, B CKOTOBOAYECKHX
IUIEMEHaX MAalbYUKOB oOydanmd HaBBIKAM yXoza 3a
OOJIBIIUM KOJIMYECTBOM OBEIl M KPYITHOTO POraToro CKOTa,
a JeBouek oOy4anu mnpodeccud TNpsiieHHusi LIepCcTH Ha
MPSUTKaX W TKa4EeCTBY, a TAKXKE BBHIIINBATH, ITUTh U3 TKaHEH
Pa3IUYHYIO OJICKIY.

ManbpurKy JOJKHBI OB M3YyYUTh TPUIIATH JIBa BHJA
0OEBBIX HCKYCCTB, YTOOBI 3aIIUTUTH CBOM CEMBH U IIJIEMEHA
OT PAa3JIMYHbBIX XWIIHUKOB MW 3JI0ACCB, W MPOXOJUIIN
CHEeNUAalbHBIE  DK3aMEHbl Ha IPOBEPKY  IOJIYYECHHBIX
3HaHui. CyIIecTBOBAJIM SK3aMCHBI «Marom3a» M «3aH-3ay,
KOTOpbIE JIEBOUKHU CAaBald B 15 meT, a Manpuuku — B 17
net. JleBoukaM, CIAaBIIMM DK3aMEH, JaBajoCh MPaBO OBITh
«kag 00HY» (IOMOXO3AUKOIT), a MaTbUUKaAM — «KaJ XyI0»
(TOMOXO03SHMHOM), a TaKkXkKe MM IPEJOCTaBIAIOCH MPABO
CaMOCTOSATENIFHO MAaCTH CBOM CTaJla BEPXOM Ha JIOIIaAN WIIN
BepOIIrOIE.

IOHOmM ¢ 0COOBIMH CITOCOOHOCTSAMH TPHUBIEKATIUCH K
BOEHHOM CITyk0e.

CymectBoBanue Oonee 50 enWHUII BOCHHBIX OPYAHN B
OTOT NEPpHUOJ CBUACTCILCTBYET O TOM, YTO HAIOW MNPCIAKH
HCIOJIB30BAJIM TpaAulIUN «HACTABHUK-YUYCHHUK) B o0Jactu
MacTepCTBa.

CormacHo «ABecTe», OT MPOCTOIO KAMHEMETHOTO
OpyXus A0 MIUTOB, INCJIKOBBIX XWUJIECTOB, COTKAHHBIX W3
MeH, TOCTe TOSBICHUS 30pPOACTPUICKON PETHruu ObLIH
OCHOBAHbI HIKOJIBI U MEAPECEC B HUX NPEIIOJaBaId 1O TaKUM
npeamMeTaM, KakK MareéMaTruka, acTpOHOMUsA, MCIAWIHNHA,
HCTOPHS, TIPABO, TUTHEHA, FOPUCIIPYICHIIUS.

Crnemyer 0co00 OTMETHTH, YTO B APEBHOCTH K PATY
MAaTEeMaTUuKN OTHOCWJIOCH 3HAHUE U TPEIIOJaBaHUC MY3bIKH.

«ABecTo» J1aeT YETKYI0 M HACHIILICHHYIO MH(MOPMAIHIO
o xopoummx yuurenax. Jlureparyposen X. Xaxkumos
MOJIPOOHO OCTAHOBWJICSI HAa JTOM BOIIPOCE M MPOBEN

WCCIIEOBATEIbCKUI  aHAJIM3  HMMEHHO 110  TPAIHLUH
HACTaBHUYECTBA-YICHNYECTBA.
«Xopomme  y4YUTeNs»  BOCIUTHIBAIOT JIeTeH  Co

3I0POBOM TICUXUKOHM, MaJlbYMKOB, CIIOCOOHBIX 3alUTHTh
cTpaHy OT OCJICTBHi, TIOKOJICHHE, KOTOPOE SICHBIMU
rla3aMu BUJAMT cBetsioe Oymymiee. OH BcenseT B cepira
MOJIOJIBIX JIFOJICH JIIO0OBB K CBOCH PENUTHHU, HApOLy U
CTpaHE€, YYUT UX 33.pa6aTBIBaTB Ha )XU3Hb YE€CTHBIM TPYJIOM,
ONTUMU3MY, LEIOMYAPHIO, JAPYXkO0e, COTPYIHUYECTBY,
COMJIACHIO ¥ JKU3HEPAJOCTHOCTHU, JKENas JIFOISIM TOJBKO
nobpa, a yueHUKaM MYAPOCTH. DTH KadecTBa MepeaatoTCs
OT y4yuTeJel K y4eHUKaM U OCTalTCs B MX MaMmsTu. Bor
[MOYEeMYy MBI MPUBETCTBYEM YYHTEJICH KaK <JTHOJICH,
KOTOpBIE y4aT TyXOBHOCTH B TOPOJax M ACPEBHIX, IO BCEH
CTpaHe W IMPUHOCAT B JOMa HOBOE Oyarojapst ImmyTH CBOETO
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ota». bor moOUT Tex yuuTeneld, KOTOpbIC HaleKd OT
OCCIICYHOCTH, KOTOPBIC CUMUTAKOT COH «XapaMom» |
BITUTANN B ceOsS 30pOACTPHICKHI pa3yM, MOTOMY YTO OHHU
CUMTAIOTCSL OMM3KUMHU  SI310HY CBOEH MYyApPOCTbIO U
MacTepcTBOM, M OHM OCBELIAIOT €ro Cepille CBETOM
HCTHHBL.

Kaxxpiii xu3HeII00MBBIA yUNTENb JTOJDKEH HACTaBISAThH
Jroiel Ha TPABUWIBHBIA MTYTh, HANPABISATh WX HAa MYTh
mo0pa M BCENSATh B Cepla MOJIOJABIX IIFOJCH TH000BH K
KUZHI Y.

C1noBO «TIECHsI» BIEPBBbIE HCHOJIB3YETCS] KaK HayJHBIH
UCTOYHHK B  «ABecte». WTak,  TeCHA-HaWTPHINI
CyLLECTBOBAJIA €Lle B  [OABECTUMCKMM NEpUoN U
HCTIONB30BaIaCh B THU HAPOAHOM paocTH.

CornacHo «ABecTe», OCHOBATElb 30POACTPUNUCKON
penuruu, T.e. MPOpoK, 3apaTycTpa poaWICAs OT MaTepu He
TUTavyIIel, Kak BCe MITAJICHIIBL, a cMefoIeiics. Mictopus ero
poxnaeHus onucana Tak: «C poxxaeHueM 3apaTycTpbl MHUP
OCBETHJICS, PACIIBENN IIBETHI, 3aBOJHOBAINCH PEKH, M BCE
TBOpPEHHE 3aleNo TECHI0 pagocTd. Bce rpomko kpuuanu:
«Pommmncst mumep, KOTOPHIA YIYUIIMT HAIle IOJIOXKCHHUE,
CrintaMoH 3apaayImT.

DT0 coOBITHE TPOW30MNUIO B 623 TOMy 10 HAIIEH SpHL.
Poxxnenne 3apaTycTpsl HOTPSICIO BETUKAHOB, 37bIX JIIOACH,
JapoJieeB, JUKEIOB, UKUHOB, KOTOPBIC HANIPABHIINCH HA TO,
9TOOBI YHUUTOXKUTH €ro. JTO JOKa3bIBAET U yKAa3bIBAET HA
TO, YTO TIECHH HE TPUBETCTBYIOTCS 3JI0HAMEPECHHBIMHU
JIFOIBMH, HO TIPHHOCST PAJOCTh U CYACTHE JOOPHIM JIIO/ISM.

[Tockonbky B «ABecTe» JaeTcs ONpeelIeHIe XOPOIINX
U TUIOXUX yYUTEJIeH, U 3TO, B CBOIO OYEpe/lb, UMEET MPSIMOe
OTHOIICHHE K YIUTEISIM, 00YJIarOITUM MY3BIKE U IIEHUIO.

B «ABecte» oTMeuaeTcs, 4TO €CTh XOPOIINE yIUTEN, a
eCTh IUIOXHWE YYUTENs, KOTOPBIE BMECTO TOTO, YTOOBI
MPUHOCHUTH TOJB3y, OHH CEI0T CeMEHa 37a B yMax
MOJIOJICIKH.

«ITnoxoit YUUTENbY, HamucaHo B «ABecTey,
«TacHT Jy4 cBeTa K KU3HW». OHH CYHTAIOT HEBEIKECTBCH-
HBIX BEJIMKUMHU M OTBPAIIAIOT CAMBIX YBa)KAEMBIX MYKUHH
W JKeHImMUH OT nyTu bora. CBOMM HEBEKECTBOM OHHU
OTBPAIAIOT JIFOJIEH OT JYYIIHUX YyBCTB, JOXKBIO Pa3pymaloT
JKU3HB HAPOIOB MHPay.

B nmpowusBenenun naércst pa3gepHyTOE MPEICTABICHHUE O
JIOJITE YYUTEIIS Tepe]] YICHUKOM H 00s3aTeIbCTBE YICHUKA
nepen yauteneM. He 3a0biBasi, 4TO ATH TPATUIIUU HUMEIOT
HENOCPEACTBEHHOE OTHOLIEHUE K YUYHUTENSIM MY3bIKH, OHH
JIOJDKHBI yIENATh 0c000€ BHHMAaHHE COBEPIICHCTBOBAHUIO

CBOMX 3HaHUIl W  TMOKa3bIBaTh CBOMM  YYEHHUKaM
MIPAaBUIBHBIA MyTh O0YYECHNS.
Crenyer OTMETHTb, YTO  y4YHWTENlb, OOyYaroIIuH

MOJIpacTaroNiee MOKOJCHNE, JOMycKas TPyOOCTh B CBOEM
BBICTYIUICHHH, MOJKET IIOCTENEHHO BO3JEHCTBOBATh Ha
CBOMX YYEHHUKOB, B PE3YJIbTATe YEr0 CAMHU YYCHHKH TaKKe
CTpaJaloT ~ OT  HEAaKKypaTHOCTH  CBOMX  y4HTeleH,
MOJIBEPratOTCsl Pa3InuHbIM HAPEKAHUSIM U OCKOPOJICHHSIM.

Bor mouemy 3aparyctpa Momnmics Tepen Oorom:
«Tenepp, KOrJa Yy4YWUTEeNb TepsieT paAOCTb B CEpALe
yuenuka. O I3mon S OMOH, 3alUTH y4uTelss B CBOEM
yOeKHIIe, — COKPYIIAeTCs OH.

['oBOpst sI3bIKOM 3HAMEHUTOTO Pynaku «HacTaBHUK-
YUCHHK» HE OTPaHMUMBACTCS TOJIBKO YEIOBEUCCKUMH IMIPH-
Mepami. [Totomy uto ot 100000 cTuxoB 10 hopMHUPOBAHUS




YepT 3aBHUCHUT IIPAaBWIIbHAs HANPABICHHOCTh pPabouero
mpouecca.

Pexomennyercss TOArOTaBIMBaTH 3apaHee OOYy4eHHE
OyIymux y4duTeneil My3bIKH B TIPOIECCE TEOPETUUECKUX
U TPaKTHYECKUX 3aJaHUH, 4YTO SBISETCS OJHUM W3
OCHOBHBIX HAaIPaBJICHUH JEATEILHOCTU OYAyLIEro YUUTes
MY3BIKH.

Hanpuwmep, 6ynymuii xopmeiicrep (TO €CTh THUTUIOMAT)
JOJDKEH — 3apaHee  IOATOTOBUTHCS, 4YTOOBI  HAy4YUTb
OTpeieTIeHHOe Tpou3BeneHne B xope. OH TOTOBHUT
OTICTbHBIE HOTHI Ui KaXIOW XOPOBOM MapTHH, TOYHO
BBIYYMBAET MOTUB Ka)K/I0TO T0JIOCA U TIOBTOPSIET T€ MapTHH
roJioca, KOTOPbIe MOXKET OBITH TPYAHO METh.

HNMeHHO mno3TOMYy Kakaash 4YacTb XOPOBOM HapTUH
HYXJAeTCsl B Pa3yuyMBAHUM ITPOM3BEICHUS, «BHUMAHUM»,
TIPOJIOJKEHUH UCTIOJTHEHUS u «UCTIPABIICHUM»
JTVPWKEPCKUX JBI)KEHHH, M MOXKET BBINONHATH HMX Ha
BBICOKOM YpOBHE COOCTBEHHBIMH JBIDKCHUSIMH pyK. OH
pabotaer Ham TeMm, 4YTOOBI IBIDKEHHSAMH pPYK YETKO
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MOKa3aTh TPYIHOCTH, C KOTOPHIMH MOKHO CTOJIKHYTHCS B
MpoI1iecce TeHUs MapTHil.

Ha ypoke yuwamwiics HaYyMHAEeT CaMOCTOSITEIILHO
pa3y4dmBaTh MapTUTYPY AAHHOTO TPOM3BEICHUS I X0pa, a
YYUTeNs B Ipoliecce o0ydeHHsS MOMOTaeT eMy HCIIPAaBHUTh
JTOTYIICHHBIC UM OIIMUOKH, M B 3TOM CIIy4ac OH HE JIOJIKCH
MTO3BOJIITh YYCHUKY BMCEIIMBATHCSA B €0 pabOUMid TpoIiecce
U PYKOBOJIUTH M.

Jpyxeckue OTHOUICHHS] MEXAY YUUTETIEM U YUYCHUKOM,
CO3/Iaf0MIMe BO3MOJKHOCTH Ui CaMOCTOSTENbHOW pabOTHI
yYeHHKa Ha ypPOKe, WTPAIOT BAXHYIO PONb B OOYYCHHUU
YUCHHKA CAMOCTOSATEIILHOM padoTe.

B magane u3ydeHns nMpon3BeIeHUs, TaTCs 0OBSICHEHHE
cioBaM ® €€ CMBICIy. YYHTeNb TIpH OOBACHCHUH
MpOU3BENCHUsI  0053aH  OCMBICIEHHO M IPaBHJIBHO
OOBSCHATH Ka)kK[I0€ POM3BEICHUC YUCHUKY.

B 3aximroueHNM XOTHM CKa3aTh, YTO HACTABHUK WIPacT
OTPOMHYIO POJIb B CTAHOBJICHUHM W Pa3BUTHUU YUYEHHKA Kak
JMYHOCTH U KaK IpoQeccroHata CBOETo Jeia.
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B XOpe.

SUMMARY. The article talks about the origins and revival of the national traditions of “mentor-student” in Uzbek folk music, the
role of the mentor in the process of teaching a student works and the skill of performing scores in a choir.

VAZIYATLARNI IMITATSIYALASH ASOSIDA O‘QUVCHILARDA TARIXTY TAFAKKURNI
RIVOJLANTIRISHGA YO‘NALTIRILGAN PEDAGOGIK JARAYON MODELI
A.S.Seyfullaev — tayanch doktorant
Ajiniyoz nomidagi Nukus davlat pedagogika instituti
Tayanch so‘zlar: tarixiy vogelik, tarixiy tafakkur, tarixiy tafakkurni shakllantirish shakllari, usullari, metodlari, magsadga

yo‘naltirilgan pedagogik jarayon modeli.

KioueBble cjioBa: rictoprdeckas JIeHCTBUTEIBHOCT, HCTOPUYECKOE MBIIUICHHE, (HOPMBI, METOIBI, IPHEMBI (POPMUPOBAHUS UCTO-
PUYECKOT0 MBIJICHUSA, MOZEJIb HEJICHAIIPABJICHHOI'O MEAAroruieCKoro rnpouecca.
Key words: historical reality, historical thinking, forms, methods, techniques for the formation of historical thinking, a model of a

purposeful pedagogical process.

Tarix darslarida o‘quvchilarning tarixiy tafakkurini
shakllantirish  shakllari, usullari, metodlari va ushbu
magsadga yo‘naltirilgan pedagogik jarayon modelini
takomillashtirishda imitatsiyaga alohida e’tibor gqaratdik.
Maktabda tarix fanini o‘qitishda manbaa bilan ishlash
muhim ahamiyatga ega. Uning uchun o‘qituvchilar tarixga
oid o‘quv metodik, badiiy hamda ilmiy ommabop
materiallarni o‘qib tahlil qilish va ma’lumotlarning
obektivlik darajasini aniqlagan holda o‘quvchilarga taqdim
etish layoqatiga ega bo‘lishlari lozim. 5-9-sinf tarix
darslarida o‘quvchilarning tarixiy tafakkurini voqelikni
imitatsiyalash asosida  shakllantirishda interaktiv
texnologiyalardan  foydalanish  o‘qituvchining ushbu
sohadagi imkoniyatlarini kengaytiradi. Chunki o‘qituvchi
tarix darslarida turli tipdagi savol va topshiriglardan o‘yin
shaklida foydalanadi. Bu jarayonda u muayyan qonun
qoidalarga amal qilish talab etiladi. Jumladan ular
quyidagicha:

a) O‘gituvchi tomondan o‘quvchilar oldiga qo‘yilgan
savollarga darsliklar, o‘quv qo‘llanmalari va boshqa
didaktik manbalarda javoblarning to‘g‘ridan-to‘g‘ri
ifodalanmasligi;

b) Savollarga javob gaytarishda o‘quvchilar kamida 2,
3 ta fikrlash operatsiayalarini amalga oshirishlari va
qo‘yilgan muammoga ijodiy yondasha olishlari;

s) O‘quvchilar oldiga qo‘yilgan savollar o‘yin shaklida
bayon etilishi, javoblarning esa aniq, lo‘nda bo‘lishi talab
gilinadi. (Shunday savol-javoblardan misollar keltirdik).

Birinchi turdagi savollarga quyidagilar
uyg‘unlashtiriladi;
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1. Birinchi hamda ikkinchi renessans davrining o‘ziga
x0s xususiyatlari nimalarda ko ‘rinadi?

2. O‘zbekiston tarixining oltin sahifalari qaysi yillarga
to‘g‘ri keladi?

3. Mustaqillik  davrida  O‘zbekistonda
bunyodkorlik ishlari amalga oshirildi?

4. XII-XV asrlarda qaysi mutafakkir ajdodlarimiz
yetishib chiggan?

5. Temuriylar davrida ilm-fan taraqgiyoti nimalarda
0°‘z aksini topgan?

6. O‘zbek  xalgining
munosabat qanday bo‘lgan?

7. O‘zbek xalgi o‘z tarixida mustaqillik uchun qay
darajada kurashgan, davrlar bo‘yicha tariflang?

Tarix darslarida vogelikni imitatsiyalash magsadida turli
o‘yinlardan foydalanish mumkin. Masalan, jonli zanjir
o‘yini  o’quvchilar ko‘z-o‘ngida tarixiy = voqelikni
gavdalantirshda samarali metodlardan biri hisoblanadi.
Mazkur o‘yin metodining mohiyati quyidagilarda yaqqol
namoyon bo‘ladi: O‘quvchilar oldiga 10ta topshiriq
go‘yiladi. Mazkur topshiriglar ekranda jonlantiriladi.
O‘quvchilar ushbu savollarga yozma tarzda javob
gaytarishlari lozim. Muhim talablardan biri javoblarning
gisqa, lo‘nda ifodalanishiga erishish. O‘quvchilar
guruhlarga bo‘linib barcha guruhlarda topshririglar bir
vaqtning o‘zida taqdim etiladi. Kichik guruhdagi har
0‘quvchi kamida ikkita savolga javob qaytarishlari lozim.
Barcha savollarga to‘g ri javob bergan guruh a’zolari g‘olib
hisoblanadi.

Sinfdagi
darajasidan

ganday

tarixida  ta’lim-tarbiyaga

tayyorgarlik
topshiriglarning

umumiy
holda

o‘quvchilarning
kelib  chiggan
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murakkablik darajasi belgilanadi. Qo‘yilgan topshiriglar
xarakteriga ko‘ra reproduktiv, ijodiy, muammoli, evristik
bo‘lishi  mumkin. Mazkur topshiriglar murakkablik
darajasiga ko‘ra breyn-ringga yaginlashtiriladi. Ushbu o‘yin
doirasida o‘quvchilarga tagdim etiladigan topshiriglarning
turli-tuman bo‘lishi talab gilinadi. Ushbu topshiriglarning
bajarilish darajasini tekshrish natijasida o‘quvchilarning
o‘zlashtirgan bilimlari, ularda tarixiy tafakkurning
shakllanganlik dajasi, tarixiy shaxslarning nomlarini gay
darajada bilishlarini aniglash imkoniyati mavjud. Bu
jarayonda o°‘zbek xalgi tarixida chuqur iz qoldirgan
shaxslar, madaniyat namoyondalari hamda tarixga oid
atamalarning  o‘quvchilar tomonidan qgay darajada
o‘zlashtirilganligi yaggol namoyon bo‘ladi. Jonli zanjir
o‘yiniga har bir darsda 10 -15 dagigagacha vaqgt ajratish
mumkin. Mazkur o‘yinni nazorat darslarida o‘zlashtirgan
bilimlarni umumlashtirish darslarida o‘quvchilarda tarixiy
tafakkurning qay darajada shakllanganligini aniq tasavvur
gilish magsadida tashkil etish mumkin. Shu bilan bir
gatorda yangi mavzuni o‘tish jarayonida o‘quvchilarning
yangi bilimlarini faollashtirish magsadida ham tashkil etish
imkoniyati mavjud.

O‘quvchilarda tarixiy tafakkurning qay darajada
shakllanganligini  aniglash magsadida “Kim nuqta
qo‘yadi?” o‘yinidan ham foydalanish magsadga muvofiq
hisoblanadi. Mazkur o‘yin yordamida o‘quvchilarning
o‘zlashtirgan tayanch bilimlari va tarixiy tafakkurning
ma’lum darajasi faollashadi. Yangi mavzuni o‘tish hamda
nazorat darslarida o‘quvchilarning tarixga oid bilimlari va
tarixiy tafakkurlari nazorat gilish va umumlashtirish ushbu
metod yordamida amalga oshiriladi. Ushbu o‘yinning
mohiyati quyidagilarda namoyon bo‘ladi: O‘qgituvchi
o‘quvchilarga muayyan tarixiy davr va tarixiy voqelikka
x0s bo‘lgan atamalar majmuini taqdim etadi. Har bir
o‘quvchiga esa ushbu davrning bitta aniq tarkibiy qismini
aytish vazifasi topshiriladi. Eng oxirgi to‘g‘ri javobni
bergan o‘quvchi esa 0°yin jarayonida g‘olib hisoblanadi.

O‘quvchilarning tarixiy tafakkurini rivojlantirishda
“Duel” o‘yini ham alohida ahamiyat kasb etadi. Mazkur
o‘yinning mohiyati shundaki, bu o‘yinga ikki-uch
dagigagacha vaqt sarflash mumkin. O‘quvchilar o‘gituvchi
tomonidan berilgan savollarga imkon gadar ko‘proq javob
berishlari talab etiladi. Buning uchun 3-4 o‘quvchidan
iborat bo‘lgan ikkita guruh tuziladi. Har bir guruhga
savollar navbat bilan tagdim etiladi. Dastlab birinchi guruh,
keyin ikkinchi guruh o‘yinni o‘ynaydi. Eng ko‘p to‘g‘ri
javob qaytargan guruh g‘olib hisoblanadi. Oc‘qituvchi
tomonidan o‘quvchilarga tagdim etiladigan savollar har ikki
guruh uchun bir xildagi murakkablik darajasiga ega bo“lishi
lozim. Ularda qo‘llaniladigan so‘zlarning ham bir xil
migdorda bo‘lishi talab etiladi. Bu aynigsa 5-6-sinf
o‘quvchilari uchun nihoyatda zarur hisoblanadi. Duel
o‘yinidan yangi mavzuni o°tish hamda nazorat darslarida
foydalanish magsadga muvofig hisoblanadi. “Duel” o‘yini
uchun qo‘llaniladigan savollar reproduktiv xarakterda
bo‘ladi. Tarix darslarida vaziyatlarni imitatsiyalash
magsadida qo‘llaniladigan o‘yinlar sirasiga “Qadrdon
maktabim” o°yinini ham kirish mumkin. Ushbu o°‘yin o‘quv
jarayoniga “‘tarixiy turizm virtual o‘yini”ni qo‘llash
imkonini beradi. Ushbu o‘yinning o‘ziga xos xususiyatlari
sirasiga:

- tarixga oid bilimlarni mustaqil tarzda, bosgichma-
bosgich o‘zlashtirish;
o‘quv  jarayoniga
vaziyatlarni ~ olib  kirish
motivatsiyani hosil gilish;
bir-biridan farglanuvchi ko‘plab shaxslarning
obrazlarini tasavvur etish, tarixiy vogelikni tinglash va
ko‘rish imkoniyatini tagdim gilish;

- ko‘p qgirrali o‘quv faoliyatini amalga oshirish;

- 0‘yinning har bir bosgichida o‘quvchilarning o‘quv
muvaffaqiyatini qayd etish imkoniyatining mavjudligi,

zavg-shavq
o‘quvchilarda

bag‘ishlovchi
emotsional
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shuningdek, majburiy nazorat bosgichidan o‘quvchilarning
ozod qilinishi, o‘quvchilarning tarixiy  bilimlarni
o‘zlashtirshlari  va  ularda  tarixiy  tafakkurning
shakllanishidagi muvaffaqiyatni ta’minlashiga erishiladi.

Tarix darslarida rolli o‘yinlarning turli shakllaridan
foydalanish mumkin. Masalan, tarixiy mahkamalar yoki
matbuot anjumanlari, davra suhbatlari, teatrlashtirilgan
tomoshalar shular jumlasidandir. Mashg‘ulotlarni tashkil
etishga tayyorlanish jarayonida o‘rganilayotgan mavzuni
har tomonlama, keng ko‘lamda o‘rganish taqozo qilinadi.
Bunda o‘quvchilar uchun izlab topish qulay bo‘lgan
axborotlar va manbalardan foydalanish nazarda tutiladi.
O‘quvchilardan oz nuqgtai nazarlariga ega bo‘lishlari, uni
namoyon etishlari talab etiladi. O‘quvchilar o‘zlarini
go‘llab gquvvatlayotgan va ularga munosabat bildirayotgan
sinfdoshlarining nugtai nazarlariga tangidiy yondasha
olishlari alohida ahamiyatga ega.

Rolli o‘yinlar o‘quvchilar tomonidan o‘ynaladigan
kichik hajmli sahna asari hisoblanadi. Uning asosini
o‘quvchilar tomonidan amalga oshiriladigan improvizatsiya
tashkil etadi. Rolli o‘yinlardan to‘g‘ri foydalanishni
ko‘rsatuvchi muayyan me’zonlar mavjud. O‘quvchilar
o‘quv jarayonida xuddi mana shu talablarga amal qgilishlari
tagozo etiladi. O‘yinning maqgsadiga alohida e’tibor
garatish, biz nimani xohlaymiz degan savolga anig javob
berish, o‘yinning magsadi anig shakllantirilgan, uni
loyihalashtiruvchilar, o‘gituvchilar uchun tushunarliligi
ta’minlangan bo‘lishi lozim.

O‘quvchilarda tarixiy tafakkurni  shakllantirishda
imitatsion va noimitatsion o‘yinlardan foydalanish birdek
samarali hisoblanadi. Tarix darslarida foydalaniladigan
o‘yinlarni ham ikki guruhga bo‘lish mumkin:

A) Ishchan o‘yinlar. Bunday o‘yinlar sirasiga tarixiy

sud, matbuot anjumani, ilmiy laboratoriya, tok-shou
kabilarni kiritish mumkin.
B) Retrospektiv xarakterdagi o‘yinlar. Mazkur

o‘yinlar teatrlashtirlgan rolli o‘yinlar hamda muammoli
rolli o‘yinlarga bo‘linadi.

Strategiya-didaktik o‘yini ham o‘quvchilarning tarixiy
tafakkurini  shakllantirishda alohida ahamiyatga ega.
Mazkur o‘yinlar o‘zida ishchan hamda retrospektiv
o‘yinlarning xususiyatlarini o°‘zida mujassamlashtiradi.
Imitatsiya qilinmaydigan o‘yinlar bir vektorli o‘yinlar
bo‘lib, shartlilik xarakteriga ega. Muayyan qonun qoidalar
va shart-sharoitlarga amal gilishni taqozo etadi. Bunday
o‘yinlar sirasiga 3 gap, blits so‘rovlar, grafikli o‘yinlarni
Kiritish  mumkin. Bunday o‘yinlarni amalga oshirish
vogelikni aniq chizmalarda ifodalashni talab giladi. Ular:
rebuslar, krassvordlar, ko‘p vektorli o‘yinlardan QVZ,
Breyn-ring kabilar. Shu bilan bir gatorda tarixiy shaxslar
hagida yozilgan badiiy asarlar, kinofilmlar bilan bog‘liq
holda Sohibgiron Amir Temur va uning o‘g‘illari, Shoh va
shoir Bobur, Alisher Navoiy Hirotda kabi tarixiy
shaxslarning nomi bilan bog‘lig o‘yinlarni ham tashkil etish
mumkin. Bunday o‘yinlardan keyin o‘quvchilar tarixiy davr
va tarixiy shaxslar hagida oz fikrlarini bayon qilib ularning
faoliyatiga baho beradilar.

Multimediyali  loyihalar ~ o‘quvchilarning  bilish
ko‘nikmalarini rivojlantiradi, o°z bilimlarini mustaqil
loyihalash, global axborotlar maydonida to‘g‘ri yo‘nalishlar
ola bilish imkoniyatlarini kengaytiradi. Multimediyali
loyihalar  loyiha texnologiyalari  talablari  asosida
shakllantiriladi.

Rivojlantiruvchi ta’lim texnologiyalarini qo‘llash o‘quv
jarayoni magsadlarini  belgilashda ham innovatsion
yondashuvga tayanishni talab qiladi. Chunki tarixiy
tafakkur o‘quvchilarning intellektual rivojlanishi bilan
bevosita bog‘lig. Rivojlantiruvchi ta’limning asosiy
xususiyati o‘quvchilarni o‘quv faoliyatnining subyektiga
aylantirishdan  iborat. Bu esa ularda tafakkur
mexanizmlarini  shakllantirish orgali amalga oshadi.
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O‘quvchilar loyiha texnologiyalari bilan ishlash jarayonida
o‘z oldiga qo‘yilgan topshiriqlarni bajarishga astoydil
harakat gildilar. Ular har bir topshiriglar ustida mustaqil
ravishda izlanishga harakat etdilar. Har bir davrni o‘rganish
natijasida o‘quvchlar mazkur davr o‘zbek xalqi hayotida
ganday iz qoldirganligini tahlil gilishga muvaffaq bo‘ldilar.
O‘quvchilar tomonidan amalga oshirilgan izlanishlarining
natijalari  ularning multimediyali taqdimotlarida o‘z
ifodasini topdi. Biz tomonimizdan tashkil etilgan tarix
haftaligi davomida o‘quvchilar o‘zlashtirgan bilimlarni
mustahkamlash, takrorlash, chuqurlashtirish, yangiliklarni
izlab topish, ular ustida ijodiy fikr yuritishga muvaffaq

bo‘ldilar.,  Bu  o‘quvchilarda  tarix  faniga  oid
kompetensiyalarini shakllantirib, ularning  tarixiy
tafakkurini  boyitishga xizmat qildi. Tarix haftaligi

davomida tashkil etilgan pedagogik tadbirlar: tanlovlar,
viktorinalar, breyn-ringlar, tarixiy obidalarga sayohatlar,
tarixiy gadamjolar bilan tanishish, ilmiy laboratoriya
mashg‘ulotlari, to‘garak mashg‘ulotlari bilan birgalikda
tarixiy kinofilmlar tomosha qilish, tarixiy shaxslar haqidagi
asarlar ko‘rgazmasi, mazkur asarlar asosidagi sahna
ko‘rinishlari o‘quvchilarda tarixiy tafakkurning samarali

shakllanishiga xizmat qildi. Natijada o°‘quvchilarda
quyidagi kompetensiyalarning shakllanishi jadallashdi:
Muayyan tarixiy davr Kkoloritini his qilish, tarixiy

ma’lumotlar bilan ishlash, vogelikni xronologik tarzda

idrok etish kabilar. Shuning uchun ham tarix o‘qituvchilari
vogelikni  muvaffagiyatli  imitatsiyalashda interaktiv
metodlardan keng ko‘lamli foydalanishlari talab qilinadi.
Buning natijasida o‘quvchilarda xotira, kuzatuvchanlik,
voqelikni anglash va o‘zaro farglash, diggatni bir nugtaga
jamlash, vogealarni gayta bayon qilish, tagdim etilgan
axborotni baholash hamda yuqori darajadagi insoniy
gadriyatlarni shakllantirish, milliy g‘urur, o‘zlikni anglash,
0°z xalqi tarixi bilan faxrlanish tuyg‘ularini rivojlantiradi.
Shuning uchun ham o‘qituvchilar hozirgi globallashuv
jarayonida o‘quvchilarda tarixiy tafakkurni rivojlantirish
orqali o‘zlikni anglash, milliy gurur, milliy mansublikdan
faxrlanish tuyg‘ularini tarkib toptirishga alohida e’tibor
garatishlari talab etiladi. Natijada ularda fanga oid
kompetensiyalar shakllanib, o‘quvchilar tarix fanidan
beriladigan  tayanch  topshiriglarni  tezkorlik  bilan
bajarishlari  natijasida  tarixiy tafakkurning tizimli
shakllanishiga erishiladi. Shuning uchun ham o‘qituvchilar
tarix darslarini loyihalashda voqelikni imitatsiyalash
imkonini beradigan interaktiv o‘qitish shakllari va
metodlaridan samarali foydalanishlari lozim.

Yugorida ko‘rsatilgan tarixiy voqelikni imitatsiyalashga
xizmat qiladigan ish shakllari, o‘qitish metodlari,
texnologiyalari imitatsiyalash vositasida o°‘quvchilarning
tarixiy tafakkurini shakllantirishga yo‘naltirilgan pedagogik
jarayon modelida o‘z ifodasini topdi.
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REZYUME. Magolada tarixiy tafakkurini shakllantirish shakllari, usullari, metodlari va ushbu magsadga yo‘naltirilgan pedagogik

jarayon modeli ishlab chigilgan va u hagida so‘z etilgan.

PE3IOME. B cratbe pa3paboTaHbl ¥ paccMOTPeHbI (GOpPMBI, METOABI, TPUEMBI ()OPMUPOBAHHUS HCTOPHUYECKOTO MBIIUICHHS H MOJIEINb
MENAroTMIECKOT0 MPOIIECCa, HANPABJIEHHAS Ha TOCTIKEHUE STOH TENH. ) ) o o
SUMMARY. The article develops and examines the forms, methods, techniques of forming historical thinking and a model of the

pedagogical process aimed at achieving this goal.

KREATIV TAFAKKUR TUSHUNCHASINING FALSAFIY MANBALARDAGI TALQINI
D.N.Sulaymanova — pedagogika fanlari bo ‘yicha falsafa doktori
Samargand davlat universiteti
Tayanch so‘zlar: tafakkur, kreativ tafakkur, yondashuv, falsafiy, shaxs, komillik.
KuioueBble c10Ba: MBIIUICHAE, KPEATUBHOE MBIIIUICHHUE, TTOIX0/, HhHUI0codCcKoe, TMIHOCTh, COBEPIICHCTRBO.
Key words: thinking, creative thinking, approach, philosophical, personality, perfection.

Bo‘lajak o‘qituvchilarni tayyorlash tizimida ro‘y
berayotgan  o‘zgarishlar  ta’lim  falsafasi,  uning
paradigmalari, gonuniyatlari, tamoyillari va

qadriyatlarining o‘zgarishini, jarayonga mutlaqo yangicha
yondashuvlarni vujudga keltirmoqda. Mazkur yondashuvlar
fonida bo‘lajak o‘qituvchilarda pedagogik kompetentlilik,
kreativlik, kommunikativlik, jamoada ishlash, tanqidiy
tafakkur mustaqilligini rivojlantirish, kasbiy faoliyatiga
innovatsiyalarni  Kiritish, ~ularni  tushunish, ijodiy
yondashish, shuningdek, mahoratini uzluksiz ravishda
oshirib borish uchun qulay sharoitlar yaratishga falsafiy,
psixologik va pedagogik asosga ega bo‘lgan tizimli
munosabatni taqozo etadi. Pedagogik tafakkur borgan sari
0‘z-o‘zini rivojlantirish, o‘zini subyekt sifatida anglash,
mas’uliyat va  moslashuvchanlik  layoqatiga ega
mutaxassislar va ularni shakllantirish muhitiga ega bo‘lgan
zamonaviy ta’limga bo‘lgan tasavvurlar, izlanishlar,
yangiliklarni kengaytirmoqda.  Amaliy  pedagogik
mubhitning ilgarilab ketuvchi, faol-o‘zgartiruvchi
funksiyalar ahamiyatiga yangicha munosabati fikrlay

oladigan, ijodiy yondashadigan, muammolarni tushunish,
ularning yechimini loyihalash, innovatsion jarayonlarda
harakatchan bo‘lgan pedagoglarga mubhtojlikni
yaqqollashtiradi.

Zero, mazkur yondashuvlar dolzarb jarayon sifatida
ta’lim islohotlarining bosh bo‘g‘inini ifodaydi. Fikrimizni
respublikamiz Prezidenti Sh.M.Mirziyoyevning 2022-yil
20-dekabrdagi “O‘zbekiston Respublikasi Oliy Majlisi va
O‘zbekiston xalqiga Murojaatnomasi”da ta’lim tizimi
oldidagi ustuvor yo‘nalish sifatida qo‘yilgan
“O‘quvchilarda erkin va kreativ fikrlashni, jamoada ishlash
va muloqot ko‘nikmalarini shakllantirish zarur. Mana
maktablarimizga qanday muhit kirib borishi kerak” [1]
vazifasi bilan dalillash mumkin.

YUNESKOning ta’lim bo‘yicha Osiyo-Tinch okeani
hududiy byurosi hamda Kolorado universiteti “Ta’lim
sohasidagi siyosat milliy markazi” mutaxassislarining 152
ta, jumladan o‘qitish tizimi eng rivojlangan davlatlar ta’lim
natijalariga mo‘ljallangan me’yoriy hujjatlari tahlili
tanqgidiy tafakkur, kreativlik, muammolarni hal qilish,
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mulogot, hamkorlikda, jamoada ishlash kabi 21-asrda
zarurly  ko‘nikmalar  sifatini  baholashning  yangi
metodikalarini ishlab chiqishga e’tibor qaratilayotganligini
ko‘rsatdi. Tadqiqotlar natijasida e’lon qilingan ma’ruzalar
aynan shu ko‘nikmalar 21-asrda hal giluvchi ahamiyatga
egaligi va ta’lim magsadlari ularga yo‘naltirilishi
lozimligini ugtiradi [4:125]. Demak, kreativ tafakkur
faqatgina ma’lum bir igtidor yoki qobiliyatga ega bo‘lgan
shaxslar uchun emas, balki zamonaviy dunyoda yashab
golish uchun har bir insonda shakllantirilishi lozim bo‘lgan
asosiy ko‘nikmalardan birini anglatadi.

Tafakkur tushunchasi yetarlicha tarixga ega bo‘lib antik
davrlardan boshlab to hozirgacha mushohada va digqat
markazida turibdi. Shu nugtayi nazardan, tadgigotimiz
davomida kreativ tafakkur tushunchasining falsafiy,
psixologik va pedagogik talginini ifodalash imkoni paydo
bo‘ladi (1-rasm.). Quyida ularning ayrim e’tiborga molik
jihatlariga diggat qaratamiz.

Kreativ tafakkur tushunchasiga yondashuvlar

N
\

\ Falsafiy talgin

Psixologik talqin

Pedagogik talqin

1-rasm. Kreativ tafakkur tushunchasiga doir
yondashuvlar

Kreativ tafakkur tushunchasining falsafiy talgini.
Kreativlik va tafakkur tushunchalarining o‘zaro bog‘ligligi
fundamental ilmiy tadgiqotlarda bahstalab mavzu sifatida
ko‘p ko‘tariladi. Chunki, aniq holat, vogealarni tushunish,
tafakkur qilish hamda amaliy ahamiyatga ega bo‘lgan
vazifalarni hal qilishdagi fikrlash jarayoni, natijaga
yo‘nalganlik doimo diqqat markazida bo‘lishi tabiiy.
Shuning uchun, kreativ tafakkur tushunchasi ijtimoiy fazilat
sifatida shaxsning insoniy giymatini belgilovchi omillardan
biridir. U shaxsning mustagilligiga ishora giluvchi sifat va
miqdor mujassamligini ifodalaydi. Aynan, shu mujassamlik
gadimgi yunon faylasuflarining tushunchaga turlicha
qarashlarga kelishlariga turtki bo‘lgan.

Jumladan, Sugrot kreativlikni yo‘qlikdan borligning
tug‘ilishi sifatida baholaydi. Uningcha, ijod — insonning asl
faoliyat jarayoni bo‘lib, uning natijasida sifat jihatidan
yangi moddiy va ma’naviy qadriyatlar yaratiladi, yangi
buyumlar, xulg, mulogot usullari, tasavvurlar va bilimlar
shakllanadi. ljod jarayonida nafagat obyektiv borlig
hodisalari va buyumlari, balki, ularning mavjudligi yoki
vujudga kelish magsadi, shartlari va sabablari anglanadi [9].
Aflotunning qarashlarida  kreativlik insonning turli
tushunchalar yaratishga qaratilgan mushohada yuritish
qobiliyati bo‘lsa, kreativ tafakkur uni kundalik amaliy
faoliyatga tatbiq zarurati tarzida garaladi [6]. Arastu esa
“jod o0°‘z-o‘zini anglashdagi determinallashgan faoliyat
bo‘lib, u bilimning yangidan-yangi sifat ko‘rsatkichlarini
yuzaga keltiradi”, deya ta’riflaydi hamda “kreativlik” va
“kreativ tafakkur” tushunchalarini ajratishga harakat qiladi,
“kreativlik”ni ijodiy imkoniyatning ijodiy voqelikka o‘tish
jarayoni, “kreativ tafakkur’ni esa shu jarayonning pirovard
natijasi tarzida tushuntiradi. Lekin, keyingi mulohazalarida
ushbu fikrlarini rivojlantirmaydi va ularni bir-biriga
o‘xshash, o‘zaro to‘ldiruvchi mazmunida foydalangan [10].

Sharg mutafakkirlarining falsafiy qarashlarida ilgari
surilgan g‘oyalar inson, uni tarbiyalash, har tomonlama
rivojlantirish,  kasbiy  yetuklik, ijodiy fazilatlarini
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ahamiyat kasb etdi. Muhammad al-Xorazmiy, Abu Yusuf al
Kindiy, Abu Nasr Forobiy, Abu Rayhon Beruniy, Abu Ali
ibn Sino, Ahmad Yugnakiy, Imom G’azzoliy, Burhoniddin
Zarnudjiy,  Alisher  Navoiy ijodkorlik, tafakkur
tushunchalarining ~ mohiyati, = mazmuni, = ma’nosini
tushunishga doir ilmiy garashlarini ilgari surdilar.

Muhammad al-Xorazmiy inson mohiyati hagida fikr
yuritar ekan, uning aql imkoniyatiga yugori baho beradi
hamda gadrini bilimi, mahorati va ijodkorligida, deb
hisoblaydi. Abu Ali ibn Sino insonning imkoniyatlariga
ishonch bildirish, barkamol insonni tarbiyalash, pedagogik
faoliyatni tashkil gilishga ijodiy yondashishga doir
fikrlarini asoslaydi [3]. Abu Nasr Forobiy “shoirlar chindan
tug‘ma qobiliyatli va she’r bitishga tayyor tabiatli kishilar
bo‘ladi va ularda tashbih va tamsilga layogati yaxshi
ishlaydigan bo‘ladi. Bu xil shoirlar she’r navining ko‘p
turida yo bo‘lmasa bir turida ijod qilishga layoqatli
bo‘ladilar. ...ijjodda yo tabiiylik, yo majburiylikdan holi
bo‘lmaydi” [2:164], deb ijodning ahamiyatini, turlarini
ko‘rsatadi. Shuningdek, boshqa allomalar asarlarida ham
komillikka intilish, 0‘z-o‘zini rivojlantirish va bu jarayonda
ijodiy faollikning muhim sifat ekanligi keng yoritilgan.

Kreativ tafakkur, [.Kantning ta’kidlashicha insonning
0°z-0°zi bilan muloqoti, ichki ovozini eshitishi hisoblanadi.
Insonda immanent muloqotning paydo bo‘lishi natijasida
jjodiy fikrlashining uyg‘onishi ro‘y beradi. Bu tarzdagi
muloqot yoki o‘zining o°zi bilan ichki suhbati ijodkor
shaxsning tanqidiy va kreativ tafakkurga bo‘lgan noyob
gobiliyatining yuzaga chigishidir. Demak, kreativ shaxslar
yangi bilimlarga ochiq va o‘rganayotgan fani yoki faoliyat
yuritayotgan sohasida o‘z so‘zini aytish jasoratiga ega
bo‘ladilar [12]. G.V.F.Gegelning qarashlarida ijodiy
tafakkur butun obyektlarning bo‘laklarga bo‘linishi, bu
jarayonda ijodning quvvati, butunni bo‘laklarga ajratishdagi
qobiliyati, bo‘laklarning o°‘zaro bog‘liqligi, aloqadorligi
hamda insonning agliy fazilati sifatida namoyon bo‘ladi.
Uningcha, shaxslarning ijodiy izlanishlari bir-biriga yaqin
yoki tubdan farq qilish, hatto butunlay zid bo‘lishi ham
mumkin [8]. B.Spinoza va A.Bergson asarlarida ham
kreativ tafakkurni intellekt bilan bog‘lash uchraydi.
Ularning fikricha ijodiy tafakkur intellektning yuqori
bosqichi bo‘lib, qat’iy belgilangan qoidalarga muvofiq
harakatlandi [6].

Faylasuf V.Lebedev “Nazariy CRAFT. Koordinatalar
sistemasi, g‘oyalar tushunchasi” nomli maqolasida kreativ
metodologiyaning vazifasi insonni anglangan ijodiy
natijaga olib kelishidir, degan xulosani beradi. Anglangan
natijaga bo‘lgan qiziqish ijodiy mahsulotning sifatini
o‘lchash mumkin bo‘lgan sohalarda kuchliroq namoyon
bo‘ladi. Shuningdek, muhim ahamiyatga ega bo‘lgan
magsadlarga erishish jarayonida nostandart yondashuvlar
vazifani hal gilishning samaradorlik darajasini belgilaydi.
Aynan, mazkur yondashuvlar kreativ, deya nomlanadi,
chunki jarayonning o°‘zi ham yakuniy mahsulotlar ham
ijjodiy bo‘ladi [7:15-16]. Ye.A.Shulga “Kreativlik falsafasi:
jjodkorlikni  o‘rganishning muhim davrlari” nomli
maqolasida  kreativ  tafakkur insonning o‘z fikri,
tushunchalarini ilgari surish, asoslash, ajdodlar tajribasini
o‘zlashtirish, turli timsollar va g‘oyalarda namoyon
bo‘lishini hamda mazkur tushunchaning dalillarni to‘plash,
tahlil gilish, vogealarni kuzatish, mavzuga doir bilimlarni
o‘rganish, ularni o‘zaro bog‘lash, o‘zining ijodiy farazini

yaratishdan  iboratligini ~ bildiradi  [13:5].  Kreativ
tafakkurning ishlash mexanizmlarini aniglash bilan
shug‘ullangan olima Ye.N.Knyazeva “Kreativlikning

kreativlik oynasidagi tabiati” nomli maqolasida “Ong
xatoliklar, adashishlar, ulardagi bo‘shliglarni yo‘qotishga
yo‘nalganligi bilan avtopoetik kognitiv va kreativ
funksiyaga ega” bo‘lib, o‘zini takomillshatirish, ixtiro
gilish, magsadlarga erishish va butunligini qurishni
ifodalashini dalillaydi [11]. N.A.Shermuhamedova esa
“Falsafa va fan metodologiyasi” nomli qo‘llanmasida inson



zehnining aqli, zukkoligi, xotirasining tabiat, jamiyat
to‘g‘risidagi qarashlari bilan bog‘lab mushohada qilishi,
0°z-o°zini anglashi haqida fikr yuritib, “...fandagi uzluklilik
ijodiy jarayon va oldingidan mutlago farg giluvchi yangi
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Yuqorida keltirilgan fikrlar kreativ tafakkurni muayyan
bilimlar asosida amalga oshadigan jarayon tarzida gabul
gilish  imkonini  beradi. Unda insonning shaxsiy
Xususiyatlari, qobiliyati, fikrlash  tarzi, nostandart

bilimning paydo bo‘lishida namoyon bo‘ladi”, deb yechimlarga kelishi, ijodkorligi, yangi g‘oyalarni yarata
umumlashtiradi [5:11]. olish xislati, intuitsiyasi muhim ahamiyat kasb etadi.
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REZYUME. Ushbu maqolada kreativ tafakkur tushunchani falsafiy anglash orqali bo‘lajak yangi davr o‘qituvchilarini tayyorlashda
asosiy yo‘nalishlardan biri ularning kreativ salohiyatini orttirishga qaratilishi zarurligi bayon gilingan bo‘lib kreativ tafakkur

tushunchasining falsafiy manbalardagi talgini asosli tahlil gilingan.

PE3IOME. B nanHOii cTaThe YTBEPIKIACTCS, YTO OJHUM U3 OCHOBHBIX HAIPABIICHUI MMOATOTOBKU yYHUTENE HOBOH 3moxu yepe3 du-
nocockoe OCMBICIICHHE TTOHITHS KPEaTUBHOTO MBILIUICHHUS SIBISETCS HEOOXOAUMOCTh OPHEHTAIMH HA PACKPBITHE MX TBOPUYECKOTO IO-
TEHIIMANA, a TAK)KE TPAKTOBKA MOHATHS KPEATUBHOTO MBIILICHUS. APIYMEHTUPOBAHO aHAU3UPYETCs] KPEATUBHOE MBIIUICHHUE B (DHIIO-

CO(CKUX UCTOYHHKAX.

SUMMARY. This article argues that one of the main areas of training teachers of the new era through philosophical understanding
of the concept of creative thinking is the need to focus on the disclosure of their creative potential, as well as the interpretation of the
concept of creative thinking. Creative thinking in philosophical sources is reasonably analyzed.

O‘ZBEK TILINI O‘RGANISH MAZMUNINI MINIMALLASHTIRISHNING
ASOSIY TAMOYILLARI VA ZAMONAVIY METODLAR
A.Sultanova — pedagogika fanlari bo ‘yicha falsafa doktori, dotsent
Ajiniyoz nomidagi Nukus davlat pedagogika instituti
Tayanch so‘zlar: darslik, integratsiya, til ta’limi, savodxonlik, interaktiv metodlar.
KiaioueBrle cjioBa: y'-Ie6HI/IK, HUHTErpanus, si3bIKOBOC o6pa3013aHHe, rpaMOTHOCTbD, I/IHTepaKTI/IBHHﬁ MECTO.
Key words: textbook, integration, language education, literacy, interactive methods.

Bugungi kunda xorijiy tajribalarni ta’lim tizimiga tatbiq
gilish  magsadida bir qgator ijobiy ishlar amalga
oshirilmoqda. Aynigsa, umumta’lim maktablarida zamo-
naviy tipda yangi darsliklarning yaratilishi quvonarli holdir.

Tilni yaxshi bilgan insonlar ilm-fan, san’at va boshqa
sohalarda yanada yugori natijalarga erishadilar. Turli tillar-

da  gaplashadigan insonlar  orasidagi  mulogotni
osonlashtirish orgali jamiyatda ijtimoiy bargarorlikni
saglashga yordam beradi. Oc‘zbek tili bo‘yicha

o‘quvchilarning ijodiy qobiliyatini, fikrlash doirasini ken-
gaytiruvchi o‘quv qo‘llanma va darsliklar ko‘plab nashr
etilmoqda. Mana shu darsliklarda yutuqlar bilan birga ba’zi
mulohazali o‘rinlar ham uchrab turadi. Jumladan, grammat-
ik ma’lumotlarni tagsimlashda izchillikning yo‘qligi, ba’zi
mavzular esa faqat nutqiy mavzulardan iborat bo‘lib qola-
yotgani shular jumlasidandir [3]. Bir-biriga yaqgin
(qoragalpoq, qozoq, turkman va boshqa) tillarga o‘zbek
tilini o‘qitishda ikki tilda farqli bo‘lgan jihatlarga ko‘proq
e’tibor berib, o‘quvchilar o‘z ona tilidan kelib chigqan
holda  tushunadigan o‘xshash  bo‘lgan mavzularni
ixchamlashtirish ta’lim mazmunini minimallashtirishga
hamda uning sifatini, samaradorligini oshirishga yordam
beradi. Umumta’lim maktablari uchun davlat tili sifatida
o°zbek tilida ma’no va foydalanishda o‘xshashliklarga ega
bo‘lgan til hodisalarini ta’lim mazmundan chiqarib
tashlamaydilar. Ikki tilda mos keladigan til hodisalarini
(lingvistik atamalar-tushunchalar, ta'riflar, xususiyatlar,

tasniflar, grammatik shakllar va vositalar) chigarib
tashlashdan magsad o‘quv mazmunidan ona tili darslari
bilan bog‘liq takrorlarni bartaraf etadigan dasturiy
materiallarni minimallashtirishdir.

O‘zbek tilini o‘qitish mazmunini minimallashtirish
quyidagi yo‘nalishlarda amalga oshiriladi:

— muayyan sinfda o‘rganiladigan lingvistik atama va
tushunchalarni tanlash;

— o‘zbek tiliga xos atamalarga ta’riflar va imlo, gram-
matik, tinish belgilarini tanlash;

— go‘shimcha tushuntirishni talab qiluvchi fonema, im-
lo, grammatik shakllarni tanlash.

Bunday minimallashtirish fagat til hodisalarini tanlash-
ning yetakchi tamoyillarini to‘g‘ri tanlashga zamin yaratadi.
Bu quyidagi tamoyillar bo‘lishi mumkin:

— bolalarning ona tili va o‘rganilayotgan (o°‘zbek) tilida
nutgining rivojlanish  darajasini  hisobga olish; shu
jumladan, maktab o‘quvchilarining nutqida yo‘l
qo‘yiladigan xatolarni hisobga olish;

— ona tili darslarida o‘quvchilarning nazariy bilimlarni
o‘zlashtirish darajasini hisobga olish;

— qoragalpoq va o‘zbek tillarining o‘xshash va farqli
tomonlarini hisobga olish.

O‘quvchilarining nutqi rivojlanish darajasini
aniqlashtirish ularning o‘zbek tilini o‘rganishdagi imkoni-
yatlari va ehtiyojlarini aniglash imkonini beradi.
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Ma’lumki, leksik nuqtayi nazardan alohida so‘z-
terminlarni o‘quvchilarga tanish deb hisoblash mumkin va
ular ustida yangi lingvistik tushunchalar sifatida maxsus ish
olib borishning hojati yo‘q; Talaffuzi, imlosi va qo‘llanishi
o‘xshash (bir oz o‘xshash) qoraqalpoq so‘zlari zaxirasidan
kelib chiqib, o‘zbek atamalarining ma’lum qismini nazariy
asoslarsiz kiritish mumkin [5].

O‘zbek tilini o°‘qitish mazmunini minimallashtirishda
o°‘zbek va qoraqalpoq tillaridagi til hodisalarining o‘xshash
va fargli tomonlarini hisobga olish tamoyili juda muhim
o‘rin tutadi. Fonetika, grafika, lug‘at, lingvistik atamalar-
tushunchalar, grammatik shakllar, ularning ma’nolari va
qo‘llanilishini taqqoslash orqali to‘liq yoki qisman moslikni
aniqlash, takrorlarni majburiy ta’lim minimumidan chiqarib
tashlash va fagat lingvistik hodisalarni tanlash mumkin.
Ikki tilda tafovutlarning mavjudligi nazariy ma’lumotlarni
o‘rganishni talab giladi. O‘zbek va qoraqalpoq tillari lisoniy
hodisalaridagi farqlar ham o‘quvchilar nutqida yo‘l
qo‘yiladigan xatolar xususiyatini ko‘rsatib, o°‘zbek tili
darslarida qiyoslash yo‘nalishini tanlashga yordam beradi.

Shunday qilib, o‘zbek tilini o‘qitishning minimal
mazmunini belgilashda quyidagi tamoyillar magsadga
muvofiq: Bolalarning ona tili va o‘rganilayotgan (o‘zbek)
tilida nutgining rivojlanish darajasini hisobga olish; shu
jumladan, maktab o‘quvchilarining nutqida yo‘l qo‘yilgan
xatolarni hisobga olish; o‘quvchilarning ona tili darslarida
nazariy bilimlarni o‘zlashtirish darajasini hisobga olish;
qoraqalpoq va o‘zbek tillarining o‘xshash va farqli
tomonlarini hisobga olish.

Zamonaviy pedagogik yondashuvlarda o‘quvchi faol
ishtirok etishga undaladi. O‘qituvchi esa mentor sifatida
harakat giladi. Dars jarayonlari interaktiv xarakterga ega
bo‘ladi: guruhli ishlar, muhokamalar, loyiha asosidagi
ta’lim kabi usullar qo‘llaniladi. Zamonaviy metodlarda
raqamli texnologiyalar keng qo‘llanilmogqda — onlayn plat-
formalar, multimedia tagdimotlari va boshqalar. An’anaviy
metodlar oddiy o‘rganiladigan materialning chuqurroq
tushunilishiga yordam beradi. Zamonaviy metodlar esa
o‘quvchilarning ijodkorligini rivojlantirishga imkon beradi
[1].

Zamonaviy ta’lim tizimining asosiy maqsadi — har bir
o‘quvchining individual ehtiyojlarini qondirishdir. Bu
magsadga erishishda quyidagi muhim yo‘nalishlar e’tiborga
olinmoqgda. Internet, ragamli texnologiyalar va multimedia
vositalarining keng qo‘llanilishi ta’lim jarayonini yanada
interaktiv va samarali qiladi. O‘qituvchilar onlayn plat-
formalarda darslar o‘tishi, videolar tayyorlashi yoki virtual
sinflarda mashg‘ulotlar olib borishi mumkin. Zamonaviy
ta’lim dasturlari nafaqat bilim berishga, balki ijodkorlik,
tangidiy fikrlash va muammolarni hal gilish gobiliyatlarini
rivojlantirishga ham qaratilgan. Bu esa o‘quvchilarni
hayotga tayyorlashda muhim ahamiyatga ega. Ta’lim tizim-
ida o‘qituvchi va o‘quvchilar orasidagi hamkorlikning
ahamiyati oshmoqgda. O‘quvchilarning faol ishtirokini
rag‘batlantirish orqali ular mustaqil fikrlashni o‘rganadilar.

Lingvistik ko‘nikmalarni rivojlantirishda bir nechta sa-
marali usullar mavjud. Maktab dasturlari orqali til o‘rganish
asoslari beriladi. O‘quvchilar grammatika, leksika va nutq
madaniyatini o‘zlashtiradilar. Har kuni kitob o°‘qish va
kundalik yozish orqali til ko‘nikmalarini oshirish mumkin.
Bu usul fikrlash gobiliyatini ham yaxshilaydi. Turli mavzu-
larda mulogot qilish, bahs-munozaralarda ishtirok etish —
bu suhbatlashuv ko‘nikmalarini rivojlantiradi. Til kurslari
yoki onlayn platformalarda qatnashib, yangi tillarni
o‘rganishga qiziqishni kuchaytirish lozim. Zamonaviy
texnologiyalar lingvistik ko ‘nikmalarni rivojlantirishda ham

katta rol o‘ynamoqda. Mobil ilovalar, onlayn kurslar va
interaktiv platformalar yordamida til o‘rganishni yanada
qulaylashtirmoqda.

Lingvistik ko‘nikmalarning rivojlanishi har bir inson-
ning shaxsiy va professional hayotida muhim ahamiyatga
ega. Biz ushbu usullarni qo‘llab-quvvatlab, tilga bo‘lgan
gizigishni oshirib borishga intilishimiz kerak.

Bu ko‘nikmalar bir-biri bilan chambarchas bog‘langan
va bir-birini to‘ldiruvchi jarayonlardir. Har bir ko‘nikma
alohida olinganda ham ahamiyatga ega, lekin ularning
o‘zaro ta’siri tilni mukammal ravishda o‘zlashtirishda juda
muhim rol o‘ynaydi.

Bugungi kunda global iqtisodiyotning o‘zgarishi va
raqobatbardosh ~ muhitning  kuchayishi, ta’lim va
ko‘nikmalarni rivojlantirishga bo‘lgan talabni oshiradi.
Zamonaviy metodlar sifatida innovatsion texnologiyalarn-
ing ta’lim jarayoniga tatbiq qilinishi o‘quvchilarda kreativ
fikrlash, nutgiy kompetensiyalarini rivojlantirishda muhim
ahamiyat kasb etmoqda. Bu kabi zamonaviy metodlar nafa-
qat ta’lim jarayonini osonlashtiradi, balki o‘quvchilarning
va mutaxassislarning ko‘nikmalarini rivojlantirishda yangi

imkoniyatlarni ochadi. Jumladan, quyidagilarni atab
o‘tishimiz mumkin:

1. Onlayn ta’lim platformalari.

Coursera, Udemy, edX kabi platformalar orgali

o‘quvchilar turli xil kurslarda ishtirok etishlari mumkin.
Bular yordamida ular malakalarini oshirib, yangi bilimlar
olishlari mumkin.

2. Simulyatsiya vositalari va virtual hagigat (VR)
texnologiyalari yordamida o‘quvchilar real hayotdagi
vaziyatlarni xavfsiz sharoitda o‘rganishlari mumkin. Masa-
lan, tibbiyot sohasida VR simulyatsiyalari shifokorlar
uchun amaliy ko‘nikmalarni rivojlantirishda keng
go‘llaniladi.

3. Mobil ilovalar orgali odamlar har ganday joyda va
har gqanday vaqtda o‘z ko‘nikmalarini rivojlantira olishadi.
Masalan, til o‘rganish ilovalari (Duolingo, Babbel) foyda-
lanuvchilarga qiziqarli formatda yangi tillarni o‘rganishga
yordam beradi.

4. O‘quv Analitikasi.

O‘qituvchilar uchun analitik vositalar yordamida ular
o‘quvchilarning qganchalik muvaffaqiyatli ekanligini
baholashlari va individual yondashuvlarni ishlab chigishlari
mumkin.

Ko‘nikma  rivojlantirish ~ jarayonida
texnologiyalarni qo‘llashning afzalliklari:

— Moslashuvchanlik: O‘quvchilar turli vaqt zonalarida
yoki geografik joylashuvdan qat’i nazar ta’lim olish im-
koniyatiga ega bo‘lishadi.

— Interaktivlik: Innovatsion texnologiyalar interaktiv
ta’lim mubhitini yaratadi, bu esa o‘quvchilarning faolligini
oshiradi.

— Shaxsiylashtirilgan ta’lim: Har bir o‘quvchining in-
dividual ehtiyojlariga mos ravishda ta’lim dasturlarini
yaratish imkoniyati.

— Resurslarga keng Kirish: Internet orgali eng yaxshi
mutaxassislarning bilimlari va tajribasidan foydalanish im-
koniyati.

Innovatsion texnologiyalar ko‘nikma rivojlantirish ja-
rayonini tubdan yangilaydi. Ular nafagat ta’lim sifatini
oshiradi, balki insonlarning kasbiy malakalarini ham mus-
tahkamlashi mumkin. Kelajakda innovatsion texnologiya-
larni qo‘llash orqali ta’lim tizimini yanada takomillashtirish
zarurati mavjud bo‘ladi. Buning natijasida biz raqobatbar-
dosh kadrlar tayyorlashimiz mumkin bo‘ladi.

innovatsion
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REZYUME. Ushbu maqolada o‘zbek tili darslarida izchillikni ta’minlash, shuningdek o‘quvchilar nutqiy va lingvistik
kompetensiyalarini oshirishga yordam beradigan zamonaviy metodlar haqida so‘z yuritiladi.

PE3IOME. B nanHoi#i cTaThe pedb MOHIET O COBPEMEHHBIX METOIUKAX, IIOMOTAIOIINX 00ECIIeUUTh IT0CIeA0BaTEIHHOCTD Ha YPOKaxX
y30€KCKOTO 5I3bIKa, @ TAKXKE TIOBBICUTH PEUEBYIO U A3BIKOBYIO KOMIETEHTHOCTD YUaIIUXCSl.

SUMMARY. This article will focus on modern techniques that help ensure consistency in Uzbek language lessons, as well as im-

prove students' speech and language competence.
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Kirish. Yo‘l infratuzilmasining jadal rivojlanishi va
transport oqimlarining ko ‘payishi sharoitida yo‘l muhandis-
larining kasbiy faoliyati mutaxassislardan yugori malaka va
turli xil ko‘nikmalarni talab qiladi. Yol qurilishining sifati
va xavfsizligi bilan bog‘liq muammolar bo‘lajak mutax-
assislarni tayyorlashda o‘ziga xos yondashuvni talab qiladi
[2:45-58]. Talabalarga nafagat nazariy bilimlarni berish,
balki ularning amaliy tayyorgarligini ta’minlash ham mu-
him bo‘lib, bu kasbiy kompetensiyalarni shakllantirish
uchun asos bo‘lishi kerak. Mavjud ta‘lim dasturlari
ko‘pincha sohaning dolzarb talablariga javob bermaydi, bu
esa yo‘l obyektlarini loyihalash, qurish va ekspluatatsiya
qgilish jarayonida yuzaga keladigan muammolarni samarali
hal gila oladigan mutaxassislarni tayyorlashni giyin-
lashtiradi [3:39-42]. Bugungi kunda zamonaviy mehnat
bozori talablarini hisobga olgan holda nazariy bilimlarni
amaliy tajriba bilan integratsiya qila oladigan ta‘lim
metodlarini yangilash va takomillashtirish zarurati seziladi.
Yugoridagilardan kelib chigib, ushbu magolaning magsadi
bo‘lajak yo‘l muhandislarining kashiy kompetensiyalarini
rivojlantirishga qaratilgan dasturiy ta’minotni takomil-
lashtirishga ko‘maklashuvchi modelni ishlab chiqishdan
iborat.

Model innovatsion ta‘lim texnologiyalari va o‘qitish
usullarini integratsiyalashni o‘z ichiga oladi, bu esa zamo-
naviy yo‘l sanoati muammolariga tayyor mutaxassislarni
tayyorlash imkonini beradi [1:26-28]. Tadgiqot doirasida
mavjud o‘qitish usullari tahlil gilinadi va talabalar ta‘lim
olish jarayonida duch keladigan asosiy muammolar anigla-
nadi. Shuningdek, ta’lim jarayoni sifatini va olingan bilim-
larning kasbiy faoliyat talablariga muvofigligini oshirish
imkonini beradigan yechim taklif etiladi. Shunday qilib,
ushbu tadqiqot bo‘lajak yo‘l muhandislarini tayyorlash da-
rajasini oshirishga qodir bo‘lgan samarali ta’lim modelini
yaratishga qaratilgan bo‘lib, bu o‘z navbatida yo‘l in-
fratuzilmasining sifati va xavfsizligiga ta‘sir giladi.

Metodologiya. Mazkur tadgigot metodologiyasi
bo‘lajak yo‘l muhandislarining kasbiy kompetensiyalarini
shakllantirishning nazariy va amaliy jihatlarini o‘zida mu-
jassamlashtirgan  kompleks yondashuvga asoslangan.
Tadgiqgotning asosiy usullari va bosgichlari quyidagilardan
iborat:

Mavjud ta’lim dasturlari tahlili: Yol qurilishi sohasida
mutaxassislar tayyorlashning zamonaviy o‘quv rejalari va
dasturlari ko‘rib chiqildi, ularning mazmuni, shakllari va
innovatsion texnologiyalardan foydalanishga e‘tibor qara-
tildi. Turli ta’lim muassasalarida amalga oshirilayotgan
dasturlarning kuchli va zaif tomonlarini aniglash magsadida
ularni giyosiy tahlil gilish.

Sotsiologik tadgiqot usullari: Talabalar va ish
beruvchilarning ehtiyojlarini baholash uchun o‘quvchilar,
o‘qgituvchilar va tegishli tashkilotlar vakillari bilan
so‘rovnomalar va suhbatlar o‘tkazildi.Olingan
ma‘lumotlarni qayta ishlash uchun statistik usullardan foy-
dalanish, bu mehnat bozorida talab gilinadigan asosiy kom-
petensiyalarni aniglash imkonini beradi.
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O‘qitish modelini loyihalashtirish: Ma‘lumotlarni tahlil
qilish asosida loyihaviy ta‘lim, keys-usullar va amaliy sem-
inarlar kabi interfaol o‘qitish metodlarini oz ichiga olgan
ta‘lim jarayonining yangi modeli ishlab chiqgiladi. Yo‘l so-
hasida muvaffaqiyatli ishlash uchun zarur bo‘lgan aniq
kasbiy kompetensiya va ko‘nikmalarni rivojlantirishga
qaratilgan ssenariylar va o‘quv modullarini ishlab chigish.

Modelni joriy etish va sinovdan o‘tkazish: Modelning
samaradorligi va qo‘llanilishini bilish uchun bir nechta
ta‘lim muassasalarida sinovdan o‘tkaziladi. Modelni joriy
qilgandan so‘ng talabalar va o‘qituvchilar o‘rtasida fikr-
mulohazalarni  olish va tayyorgarlik  darajasidagi
o‘zgarishlarni baholash uchun fokus-guruhlar va so‘rovlar
o‘tkazish.

Natijalarni baholash: Talabalarni testlash natijalari,
ularning ta‘lim jarayonidan qoniqqanligi va kasbiy faoli-
yatga tayyorgarlik darajasi asosida joriy etilgan modelning
samaradorligini tahlil gilish. Olingan natijalarni avval bel-
gilangan mezonlar va talab etiladigan kompetensiyalar bi-
lan taggoslash. Shunday qilib, taklif etilgan metodologiya
bo‘lajak yo‘l muhandislarini tayyorlashning yuqori sifatini
ta‘minlashga imkon beradigan o‘quv jarayoni uchun
asoslangan tuzilmani yaratishga garatilgan. Bu nafagat mu-
taxassislarning malakasini oshirishga, balki mamlakatdagi
transport infratuzilmasining umumiy holatini yaxshilashga
olib kelishi kerak.

Natijalar. Yo‘l muhandislarini tayyorlashning holati
to‘g‘risida umumiy xulosalar:Mavjud ta‘lim dasturlari
tahlili shuni ko‘rsatdiki, ta’lim muassasalarining atigi 40
foizi o‘quv rejasiga loyihalash va modellashtirish uchun
dasturiy ta‘minotdan foydalanish kabi yo‘l qurilishida yangi
texnologiyalar bo‘yicha ixtisoslashtirilgan kurslarni oz
ichiga oladi. Aksariyat tayyorgarlik dasturlari bargaror
rivojlanish va ekologik xavfsizlikning dolzarb mavzularini
gamrab olmasligi aniglandi, bu zamonaviy sharoitda jiddiy
kamchilik hisoblanadi.

Mehnat bozori ehtiyojlarini aniqlash: Yo‘l qurilishi so-
hasida 150 ish beruvchi o‘rtasida o‘tkazilgan sotsiologik
so‘rov natijalari shuni ko‘rsatdiki, ularning 65 foizi amaliy
tajribaga ega malakali mutaxassislar yetishmasligidan
aziyat chekmoqgda. Loyihalarni boshqarish va zamonaviy
texnologiyalarni bilish tayyorgarlik dasturida bo‘lishi kerak
bo‘lgan asosiy kompetensiyalar sifatida belgilandi.

O‘qitish modelini ishlab chiqish va joriy etish: Olingan
ma’lumotlar asosida yo‘l qurilishida loyihalarni boshqgarish
va eng yangi texnologiyalar bo‘yicha kurslarni o‘z ichiga
olgan yangi o‘quv dasturi ishlab chiqildi. Model uchta
ta’lim muassasasida muvaffagiyatli joriy etildi va sinov
natijasida talabalarning gonigish darajasi 30 foizga oshgan-
ligi aniglandi.

Yangi ta‘lim modeli samaradorligini baholash: Apro-
batsiya davomida talabalarning mutaxassislik fanlari
bo‘yicha o‘rtacha baholari oldingi kurslarga nisbatan 20
foizga oshdi. O‘qishni tugatgandan so‘ng darhol o‘z
kasbida ishlashga tayyor talabalar sonining ko‘payishi 25
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foizni tashkil etdi, bu bitiruvchilar o‘rtasida o‘tkazilgan  kurslar va seminarlar ishlab chiqish kerak, bu esa o‘z
so‘rovnoma ma‘lumotlari bilan tasdiglanadi. navbatida ta’lim sifatini oshiradi. Bundan tashqari, o‘quv
Muhokama. Tadgiqotimiz natijalarini muhokama gilish  rejalarini ishlab chigish jarayoniga soha vakillarini jalb et-
olingan topilmalarni tahlil gilish, ularni mavjud nazariyalar  ish dasturlarning dolzarbligi va amaliy yo‘naltirilganligiga
va amaliyotlar kontekstida talgin qilish, shuningdek, ijobiy ta’sir ko‘rsatishi mumkin. Shunday qilib, ushbu
kelajakdagi harakatlar va tadgigotlar uchun ehtimoliy tadqiqot yo‘l qurilishi sohasidagi ta’lim standartlari va
ogibatlar hagida fikr yuritishga garatilgan. Ish beruvchilar-  dasturlarini  qayta ko‘rib  chiqishning  dolzarbligini
ning 65 foizi malakali mutaxassislar tangisligini his qili- tasdiqlaydi, bu esa, 0‘z navbatida, zamonaviy bozor tahdid-
shini ko‘rsatgan mehnat bozorining aniqlangan ehtiyojlari  lariga muvaffagiyatli javob bera oladigan malakali mutax-
bizning yangi o‘quv  modelimizning dolzarbligini  assislarni tayyorlashga yordam berishi kerak.
ta’kidlaydi. Ishlab chigilgan dasturning joriy etilishi bitiruv- Xulosa. Olib borilgan tadqgiqotlar natijasida yo‘l
chilarning raqobatbardoshligi va yo‘l qurilishi sohasidagi  qurilishi sohasida mutaxassislar tayyorlash muammosining
amaliy muammolarni hal gilishga tayyorgarligini oshirish  ahamiyati va dolzarbligini ta’kidlovchi muhim xulosalar
imkonini berishi kutilmoqda. Biroq tadgigotimizning chek-  olindi.Biz bugungi ta’lim dasturlari zamonaviy mehnat
lovlarini ham e‘tirof etish lozim. Birinchidan, sotsiologik  bozori talablariga javob bermasligini anigladik. Amaliy
so‘rov uchun tanlov mamlakatning barcha hududlarini  ko‘nikmalarga zarar yetkazgan holda nazariy bilimlarga
gamrab olmagan, bu esa natijalarni umumlashtirishni chek-  tayanish bitiruvchilarning raqgobatbardoshligini sezilarli
lashi mumkin. Ikkinchidan, yangi dastur samaradorligini  darajada pasaytiradi. Zamonaviy texnologiyalar va barqgaror
baholash o‘tkazilgan vaqt oralig‘i uning bitiruvchilarning rivojlanishga yo‘naltirilgan kurslarni qo‘shib, o‘quv reja-
uzoq muddatli karyera istigbollariga ta‘sirini baholash  lariga o‘zgartirishlar kiritish tavsiya etiladi. Soha vakillari
uchun yetarli darajada uzoq bo‘lmagan. Yangi ta‘lim mode-  bilan hamkorlik hagigiy ehtiyojlar va tendensiyalarni
lini joriy etishning uzoq muddatli ta‘sirini tahlil gilishga chuqurrog tushunishga yordam beradi. Ta’lim standartla-
garatilgan keyingi tadgiqotlarni amalga oshirish muhim riga taklif etilgan o‘zgartirishlar samaradorligini uzoq
ahamiyatga ega. Shuningdek, yo‘l qurilishi sohasida o‘z  muddatli baholashga garatilgan keyingi tadgiqotlar zarur.
karyerasini tanlashga ongliroq yondashishga yordam bera-  Shuningdek, amaliy stajirovkalar va kasbga yo‘naltirish
digan talabalar uchun kasbga yo‘naltirish dasturlarini ishlab  dasturlarining talabalarning martaba yo‘llariga ta’sirini
chigish tavsiya etiladi. Bizning topilmalarimizga asoslanib,  ko‘rib chiqish magsadga muvofigdir. Yo‘l qurilishi soha-
o‘qgituvchilar uchun zamonaviy texnologiyalar va ish usul-  sida yuqori malakali mutaxassislar tayyorlash infratuzil-
lari haqidagi bilimlarini yangilashlari uchun qo‘shimcha  mani bargaror rivojlantirishda asosiy omil hisoblanadi.
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SUMMARY. The article presents a software improvement model aimed at developing professional competencies of future road en-
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to ensure the high qualification of specialists in the field of road construction and management.
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Turli zamon va makonlarda jamiyatlar turli siyosiy Hayotiy ahamiyatga ega iqtisodiy ehtiyojlar ijtimoiy
boshqaruv tizimi asosida boshgarilgan. Ko‘p holatlarda  subyektlarning o‘z shaxsini har tomonlama rivojlanishi,
ijtimoiy-siyosiy boshgaruv tizimi muayyan jamiyatdagi  shaxsiy farovonligini ta’minlash, yashash, mehnat qilish,
ustuvor garashlar, mavjud ijtimoiy hayot, fugarolarning ta’lim hamda dam olish uchun qulay shart-sharoitlarni
ijtimoiy-siyosiy faolligi, davlat boshgaruv organlari  yaratishga bo‘lgan intilishi asosida shakllanadi. Yeyish,
faoliyatini jamoatchilik fikri asosida nazorat qilib  ichish, kiyinish, mehnat faoliyatini tashkil etish va unga
borishiga ko‘ra shakllangan. Shu bois turli jamiyatlarda  haq olish, mahsulot ishlab chigarish va uni sotish,
garor topgan ijtimoiy-siyosiy boshqgaruv tizimi bir-biridan  oldi-berdi munosabatlarini amalga oshirish, shaxsiy
keskin farq qilgan. Biroq ijtimoiy-siyosiy tizimidan qat’iy = salomatlikni saqlash, ta’lim va dam olish uchun xarajat
nazar muayyan davrlarda aksariyat jamiyatlarda qilish, turli shakldagi mulk, turar-joy va transport
shakllangan iqgtisodiy boshqgaruv tizimi mulkchilik shakli ~ vositasiga,  shuningdek, shaxsiy = pul  mablagi
(jamoat mulki, davlat mulki, shaxsiy mulk, xususiy mulk, jamg‘armasiga ega bo‘lish shaxsning hayotiy ahamiyatga
aralash mulk, yakka tartibdagi xususiy mulk, korporativ  ega iqtisodiy ehtiyojlarini ifodalaydi.
xususiy mulkka egalikni ifodalash)dan qat’i nazar O‘z mohiyatiga ko‘ra ehtiyojlar “Shaxsning hayotiy
o‘zining tarkibiy asoslariga ko‘ra monoton xarakter kasb  faoliyati jarayonida yuzaga keladi va rivojlanib boradi.
etgan. Buning asosiy sababi ijtimoiy subyektlarning bir ~ Ular shaxsning to‘laqonli farovonligi va har tomonlama
xil iqtisodiy ehtiyojlarga egaliklari bilan bog‘liq. rivojlanishini ta’minlovchi obyektiv zaruriy hayotiy
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sharoitlarni yaratishga bo‘lgan ongli intilishi sifatida
namoyon bo‘ladi” [12:245]. Ijtimoiy subyektlarga xos
shaxsiy ehtiyojlar “faol xarakter kasb etadi va shaxsni
faoliyatga undovchi motiv bo‘lib xizmat qiladi. Oz
faoliyatini tashkil gilar ekan, shaxs ehtiyojlarning to‘la
gondirilishi uchun intiladi” [12:245].

Bozor munosabatlari sharoitida talabalarni igtisodiy
jihatdan ijtimoiylashtirishning umumiy  mohiyatini
yoritishda dastlab “ijtimoiylashuv” (yoki
“ijtimoiylashish”), “shaxsning ijtimoiylashuvi”,
“iqtisodiy ijtimoiylashuv” tushunchalarining mazmuni
bilan tanishish talab gilinadi.

“Iitimoivlashuv” (ingl. “socialization”; lot. “socialis”)
tushunchasining ilk asoschilaridan biri amerikalik sotsiolog
Franklin Genri Giddings 1887-vyilda “litimoiylashuv
nazarivasi” nomli risola chop aqilgan. Risolada
F.G.Giddings tayanch atama vyordamida “Shaxsning
muavvan Kkishilar davrasida ular bilan fovdali iitimoiy
alogalarni  o‘rnatishi”  [17lni  ifodalaydi. Izohdan
analanadiki, muallif iitimoivlashuv jarayonini juda tor
ma’noda tushungan. Nemis sotsiologi Georg Zimmel esa
1890-yilda chop qilingan “Ijtimoiy tabaqalanish:
sotsiologik va psixologik tadqiqotlar” nomli asarida
ijtimoiylashuvni jamiyat nuqgtayi nazaridan talgin gilar
ekan, uni ijtimoiy borligda turli ijtimoiy guruhlarning
shakllanishi va birlashuv shakllarining rivojlanishi [18]
ekaniga urg‘u beradi. Har ikki muallifning ijtimoiylashuv
borasidagi qarashlari e’lon qilinganidan keyin o‘tgan 130
yil ichida tegishli yo‘nalishda yuzlab tadqiqotlar amalga
oshirildi. Natijada “ijtimoiylashuv” tushunchasining
mohiyatini chuqur yoritish imkoniyati paydo bo‘ldi.

Turli manbalarda “ijtimoiylashuv”  tushunchasi
quyidagicha  talgin  qilinadi:  muayyan  Kishilar
uyushmasida o‘rnatilgan xulg-atvor mafkurasi va
qoidalarining o‘zlashtirilishi (I.Zorina) [4]; 1) individning
ijtimoiy muhitga, ijtimoiy aloqalar tizimiga kirish yo‘li
bilan ijtimoiy tajribalarning o‘zlashtirilishi; 2) individ
tomonidan uning faolligi hisobiga faol ravishda ijtimoiy
alogalar tizimini gayta ishlab chigish jarayoni
(M.E.Volchanskiy) [3]; inson shaxsining ta’lim va
tarbiya, ijtimoiy rollarni, jamoaviy va shaxsiy tajribalarni
o‘zlashtirish asosida shakllanishi orqali uning jamiyat
a’zosiga aylanishini ta’minlovchi jarayon (Filosofskiy
slovar (Falsafa lug‘ati) [16:420]; inson tomonidan
jamiyatda hayot kechirish imkonini beruvchi bilimlar,
normalar va qadriyatlar tizimining o‘zlashtirilish jarayoni
(Falsafa. Qomusiy lug‘at) [15:147]; individ tomonidan
ijtimoiy me’yor va qadriyatlarning o‘zlashtirilish jarayoni
(Falsafa. Entsiklopedik lug‘at) [14:127]; biron-bir voqea-
hodisa, shaxs yoki harakatning ijtimoiy mohiyat kasb
etib, ko‘pchilikka daxldor bo‘lib, ijtimoiy munosabatlar
mujassamiga aylanib borishini anglatadigan tushuncha
[5].
“Ijtimoiylashuv”  tushunchasi  bevosita shaxsga
taalluqli bo‘lgani bois uning mohiyati to‘g‘ridan to‘g‘ri
shaxsning ijtimoiylashuvini ham yoritadi.

B.G.Ananev psixologik nuqtayi nazardan yoritar ekan,
shaxsning ijtimoiylashuvini individning shaxs hamda
faoliyat subyekti sifatida shakllanish jarayoni deya qabul
giladi. Muallif shaxsning ijtimoiylashuvida quyidagi
jihatlar aks etishini aytadi: Shaxsda uning o‘zi, kishilar
va jamiyat to‘g‘risidagi bilimlar shakllanadi; amaliy
faoliyat ko‘nikmalari o‘zlashtiriladi; ijtimoiy rollar,
ijtimoiy pozitsiya va me’yorlar o‘zlashtiriladi; gadriyatli
yo‘nalishlar aniqlab olinadi, qandaydir obyektni
baholashga nisbatan ishonch yuzaga keladi; shaxs amaliy
faoliyatni bajarishga kirishadi [10:101].

Yuqorida keltirilgan ta’riflarga tayangan holda
shunday xulosa qilish mumkin: tegishli tushuncha
malliflar tomonidan yoki individga nisbatan yoki jamiyat
nuqtai nazaridan yoritilgan; ijtimoiylashuv jarayonida
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shaxs muayyan jamiyat tomonidan qabul gilingan xulg-

atvor  qoidalari, mezonlari, qadriyatlar tizimini
o‘zlashtirib, ularga mos xatti-harakatlarni bajarish
malakalarini, ijtimoiy rollarni o‘zlashtiradi; shaxsda

ijtimoiy-axloqiy qadriyatlar shakllanadi; ijtimoiylashuv
natijasida shaxs jamiyatning a’zosi maqomiga ega
bo‘ladi; shaxs jamiyatning a’zosi sifatida muayyan
vazifalarni bajarishga kirishadi.

B.M.Mirdiyanovaning fikriga ko‘ra, jamiyatda keskin
o‘zgarishlar ro‘y beradigan tarixiy bosqichlarda
shaxsning ijtimoiylashuvi muammosiga nisbatan alohida
gizigish yuzaga keladi: u doimo dolzarb pedagogik
vazifalarning mutlaqo yangi yechimini izlashdan iborat
ta’limiy va tarbiyaviy g‘oyalar rivojini aks ettiruvchi
sifatli o‘zgarishlarni ifodalaydi [6:87].

Shaxsning ijtimoiylashuvi uzoq muddatli, bir necha
bosqichli, garama-garshiliklarga boy, tizimli
jarayon sanaladi. Umrining avvalidan xotimasigacha
davom etadigan wushbu jarayonda shaxs “yuzaga
keladigan ehtiyojlarini qondirishga qaratilgan faoliyatni
tashkil qilish asnosida duch keladigan turli vaziyatlar,
sharoitlarga to‘gqnash keladi (bu jarayon ijtimoiy
moslashish ham deb ataladi). Ijtimoiylashuv shaxsning
jamiyatda garor topgan sharoitlarga moslashishga bo‘lgan
munosabtining xarakteriga ko‘ra tayanch asosga ega.
ljtimoiylashuv mohiyatan shaxs hayotiy faoliyatining
yangi sharoitlari bilan bog‘liq tug‘ilishdan umrning
so‘nggigacha ro‘y beradigan uzluksiz (inkret), ijtimoiy
moslashuv esa to‘xtab-to‘xtab sodir bo‘ladigan (diskret)
jarayon sanaladi (E.M.Nikolaeva) [8:272].

Tegishli faoliyat yo ‘nalishlari shaxsning
ijjtimoiylashuvidagi  ustuvorlikni  yoritadi. Xususan,
axloqiy ijtimoiylashuv, huquqiy ijtimoiylashuv, ekologik
ijtimoiylashuv, kasbiy ijtimoiylashuv, siyosiy
ijtimoiylashuv, igtisodiy ijtimoiylashuv. Ularning har biri
o‘ziga xos belgilarni namoyon giladi. Shu bilan birga
ijtimoiylashuv hamda shaxsning ijtimoiylashuvi negizida
aks etadigan ayrim holatlar (muayyan mikro yoki makro
guruh tomonidan qabul qilingan qoida va mezonlarning
o‘zlashtirilishi;  tegishli ~ yo‘nalishda  belgilangan
me’yorlar asosida harakatlanish; ma’lum xarakterdagi
ijtimoiy o‘zgarishlarga munosabat va ular bilan bog‘liq
ehtiyojni qondirishga urinish kabilar) bevosita iqtisodiy
ijtimoiylashuv uchun ham xarakterli sanaladi.

Igtisodiy ijtimoiylashuv  subyektiv  xarakterdagi
munosabatlar fonida individning igtisodiy munosabatlar
tizimiga kirishishi va unda iqtisodiy xulq-atvor ko‘nikma,
malaka, tajribalarining shakllanish jarayoni (N.Afonina)
[2]; xo‘jalik faoliyatining chegaralanganligini ifodalovchi
ijtimoiy makonning shaxs tomonidan o‘zlashtirilishi,
iqtisodiy hodisa, jarayonlar to‘g‘risidagi qarashlar va
ularning muayyan shakllarda individ igtisodiy faoliyatiga
tatbiq etilishi, unda iqtisodiy xulqg-atvorning shakllanishi
(G.Semya) [11:26]; iqtisodiy ijtimoiylashuv — avloddan
avlodga iqtisodiy ahamiyatga ega qadriyatlar, me’yorlar,
xulg-atvor modellarining uzatilish jarayoni
(M.N.Stelmashuk) [13:32]; shaxs tomonidan jamiyatga
xos igtisodiy garash, ishonch, gadriyat hamda iqtisodiy
hayot me’yorlarining  o‘zlashtirilishini  bildiruvchi
obyektiv jarayon (A.S.Prutchenkov) [9:16] deya e’tirof
gilinadi.

Bizning fikrimizga ko‘ra esa iqtisodiy ijtimoiylashuv —
shaxs tomonidan iqtisodiy bilim, malaka, tajriba, umumiy
holda esa kompetentsiyalarni o‘zlashtirish asosida bozor
munosabatlari jarayonida ishtirok etishga tayyorlikni
ifodalaydi.

Shaxs tomonidan muayyan bilim, ko‘nikma, malaka
va tajribalarning o‘zlashtirilishi stixiyali ravishda (o‘z-
o‘zidan) ro‘y bermaydi. Balki evolyutsion tarzda, ya’ni,
asta-sekin, bosgichma-bosgich sodir bo‘ladi. Shu sababli
tadqiqotlarda  shaxsning iqtisodiy ijtimoiylashuvida
muhim  bo‘lgan  bosqichlarni  aniqlashga e’tibor



garatilgan. Jumladan, E.V.Ankudinova shaxsning
igtisodiy ijtimoiylashuv jarayonini quyidagi bosgichlardan
iborat deb hisoblaydi: 1-bosgich: moslashuv (shaxsning
atrofdagi  ijtimoiy-igtisodiy jarayonlar  shart-sharoitlariga
moslashishi); 2-bosgich: tenglashish (shaxsninng ma’lum
ijtimoy-igtisodiy guruhda o‘zini namoyon gilishi); 3-
bosgich: individuallashtirish — ijtimoiy muhitda hayotiy
faoliyatning eng samarali o‘rinlardan birini egallashi); 4-
bosgich: yuqgori darajada individuallashuv (shaxsning
ijtimoiy-igtsiodiy muhitda favqulodda yuqgori darajani
qo‘lga Kiritishi) [1].

Jamiyatning faol qatlami bo‘lgan yoshlar sirasida
talabalar asosiy guruhni tashkil qilib, ota-onalaridan, oila
a’zolaridan mustaqil hayot kechiradi va tabiiy ravishda
o‘zlarining iqtisodiy ehtiyojlarini nisbatan mustaqil
gondirishga harakat qiladi. Talabalarning igtisodiy
ijtimoiylashuvida o‘ziga xos o‘rin tutadigan bu jarayonda
ular o‘zlari tomonidan umumiy va o‘rta maxsus ta’lim
muassasalarida o‘zlashtirgan iqtisodiy munosabatlarga
samarali kirishishga imkon beruvchi bilim, ko‘nikma va
malakalarga tayangan holda ish ko‘radi.

Tadqiqotchi G°.A.Nabiev [7] tomonidan olib borilgan
ilmiy ishda uy xo‘jaligini yuritish, oiladagi mehnat
munosabati, pul  munosabatlari, qishloq  xojaligi
munosabatlari, ishlab chigarish munosabati  (tadbirkorlik
faoliyati), savdo-sotiq munosabati, soliq munosabatlari, kredit
mablag‘idan foydalanish, xalgaro iqtisodiy munosabat
asoslaridan  xabardorlik  ofspirinlar  (15-19  yoshli
o‘quvchilar) misolida shaxsning iqtisodiy munosabatlarga
samarali kirisha olishi uchun asos bo‘lishi ko‘rsatilgan.

Muallif tomonidan amalga oshirilgan ilmiy izlanish
o‘spirinlarning iqtisodiy munosabatlarga samarali kirisha
olishlariga imkon beradigan bilim asoslari va ular negizida
shakllanadigan ko‘nikmalarni umumiy o‘rta ta’lim
maktablarida o‘qitilishi yo‘lga qo‘yilgan “Iqtisodiy bilim
asoslari” fani doirasida gamrab olingan mavzular bo‘yicha
asoslagan. Shu bois G‘.A.Nabiev o‘z tadqiqotida alohida
ajratib ko‘rsatgan yo‘nalishlar bo‘yicha o‘spirinlarda

shakllantirilishi ~ zarur bo‘lgan  ko‘nikmalarni  ham
belgilagan [7].
Shaxsning iqtisodiy ijtimoiylashuvida oila muhiti,

umumiy va umumiy o‘rta ta’lim bosqichlarining o‘ziga xos
o‘rin tutishi inobatga olinsa, u holda OTM talabalarida
mehnat (oiladagi mehnat tagsimoti, oila xo‘jaligi mehnati,
o‘quv  faoliyati)da iqtisodiy  xulg-atvor tajribasini
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o‘zlashtirish, iste’molchilik (ozig-ovgat, kiyim-kechak),
egalik (pul mablag‘lari, transport vositalari, turar-joylar va

boshqa ko‘chmas mulklar) borasidagi qarashlarning
shakllanishida ko‘zga tashlanadi.
Qolaversa, talabalar  tomonidan oila  byudjetini

rejalashtirish; haftalik, oylik va yillik daromad hamda
xarajatlari bo‘yicha hisobot olib borish; oila a’zolarining va
shaxsan talabaning o°‘z ichki imkoniyatlarini, Xususan,
ijjodkorlik va maxsus qobiliyati (masalan, badiiy ijodkorlik,
kulinariya, tikuvchilik, to‘quvchilik, zargarlik, tasviriy
san’at, hunarmandchilik, sport, dizayn, konstruktorlik,
texnik jihozlarni ta’mirlash va boshqalar)ni inobatga olgan
holda qo‘shimcha daromad topish choralarini ko‘rish;
oilaviy yoki shaxsiy jamg‘armani shakllantirish;
jamg‘arilgan moddiy mablag‘ni tejash; kundalik ehtiyoj
uchun uy-ro‘zg‘or va maishiy texnika buyumlarini sotib
olish; oilaviy biznes yoki kichik tadbirkorlik faoliyatini
yo‘lga qo‘yish; oilaviy tadbirkorlik mahsulotlarini
realizatsiyasini ta’minlash (mahsulotlarni reklama qilish va
sotish) yo‘lida amaliy harakatlarning boshlang‘ich darajada
yoki samarali tashkil qilinishi ularning muvaffagiyatli
igtisodiy ijtimoiylashuvini ifodalaydi.

Demak, yuqorida ko‘rsatilgan tadgiqot negizida
yondashilsa, talabalarning iqgtisodiy ijtimoiylashuvida
ularning uy xo‘jaligini  yuritish, oiladagi mehnat
munosabati, pul munosabatlari, qishloq xo‘jaligi

munosabatlari, ishlab chigarish munosabati (tadbirkorlik
faoliyati), savdo-sotig munosabati, soliq munosabatlari,
kredit mablag‘idan foydalanish, xalgaro igtisodiy
munosabat asoslaridan xabardorligi va ularni amalda
magsadli qo‘llay olish ko‘nikma va malakalarga ega
bo‘lishi muhim ahamiyat kasb etadi.

Shunday qilib, jamiyatda bozor munosabatining garor
topishi ta’sirida so‘nggi yillarda “iqtisodiy ijtimoiylashuv”
tushunchasining mohiyatini yoritish, shaxsni
ijtimoiylashtirish yo‘lida turkum tadqiqotlarni amalga
oshirishga e’tibor qaratildi. Mohiyati va xarakteriga ko‘ra,
igtisodiy faoliyat va unga asoslangan holda igtisodiy
munosabatlarni tashkil etish murakkab, o‘ziga xos qiyin
jarayon  sanaladi. Shu  bois talabalarni  bozor
munosabatlariga moslashtirish, iqtisodiy ijtimoiylashtirish
jarayoniga tizimli, majmuaviy yondashish talab gilinadi.
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REZYUME. Mustaqillik yillarida O‘zbekistonda erkin bozor igtisodiyoti shakllandi. Jamiyatda xususiy mulkchilikning qaror
topishi, mehnat bozorida kuchli raqobatning yuzaga kelishi har bir fugarodan igtisodiy bilim va faoliyat malakalariga ega bo‘lishni talab
giladi. Binobarin, igtisodiy bilimlardan xabardorlik shaxsning iqtisodiy jihatdan samarali ijtimoiylashuvini ta’minlaydi. Magolada
talabalarni bozor munosabatlari sharoitida igtisodiy ijtimoiylashuvini ta’minlash xususida so‘z yuritilgan.

PE3IOME. 3a roapl HE3aBUCHMOCTH B Y30ekucTaHe chopMUpOBaIach CBOOOAHAS PHIHOYHAS SKOHOMHMKA. Y TBEPIKICHHUE YaCTHOM
COOCTBEHHOCTH B OOIIECTBE, BO3HUKHOBEHHE CHIIBHOM KOHKYPEHIIUM Ha PBHIHKE TPyJa TPEOYET OT KaXJIOro IPakIaHWHA HAMYHS KO-
HOMHYECKHX 3HaHWH M HaBBIKOB. ClieOBAaTENbHO, OCO3HAHHE YKOHOMHYECKHX 3HaHHUI obecredrBaeT dKOHOMHUYECKH 3G (EKTHBHYIO
COIMANN3ALHUIO YelloBeKa. B craTbe TOBOPHUTCs 00 0OecrieyeHUH SKOHOMHYECKON COLHATU3ALHH CTYACHTOB B YCIOBHSX PBIHOYHBIX OT-

HOIIICHMIA.

SUMMARY. Over the years of independence, a free market economy has been formed in Uzbekistan. The establishment of private
property in society and the emergence of strong competition in the labor market require every citizen to have economic knowledge and
skills. Consequently, awareness of economic knowledge ensures economically effective socialization of a person. The article is about
ensuring the economic socialization of students in market conditions.

WUB OJIMA TABJIAM TU3UMU KYPCAHTJIAPUJIA YVKYB MOTHUBAIIAA:
MYAMMO BA EYUMJIAP
H.I.TypryHoB — kamma ncuxonoz-nonuespagponoz
Vabexucmon Pecnybauxacu Huxku uwinap easupaueu
Tasiny cy3nap: YKyB MOTHUBAlMs, TabiauM, (HAOJHAT, TAIIKA Ba WYKH MOTHBIAp, YHIOBYM Xapakar, YKyB jXapa¢HU, WKTUMOUH,

KacOuii MyBagpakusT.

KioueBble ciioBa: ydeOHas MOTHBAIMs, OOy4eHHE, NEATEIbHOCTh, BHEIIHHE W BHYTPEHHHE MOTHUBBHI, MOOYXIaromee AeHCTBHE,

y4eOHBII IpoLece, COUANBHBIHN, MPOPECCHOHATBHBINA yCIEX.

Key words: educational motivation, learning, activity, external and internal motives, motivating action, educational process, social,

professional success.

XKaxonma TapauMmra  YKyBUWJIAPHMHI  MabHaBHIi-
AXJIOKHUH KaJpuATIapu Ba JyHEKapalluHU
IIaKJUTAHTUPHIITA, YyKyp Hasapuil OMIMM, Majakaiap Ba
amManuidi  KyHUKManap Oepumr  yuyH Sianm MukH
maxcynotHuar Kyb6ama 18,7 %, Bamyaryma 11 %,
Awmepuka Kymma mratnapuna 5,7 %, Anonmsana 3,6 %
MUKIOpH axkpaTtuiras [1].

PeciyOnmkammsga y3IMyKCH3 TabiMM IIAXCHUHT Xap
TOMOHJIaMa PHBOMJIAHWII Y4YyH Oapya IIapT-IIapouTiIap
sIpaTHO KeIMHMOKIA. TabIuM COXaCHIaru UCIOXaTIapHUHT
acocHii MakcajW IIaxc OHIH, TadakKypH, 3aMOHABHH
JTyHEKAapallMHU TapKUO TONTHpPHINTA, JaBpra XamHadac
OynraH KaJpiapHU NIaKJUIAaHTUPUILAAH HOOpaTIHp.

V36ekucron PecnyOmmkacu I[Ipesumentn  IllaBkat
MupsuéeB Tomonuman 2023 imn “UHcoHra 3BTHOOpP Ba
cudparnu TapnuM’ A0 IBJIOH KWIMHUIIHM &I  aBJIOJ
TabIUM-TapOMsAcCUra Xap OMPHMH3ZAH KaTTa MachbyJHsIT
OuaH Kapaiira yakupMmoka. [2].

MamnakaTuMu3/la amMajira  OLIMPHIAETTaH  KEHT
KynaMJIM HCIOXOTIap AOUpacujaa axOJIMHUHT THHY Ba
OCOMMINTa Xa€THMHM TabMMHJANI XaMJa >XKaMUATHMH3]A

KOHYHTa HMTOATKOPJIWMK Ba jKamoaT XaB(cuz3iuru
MaJaHUSATHHA IHAKUIAHTHPHINTA — alloX|aa  JIBTHOOp
KapaTWIMOKAA.

KymnanaH, WYKM WIOUIAp OpTaHIapujard HIUIapHU
“Xamk wmaH(aaTmapura Xu3MaT KWIWIW ~ TaMOHIIIA
acocuja TAIIKWI STHITHUHT MYTJIAKO SITHTM MEXaHH3M Ba
TapTUOIApU KOpHUH STHINO, OyHAa OYmakak XOIUMIIApHU
MYHOCHO TapOus KUJINII Ha3ap/Aa TYTUIITaH.

Iy MabHOJA, Y30ekucToH Pecniyonmukacu
[pesuaentuannr 2023 #iun 20 suBapaarn “Mukm unurap
OpraHapyHHA  XaJK4Ymwl  [podecCHOHan  Ty3miMara

alIAHTHPUIN Ba axXONU OWJIAH sHA/NA SIKHH XaMKOPJIHMKIA
unuiamra WyHantupum Oyitnda KymmMua dopa-taaoupiap
tyrpucuaa’tu 1K — 10-con kapopura MyBOQHK, XyIyIHid
WYKH UIIJIap OpraHiapu SXTUEXKUHN WHOOatra onud, Muku

HIuap Ba3UPJIUTUHUHT aKaJeMHUK nutennapu
OutupyBUMIapH  yuyH VUkM  uwnoiap  BasUpINTH
Axanemusicuia OakalaBpHATHUHT  «XYyKyKOy3apiuKiap

npodunakTukacu GaoaUSTH TAbIUM HYHATUIIATA, TYIOB-
KOHTPAaKT acocuja YKUTHIIHK Ha3apjaa TyTraH xoiaa, 200
Hadapraya KymmM4a Xap HHUIMK KaO0ynl KBOTacHHHU
KUPHUTHUII OeNTHIaHIH.

Iy 6ouc, Muku wnuiap opraHiapd TabINM TH3UMUAA
KypcaHTiiapra cudamm OwiuM Oepuml — Macanacuja
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YIapHUHT YKYB MOTHBAIMSCHIa XaM ajoxuaa 3bTHOOp
KApaTHIHIIHA JIO3HUM.

MabayMKH, «MOTHBallUs»  araMacura  OWpHWHYH
MapoTaba A.llloneHraysp y3uHHHT “eTapiu cababaapHUHT
Typrra npuHimumm”  (1900-1910) HOMIHM Makomacuaa
anoxpuaa pTHOOp Kaparran. KeitmH Oy arama WHCOH Ba

XalBOHJIAPHUHT XaTTH-XapakaTiapH cababnapuHu
TYHUIYHTUPHII Y9yH (OHIaNaHUITaH.

Arap “Motus” TYLIYHYaCUHUHT Tappudura
TyXTamaauran  Oyicak, Oab3Wnap MOTHBHM XapakaTra

TYpPTKH OYJajuMraH ICHUXMK XoIuca cudatiga Kaparica,
OomKkanap 3ca MIAXCHUHI XaTTH-XapaKaTJIApHHH TaHJIAll
OHIJIM cababu 1e0 TylIyHHIIa M.

Xo3upru  KyHAa YKyB (daosMATHIArM  MOTHBIAp
MyaMMOCHHHM  YpraHMINra KapaTWIraH  TaJIKHKOTIAp
aH4YaruHa >kajaulampad. PecnyOnukaMu3 IICHXOJIOTTIapH
TaBJIUM JKapaéHUa YKyB MOTHBIIAPMHH YpraHuiira,
MICUXOJIOTHK TaxJIMJI STUINTA OMJ KYIU1ad WIMHUI TaJKHKOT
UIIapuHu oyind GopMokganap. 3aMOHaBHH MCHXOJIOTHIA
Y¥KyB MOTUBIAPUHUHT TYpJIU XHII STHI'H HazapHsulapy Haino

OynMoxza. YKyB MOTHMBaLUsACU Macaimacu OwiaH
VY36ekucton ncuxonornapaan I Jlasnermmn, 3.F.Fo3ues,
F.b.llloymapos, B.A.Toxkapesa P.1.CynnatoBa,
A.A.Qaifzynnaes, A.K.Canrosa, .3.YcMOHOBa,

M.PacynoBa, @.1.Xaligaposnap kabu onumiap y3ura xoc
HyHanum sipatuira MmyBagdax OYIumran.

MoTuB Ba MoTuBauusi OwiaH OOFIMK MyamMMmoJap
xopwk ncuxonoriapu: @.V.Teinop, A.Macnoy, B.Bpoowm,
C.Cxunnep, A.H.JleonteBa, A.A.Peana, JI.M.bo3oBuuy,
A.K.Mapkosa, 0O.C.I'pebeHtok, B.I'.Aceana,
I1.M.XKeiikoOcoH Ba OOMIKATAPHUHT TAAKUKOTIApHIa Y3
n(OACHHN TOIITaH.

ly HykTam HasapiaH MOTHMBAaLMsg MyaMMOCH Oyiinua
Kymmab WIMHA HM3MaHUIIAp MOTHBAIMSIHWHT TaOHaTw,
(eHOMEHOJIOTHSICH Ba MOXMSATH OYHM4Ya TYypiau HyKTau
Ha3apHsJIapHUHT XWIMa-XHUTUTHHA aKC 3TTHP/IH.

«MoTtuB» TymIyH9acura MWIMHI Tabpud Oepaanuran
Oyicak, WHCOHHHM (aoJIMsITra YHAOBYM WYKH TYPTKH
xucobnmanaau.  SIpHM, Oav3u Oup TomMda osmmIIApU
MOTHBHH XapakaTra TYpTKH OYiaguraH IICHXHK XOAMca
cudaTuaa TaIKUH KWIMIICA, OOIIKaJIapH 3ca INaXCHHHT
XaTTH-XapakaTiapyuHU  TaHJalliara OoHrnmM  cababu
cudaruna tymynumand. HIyHUHrIeK, MOTHBHH IIaXCHUHT
MabIyM OWp SXTHEKHHM KOHIMPHINTA HYHANTHPYBYM Kyd
ne0 XaM TabKHUUIAIIaIH.




Kymiab mncuxoyior OJMMIIADHUHT WIMHANH TagKUKOT
WIOIapua MOTHB Ba OJXTHEKIAp IMAaXCHU (aomusTra
YHJIOBYH IICUXUK XYCYCHST cudaTHaa Kapanaau.

Kypnub umxmmaérran myamMmo Oyiinua Kymoiad HMIIMEA

amabuétiapaa “IIaXCHUHT MOTHBAIIHOH coxacu”
TYIIYHYACUHHU XaM KYPHUIIl MYMKHH.

MotuBanus COXACHHUHT KEHIJIATU YHUHT
OMWUTApUHUHT  cudaT  KUXATAAH  XWIMA-XUJUTUTH

LIaXCHUHT MOTHBIIApH, SXTUEXKIApH, KHU3UKUILIADH Ba
Makcaylapi HaMo€H Oymaan Ba IIaxC MOTHBAIHOH
COXACHHMHT PUBOXKIIAHTAHJINK Japa’kacHHU OeNTHiIaiimy.

Macanan: ncuxonor P.M.CyHHatoBa §3 uiaMuid
TAAKUKOT WIDIApHAa OONIIaHFMY Ba IOKOPH CHH(
VKyBUMIIApH XaMJa TanaballapHUHT Y3-Y3UHH OOIIKapHII
xapaéHuara Gukpram daonusTiapuHu ypranagu. Onuma
¥3-y3umHN  OomKapuml — JKapaéHIAPUHUHT  (UKpIIam
(aonusATHra TABCHUP ITHIN XYCYCHSATIAPHHU KyHuaarnia
n3oxjiarad. Myammuduaunr ¢ukpuda, “Bup TOMOHHaH,
VKyBUMIIApHUHT ¥3-Y3WHU OOIIKApHII sKapaéHiapuaa KaTop
y3rapunurap MapXy[Umara kysra tanuianagu. Ly Owmax
Oupra, YyKyBumwiIapga YKyB  (aonusATUra HucOaTaH
KM3UKHUITHUHAT OO OOpHIM Xamaa ¥3-Y3WHH OOIIKapHIl
xapaéHuga ~ OwimMm  onmmra — HEcOaTtaH — SIHTHYA
KapallUIapHUHT  INAK/UIAHTAHJIWTH ~ XaM  KYpHUHaJH.
IlyauHTOCK, YKYBUMIAP ¥3-Y3UHE OOMIKApHIN Kapa&HuIa
V3UHU-Y3W  TapOmsmamm Ba Y3 KOOWIMATIAPHHU
TaKOMWUIAIITUPUIITAa  XapakaT  KWITAaHIUKIApH  XaM
Ky3atunaaun” aeras [3].

[Icuxomnor OJIUM A.A.Qailzynnaes
TQAKUKOTIApHJa MOTHUBAIlMOH JKapaHHH OOCKHUIMa-
6ocKHY TaXJIHT KWJIHIIHA TaKIu} KWJITaH.
A.A.®Daii3ymiaeB MOTHUBAIMOH JXKapaéHHH OemiTa GocKudra
O0ynu6 VYpranaguw. by Oockuwiap Kyiumarwiap: 1-
KY3FQIMIIHUHT aHMIAHWIMIIA; 2 — MOTHUBHHMHT KaOyn
KWINHALIN; 3 — MOTUBHUHT XaéTra TaTOMK KWIMHHIIN; 4 —

3ca V3

MOTHBHUHI MYCTaxKaMJIaHHUILIY; 5 - KY3raluIIHUHT
(aomanryBu KaOWIIapHU WITAPHU CYpraH [4].

BusaMHT (bukprMm3Ua VKyB haomusaTH
MOTHUBALUSICHHUHT PUBOJKIJIAHHIII OMMIITIapU

YMYMITAIITHPHIN ME30HU OYyinda Oem TypyX KYpHHHIIHIA
HaMOEH OYITUIITN MYMKHH.

bupuHuM rypyXHH YKyB MOTHBALUSACUHM MaKCalJu
PUBOXIIAHTHPHUII UMKOHWHU OEpyBUHM TUIAKTUK (YKHTHII
HA3apHsICH) IPUHIUILIAP TAITKUI dTAIH:

— “KUUMHYWINK YIT9OBHU~, KAHWHUYMIUKHUHT ONTHMAI
napaxacu npuHnuny (J1.B.3aHkoB);

— TapmuMaa Myammommuuk —npuHiumu  (B.OxoHs,
A.H.MaromkuH, M.U.MaxmyToOB, T.B.Kyapssues,
W.A.Jlepuep);

— y3JMamTHpWITaH  YKyB ~ MaTepHaIMHU
YMyMIIAIITUPHUIT TPpUHIUIH (A.M.MaTromkun);

— YKyB Marepuaivja “MaBXyMJHUKIaH aHUKIUKKA”

HU34YUJ1

TOMOH XapakaTJaHUII MPUHLMIIH (B.B.daBuoB,
A.K.Mapkosa);

— IIaXCHUHT (HAOJUIMK IPHUHIMIN, KacOui ¢aonusr
Ma3MyHHHH W3YMIT MO/IeIUTAIITHPHIII NPUHLIUIH
(A.A.BepOnmxwmif).

WKkyHYM IypyX OMHJUIAPUHU YKUII MOTHBAallUSICUHUHT
PUBOXJIAHUIIUTA HYHANITUPUII ACOCUIA AKPATUII MYMKHH:!

WHJIMBHUAYaJ EHAIYB;

TUMNOJIOTHUK EHJAITYB;

tornosyioruk éugantys (B.®. Mopryn).

YYuHYM TYpyXHH TabIuMAa OMPOH-OMpP MCHXOJOTHK-
MEefaroruKk Hasapus €KM KOHLENIMSHU aMalra OLIMPHIN

BOCHUTAJIAPUHU TabMHHJIOBYH MOTHBIIAPHU
PUBOKIAHTHPYBYH OMUJIIAP TAIIKWII dTAJIH:
Ak XapakatjiapHU 00cKHUMa-00CKUY

makantupun (I1.51.anenepun, H.®. Tanuznna);

MYaMMOJIHU TabJIUM (A.B.bpynumHckwid,
A M.Martromkus, M.M1.MaxmyToB);
PUBOXKIAHTUPYBYHU TabJIUM (B.B.JlaBunoB,

J1.b.OnpkoHNH);

Ilim hdm jamiyet. ¥26.2024
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JMACTYPIAMITHPHITAH TAaBJIUM, IDKTHMOHMHA TakKpHOaH!
V3TaMITHPHIITHA aMara OIIUPYBYH (HAOTHATIN EHAAITYB Ba

NEeJarorHMHr  «OK ~ KyTH»  IpUHOMOWra  HUcOaraH
6omkapypumnuk Tabcupu (H.®.Tannzuna);
mraxcuii-paomuarim Eanamys (M. A.3uMHs);
oenrwin-MaTHIN TabiuM (A.A.BepOurkuit).
TypTuHUM TypyXHH aHbaHABUI TabIUMAA  XaM,
IOKOpHIa cana0b YTHIaTraH TabIAMIa HucOaTaH
éunmamyBiapna Y3  ypHMra ora  OymamuraH, YKyB

(haoNMATHHY TAIIKWIIAIITHPUIIAA TICHXOJIOTUK-TIEAarOTHK
MIAPOUTIIAPHU ¥3 MUYMra ONYBYM OMIJUIAP TAIIKHI 3Tau.
Bynapra:

- YKUTYBYHM MIAXCHHHUHT IICHXOJOTHK XYCYCHATIapH
(JI.C.Burotckuti, ®.H.I'ono6onuH, H.B.Ky3pMmuHa,
A.K.Mapkoga, /Ixx.bpynep Ba 6.);

- mIaxcuil, CyObeKT XyCyCHATIapH, XaMKOPJIAPHUHT
¥3apo TabCHPH Ba MEAATOTHHHT TabJINM ONyBUWIAp OMIaH

MyHOca0aTH, XaMKOpPJHMKIard cepMaxcyil (aoausTHu
TAIIKAJUIAII THPHATIT (B.B.laBumos, N.A.3umHss,
B A JIaymunc, A.K.Mapkosa, [.W.llykuna) xabumap
KUPa/Iu.

Bu3HuHT QukpuMu3da Typau MyauugiIap TOMOHHIAH
TaKIUM 3TWITAaH MOTHB Ba MOTHUBAIMS YpTacuaaru GpapKHH
KyHuaaru ydu maxijga upoaasaHuI MyMKUH:

MOTHB > YHI0BYH > xapakaT (X. Xekxay3eH),

yuaoBuM (MoTuB) > Xapakat (B.H. Kopanes),

YHIOBYH > MOTHB > xapakart (A.A. daiizyaes).

Icuxomor O.I1. UnbuH, yHIOBYMHE MOTHBJAAH OINO
TalpiaraH X0JiJja MOTHBJA YHIOB Kydd HYKONHIIHTa OJHO
KeIMIIM Ba Yy XaK[Ja TamupHIl MabHOCH KOJIMAaCIUTHHH
TabKuajIara# [5].

Okopuna Kaig STHIITaH ¢ukp-Mynoxazamap
MOTHBaLUsl IIaXC (AOJUIMTHHUA XaMJa YHHHT XYJK-
ATBOPHHU TAapTHOTA CONUIIHUHT €TaKYW OMIIIN cupaTHaa
Kym1ad OJMMMIIAPHUHT KH3WKHIIN3HH YHFOTraH. Acnuna,
Tanaba OMIaH caMapajiy HKTUMOUM-TIEaroruk XaMKOPIIHK
KWIAIIa  YHUHT ~ MOTHBAIMACHHUHT  y3WTa  XOC
XYCYCHATIAPHHN XHcoOra oymmr jo3uM 1eb YimaiMus.
UyHku peammmkna — Tajmaba (KypcaHT)JTapHHHI XaTTH-

XapakaTliapd 3aMHpHIa MyTIako Oomka cababmap
OOPHIINTHHH Ky3aTHII MYMKHIH.
YKyB  (aoNMATHHUHI  MOTHMBALMSACH  Makcaiap,

SXTHEXKIIAp Ba KHU3UKUIUIAp OwiraH OeirmiaHagy Ba Xap
Omp Tamaba (KypcaHT) Y4YyH YHUHT XYCYCHATIApH
yJIapHUHT KOMOWHAIuscura OOFIMK: KaHJal Makcajiap
KYWMITaHIATH, MyalsiH SXTHEKIIAp KAaHYAIHK SXIIN aMara
OIMPWITAHIINTH, KHM/Ia KaHJal MOTHBIIAp Maiao Oymumim,
KaHAail MOTUBIAp OOPJIUTH KapaTUITaH.

bup xarop Mmyaumduap Tanabamap TaBIMMH YYyH
YOKOOMH MOTHBAIIMSIHY LIAKJUIAHTUpHUINTA Epiam Oepaauran
oMWIIapHU (maptiaapau) kypcarrannap [1]. Bymap:

* TabIMMHHUHT O€BOCHTA Ba SKyHHH MaKca/UlapUHH aH-
TJ1an;

* OMIMMIIAPHUHT Ha3apui Ba aMalnii aXxaMUSTHHU TY-
HIYHUII;

* TabauM (aoIMATH TapKHOHMIa MyaMMOJIHM BasHsTIAp
MaBKyAJINTH;

* raymabamap opacupa Oynaxak kacOura OynraH
KN3UKYBYaHINK MaBKyIJIUTH.

ByryHru KkyHpa, yTkaswiraH WIMUH TagKUKOTIAap
kymnurura Kapamail, MHWB Axanemusicu Typau YKyB
OockuwIapaa YKuérran KypCaHTJIapUHUHT VKyB
MOTHBAIMSICHHUHT  TICHXOJIOTUK XyCYCHATIAapH (pUBO-
JKOJNIAHTAHJIMK JlapakacH, TY3WJIMIIM Ba JWHAMUKACH)
UIMHUH acocqa ypraHuiaMaraH.

bu3z TomoHumMm3maH o0 OOpWIAETraH TATKUKHOT
HaTwxkanapura kypa, UMB Akagemuscu KypcaHTIapHHHT
acocuii KWUcMu  yprada papaxamarn  (51,9%) YkyB
MOTHBAIMSICUTa 3Ta SKaHIWTH aHUKIaHgu. LlyHWHTIEK,
kypcantnapuusr 31,1% okopu gapaxara, 17,0 % mact
Jlapakasiard YKyB MOTHBALMSICHUIA 3TA 3KAHJIUTH TaIKUKOT
JIaBOMHJ1a Ky3aTHII/IH.
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Typmu Oockuuna YKUWIUraH KypcaHTiap Yypracuaa 1. S"pFaHI/IHFaH amabuérinap TaxJauiawra Kypa, YKyB
YKyB MOTHBalIUs IWHAMUKACHIa OMp KaTop Ce3wiapmu  MOTHBALMACH MyaMMOCH XO3MPIH KyHIA Aoi3ap0 Ba TYIMK
(apkmapra aHuKIaHIU. SIpHU, OMpuHYM OocKuuna Taxcun — YPraHWIMAaraH J€TaH Xyjocara KCIMIMMMU3 MyMKHH.
onaéTran KypcanTiapHuHr 49,0% 10KOpH Japaxkaiard yKyB 2. Kypcantnaprunr YKYB MOTHBALMACHHH
MOTHBaIMATa dra, Oy Macala WKKMHYM Oockpuja — LAK/UIAHTHPHIIA — Xap Oup ~ KypCaHTHMHI  TabJM
§uiiquran kypcanTiapna 21,3%Hd, yuMHUH GocKMa HYHAIWIIMHN TAIKUK KWIKIIra KapaTWiraH ycyjuiap Ba

YKUHOUraH KypcaHTaapaa 3ca 29,7% HU TalKui 3TIU yCIy6Ap MOXMYaCHra aCOCTAHHIIHN JIO3HM.
yK IJj[ My pa 170 WIB A U 3. VKyB MOTHBAIUACH KYPCAHTHUHT TabiuM (BaosusaTu
YHUHDACK,  TaKMKOTHMH3/A KafeMIICH  yeapaénumaru y3-y3ura, Ysramapra Ba Qaonusrtra Gyaran

KypcaHTIapu KacOmii Tai€prapaurMHUHT TYPIH  pyHocabaTiIapumard HEPpPapXWK TH3UM JTHHAMHUKACHHU
Oockuumapuna TabauM  MyBaddakusTH OWnmaH YKYB  TagKuK KHJIMIIN Ba OIy TH3UM acoCHJa IDKTUMOHI
MOTUBJIAPUHUHI OeliTa acocuii rypyxjapu (KacOWi, mCHXOJOrMK MYXUTHHHI SIPATHIMIIHMIA 3aMHH XO3WpJIaii
PHBOXKITAHTHPYBYH EKM KOTHHTHUB, MPArMaTHK, WKTUMOWN,  OINWIIM OwiaH OOFIMK HW3JNAHWNUIAP KYJIAaMHHHU ¥3 HYMTa
LIaXCUI ) HUHT OOFJIMKINTH YPTaHHUIIH. OJIHIIIH 3apyp.

TagKuKOT HaTIKamapura Kypa, IOKOpH JapakaJaru . 4. YKyB kapalHu OWmaH GOFIMK HKTHMOWH MYyXHUM
TabauM  MyBaddakusTiapura  KkacOuil MoTHBIapHuHr ~ KYPCATKHUIADHWHT TaXIWiM Xap OMp KypcaHT mIaXchid

S Y S s e S Ve S S
HATWKAJApUra 5ca NPO(ECCHOHAN Ba IIAXCHHl MOTHBIap Y PC apuHu yp cocul ommp

MYXHM.
Xamla NacT japaxanard  MysaQdakuirra - yraiuTap Kating stwiran ymOy #yHanmumap MaKOJAHWHT OOMI
MOTHBIIAD OKATH OPHUIWIETIAHIMIHEA - TABKUAIAITA  pogepny  pasubaiapiHy,  SMIMPHK  MabiyMOTIap

HAMKOH 6ep%z[1/1. . . KYJaMUHE OWIaH OOFIMK WYKH HILIAP OpTajapd TabIuM
IlyHnaii knnub, YKyB MOTHBALMSICHTA OUJ YTKASWITAH  TyspMmga VKyB MOTHBAIMSICHHUHT OYT'YHTH XOJaTH Ba
Ha3apuil TAAKUKOTIAp KyHuaard XyjnocajJapHu YMKapHULIra y3ura Xoc HUCTHKOOJIapura Oaxo Oepuiiga MabiyM
HUMKOH Oepanu: Hazapui Xxamja amanmii MaHOa cudaTtiia Xu3MaT KIIaIu.
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PE3IOME. Maskyp makonaaa Muxku unuiap Ba3UPIUTH OJUHA TabJIUM TH3MMH KypCaHTIapHIa YKyB MOTHBAIMACHHUHT MyaMMO Ba
€4YNMIIapH, YHU TAKOMHJUTAIITHPUIIHUHAT FXKTUMOMH IICHXOJIOTHK OMHJIIap Gopacuaaru GuKp-mysoxasanap OWIIupHiIraH.
PE3IOME. B nanHOi1 cTaThe mpeacTaBIeHb! TPOOJIEMBI U pellieHns] yaeOHOIH MOTHBAIIMU KYPCAaHTOB CHCTEMBI BBICIIIETO 00Opa30BaHMs
MB/I, connanbHO-TICHXOJIOTHYECKUX (PAKTOPax ee COBEPIICHCTBOBAHMSI.
SUMMARY. This article the cadets of the higher education system of the Ministry of Internal Affairs expressed their opinions on
the problems and solutions of educational motivation, the social psychological factors of its improvement.

OCHOBHBIE HATIPABJIEHHU S B ®PU3NYECKOM BOCIIUTAHUHAN
M.H.YMapoB — kanouoam neoazoeuueckux HayK, npogeccop
V3bexckuii eocyoapcmeennviil ynusepcumem Quzuueckoil Kyabmypol

Tasinu c;“mlap: JKUCMOHUH Tap6m(, BOCHUTA K06I/IJ'II/IHTJ'IapI/IHI/I IIaKJUTaHTUPUII, Kg’HI/IKMaJ'[ap, maxopar, JKHCMOHUM PUBOXKJIaHUIII,
neaaroruk TU3uM, MOJCIIb.

KioueBsble cioBa: ¢puzndeckoe BOCIUTaHUE, (HOPMHUPOBAHHE IBUTATEIbHBIX CIIOCOOHOCTEH, YMEHHs, HaBBIK, (PH3MIECKOE Pa3BH-
THEC, ICJaroru4yecKkasa CucremMa, MoJ€CJjib.

Key words: physical education, formation of motor abilities, skills, skill, physical development, pedagogical system, model.

CornacHO MHEHUS psiia BEAYIUX TEOPETUKOB (u3mdue-  OBITh OOECIIEUEeHO B TOM CiIydae, eCiii 00beKT (HU3nIecKoro
ckoro BocrmHTaHus, a wuMeHHO, M.JI.)KypaBuna (1), BoCHHUTaHUA - T.c. 3aHUMAOIIUICS (PU3HMYCCKIMH yIIpaKHE-
10.® Kypamiuna 4, JLI.MarBeeBa (5), Huamm - oOmajmaer abCONIOTHBIM 30POBBEM, HAJCKHBIM
1. X.Xaukenpauesa (7), Gu3ndeckoe BOCIUTAHKUE - MOJM-  JBUTATCIBHBIM MOTCHIIUAIOM, MOJHOICHHBIM KOMILIEKCOM
MophHas ¥ MHOrO(YHKIMOHANBHAS IIEJaroruveckas  COIHAIbHO-ITMYHOCTHBIX ICUXWYCCKHX KAYeCTB M HHTEI-
cucreMa. Ee 00pa3yroT ps HEOTHOPOAHBIX TOACHUCTEM, JIEKTOM KaK HHCTPYMEHTOM peanu3armu 1enu (Cxema).

AMEIOIUX MPsIMbIE U 0OPaTHBIE CBS3H. [Tpu 5TOM OTCYTCTBHE OO0 M3 HA3BAHHBIX MOJICUCTEM

CHCcTeMO0OPa3yIOIIUMU IEMEHTAMU €€ BBICTYIIAIOT: MOJICJIA TICUXO(HU3UYECKOTO COBEPIICHCTBOBAHUS H HX

1) uenb GyHKIHOHUPOBAHUS CHCTEMBI; B3aMMOCBSI3€i1 UCKIIIOYAEeT U CaMO TaKoe COCTOSIHHE, U Mpa-

2) cocrosiHre 06bEKTa BO3ACHCTBYS; BHJILHOE TIPEJCTABJICHWE O IeId COBEPIICHCTBOBAHUS U

3) cneuubuueckre 0OBEAMHEHUSI CPEACTB M METOJOB  COOTBETCTBEHHO O CIOCO0ax ee jocTiwkeHwus. [IpuyeMm Kka-
YIOPaBJICHUS CO CTOSTHHEM O0BEKTa; Kas-IM00 KOMITCHCAINS UCKITFOYaeTCs.

4) ammapar CIMYEHHS PEATBLHOIO COCTOSHMS O0BEKTA C YacTHYHO OTH COCTABJIAIONINE COBEPIICHCTBOBAHUS
napameTpamu paccMOTpeHbl B Ipenbiayieit riase. Ho 3aech peub nmoitner
LEIH U KOPPEKLUHU YIPABISIOUINX BO3ACHCTBUIL. 0 JIPYTOM.

Leab uccaenoBanus: Ouznyeckoe BOCIUTAHUE MOKET Takast MoJeNb MCUX0()U3UIECKOTO COBEPIICHCTBOBAHUS

OBITH MPU3HAHO OOECIICUeHUEM COBEPIICHCTBA MICUXO(PHU3U-  THUIMOTeTHYHA. BOT moyemy hopMUpyIOIIyIo ee 1eib Cleay-
YECKOTO COCTOSIHHS YeioBeKa. Takoe COBEpPIICHCTBO MOJKET €T BOCIPHHHMATh Kak uacanusupoBaHHyto (UL[ I1DC).
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CxemMa. I.ICJIH H OCHOBHBIC HANIPABJICHHSA B (]m:m‘lecxom BOCIIHTAHHH
B cBa3m ¢ »tiM  HaumOoiee pcainucCTuiHa I1LCJib CCJIM OJIA OTOTO0 UCIOJB3YCTCA TOJBKO «XOpoliasay Iuiila, TO

(u momens) @B, ckOppeKTHpOBaHHAas B 3aBUCHUMOCTH OT
COCTOSTHUSI OOBCKTA B IIEJIOM W IO KaXKIOW M3 3HAYMMBIX
XapaKTePUCTUK 3JI0POBbS, JBHTaTEIBHOTO IOTEHIHAIIA,
«ICUXUYECKOT0 KOMILIEKCa» U HHTeuiekTa (2,3,5,6).

B memom, wu BecbMa  NPUOIU3UTENBHO, B
paccmaTpuBaeMoM  acmekte  (T.e. 1O  COCTOSHHIO
OTJIMIUTEIBHBIX TPU3HAKOB) JIIOJIEH MOXHO OTHECTH K
OJHOM W3 4YEeThIpEX TPYIIN, B COOTBETCTBUM C YEM B
(pM3HYECKOM BOCIHUTAHHMH TPABOMEPHO BBIICIUTH YETHIPE
HaIpaBJICHUS.

Pa3BuBarouie-gpopmupyoiiee HalNpaBJeHue B
(u3uyeckoM BOCIUTAHUH.
[lepBoe HampaBieHWe  (QHU3MYSCKOTO  BOCIHTAHUS

OXBaThIBACT MPAKTHYCCKH 3[0POBBIX JIFOJICH, HE MMEOIIMX
OTKJIOHCHHH OT HOPMBI B COCTOSHHUSX PA3JIMYHBIX
(yHKIIMOHATBHBIX crcTeM (Cxema).

B TO e Bpems B CHJIy Pa3HBIX NPUYHMH OTH JIFOIH
HEJI0CTATOYHO Pa3BHUTHI busnuecku: HUMEIOT
HEIOCTATOYHBIN MM W30BITOYHBIH Bec (IpUYEeM U y TeX, U
y APYTHX MBIIICYHAs] Macca Maja, HO Y BTOPOU MOrPYIIIIbI
HABEPHSKA B COCTABE Tela HMMEIOTCS H3JIMIIKH BOJABI U
KHpPa); M3-32 HEJOCTATOYHOMN JBUTaTEIbHOW AKTHBHOCTH
CEPICYHO-COCYIUCTAasE W JICTOYHAs CHCTEMBI XOTS M HE
HUMEIOT TIaTOJIOTHH, HO HE MPUTOIHEI K (usmueckoi padbore
¢ OompmM OOBEMOM W BBICOKOW HHTEHCHBHOCTHIO (4YTO
4acTo TpeOyeTcsl B JKM3HM); OHH HE MOTYT OBICTPO WIW/K
JIONITO XOAUTh (a TeM OoJiee Oerath); B BOJIC OHH B JIydIIeM
cllydae YMEIT KYINaThCs, HO HE B COCTOSHHH IUIBITH;
TEJIOCIIOKEHHE HMX JaJIeK0O HE TOJBKO OT IKYPHAIbHBIX
00pa3IoB, HO NaXKe OT «CO3epLAHUs 0e3 COXKAICHU»; OHH,
KaK  T[paBWIO,  HEJNOBKW;  Jaxe 10  TpUpoJe
JKM3HEPAJOCTHBIC, OHH OBICTPO CHHKAIOT, MIOHUMAsi CBOIO
«ymepOHOCTE» - O0COOEGHHO B  OOIIECTBE (DHU3UYCCKU
pa3BuThIX JrozeH (3,4,5,7).

Bce 3TO MPUBOAUT K TOMY, YTO TaKWE JIFOAUA OBICTPO
YTOMJIIFOTCSI, HETaTHBHO pEarupyroT HE TOJIBKO Ha
BO3/CHUCTBUE HEOJIATONPUATHBIX (DAKTOPOB, HO H MPOCTO HA
UX MEPEMEHY.

[Ipu OTHOCUTENTHPHO HOPMAILHOW, NTAaKe MEePHOIUICCKH
BBICOKOH paboTOCmocoOHOCTH, HM Tpebyercs Oojee
MPOIODKUTENBHBIN OTABIX AJIsl BOCCTaHOBJIeHUs. [Ipudem,

57

B CHIy OHIOICHHBIX MEXaHH3MOB M  3K30TCHHBIX
YCIIOBUH (pe’xkae  BCEro  MallOaKTUBHBIX  (opm
JEATEIBHOCTH, IBHTaTeIbHO  CIIOKOWHOM KM3HH) B

OpraHm3Me MPOMCXOIAT TaKHe HETaTHBHBIE IIPOLECCHI, KaK
OTJIOXKEHHE COJICH, 3allIaKOBbIBAHWE, CHIKCHHE TOHYyCa
COCYIIOB, HapyIICHHE PETyJIATOPHBIX MEXaHW3MOB, U B
LIEJIOM — H3MeHeHHe OumoxuMuu. Bce 5TO mocraTodHo
OBICTPO TIPUBOJUT YK€ K MATOJOTHYCCKUM M3MCHCHHSM, a
BCJIEJICTBHE 3TOTO - K OOJIE3HSIM.

Takoe TOJOXKEHHE Jied HaONIoJaeTcs HE TOJBKO Y
JIIOJICH, «OTMEYEHHBIX» BO3PACTOM, HO H Y MOJIOIBIX
JMOJeH, COCTaBIIAIONINX COIMAJIBLHYI0 OCHOBY, TeHO(OH
oO1ecTsa.

K coxanenuto, 3ToMy «OJaronpusiTCTBYIOT» YCIOBUS
OKpY Karonie cpenbl: OoJbIIas 3arpsA3HEHHOCTh BO3TyXa U
BOJIBI; COJIEpP)KaHWE PA3IMYHBIX KaHIEPOTCHHBIX BEIIECTB,
BO MHOTO pa3 TPEBBIAIOIICE IPEACIBHO JIOMYCTUMBIC
HOPMBI; HEBEPOSITHO BBICOKHE YPOBHH OKPY)KAIOIIHX
IIyMOB - 3alpeleibHBIX pa3IpakuTelIed Il HEpBHOM
CHUCTEMBI; IHCKOM(DOPT MHOTOUYHCIEHHBIX TPAHCIOPTHBIX
repeMenieHu .

K HuM 100aBIAIOTCA Jaleko HE JyYillde YCIOBUSA
Tpyaa, OIPOMHBIH ITOTOK «npodeccHoHATbHOW
nH(pOpManH, epepadboTka U yCBOEHUE KOTOPOH 3a0UParoT
9HEPTHUIO, HUYETrOo He I00aBIIss 3JI0POBbIO.

Cuynuraercs, dYTO IMBUIM3AIMS OOJErd4aer JKH3Hb
yenroBeka. BeposTHO, Tak M OyaeT Ha BBHICIIEM YPOBHE ee
pasButus. Iloka e OHa TIIOBCEMECTHO JTY JKU3Hb
cokpamaeT. CBHJIETEIILCTBO TOMY - PE3KOE YBEINYCHHUE

KOJMYEeCTBA  OOJNEIONIMX  JIIOJAeH  Jadke B CaMbIX
«OJIarONOJyYHBIX ) CTpaHax, COKpaIieHne
MPOIOJDKUTEILHOCTH KM3HU. [IpaBma, B  mociemgHeM

BHUHOBAT U «4eJIOBEUYECCKH (HhaKTOp» - TOT 00pa3 u pexkuM
JKU3HH, KOTOPHIC JIFOJU CaMU Uil ce0sl YCTaHABJIHMBAIOT, HE
CIIMIOKOM 3aAyMbIBasCh Haa TCM, YTO TAKOC «XOPOIIO» H
9TO TaKOE ILIOXOY.

EnvHCTBEHHBII TyTh  HCIOPAaBUTh  MOJOXKCHUE -
WCTIONb30BaTh (U3WYECKUE YNPAKHEHHS. 3a YHUCTOTY
OKPY’KaIOMIeH cpellbl TOXKE HYKHO OOPOTHCS, HO 3TO OYCHb
CIOXHBIK W JOJNTHH MPOLEecC, TPEOYIONHH Cephbe3HOTO
MaTepHaTbHO-TEXHUYECKOTO oOecrieueHus. A TpUMEHEHHE




(u3Hyueckux ynpakHeHUU - Tpolie u Hajgexuee. [Touemy?
IMotomMy, 4TO TONBKO C TOMOIIBIO  (UIMUYECKHUX
YIPaKHECHUA MOXXHO «IOCTPOUTHY» 3JIOPOBBIA OPTaHH3M.
OpHAaKO MPH YCIIOBUH, YTO MPHU HUX BBHIOOpE, MPUMEHEHHUH,

aHalu3e 3(pPeKTUBHOCTH W OpraHM3alliyd Ipolecca
COBEPIICHCTBOBAHKUS  OYAyT  TPUMCHITBCS  COOTBET-
CTBYIOIIIE METOABl. B MpOTHBHOM ciydae (QU3NICCKUE
YIpaKHEHUS MOTYT MIPUHECTH Bpe, Jaxe
HETONPaBUMBIH.

B cBsa3n ¢ Tem, YTO CKa3aHO BHINIC, BO3HUKAIOT IBa
BoOIIpoOCa.

Bomnpoc nepesiii: Kak cornacoBaTh Hallim CTpeMIICHUS K
VIYYIIEHHIO  COCTOSHUS ~ 3J0POBbSI M IIOCTOSTHHO

YXYIIIAIONIHAECS YCIOBHS OKpYKaoIel cpenpr?
CornacHO HaOIOJCHHUSIM CIIEIUATMCTOB M BBICKA3bIBa-
HUSM CaMHUX 3aHUMAIONIUXCS, B pPE3ylbTaTe CHUCTEMATH-

YECKUX  3aHATHH  (GU3HYSCKUMH  YIPOKHCHUSIMH U
HWCKOPCHEHMSI BPEIHBIX MPUBBIUCK OPraHU3M CTaHOBHUTCS
BOCIIpHMMYHBEE K  HEKOTOPHIM  HeOJarompusTHBIM

¢akTopam. Hanpumep, OOBIKHOBEHHBIH UYEIOBEK, OPOCHB-
I KypHUTh, OCTPEE OIIYIIAET 3ara30BaHHOCTh BO3/yXa;
(U3KYIBTYPHHUK K€, XOPOILIO MPOIYBAIOIIMICS BO BpEMs
0370POBUTEIBHBIX 3aHATHN B «3EIICHOU 30HEY», C TPYAOM U
YyBCTBOM OTBpAIICHUsI MEPEXOJUT, BO3BpAIasICh TOMOH,
yIHiy, OyKBaJIbHO 3a0HTYIO aBTOMOOHMJIBHBIMHU
BEIXJIONIAMH, W B YCIOBHSX IPHUBBIYHOTO OOWTaHHUS B
TOPOJICKOM «KaMEHHOM MEIIKe» MOXKET (XOTsS BOBCE U HE
00s13aTeNIbHO) TIOYYBCTBOBAThH CE0s1 HEBAXKHO: OyNIeT OOJICTh
TOJIOBA, ITOSIBUTCS KaIllelb. ..

Ha »ToM OCHOBaHMU BBICKA3bIBAETCSI MHEHHE O TOM, UTO
B YCJIOBHUSX SKOJIOTHYECKOH 0OCTaHOBKH, CIIOKUBIICHCS Ha
CeTONHSIIHAN JCHBb, 3aHATAA (U3NICCKUMHU  YyIIpaKHE-
HUSIMH T0JIb3bI HE IPHHOCAT - CKOpee, Ha000poT.

Takue CyXIeHHS TOBOPST HE CTOIBKO 00 OpUTHHAIB-
HOCTH MBIIUICHUS, CKOJIBKO O COBEPIICHHOW HEOCBEIOM-
JIEHHOCTH 3asBJSIONIMX 3TO B BOMPOCAX O30pPOBJICHUsA. B
COOTBETCTBYIOIIEH IHUTEpaType, B CPEICTBAX MAacCOBOU
HHOOPMALIUU TOCTATOYHO MHOTO HAYYHOH MH(POPMALIUH 110
037I0POBJICHUIO.

Jns  mroOuTeNneld TOBEPXHOCTHBIX CYXKICHUHA JTaauM
BEPOSATHO JIOCTATOYHOE JJIsI HUX OOBSICHEHUE TIOJIE3HOCTH
(Gu3nMYeCKUX YOpaXHEHHWH B  acmeKkre KOHQJIMKTA C
9KOJIOTHEH.

3aHnMasch (UINIESCKUMHU  YIPAKHCHUAMH, YeJIOBEK
pa3BHBAaeT  CEPJEYHO-COCYIUCTYI0 W JIBIXaTeNIbHYIO
cucteMbl. B pesymbTaTe cepaedyHas MEBIIIA HadyUHACT
paboTaTh SKOHOMHO W 32 OJHO COKpAIICHHE MEepPErOHSET
KpPOBH 0OJIBIIIE, YeM Cep/Lle HETPSHUPOBAHHOTO YEIOBEKA.

Jlerkme 3a cYeT pPa3BUTHIX JBIXaTEIBHBIX MBIIII]
MOTIONTHSIOT KPOBB Ta30BOH CMECBHIO, HEOOXOAMMOW st
KH3HEOOECIICUCHHsI, TOXKE 33 CUET SKOHOMHOW paboThI -
MEHBIIIETO KOJNMYECTBA JABIXaTCNbHBIX IBIKECHUH. Takum
00pa3oM, TI0 CPAaBHCHUIO C HETPCHUPOBAHHBIM UYECIIOBEKOM,
(GU3KYJIBTYPHHUK [UISI OJHOW W TOH ke pabOThl WK IS
0oOMeHa BEIICCTB B COCTOSIHUM IOKOS (TaK Ha3bIBAEMOIO
OCHOBHOTO OOMEHA) COBEPIIHT MEHBIIEC JbIXaTeIbHBIX
JBHYKCHHUH U CEPJICUHBIX COKPAIICHUH — ITOMPOCTY TOBOPS,
MEHbIIIE TMOTPEOUT M3 OKPYXKAFOIIEH CPeAbl U MIPOIYCTUT
gepe3 ceOst BCIKUX BPEIHBIX BEIICCTB.

KoneuHo, 0370pOBJIEHHE 3aKJIIOYaeTCsi HE TOJBKO B
3TOM.

Bonpoc BTOpoit — oueHp HempocToi. Kak ¢usmuecku
(byHKIIMOHAIBHO) TOTOBHUTH TEX JIFOH, KOTOPHIE pPabOTAOT B
HEOJIaroNPHUsTHBIX YCIOBHUSIX?

MoxeT OBITh, B KAKOM-TO OTPaHHYCHHOM KOJUYCCTBE
UM KakK pa3 HeOOXOJIWMBbI BPEIHBIE BO3ACHCTBHS, KOTOPHIE
o0Oecrieyar Takyr TPCHHPOBAHHOCTh, KOTOpas HY)KHA
MMCHHO B TaKHX dKCTpeMalbHBIX ycinoBusax? Torma Ha 3ToT
BOMPOC JOJDKHBI OTBETUTh CHEIHAIWCTBI - 3TO HWHAs
0071acTh.

Uro ke kacaetcs (GU3KYIBTYPHUKOB M CIIOPTCMEHOB, TO
OTBET Ha JaHHBIA BOIIPOC JIaBHO SICEH.

Ilim hdm jamiyet. ¥26.2024
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Jpyroe nemo - KTO MJOIDKEH OIPENeNsiTh, KaKUMHU
YOpaXHEHUSIMH CIIEAYeT 3aHUMATbCs UYEIOBEKY, B KaKOM
PEXUME U T.M. DTO JOJDKEH JIENAaTh CICIUaIuCT. [loscHuM
CMBICII 3TOTO CJIOBA: HE Bpad, HUYETO HE MOHUMAOIIUI B
VOpaXKHEHHIX; HE HHCTPYKTOP (QHU3KYIBTYpPHL, HE HMEIO-
IIMHA TOCTATOYHBIX 3HAHHWU O YCIIOBCUCCKOM OPraHU3ME U
BIIUSHUYU Ha Hero (pu3ndeckoi Harpy3ku. VIMEHHO crenma-
JIUCT, oOJafaroumuii CyMMOH HEOOXOIWMBIX 3HAHUH U
YMEHUH.

Becpma Ba)kKHO NPUHIMITHAIBEHOE OTHOIIEHHE K 03710-
POBJICHUIO JaHHOM (CaMOil MHOT'OYHCICHHON) TPYIIIbI
JIOIeH, KOTOPBIX MBI OTHOCHM K «Pa3BHUBAIOIICMY»
HaTpaBJICHUIO (I3MUECKOTO BOCIUTAHWSA - W CIICIHa-
JMCTOB, U CAMUX 3aHUMAFOIITIXCSI.

Cunrtaercs, 4To UM OoJice MOAXOIAT YIPAKHEHHS C
MaJloll M cpeAHel Harpy3Kou, OTHOCUTEILHO HEMPOI0JIKU-
TeNbHBIC, MAJIOMHTEHCHBHBIE. Cpa3y yMECTHO IOCTAaBHTH
BOTIPOC: HEY)KEJIH MOXHO C TIOMOIIBIO TaKUX HArpy30K
9TO-HUOYIb Pa3BUTH! Bpsa nm - pa3Be 4To MoOamepKath,
COXPaHUTh KOHIUIIHH. ..

B oroii  cBA3M HEOOXOAMMO OTMETUTh, UYTO B
(GU3NIeCKOM PA3BUTHH W (HOPMUPOBAHUU JIBUTATCIBHBIX
crocoOHOCTEH, YMEHHH M HaBBIKOB HEOLIEHUMYIO ITOMOIIb
OKa3bIBACT OIBIT CIOPTa, B IMPOIECCE HCTOPUYECKOTO
pa3BUTHA  KOTOPOTO  TPOUCXOOUT  OTOOpP  CaMbIX
3¢ GhEKTHBHBIX CPEICTB M MeTONOB. [lpyroe memo, 4to ais
KOHKPETHOTO KOHTHHICHTa 3aHUMAIOIIUXCs (BO3PAcTHOTO,
KBaJTM(YUKAIIMOHHOTO, ITOJIOBOTO) TpeOyroTCs
COOTBETCTBYIOIINE TOIPABKH IO JO3UPOBKE YIPAKHCHHIA,
pexXuMy UX ImpuMeHeHus u Ap. Ho eciu HyXHO pa3BUTh
KaKoe-TM00 CHIIOBOE Ka4eCTBO, TMOKOCTh WIIM BBIHOCITH-
BOCTB, 3TO CJIEIyeT JeNaTh ¢ MOMOINBIO YIIPaKHCHUH,
OTOOpaHHBIX U3 CIOPTa, eciou Tpedyercss (OopMHUPOBATH
KOOPAWHAIIMOHHEIC ABUTATEIbHBIC CIOCOOHOCTH WM JIBH-
raTelbHBIC HABBIKH, TO LENECOOOpa3HO MPUMEHITH METO-
UKy TEXHHUYECKOM MOJTOTOBKH, OTPaOOTaHHYIO B pas-
JUYHBIX CIIOPTHBHBIX CIICIHATN3AIUIX.

Jlaxke «CTPOMTENBCTBOM Tella» HYKHO 3aHUMAThCH,
OPHUEHTHUPYSICh HE TOJILKO Ha «0OauOWIZepoB», HO W HaA
«OOBIKHOBEHHBIX)» CITOPTCMEHOB, Ybs CIICIHATH3ANs OKa-
3bIBacT BeChMa 3HAYUTENFHOE BIUSHHE Ha (hOPMUPOBAHHE
burypsl.

Oco00 cremyeT BBIICIUTH TPYIITY JIOACH, KOTOPHIM B
CHIly BO3pacTa HYXHO HE pa3BHBaTh (hU3UUIECKHE
KOHIUIOWHU, HWMEA B BHAY IOBBIIICHHUC IMIOTCHIMAIA, a
COXPaHSATH HX.

OpHako Uit oOecriedeHUs JOJDKHBIX — KOHIIUIIHHA
OMATH-TAKH I1€JIECO00PA3HO HCIOJH30BATh OIBIT CIOPTA,
KOTOPBI CBUAETEIBECTBYET O TOM, UTO JUIA MX COXPaHCHUS

HY)KHO  pa3HOOOpa3WTh  HArpy3Ky, HE  JOIycKas
3HAYUTENILHOTO CHU)KEHHS €€ YPOBHS, HO B TO K€ BpeMs HE
YBIIEKATHCS MasTHUKOOOPa3HBIM BapbHPOBaHHEM

BEJIMYHMHBI Harpy3ku (Kak 3TO JIENAIOT B CIOPTE), HIU TeM
0oJiee HE TIBITAThCA COXPAHATH €€ TOCTOSHHOW, MO0
BO3HHUKAIOIAs JOJIIOBpEMEHHAs aganTaius MPUBOIAMT K
CHIKEHHMIO (DYHKIIMOHAJIBHBIX BO3MOXKHOCTEH, a HE K HX
COXpaHEHHIO.

BhIBOABI. Takum obOpazom 1€ 1arOTMYECKHU
LIeJICHATIPABJIEHHOE COOTHECEHHWE OCHOBHBIX I1apaMETPOB
JIBUTATEJILHOTO JICHCTBUS M (OPMHPYET TaKyk «0co00
HAaYMHEHHYIO» (OpPMY JBUTATEIBHON aKTUBHOCTH, KOTOPAst
BBI3bI-BaeT  MOPGOPYHKIHMOHANBHBIE  HW3MEHEHHS B
COCTOAHUU pa3nw1m)1x CUCTEM opraHnaMa U MCXaHU3Max
YIpaBJICHUSA HMH, 4TO CIIOCOOCTBYET HX
COBEpIICHCTBOBAHUIO U (hbopMHpOBaHHIO — TIpH
OHpeHeHeHHBIX YCJ'IOBI/U[X OCOGHX JOBUTATCIIBbHBIX
CTPYKTYp, Ha3bIBa€MBIX JBUTATEIbHBIMA YMEHHUSIMH U
HaBBIKAMU.

TaKI/IMI/I yCJ'lOBI/IHMI/I SABJIAKOTCA. IMOAYMHCHHUEC 3aKOHaAM
OHMOMEXaHUKH, HCIIO/Ib30BaHKHE (PH3HOTOTHUECKHUX
3aKOHOMEPHOCTEH  (DYHKIIHOHUPOBAHHUS OpraHu3Ma |
aJICKBaTHOCTH ITETarOTHYSCKUX BO3ACHCTBU.
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PE3IOME. TagkukoT IIyHH KYpcaTaauKH, )XKUCMOHUI PUBOXKIAHHII Ba BOCUTA KOOWIHATIApH, KOOWIHATIApH Ba KYHUKMaJIapHHU
LIAKJUIAHTHPHUIIAA CIIOPT Taxkpubacu 0ebaxo €paaM Oepaau, YHHHT TapHXHH PHUBOXKIAHHUILY jKapa€HUIA BHI caMapald BOCHTAlap Ba
yeysutap tanganaau. ly 6unan O6upra, xan6 KHIHHIAaHIApHUHT MabJiyM OUp KOHTHHTeHTH (€I, Manaka, )KHHCHI) ydyH MallKiap 103a-
cH, ynapaaH Qoitnanaaumn TapTHOU Ba OOIIKaNap y4yH TETHUIUIH Ty3aTHIUIAD Tagal KYTHHAIH.

PE3IOME. lccienoBaHueM IokazaHo, 9TO B (PU3MUECKOM Pa3BUTHH U (OPMHPOBAHUM IBUTATENBHBIX CIIOCOOHOCTEH, YMEHHH H
HaBBIKOB HEOI[EHUMYIO MOMOIIb OKa3bIBAET OMBIT CIIOPTA, B MPOLECCE UCTOPHUECKOTO PA3BUTHUSI KOTOPOTO MPOHUCXOIUT OTOOP CaMbIX
3 eKTHBHBIX CPEJICTB M METOIOB. B ToXe BpeMs U1l KOHKPETHOTO KOHTHHICHTA 3aHIMAIOIIUXCS (BO3PACTHOTO, KBATH(HKAIOHHOTO,
MIOJI0BOT'0) TPEOYIOTCS COOTBETCTBYIOIIHE TTONPABKH IO J03UPOBKE YIPAKHEHUH, PEXKUMY UX IPUMEHEHUS U JP.

SUMMARY. The study shows that in the physical development and formation of motor abilities, skills and abilities, the experience
of sports provides invaluable assistance, in the process of historical development of which the most effective means and methods are
selected. At the same time, for a specific contingent of students (age, qualification, gender), appropriate adjustments are required for the
dosage of exercises, the mode of their application, etc.

Talim - tarbiya teoriyas1 ham metodikasi

“TARMOQ TEXNOLOGIYALARI” FANINI O‘QITISHDA AMALIYOTGA YO‘NALTIRILGAN
YONDASHUVDAN FOYDALANISH
M.X.Alaminov - fizika-matematika fanlari nomzodi
Ajiniyoz nomidagi Nukus davlat pedagogika instituti
Tayanch so‘zlar: tarmoq texnologiyari, modellashtirish, emulyatsiya.
KiioueBble Cj10Ba: CETEBLIC TEXHOJIOTHH, MOACIUPOBAHUEC, OMYJIALINA.
Key words: network technology, modeling, emulation.

“Matematika va informatika” ixtisosligi bo‘yicha tahsil ta’limiy , tarbiyaviy va rivojlantirish. Shu munosabat
olayotgan talabalarga kelajakdagi faoliyatida zarur bo‘lgan  bilan talabalarda asosiy magsadlarni aniglash mumkin:
kasbiy kompetensiyalarni egallash imkonini beruvchi - ulardan foydalanish magsadidagi ilmiy bilim va
fanlardan biri bu “Tarmoq texnologiyalari” fanidir. malakalar tizimi, o‘quv va ishlab chigarish muammolarini

“Tarmoq texnologiyalari “ fani 2 kursning IV  hal gilish amaliyoti, reproduktiv kognitiv faoliyat tajribasi;
semestrida o‘rganiladi. Talabalar fanni o‘rganishga 1 va 2 - kasbiy dunyogarash, ijtimoiy hayotga tayyorlik,

kurslarda “ Informatika va ragamli texnologiyalar” fanini ~ muloqot, fugarolik xulg-atvori normalari va qoyidalariga
o‘rganayotganda olgan asosiy bilimlari bilan yondashadilar.  rioya qilish, jamoada kasbiy munosabatlar;

Ushbu fanni o'rganish natijasida talaba quyidagilarni bilishi - ratsional texnik va fikrlash usullari, kasbiy so‘z
kerak: boyligi, bilim faolligi va mustagilligini rivojlantirish,
— Marshrutlash va kommutatsiya. diqgat, xotira, ta'lim faoliyati sohasida tadgigotchilik
- Tarmogni masshtablash. gobiliyatlari. Nazariy mashg‘ulotlar, qoyida tarigasida,
- Tarmoglarni ulash. — ma’ruzalar doirasida amalga oshiriladi, uni amalga oshirish
- Lokal tarmoq arxitekturasini loyihalash. uchun proyektor uskunalari yoki kompyuter laboratoriyasi
- Kompyuter tarmoglarida axborotni himoya qilish. o‘rnatilgan auditoriyani ajratish kerak. Shunday qilib,

Fanning mazmuni ma’ruza va amaliy ishlar o'rtasida  o‘gitiladigan materialning aksariyati interaktiv tarzda
tagsimlanadi. Ma’ruza kursi kompyuter tarmoqlarini  taqdim etilishi kerak. Faoliyatning vizualizatsiyasi
loyihalashning umumiy nazariy asoslarini o‘rganadi va  murakkab ma’lumotlarni gayta ishlashning eng samarali
olingan bilimlarni amaliy mashg‘ulotlarda qo‘llaydi. elementlaridan biridir. Bu o‘quv jarayonining ajralmas
Muayyan vaziyatlarni tahlil gilish usuli nazariya va  qismidir.
amaliyotning  optimal  uyg‘unligini  ta'minlaydi, bu Vizualizatsiya olingan bilimlarni idrok etish, yodlash va
kelajakdagi mutaxassislarni tayyorlashda juda muhim tahlil qgilishni kuchaytirishga, tasavvurni rivojlantirishga,
ko‘rinadi. Tabiiyki, talabalarga darhol hagigiy tarmog kognitiv  gizigishni  faollashtirishga va  olingan
uskunalarini berishga arzimaydi. Ko‘pincha talabalar ma’lumotlarni real muammolarni hal gilish bilan yanada
o‘zlari simli shkaflar ustida ishlashni rad etishadi, chunki  bog‘lashga yordam beradi. Ushbu bosgich quyidagi asosiy
ular biror narsani buzishdan qo‘rgishadi. Shuning uchun  bo‘limlarni oz ichiga olishi kerak: kompyuter tarmoglari
dastlabki vazifalar emulyatorda amalga oshiriladi. Talabalar ~ asoslari, OSI modeli, IP-manzillash, telekommunikatsiya
ishlar ganday amalga oshirilishining ma’nosini tushunib  tizimlarining va aloga kanallarining xususiyatlari,
etgach, ular o‘z bilimlariga ishonch hosil giladilar va  shuningdek, tarmoq tugunlarini yagona hisoblash tizimiga

haqiqiy jihozlarga o'tishlari mumkin ulash sxemalari, tarmoq topologiyasi.
Ushbu fanni o‘gitishda amaliyotga yo‘naltirilgan Tarmogni  modellashtirish. Modellashtirish jarayoni
yondashuvdan foydalanish magsadga muvofiq bo‘lib, uning  quyidagilarga imkon beradi:
mohiyati talabalarda real vazifalarni bajarish orgali amaliy - tok uchun zarur jihozlarni aniglash ;
ko‘nikmalarni shakllantirishdan iborat [1], [3]. - joriy ehtiyojlarni hisobga olgan holda uskunalar

O°‘quv jarayonini uchta asosiy bosgichga ajratish  turlarini tanlash va uskunalar narxi mezoniga asoslangan
mumkin:  nazariy tayyorgarlik, modellashtirish va  rivojlanish istigbollari;

kompyuter tarmoglarida ishlashni amalga oshirish [2]. - tashkil topgan kompyuter tarmog‘ining ishlashini
Nazariy ta’lim . tekshirish tavsiya etilgan uskunalar;
Nazariy ta’lim bir nechta funktsiyalarni bajarish uchun - tarmoq sig‘imini baholash;

mo'ljallangan: - tuzilmadagi zaifliklarni aniglash va bartaraf etish;
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- shaxs faoliyatining zaruriy hisob-kitoblarini amalga -zichlik gistogrammalari va band gilingan xotiraning
oshirish komponentlari. tagsimlash funksiyalari;

Ta’lim magsadlarida bepul kompyuter tarmoglarini -kommutatsiya tugunlari;
emulyatsiya qilish tizimlarini ko‘rib chigish etarli bo‘lib, -adresatga kelgan har xil turdagi xabarlar soni;
ular orasida quyidagilar keng qo‘llaniladi: -turli sabablarga ko‘ra xabarlarni yetkazib berishdagi

Mininet - bu kompyuter tarmog'ining emulyatori. muvaffagiyatsizliklar ~ soni  (xotiraning  etishmasligi,
Xostlar, kalitlar, aloga kanallari, marshrutizatorlarni 0‘z  tarmoqgdagi ruxsat etilgan vagtdan oshib ketish va hokazo).
ichiga oladi. Kompyuter tarmoglarida ishlashni amalga oshirishni

Net Emul - bu kompyuter tarmoglarini modellashtirish  modellashtirish. Bu eng giyin bosgich. Tarmogni model-
dasturi. Bu oddiy yoki murakkab tarmoglarni loyihalash va  lashtirish bosgichidan fargli o‘laroq, darslar zamonaviy
ma’lumotlar ogimini tahlil gilish, turli simulyatsiya rejimla-  jihozlar bilan jihozlangan maxsus o'quv laboratoriyalarida
rini yaratish uchun ishlatiladigan kuchli, keng gamrovli  o‘tkazilishi kerak:

ta'lim dasturi. - Windows operatsion tizimi o‘rnatilgan kamida 10 ta
Net-Simulator - bu paketli kommutatsiyalangan  kompyuter mavjudligi. Kompyuterlardan biri keyinchalik
tarmoglar va paketlarni server vazifasini bajaradi;
marshrutlashning turli usullarini simulyatsiya qilish - uskunalar va dasturiy ta’minotdan to‘liq foydalanishni
uchun simulyator. ta’minlash. Buning uchun uskuna va dasturiy ta’minotni

Tarmogni modellashtirish kompyuter sinflarida labora-  o‘rnatish va sozlash bo‘yicha cheklovlarni olib tashlash
toriya mashg‘ulotlarining bir gismi sifatida amalga oshiri-  yoki ma’lum bir foydalanuvchilar guruhi uchun administra-
lishi kerak. Buning uchun tegishli kompyuter tarmog‘ining  tor huquglariga ega vaqgtinchalik profil yaratish kerak;
emulyatsiya  tizimini  o‘rnatish  yetarlidir. ~ Bizning - qo‘shimcha tarmoqg uskunalari va  kompyuterlar
fikrimizcha, o‘quv magsadlari uchun eng oddiy va ayni  mavjudligi. Uskuna va dasturiy ta'minotga qo'yiladigan
paytda juda funktsional simulyator Net-Simulator talablar quyidagilardan iborat:
hisoblanadi. simli va simsiz tarmoglarni tashkil qilish uchun

Net-Simulator dasturchi yoki tarmog ta’minotchisiga  kontsentrator,kommutatator, routerdan, ulagichlar, rozet-
tarmoq topologiyasini, paketlarni yo‘naltirish usulini, har  kalar va boshgar ko‘rinishidagi sarf materiallari bilan
ganday tarmoq kanalining o‘tkazuvchanligini, tarmoq o‘ralgan juftlik kabelidan iborat. Bundan tashqari, tarmoq
yuklamasini, paket uzunligini va paketlar sonini tagsim-  tugunlarini jismoniy ulash va tarmogning ishlashini
lashni o‘zgartirish orgali tarmoq xatti-harakatlarini taglid  tekshirish yoki uning alohida bo‘limlari uchun krimper va
gilish imkonini beradi. lan tester kabi asboblardan foydalanish kerak.

Tizim xabarlar paketlarning uzunligi va ustuvorligi, Mavjud tarmoq uskunalarini birlashtirib, talaba mahalliy
ularning sonining tagsimlanishi, kirish ogimlarining inten-  tarmoqda turli xil variantlar va ulanish sxemalarini tashkil
sivligi va boshgalar bilan farq giluvchi turlarga bo‘lish  gilishingiz mumkin. Shu bilan birga talabalarning mustaqil
tamoyilidan foydalanadi. Modelning ishlashi natijasida  fikrlash va garor gabul qilish qobiliyati rivojlanadi, faolligi

quyidagilar hagida ma’lumot olinadi: va gizigishi ortadi. Amaliy topshiriglarni bajarish talabalarga
-har xil turdagi xabarlarning o‘rtacha kechikishlari  kelajakdagi kasbiga osongina moslashish imkonini beradi.
(etkazib berish muddatlari); Fanni o‘gitishda amaliyotga yo‘naltirilgan yondashuv
- xabarlar gistogrammalari va kechikishlarni tagsimlash  talabalarda tegishli kasbiy kompetensiyalarni
funktsiyalari; shakllantirishga yordam beradi.
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REZYUME. Mavzu sohasini tadgiq gilish muallifga ma’ruza va laboratoriya mashg‘ulotlari doirasida bilim, ko‘nikma va amaliy
ko‘nikmalarni  shakllantirishning asosiy bosgichlarini aniglash imkonini berdi: nazariy tayyorgarlik, zamonaviy axborot
texnologiyalaridan foydalangan holda kompyuter tarmoglarini modellashtirish va muammolarni hal gilish uchun tarmoglarni amaliyotni
amalga oshirish. Kursni amaliyotga yo‘naltirilgan yondashuv yordamida o‘gitish texnologiyalari ishlab chigilgan.

PE3IOME. MccnenoBanue npeqMeTHOH 00JIacTH MO3BOIHIIO aBTOPY ONPEIETINTh OCHOBHBIE 3TAarbl (OpMUPOBaHNS 3HAHUH, YMEHUI
1 NPAKTUYCCKUX HAaBbIKOB B paMKaX JICKHMOHHBIX U J'Ia60paT0pHLIX 3aHATHII: TCOPETUYECCKAA MOATrOTOBKA, MOJACIMPOBAHUE KOMITBIOTED-
HBIX CETEeH C MCIIOJIb30BaHUEM COBPEMEHHBIX WH(POPMAIOHHBIX TEXHOJIOTHH M MPaKTHYECKas peaji3alus ceTeil. Uil pemieHus Ipo-
Onem. Pa3p360TaHBI TECXHOJIOI'WU IpenoJaBaHus Kypca C UCIIOJIb30BAHUEM IPAKTUKO-OPUEHTUPOBAHHOI'O IMOAX0/Aa.

SUMMARY. The research of the topic allowed the author to identify the main stages of the formation of knowledge, skills and prac-
tical skills within the framework of lectures and laboratory sessions: theoretical preparation, modeling of computer networks using mod-
ern information technologies, and practical implementation of networks to solve problems. increase Technologies for teaching the course
using a practice-oriented approach have been developed.

ELEKTRON TA’LIM RESURSLARI VOSITASIDA AXBOROT TEXNOLOGIYALARINI KASBIY FAOLIYATGA
YO‘NALTIRIB O‘QITISH METODIKASI
M.X.Allambergenova — pedagogika fanlari nomzodi, dotsent
Ajiniyoz nomidagi Nukus davlat pedagogika instituti

Tda_ianch so‘zlar: elektron resurslar, axborot texnologiyalar, kasbiy faoliyat, elektron go‘llanmaar, video darslar, didaktik vositalar,
metodika.

KiroueBbie cjioBa: SJIEKTPOHHBIE PECYPCHI, I/IHCt)OpMaHI/IOHHI)Ie TCXHOJIOTHH, HpOCI)ECCI/IOHaJ'II)HaSI ACATCIIBHOCTD, JJICKTPOHHBIC
noco0us, BUIEOYPOKHU, TUIAKTUYECKUE CPECTBA, METOAMKA.

rP\(?jy IWords: electronic resources, information technology, professional activities, electronic aids, video lessons, didactic tools,
methodology.

Respublikamizda va  xorijiy davlatlarda ta’lim  bois, ayni davrda, barcha fanlar bo‘yicha elektron ta’lim
jarayonida axborot texnologiyalarini samarali foydalanish  resurslarini yaratish, ularni sinovdan o‘tkazishga doir

keng qo‘llanilmoqda. didaktik talablarni ishlab chiqish dolzarb muammolardan
O‘quvchi-talabalarning davlat ta’lim standartida va  hisoblanadi.
o‘quv dasturida belgilab berilgan bilimlarni faol va ongli Elektron ta’lim resurs vositalarini yaratish nazariyasi

suratda o‘zlashtirishlari uchun mo‘ljallangan asosiy o‘quv  ayni vaqtda muayyan darajadagi ta’lim nazariyasi hamdir.
adabiyoti — bu elektron ta’lim resurslari vositasidir. Shu  Zamonaviy elektron ta’lim resurslari axborot modelining
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majmuyidan iborat bo‘lib, bu model pedagogik tizimning
o‘gituvchi-elektron ta’lim resurslari-o‘quv jarayoni
talabadan iborat to‘rt muhim tarkibiy gismini aks ettiradi.

Q*gituvchi ETR |, . a%g%i Talaba

2.3.1-rasm. Elektron ta’lim resurs
o ‘quv jarayoning tarkibiy qismi

Ta’lim tizimida elektron ta’lim resurslar har tomonlama
jamiyatning ma’lumotli, barkamol faol fuqarolarini
tayyorlash uchun xizmat qiladi.

Yaratiladigan elektron ta’lim resurslari o‘quv fanining
eng ilg‘or metodikasi asosida yaratilishi, o‘quvchilarning
qobiliyatlarini rivojlantirishi, tashabbuskorligini oshirishga
xizmat qilishi lozim.

Elektron ta’lim resurslari muayyan yo‘nalishdagi ilmiy
bilimlar berish bilan bir qatorda o‘quvchilarda huquqiy,

iqtisodiy va ekologik tushunchalarni shakllantirishga
xizmat qilishi lozim.
Elektron ta’lim resurs vositalarda eng muhim

masalalarni aniq ajratib berish, ularni mantiqiy ketma-
ketlikda bayon etish hajmini imkon qadar kamaytirish
bilimlarni puxta egallash tamoyilida aks etadi. Ta’limning
navbatdagi bosqichlarida o‘zlashtirilgan bilimlarni qo‘llash
va mustahkamlashda bu materiallar kengaytirilishi yoki
to‘ldirilishi mumkin. O‘quvchilar bilimlarni  puxta
egallashlari uchun elektron ta’lim resurs vositalarida
mexanik tarzda eslab qolishga emas, faol fikrlashga,
olingan bilimlarning ma’nosini uqib olishga qaratilgan
topshiriglar bo‘lishi lozim. Elektron ta’lim resurslari
fanning asosiy masalalariga qaytish orqali o‘quvchilarga bu
materiallarni yangicha nuqtai nazardan tagdim etish, ularni
taqqoslash va yangi bilimlar bilan bog‘lash imkonini berishi
ham kerak.

Bilimlarni egallash va o‘quvchilarni har tomonlama
kamol toptirish jarayonlari orasida uzluksiz aloqa
o‘rnatilishi lozim. Binobarin, bilimlar shaxsning har
tomonlama rivojlanishi uchun ilmiy asos bo‘lsa, shaxsning
rivojlanish darajasi bilimlarni muvaffaqiyatli egallash
uchun asos bo‘ladi. Shu bois, elektron ta’lim resurs
vositalarida  bilimlar tizimi talabalarning rivojlanishini
hisobga olgan holda oldinlab borishi, ularni ijodiy
faoliyatga undashi lozim bo‘ladi, u rivojlantiruvchi ta’lim
tamoyilida o‘z ifodasini topadi.

Bilimlarni mobillashtirish - olingan bilimlarni
hayotdagi turli vaziyatlarda qo‘llash imkoniyatini bildiradi.
Bunda bilimlarning ganchalik darajada moslashuvchan va
moslashganligi muhim ahamiyatga ega bo‘ladi. Mobillash-
gan bilimlar muammolarni yechish, kreativ yondashuvlarni
ishlab chiqish va yangiliklarni tez o‘zlashtirishda yordam
beradi.

Bilimlarni monetizatsiyalash - olingan bilimlarni iqti-
sodiy foyda yoki daromad olishga yo‘naltirish demakdir.
O‘zlashtirilgan bilimlarni mahsulotga aylantirish, xizmat
ko‘rsatish yoki professional ko‘nikmalar shaklida bozorga
chiqarish orgali foyda keltiruvchi jarayon hisoblanadi. Bu,
aynigsa, ragamli texnologiyalar va internet orgali bilimlarni
sotish, maslahat berish yoki onlayn kurslar yaratish kabi
sohalarda dolzarbdir.

3. Kognitiv sintez

Kognitiv sintez - bu olingan bilimlarni boshgarish, ular-
ni bir-biri bilan bog‘lash va umumiy tushuncha shaklida
gayta ishlash jarayonidir. Kognitiv sintez orqali o‘quvchi
0‘z bilimlarini tartibga soladi, muammolarni kompleks
tahlil qilish va yangi g‘oyalarni ishlab chiqish qobiliyatini
oshiradi. Bu jarayonda mnemonika va tashqi o‘quv hara-
katlaridan foydalangan holda, bilimlar yodda yaxshiroq
goladi va qo‘llanilishga tayyor bo‘ladi.
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4. Aksiomatizatsiya

Aksiomatizatsiya - bu bilimlarni aniq va umumiy qoida-
lar yoki aksiomalar asosida strukturalashdir. Bu jarayon
bilimlar tizimini mustahkam va aniq gilib shakllantirishga
yordam beradi. Aksiomatik yondashuv  bilimlarni
mobillashtirishda yordam beradi, chunki umumiy qoidalar
asosida har xil vaziyatlarda to‘g‘ri qaror qabul qilish
osonlashadi.

Aksiomatizatsiyaga ustuvorlik berish orgali
o‘quvchilarga umumiy tushunchalar yoki qonuniyatlarni
chuqurroq o‘rganish imkoniyati yaratiladi. Bu qoidalar aso-
sida har ganday vaziyatda samarali yechimlar ishlab chigish
o‘quvchilarning fikrlash qobiliyatini oshiradi va bilimlarni
moslashuvchan holatda qo‘llash imkoniyatini yaratadi.

5. Ularning bir-biriga ta'siri va umumiy sintez

Mnemonika, tashqi o‘quv harakatlari, mobillashuv,
monetizatsiya, kognitiv sintez va aksiomatizatsiya birgalik-
da o‘quv jarayonining samaradorligini oshiradi.

Talabalarning ijodiy qobiliyatlarini rivojlantirish uchun
Elektron ta’lim resurs vositalari muammoli ta’limga xos
amaliy mashqlar kiritilishi kerak. Mazkur mashqlar
bilimlarni yangi sharoitga ko‘chirish, tanish vaziyatdan
yangi muammoni ilg‘ab olish, faoliyatning ma’lum
metodlarini yangisi bilan mustaqil almashtirish, muqobil
idrok qilishi sari qaratilishi zarur. Shu bilan bir qatorda
o‘quvchilar elektron ta’lim resurs vositalarida berilgan
bilim, malaka va ko‘nikmalarga erishish yo‘llarini erkin
tanlashi, ularga chanqoq bo‘lishi, istak-xohishiga ko‘ra o‘z
vaqtida nazoratga intilishi lozim bo‘ladi, ular ta’limning
erkinlik tamoyilida o‘z aksini topadi.

Nazorat, baholash va korreksiyani amalga oshirish
usullari: joriy nazorat, oraliq nazorat va yakuniy nazorat
shaklida amalga oshiriladi. Nazorat ishlarida nostandart
testlar, keys, esse, kichik loyihalar usullaridan
foydalaniladi. Talaba past ko‘rsatkichda o‘zlashtirgan
holatlarda konsultatsiyalar va individual suhbatlar shaklida
korrektsiya ishlari olib boriladi. Natijada talabalarning
bilimlarni o°shlashtirish ko‘rsatkichining yaxshilanishiga
erishiladi.

Pedagogik mahoratni kasbga yo‘naltirish ishlariga
tadbiq qilishni bugungi kunning ahamiyatli vazifalaridan
deb bilishimiz lozim.

Tabiat va jamiyat hodisalari, ishlab chiqarish jarayonlari
ko‘pincha shu gadar murakkabki, bularni bir ilm-fan
doirasida tavsiflash mumkin emas.

Sh.S.Sharipov va boshqalar muallifigidagi «Kasbga
yo‘naltirishning  ilmiy-pedagogik  asoslari»  o‘quv
qgo‘llanmasida kasbga yo‘naltirish masalasiga shunday
fikrlar beriladi: yoshlarni kasbga yo‘naltirishga oid bir
gancha amaliy masalalarni shoshilinch ravishda hal
qilishning zarurligi hozirgi vaqtda ko‘plab mutaxassis
pedagoglar ishtirok etishi va ish olib borishi muammoni
to‘g‘ri va kompleks tarzda hal etish uchun zamin va
sharoitlar yaratib beradi [1].

O‘quvchilarning ilmiy tadqiqot haqidagi tasavvurlarni
shakllantirish uchun elektron ta’lim resurs vositalarida
tadqiqot faoliyatining quyidagi bosqichlari aniq ajratib
ko‘rsatilishi kerak: tadqiqotning maqgsadi va mazmunini
aniqlash, o‘rganilgan obyekt haqidagi ma’lumotlarni bir
tizimga solish, muammoni, ilmiy farazni ilgari surish va
tekshirish uchun tadqiqot rejasini tuzish, tadqiqotni
mo‘ljaldagi reja bo‘yicha amalga oshirish va bunda rejaga
o‘zgartirishlar kiritib borish, tadqiqot natijalariga ko‘ra
xulosalar chiqarish va topilgan echimni tadbiq etish
qoidalarini belgilash.

Hammamizga ma’lumki, har bir universitet yoki ta’lim
muassasi 0‘z ta’lim jarayonini boshqarish uchun zamonaviy



texnologiyalardan kelib chigqqan holda, o‘zining elektron
ta’lim resurslarini yaratishga harakat giladi.

Xorijiy tajribalarda Innovation Q Plus qidirish tizimi
o‘zini o0°‘zi o‘rgatishi mumkin bo‘lganligi sababli
intellektual tizim bo‘lib hisoblanadi. Oddiy qidirish
algoritmlari cheklangan ma’lumotlar to‘plamida mantiqiy
amallar qoidalari ro‘yxatlari asosida izlash uchun ishlab
chiqilgan bo‘lib, bu ma’lumotlar tahlil gilinadi va natijalari
bo‘yicha xulosa chigariladi. Ammo Innovation Q Plus ga
o‘xshagan intellektual tizimlar ma’lumotlar to‘plamini
o‘rganishi orqali ulardagi mutanosibliklarni aniqlashga
yordam bermoqda. U ma’lumotlar to‘plamida statistik
tahlillarni bajarib, ulardagi ma’noni foydalanuvchilar
murojaatlariga dolzarb natijalarni ta’minlay oladi.

SMART Technologies sinfdagi darslarda ta’limni
boshqgarish va oshirish bo‘yicha tejamkor yechimlarni
ishlab chigaradi.

SMART Technologies kompaniyasi o0°z ichida
«Workspace» moduliga ega SMART Learning Suite Online
dasturiy ta’minotini ishlab chiqdi. Mazkur yangilik butun
sinf yoki kichik guruhlarda ishlashni ta’minlay oluvchi
umumiy raqamli muxitni taqdim etadi. Bu esa ta’lim
jarayonini tashkil etishda elektron ta’lim resurslaridan
foydalanish imkaniyatlarini beradi [3].
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Biz tamonimizdan elektron ta’lim resurslar bazasi
yaratilgan bo‘lib, bunda institutimizda tahsil oluvchi
bakalavr ta’lim yo‘nalishlari uchun ta’limiy resurslar
joylashtirilgan. Masalan, tarix bakalavr ta’lim yo‘nalishi
talabalari uchun kasbiy fanlari bo‘yicha resurslar joy-
lashtirilgan. Bu resurslardan talaba mustaqil o‘rganish
uchun yoki fan bo‘yicha referatlar tayorlashda yordamchi

bilimlar baza hisoblanadi.

Xronologiya

Manzilgohlar

Arxeologik qidiruvlar

Topilmalar

Arxeolog olimlar
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Topilmalar
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on vodiysi, Kolbulog. Muste davri

Shuningdek, elektron ta’lim resurslar bazasida video-
darslar, rebuslar kollektsiyasi, testlar bazasi, kerakli
kompyuter dasturlarini yuklab olish, ingliz tilini o‘rgatuvchi
dasturlar, frilanserlikni o‘rgatuvchi kurslar joylashtirilgan.
Bu imkoniyatlar bo‘lg’usi kasb egalarining eng yagin
yordamchi va kasbiy faoliyatida axborot texnologiyalaridan
foydalanish bo‘yicha yo‘l ko‘rsatuvchi manbasiga aylanadi.
Elektron ta’lim resurslar bazasini uzbek, qoraqalpoq va rus
tillarida shakllantirish rejalashtirilgan.

Bu elektron ta’lim resurs bazasi quyidagi tipologik
belgilarga ko‘ra tavsiflanadi:

1. Har ganday darajadagi elektron ta’lim resursi bazasi
tizimlilik tabiatiga ega murakkab tuzilmali obyekt bo‘lib
hisoblanadi.

2. Elektron ta’lim resursi bazasi yahlitligi tizimlilikga
erishish  tushunchasi  bilan bir ma’noni, ularning
uyg‘unligini anglatib, u o‘quv muassasasi talabalarining
shaxsiy va kashiy modelini amalga oshirishdagi ta’lim va
tarbiya magsadlarini o°zida mujassamlashtiradi.

3. Elektron ta’lim resursi bazasi ta’lim va tarbiya
ishlarining samaradorligiga ta’sir ko‘rsatuvchi omil bo‘lish
bilan birga uning vositasi hamdir.

Demak biz tamonidan taklif etilayotgan elektron ta’lim
resurs bazasi 3 ta tarmoq resurslaridan foydalanishga
mo'ljallangan ya’ni:

Fakultetlardagi
axborot resurs
markazi

NDPI bosh bina
axbarot resurs
markazi

Hamkorlik

alogalari(rno6an
TapMOK pecypcnapu)

3.1.11-rasm. ETR strukturasi
Bundan magsad ta’lim oluvchilar nafagat mutagassislik
kurslari va OTM axborot resurslaridan foydalansin balki
elektron axborot bazasi tashqgarisida joylashtirilgan elektron
axborot resurslarini o‘zlarining shaxsiy, o‘quv va kasbiy
faoliyatida mustaqil ravishda izlash, baholash va qo‘llana
olishlariga o'rganishlari nazarda tutilgan.
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The sun, our nearest star, holds a central position in both
our solar system and our understanding of the universe. Its
study not only unveils the secrets of celestial mechanics but
also serves as a gateway to fostering a scientific worldview
among students. In this article, we delve into the signifi-
cance of teaching "The Sun and its Physical Nature" as a
means to develop critical thinking skills, promote evidence-
based reasoning, and nurture a deep-seated curiosity about
the natural world [1:5-7].

A review of existing literature reveals the pivotal role of
science education in shaping students' perceptions of the
world around them. Studies indicate that traditional lecture-
based approaches often fail to engage students fully or fos-
ter genuine comprehension of scientific concepts. Instead,
pedagogical methods emphasizing inquiry-based learning,
hands-on experimentation, and collaborative problem-
solving have shown promising results in promoting scien-
tific literacy and cultivating a scientific mindset.

Incorporating inquiry-based learning strategies into the
teaching of "The Sun and its Physical Nature™ can signifi-
cantly enhance students' learning experiences. By encourag-
ing active exploration and experimentation, educators can
guide students to ask questions, formulate hypotheses, and
analyze data independently. Utilizing multimedia resources,
such as simulations and interactive models, further enriches
the learning process by providing dynamic visualizations of
solar phenomena [2:15].

Developing a scientific worldview in the teaching of
"The Sun and its physical nature” involves fostering an un-
derstanding of scientific principles, critical thinking skills,
and an appreciation for evidence-based reasoning. Here's a
suggested approach:

e Introduction to Scientific Method: Start by intro-
ducing students to the scientific method and how it applies
to studying celestial objects like the Sun. Emphasize the
importance of observation, hypothesis formation, experi-
mentation, and data analysis.

Dive into the fascinating realm of the scientific method
and how it pertains to studying celestial objects, such as the
Sun. The scientific method is like a roadmap that scientists
use to investigate the mysteries of the universe in a system-
atic and rigorous manner. Whether they're exploring the
depths of the ocean or peering into the vastness of space,
scientists rely on this method to guide their inquiries.

First and foremost, the scientific method begins with
observation. Scientists carefully observe natural phenome-
na, noting patterns, behaviors, and anomalies. In the case of
studying the Sun, astronomers observe its movements, its
interactions with other celestial bodies, and the various
phenomena that occur on its surface, such as sunspots and
solar flares [3:165].

Once observations are made, scientists formulate hy-
potheses to explain these observations. A hypothesis is es-
sentially an educated guess based on existing knowledge
and observations. For example, a scientist studying the Sun
might hypothesize that sunspots are caused by magnetic
activity beneath the Sun's surface.

e  Historical Context: Provide a brief overview of
how our understanding of the Sun has evolved over time,
from ancient civilizations' views to modern scientific theo-
ries. Highlight key figures and discoveries that have shaped
our current understanding.
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e  Core Concepts: Break down the fundamental con-
cepts related to the Sun's physical nature, such as nuclear
fusion, electromagnetic radiation, solar flares, sunspots, and
the solar cycle. Use visual aids, simulations, and hands-on
activities to help students grasp these concepts.

Let's break down these fundamental concepts related to
the Sun's physical nature one by one, and I'll suggest some
visual aids, simulations, and hands-on activities for each:

Nuclear Fusion:

- Concept: Nuclear fusion is the process where two
atomic nuclei combine to form a heavier nucleus, releasing
a tremendous amount of energy in the process.

- Visual Aid: Diagrams showing the fusion process in
the Sun's core.

- Simulation: Online simulations demonstrating nuclear
fusion reactions and their energy release.

- Hands-On Activity: Model building using small mag-
nets to represent atomic nuclei coming together to form a
heavier nucleus.

Electromagnetic Radiation:

- Concept: Electromagnetic radiation is energy that
travels through space in the form of waves or particles. The
Sun emits electromagnetic radiation across a wide spec-
trum, including visible light, ultraviolet light, and infrared
radiation.

- Visual Aid: Spectrum charts showing the different
types of electromagnetic radiation emitted by the Sun.

- Simulation: Interactive simulations demonstrating how
different wavelengths of electromagnetic radiation behave.

- Hands-On Activity: Using prisms to split sunlight into
its constituent colors to observe the visible spectrum.

Solar Flares:

- Concept: Solar flares are sudden, intense bursts of en-
ergy and radiation emitted from the Sun's surface. They are
often associated with the release of magnetic energy stored
in the Sun's atmosphere.

- Visual Aid: Videos or animations showing solar flares
erupting from the Sun's surface.

- Simulation: Simulations depicting the magnetic pro-
cesses leading to solar flare formation.

- Hands-On Activity: Building a simple electromagnet
model to understand how magnetic fields interact and can
release energy.

Sunspots:

- Concept: Sunspots are areas on the Sun's surface that
appear darker than surrounding regions due to magnetic
activity inhibiting convection. They are cooler than their
surroundings but still incredibly hot.

- Visual Aid: Images of the Sun showing sunspots and
their magnetic structures.

- Simulation: Simulations illustrating the formation and
movement of sunspots over the Sun's surface.

- Hands-On Activity: Creating models of sunspots using
thermochromic materials that change color with tempera-
ture.

Solar Cycle:

- Concept: The solar cycle is the periodic variation in
the Sun's activity over an approximately 11-year cycle. It
involves changes in the number of sunspots, solar flares,
and other solar phenomena.

- Visual Aid: Graphs or diagrams showing the solar cy-
cle and its various phases.



- Simulation: Interactive simulations demonstrating the
progression of the solar cycle and its impact on solar
activity.

- Hands-On Activity: Constructing a timeline of the
solar cycle using images of the Sun taken over several
years, marking periods of high and low activity.

By incorporating these visual aids, simulations, and
hands-on activities, students can gain a deeper understand-
ing of the Sun's physical nature and the various phenomena
associated with it [4:9].

e Interdisciplinary Connections: Explore the inter-
disciplinary nature of solar science, connecting concepts
from physics, chemistry, astronomy, and even biology (re-
garding the Sun's influence on life on Earth). This can help
students appreciate how different fields of science contrib-
ute to our understanding of the Sun.

e  Evidence-Based Learning: Encourage students to
critically evaluate evidence supporting various theories
about the Sun. Discuss how scientists use observations,
experiments, and mathematical models to test hypotheses
and refine our understanding of solar phenomena.

e  Current Research: Introduce students to ongoing
research in solar physics and recent discoveries about the
Sun. This can include topics like solar weather, space
weather's impact on technology and society, and efforts to
understand the Sun's role in the broader context of the
universe.

e  Hands-On Exploration: Provide opportunities for
students to engage in hands-on activities, such as building
solar models, analyzing solar data from telescopes, or con-
ducting simple experiments related to solar phenomena.
This can help reinforce theoretical concepts and develop
practical skills.

e  Critical Thinking and Problem-Solving: Encourage
students to think critically about the information presented,
ask questions, and propose their own hypotheses about the
Sun's physical nature. Foster a classroom environment
where curiosity is encouraged, and students feel empow-
ered to explore scientific ideas independently.

e  Ethical and Societal Implications: Discuss the ethi-
cal and societal implications of solar research, such as envi-
ronmental concerns, space exploration, and the potential for
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solar energy as a renewable resource. Encourage students to
consider how scientific knowledge about the Sun can be
applied to address real-world challenges [5:116].

By incorporating these elements into the teaching of
"The Sun and its physical nature,” educators can help
students develop a scientific worldview characterized by
curiosity, critical thinking, and an appreciation for the
wonders of the natural world.

The integration of inquiry-based learning strategies into
the teaching of "The Sun and its Physical Nature" offers
numerous benefits beyond mere knowledge acquisition. By
actively engaging students in the scientific process,
educators empower them to think critically, evaluate
evidence, and construct coherent explanations based on
observable phenomena. Moreover, fostering a scientific
worldview encourages students to approach complex issues
with  skepticism, curiosity, and a commitment to
evidence-based reasoning [6:141].

Conclusions and Suggestions:

In conclusion, the teaching of "The Sun and its Physical
Nature" provides a unique opportunity to cultivate a
scientific worldview among students. By adopting
inquiry-based learning strategies and leveraging multimedia
resources, educators can inspire curiosity, promote critical
thinking, and foster a lifelong appreciation for scientific
inquiry. Moving forward, continued research and
collaboration are essential to refining teaching methods and
ensuring that all students have access to high-quality
science education.

In light of these findings, educators are encouraged to
prioritize active learning approaches and incorporate inter-
disciplinary connections to enhance students' understanding
of the sun and its role in the broader context of astronomy
and astrophysics. Additionally, ongoing professional devel-
opment opportunities for educators can further support the
implementation of effective teaching strategies and promote
continuous improvement in science education.

By embracing innovative pedagogical methods and nur-
turing a spirit of scientific inquiry, educators can empower
the next generation to explore the mysteries of the cosmos
and contribute meaningfully to our collective understanding
of the universe.

References
1. Kamolov I.R., Kamalova D.l., Sayfulllayeva G.l., Barakayeva S.T., Hamroyeva S.N. O.Avezmuradov "Astronomy Teaching

Methodology" // textbook Khorezm-2023, -P. 5-7.

2. Tojiboyeva X.H., Usmonova Sh.P. “Physics and Astronomy study theory and Mathodology”. —Toshkent: 2015, -P. 10-32.
3. Mamadazimov M. “General astronomy” . —Toshkent: 2008, -P. 164-167.

4. Sattarov I. “Astrophysics” || part. — Toshkent: 2007, -P. 8-11.

5. Mamadazimov M. “Asrronomy”. —Toshkent: 2008, -P. 113-117.

6. Zakirov M., Bekmirzayeva H.U. “General astronomy” . —Toshkent: 2020, -P.140-142.

REZYUME. Ushbu maqolada "Quyosh va uning fizik tabiati" mavzusini o’rgatish orqali talabalar o’rtasida ilmiy dunyoqarashni
shakllantirishning ahamiyati ko’rib chiqiladi. Unda o’quvchilarning quyosh hodisalari haqidagi tushunchalarini chuqurlashtirish uchun
tadqiqotga asoslangan o’rganish, tanqidiy fikrlash va amaliy tajribalarni birlashtirish muhimligi muhokama gilinadi. Mavjud
adabiyotlarni, samarali o’qitish usullarini va ushbu usullarni qo’llash natijalarini tahlil gilib, ushbu maqola ma’lumotli shaxslar va
bo’lajak olimlarni shakllantirishda ilmiy ta’limning muhim rolini ta’kidlaydi.

PE3IOME. B »370ii crathe paccMaTpHBaeTcsi BaKHOCTH (DOPMUPOBAHMS HAYYHOTO MHPOBO33PEHUS] y CTYAEHTOB ITOCPEACTBOM
npenoaBanus Tembl "ConHie u ero ¢usmyeckas npupona”. B Heil o0cykmaeTcss BaXHOCTh MHTETPAlMU 00y4YeHHs, OCHOBAHHOTO Ha
HCCICNOBAHUHN, KPUTUYECKOTO MBIIUJICHUS W MPAKTHYCCKUX 3SKCIICPUMEHTOB, IJIA yFHyﬁHeHI/ISI NOHUMAaHUA YJalllUMHUCA COJIHEYHBIX
SIBIICHUH. AHAIU3UPYS CYIIECTBYIOIIYIO JIUTEPATYPy, METOABI 3()(HEKTHBHOTO MPETIOIaBaHUS M PE3yIbTaThl IPUMEHEHHS STHX METOJIOB,
B OTOW CTaThe MOAYEPKHMBACTCS BaKHAs POJIb HAyYHOro oOpa3oBaHMs B ()OPMHUPOBAHWM HH(GOPMHUPOBAHHBIX TPaXKIaH W OyIyIINX
YYEHBIX.

SUMMARY. This article explores the importance of cultivating a scientific worldview in students through the teaching of the topic
"The Sun and its Physical Nature". It discusses the significance of integrating inquiry-based learning, critical thinking, and hands-on
experimentation to deepen students' understanding of solar phenomena. By analyzing existing literature, methods for effective teaching,
and the results of implementing these methods, this article highlights the essential role of science education in shaping informed citizens
and future scientists.
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IMPORTANCE OF INTEGRATING INTERCULTURAL
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cultural misunderstandings.

In the modern world, where international ties are an
integral part of our lives, the ability to interact intercultural
becomes increasingly important. Intercultural interaction is
characterized by a respectful attitude towards representa-
tives of other cultures, the manifestation of tolerance, racial,
national, and religious tolerance, and a willingness to work
in a foreign language environment. These features form the
basis of intercultural competence, which is characterized by
state standards of higher education as one of the main com-
petencies of future specialists.

Language itself is defined by a culture. We cannot be
competent in the language if we do not also understand the
culture that has shaped and informed it. We cannot learn a
second language if we do not have an awareness of that
culture, and how that culture relates to our own first lan-
guage/first culture [1:2]. When students encounter various
cultural contexts, they gain a deeper appreciation for the
dynamic nature of language and its importance in intercul-
tural communication. Teachers should actively choose ma-
terials that showcase cultural diversity [7:94]. By using
diverse content, teachers ensure that learners encounter real
language use and cultural practices from different English-
speaking communities. It’s not just about what’s taught; it’s
also about how the language is experienced across various
global cultures. Digital technology allows us to enhance
course materials with cultural content from around the
world [4:62]. The internet and online tools are like magic
portals to different cultures! They let students experience
these cultures in a deep way, going far beyond what they
can learn in a regular classroom. Teachers can use these
tools, like listening and reading apps, to bring the richness
of global cultures right into their everyday lessons. By add-
ing more cultural content, teachers can create classrooms
that help students truly understand and appreciate different
cultures [5:77]. Learning a language isn't just about gram-
mar and words. It's also about understanding different cul-
tures. Schools want students to challenge stereotypes and
see cultures for all their richness and complexity. By in-
cluding things about culture in their lessons, teachers can
make learning a language more interesting and engaging for
students. Learning a language is more fun and interesting
when it connects to real-life cultures! It's not just about
memorizing words. Exploring different cultures through
language helps you understand things like politeness, greet-
ings, and body language. Knowing this stuff helps you talk
to people from different places in a way that makes sense to
them [4:61]. To communicate effectively across different
situations, it's essential not only to know the right words but
also how to use them in a culturally respectful manner. The
lack of cultural representation in English language materials
needs attention. By integrating cultural elements into edu-
cational resources, we can help students understand the
language better while promoting cultural awareness. Using
technology for immersive cultural experiences creates
inclusive and efficient language learning environments,
empowering students to communicate confidently across
cultures.

Language stereotypes

Language learning materials may inadvertently perpetu-
ate stereotypes and cultural biases [6:193]. These stereo-
types can be misleading, hindering learners’ ability to un-
derstand the true diversity of English-speaking communi-
ties. Language learning materials often perpetuate stereo-
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types related to accents and dialects. Some accents are un-
fairly portrayed as superior or inferior, reinforcing biases
and hindering appreciation of linguistic diversity. Recog-
nizing the impact of these portrayals, educators must guide
learners in critically analyzing these stereotypes, encourag-
ing them to question preconceived notions and fostering a
more inclusive view of language varieties. Additionally,
gender-related language stereotypes are prevalent. Lan-
guage learning materials sometimes link specific language
forms or communication styles to particular genders, rein-
forcing biased views. These stereotypes can also affect how
native and non-native English speakers are perceived. Un-
fortunately, non-native speakers may be unfairly portrayed
as less proficient or less authoritative, which can undermine
their confidence and sense of identity [3:244]. In addressing
these issues, Teachers take on the role of linguistic advo-
cates, fostering an environment where learners view lan-
guage as a communication tool free from unnecessary bias-
es. Educators play a vital part in challenging and rectifying
language stereotypes within the classroom [7:61]. Teachers
play a crucial role in creating an inclusive language learn-
ing environment. They should actively review and choose
materials that accurately represent language and culture,
avoiding biases. Educators are not just information provid-
ers; they are guardians of fairness and equality. By incorpo-
rating diverse language examples, they can challenge stere-
otypes and help learners appreciate the richness of language
diversity. It’s a call for educators to be architects of inclu-
sivity, deliberately crafting learning experiences that broad-
en learners’ perspectives on language and culture.

Cultural misunderstandings

Cultural misunderstandings can indeed create barriers in
language learning and communication. When learners from
different cultural backgrounds interact, they may encounter
subtle nuances, unintended offense, or misinterpretations
due to varying cultural norms, values, and communication
styles.

Language learning materials should introduce learners
to diverse cultural perspectives, helping them navigate po-
tential misinterpretations. Teachers play a crucial role in
guiding students through both the linguistic and cultural
aspects of language.

Stereotypes in learning resources can contribute to cul-
tural misunderstandings [3:30]. Teachers should clarify and
provide context for language elements, aiding learners in
accurately interpreting their intended meanings. Going
beyond mere translation, educators unveil the cultural
layers embedded in expressions, enriching learners’ under-
standing.

Nonverbal cues like body language can cause confusion
if cultural differences aren't understood. Teachers can help
students avoid misunderstandings by discussing these dif-
ferences and how they affect how people use language.
Educators serve as both cultural interpreters and language
instructors, helping students navigate the intricacies of
implicit communication.

Misunderstandings related to humor and sarcasm can
result from cultural differences. Educators can foster
discussions about humor across cultures, emphasizing the
significance of sensitivity and context in language use.
Educators play a crucial role as cultural guides, helping
learners navigate the intricate landscape of cultural nuances
in humor.



Cultural misunderstandings may occur due to different
attitudes towards time and punctuality. Educators can
facilitate discussions on cultural perceptions of time and its
impact on communication [7:30]. In a culturally diverse
classroom, misunderstandings can arise from diverse
perspectives on authority and hierarchy. Educators can
encourage open dialogue about these cultural differences to
promote mutual understanding. Teachers need to be more
than just instructors; they should be facilitators of discus-
sions about culture. They play a crucial role in helping
students understand how language and culture connect.

Misunderstandings can occur when learners assume
based on their own cultural norms. Educators can encour-
age learners to approach intercultural interactions with an
open mind and a willingness to learn [3:88]. Teachers take
on the role of mentors, assisting students not only in
language acquisition but also in developing a positive and
respectful perspective toward cultural differences.

Reflective activities and cross-cultural discussions
encourage learners to critically examine cultural misunder-
standings. Educators can facilitate these activities to
promote self-awareness and cultural sensitivity. Teachers
take on the role of mentors, guiding learners through
processes that foster deeper self-understanding and cultural
awareness.

Cultural awareness fosters effective communication and
minimizes misunderstandings. Educators can incorporate
activities that promote cultural understanding and curiosity
[6:275]. Teachers go beyond teaching language skills; they
nurture individuals who grasp and value the cultural aspects
of effective communication.

Learning a language isn't just about words. Different
cultures have different ways of talking and acting, which
can lead to confusion. Teachers can help by using materials
that show these differences, teaching how to communicate
effectively across cultures, and creating a classroom that's
respectful of everyone. By thinking about these things and
talking openly, learners can avoid misunderstandings and
become more confident communicators in the new
language.

Promoting interaction between cultures helps learners
build their ability to understand and communicate across
different cultures. Training in intercultural competence
gives students the tools to navigate cultural differences and
communicate well in diverse environments. In this context,
teachers play a key role in fostering discussions and creat-
ing an environment where students can have meaningful
interactions with people from various cultural backgrounds.

Opportunities for educators

In language classrooms, addressing cultural diversity is
paramount, necessitating educators to undergo intercultural
competence training. This foundational training equips
learners with the abilities to handle cross-cultural interact-
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tions and establish inclusive learning environments

Training in culturally inclusive language policies
emphasizes the importance of recognizing and validating
learners’ language backgrounds, advocating for policies
that support diverse linguistic identities. Additionally,
intercultural competence training through virtual exchanges
connects educators with diverse cultural backgrounds,
enhancing their intercultural communication skills. Byram
emphasizes integrating intercultural competence into
language education. Teachers become advocates for
language diversity, ensuring that educational policies and
practices recognize and celebrate students’ individual
language identities [2:74].

Teachers practicing culturally responsive teaching
provide opportunities for students to connect their cultural
backgrounds to the learning content, emphasizing the
relevance of cultural knowledge in their academic journey.

Incorporating multicultural literature and diverse
cultural resources helps students gain a deeper appreciation
of cultural diversity. Celebrating cultural events within the
classroom creates a positive and joyful learning
atmosphere.

Encouraging students to take pride in their cultural
heritage and language, culturally responsive teaching
supports students’ overall wellbeing and academic success.
Paris stresses the significance of acknowledging the
potential disparities between students' native culture and
language and the culture and language used in instruction,
indicating a requirement for adapting teaching methods. In
this context, educators assume the role of champions for
student welfare, guaranteeing that students take pride in
their identities.

Anderson expands the notion of culturally aware teach-
ing to cover not only the ambiance of the classroom but
also instructional methods, underlining the significance of
creating a respectful and varied milieu. This involves tailor-
ing teaching methods, resources, and assessments to ac-
commodate students with diverse abilities and backgrounds,
nurturing an environment conducive to inclusivity and
effectiveness in learning. In this role, educators act as crea-
tors of an adaptable and all-encompassing learning space.

The integration of intercultural elements into language
teaching offers numerous possibilities for enhancing lan-
guage learning experiences and promoting intercultural
communication. Fostering and enhancing intercultural
competence among university students during foreign lan-
guage classes is a complex process that involves multiple
elements. The development of intercultural competence for
university students in foreign language classes should en-
compass a deep understanding of their own and other cul-
tures, the cultivation of tolerant attitudes toward representa-
tives of different cultures, language proficiency, and
knowledge of ethical norms within those cultures.
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REZYUME. Magolada lingvistik va madaniy yondashuvni amalga oshirish asosida ingliz tilini o‘gitishga madaniyatlararo kompe-

tentsiyani integratsiyalash hagida so‘z boradi. Ushbu magola madaniyatni o‘z til darslariga muammosiz integratsiya gilishni istagan
o‘gituvchilar uchun amaliy maslahatlarga texnologiyadan foydalanib, inklyuziv madaniy tajribalar uchun inklyuziv va samarali til
o‘rganish muhitini yaratadi va talabalarga madaniyatlar o‘rtasida ishonchli mulogot gilish imkoniyatini berishga asoslangan.

PE3IOME. B craTbe peub HJIET 00 MHTErpalu MEeXKYJIbTYPHOH KOMIETEHTHOCTH B MPENOAaBaHie aHTIIMICKOTO s3bIKa HA OCHOBE
peaim3aly JIUHTBOKYJIBTYPOJIOTHUICCKOIO IMoAX0Aa. DTa cTaThs MOKET OBLITH OCHOBAaHA Ha MPAKTUYCCKUX COBETaAX IJIid y‘lHTeJ’Ieﬁ, KOTO-
PBIE XOTAT IMJIABHO MHTErpUPOBATH KyJ'leypy B CBOH ypOKI/I sS3bIKA, I/lCl'lOJ'IbS'yS[ TCXHOJIOTHUH JJIA 3aXBaThIBAKOIICTO KyJ'leypHOFO OIIbITA,
CO3/1aBasi UHKIIFO3UBHYIO U 3(1)(1)6KTI/IBHyIO Cpeay U3y4C€HUs A3bIKa, AaBas ydalluMCs BO3MOXKHOCTb YBEPCHHO 06HIaTLC$I MEXAYy npeacra-
BUTCIIAIMH PA3HBIX KyJ'[bTyp.

SUMMARY. The article deals with the integrating intercultural competence into English language teaching based on the implemen-
tation of the linguistic and cultural approach. This article can be based on practical tips for teachers who want to integrate culture seam-
lessly into their language lessons by using technology for immersive cultural experiences creates inclusive and efficient language learn-
ing environments, empowering students to communicate confidently across cultures.
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SUN’LY INTELLEKT TEXNOLOGIYALARI YORDAMIDA
OLIY TA’LIMDA MASOFAVIY O‘QITISH TIZIMINI RIVOJLANTIRISH IMKONIYATLARI
B.J.Atabaeva — assistent o ‘qituvchi
Ajiniyoz nomidagi Nukus davlat pedagogika instituti

Tayanch se‘zlar: sun’iy intellekt, masofaviy o‘qitish, oliy ta’lim, shaxsiylashtirilgan ta’lim, avtomatlashtirilgan
baholash, virtual yordamchilar, talabalarni go‘llab-quvvatlash, ta’lim texnologiyalari, adaptiv ta’lim tizimlari.
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TCXHOJIOTHH, aJalITUBHBIC CUCTCMbI o6yquI/1${.

Key words: artificial intelligence, distance learning, higher education, personalized education, automated assessment,
virtual assistants, student support, educational technologies, adaptive education systems.

Kirish. So‘nggi yillarda oliy ta’lim tizimi jadal
rivojlanib, raqamli texnologiyalarning keng qo‘llanilishi
natijasida masofaviy o‘qitish tizimiga bo‘lgan talab ortib
bormogda. COVID-19 pandemiyasi davrida masofaviy
ta’limning dolzarbligi yana bir bor o‘z isbotini topdi va
undan samarali foydalanish zarurati tug‘ildi. Bu jarayonni
yanada rivojlantirishda sun’iy intellekt (SI) texnologiyalari
asosiy vositalardan biriga aylanmoqgda. Ushbu maqolada
oliy ta’limda masofaviy o‘qitish tizimini Sl texnologiyalari
yordamida takomillashtirish imkoniyatlari o‘rganiladi [1].

Sun’iy intellekt sohasida o‘tgan asrning o‘rtalaridan
boshlab tadgiqot ishlari boshlangan. Ingliz matematigi va
kriptografi Alan Tyuring (1952-1954) mazkur yo‘nalishda
ilk tadgiqgot muallifi hisoblanadi. Sun’iy intellekt atamasi
1956-yilga kelib paydo bo‘ldi. Shu yilning yozida AQSH-
ning Dartmut universitetida sun’iy tafakkur masalalari
bo‘yicha anjuman bo‘lib o‘tdi. Unda Klod Shennon (Bell
Laboratories), Nataniel Rochester (IBM), Gerbert Saymon
(Karnegi universiteti, Trenchard Mur (Prinston universi-
teti), Jon Makkarti (Dartmut universiteti), Marvin Minski
(Garvard universiteti) kabi olimlar ishtirok etgan.

XX asrning 80-yillari sun’iy intellekt-kashfiyot deya
e’tirof etila boshlandi. Tadqiqotlarning huquqiy asosini
gonunlar, statistik ma’lumotlar , farmon va strategiyalar shu
sohadagi ilmiy-tadgiqotlar tashkil giladi. Sun’iy intellektni
huqugiy tartibga solishda ilmiy-tadgigotning statistik, ek-
sperimental metodlari go‘llanilgan [1].

¢ & )
Sun’iy intellekt texnologiyalarinin
ta’limga ta’siri

Sun’iy intellekt texnologiyalari ta’lim jarayonining har
bir bosgichida samaradorlikni oshirish imkonini beradi. Bu
texnologiyalar talabalar bilan o‘gituvchilar o‘rtasidagi
o‘zaro alogani, shaxsiylashtirilgan o‘gitish jarayonini va
o‘gitish  samaradorligini  oshirishda yordam beradi.
Quyidagi yo‘nalishlar sun’iy intellekt texnologiyalari
yordamida ta’lim jarayoniga qo‘shadigan eng katta
hissalardan hisoblanadi:

1. Adaptiv ta’lim tizimlari va shaxsiylashtirilgan
yondashuv

Sun’iy intellekt yordamida individual yondashuv amal-
ga oshiriladi. Talabalar darajasi va o‘gish tempiga moslash-
gan adaptiv ta’lim platformalari SI yordamida ishlab chiqi-
ladi. Bu esa har bir talabaga o‘ziga mos o‘gitish uslubini
tanlash imkonini yaratadi.

2. Avtomatlashtirilgan baholash tizimlari

Sun’iy intellektga asoslangan baholash tizimlari
yordamida talabalar bilim darajasini ob’ektiv va samarali

masofaviy
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baholash mumkin. Avtomatlashtirilgan baholash talabalar-
ning bilim va ko‘nikmalarini baholashda vagtni tejaydi va
inson omilidan kelib chigadigan xatolarni kamaytiradi.

3. Talabalarni go‘llab-quvvatlash va tavsiyalar ber-
ish tizimi

Sun’iy intellekt yordamida ta’lim platformalarida tala-
balarni qgo‘llab-quvvatlash tizimi rivojlantiriimogda. Bu
tizimlar talabalar o‘qgish jarayonida yuzaga keladigan giyin-
chiliklarni bartaraf etish uchun yordam beradi. Masalan,
chatbotlar talabalarni umumiy savollarga tezkor javoblar
berib qo‘llab-quvvatlaydi yoki individual tavsiyalar berib,
ularning muvaffagiyatga erishishiga yordam beradi.

4.  Virtual yordamchilar va masofaviy e ‘gituvchilar
uchun yordam tizimlari

Virtual yordamchilar va Sl asosidagi tizimlar yordamida
o‘qgituvchilarning yukini kamaytirish, ularning ta’lim ja-
rayonida samarali ishlashlariga imkon berish mumkin.
Ushbu texnologiyalar darslarni  tashkil —etish va
boshqarishda yordam berib, ma’lum bir gism jarayonlarni
avtomatlashtirishga garatilgan [2].

Sun’iy intellektning ta’lim jarayonidagi afzalliklari

Sun’iy intellektning (SI) ta’lim jarayonidagi afzalliklari
ko‘plab sohalarda o‘gitish samaradorligini oshiradi va
ta’lim berish jarayonlarini yanada shaxsiylashtiradi. Quyida
asosiy afzalliklar keltirilgan:

+ Individual va shaxsiylashtirilgan ta’lim

Sun’iy intellekt texnologiyalari talabalar ehtiyojlari,
gobiliyatlari va qgizigishlariga mos ravishda o‘gitish
imkonini beradi. Adaptiv ta’lim tizimlari talabalar
darajasiga garab kontentni moslashtiradi, bu esa har bir
talabaga individual yondashuvni kuchaytiradi va o‘quv
natijalarini yaxshilaydi.

+ Samaradorlik va vaqtni tejash

S| yordamida darslarni rejalashtirish, materiallarni tar-
gatish va talabalar faoliyatini kuzatish kabi jarayonlar
avtomatlashtiriladi. Bu esa o‘gituvchilarga vaqgtni tejash
imkonini beradi va ularni o‘quv jarayonidagi boshga mu-
him masalalarga ko‘proq e’tibor qaratishga imkon yaratadi.

+ Avtomatlashtirilgan baholash tizimlari

Avtomatlashtirilgan baholash tizimlari o‘quv natijalarini
tez va adolatli baholash imkonini beradi. SI yordamida uy
vazifalari va testlar avtomatik tarzda tekshirilishi, bu esa
inson omilidan kelib chigadigan xatolarni kamaytirishga
xizmat giladi. Shu bilan birga, o‘gituvchilar vagtdan yutadi,
talabalar esa o‘z natijalarini tezroq olishadi.

+ Talabalarga go‘llab-quvvatlash va ye‘l-yo‘riq
ko‘rsatish

Sun’iy intellekt yordamida ishlab chiqilgan chatbotlar
va virtual yordamchilar talabalarga 24/7 rejimida maslahat
va yo‘l-yo‘rig berishi mumkin. Ular talabalarning savollari-
ga tezkor javob beradi va o‘quv jarayonida yuzaga kelgan
giyinchiliklarni yengishga yordam beradi. Bu esa talabalar
o‘qish  jarayonida qo‘shimcha yordam olishlarini
ta’minlaydi.

+ Ta’limning barcha gatnashchilariga oson Kirish
imkoniyati

Sun’iy intellekt texnologiyalari bilan ishlaydigan onlayn
platformalar va ilovalar orqali ta’limga kirish imkoniyati
kengayadi. Bu talabalar va o‘gituvchilarga geografik joy-
lashuvidan qat’i nazar ta’lim olish imkonini beradi va
ta’limning kirish imkoniyatini tenglashtiradi.
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4+ O°‘quv materiallarini yangilash va ularga tezkor
kirish imkoniyati

S| yordamida o‘quv materiallari oson yangilanadi va
talabalarga tezkor taqdim etiladi. Ma’lumotlarni qayta ish-
lash va tahlil gilish orqgali o‘gituvchilar yangi materiallarni
tayyorlash va ilg‘or ta’lim usullarini qo‘llashda yordam
oladi.

+ Ta’lim samaradorligini tahlil gilish va yaxshilash

Sun’iy intellekt ta’lim jarayonidagi natijalarni tahlil qi-
lish orgali samaradorlikni oshirish imkonini beradi. Misol
uchun, tizimlar talabalarning gaysi mavzularni yaxshi
o‘zlashtirganini va qaysi birlarida giyinchiliklarga duch
kelayotganini tahlil qiladi. Bu tahlillar asosida ta’lim
dasturlarini yangilash va rivojlantirish imkoniyati paydo
bo‘ladi.

+ ljodiy yondashuv va innovatsion imkoniyatlar

Sun’iy intellekt yordamida yangi o‘quv usullari, simul-
yatsiyalar va o‘quv o‘yinlari yaratish mumkin. Bu esa tala-
balarning o‘quv jarayoniga gizigishlarini oshiradi va
mavzularni ijodiy yo‘l bilan o‘zlashtirishlariga yordam be-
radi.

Sun’iy intellekt texnologiyalari ta’lim jarayonini yanada
samarador, shaxsiylashtirilgan va interaktiv giladi. Shu or-
gali talabalar va o‘gituvchilar o‘quv jarayonida yaxshi na-
tijalarga erishadilar, o‘quv materiallariga oson kirish im-
koniga ega bo‘ladilar va o‘zlashtirish ko‘nikmalarini yuqori
darajada oshiradilar.

Adaptiv ta'lim va
individual
yondashuy

Har bir yo*nalish uchun kichik tafsilotlar[3]:

v/ Adaptiv ta'lim va individual yondashuv: talabalar
ehtiyojlariga  mos kontent vyaratish, o‘quv jarayonini
shaxsiylashtirish.

v/ Avtomatlashtirilgan baholash tizimlari: talabalar
bilimini tezkor va adolatli baholash, inson omili ta’sirini

kamaytirish.
v Virtual yordamchilar va go‘llab-quvvatlash tiz-
imlari: chatbotlar orgali talabalarni tezkor qo‘llab-

quvvatlash, masofaviy maslahatlar berish.

v/ Ta'lim samaradorligini oshirish va tahlil: o‘quv
jarayonidagi natijalarni kuzatish va analiz qilish, ta'lim
dasturlarini yaxshilash.

v' Ta'lim platformalari va kirish imkoniyatini ken-
gaytirish: ragamli resurslar orqgali global kirish imkonini
kengaytirish.

Masofaviy ta’limda sun’iy intellektning qo‘llanishi
bo‘yicha cheklovlar

Masofaviy ta’limda sun’iy intellekt (SI) texnologiya-
larining qo‘llanilishida ayrim cheklovlar va giyinchiliklar

mavjud. Quyida ular asosiy yo‘nalishlar bo‘yicha ko‘rib
chiqilgan [4]:

> Texnologiyaga kirish imkoniyati

Har bir talabaning texnologik qurilmalar, masalan,
kompyuter yoki smartfon va tezkor internetga kirish im-
koniyatiga ega bo‘lishi zarur. Ragamli nomutanosiblik,
ya’ni ayrim hududlarda yoki ijtimoiy guruhlarda internet va
texnologiyalarga cheklangan kirish imkoniyati talabalar
o‘rtasida tenglikni buzishi mumkin.

» Maxfiylik va xavfsizlik masalalari

Talabalar haqida katta miqdorda ma’lumot yig‘ilishi
ularga oid maxfiylik va xavfsizlik xavfini keltirib chigaradi.
Sun’iy intellekt tizimlari talabalar shaxsiy ma’lumotlarini,
o‘quv jarayonidagi faoliyatlarini va baholarini gayta
ishlaydi, bu esa maxfiylikni ta’minlash va kiberxavfsizlik
choralarini kuchaytirishni talab giladi.

» Oc‘qgituvchilarning texnologik
ko‘nikmalari

Sun’iy intellekt texnologiyalaridan samarali foydalanish
uchun o‘gituvchilar texnik bilim va ko‘nikmalarga ega
bo‘lishi lozim. Ammo har bir o‘gituvchining yangi
texnologiyalarni  o‘zlashtirish imkoniyati yoki bunga
bo‘lgan qiziqishi yuqori darajada emas. Bu esa sun’iy intel-
lekt texnologiyalarining to‘liq imkoniyatlaridan foyda-
lanishga to‘sqinlik gilishi mumkin.

» Algoritmik adolatsizlik va xatolar

Sun’iy intellekt algoritmlari ba’zan adolatsiz qarorlar
gabul qilishi mumkin, chunki ular noto‘g‘ri yoki
cheklangan ma’lumotlar bazasiga asoslanadi. Masalan,
avtomatlashtirilgan baholash tizimlari noto‘g‘ri natija
berishi yoki ayrim talabalar foydasiga garorlarni noto‘g‘ri
chigarishi mumkin. Bu ta’limda ishonchni kamaytirishi va
odillikka ziyon yetkazishi mumkin.

» Emotsional va ijtimoiy
yetishmasligi

Sun’iy intellekt orqali masofaviy ta’limda yuzma-yuz
mulogot kamayadi, bu esa talabalar va o‘qgituvchilar
o‘rtasidagi emotsional bog‘liglikning yetishmasligiga olib
keladi. Masofaviy o‘qgitish jarayonida Sl yordamida
individual o‘qgitish imkoniyati yaratilsa-da, bu shaxsiy va
ijtimoiy alogalarni to‘lig almashtira olmaydi.

» Moslashuvchanlikning cheklanishi va
avtomatlashtirishning cheklanganligi

Har bir ta’lim tizimining o‘ziga xos talablari bor, va
sun’iy intellekt algoritmlarining hamma holatlar uchun bir
xil moslashishi qiyin. Tizim ba’zi noan’anaviy yoki maxsus
ta’lim ehtiyojlariga mos kelmasligi mumkin.

Bu cheklovlar sun’iy intellektni masofaviy ta’limda
to‘lig va samarali go‘llashga to‘sqinlik gilishi mumkin. Shu
sababli, sun’iy intellekt texnologiyalarini tatbiq etishda
ushbu masalalarni inobatga olish va ehtiyot choralarini
ko‘rish muhimdir.

Xulosa: Sun’iy intellekt texnologiyalari oliy ta’limda
masofaviy o‘qgitish tizimini rivojlantirishda muhim rol
o‘ynashi aniq. Ushbu texnologiyalar ta’lim jarayonini sa-
marali, individual va qulay qgilishga yordam beradi. Shu
bilan birga, texnologiyaga kirish imkoniyatlari, xavfsizlik
masalalari va o‘gituvchilarning tayyorgarligi kabi masala-
larga ham e’tibor qaratish kerak. SI texnologiyalari
yordamida masofaviy o‘qitishni yanada takomillashtirish
orgali ta’lim jarayonini yuksak samaradorlikka erishish
mumekin.
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REZYUME. Bu maqolada jahondagi yetakchi oliy ta’lim muassasalarida elektron ta’limdan foydalanish tajribasi va O‘zbekistonda
go‘llanilayotgan elektron ta’lim usullari tahlil gilinadi. Elektron ta’lim resuruslarini yaratish texnologiyalari va ularning o‘quv jarayon-

larini takomillashtirishdagi tadbig‘i keltirilgan.

PE3IOME. B nanHoii craTbe OyneT MpOaHAIM3UPOBAH OIBIT UCIONB30BAHUS 3JICKTPOHHOTO OOYYECHHUS B BEAYIIMX MHUPOBBIX BBIC-
J11170.¢ y‘le6HLIX 3aBCACHUAX U METOAbI SJICKTPOHHOI'O 06y‘{eHI/I$I, NPUMCHSAEMBIC B V36ekucrane. HpeZ[CTaBJ'IeHLI TCXHOJIOTUH CO3JaHUsA
3JIEKTPOHHBIX 00Pa30BaTENbHBIX PECYPCOB U UX IPUMEHEHUE B COBEPIICHCTBOBAHUHU MPOLIECCOB 00yUECHUSI.

SUMMARY. This article will analyze the experience of using e-learning in the world's leading higher education institutions and the
methods of e-learning used in Uzbekistan. The technologies for creating electronic educational resources and their study in the improve-

ment of educational processes are presented.

IBRAYIM YUSUPOVTIN “MENIN UYIM” QOSIGIN OQITiWDA PSMU METODIN QOLLANIiW
A.Darmenov — tayanish doktorant
Ajiniyaz atindagi Nékis mamleketlik pedagogikaliq institut:
Tayanch so‘zlar: Ibroyim Yusupov, maktab, FSMU, she’riyat, mehmon.
Kawuessle cioBa: oparum KOcymos, mikona, I/IHHO, 033U, TOCTh.

Key words: Ibrayim Yusupov, school, IREG, poetry, guest.

Ulwma bilim beriw mekteplerinin 7-klas1 ushin
shlgarllgan “Adeblyat” sabaqliginda [1:14,15] I.Yusupovtin
«Menin uyim», «Aralgay, «Qara tal», «Ana», «Seksewil»
qosiglart berilgen. Bul qosiqlardin tiykargi tematikasi
Watan, tuwgan jer, on1 koz qarashiginday qorgaw siyaqli
ideyalarga qurilgan. Oqiwshilarga ele poeziyaliq qatarlarga
kirispesten burin shayir 6miri ham doretiwshiligi tuwrali
qisqasha tusinik beriwde shayirdin 6zi kérkemlik penen
jazip  qaldirgan  avtobiografiyalig  magliwmatlardan
paydalanilgan. Shayirdin qosiqlarin oqitiwda bolsa biz
gosiq mazmuninan kelip shiqqan halda birqansha metod
ham texnologiyalardan paydalana alamiz. “I. Yusupovtin
qayst shigarmasin oqiwshiga tlsindirmeyik yaki onnan
soramaylq, ont gurrinlesiw joli arqali otkeriw mumkin.
Oqiwshmin sabaqqa bolgan isshenligin  rawajlandiriw
magsetinde mugallim ogan sol material boymnsha sorawlar
beredi” [2:3,4]. Albette, gurriflesiw usili bul uliwmalq
bolip, on1 derlik barliq temalardi 6tkende gollaniw mumkin.

Shayirdin “Menin uyim” qosigin oqitiwda oqitiwshidan
qaraqalpaq xalqina tan urp-adet, dastarlerdi jetik biliw talap
etiledi. Opytkeni, qosiqta xalqimizdin miymandoshigl,
kenpeyilligi salt dasturlerimiz benen birge sheber beriledi.
Sonday-aq, qosigtih mazmunin terennen anlatiwda
oqittwshiga PSMU metod1 da jardem beredi.

PSMU metodinin uliwmaliq sxemasi tdmendegishe:

P — Pikir. Pikirinizdi bayan etin;

S — Sebep. Pikirinizdi tiykarlap beretugin sebepti
korsetin;

M- Misal. Koérsetilgen sebebinizdi tastiyiqlawshi misal
keltirin;

U- Uliwmalastiriw. Pikirinizdi uliwmalastirin.

Qosiqtagt uliwmaliq pikir ne? Ol har shuwmagqti oqigan
sayin birin biri toliqtirip bara beredi. Sonliqtan, daslebinde
qosiqtt sonina deyin klass penen oqip shigiwga tuwra
keledi.

Shol ham bostan mangi o6shlesken jerde,

Gul ham juwsan qonsi 6sken onirde,

Adam jatirqamas yim bar menin,

Hamme jerdi koriw kisige mar me!

Demek, qosiqtin daslepki shuwmagina nazer taslaytugin
bolsaq, qosiq shayrrdin {yi tuwrali aytilip atir. Bul 1y,
albette, tuwra manidegi apiway1 Uy emes. Oz Uyin adam
kimge bulay tanistirtwr mimkin? Albette, tiyine keletugin
insanga, yagnly miymanga. Demek, qosiqta aytilajaq
tiykarg: pikir bul miymandoslq.

«Jerdin tabi goy» dep qiynalip jurme,

Shaqirip mazandi almayin senin,

Birag adam menen adam duslasar,

At baspayman degen jerin ush basar.

Qosiqtin ekinshi shuwmaginda shayir ele tyine kelip
ulgermegen miymannin da kewline qaraydi. Bunda “jerdin
tubi” frazasinan ham “at baspayman degen jerin ush ret

basad1” maqalinan paydalanadi. Qosiqtin keyingi Gshinshi
shuwmaginda biz metodimizdin “Sebep” bolimin kéremiz.

Nagaybil duz tartip kelsen bulmanga,

Esigimdi gagip, tartimip turma,

Duiziw niyet penen erkin kele ber,

Kel, qonagim, esik qaqpay kire ber!

Shayir 6z xalqimin qanshelli qonagshil, qonaq dese janin
qoyarga jer tappay hawliretuginin usi qatarlarda sheber
bayanlaydi. Xaliqliq tisinikte “esik ashiq bolsa da, sorap
kir” degen so6z juredi. Al, shayir usi miymandos eldin
perzenti sipatinda kelgen qonaqqa “esik awzinda tartinip
turmay, erkin kire beriwin” eskertedi.

Misal keltiretugin bolsaq, shayir keyingi shuwmaqlarda
qgonagshilligtin qanshelli xaliqliq dastir ekenin minaday
bayanlaydi:

Uyge shaqiriwsiz qonaq kelgeni,

Bul ham azamatliq abirayin senin!

Shaqirmay kelgeni — zeyni ilgeni,

«Adam adam ushin miymany ekenin...

Menin de 6zindey isim kop mushkil,

Bir basta kop jumus irili-maydall,

Lekin, qonaq katiw — jumis emes bul,

Bul men ushin kérkem oner bayrama.

Korip turganinizday, shayir qonaq kutiwdi korkem oner
bayrami sipatinda qaraydi. Adamnin adamga ganiymet
ekenligin anlatiw ushin shaqirtiwsiz nagaybil keliwi de
qonaqtin ilgir zeyin iyesi ekenliginen derek beredi dep
korsetedi. Sonday-aq bul xaliqliq dastardi suwretlewde
shayir korkemlew qurallarinan da sheber paydalanadi. Mina
shuwmagqta shayir miynetke pisik pillekesh xalqumizdin
obrazin da berip otedi. Tenew arqali qonagshilliq
qadiriyatimizdi salistira siwretleydi.

Qasterleymiz qonaqtin gqay-qaysisin,

Nawagan qurttay ille-pillege orap.

Oz elinin kenfpeyilliginin sebebi retinde mina qatarlardi
da korsetiw mumkin.

Jaylisin da kordik,

Koérdik jaysizin,

Qonaqtin jamanin kérmedik biraq.

Durisinda da kimdur asigis, kimdur biymalel bolip
keledi. Biraq shayir basqa bir qosiginda aytqaninday,
“qonaq kutiw ziyneti har adamnin” [3:4].

Shayir eskertpey kelgen qonaqtan renjimeydi. Qaytama
oni sty-hurmetke bolep, “kel, torle, biradar” dep qars1 aladi.

Shaqiriwsiz qonaq biymillet qonaq,

Kel, torle, biradar,

Azamat insan!

Bir suliw dunyaga bolgaysaﬁ inaq,

Kewil esigimdi ashaym sagan

Bundagi “kewil esigi” metaforasina itibar qaratin.
Adette, tuwra manide qonaq kelgende uydin esigi ashiladi.
(Ha21rler1 ashpay turtp “kim?” dep te sorap alip jurmiz).
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Son ishke mirat etiledi. Al, shayir bul jerde tyinikinen beter
kewilinin esigin ashajaq. Yagniy 6zi basqa bir qosiginda
aytqaninday, “jalgiz atin qonaqqa soyip berip” bolsa da on1
katiwdi niyet etken. Bul da metodimizdin sebep bdlimin
toliqtiriwshi qatarlardan biri.

Bizin xaliqtin kewlin qays1 bir gezde,

Heshganday htkimdar,

Heshbir patsha, xan —

«Miymandoslig» degen duwali s6zdey,

Billahiy, hesh jawlap ala almagan..

Tariyxta kop jawgershilikti korgen xalqumiz birde
mongol xanlarini, birde arab hukimdarlarinin, qazaq
juzlerinin, Orta Aziya xanliglarinin zorliq-zombiliglarina
ushirap kelgen. Gezinde 6z aymagina bagiishli etip otirgan
jerleri de bar. Biraq korkem soézdin qudiretine qaraniz!
Shayir bunda “Miymandosliq” degen duwali s6z joqarida
sanagan xan hdm hukimdarlardin qudireti toliglay jetpegen
jawlap aliw degen qgasiyetke iye dep korsetedi.

Xosh miymanim,

Kelmekte bol bul uyge,

Keshegi qonagim —

Bugingi dostim.

Dos arttiriw — en bir ulli gaziyne,

Raxmet, 1risima sen 1r1s qostin.

Shayir  “Dosliq dese juldiz tawip alganday”
quwanatugin xalquin qonaqti uzatip saliw dasturin de jagsi
bayanlaydi, yagniy, xoshlasa turip tagi da iyine mirat etedi.
Keshe omirinde tungish ret kérgen insan1i — qonagi bugin
dostina aylaniwi da metodimizdin sebep bélimin toliqtiradi.

PSMU metodinin uliwmalastinw bolimine oterde
qosigtii juwmaqlawsh1 bantbasar eki kupletin keltiriw
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orinli. Alding1 shuwmaqta qonaqtt tagi da 6z tyine
(Watanma) mirat etip galgan shayir bul makandi1 barinsha
styetuginligin aytadi.

Saw jursek tabarsan bizdi hardayim,

Ust shél ham bostan araliginan,

Sagan unay ma dep sorap negilayin,

Suwim da, qirim da 6zime darman.

Adam dos, qostar, kasip saylaw1 mamkin, biraq ata-ana
ham Watand1 saylaw mimkinshiligine iye emes. Sonliqtan,
ont1 bar kemshiligi menen suyesen. Kelgen qonagina unasin,
unamasin ol senif uyin, senin Watanin. Shayir &ne usi
pikirdi bul shuwmagqta korkem bayanlaydi. Qosiqtin songi
shuwmaginda da shayir 6zi tuwilip 6sken jerin ogada suliw
sozler menen bezep suwretleydi. Bul 6z tyi dunyanin qaysi
bir burshian kelgen qonaq bolsin, bari-barin de qarsi1 ala
aladi, “asiq dostim bizin jaqqa jetiwge” dep turganday
boladi shayir.

Bir jagim suw, bir jagim shol bolmasa,

Beyish qurip bersen de men barmayman,

Gul ham juwsan iysi anqip turmasa,

Ol jerde men garagalpag bolmayman.

Qaraqalpaqstannin ~ geografiyaliq jaylastwi  ondagi
qaraqalpaqlardin tagdiri menen sinisip ketken. Qosiqtin
daslepki shuwmagi menen songisi arasindagi baylanis “shol
ham bostan” menen “gul ham juwsan”nin oqiwshi yadina
qayta tusiriliwinde koérinedi.

Juwmaglap aytqanda, uliwma bilim beriw mekteplerinif
7-klas1 ushin shigarilgan “Adebiyat” sabaqliginda xaliq
shayiri Ibrayim Yusupovtin “Menin ttyim” qosigin oqitiwda
PSMU metodin gollamiw oqitiwsht ushin jagst natiyje
beredi.
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REZYUME. Magolada umumta’lim maktablarining 7-sinfida |.Yusupov ijodini o‘gitish hagida so‘z yuritiladi. Unda PSMU
metodining ahamiyatiga to‘qtaladi. O‘quvchilarni shoir ijodiga giziqtiradi.

PE3IOME. B nanHo# cTathe aHaNMM3upyeTcs mpoliecc npemnogaBanus tTeopuectsa M.KOcymosa B 7 kiacce 001ieo0pa3oBaTeIbHBIX
yupexnaeHnid. Ocoboe BHUMaHHE yaemsiercss 3HaunMocTH merona [ICMY. Marepuan HanpaBieH Ha CTUMYJIHPOBAaHHE MHTEpeca yda-

IUXCA K TBOPUYCCKOMY HACJIIEAUIO I1O3TA.

SUMMARY. The article discusses about teaching the work of 1.Yusupov in the 7th grade of secondary schools. It focuses on the
importance of the method «PSMU». Students are interested in the work of the poet

KOPAKAJIITIOK AHbAHAJIAPUHUHI TABJIUM-TAPBUSIBUA MASMYHHA
A.C.UcmaiinoB — nedazoeuxa ganrapu 6yiuuua gaicaga ookmopu
Aotcunués nomuoazu Hykyc dasnam nedazocuxa uHCmMumymu
Tasny cy3aap: ypd-omar, anpaHa, KYIIMK, XalK HAK/IIapd, Makoiuiap, GEUIMK JKupiapu (amia), TOMMIIMOKIAp, KyMGOKIap,

aprakiap, 0eT ogap.

K.moqem,le cJIioBa: 06];1‘{3,]/1, Tpaauluu, NECHU, HAPOAHBIC CKa3KHW, MMOCJIIOBUIIbI, KOHLIGGJ‘IBHLIG, 3araJiki, CKa3ku, OTKpbIBaJIKH.
Key words: customs, traditions, songs, folk tales, proverbs, lullabies, riddles, fairy tales, bottle openers.

IOpTuMu3na nnutad YWKApUIIHUHT Oapuya coxajapuia
103 Oepaérran y3rapunuiap, Oaxc-MyHoO3apaiap, Xap XHi
¢uKp Ba TymryH4anap MakTad xaéTuna, XycycaH, €nUIapHH
TapOusuTam 6opacuaa ¥3 TAabCHPHHU KYPCaTMOK/IA.

Xo3upru BakTia €1l aBJIoJra TabIUM-TapOus OepyBUH
YCTO3-MyaJllIUM OJJIM/Ia MabHAaH €TyK, KOMWJI WHCOHHHU

TapOusuIaII Bazudacu TypuOIu. By  Tamabuu
MyBaphakusTIN amanra omMpHIIIA XaJK
NearOTMKaCUHUHT ~ TyTraH YpHH Oekuéc. busHUHT

XaIKUMHU3 ¥3 XaéTu JaBoMHJa «HaMmyHanu yu (YFu),
KUPMHM3M KU3» YycrupraH. XalnKUMH3HHUHT ¥3 TapuXH,
MaJIaHMATH, ypd-0JaTH, MIUIMH MabHaBUATH, OETaKpop —
MWIIAA aHbaHa Ba KaAPWATIApH, JacTypiapu 0Oop.
Yuaytnim6 Gopaérran, OMPOK TabIuM-TapOus (aoausTuia
VpHHE OeKknéc KOpakajlloK XajlK MIIIMH JacTypllapuHH €11
aBJIOx OHITY-IIyypHura CUHTAWPHIII, MakTabza
TApIUM—TapOust  ‘KapaéHJapyMHU  TalIKWI  OTHIIJIA
KOpPaKaJIMOK XaJIK MeJarorMKacCHHHWHT DHT SXIIH MHJUINH
JacTypiapuHu  ypratu0®  Oopum  MakTa®d  TabJIUM-
TapOuscHIa KeHT TaTOMK KWINHHILIHN JIO3HM.

Kaiicu xank OyiamacuH, y ¥3 aBiomiapura TtapOous
kapaéHuZla MUJUIMM MabHAaBUM KaApHUSTIAPHU, MHIIIATra
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xoc Gapua 33ry (asuIaTiapHu TabIUM-TapOus ME30HIApH
acocuia eTka3ud OopHINra WHTWIAAH, «Y3 DIWHUHT
MWIIMAINTUHY  KY3 KOpauMFHJall CakIallHu, XYyCYCaH,
énutap OWIMMIIM, XyHapiv, MaJaHUsATIH KoOwi (ap3aHy
6y1m0 Bosra eTca 3KaH Jest apMOH Kunaam» [7:24].

Ennrapan M anpananap Ba ypd-omatiap acocuaa
TapOusUIamIa, XaTKUMHU3HUHT MEXp-MypyBBaTH, madoaT,
TaXpuOacH, axao/uiapra XypMmar, €y yIyFiIapHu CUIIaII
Ba FAMXYPIUK KWIHII, acpa0-aBaiiani, 0100-aXJI0KKa pHOs
KAIMIm Kabu ypd-omaT Ba KaAPUATIAPUMHU3HH YPTaTHII
JIO3HM.

Ennrapan XanKuMU3HUHT MIJUTHE aHbaHATApH Ba yp§-
oJaTiiapy acocuiaa TapowsIamaa, YKyBUMIapra mry acocua
TYIUK MabBIyMOT Oepwiagy. YHHHT TapOWSBHNA aXaMUSTU
KeHr TarOmk KwimHaau. llly opkamm TtabimMm-tapOus
coxacWia KYHIaJaHT TypraH BasHdaJapHH amaira
OIIMPUII Ky3[a TYTHWJIaAW. byHH amanra OMMpHIIl y4YyH
VKyBumiap OminaH «XaTKAMU3HUHT MILIHHA aHbaHATaAPUHH
ownacusmu?», «bemmk kymuru - (amwia)y 6ona
TapOMsACUHUHT JacTiabku OOCKMYM» JAeraH Mas3yjapja
MUCKyC  jgapcimap,  (ukp  amMmamryBiap, — aMajuid
MAIIFYJIOTNIap YTKa3HI MaKcaara MyBo(HK.




Kopakanmok xanKk MWIIMH  aHbaHajdapu OwWiIaH
VKyBUMJIapHM  TAaHMIITHPUIN  Makcaauaa  Oomamap
Oorvacuja, MakTabiapaa Tapuxuil 3THOrpaduk Myseiiiap
TAIIKWI  KWIMHCA,  OKCIOHATIApU  TaBJIUM-Tapoms
¢daommaruna daon Qoiimananuica, alHM Myzamao Oymap
SM.

Tapux 3apBapakiapuga WKTAMOWH MyHOcabaTmap
¢dakaT caxmaHUOTHHA KOJMAacHaH, Y3rapud, SHTHTIAHHO
Oopamu. lllynmaéi okaH, aHBaHajap OpKAIM KalTa
TaKOMIJUIAIIYB,  OapKapopiamlyB  MIJUIMH-MabHAaBHHA
KaApuATIap THKIAHAAW, YTMHUII OOHIanapAaH Kelakak
MyHocabaTnap makiiaHany. Hatwkana sHru aBinoj yTraH
acpiap CWICHIACHIAaH TabCUPIAHWO, yHra OyiicyHmTa,
WTOAT STHUINTA MaXXOyp Oymanu.

buz Oona TapOwscuza KOpakalloK XalK MHJUIUH
aHbaHAJAPUHUHT aXaMITH JKyJa MyXUMJIMTUHHA OWIaMus3.
Bomanapra Tapbus O6epur skapaéHuma XajlK OF3aK{ MKOIU
HaMyHaJlapuaaH, YHUH, KYIINK, XaJK HAKUIapd, Makosiap,
OemmuK JKupiapu (ajiia), TONMHIIMOKIAP, NOCTOHJIApAaH
mapya, >KyMOOKJIap, 3pTakiap, aWTHIIyBIapAaH YHYMIIH
¢olinananamus. Ilynapaun  yprarui HaTH)XacHaa
Oonmanmapia XaJK OF3aKM IDKOIAM HaMyHallapura Mexp,
KNM3UKYBYaHIMK XUCCH OIIA/IH.

Xank €nuaa cakigaHuO KeNraH XalK OF3aKH HXKOIH
HaMyHaJIapyd MHCOH XaéTHHUHT Oapya >kaOXanapuHH y3uaa
udona 3tud, yHna ypd-oaar, anpaHa Ba qactypiap, Tapous
OnJIaH MHCOH YMPHHUHT 0apua HIaKily IaMOHHIMHY Y3uza
akc ortrupa osrad. Uy cab6abmm xamma 3aMoHIapna
énurapra TapOMABHI TabCcHp KYpCaTyBUM XallK OF3aKH
KOAMETH HaMyHaJapu Y3MHHUHT OOM Nemaroruk Ma3MyHHU
OWjaH XalnKHUHT acoCHid TapOusSBHH Kyponmu OYiamb
KenMoka. Jlapxakukat, GoIbKIOPHHUHT Oapya XKaHpiaapuia
Ooma TapOusicura Xoc ycyl Ba TaMOMWIIAp KEHT YpHH
oinras [1].

MabHaBHi O3UKJIAHHUII WHCOH 30THIa KaTTa y4yH Xam,
KHYUK y4YyH XaM XaBo Owian cyBmaii 3apyp. Cababw,
MabHaBUH HOYOpP WHCOH TabuaTjgard Ba IKAMUATIATH
Xo/Aucanmapra OHINIM paBUIiAa JOKain, Oedapkamp.
Moauii O0HIMK XallKKa MabJIiyM BakTrada XM3Mmar KHUjca,
MabHaBUH OOWIMK WHCOHUWAT  KaMHATHHHHI  Oapda
KaTiamiiapu ydyH OapoOap mapakaga axamusTra osra
0ynub, OFW3MaH-OFM3ra, HaclJaH-Haciara YTHO Y3WHUHT
NeJaroruk Ma3MyHUHU HYKOTManIu.

Kopakanmok  Xamk  INeJarorMKacHHUHT  acOCHH
KypoymapuiaH OupH XaJdK OFM3aKM  IWKOAM:  XaJK
KYIIMKJIapH, HakUlap, MakoJl, 3pTaK, TONUIIMOK-XKYyMOOK
Ba JOCTOHJAp acpiap JaBOMHJIA JIOCTOHJIAp acpiap
JaBoMpAa €m  aBIOAJIApHM  TapOusiIamiia,  ylnapHH
SIXIIWIIMKKA, 33TYJIMKKA, MEXHATra, XakuKaTryu, TYFpucys
OynuITa YHIAII aXJIOKHA-TapOUsABHN aXaMUsTra 3ra 0yimo
KeJIMOKJIa.

Xalk OFf3aKkd IKOAW KaJuM-KaJuMiapAaH Iy XajK
Melarorukacy IIaki Ba MasMyHMHH y3uaa HKamilaras,
yTMHIa OKCak TaakKyp COXHOJIApM XaM XalK OF3aKH
YOKOJTM Ta)kprubaapura aMaj KWiraH.

XaJK OF3aKd WXKOIM TapaKKUETH TabIMM-TApOMSHUHT
9HT €eTaKyu coxacu Oynub, &énulap TymryH4acH, Yid-
TadakKypd Ba AyHEKapalIura yJKaH TapOUsBHH TabCHp
kwiaau. by €unulapna xan® XOTHp)KaMIIMTH, WIXOM Ba
HCTEHNIOMA, 0100-aXJIOK TYHFyJapUHU ro3ara 4ukapuo, xap
Oup aliTWiraH KYIIWK Ba MXKOJ HAMyHaJapH MallaKKaTIIH,
Iapj, ajxaM, Kaiify OwiaH OoIDIaHCa XaM, OXHp OKHOAaT
aj0N1aT, XaKuKaT, TYFPUINK, MypO/Ira eTHIl KaOu MOTHUBIIap
énurapra rapar, ImKoar 0axi 3Tajau, ¥3 3IUra COIUKIHK,
MUUIAT yph-oaaTiiapu Ba MIJUIMH KaJpusATiapura XypMmar
Ba XTHPOM TyHFysIapu ommbd 6opam.

Kopakanmnok XalKHHUHT aHbaHaJlapd acocuja Kenno
YMKKAH TapOWsSBUI axaMusTra sra aHbaHa Ba JACTypJlapu
Y3MHUHI MEJaroruk Ma3MyHM OMJaH aXpanub Typaau.
Macanan, bemmk xupu, Tynknua (uymuax), E pamason,
AnitniryB, Kenun canom (6er owap) xaOu XaJIK OFM3aKH
WKOIW  acapyiapd  KaauMJiaH KyWnaHuO  kemaéTraH
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KOpaKalloK XaJK MEeJaroruKacHHUHT YIMac Mepociapu
0ynu6, Oymapga oTa-OHaHWHT  Qap3aHmmap OwiaH
MyHOca0aTiapu XakuJaru XuKMaTiiap akc 3Taau. bemmk
JKUpH, amma (XaliyB) aWTHII aHbaHACH OHAHWHT 3
¢ap3aHaUTra mIOUIMK Ba KYyBOHY YJIAIINIITHU HUCTal, op3y-
ApMOHJIAPUHHM Ky#ra coyiu0 eTKa3a OJIMILIY, SCTETHK TapOus
Oepumy, Oonama WHCOHMMIMK Ba MEXp TYWUFYJIapHHA
MIAKUTAHUIIMHA TAbMHUHIIOBYH aXJIOKHH ME30HIAp MaXMYyH
[6].

XaiiilyB, XaililyB OIIOFUM,

K¥y3u xyHnu Kanmorum,

IOpT cyiimaca cyiiMacHH,

V3uM cyiraH Onmnorum.

XatiityB, XatiityB xoH Ooyam,

[lakapman qa 6o Oomam,

Kum 6¥canraa ¥3 spkunra,

bynakon xounm 6y1 Omam...[3] — ne6 amna (xaifitys)
adtagu.

Bynna GomaHuHT ¥3u MCTaraHda Wil TYTHIIH, 3PKH, ¥3
XOXMIIM OWIaH TAaKIUPUHM OeNTWiamra WHTHIAIN
JIO3UMIIUTH, OHMPOK OHI' aCOCHWCH  OJaMrap4uINKHH
yayt™Maciuru adtmnaan. Ly cababmm Oyrok amioma A0y
Amn W6m CuHO oOHaJap AaUTACHHUHT  TapOWsBUI
aXaMHSTHHHU IOKCaK Kaapiad — «boya MeXprHU KOHAMPHUII
YYyH yHTa MKKH Hapca 3apyp, OupuHUMCH, OOJaHU COKMH
Ba acTa TeOpaTHII, NKKMHINCH, YHH YXJIAaTHII yIyH OJaTra
aitnanran aya aitum. llynap opkanu 6onaHuHT TapOusicu
MycTaxkaM Oymanm»[4:24] nerad >au.

Kopaxkannok XaIKUHUHT MUJITHA-TapOUSIBHA
MabHaBUATHHU akc STTUPYBYH ypd-onat Ba
aHpaHanapugaH Oupu— Oy Oer ouap. ber owap (kemmH
CaJIOM) OBYJTa KEeIMH OYIMHUII KeTWHYAKHH NIy 31 OniaH
TAQHUIITUPUO, YHAArM SXIIM-EMOHHHU, SIKUH Ba OJIMCHH,
¢ebr-aTBOpHUIA XYIIXYJTKITAK &k 6aIXyIKIIIK
¢dasmmaTimapy  Oop OYnraH  TEHTOONUIAPWHUA — Xa3WII-
MyTOHHOa apanamiTHpUd TAHUIITHPUIL, Iy OpPKAJIH
éuulapHy, alHuKca, €M owila Kypa€TraH KeJIMHYaKHHU
xaénu, 100JIM, 0100IH, MEXHATKAI, KYHU-KYITHH, Maxajia
OwiaH MOCHAIIKIITa TapOWsIall OMUJIM XUCOOJIAHAIH.
Ota-60001apuMHU3 aHbaHACUTA CAJ0KAT paM3H cupaTHIA
Oer ovyap KeNWH KeJraH MaiTaa XMKMaTIu MaTHIaH noopat
ubpatim cy3nap OuiaH XajikK oyauzaa Oapania aiTunaau:

O, XaJIolHK, XaJIONHK,

Kennnuak kenn6 Koamo gy,

NaTnnnmub Kapainmk,

«KYBOHHIIHO, NIOBKUHIIaMaH,

Cy3napra KyJaok conaitnuk... [5:18-21]

Maskyp kenuH canom (6eT ouap) opKajiu XajkK Ieaaro-
ruKkacuja € KelMH-KyEBHUHT OWJIAIapBap, OTa-OHAIMKKa
Taiiépmam, dap3aHmm 0YnIHO, YaKaloK OBO3HM YWHHU TYTHO
TYPHIIH, YHUHT YHUH-KYJITYCH OHMJIa MYCTaxKaMJIMIMHUHT
MON/IEBOPH DKAHJINTH TabKHulaHraH. Kenmakakma KoOWI
¢dap3aHn 0YyauO BOsATAa STHIIMHHM HAa30paT KWIKII &M OTa-
OHazapra yJjkKaH MacbhbyJHsT Ba )KaBOOTapJIMK XUCCH OWIaH
Kapamra JabBaT OTraH, TapOMABUMIMK KacO OSTHIIH
TabKHJIaHTaH.

SHrn kenraH KeIWMHYAK OycarajaH yira KUpHIIa
STWIIMO Tab3UM KWJIa[u. YHHUHT YHT TOMOHMTA YUMMUIIIHK
TYTWIINO, OBYJIHHHI KEJIMH-KM3Japy OWIaH 4YHMWIAMKIA
YTUpaau, KaTTa-KMYMKKa aloXulia dXTUPOM OWJIaH cajioM
Oepagu. by anpana oByn omamslapura OyiraH Xypmar
Xam/ia KeJIMHHUHT TapOusl KYPraHjaury, ofaMIlaBaHIaIur
Genrucu xucobmaHaIu.

ber owap opkamu KkelMH4YaK KyE€B OYJIMHMIIHUHT OMIIa
ap3oJIapura, 11y oByJ (Maxajuia) HUHT OfaMilapura, SKWH
KapuHIoLIapura caioM Oepamd, Tab3UM  KHJIAIH.
ynunrnex, Oy TaHUIITUPUII MapoOCUMH XaM Oyimno, xap
JKYMJIAHMHT OXMpHAa «yHra OepwHr Oup canom, OyHra
OepuHT OMp casom» ae0, MEeBallM JapaxT MIOXUAAH Kecuo
OJIMHTaH y3yH Ta€kuyara OofiaHraH (KeJMHHUHI Oomura
énuiraH) pPYMOJHUHI OWp Y4YMHU IOKOpH  KyTapuod
tymupaan. KenuHdak xap Oup canoMaH KeiHuH OOMWHA




9rud Tab3UM KHJIAIHN.

ber owap xankummu3ga KaauMIaH IMAK/UTAHTaH JKyna
00l melaroruk Ma3MyHra sra, TapOUsSBUN TabCUPHU KY4IIH
XalK aHbaHACHWHUHT OHHI YHpOWIM HasMuil wudomacu
cudarnia aBIOAmaH-aBIOATa YTHO KeIMoKma. ber odap
KeITMHYaKKa X0cnad alTHUITaHu OWJIaH, MaTH, )Kymianap —
XalKKa, Oapyara Terunuid OynmO, fokopuga atab
alTraHIMU3ICK, OJaMIAPHUHT XYJK-aTBOPH, OTa-OHAHU
9B303JIAlll, XaTKKa XM3MaT KHWIHII, TapTuoO, ypd-omatiap,
KaJgpusTiapra HXTHPOM, aHBbaHaJapra COAWMKINK KalOu
axJIOKU MyHOca0aTIIapHU MTaHA-HACUXAT KYPUHHIUIAPUAA,
TepMaiap OWIaH jk03u0aH Ba TACUPIIH MKPO KUTAIH.

Hapxakukat, 60eT odap Kuzjiap TapOMSICHHUHT OMJIaJaru
SIKYHUH OOCKWYWMHH, ¥3 yHnAa KaHIal SXImu TapOus olca,
¥3u omyia KypraHujaa IIyHIai MaKUIaHUIM, y ENUTUTHAaH
OTa-OHAHW 9B30371a0, XU3IMATIapuAa OYJIHMIIHN, AaKJUIH,
muéHaTIH OYNMUIy TapOMsIBHI axamustra ira. Ku3HUHT
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oHacw OepraH TapOWSIBUH Me30HJIAp Kenaxkakaa Oyt
KYpCaTHIIH, OWJIaaa SXIIH TapOus Oyica Ku3 KeauH 0yIuo
Oopran XoiKaa Te3na «CHHITHIIMO» KETHIIH, Iy OPKaIH
omjana Kim3iap TapOwWscura axamuaT OepHiIHIIN MKOoOWi
HaTIKaJlapra OPUIIIAIOIA ~ XalIK  [e1arorMKaCHHUHT
JacTIabKKM TAOMUIUIApH CHPACUra KHPaHd.

MasbaymMKH, KyT acpiapiaH Oy€H émutapra TapOHsBHiA
TabCHP KYpCaTHII BOCHUTalapuiaH OMpH cudaTHma 3pTaK,
JKYMOOK, HakJI-Makojulap THJra OJIMHAAM. XalK OF3aKd
WKOAWHUHT Oy TapOmsBUil Kypoiulapu TypMYIILAaH,
TaXpuOamaH, aXIO[UIapUMU3 KypraH-KeuHnpraHjapuaaH
HaMyHa cudaruaa KajapiaHalTd, XaMMa 3aMOHIapja oTa-
0000TaPIMUZHUHT TYPMYII Tap3WHH, TABJIAM-TAPOUSICHHH,
MWDIHHA  ypd-omaT Ba aHBAHATJAPUMEZHH Y3HWIOa aKc
srtupaau. by sca kenmaxkak €nuiapumMusra Y3JIUTUMU3HU
aHTJamTa, TapUXUMW3HM  Kafgpjammra Ba — MIUUIHR
KagpusTiapra Oynrad XypMaTHHH OIIHPAIH.
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Hazirgi kunde Ozbekstan  Respublikasi  talim
sistemasinin rawajlamiwin tamiyinlewshi tiykargi faktor
sipatinda, 2030-jilga shekem belgilep alingan talim
konsepciyasinda «Putkil 6mir dawaminda sipath talim
aliwga imkaniyat jaratiw» aktualligt waziypa etip
belgilengen. Bul bolsa, 6z gezeginde ham ilim, ham shet
tilin, hAm zamanagoy xabar texnologiyalarin teren biletugin
ham oni tajiriybede qollay alatugin ximiya oqitiwshilarin
tayarlawga qaratilganligi menen ahmiyetke iye. Sol sebepli
joqart oqiw orinlarinda oqitiwdin zamanagdy usillarinan
paydalamiwd1 jolga qoyiw, bolajaq kasip iyelerin kasipke
tayarlawda innovacion ham xabar texnologiyalarin sabaq
procesine paydalaniwdi talap etpekte [1;2].

Bugingi kunde bir qatar rawajlangan mamleketlerde
talim-tarbiya  procesinin  natiyjeliligin ~ kepillewshi
zamanagdy  pedagogikaliq  texnologiyalardi  qollaw
boyinsha shart-sharayat jaratilip atir. Oqiw orinlarinda ken
qollanilip atirgan Klaster talim-tarbiya procesin bir putin
jagdayda amelge asiriwda mashqalalardi sheshiwde sabaq
procesin aqilga say shdlkemlestiriwde, talim beriwshi
tarepinen talim aliwshilardin qizigiwshiligin arttirtwda,
oqiw materialin kishi-kishi boleklerge bolip, olardin
mazmunin ashiwda, aqiliyy hujim, kishi toparlarda islew,
baseki-tartis, mashqalali jagday, joybar, rolli oyinlar siyaql
metodlardi qollawda ameliy shimgiwlardi 6z betinshe
orinlawda qandayda bir iskerlik yamasa mashqala 6z ara
baylanis, 6z ara baseki-tartista pikirlewde awizbirshilik
penen maselelerdin sheshiminde 6z natiyjesin korsetedi.

Bul usildin abzalligi sonda, studentti erkin pikirlewge
uyretip, erkin turmisqa tayarlaydi. Oqutiwdin klaster
usillarin tanlawda talim magseti, talim aliwshilardin sani
ham mumkinshilikleri, oqiw orninin  oqiw-materialliq
sharayati, talimnin dawamliligi, oqitiwshinin pedagogikaliq
uqib1 ham basqalar itibarga alinad1 [2].

Klaster metodi degende - bilim aliwshilard:
aktivlestiriwshi ham erkin pikirlewge Undewshi, talim
procesinin orayinda bolgan talim beriwshi ham talim
aliwshini aktiv qatnasiwga shaqiradi. Talim aliwshi oqitiw
procesi dawaminda aktiv gatnasadi. Bul proceste talim
aliwshilar oqip-tiyreniwdi joqar1 darejede boliwin, iyelegen

bilimlerdi magset ham talaplarina muwapiqlastinnwda
baslamashiligt  ham juwapkershilik, qollap-quwatlaw
amelde ormlaw arqali oy-pikirler juritiw qabiletin

rawajlandiradi [3].

Oqitiw procesinde klaster metodlardan paydalamw
ozine tan qasiyetke iye. Bilimlendiriw ameliyatinda payda-
lanilip atirgan klaster metod: studentlerdin pikirlewin
keneytiredi hdmde mashqalanin tuwr1 sheshimin tabiwga
unaml tasir korsetedi. Klaster metodr arqali studentlerdin
bilim, koénlikpe, tajriybeleri, doretiwshiligi ham aktivligi
teoriyaliq ham &meliy mashqalalarga bolgan qaraslari
rawajlanadi.

«Klaster» metodin otkeriw texnologiyasin amelge
asiriwda - Student neni oylagan bolsa, son1 qagazga jazadi.
Ol 06z pikirlerinin sipat1 haqqinda oylap otirmay, olard: tek
gana jazip baradi. Jaziwinin orfografiyasi yamasa basqa




tareplerine itibar bermeydi. Belgilengen waqit aqirina
jetpegenshe, jaziwdan toqtamaydi. Eger student malim
muddet gandayda bir ideyani oylay almasa, ol jagdayda
qagazga qandayda bir zattin suwretin siza baslaydi. Bul
hareketti jana ideya tuwilgansha dawam ettiredi. Belgili bir
tusinik shenberinde mimkinshiligi barmsha kobirek jana
ideyalardi alga suriw hamde olar arasindagi 6z ara
baylanisti korsetiwge hareket etedi. Ideyalar jiyindisinin
sipatt ham olar arasindagi baylanislardi korsetiw sheklen-
beydi [4;5].

«Klaster» metod1 puqta oylangan strategiya bolip, on-
nan bilim aliwshilar menen jeke tartipte yamasa topar
tiykarinda shoélkemlestiriletugin - shimigiwlar  procesinde
amelge asirilad.

Klaster inglizshe s6z bolip (kluster) - bir putkil jagdayda
belgili tema boyinsha erkin ham ashiq pikirlewdin tegis
emes formasin korsetedi [4].

Klaster metodin amelge asiriwda jana temanin tiykarg:
tusinigi aylanba formasindagi sizilma ishinde jaziladi.
Misali jana tema pedagogikaliq gabiletler bolsa studentler
ol haqqinda koz aldina kelgen pikirlerdi jaziw usinis etiledi.
Bunda studentler tarepinen jazilgan pikirler uliwmalastirip
aytip beriledi. Bul pikirlerdi doskada por yamasa plakatta
flomasterler menen jaziw mumkin.

Oqiwshilarga jana sistemada bilim beriwde zamanagdy
talim usillarin qollaw, temani jaritiwda talim qurallariin
natiyjeli usillarin tanlaw zararli ahmiyetke iye. Bugan
baylanisli anorganikaliq ximiyamin “Siltili-jer metallar”
temasin oqitiwda oqiwshilarga temani 6zlestiriw imkani-
yatin beriwshi interaktiv metodlardin témendegilerinen
paydalaniw mumkin [3].

Jana temani tyreniwde sabaqti bekkemlew basqishinda
studentlerge tomendegi tapsirma beriledi. Qizil renli
ruchkalardi (jasil, qara bolsa da boladi) alip jana uyrenilgen
tusinikler menen bayitiladi.

Studentler jazilganlardi (oqip) aytip beredi. Doskada
(basqa renli por menen) yamasa plakatta basqa renli flo-
masterler menen aytilgan pikirler jazip bariladi.

Klaster metod1 pedagogikaliq, didaktikaliq strategiyanin
arnawli bir formasi retinde talim aliwshilarga mashqala
(tema)lar haqqinda 1qtiyariy, erkin, ashiq oylaw ham pikirl-
erdi erkin bayan etiw mumkinshiligin jaratadi.

Bul metod har qiyl ideyalar arasindagi baylanislardi
pikirlew, aniqlawda amelge asiriladi. Bul procesler bilim
aliwshilar tarepinen teren hamde puqta Ozlestirilgenine
shekem pikirlew iskerliginin bir normada boliwin
tamiyinlewge xizmet etedi. Sabaq shimigiwlarinda bul
metod studentler tarepinen bildirilip atirgan ideyalardin
kompleksi formasinda kérinedi. Sebebi, bul proceste har bir
student tarepinen alga surilip atirgan ideyalardi
uyginlastiriw hamde olar arasindagi baylanislard: taba aliw
mumkinshiligin jaratadi.

Oqutiwsh1 olardin pikirlerin uliwmalastiradi qosimsha
adebiyatlardan paydalangan halda klasterge jane qosimsha
kirgiziwi onin sheberligine baylanisli.

“Klaster” metod1 - erkin pikirlewdin tiykargi faktor
esaplanadi.

"Klaster" metodi studentlerge qandayda bir tema
haqqinda erkin ham ashiq formada oylawga jardem be-
retugin pedagogikaliq strategiya bolip tabiladi. Bul metod
kop variantl pikirlewdi uyrenilip atirgan tusinik (hadiyse,
wagqiya)lar arasinda baylanis ornatiw tajiriybelerin rawaj-
landiradi.

Klaster metod: - pedagogikaliq, didaktik strategiyanin
arnawli bir formasi bolip, ol oqiwshilarga qalegen mashqala
(tema) lar joninde erkin, ashiq oylaw ham pikirlerdi
biymalel bayanlaw ushin sharayat jaratiliwma jardem
beredi. Ust metod har qiyli ideyalar ortasindag: baylanislar
pikirlew mumkinshiligin beretugin strukturani aniqlawdi
talap etedi. Bul metod arnawli bir temanin oqiwshilar
tarepinen teren hamde puqta Ozlestirilgenge shekem
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pikirlew iskerliginin bir qdalipte boliwin tdmiyinlewge
x1zmet etedi [3;4].

1-sxema
KLASTER
KLASTER Klasterdi duziw gagiydas: menen tamsadi.
Doskaga yamasa flipchart ortasina tiykarg
(Klaster-tutam, baylam)- s6z yaki 1-2 sézden ibarat bolgan tema
maghwmat kartasin diaziw joh jaziladi. ‘
barliq sistemanimi mazmunimn 7
oraylastinw hiam aniqlaw ushin \/

qanday da bir tiykarg faktor

i Birikpe boymsha tiykarg s6z benen onmi
atirapinda ideyalard jiynaw.

qasinda tema menen baylamish s6z ham

” | usuuslar kishi aylanalar «joldaslar» jazip

Bilimlerdi aktivlestiriwdi

tezlestiredi, pikirlew processine qostladi. Olard1 «tiykargy» s6z benen
tema boymsha jana 6z ara siziglar jardeminde birlestiriledi. Bul
baylanisqan kéz aldina «joldaslar», “kishi joldaslar” boliw1
keltiriwlerdi erkin him ashiq mumkin. Jaziw  ajiratilgan  waqit

dawaminda yaki ideyalar tawsilgansha

jamlewge jardem beredi.
dawam etiwi mimkin.

Dodalaw ushin klasterlar menen almasadi. ‘

Klaster diziw qagiydasi

ﬁ, Aqihiizga ne kelse, barligin jazin. Ideyalardin sipatin D}'l{l[l‘lz‘ll’l\
tek gana olard jazi.
2. Xatti toqtatatugin jaziw gatelerine ham basqa faktorlarga itibar
bermen.
3. Ajpratilgan waqit tamam bolgansha jaziwdi toqtatpan. Egerde

aqilmizda ideyalar keliwi birden togtasa. ol jagdayda gashan jana

J

IT A topar elementleri birikpelerin Klaster metod:
tiykarinda ayreniw
2-sxema

- m

IT A topar
elementleri

idevalar kelgenshe qagazga siwret sizip turin.

\_

Gips, alebaste
c o

/

Berill minerali

[BeALSI0]

Beriliy elementin Klaster metodi tiykarinda tyreniw
3-sxema

Tibiyatta
targaliwi

Berill minerali

[Be; AL (SiO4)] Be + S =BeS

3Be + N, = Be;N,;
Be + H,S0,=BeSO, + H,

BeF + 2KF = K,[BeF,]
BeO + 2NaOH =
Na,[Be(OH),]
Be(OH), + 2NaOH =
Na,[Be(OH)]

Aleksandnt xnizobenll)
mmerali BeO « AL,O,

Quymalar
samolyotsazliqta

(Fenakit) mineral

2BeO - SiO,. Birikpeleri

qollanilad

TiBe,, MoBy, NbBe,,

Magniy elementin Klaster metod: tiykarinda
uyreniw
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4-sxema Il A topar elementleri temasin oqitiwda pedagogikaliq

texnologiyalardan paydalaniwda oqitiwshi sabaq procesi

Magnezit MgCO, e et daV\,/amlnda _oqiwshilarga berilgen tema tiykannc}a toliq

Taxir iz MgSO, TH,0 targaliwi MaBr. = MgBr, magliwmat jetkerip bere aliwi ham oqiwshilar tez 6zlestire
e s aliw1 ham tema boyinsha tasiniklerin 6zlestiriwi lazim.

Hazirgi zaman ximiya pani tiykarlarin sanali tirde puqta
ozlestiriwge erisiwi, oqiwshilardi ximiyania atiraptagi

_ MgH,, Mg(NO,),, tabiyatt1 asiraw ham onnan paydalamiw ushin zarar bolgan
Olivin MgS10, Mg(OH).
Kizerit MgSO, TH,0 MgHal,. MgS. MgSO,, ilimiy tiykarlari menen tamistirtw, oqiwshilardi miynet
e ECl stuyiwshilikke ham erkin bilim aliwga tGyretiwden ibarat.

Oqiwshilar bilimine qoyilatugin talaplar bolsa bilim
. Kaenallit konlikpelerin tekseriw jumis iskerligin guzetiw, awizeki

Jolo: ,n . A b s b b
o ECL s Micl, carie soraw, smaw, jazba baqglaw jumuslari, ximiyadan test
3 deC, ;. ’ . , ,1: .
[ s sorawlarin duziw ham sheshiw usili hdm basqa talimnin
eetege Ca0 MgO, SiO; turli basqishlarinda oqiwshilardin bilim ham koénlikpelerine

qoyilatugin talaplar bolip tabiladi. Bul pitkeriw ganigelik
. . . ) . jumisinda berilgen teoriyaliq bilimler, bir saatliq sabaq
Kalciy elementin Klaster metodi tiykarinda ayreniw  jslenbe hiam Klaster metodlarinan paydanip oqiwshilardi

5-sxema oqiw panleri boyinsha belgili bir bilimlerdi iyelewleri, erkin
. pikirlewge, ameliy tajiriybe ham miynet konlikpelerinin

Mk 1, ien Ok rawajlaniwina xizmet qiladi [6;7].
Gibe alibasi ol Tar'l_lap a_lll_ngan oqitiw us.lllarl — _oq_lwslplardl oz
CaSO,nH,0 Ca+ 2HCI = CaCly +Hy1 magsetine erisiw ruwxinda tarbiyalaw, bir-birlerine 6z ara

harmet, jamaat bolip islew, 6z ara jardem ham berilgen
waziypam orinlawda juwapkershilikti seziw konikpelerin

3Ca+N,=Ca;N, LA B 4 4 : : : :
Apeti CaFG, Car Ol —Cal sindiriw ham de oqiwshilardi 6z betinshe islew, izleniw,
Ftorapatit Cay(PO,),F CatiLO= gruppalarda islew arqali bilim aliwga, eslep qaliwdi
CalOR),tH1 bekkemlewge, tez pikirlew, pikirdi aniq jetkeriwge ayretiw,

ximiyaliq til mddeniyatin ostiriw styaqli magsetti gozleydi.
Juwmaglap aytganda, Il A topar elementlerin Klaster

Ca0 + CO,= CaCOy . Ja
Cas0, metodin joqarida qisqasha bayanlangan faktorlardi esapqa
Birkpeleri &} €aC0,+C0,+ H,0= algan halda sholkemlestiiw ham alip bartw bul
o Sy shinigiwlardifi sapasi ham natiyjeliligin jane de asiriwga
i jardem beredi.
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REZYUME. Ushbu maqolada kimyo darslarida II A guruh elementlarini o‘qitishda Klaster metodidan foydalanib o‘qitish bo‘yicha
keltirilgan. Dars mashg‘ulotlarida bu metod talabalar tomonidan bildirilgan g‘oyalarning majmuasi sifatida ko‘rinadi va talabalarning
ijodkorligini va faolligini oshiradi.

PE3IOME. B nanHO#1 cTaThe paccMaTpuBaeTcs HCIoiab30BaHHe Metona Kiacrepa mpu npenonaBanny sneMenToB 1 A rpymmsr Ha
ypOKax XUMHUH. B KIIaCCHOM eATeIbHOCTH 3TOT METO]] PACCMATPUBACTCS KaK COBOKYITHOCTD HJICH, BHICKA3bIBAEMBIX YUAIMMHUCS, U 110~
BBIIIAET TBOPYECKHE CIIOCOOHOCTH M aKTHBHOCTD YUYaIIUXCS.

SUMMARY. This article discusses the use of the Cluster method in teaching elements of group Il A in chemistry lessons. In class
activities, this method is considered as a set of ideas expressed by students and increases students' creativity and activity.

Y .
Dolomit

CaCO;-MgCO; Kaleiy
fosfat [Ca,(PO,),]
Kalciy gidrokarbonat
Ca(HCO0,),

ICT IN TEACHING TECHNICAL STUDENTS
F.T.Kaipbergenova — PhD in Pedagogics
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Tayanch so‘zlar: axborot-kommunikatsiya texnologiyalari, ta’limni modernizatsiya gilish, yangi axborot texnologiyalari vositalari,
chet tillarini o‘gitish, o‘gitishni optimallashtirish.
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language training, optimization of educational process.

The development of modern society occurs in the era of  information, but, first of all, he must learn to use
informatization, characterized by the use of information information and information technology to maintain and
technology in many areas human activities, including in the  develop his intellectual and creative potential.
field of education. Feature of the modern stage the A rational combination of traditional educational tools
informatization of higher education is that come to the fore  with modern information and computer technology (ICT) is
substantial aspects of specialist training at the university. one of the possible ways to solve the problem of
From a successful solution to this problems will largely  modernization of education. ICT tools foster development
depend on the quality of higher education. University personal qualities of personality, variability and
graduators live in the information society, and he not only individualization of higher education. Modern ICTs provide
needs to master methods of obtaining and processing active, creative mastery of the student subject, allow to
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present the material at a new qualitatively higher level.
Their application opens up fundamentally new
opportunities in the organization of educational process.

The amount of time allocated to work in a computer

class is determined teacher depending on the didactic goals
of the lesson. When choosing a learning tool, the teacher
should proceed from the pedagogical expediency and
methodological effectiveness of applying it at this stage of
training to solve the task (familiarization with new teaching
material, reinforcing skills, testing knowledge and skills,
etc.).
New generations of computer technology - multimedia -
enable connections of different types of information
presentation: textual, graphic (static and dynamic), sound
and video information. When teaching foreign languages,
multimedia can be recommended for performing exercises
in phonetics and grammar, to replenish the active and
passive vocabulary of students.

Multimedia programs are of particular interest in

teaching phonetics, since they allow you to record your
own pronunciation, and then compare it with a standard, not
only by ear, but also visually, thanks to the graphic display
of sound on a computer screen. Multimedia computer
programs allow you to implement the principle of visibility
at a whole new level. So, for example, the black and white
text of the dialogue in the textbook undoubtedly loses in
comparison with the video recording of the conversation
[1:178].
In addition, the student has the opportunity to stop
recording in the right place, view, listen to any passage
personally necessary for him the number of times, as well
as print the text of the statements. In addition, multimedia
technology allows you to simulate on the screen computer
situation of foreign language communication, which allows
the student not only hear speech, but also observe the
paralinguistic components of communication.

So thus, the use of multimedia technology is an
effective means the formation of a communicative culture
of students, because they

* present live language to students;

* immerse them in a situation in which they learn the
language of facial expressions and gestures;

« show relationship styles;

* introduce the realities of the country of the language
being studied.

The video material allows, in addition to understanding
tasks, to give students tasks on the interpretation of facial
expressions and gestures (“body language"), on recognizing
the style of relationships, so that in a real situation, students
do not make gross mistakes when communicating with
representatives of other cultures. Questions prepared in
advance such as: “Watch the video and tell me who initiates
the discussion? What language tools are used for this?
Whose contribution to dialogue is more communicative? Is
interest in each other's cues visible? What is it manifested
in? Was a decision reached? ”Initiate further discussion,
which contributes to the development of intercultural
competence and students' communicative culture [2:115].

Watching a video showing oral presentations in front of
an audience serves stress relief for students who are afraid
to go to the board, and in the classroom English language
practice verbal answers to essays, presentations and
resumes at the blackboard.

After watching the video, you can evaluate not only the
content, but also discuss the manner presentation, state of
excitement or confidence of the speaker.

The video in the lesson presents the language in a lively
context. It connects the lesson with the real world and
shows the language in action. This is a learning tool that
enriches already materials available in the teacher’s arsenal.
Video, among other things, can help overcome the cultural
barrier in language learning. Before the start of classes, you
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can easily download clips from YouTube or
RealEnglish.com and at the right time in the lesson
demonstrate this or that video.

You can’t overload the lesson with video materials,
however there are a number of situations in the lesson,
when a video can be especially useful:

* remove the barrier, use the video as an icebreaker;

+ show the communicative side of the language through
the study of facial expressions and gestures;

» practice listening skills in a natural context;

* practice description and retelling skills;

« enrich vocabulary;

« stimulate communication or discussion;

sthematic videos.

At the beginning of training or meeting a group, we
draw students' attention to aspects with which we will
continue to work, such as grammar, vocabulary, pronuncia
tion. For example, a video of German lifeguard i can be a
useful joke, in a light form indicating the difference in
pronunciation of interdental sounds and sound / s /. The
communicative side of the language through the study of
facial expressions and gestures can be traced on the
example of the video Can you speak English ?. Funny video
showing gestures, body language, beautiful pronunciation.
In this sense, interviews with interesting people present rich
material - this is where you can learn communication! For
example, Obama's informal interview at one of the shows -
lively, interesting language, gestures, subtle humor.
Gibson’s Full Interview With Obama.

Use videos to stimulate communication or discussion.
For discussions English classes mainly use articles that
have questions for discussion. With the help of media, part
of the articles can be replaced with video material that
stimulates discussion. Speaking about Business English, it
should be noted that the problems for discussion quickly
become obsolete, since there is a constant update of
information, the use of new video materials, widely
presented on news or training sites, frees from storing a
large number of copies of outdated articles.

Acrticles are still relevant for reading, summary, but if
this is a stimulus to the discussion, it’s quite possible to use
the video. As an example, here is a link to the Ethics for
CEO video, for which you can prepare some Why / In your
opinion questions and hold a discussion. Themed videos
help revitalize “difficult topics”. Here in front of the teacher
unlimited possibilities of using hundreds of YouTube
videos on topics they need.

Our tutorial Intelligent Business Upperinter opens the
possibility of viewing videos on topics such as “Law”,
“Brands”, “Advertising”. From the teaching experience, the
“Law” topic is difficult for students because of the highly
specific vocabulary, why not revive this topic with the help
of a video by watching, for example, a trailer from the
movie Erin Brockvich [3:17].

You can use the news video resources of the Internet as
a warm-up that not only allows you to wake up the passive
language and translate it into an asset, but also contributes
to increasing student motivation, since the subject matter of
the material is diverse, and current events taking place in
the world at the moment are offered for discussion.

You can organize your work using 5 Ws and 1 H
questions. For example, students in a notebook on an
ongoing basis on a particular page have a table with 6
columns under the headings Who? What? Where? When?
Why? How ?, in which they record the main data, after
watching the video plot.

Another benefit of using the Internet in a lesson is
working with tests. This is especially true, since almost all
modern English textbooks have websites with online
assignments. Tests online are help if the teacher plans tasks
for individual work, as well as tests can be performed by
the whole group, checking together words and expressions -



this introduces diversity in the part of the lesson, which is
devoted to the testing and control of knowledge and saves
the time and effort of the teacher [4:235].

It is advisable to devote the time freed from the transfer
of some of the teacher's functions to computer programs to
completing tasks that contribute to the development of
students' creative abilities and communication skills (for
example, role-playing games, business conversations).
Business conversations and role-playing are classified as
active learning methods, as the student’s activity is
productive, creative, search character. These methods
stimulate cognitive interests, increase motivation and
contribute intensification of the educational process.

The gaming moment in the classroom helps to remove
tension in relations, creating a positive emotional climate,
positive nature of communication and atmosphere of
interaction. Active teaching methods stimulate independent
work of students, help to overcome passivity, internal
inertia of a person. A positive aspect of role-playing games
is that students themselves create a project, justify it and
protect it, while not only defending their point of view, but
also understanding and accepting the opinions of others
[5,71].
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When working on tasks in the form of a business game,
students have the opportunity to apply their accumulated
knowledge and skills, test their abilities to analyze the
situation, make generalizations and conclusions. In the
process of a professional business game, students also
acquire teamwork skills, learn to help each other and
understand each other. The practical experience gained
during the game correlates with theoretical knowledge in
special disciplines, language skills of students and is
integrated into an integrated system of knowledge, skills
and abilities (including communicative ones) that determine
the degree of preparedness of future specialists.

With great potential, multimedia is able to contribute
significant contribution to the training of a highly qualified
specialist. But before to apply a particular teaching tool, the
appropriateness of its use should be assessed, given whether
it will contribute to improving the efficiency and quality of
the educational process. Thus, the use of information and
computer technologies is not an end in itself, but a means of
solving the problems of higher education.
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REZYUME. Maqolada axborot-kommunikatsiya texnologiyalarining mohiyati ochib berilgan, ta’limni modernizatsiyalash

sharoitida ularning chet tilini o‘qitishdagi o‘rni belgilab berilgan, chet tilini o‘qitishda qo‘llaniladigan yangi axborot texnologiyalari
vositalarining tasnifi taklif gilingan. O'gitishda yangi axborot texnologiyalaridan foydalanish o'quv jarayonini takomillashtirish va
optimallashtirish, ish shakllarini diversifikatsiya gilish va chet tilini o'rganish jarayonini amalga oshirish imkonini beradigan metodik
vositalar va usullar arsenalini boyitishning eng muhim jihatlaridan biridir. talabalar uchun gizigarli.

PE3IOME. B cratbe packpbIBaeTcs CYHIIHOCTh HH(OPMAIMOHHO-KOMMYHHKAIIMOHHBIX TEXHOJIOTHH, ONpeneNsieTcs MX POk MpU
00y4eHNH WMHOCTPaHHOMY S3BIKY B YCJIOBHSIX MOJCPHH3AIMH 00pa3oBaHUs, Mpeayaractcs KiIacCHQUKAIMA CPeICTB HOBBIX
I/IHd)OpMaLII/IOHHLIX TeXHOJ’[OFHﬁ, NPUMCHSAEMBIX B 06y‘leHI/II/I HWHOCTPAaHHOMY A3BIKY. Hcnonb3oBaHnue HOBBIX PIHd)OpMaLII/IOHHLIX
TEXHOJIOTHI B NpenoJaBaHuM SABIACTCA OOHUM U3 BaXHEHIIIUX aCIIEKTOB COBEPIICHCTBOBAHUA W ONTUMU3AIINN y‘IC6HOF0 Tpouecca,
060FaIJ_[eHI/I$[ apceHasia METOAUYCCKUX CPEACTB U ITPUEMOB, ITO3BOJIAIOIINX p33H006p33PITI: (I)OpMBI pa60TI>I U caeiaTh mpouecce 06y11eHm{
WHOCTPAHHOMY SI3BIKY HHTEPECHBIM IS CTYAEHTOB.

SUMMARY. The article reveals the essence of information and communication technologies, defines their role in teaching a foreign
language in the context of modernization of education, and proposes a classification of new information technology tools used in
teaching a foreign language. The use of new information technologies in teaching is one of the most important aspects of improving and
optimizing the educational process, enriching the arsenal of methodological tools and techniques that make it possible to diversify the
forms of work and make the process of learning a foreign language interesting for students.

“MARGANEC TOPARSHASI ELEMENTLERI” TEMASIN UYRENIWDE
INTERAKTIV USILLARDAN PAYDALANIW
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Tayanch so‘zlar: interaktiv, mashqala, grafik organayzerler, piramida, marganec.

KitioueBble cj10Ba: HHTEPAKTUB, PoOIIeMa, rpaduK opraHaiisep, mupamuIa, MapraHerl.

Key words: interaktiv, problem, graphic organayzer, pyramid,marganese.

Hazirgi kunde oqiwliglar, kommunikacion axborot
texnologiyalar1 qanshaliq jetilisken ham rawajlangan
bolmasin, pedagogikaliq ameliyat, talim-tarbiya islerinin
natiyjesi tiykarmman oqitiwsh1 shaqsina, onin késiplik

Aytip 6tiw ormnli, uliwma bilim beriw mektepleri ushin
qanigeler jetkizip beriwshi jogar1 oqiw ormlarinda bolajaq
oqittwshilarimin késiplik kompetentligin qaliplestiriw ham
rawajlandirwga xizmet qiliwshit uliwma kasiplik panlerdi

sheberliligine baylanisli. Haqiyqattan, har bir jas qanigeni
puxta ilimiy-teoriyaliq bilimler menen qurallandiriw,
iyelengen ilimiy bilimlerin ameliy tek joqarida qollaw ushin
konikpe ham bilimlerin rawajlandiriw, albette, ansat is
emes. Oqiwga ilimiy, tiyisli munasibet penen qaraytugin,
ozinshe pikirleytugin, belgili magliwmatlardr iyelewge
layigli, biliw aktivliligi ham aqltly miynet madeniyatin
ozinde jamlegen jaslardi kamalga jetkiziw — ahmiyetli
waziypa bolip esaplanadi. Kasiplik pedagogikaliq talim
bagdarinda ximiya panin oqitiw janede jetilisken, onin
natiyjeligin asiriwga itibardi kasheytiriw, onmin didaktikaliq
tamiyinleniwin jaratiw hazirgi kannin en aktual maéselesi
sipatinda tan almbagqta [1].

oqittw procesin uliwmalastirtw boymsha kun tartibinde
turgan masele [2].

Zamanagdy sharayatta talim natiyjeligin asiriwdin en
maqul joli — bul shimgiwlardi interaktiv metodlar
jardeminde payda etiw bolip esaplanadi. Mashqalani
aniqlaw, analiz etiw ham sheshiwdi joybarlawdin jol ham
qurallari: “Ne ushin?”, “Baliq skeleti” sizilmalar1 ham
“Qanday?” diagrammasi, “Pagana” strukturaliq — logikaliq
sizilma, “Piramida”, “Nilufar guli” sizilmalar1 qollaniladi.

Toémende marganec topart elementlerin uyreniwde
grafik organayzerlerden ayirimlarin keltirip 6temiz.




«Ne ushin» texnologiyasi

“Ne ushin” sxemasmn diziw qagiydas:
menen tanisadi. Bolek/kishi toparlarda
mashqgalani anlatadi. “Ne ushin” sorawin
beredi ham si1zads, sol sorawga juwap jazadi.
Bul process penen mashqalamin daslepki

sebebl aniglanbagansha dawam etedi.
_d
: >
Kishi toparlarga birlesedi. salistiriw.
ozlerinin  sizilmalarin  toltiradi.  Uliwma
s1zilmaga keltiredi.

“Ne ushin” sxemasi -
shimigiwlarimn daslepki
sebeplerin aniglaw boyinsha
pikirler shinjir.

Sistemali, doretiwshilik,

—
—

Junus natiyjelerinin prezentatciyasi

5 Whys («Ne ushin?») usilin 1930-jilda Toyota
kompaniyasinif tiykarin saliwshist Sakiti Toyota shimgiw
tubirin tabiw siyaqli juda dhmiyetli bolgan process ushin
juda apiwayi, lekin ahmiyetli usildi oylap tapqan edi. Onin
tan aliwinsha, eger shimigiw anlatpalagannan 5 ret («Ne
ushin?») degen soraw qoyilsa, albette onin kelip shigiw
sebebi aniqlanadi [1;2].

Hareketler rejesi

1. Sheshiliwi shart bolgan aniq sheshimdi tanlaw.

2. Sheshilip atirgan mashqalani belgilewde bir togtamga
keliw.

3. Mashqalanin sheshimin izlewde mashqalanin
juwmagqlaw natiyjesinen baslap hdm ne ushin mashqala
juzege kelip atir dep soraw berip, keri bagdarga ketiw.

4. Juwaplar mashqala astina jaziladi.

5. Eger juwap mashqala kelip shiginiwin aniglamasa
yamasa «Ne ushin?» sorawin berin ham jana juwaptin

astina jazin.

6. «Ne ushin?» sorawi daslepki mashqala sheshilmey

turip beriledi.

Usildin abzallhiglan Usildin kemshilikleri
Apiway1 qurallardan biri. ~ Tek apiway1 waziypalardi
Mashgalanin kelip shigi-  sheshedi.
win aniglawga jardem
beredi. Mashqalanin tirli
sebeplerge baylanisliligin
aniqlaydi.

«Ne ushin?» sxemasin duziw qagiydalar1 menen
tamisadi

Jeke tartipte yamasa jupliqta mashqala qaliplestiredi.
«Ne ushin?» soraw1 menen strelka siziladi ham bul sorawga
juwap jaziladi. Bul process mashqalani keltirip shigargan
tubir jasiringan sebebi ornatilmagansha dawam ettiriledi.
Kishi toparlarga birlesedi, 6z sxemalarin salistiradi ham
qosimshalar kiritedi. Uliwma sxemaga jiynaydi [4].

«Ne ushin?» sxemasin duziw qagiydalar:

Qanday piktogrammadan: shenber yamasa
tortmuayeshlikten paydalaniwinizdi 6ziniz sheshesiz.

Oy-pikirler sxema-shijir1 tarin: sizigl, sizigli emes,
spiral siyaqli (daslepki jagdaydi orayga yamasa shetke
jaylastirip) boliwin 6ziniz tanlaysiz.

Strelka sizin qudirtw bagdarifuzdi belgileydi: daslepki
jagdaydan aqirina shekem.

Tomende «Marganec toparshasi elementleri» temasin
uyreniwde «Ne ushin?» grafik organayzeri duzilisi
keltirilgen.

tuwr1
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«Ne ushin»

Permanganatlar képshilik organikaliq sintez

reakciyalarinda, analitikaliq ximiya
(permaganatometriya)da, medicinada oksidlewshi
sipatinda isletiledi

Ne ushin?

Quraminda
permanganate-ion
MnOy belgili him

Permanganatlar
kaishli, lekin
turags1z bolgan
HMnOy4
permanganat
kislota duzlari.

Kaliyli duz
eritpesine
margancovka-
kaliy permanganat

Ne ushin? Ne ushin?
—

ol eritpege siya
refi beredi

Ne ushin?

Onda Mn"™

oksidleniw Kislotals Neytral nrtalm__tfx
darejesine iye nrtalu;ta Mn2* marganec ([VJ
bolip, tek Ne ushin? o, Ne ushin? (MnO), siltili
Oksilewshi T ——— ortaligta margance

birikpe
lard:

(VD)
(K;MnOy)
payda qilad:

bola alad:

birikpeleri
payda boladi

«Qanday» lerarxik diagrammasi

«Qanday» lerarxik diagrammas: - shimigiw haqqinda
uhwma tasirler aliw imkaniyatin beretugin logikalig bir
gatar sorawlar kompleksi bolp tabiladi. Studentlerde siste-
mali, doretiwshilik, analitikaliq shimgwlard: orinlaw kon-
likpelerin rawajlandiradi [3].

«Qanday?» diagrammasin duziw gagiydalar

Kobinese sizge maseleler sheshiwde «Ne qiliw kerek?»
haqqinda oylawga qajet bolmaydi. Shimigiw tiykarinan
«Buni ganday orinlaw kerek?» siyaqli boladi. «Qanday?»-
mashqalant  sheshiwde tiykarg1 soraw esaplanadi.
«Qanday?» lerarxiya diagrammasit mashqala haqqinda
uliwma oydi sawlelendiriwge iyelewge mumkinshilik
beretugin sorawlar logikaliq shinjir kérinisinde boladi [5].

Izbe-iz turde «Qanday?» sorawin qoyiw arqali siz tek
shimigiwalardi sheshiwdin barliq mimkinshiliklerin izertlep
gana qalmay, balkim olardi amelge asiriw usillarin da
uyrenesiz.

1. Diagramma strategiyaliq darejedegi soraw menen
jumis baslaydi. Shimgiwalardi sheshiwdin tdmengi (tomen)
darejesi birinshi nawbettegi hareketler dizimine saykes
keledi.

2. Oylamay, bahalamay ham olard1 6z-ara salistirmay
tezlikte barliq ideyalard1 jaziw kerek boladi.

3. Diagramma hesh gashan tamamlanbaydi: ogan jana
ideyalardi kirgiziw mamkin bolad1

4. Egerde soraw sxemada bir qansha «shoqqilarnda qay-
tarilsa, sonday eken ol salistirganda zarurli bolip tabiladi.
Ol shimgiwlardi sheshiwdin zararli gademi boliwr mimkin.

5. Jana ideyalard1 grafik koriniste atap korsetiwdi 6ziniz
sheshin: terek yamasa kaskad Kkorinisinde, joqaridan
tdbmenge yamasa shep tarepten onga. En ahmiyetlisi este
tutin: salistirganda kép mugdardagr paydali ideyalar ham
mashqala sheshimlerin tabiwga mimkinshilik beretugin usil
en maqul tisetugin usil esaplanadi.

6. Egerde siz tuwri soraw berseniz ham optimistik bol-
saniz, ol halda diagramma (texnika) har qanday mashqala
sheshimin tawip beriwdi kepilleydi.

Studentler jeke yamasa jupliqta diagramma duzedi. Ju-
pgqa  Dbirlesedi, 6z diagrammalarin salistiradi  hdm
qosimshalar Kiritedi.
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«Qanday?» DIAGRAMMASI

Sipat analizi
menen

Molekulyar
formulasi
jardeminde

Mugdar analizi
menen

Y% mugdarini
aniglap

Interaktiv usillar qollanilganda student bilimlerdi qabil
etiw procesinde toliq qatnasiwshiga aylanadi. Oqitiwshi
tayin bilimdi bermeydi, balkim bilim aliwga qizigiwshiliq
oyatadi, garezsiz izertlewge shaqiradi. Bul processte
oqittwshi iskerligi aktivligi talabalar aktivligine alisip
qaladi, oqitiwshi bul halda studentler gayrathiligina sharayat
jaratadi. Studentte oqiwga barhama qizigiwshiliq boliwi
ushin har birimiz ataqli pedagog K.Ushinskiydin:
“Oqiwshi-bos jaydi toltiriw kerek bolgan 1dis emes, ol -
jagiw kerek bolgan jalin”, degen s6z dizbegin mudami esta
saqlaw kerek [4].

Oqiw-tarbiya procesinde kasiplik-pedagogikaliq
kompetentligin integrativ jantasiw tiykarinda qaliplestiriw
studentler ushin arnawli islep shigilgan izertlew-joybar
iskerligin siyasty gruppalastirilgan talim arqali amelge
asiriwdi ndzerde tutadu.

Juwmaglap aytqanda, interaktiv usillardi jogarida
qisqasha bayanlangan faktorlardi esapga algan halda
sholkemlestiriw ham alip bariw «Marganec toparshasi
elementleri» temasin Gyreniwdin sapast ham natiyjeliligin
jéne de asirtwga x1zmet etedi.
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REZYUME. Ushbu maqolada k1myo mashg‘ulotlarida mualliflar tomonidan «Nima uchuny» va «Qanday dlagrammasi» yordamida
mashg‘ulotlarni tashkil etish bo‘yicha olib borilgan ishlar va takliflar keltirilgan. Bu usullar talabalarning ijodkorligini va faolligini oshi-

radi.

PE3IOME. B naHHO# cTaThe MpeCcTaBICHbI Pa0OTHI M MPEIUIOKEHHS aBTOPOB MO OPTaHU3AIMH 3aHIATUI C UCIIOJIb30BAHUEM CXEMBI
«[louemy 1 Kak» Ha YPOKaxX XMMUHU. DTH METOJBI MIOBHILAIOT TBOPUYECKHUE CIIOCOOHOCTH U aKTUBHOCTD yUaITHXCS.

SUMMARY. This article presents the authors’ works and suggestions on organizing classes using the "Why and How" scheme in
chemistry lessons. These methods enhance students’ creativity and activity.

INFORMATIKA PANINEN ELEKTRON OQIW QOLLANBALARDI JARATIWGA QOYILATUGIN
TALAPLAR HAM JARATIW BASQiSHLARI
E.Kazbekova — assistent oqitiwshi
Ajiniyaz atindagi Nokis mamleketlik pedagogikaliq institut:
Tayansh so‘zlar: elektron ta’lim, multimediya, raqamlashtirish, informatika.
KiioueBble ciioBa: 3JEKTPOHHOE 00pa3oBaHe, MyJIbTHMEINA, OIU(POBKa, HHPOPMATHKA.
Key words: electronic education, multimedia, digitization, informatics.

Bugingi informaciyalasiw dawirinde bilimlendiriwde
elektron oqiw resurslardan 6z betinshe talim aliwd: rawaj-
landirnnwda, arahgtan oqitiw kurslarin - shélkemlestiriw
maselelerinde de 6z zarurligin Kkorsetpekte. Zamanagoy
pedagogikahq texnologiyalardi amelde qollagan halda,
sonin menen birge, elektron oqiw qollanbalardan payda-
langan halda sabaqti sholkemlestiriw jolga qoyilganda gana
har tarepleme barkamal insandi tarbiyalaw waziypasi
amelge asadi.

Omw-tarbiya procesin didaktikaliq tamiyinlewdin zarar-
li shartlerinen biri ogiw materiallarin ogqiwshilarga inter-
aktiv usillar jardeminde teren uyretiw esaplanadi. Elektron
oqiw qollanbalar jardeminde sabaqti shélkemlestiriw
dasturiy sabaq tirinen ozgeshelik tarepi, oqiwshilar 06z
betinshe bilim aliw x1zmetinde aktivligin asiradi.

Informatika péani  elektron oqiw  qollanbasinan
paydalangan halda oqitiw oqiwshilardin pandi Gyreniw
dawirinde talim-tarbiya aliw waziypalarin orinlaw menen
birge, olardin bilim, konlikpe ham uqipliliqlarin
rawajlandiriwdi nazerde tutadi. Oqiw procesinde oqiwshilar
bilim aladi, kompyuterde islew sheberligine iye boladi, sol
menen birge olardi kamil insanlar etip tarbiyalaw isleride
amelge asiraldi [1].

A.A.Abduganiev, A.Ziyaevlardin «Talim procesinde
elektron talim resurslarinifi orn1 haqqmnda» atli miynetinde
oqiw procesinde elektron resurslardin imkaniyatlari, talim
beriwde oqitiwshimii  jumisin  ansatlastirrwshi  qural
sipatinda  ilimiy pikirler bildirilgen, M.X.Gulomova,
N.K.Sobirovanin «Jana innovacion texnologiya jardeminde
talim natiyjeligin asiriw usillar atli jumisinda har qiyh
usillar, aqilga htjim  (Brainstorming), pikirlerdin
tarmaqlaniwi (Claster), PSMU texnologiyasi1 (ERIS) siyaqli
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interaktiv. metodlardin sabaq Otiw procesin natiyjeli
sholkemlestiriwge jardem beretiginligi haqqinda pikirler
berilgen.

M.A Fayziev Kompyuter imitacion modeli tiykarinda
Informatika paninen otkerilgen tajriybe-sinawdin daslepki

basqishlarinda kompyuter imitaciyaliq modelin oqiw
procesinde qollaniwdin  metodikaliq tarepleri aship
berilgen. «Informatika» paninen har bir teoriyaliq

magliwmatlar, ameliy shinigiwlar ushin olardin mazmunina
saykes kompyuter imitaciyallq modeli jaratilganligi
aytiladi.

Izertlewlerden kelip shigip elektron oqiw qollanbalardi
jarattwga pedagogikaliq bir gatar talaplar qoyilgan.

Didaktikaliq talaplarga ilimiylik, tasiniklilik, qatan ham
sistemali bayan etiliwi menen birgelikte (pedagogika,
psixologiya, informatika, ergonomikanin  tiykargi
principlerin, zamanagdy pannin fundamental tiykarlarin
esapqa alip, oqiw iskerliginin mazmunin quriw imkaniyatin
tamiyinlew), uzliksiz ham bir putinlik (aldin Gyrenilgen
bilimlerdin  logikaliq natiyjesi hamde toltiriwshisi
esaplanadi), izbe-izlik, mashqalaliliq, korgizbelilik,
aktivlestiriw (oqitiw erkinligi hamde aktivlik qgasiyetinin
bar ekenligi), oqittw natiyjelerin 6zlestiriwdin bekkemligi,
baylanistin interaktivligi, oqitiw, tarbiyalaw, rawajlandirtw
ham ameliyattin bir putin birligi [2].

Metodikaliq talaplarga tomendegiler kiredi aniq oqiw
paninin o6zine tan qasiyetlerin esapqa aliw, belgili bir
pannin 6zine tanligin esapqa aliw, informciyani1 zamanagoy
metodlar1 6zara baylanisliligi, har-tarliligi, amelge asiriliwi.

Psixologiyaliq talaplarga tusiniw, (verbal-logikaliqg,
sensor-perswptiv), sana (tusinikli-teoriyali, korgizbeli-
ameliy), diggati (turaqliligi, ozgeriwi), motivaciya
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(islesiwdin aktiv formalari, joqar1 darejedegi korgizbelilik,
0z waqtinda qayta baylanis jardeminde oqiwshilardin joqari
darejedegi motivaciyalarin turaqh tirde qollap-quwatlaw),
eslew, koz qarasi, jast ham individual psixologiyaliq
qasiyetlerin esapqa aliw (iyelengen bilim, kénlikpe ham
gabiletlerin esapqa alip, oqiw paninin mazmunin hamde
oqiw maslelerinin quramaliliq dérejesi oqiwshilardin jas
imkaniyatlar1 ham individual qasiyetlerine saykes keliwi,
oqiw materialin 6zlestiriwde artigsha sezimli, aqilty
juklemelerden tasirleniwden qorgaw) kiredi.

Texnikaliq talaplarga zamanagdy universal jeke
kompyuterler, sirtqir qurilmalari, test otkeriletugin derekler
Kiredi.

Tarmagq talaplarina klient-server arxitekturasi, Internet-
navigatorlar, tarmaq operacion sistemalart,
telekommunikaciya, basqartw qurallar1 (oqitiw procesinin
individual ham toparli jumislari, sirtqi qayta baylanis)
kiredi.

Ergonomikaliq  talaplarga  tomendegiler  kiredi
beyimlesiwlik, paydalaniwshiga maslasiw, ekran formalarin
sholkemlestiriw.

Estetikaliq talaplarga tomendegiler kiredi tartiplilik ham
anlatiwliliq  (elementleri, jaylasiwi,  Olshemi, reni),
bezetiwdin funkcional waziypast ham ergonomikaliq
talaplarga saykesligi.

Arnawli talaplarga tomendegiler kiredi interaktivlik,
magsetke qaratilganligi, 0z betinshelik ham
maslasiwshanliq, audiolastirtw,  korgizbelilik,  kiritiw
baqlawi, intelektualliq, rawajlamiw, differenciyalasiw,
kreativlik, ashiqliq, qayta baylanis, funkcionallasiw,
isenimlilik.

Metodikaliq talaplar pedagogikaliq programmaliq
qurallar tiykarinda oqitiwga arnalgan oqiw paninin 6zine
tan qasiyetlerin, onin nizamliglarin, izleniw metodlari,
informaciyan1 qayta islewdin zamanagoy usillarin engiziw
imkaniyatlarin esapqa aliwdi nazerde tutadi [3].

Oqiw processlerin informaciyalastirtw magsetine kore,
elektron oqiw qollanbalard: jaratiw boyinsha témendegi
kriteriyalarga amel qilinadi:

- kvantlaw, yagniy oqiw materiyallart mazmunin jabiq,
minimal koélemge iye modullerge ajratilgan boliwi
(moduller bir neshe sholkemlestiriwshilerden ibarat boliw1);
toligliligq, yagniy oqiw materiyallariin tiykargi
mazunin 6z ishine algan har bir modul o6zinde toliq
resurslarga iye boliwi;
korgizbelilik, yagnty moduller tekst ham
vizuallastirilgan materiyallardin  belgili bir qatnasin
saqlagan rawishte suwret, illyustraciya, Kkorinisler
jiynaginan ibarat boliwi;
erkin basqartw, yagniy talabalar kompyuter
ekranindagi korinislerdin almasiwin erkin basqariwi, zarar
materiyallardi qalegenshe ekranga shigariwlart haAm baqlaw
tapsirmalarin  orinlaw arqali bilimlerdi erkin sinaw
imkaniyatina iye boliw;

- beyimlesiwshiligi, yagniy OMTlar oqiw procesinde
belgili bir paydalanmiwshinin mutajligine beyimlesiwin
tamiyinlew, omh 4ameliy bagdarlanganligin = 6zgertiw,
paydalaniwshinin mutéjliklerinen kelip shigip, qosimsha
illyustrativ materiyallardi1 tarlendiriw imkaniyatlarina iye
boliwi;

- kompyuter komegi, yagniy oqiw materiyallarinin
ahmiyetine itibar qaratiw maqsetinde talaba qalegen waqitta
kompyuter komegine iye boliw1.

Jogaridagilar menen bir qatarda elektron oqiw
gollanbadan (EOQ) paydalaniwshi ushin qolay boliw1 ham
ol tdomendegi nizamlargada juwap beriwi kerek:

- qiz1q ham 6zine tartatugin boliwi;

- paydalaniwshi (talaba)ga 6z tajriybesin, bilimin, pan
haqqindag1 tasinikler ham kéz-qarasinin rawajlandiriwga
imkaniyat jaratiwi;

- rasmiy oqiw dasturine talap etilgen materiyallard1 6z
ishine aliwzi;
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- tusinerli hAm paydalaniwga qolay boliwsi,

- musallar, maseleler, omirlik jagdaylar ham ameliy
tusinikler menen tamiyinleniwi;

- ameliyat ham teoriyani baylanistiriwga jardem be-
retugin suwret ham diagrammalar bar boliwz;

- respublikamiz milliy hAm madeniy dastarleri hamde
qadiryatlardi esapqa aliwi;

- orta darejedegi paydalamwshilarga arnalgan bolip, bi-
lim darejesi joqar1 ham pas darejedegi paydalaniwshilardida
esapqa aliw hdm basqalar.

Putkil dunyadag: talimiy kompyuter programmalarin ja-
ratiw ham oqiw-tarbiya procesine engiziw kem-kemnen
tarqalmaqta. Kompyuter programmalarinan oqiw-tarbiya
procesinde paydalaniwdan magset tiykarman oqiwshilardi
0z-betinshe talim aliwga uyretiwge qaratilgan. Bul bagdar-
lamalardi quramalastiriw, tarli xabar texnologiyalarman
paydalaniw, birinshi néwbette, tdlim aliwshilardin jasin,
olardin gabiletin rawajlandiriwga, sonday-aq, jaslardi jana
bilim ham tajiriybeler menen qurallandiriwga imkaniyat
jaratadi. Biraq sogan qaramay, jaratilgan kompyuter pro-
grammalarida, tiykarman olardin juda kopshiligin quramali
maselelerdi maqsetke muwapiq rawishte uyretiwde jeterli
darejede dep, bolmaydi.

(

Qosimsha tekst

T

Tiykarg: tekst |

Video
Obrazlar
EOQnin dazilmesi .
Shet el mamleketlerinen uyrenilgen tajiriybeler
oqitiwshilardan  eskishe oqitiwdan waz keshiwden,

zamanagdy pedagogikaliq texnologiyant uyreniw ham
oqiw-tarbiya procesine en jaydiriwdi talap etpekte [4].

Elektron oqiw qollanbani jaratiw bir neshe basqishdan
ibarat bolip, olar tomendegilerden ibarat:

~

Paydalamwga Magsetlerdi
tapsiriw aniqlaw
Redaktorlaw
i Mazmunin
texnikaliq duziw,
Ly rejelestiriw
mazmumn
EOQ m
jaratiw,
sinagtan
Gtkeriw
EOQnin dazilmesi

1. Baslaw procesi: Elektron ogqiw qollanbani jaratpastan
aldin on1 jaratiwshilar tdmendegilerdi aniqlastiradi:

- pandi hdm ol qays: klasslar ushin moélsherlengenin
aniqglastiriw;
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- MTS ham oqiw dastliri menen tanisiw, ajiratilgan saat V) Elektron oqiw qollanbanin aqirg1 tayar varianttagi
kélemin aniglaw; korinisi. Paydalaniwshiga qolay variantda misali diskte

- jaratilatugin  oqiw qollanba paydalaniwshilarin  yamasa sirtqr yad qurilmasinda tapsirilads.
aniqlaw. 5. Redaktorlaw. Juwmaqlangan variant &dette,

2. Magsetlerdi aniglaw. tamendegi eki usilda redaktorlanadu:

Waziypaga mas magsetlerdi aniglastiriw: a) Mazmumn redaktorla_w. Qan1ge-s1nsh1 yamasa usi ta-

EOQ kimler ushin mélsherlengen? rawdr teren biletugin qain}ge téyqpmen tekst mazmunina

EOQ dan kimler paydalanadi? yamasa strukturasina ozgerisler kiritiledi; . .

- elektron qollanbadan oqiwshilar paydalangannan son | _b) Texnikahq 'redaktorlaw.’ ,EOQHI, texnikaliq Jaqtan
qanday bilim ham koénlikpelerge iye boladi ham ne zattlardi ~ Jetilistiriw, qolay interfeys, haripler kolemi, mazmunnih
islewge qadir bolad:? izbe-izligi, grafikli korinislerge tu§1nd1r’mel§r beriw, n}uyltlT

- EOQ nelerdi 6z ishine alad1? media — dawish magliwmatlardin uygmhgr h.tb. zéararli

3. Mazmunin dtziw — rejelestiriw. dizetiwler amelge asiriladi. Jarattwshilar  imkani

bolgansha texnikaliq redaktorlawga zarurlikti boldirmawga
hareket etedi, sebebi bul qiyin process bolip esaplanadi.

6. Paydalaniwga tapsiriw. Bul basqishta elektron oqiw
qollanba paydalaniwshilar qolina 6tedi.

Kompyuter texnologiyalar1  tiykarinda jaratilgan
EOQnin abzalliglarinan biri 6z-betinshe tyreniwdi, doreti-
wshilik pikirlewdi, bilim ham koénlikpelerdi qaliplestiriw
arqali oqiw materiallar1 ham ilimiy magliwmatlardi har
tarepleme teren Ozlestiriwge arnalganligil. Sonday - aq, ust

Bul bolim 2 kategoriya boyinsha bélinedi — temalar ham
temalar mazmunin rejelestiriw:

a) temalardi rejelestiriw — elektron oqiw qollanbanin
duzilisin aniqlap, onin bap ham temalarin aniqlap dizimin
qaliplestiriw;

b) temalar mazmunin rejelestiriw — tema bolimlerinin
atamasin duzip, olardin tiykargr mazmunin toliq jaritiw.

4. Elektron oqiw qollanbani jaratiw ham sinawdan

otkeriw. , , , tirdegi qollanbalar ilimiy magliwmatlardin birleskenligi,
~ Elektron oqiw ’qollan’baga tayarlangan te}(st ham mate-  ¢41im aliwshilardin jast ham fiziologik xarakterlerin esapqa
riallar eki yamasa tish marte redaktorlawdan otkeriledi: alganlig1 tarepinen dastiriy oqiw qollanbalarinan abzal.

a) temalardin ishki mazmunin jaritiwdag daslepki tekst Juwmaglap aytqanda pedagogikaliq tiyretiwshi elektron
ham electron variant sxemasi. Bul jaratilgan mazmun qgani- oqiw  qollanbalardi  (EOQ) jaratiwga  qoyilatugin
gelerge korsetiledi, olar bildirgen pikir hdm usmislar Gyre-  pedagogikaliq talaplar tiykarinda jaratiw ham elektron oqiw
niledi; ) ) , qollanbalardi jaratiw kriteriyalarna amel qiligan halda

b) daslepki varianttifi redaktorlangan formasi. Adette  jaratiw elektron oqiw qollanbalardin qolayli boliwia ham
bul variant belgili bir muddet ishinde sinawdan otkeriledsi; ken en jayiliwina jardem beredi.
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REZYUME. Ushbu maqolada elektron o‘quv qo‘llanmalarni yaratishga qo‘yiladigan talablar va me’zonlar hagida so‘z boradi.
Magqola asosan ta’limni ragamlashtirish va ta’limda elektron o‘quv qo‘llanmalarni qo‘llash za’rurligi haqidagi masalalarni o‘z ishiga
oladi.
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HOE BHUMaHHe yessiercs: [ubpoBu3ainy 00pa3oBaHus 1 HEOOXOAUMOCTH HUCIIONB30BAHKS AIICKTPOHHBIX YYEOHHKOB B 00pa30BaHHH.

SUMMARY. This article discusses the requirements and criteria for creating e-learning manuals. The article focuses mainly on
digitization of education and the need to use electronic textbooks in education.

ELEKTRON TALIM ORTALIGINDA INFORMATIKA KURSIN OQITIWDIN UZLIKSIZ
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Xabar texnologiyalar: taraw: jedel pat penen rawajlanip,  usi1 proces interaktiv oqiw kompleksler, mobil qosimsha,
jetilistirilip baratirgan bugingi kuande talimdi xabar kompyuter dasturleri, televizor ham radio oqiw kurslari
texnologiyalar: tiykarinda sholkemlestiriw, onin mazmunin = menen uyginlasip barmagqta. Bul proceste oqitiw talabanin
talabalar sanasina tolig sindiriw aktual mashqgala sipatinda  kobirek ishki imkaniyatlari, intelektual potenciyali, xabar-
koterilmekte. Zamanagdy xabar texnologiyalari ortaliginda  lardi qabillaw ham jiberiw xarakterlerine tuwridan-tuwri
oqitiwdin mashqalali usili xabar - receptiv ham repraduktiv ~ baylamisli. Talimdi informaciyalastirtw teoriyas1 ham
metodlart menen birgelikte ken qollaniladi. Bul ortaligta  metodologiyast hamde ameliyati, tdlimge informatika ham

elektron oqiw metodikaliq tamiynatin talim mazmunin jari-  xabar texnologiyalarin engiziw mashqalalari, elektron oqiw
yalawda, oqiwshilardin biliw iskerligin basqariw ham  adebiyatlardi jaratiw ham olardan talim procesinde payda-
qadagalaw qurallar1 sipatinda paydalaniladi [1]. lamiw boyimsha shet el hdm mamleketimiz alimlari

Zamanag0y xabar texnologiyalarinin talim sistemasinda  tarepinen koplegen izertlewler alip barilgan. Solardan,
gollaniliwi tusinigi hdm mazmum qayta koérip shigiwin  B.S.Gershunskiy, A.P.Ershov, A.A.Kuznecov, V.S.Lednev,
talap etedi. Sol sebepli, tdlim ham oqitiw proceslerine jana-  V.G.Razumovskiy, V.M.Monaxov ham basqalardin
sha jandasiw hamde itibar menen qarala baslandi. Télim  jumuslarinda  tdlimdi  kompyuterlestiriw  metodikasi,
procesinde degende oqitiwshi ham talabanin 6z ara  V.I.Grucenko, Gutgarc R.D., Chebisheva B.P., 1.V.Robert
munasebetindegi toliq process koz aldimizga keledi. Endi  hadm basqalardin jumuislarinda bolsa talimdi
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kompyuterlestiriw teoriyasi, metodikasi hadm ameliyati,
E.I.Mashbic, I.V.Robert, M.P.Lapchik, V.N.Monaxov,
A.A.Abdugodirov, M.Aripov, A.Hayitov, U.Begimkulov,
R.Hamdamov, N.[.Taylagov, M.Lutfillacv, Q.T.Olimov,
M.Coylardin jumislarinda bolsa tarli bagdardagi pedago-
gikaliq dastriy qurallar islep shigiw ham bul dastlriy

qurallardan oqiw procesinde paydalamw metodikas1 ja-
ratilgan [5].
P.Ya.Galperin, V.V.Davidov, L.S.Rubenshteyn,

N.F.Talizinalardin izertlewleri oqiw procesine kompyuter-
lerdi qollawdin psixologik tiykarlart ham oqiw materi-
yallarin sistemalastiriw usillarina bagishlangan.

M.M.Aripov, A.lTillaevlar web-texnologiyalar
tiykarinda respublika koéleminde tdlimde qollaw mumkin
bolgan jana sistema jaratilganligi ham usi sistemada tirli
qanigeliklerge tiyisli kurslard1 kiritiw, qayta islew, baytiw
hamde olard1 araligtan oqitiw imkdaniyati bar ekenligi
haqqinda, A.A.Abduganiev, A.Ziyaevlar oqiw procesinde
elektron resurslardin  imkaniyatlari, talim  beriwde
oqittwshinin jumisin ansatlastiriw, talim sipatin asiriwda
elektron resurslardan paydalaniw haqqinda ilimiy tartish
pikirler bildirgen.

Sol sebepli bilimlendiriw orinlart oqiw dasturlerine
saykes zamanag6y talaplar tiykarinda oqiw metodikaliq
tamiynat jaratiw kerek boladi. Bul proceste malim bir oqiw
materiali bir qansha usillar menen jariyalaniwi mamkin.

Daslep informatika pani Uyreniletugin Uzliksiz talim
sistemas1 mazmunin uyrenip shigayiq.

Informatikada tiykargi material (informaciyani izlew,
saqlaw, qayta islew ham uzatiw) haqqinda bilimler ham
informaciya tarlerin(uzlikli ham tzliksiz informaciya
boyinsha koénlikpelerin) iyelewdi nazerde tutadi. Informat-
ika pani boymsha iyelengen bilim, konlikpe ham uqipliglar
turmishq iskerlik procesinde qollanmtw qabileti nazerde
tutiladi. Kompyuterde islewde qawipsizlik texnikasi
qagiydalart ham sanitariya-gigiyena talaplarina boysiniw.
Kompyuterdi elektr deregine tuwri qosiw ham oshirtw
daslepki mektep informatikaliq bilimler esaplanadi. Son-
day-aq, informatika kursinin magseti ham waziypalarin
ajirata aliw, olardi analiz qila aliw1 lazim ham xabar ham ol
menen orimlanatugin proceslerge misallar keltire aliw kon-
likpelerdi iyelewdi nazerde tutad [6].

Talimnin

Informatika pazmant

P ilimiy bilim,

pan! konlikpe ha

mazmuni onlikpe ham

uqiphglar

sistemasi

esaplanadi

Téalimmin  mazmuni, kélemi, socialliq sistemanin

ekonomikaliq talap ham mutjlikleri, pan-texnika rawaj-
lantw1 darejesi menen belgilenedi, yagniy onii mazmunina
tabiyat, jamiyet, insan ham onin oylaw1 haqqindag: bilim-
ler, hazirgi zaman pani, texnikasi, madeniyati, islep
shigariwdagi janaliglar kiritiledi. Talimnin mazmuni 6zger-
iwshen, ol barliq waqitta janalanip turadi.

Talim procesi oqiwshilarda - bilimdanliq, 6z betinshe
pikirlew, 0zin-6zi bahalaw, doretiwshilik, tirisqaqliq,
baslamashiliq, ziyreklik, intizamliliq, qizigiwshanliq styaqli
paziyletlerdi qaliplestiredi. Tabiyat, jamiyet, insan ham
onin oylawina munasebetide talim mazmunin belgilewge,
tdlim aliwga jardem beredi. Talaba 6zinde qaliplesken
qatnasiglarga tiykarlanip doégerek-atiraptagi narselerdi,
waqiyalardi  bahalaydi, ilimiy ham ilimiy emes
hadiyselerdin parqina baradi [4].
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Talim  sistemasinifni  elektronlastwi  hdm  sanli
texnologiyalardi oqitiwda qollaw procesi jedel pat penen
rawajlanbaqta. Informatika panin elektron talim ortalig
arqali oqitiw, uzliksiz talim sistemast ham oqiw kursinin
mazmunin qaliplestiriw zartriyati studentlerge panleraraliq
baylanislardi terenrek angariw, teoriyaliq ham ameliy
bilimlerdi natiyjeli 6zlestiriw imkaniyatin beredi. Elektron
talimnin imkaniyatlarin korip shigayiq:

1. Elektron talim ortaligi ham onmmn ahmiyeti. Elek-
tron talim ortaliglar1 talim procesinde ken qollanilip,
oqittwshilarga hdm oqiwshilarga magliwmatlard: interaktiv
usilda jetkiziw imkaniyatin beredi. Bul sistemada magliw-
matlardin turaqli janalaniwi1 ham oqiw materiallarinin qolay
duzilisi tamiyinlenedi.

Elektron talim ortaliginda oqitiw - waqit ham jay
sheklewlerin jeniw, studentler ushin jane de qolay ham
natiyjeli oqitiw mumkinshiligin jaratadi.

2. Informatika kursimm mazmuni ham omn student-
lerge tasiri. Informatika kursi tiykarinan algoritmlik pikir-
lew, programmalastiriw tiykarlari, magliwmatlardi qayta
islew ham informaciya qawipsizligi siyaqli bolimlerdi 6z
ishine aladi. Bul temalar elektron talim ortaliginda qizigh
ham tasinikli tarzde aytiladi. Studentler turli maselelerdi
sheshiw procesinde ameliy tajiriybelerin asiradi ham jana
texnologiyalar menen islewdi uyrenedi. )

3. Uzliksiz oqitiw sistemasinin abzalliqlari. Uzliksiz
oqitiw sistemasi elektron talim ortaliginin abzalliglarin
qosip alip, oqiw procesin turaql turde jetilistiriwge jardem
beredi. Bul sistemada studentler bir martelik emes, balkim
basqishpa-basqish  bilimlerdi  6zlestirip bartw  mum-
kinshiligine iye boladi. Har bir basqishta oqiw procesi
janalanip, zamanagoy bilim ham konlikpeler tiykarinda
rawajlandiriladi.

4. Elektron talim ortaliginda vzliksiz talimnin 6zine
tan qasiyetleri. Elektron talim ortaliginda uzliksiz talim
jedel ozgeriwshen informaciya texnologiyalari menen
saykes rawajlanip, turli elektron qurallar arqali studentler
menen baylanisti bekkemleydi. Araliqtan ham ashiq talim
ortaliglart interaktiv materiallar hdm onlayn imtixanlar
oqiw procesin jane de qolayli ham qiziqlhiraq qiladi [3].

Sonin menen birge elektron talim ortaliginda informat-
ika kursin oqitiwda innovaciyaliq sistemalardan paydalaniw
da oqittw procesin jane de natiyjeli ham qiziqh etedi.
Toémende informatika kursinda gollaniliwi mumkin bolgan
innovaciyaliq sistemalar haqqinda magliwmatlar keltiriledi:

1. Jasalma intellekt tiykarinda oqitiw.

Jasalma intellekt(Al) informatika kursinda studentler
bilim darejesin analiz etip, olardin mutajliklerine
maslastirilgan individual oqiw jobalarin usinis etedi. Jasal-
ma intellekt jardeminde avtomatlastirilgan testler ham
ameliy tapsirmalar oqiwshilardin garezsiz tarde bilimlerdi
ozlestiriwine jardem beredi.

2. VR(Virtual Reality) hdim AR(Augmented Reality)
texnologiyalart.

VR ham AR jardeminde informatika kursinda pro-
grammalastiriw yamasa tarmaq tasiniklerin jane de korgiz-
beli ham interaktiv oqittw mimkinshiligi jaratiladi. Misali,
VR arqali studentler virtual laboratoriyada ameliy
jumislardr orinlasa, AR texnologiyas: real ortaliqti virtual
elementler menen bayitip, quramali temalardi aniqlaw
tusindiriwge jardem beredi [2].

3. Mobil qosimshalar ham araliqtan oqitiw platforma-
lar1.

Mobil qosimshalar jardeminde studentler galegen orin-
da ham waqitta oqiw imkéniyatina iye boladi. Misali
Coursera, Udemy, Hemis, Moodle yamasa ayriqsha milliy
araliqgtan oqitiw platformalar1 oqiwshilar ushmn tarli
sabaqlar ham ameliy shinigiwlardi usmis etedi. Bul plat-
formalarda sinaqlar ham tapsirmalar menen bir qatarda vid-
eosabaglar ham interaktiv resurslar bar.

4. Oylastinnw(Gamification).

Gamifikaciya studentler qizigiwshiligin asirip, informa-
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tika kursindag:r temalardi oyin elementleri argali 6zles- Juwmaglap aytqanda bugingi kunde jas awladqa talim
tiriwge muamkinshilik beredi. Oyinlar arqali oqitiw pro- ham tarbiya beriwde ulli babalarimizdin metodikaliq kéz
cesinde studentlerdin bilim darejesine mas baseki ortaligi  qaraslarin hdm miynetlerin paydalaniw 6zinm aktualligin
jaratiladi. Bul usil studentlerdi kobirek quziqtiradi ham  jogaltpagan bahali miyras bolip esaplanadi. Demek, elek-
olarga tiyreniw procesin ansatlastiradi. tron talim ortaliginda informatika kursin oqittwda zama-

5. Magliwmatlard: analiz qiliw ham adaptiv sistemalar. nagdy multimediyali elektron qollanbalarin, araliqtan

Adaptiv oqiw sistemalar1 studenttin oqiw procesindegi  oqitiw sistemalar1 ushin web-saytlard: islep shigiw ham
natiyjelerine tiykarlanip, oqiw materiallarin individual tirde  talim procesinde qollaw zarur dep esaplaymiz.
maslastiriw imkéniyatin beredi. Magliwmatlardi analiz Solay etip, elektron talim ortaligi arqali informatika
qiliw arqali studenttin qaysi temalard: jagsi 6zlestirgenligi ~ kursin oqitiwdin zliksiz sistemasin qaliplestiriw tek gana
yamasa qayst bolimlerdi qayta korip shigiwi kerekligi  studentler ushin emes, balki oqittwshilar ushin da talim
aniqlanadi ham ogan mas keliwshi usinislar beriledi. natiyjeliligin asiradi. Bul sistema studentlerge zamanagoy

6. Bultli texnologiyalar. Bulthi texnologiyalar arqali stu-  bilimlerdi 6zlestiriw mumkinshiligin beredi ham olardin
dentler ham oqitiwshilar magliwmatlardi saqlaw ham olar-  keleshektegi kasiplik jetiskenliklerine imkan jaratadi. Bul
dan birgelikte paydalamw mumkinshiligine 1ye boladi. Bul  innovciyaliq sistemalar informatika kursi ushin jana mam-
texnologiya tlken koélemdegi oqiw materiyallarin saqlaw  kinshilikler jaratadi ham talim natiyjeliligin asiradi. Elek-
ham olarda uzliksiz jumis mumkinshiligin jaratadi. Sonin  tron talim ortaliginda bul siyaqli usillar oqitiw procesin
menen birge, studentlerdin jumislarin araliqgtan baqlap  bayitip, bilimlerdi jane de terenirek oOzlestiriwge jardem
bariw imkaniyatin beredi [7]. beredi.
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REZYUME. Ushbu magolada informatika kursini o‘qitishning uzluksiz tizimida elektron resurslardan foydalanish va yaratish
haqida so‘z boradi. Maqola asosan ta’limni raqamlashtirish va uning ta’limda za’rurligi haqidagi so‘zlarni oz ishiga oladi.
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JaBaHUSA Kypca HHQOpPMAaTHKH. B cTaThe B OCHOBHOM peub HAeT 0 HudpoBu3auy 00pa3oBaHMA U €€ 3HAYCHUH B 00pa30BaHUM.

SUMMARY. This article talks about the use and creation of electronic resources in the continuous system of teaching the computer
science course. The article mainly deals with the digitalization of education and its importance in education.
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Respublikamiz mekteplerindegi «Texnologiya» pani Jane bir mashqala — bul pan boyinsha birden-bir oqitiw
mektep oqiwshilarinda kasiplik iskerlikte, sonday-aq  metodikasinin joqligi. Mekteplerde oqitiwshilar har qiyli
kindelik turmista amelge asiriw ushin zarur bolgan  oqitiw usillarinan paydalanadi. Sol sebepli «Texnologiyay
koénlikpelerdi qaliplestiriwde ahmiyetli rol oynaydi. panin oqitiwdin birden-bir metodikasin islep shigiw zartr,

Biraq, hazirgi rawajlangan dawirde bul pan boyinsha  bul mektep oqiwshilarinin birdey bilim darejesine erisiwine
oqitiw usillarina jana talaplar payda boladi. Bul maqalada  imkan beredi [5].
biz respublikamizda «Texnologiya» panin oqitiwdin Bunnan tisqari, ayirim mekteplerde usi1 pandi natiyjeli
ahmiyetli mashqalalarin, sonday-aq olardi sheshiwdin  oqitiwga iye bolgan maman oqitiwshilardin san1 jetkiliksiz.
mumkin bolgan usillarin korip shigamiz. Biz tek qana  Usi mashqalani sheshiw ushin «Texnologiya» pani
texnikaliq ham sholkemlestiriwshilik mashqalalardi gana  oqitiwshilarinin mamanligin asiriw dasturlerin islep shigiw,
emes, balki oqiw procesinde zamanag0y texnologiyalardan  olardin us1 tarawdagi bilim ham konlikpelerin  asiriw
paydalamw menen baylanisi mashqalalardi, sonih menen  mumkinshiligin beredi.

birge, oqiwshilardin mamanligin asirtw menen baylanish Ameliy sabaqlardi  otkeriw  ushin  materialliq
mashqalalardi da koérip shigamiz. resurslardin jetispewshilik mashqalasinda atap otiw orinli.
1. Tiykargr mashqalalar. Kobinese uskeneler jeterli emes, sonday-aq ol menen islew

Respublikamiz  mekteplerinde «Texnologiya» péanin  ushin zarar materiallar ham éspablarda jetispeydi. Bul
oqitiwdagi tiykargr mashqalalardan biri bul ustaxanalardagi oqlwshllardm Jeterlishe ameliy tajlrlybege iye bolmawina,
gonergen aspab-Uskeneler bolip tabiladi. Kopshilik  olardin uyreniw natiyjeliliginin paseyiwine alip keliwi
mekteplerde texnikaliq uskenelerdi janalaw ham turagli ~ mumkin. Ust mashqalani sheshiw ushin mekteplerdi zarur

onlaw jumislarin alip bartw imkéniyat1 joq. materiallar ham d4spablar menen tamiyinlew, sonday-aq
Bunnan tisqari, talap etiletugin  aspab-uskeneler  uskeneler menen tdmiyinlewdi sholkemlestiriw kerek.
kobinese har bir oqiwshi ushin jeterli emes, bunin Respublikamiz mekteplerinde «Texnologiya» panin

aqibetinde oqiwshilar sabaqglarda tuskenelerden gezekpe-  oqitiwdin texnikaliq ham sholkemlestiriwshilik mashqala-
gezek paydalanmiwga majbar boladi, al bul 6z gezeginde larman tisqar1 jane bir qansha mashqalalarga dushar kel-
oqitiw natiyjeliligin sezilerli darejede paseytiredi. mekte. Olardan biri oqiwshilardin us1 pange bolgan
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quzigiwinin paseyiwi bolip tabiladi. Hazirgi rawajlangan
dawirde oqiwga kesent beretugin koplegen kompyuter
oyinlart bar. Bunnan tisqari, ayirim balalar «Texnologiya»
panin tyreniwden ameliy payda joq ham bul pandi zerigerli
ham qiziqli emes dep esaplaydi.

Jane bir mashqala — bul oqiwshilardin jeke talaplart hdm
gabiletlerine itibar  bermeslik. Ayirim  mekteplerde
oqiwshilar bir tardegi tapsirmalardi aliwlart ham birdey
jumislardi orinlawlari mumkin, al bul har bir oqiwshim
shaxs retinde rawajlandiriwga imkan bermevdi. Bul ziyrek
oqiwshilardin 6z darejelerin toliq korsete almawina, al
tomen oqiytugin oqiwshilardin jeterlishe jardem ham
gollap-quwatlanbawina alip keliwi mamkin.

2. Oqiwshilardin motivaciyast mashqalalast.

Sabaqtin tabisli otiwine tiykargi faktorlardan biri bul
oqiwshilardin  motivaciyast bolip tabiladi. Motivaciya
oqiwshilarda tyrenilip atirgan temaga qizigiw ham talapti
seziniw, qiymshiliqlardi jeniw, 6zinin aldina qoygan
magsetlerine erisiw ushin shin kewil menen hareket etiw
imkanin beredi.

Biraq, oqiwshilardin «Texnologiya» panin uyreniwge
bolgan qizigiwinin paseyiwi mekteplerimizde ken tarqalgan
mashqala esaplanadi. Bul mashgalanin tiykargi sebebi
oqitiwdin eski metodlarin gollaniw, zamanagoy tendenciya-
lardi ham oqiwshilardin mutajliklerin esapqa almaw bolip
tabiladi [1].

Kopshilik mektep oqiwshilar1  texnologiya panin
uyreniwdin ameliy paydasin kérmeydi, sebebi olar
keleshektegi kasibine mas kelmeydi dep esaplaydi. Bunnan
tisqar1, oqiwshilar jamaat sharayatinda otkeriletugin ameliy
tapsirmalardi orinlawda 6zlerin qolaysiz seziwleri mamkin.

Usi mashqalani sheshiw ushin oqitiwga qatnasti 6zger-
tiw, oqiwshilar ushin  qizigh  ham paydali bolgan
zamanagdy metod ham texnologiyalardi oqiw procesine
kiritiw kerek. Misali, siz oqiwshilar 6z betinshe tarli
obyektlerdi jaratiwi hdm quriwi mumkin bolgan master
klass formatinda sabaq otkeriwiniz mumkin. Ogqiwshilar
ushin jane de qizigh bolatugin interaktiv texnologiyalar
ham zamanagdy uskenelerden de paydalaniwiniz mumkin
[4].

Uliwma alganda, «Texnologiya» panin uyreniwde
oqiwshilardi xoshametlew mashqalast oqitiwga bolgan
qatnast1 6zgertiwdi ham oqiwshilar ushimn jane de qizigarh
ham ahmiyetli bolgan jana oqittw metodlarin islep shigiwdi
talap etedi. Al, bul oqiwshilardin ust pange bolgan
quzigiwshiligin asiriwga jardem beredi ham jane de natiyjeli
uyreniw ushin sharayat jaratadi.

3. Gonergen uskeneler mashqalast.

Respublikamiz mekteplerinde «Texnologiya» panin
oqittw menen baylanislt jane bir mashqala — bul goénergen
uskeneler. Kopshilik mekteplerde oqiwshilardin tiykargi
mamanliq ham konlikpelerdi amelde uyreniwine imkan
beretugin zarar zamanagoy uskeneler joq.

ZamanagoOy aspab-uskenelerdin jetispewi oqiwshilardim
imkéniyatlarin shekleydi ham ameliy jumislarin qurama-
lastiradi. Kopshilik oqiwshilar zamanagdy texnologiyalar
ham materiallardan paydalaniw imkéniyatina iye emes, bul
olardin doretiwshilik ham joybarlaw gabiletin shekleydi.

Bunnan tisqari, sabaq waqtinda génergen uskenelerden
paydalamiw qgawipli. Bul oqiwshilardin tarli jaraqatlaniw
ham zaharleniwine alip keliwi mamkin, al ol 6z gezeginde
olardi motivaciyasina ham pange qizigiwina unamsiz tasir
qiladi.

Bul mashqalani sheshiw ushin mekteplerdi zamanagoy
ham gawipsiz uskeneler menen tamiyinlew, sonday-aq,
oqiwshilardi jana texnologiyalar ham oqitiw metodlarina
uyretiw zarur.

4. Sabagqlardin jeterli emeslik mashqalasi.
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«Texnologiya» panin oqitiwdagi jane bir mashqala — bul
pan boyinsha sabaq kestesinde jeterlishe  sabaq
ajiratilmaganligl.  Kopshilik  mekteplerde  texnologiya
sabaqlar1 haptede bir marteden kop bolmagan halda étker-
iledi, bul materiald1 toliq 6zlestiriw ushin jeterli emes. Al,
bul 6z gezeginde oqiwshilardin pannin barliq tareplerin,
atap aytganda teoriyaliq material ham ameliy tapsirmalardi
uyreniwge wagqitlarinin jetispewine alip keledi. Bunnan
tisqar1, olar materialdi turaqli takirarlaw imkaniyatinin
joqligi sebepli quramali texnologiyaliq processler ham
texnikan1 o6zlestiriwde qiyinshiliqlarga dushar keliwleri
mumkin.

Bul mashqalani sheshiw ushin kestedegi texnologiya
sabaqglarin kobeytiw ham de oqiwshilardin texnika hadm
texnologiyani terenirek Uyreniwlerine imkaniyat jaratiw
zarar. Bugan qosimsha texnologiya sabaqlarin endiriw,
master klass sabaqlarin 6tkeriw, onlayn kurslar ham vebinar
styaqlt zamanagoOy talim texnologiyalarinan paydalaniw
arqali erisiw mumkin.

Oqiwshilardin ameliy shinigiwlardi 6tkeriw ushin zarur
uskene ham materiallar menen tamiyinleniwi de ulken
ahmiyetke iye. Qarj1 ham uskenelerdin jetispewi oqiw ma-
terialin tabishi 6zlestiriwge tosqinliq qiliwi ham oqiwshilar
ushin qosimsha qiymshiliglard: keltirip shigariwi mamkin.

Uliwma alganda, mekteptin oqiw dasturinde jeterli em-
eslik mashqalast bilimlendiriw sholkemleri ham mamleket
karxanalarman teren itibar qaratiwdi talap etedi. Sabaqlar
sanin kobeytiw ham tskeneler menen tdmiyinlewdi
jagsilaw bilim sapasin asiriwga, oqiwshilardi keleshektegi
kasip-onerge tayarlawga xizmet etedi.

5. Oqiwshi menen individual jumis alip bartw mamkin
emeslik mashqalasi.

Respublikamiz mekteplerinde «Texnologiya» panin
oqittw menen baylanish jane bir mashqala — bul oqiwshilar
menen individual jumis alip bartw mumkin emesligi.

Oqutiwshilar turli konlikpe darejeleri ham texnologiyaga
quzigiwlar bolgan oqiwshilardi oqitiwda qryinshiliglarga
dushar keledi. Ayirim oqiwshilardin tayarliq darejesi ham
pange qizigiwi joqari boliwi, al basqalart menen individual
jumus alip bariw talap etiliwi mumkin.

Biraq, klasslarda oqiwshilar sant kdp bolganlig1 sebepli,
oqitiwshilar har dayim bir oqiwshiga itibar qarata almaydi
ham tyreniwde individual jardem bere almaydi.

Ust mashqalani sheshiw ushin oqitiwshilarga har bir
oqiwshinin 6zgeshelikleri ham zartrliklerin esapqa aliwga
imkan beretugin metodlard: islep shigiw kerek. Bul har
quylt oqiw materiallarinan, oqittw metodlarinan paydalaniw
ham oqiwshilarga individual maslahatler beriwdi 6z ishine
aliw1 mumkin.

Sonday-ag, oqiwshilarga jardem beretugin qosimsha
dereklerden, musali, onlayn kurslar, video sabaqlar,
sabaqliglar ham basqa materiallardan paydalaniw imkani-
yatin tamiyinlew ulken ahmiyetke iye.

Bunnan tisqari, jeke korsetpelerdi tamiyinleytugin ham
oqitiwshilarga har bir oqiwshinin zururliklerine maslasiwga
jardem beretugin talim platformalart siyaqli innovaciyaliq
texnologiyalardan paydalaniw mimkin.

Ullwma alganda, oqiwshilarga individual itibar
texnologiya tarawinda sapali bilim beriwdin quramliq
bolimi bolip, ust mashqalant sheshiw ushin tiyisli metodika
ham texnologiyalardi endiriwdi talap etedi.

Juwmaglap aytganda, respublikamiz mekteplerinde
«Texnologiya» panin oqitiw oqiwshilardin motivaciyasinin
jeterli emesligi, gonergen uskeneler, sabaqlar saninin jeterli
emesligi siyaqli bir qatar ahmiyetli mashqalalar bolip kel-
mekte. Usi mashqalalardi sheshiw kompleks gatnas ja-
sawdi, atap aytqanda oqiw dasturlerin 6zgertiw, tiskenelerdi
janalaw, oqitiwshilardin mamanligin asirtw ham individual
talim ushin sharayat jaratiwdi talap etedi.
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REZYUME. Ushbu magola O‘zbekiston maktablarida "Texnologiya” fanini o'gitishning dolzarb muammolariga bag‘ishlangan.
Muallif ushbu fanni o‘qitish samaradorligiga ta’sir ko‘rsatadigan bir nechta asosiy muammolarni ko‘rib chigadi: talabalarning
motivatsiyasining etishmasligi, eskirgan jihozlar, darslar sonining etarli emasligi, o‘quv rejalarining eskirgan mazmuni, shuningdek,
o‘quvchiga individual yondashishning mumkin emasligi.

REZYUME. Jlannas craTbs MOCBSILEHA aKTyaJbHBIM MpoOieMaM MpenoAaBaHus AUCHUIUIMHBL « TexHomorus» B mKonax Y30eku-
cTaHa. ABTOp paccMaTpHBaeT HECKOJBKO OCHOBHBIX IPOOJIEM, BIMSIONMX Ha 3()(GEKTUBHOCTH IPENOJaBaHMs JaHHOH JAUCIUIUIMHBL
OTCYTCTBHE MOTHUBALMM CTYJEHTOB, ycTapeBllee o0OpyI0BaHNE, HEJOCTATOUHOE KOJIMYECTBO YPOKOB, yCTapeBllIee CojJep:kaHue yueo-
HBIX TIPOTPaMM, a TAKKe HEBO3MOKHOCTh HHIMBHIYaTEHOTO MOAX0/1A K yIAIIIMCSI.

SUMMARY. This article is devoted to the actual problems of teaching the discipline "Technology" in Uzbekistan schools. The au-
thor discusses several main problems that affect the effectiveness of teaching this discipline: lack of motivation of students, outdated
equipment, insufficient number of lessons, outdated content of curricula, as well as the impossibility of an individual approach to the
student.

ZAMANAGOY DASTURLEW TILLERI JARDEMINDE MOBIL QOSIMSHALAR JARATIW METODIKASI
A.Q.Qunnazarov — pedagogika ilimleri boyinsha filosofiya dokzor:
Ajiniyaz atindagi Nokis mamleketlik pedagogikaliq instituti

Tayanch so‘zlar: zamonaviy dasturlash tillari, mobil ta’lim, mobil ilovalar, mobil texnologiyalar, mobil dasturlash, SDK (Software
Development Kit), API (Application Programming Interface), Android Studio, Kotlin, Java, JavaScript, Mobile Security.
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TEXHOJIOTHU, MOOWIBbHOE TporpammupoBanne, SDK (Software Development Kit), API (Application Programming Interface), Android
Studio, Kotlin, Java, JavaScript, Mobile Security.

Key words: modern programming languages, mobile learning, mobile applications, mobile technologies, mobile programming, SDK
(Software Development Kit) API (Application Programming Interface) Android Studio, Kotlin, Java, JavaScript, Mobile Security.
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ustllardan biri sabaqlardi IT arqali sholkemlestiriw bolip 6%
tabiladi. Waqit, miynet, energiya ham materiallard1 tejew
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magsetinde informaciya procesin natiyjeli sholkemlestiriw 7%
maselelerin  sheshiwde kompyuter texnikasi ham basqa
joqar1 texnologiyalardin en songi jetiskenlikleri, en jana

baylanis qurallari, programmaliq tdmiynat ham &meliy oy =7 PHP
tajiriybeden paydalangan halda informaciya =S8R
texnologiyalarinan aqilga say paydalaniladi [1]. . = 9 Swift
Bugingi kunde jamiyetlik turmistin gaysi tarawin 3 Javadcript EEos =10 Go
kérmeyik, kompyuterlestirilgen processler barliq tarawlarda S
tez pat penen rawajlanip atirganin kériwimiz mimkin. Endi 1-suwret. TIOBE Indeksi boyinsha 10 dastirlew tilleri
telefon tek sOylesiwge arnalgan qural emes, al ol tekst, ) ) )
audio, video xabarlar jiberiw, sonday-aq, socialliq Bul tillerdin geografiyaliq jaylasiwi boymsha yagniy
tarmaglar arqali baylanis jasaw imkaniyatma iye. Mobil regionlar boyinsha paydalaniw koérsetkishi tomendegishe.
qurilmalar jamiyetlik turmisimizdin ajiralmas  boélegine Ne | Dasrarlew Regionlar boymsha
aylanip barmaqta. Global statistika magliwmatlarina tilleri Aziya | Evropa | Amerika
qaraganda, dunya boyinsha mobil qurilmalar 1 Python 28% 32% 35%
paydalaniwshilarinin  san1 7 milliardtan asip ketti. Bul 2 | Java 35% 25% 20%
jagday mobil ilovalar rawajlaniwina tilken tasir korsetpekte. 3 | JavaScript 22% 28% 30%
Zamannin talabit oqiwshilarimizga tek ust qurilma ham 4 | Basqalar 15% 15% 15%

texnologiyalardi qollaniwdi biliwdi emes, al olardi

programmalas:tmw jardeminde islep  shigrw  him Bul korsetkishlerden dastarlew tillerinen paydalaniwdin
sanlastiriwdi tyretiw wazlypast qoyllmaqta.. reytingin koriwimiz mimkin. Korsetkishler boyinsha joqart

) Sabaq barisinda  zamanagoy texnologlyalardll qollaw  reytinglerdi Python hamde Java déstirlew tilinia jogari
ham olardan paydalamwdan aldin olar haqqinda tusanke ekenligin koriwimiz mimkin. Bugingi kinde bul tillerge
iye boliwlart tiyis. Oqiwshilardi zamanag0y texnologiyalar  degen talap joqar1 darejede bolganlhigr sebebinen
ham programmalastiriw tiykarlarina uyretiw dhmiyetli bolip  paydalaniwshilar koplegen dastuarler jaratpaqta.

1-tablica. Dasrurlew tillerinin regionlar boyinsha analizi

esaplanadi. Bul olarga sanli dunyada basekilesiwge, jana Python dastirlew tili - bul islep shigariwshilardin
imkaniyatlardi ~ paydalamwga  hamde  keleshektegi  Natiyjeliligi ham kodlardin oqiliwin jagsilawga qaratilgan
kasiplerge tayarlamwga jardem beredi. joqart darejedegi uliwma programmalastinw tili bolip

Hazirgi kinde zamanagdy dastirlewdif jogari dérejeli tabiladi. Somifi menen birge, standart kitapxana  retinde
tillerine Python, Java, JavaScript lerdi kiritiw mumkin. koplegen paydali funkCiyalardi 6z ishine aladi. Python

Ortasha darejeli dasturlew tilleri quramina C++, C# ham %g:glgglr:rlfgqén ulwg;ggrarilril;ﬂgg?kﬂ d?byegéllgsfgugzlzfggf
basqalardi aytiw mamkin. :

L, e o , Tiykarg1 arxitektura gasiyetleri dinamikaliq jaziw, yadti
Dastarlew  tilleri reytingi boymsha yagnty TIOBE  ;yiomatikaliq basqariw, toliq introspekciya, qayta islew
Indeksi boymnsha 10 dastarlew tilleri analazin tomendegi  mexanizmi, kop agimli esaplawlardi qollap-quwatlaw,
suwrette koriwimiz mamkin. joqari darejedegi magliwmatlar strukturalarinan ibarat bolip
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esaplanadi. Programmalardin modullarga boliniwi qollap-

quwatlanadi, bul bolsa 06z gezeginde paketlerge
birlestiriliwi mumkin. Python - rawajlanip atirgan
programmalastirtw  tillerinen biri bolip tabiladi, til

qasiyetlerin qosiw/6zgertiw menen jana versiyalar shama
menen eki yarim jilda shigariladi [2].

Java tiline keletugin bolsaq ol 199111 Sun
Microsystems kompaniyasinda James Gosling basshiliginda
jaratilgan. Basinda ol “Oak” dep atalgan bul til 1995-jili
rasmi turde “Java” dep ozgertildi.

Daslep Java telefonlarga uqsas elektron qurilmalardi
programmalastirtw ushin arnalgan edi. Keyinirek Java ni
brouzerlerdi programmalastiriw ushin qollay basladi. Java
da qosimshalar jaratiw mimkinligi bar bolip, olardin grafik
elementlerin komponentleri retinde rasmiylestirile baslandi,
natiyjede JavaBeans dinyaga keldi. Bunin menen Java
tarqaq sistemalar hAam CORBA texnologiya alemi menen
bekkem baylanisqan araliq programmaliq tdmiynat alemine
kirip keldi. Java kirip barmagan jonelisti juda kem
ushirattw  mumkin, eger dus kelgen tagdirde de ol
wagqtinshaliq, Java ol jerge de tez arada kirip baradi. Sol
sebepli Java ni - texnologiya dep ataydi [3].

Bugungi kinde Java en kop qollanilatugin dastarlew
tillerinin biri bolip tabiladi. Enterprise bagdarlamalarda,
Android qosimshalarinda, web-serverlerinde jane basqa da
koplegen salalarda qollaniladi.

Python programmalastiriw tili mobil qurilmalar ushin
ilovalardi jaratiw ushin jagst saylangan til emes. Python
tiykarinan web ham desktop qosimshalari, sonin menen
birge, magliwmatlar analizi ham matematikaliq ameller
ushin arnalgan. Mobil qurilmalar ushin programmalardi
tiykarinan Java (Android ushin ) yamasa Swift (i10S ushin )
tillerinde jaziladi. Bul tillerde mobil qurilmalar ushin
arnawli programma aynalari, multi-threading, grafika ham
basqa ayrigshaliglar bar [4].

1. Kivy - Python ushin ashiq derekli kodlt mobil
qgosimsha jarattw ushin framework bolip, Kivy menen siz
Android hadm i0OS wushin natiflaw programmalarin
jaratiwiniz mamkin.

2. PyQT - Python ushin QtFramework tiykarinda
isleytugin krosplatforma programmalastiriw qurali. Bul
jandasiw menen Android, i0S, Windows, macOS ham
basqa platforma ushin programmalar jaratiwiniz mamkin.

3. PyTorch Mobile - PyTorch kitapxanasinin mobil
qurilmalar ushin jenillestirilgen versiyasi. Bunda siz mobil
qurilmalar ushin mashina uyreniw modellerin goéllawiniz
mumkin.

Bul jandasiw ham qurallarindan paydalanip, siz
Pythondagi programmalardi mobil qurilmalar déstirine
aylandirtwiniz mamkin. Biraq bul jumislar ushin bilim ham
tajiriybe kerek boladi.

Java programmalastinnw tili Android mobil qurilmalar
ushin tiykargi programmalastiriw tiline aylanip bolgan.
Java jardeminde Android ushin kushli ham interaktiv mobil
qosimshalar jarattw muamkin.

Java jardeminde Android mobil qoshimshalar jaratiw
ushin  tomendegi suwrette keltirilgen waziypalardi
ormmlawinz kerek.

Java IntelliJ IDEA Community Edition
2019.3.2 x64 iske tusirip, kerekli bolimdi
tanlaw kerek. Yagniy File-New-Project.
tafilanadi. Son shablonlar tanlaw bdlimine
otiledi ham de kerekli forma tanlanadi.

Il
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2-suwret. Shablon aynasi

1. Paydalamiwshi interfeysi (Ul) daziw: Android Studio
jardeminde XML fayllarinda grafik elementlerdi, ekran
tartibi ham korinislerdi jaratiw. Bul jerde siz tuymeler, tekst
maydanlari, suwretler hdm basqa komponentlerdi
jaylastinw mamkin.

2. Java kodm jaziw: Android SDK jardeminde Java
kodinda qosimshanizdin tiykargi funkcionallig1, logika ham

basqariwdir amelge asirasiz. Bul jerde paydalaniwshi
interfeysi menen o6z ara baylanisti tdmiyinleysiz,
maghwmatlardi qayta isleysiz ham basqa zartrli

ayrigshaliglardi qostwiniz mumkin.

3. Smap koériw ham sazlaw (Emulyator): Joybardi
sistemali tirde sinaw ham kerekli ozgerislerdi Kiritip,
optimallastirtp  bariw.  Simulator yamasa haqiyqly
qurilmalarda siap koriw amelge asiriladi.

4. Qosimshan1 eksport qiliw: Tayin qosimshani
Android qurilmalarma ornattw ushin eksport procesin
amelge asirtw. Qosimshanizdi APK yamasa Google Play
ushin tuwr1 formatlaw waziypalarin islew.

Joqaridagi basqishlardi ormnlagan halda siz Android
operatsion sistemast ushin Java programmalastiniw tili
jardeminde professional mobil qosimsha jaratiwiniz
mumkin. Bu komponent oqiwshilar hamde oqitiwshilar
ushin paydali boladi.

Zamanagdy dastarlew tilleri ham frameworklardi
gollanip, joqar1  sipatlh  mobil ilovalar  jaratiw
metodologiyasin islep shigiw ham olarga qoyilatugin
waziypalardi tomendegishe keltiriwimiz mumkin:

1. Mobil dastarlew platformalarin salistirmali analiz
qiliw;

2. Tlova jaratiwdin optimal basqishlarin aniglaw;

3. Zamanagoy arxitekturaliq sheshimlerdi Gyreniw;

4. Testing ham deployment processlerin sistemalastiriw.

Bunnan kelip shigip izertlewdin metodologiyasi
sipatinda qollanilatugin metodlarga salistirmali analiz,
eksperiment Otkeriwi, statistikaliq magliwmatlardi qayta
islew analizi nen paydalaniwga boladi.

Sabaqlard: zamanagoy texnologiyalar arqali
sholkemlestiriw bugingi kunnin tiykargr waziypalarinan
bolip tabiladi.

Sol waziypalardin biir mobil talim bolip tabiladi. Mobil
talim - bul 1qsham, koshpeli, mobil apparatlar ham
texnologiyalar arqali uzliksiz tarde alip barilatugin iskerlik
bolip, talim aliwshilarga informaciya aliw yamasa jaratiw,
baylanis arqali talim procesin jdne de natiyjeli boliwina
mumkinshilik beredi.

Mobil ilovalar jaratiw boymsha jumistin aktuallig
tomendegi faktorlar menen belgilenedi.
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* - Xizmetlerdi mobilizaciyalaw Juwmaglap aytqanda mobil ilovalar jaratiw - bul
Biznes « - Onlayn sawda platformalarin keneytiw : :
talaplary | * - Qaridshar menen bayianish kisheyti quramal1 process bolip, ol bir neshe basqishlardan ibarat.
SRR - - Biznes proceesslerdi avtomatizaciyalaw Zamanag(’)y dastarlew tilleri ham frameworklar
+ - Distancion bilim beriw déstﬁrlewshilerge joqarl 81path mobil qOSimShalar jaratlwda
JUBLEHIL, - - Tolenednon evaindon ulken jardem beredi. Jagsi mobil qosimsha jaratiw ushin
« - Socialhq xizmetlerge qolayli kirisiw N o . R ’ . i
+ - Kommunikaciya imkaniyatlarm kefieytiw bizge birinshiden tuwr1 texnologiyalard: tanlaw, ekinshiden
. I arxitekturaliq sheshimlerge itibar beriw, ishinshiden testing
+ - 5G tarmaginii ken tarqaliwi , . , . , L. .
-'-Iquunlma]arunﬁ Kobeyiwi ham optimallastinwga waqit ajirattw hamde gawipsizlik
« - Cloud texnologiyalardin rawajlaniwi z :
- AT him ML integraciyas maselelgrm esapqa ahw. kerek.
Mobil qosimshalar jaratiw - bul quramali, biraq qizigh
3-suwret. Mobil ilovalar jaratiw process bolip jetiskenliklerge erisiw ushin turaqli uyreniw
boyinsha qoyilatugin talaplar ) ham ameliyat zarurli bolip tabiladi.
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REZYUME. Bu maqolada zamonaviy dasturlash tillari va turlari, ularning dunyo miqyosidagi reytingi, Python, Java dasturlash
tillarida mobil ilovalar yaratish, mobil ilovalar yaratishga qo‘yiladigan talablar berilgan.

PE3IOME. B 3710if cTaTthe npeacTaBIeHbl COBPEMEHHBIE S3bIKH IPOTPAMMHUPOBAHMS U UX THITBL, UX PSUTHHT B MUPOBOM MacmiTade,
co3JaHre MOOWIBHBIX INPWIOKEHHH Ha s3pIKax nporpammupoBanusi Python m Java, a Taxke TpeGOBaHMS K CO3JaHUIO MOOMIBHBIX
MIPUIIOKEHUH.

SUMMARY. This article describes the requirements for modern languages and types of programming, their world ranking, the
creation of mobile applications in Python, Java programming languages, and the creation of mobile applications.

O®OPMUPOBAHUE BA3OBbIX TIPO®PECCUOHAJIBHBIX YMEHNUU. HEOBXOINMBbIX
TPEHEPY IIPU OBYUYEHUU TNMHACTUYECKHUM YIIPA’KHEHUSIM HA BPEBHE
HN.N.MopryHoBa — 0oxmop ¢hunocopuu no nedazoeuieckum HayKam
Vsbexckuii 2ocyoapcmeennulil yHugepcumem Qu3uiecKkoll Kyaibmypbl

Tasiny cy3aap: gactyp Tanabdiapu, YKUTHII OOCKUWIapH, OWIIMM KYHHUKMa YKyB jkKapa€HU, Maxcyc )KHCMOHUH, Maxcyc MOTOpJIU Ba
MaxCyc TeXHUK TaHiEpPrapiank, YKUTHII METOAUKACH, BOCUTA (ha3WIIATIapHUHN PUBOKIAHTUPHUII BOCUTATIAPH.

KaroueBnle ciioBa: IporpaMMHBIC Tpe60BaHI/IFI7 STanbl O6y‘{eHI/I$[, 3HaHHUA, YMCHUA, yqe6HBIﬁ Ipouecc, CrieuuajlbHO (1)PI3PI‘-I€CK3$I,
CIICIIMaJIbHO ABUTATCIIbHAA M CIICHUAJIbHO TCXHUYCCKas] IMOATOTOBKA, MCTOJUKA o6yqu1/m, CpE€ACTBA PA3BUTHA NBUTAaTECIIBHBIX KaYECTB.

Key words: program requirements, learning stages, knowledge, skills, educational process, specially physical, specially motor and
specially technical training, teaching methods, means of developing motor qualities.

Martepuanbsl WcCIeTOBaHUHA psfa aBTOPOB, a UMEHHO,  OT COCTaBa, CTPYKTYPHI M IBUTATEIBHBIX XapaKTEPUCTHK.
JL.S.ApkaeBa B coaBt. [1]; HO.K.I'aBepmosckoro [4,5]; Pe3yabraTsl uccjenoBanus. [IpennoxxeHHbI BapHaHT
M.H.VYmaposa [6,7] mokasanu, 4to o0yueHre i COBEpIIEH-  TPYIINBl yNPaXHEHHH, HAMPaBICHHBIX Ha 3(dekTnBHOE
CTBOBAHUE MPOTPaMMHBIX 3JIEMEHTOB Ha TUMHACTUYCCKOM pa3BUTHC 0a30BBIX JABUI'aTCJIbBHBIX KAQYE€CTB U BO3MOXHOCTbH
OpeBHE TpeOyeT HaydHOTro OOOCHOBAHHS C LENBIO MOJBE-  IIOCIEAOBATEIHHO OCBAWBATh MPOTPAMMHEIC JJIEMEHTHI Ha
JIEHUsI OCHOBBI TIEATOTHYECKOTO M OMOMEXaHHYEeCKOTO  THMHACTHYECKOM CHApsIe pa3peliml BO3MOXHOCTH IIO-
aHaJNM3a IBUTATEIHHOTO ACWCTBUSA U HA UX OCHOBE (QOPMH-  3TalHO W3YyYUTH W 3aKPEIHTH COPEBHOBATEIBHBIC YIPaK-
poBaHUA yCTOfI‘II/IBOFO JABUTATCJIbHOTO HaBbIKa M3y4YacMO- HCHUS HA THMHAaCTUYECCKOM 6peBHe.

IO YHIpaXKHEHHMSI. [TepBocTenenHol 3ajavyell NpeIBAPUTEIBHOIO JKCIIe-

Heo0xoquM NOMCK Hay4HO OOOCHOBaHHBIX METOJIOB  PUMEHTA 10 OCBOCHHIO IMPOrPaMMHBIX YIPaKHEHUH ObLIO
00ydYeHus CTyIeHTaM, KOTOPBIC YCKOPST MPOIecC 3HAHUSA U Pa3BUTHE IABUTATEIHHBIX KAaUYeCTB W OBJAJCHHE TEXHHUKOM,
obecreyaT OyAyIIUM TenaroraM TpeHepaM OOIWi IMOA-  IIeJICHampaBlIcHHOe (OpPMHUpPOBaHHE IapaMETPOB JBIDKE-
XOJI, TO3BOJITIONTNHA HAWTH ONTHMANBHEIHN CITOCO0 pelleHusT  HHS, XapaKTEePHBIX IS HaHOOJIee CIIOKHBIX YIIPaKHEHHUH C

MIOCTABJICHHBIX Tepe HUMH 3a1ad4 [1,4,5,8]. OJHOTUITHBIMU TE€XHUUYECKUMHU OCHOBaMH. B HeMm ydacTBO-
Hens wuccaenoBanmii: Pa3paboTka TpeboBanuii Kk  Banu ABe rpymnmsl rumHacToK — KT u OT'.

ImporpaMMme ¥ Ha MX OCHOBE c(opMupoBaTh mpodeccuo- [lemarorugeckoe HCCIeIOBaHWE OCBOEHHS IPOTPaMM-

HaJIbHO-TIEJIarOrMYeCKNe HaBBIKM TPEeHEpa, HeOOXOAMMBIX  HOTO YNpaXHEHHs Ha OpeBHE ObUIO YCIOBHO NPOBEIEHO B

JUIs OOY4eHUs] HA THMHAaCTHYECKOM OpeBHeE. Tpu otama. CoxepkaHue 3TamoB Impolecca 00ydeHUs
Opranmmsamus  uccaegoBanmii. J[ng Toro 4uroObl  HATJSIHO NMpeACTaBiICHHI B Tabuuie 1.

mpoBepuTh 3(PPEKTHBHOCTH pa3pabOTaHHOTO MeToja B ocHOBe mporpaMMbI TOATOTOBKH XOPEOrpaduIecKoro

00ydeHHus CTYACHTOK-TUMHACTOK MPOTPAMMHOTO M KBalmW- ¥ KBUTH(UKAITMOHHBIX YIPAXKHEHUH IS TPYIIIHI KOHTPOJIS

(UKaIMOHHOTO yNpaKHEHUS Ha OpeBHe Obla mpoBefdeHa  Oblia pa3paboTaHa THIIOBAasS MOJAETH NPOrPaMMBI MOATO-
IpeABapyuTeNbHas TeJaroruueckas mnpoBepka. [Ipomecc  TOBKM CIEIMANIM3MPOBAHHOTO 00pa30BaTENBHOTIO  ydpe-
OCBOEHHSI ITPOTPAMMHOTO yIPaKHEHUS] Ha OpEeBHE MPOIIENT  SKIACHUS U IIKOJIbI CHOPTUBHOM TMMHACTHKH.
Tpu 3Tana B ceHtsiope 2020 rona n urone 2022 rona. C neJsplo NPOBEPKH JTMana3oHa KojeOaHus pe3ysibTaToB
B peasmzanuu MeToauku OOYyYeHHS MBI OPHEHTHPO- W HX YPOBEHb 3HAYMMOCTH Ha 3Tale INpeIBapHTENbHBIX
Bamuch Ha pexomeHmanuu FO.K.I'aBepmoBckoro [2, 3]  wuccrmenoBaHuii HaMH ObUIM MPOBENEHBI KOHTPOJLHBIE WC-
M.H.Ymaposa [7, 8] 0 «amantanuu ynopaXHEHUss oO0yde-  MBITAHUS MO JBUTATEIHLHONW MOJATOTOBKE C MCIOIb30BAHHEM
HUS», COIJIACHO KOTOPBIM Ka)/10€ JBUKEHUE PEanu3yeTcsl  IPYNIbl KOHTPOJIBHBIX YINPaKHEHWH, pPEKOMEHIOBaHHBIX
B COOTBETCTBUHU C OIpeJesIeHHON nporpaMMoit, 3asucsimeit  FO.K.I'aBepnosckum [2]
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Taonuua 1. CojaeprxaHue 3TanoB npouecca 00yueHust %z | Popmuposanue  Oeu-|Cosepuiericmeosarnue
NMPOrpaMMHBIM YNIPAKHEHUs HA THMHACTHYECKOM OpeBHe E |eamenvnozo  HasbiKa|cneyuanbHo-
CTY/IEHTOK-THMHACTOK 2 | Cosepwencmeosanue | dsucamenviolx u dusu-
, =" |cneyuanvho- yeckux Kavecme, 3a-
= |8 A A KCHeDHMCH AT 51 % ’é ogueamenvHvix U usu-|KpenieHue OCHO8 mex-
CE “E’ S| KontponbHas rpynma C eI;p yfmaaﬂ a = 776(:1<ux Kauecms, |HUKU GbINOJIHEHUs. dle-
R EE E s Ipakmuyeckue u meo-|MeHmMos u Gopmuposa-
= S |5 g|pemuueckue 3nanus u|HUe HA UX OCHOGE CO-
= |2 H|ymenus npu obyuenuu|edunenui u Kombuna-
O6e§neuenue Gusuue- O6e§neqenue Gusuue- S £ S npoepammmvix  ynpasie-|yuii. Tpaxmuyeckue u
CKoU ~ cOMOBHOCIU ~ K\CKOU — 2OMOSHOCHU K z = 2 = |nenuii na ecummacmuye-|meopemuueckue 3nanus
GbINONIHERUIO PO~ | 6bINONIHEHUIO npo- 2 B{ 2 = ckom Gpesne. U ymenus npu o0y4eHuu
SPAMMHBIX  DNIEMEHMOG | SPAMMHBIX  DTIEMEHMOE g.gg npOSPAMMIHbLY  YHpaC-
u xopeoz;zad)uqecmx U ynpascHeHull na Koe- 5 8|5 nenuii ma Gpesne. Ilo-
VApadicHeHUll Ha Koepe|pe u bpesue, popmupo- g‘é s sblLenue YposHs npo-
. U HU3KOM OpesHe, pop-|6anuro YHUBEPCANbHBIX =15 deccuonanvho-
) MUPOBAHUIO  HABBIKOG|08USAMENbHBIX — HABbI- S |2 Ne0AZ0PUNecKIY  3HA-
E OMMANKUBanus ko8 Texnonozus ooyue- : 5 Huti u ymenuii y cmy-
g huz npOcPpAMMHbLX g |0 Oenmox Ha 6peshe
5 YAPAJICHERUU. Ire- @ Bovinonnenue noocomosumensnwix (KOMniexkcol
o el Xopeozpagu. =K CneyuaIbHO-08USAMENbHOU NOO20MOBKU) U NOO-
N Pazeumue cunvi, Ovicmpomvl, cKopocmHo- ol g -
< CUOBBIX KAYeCm8, CIMamuyecKoll blHOCIUBO- T XOOAUILX (KOMMTEKC CEYUATLHO-MEXHUECKOU
= CTILL oUBKOCTIL 1L np. nocpedcmeon ODII u S B| nod2o0mosKu) ynpasicneHuii Ha akpobamuyieckou
= Coll : 8 H| oopoaicke, no mepe yceoenus nepexod na HuzKoe
S 5 hgl U 8blCOKOE 6pesno
o g Bouinonnenue ynpaoiche- | Boinoanenue ynpaosicre-
é[ 3 HUtl MPAOUYUOHHBIM HWZ c nowzedg@ameﬂb- YpoBeHb IBUraTeIbHON MOATOTOBKH OBLI BBHISBJICH Ha
= j cnocobom HOUL MemOOUKOU nocma-| - ocHOBaHWUM DKCIEPUMEHTANLHBIX JAHHBIX, P 3TOM OCO-
g | — HOSKU CcImon U KUCMEU| a6 puyvanne OTBOAMIOCH BONPOCAM OMOJIHHAMHYECKOMH
4 npu. 6bINOTHEHUU pas-| o o . .
5 pPa3MEPHOCTH IBUTATEIbHBIX NEHCTBHI, B 4ACTHOCTH TOH
o JUYHBIX O CMPYKmMype
5 onemenmos  npoepam-| ~ TPYTTIBI MBILILL, HEMIOCPE/ICTBEHHO YHACTBYIOUUX B YCIIEI-
g Mbl Ha  akpobamuue-| ~HOCTH OCBOCHHE TEXHHKH H HA MX OCHOBE, HE TOJHKO M03-
g cKou aopongKe U Ha BOJIIHOIIE N (bOpMI/IpOBaTL JABHUIaTCJIbHBIN HABBIK, HO U CO-
= bpesHe. BEpPILICHCTBOBATh COPCBHOBATEIILHOE YIIPAXKHEHUE. Tak Kak
= Bansmus na Gpeene no|Bredpenue & yuebno-| ~YCHCLHOCTb OCBOCHHA a1<po6vamqe01<1/1x U xopeorpaduue-
I mpaduyuonnoti  memo-|mpenuposounviii  npo-|  CKUX YNPGKHEHHH B TOJNHOW Mepe B3aUMOCBA3aHO C OT
- Ouke yecc nodeodswux, pas-|  YPOBHS PasBUTHs 0a3s0BbIX PU3HYCCKUX KAYECTB €ro JUHA-
susaiOWez0 U KOoH-| ~MHYIECKHX XapaKTEPHCTHK, B YACTHOCTH CKOPOCTH M CHIIBI
MPONbHLIX  YNpadche-|  OTTAJKUBAHHS OT OMOPHI MPU BBIMOJHCHUH MPOTPAMMHOIO
HULL U KOMNEKco6. Xo-|  ynpaKHeHHs THMHACTKOM.
peocpadpuyeckue C y4eToM BBIIIECKa3aHHOTO B ChOPMHUPOBAHHYIO TPYII-
YRPAJCHEHUA Y CMAHKA | 11y goHTPONBHBIX yrpaxHeHud 1o COII ObUTH BKIIOYEHBI
U Ha cepedune Kospa. YIpakKHEHUSI, TTO3BOJILIOIINE ONPEICITUTh YPOBEHb 0a30BHBIX
OcBoeHHE MPOrpaMMHBIX 3JIECMEHTOB Ha KOBPE U Ha bu3nYecKuX KavuecTBa, AUHAMUYECKON HAMpPABICHHOCTH, a
HHU3KOM OpeBHe nMeHHO: Oer Ha 20 M, IPBDKOK B AJUHY, IPBDKKH HA BO3-
Popmuposanue  06u-|Popmuposanue  YHU-|  BpIIeHHE, OTKUMAHUE B yIope jexa ¢ XJI0IKaMu, IMOJHHU-
2amenpHO20  HABbIKA |6EPCALbHO20 osuca-|  vapme TYJIOBHIIA, «MUCTONET». OJHOBPEMEHHO B COCTAB
OMMANKUGAHUA Om|MEIbHOCO HABbIKA OM-~|  yourponpHBIX TecToB 110 COIT GbUIM BKIIOYEHBI yIpasKHe-
onopvl.  Bunoanenue|mankueanus om ono-

Il oran

IIpenBapUTENBOM MOATOTOBKN 4-5-6 ceMCcTpBI)

14 mecsreB

NO020MOBUMENTbHBIX U
Nn00BOOSAWUX — YRPAIC-
Henull O0ns o0bOyueHus
akpobamuyeckux
VAPAJCHEHUT HA  HU3-
KOM U BbICOKOM CHAPSI-
Oe. 3ausamus Hu bpesHe
HO MPpaouyuoHHOU Me-
moouxe.

pol. Buinonnenue noo-
20MOBUMETbHBIX u
NO0BOOAWUX — YNPAIC-
HeHull Ha akpobamu-
yeckol 00pOJICcKe U HA
bpesne (c nocnedosa-
MeNbHOU NOCMAHOBKOL
cmon  u  Kucmell).
Bueopenue 6 yuebno-
MPEHUPOBOUHbIEe 3aHS-
mus Ha OpesHe NOOBO-
osue20 Komniekca no
Qusuyeckoll u mexHu-
YecKol — N0020MmO6Ke.
Onemenmsi  xopeozpa-
¢Guu y cmanka u Ha
cepedure Kogpa.
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HUSI, TTO3BOJIIOIINE OIPEACINUTh YPOBEHb IOJBIKHOCTH B
cycTaBax (BBIKPYT B IUI€YaX M «MOCTHK»), CIICIHAIbHYIO
BBIHOCIIMBOCTE (yJIepXKaHWE TYJIOBHINA MEXIy CKaMmeWKa-
MH) B CIOCOOHOCTh yJepKHUBATh CTATHIECKOE pPaBHOBECHE
(ynep>xaHue paBHOBECHS B CTOWKE Ha PYKax).

Martepuansl MaTeMaTHYECKOM CTATUCTUKH U JaHHBIE
HNEeJAaroTUYECKUX HCCICA0BAaHUI TO3BONMIN 3aKIIOYUTh,
YTO YpPOBEHb (PU3UUECKOTO pPasBUTHUS M JIBUTATEILHOMN
MOJTOTOBJIEHHOCTH CTYACHTOK-TUMHACTOK HE HMEIOT CYy-
IIECTBEHHBIX PAa3IMYUil W KONEeONeTcss B HPHUEMIIEMBIX
mpeaenax T.e. UYTO YKa3biBaeT Ha 3PQPEKTHUBHOCTH Mpe-
JIO)KEHHOH HaMM METOJHMKH OOy4eHUs akpoOaTHYECKHX U
XopeorpadMuecKix yIpaKHEHUH B Ipoliecce akajgeMuye-
CKUX M y4eOHO-TPEHHPOBOYHBIX 3aHATHH. (Ta0I. 2).

Takum 00pa3oM, MOXXHO CKa3aTh, YTO TPYMIBI TMMHa-
CTOK, KOTOpPBIE yJaCTBOBAJIM B IIEAarOTMYECKOM JKCIIEPH-
MEHTE, OTHOCHUTEIFHO PaBHBIE MEXIy CO00# IO ypOBHIO
HOJrOTOBKH.
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Taoauua 2. locroBepHocTh pa3iauuuii B ypoBHe COIT BbiBoabl: PesynpTaThl mpeAaBapUTEIBLHOTO SKCIEPHU-

TMMHACTOK KOHTPOJbHOM U AKCIIePUMEHTaJbHO M MEHTa U KOHTpOJIbHbIC HcHbITanus no C®OII HampasicH-

TPy NepeJ HAYAJ0M NPOBeJAeHUs Hbl€ Ha TMOBBIIIEHUE HE TOJBKO JBUrATENbHOH, HO U

NMeAaroru4ecKoro IKCnepuMeHTa TEXHUYECKOW MOATOTOBKHM yKa3add Ha OTCYTCTBHH

JIOCTOBEPHBIX PA3IMUNN B UCCICAYEMBIX MTOKA3ATEIIAX.
KOI['IpD,']LliElH i

M P Eavm gy [ST o60m) | ) Martepualibl KOHTPOJBHBIX HCHBITAHUN, MPOBEIECHHBIX

Wit S— R M0 3aBEPIICHHI0O OCHOBHOTO JKCIEPHMEHTa, IOKa3ajau

TecToBEIe ympaHeHIA M S M a CyH.IeCTBeHHy}O 3HAYUMOCTH HpeHHO)KeHHBIX BapI/IaHTOB

1. [ber Ha 20 M c 47 [ 02] 49 [ 02 [ 07 [=005 MOBBIIICHUS CIELUATbHO-IBUTATENbHOW MOATOTOBKU U

2. |lIperKOK B ITIHY oM 1380 21 | 1350 40 0,5 | =0,05 NeJarorn4ecKyro HalpaBICHHOCTH IOABOAAINUX YIIpaXK-

3. gpﬁ)"‘“:_"" Ha BOSBEIMICHIC | 8o | 84 | 03| 80 | 04 | 06 |>005 HEHMH, CIOCOOCTBYIOIIUX MOJTATHO OCBAaUBATh PA3IUYHOM

TS —— - - — TPYII TPYAHOCTH aKPOOATHYECKUX M XOpeorpaduvecKux

¢ xtonkam 3a 10 c. Komeo | 93 | 06 ( 92 | 08 | 0.08 | >0,05 YIpPaXHEHUs] U Ha WX OCHOBE YCHEIIHO CJaTh 3a4eTHHIC

5. H-aj:g:]x[.\:::lr.:mc oo | 71 | 051 727 | 05 | 0s | >00s TpeboBaHMS Kypca M C(HOPMHUPOBATH COPEBHOBATEILHBIC
Ty - KOMOHWHAIUK Ha OpeBHE.

6. |dlncroner» 3a 10 c. Kozso | 69 | 05| 63 | 05 | 0 [>005 IonydeHHbIe JIAHHbIE 3KCIIEPUMEHTATBHBIX

e e L2 {104 ] 12 01 01 2003 | pecnepoBaMmii W pESy/bTaThl  TECTOBBIX  MCHILITAHMHA

wesay cravefican || 95 | 12 | 98 | 09 04 | 04 | =005 MO3BOJIMIIM 3aKIIOYHTh, YTO MPEIJIOKCHHBIC HAMHU TPYIIIa

8. |Croiika ma pykax c 34 03] 36 | 03 | 05 |=>005 Pa3BUBAONINX YNPAXXKHEHUH W CPEACTBA  TEKYIIEro

9. |Benpymas prenax oM 590 | 221577 13 | 04 | 20,05 KOHTpOJII MO3BOJWJIO HE TOJNBKO IOBBICUTh YPOBEHBb

10. [ «Moctik» | M 35,7 27 |354 ] 34 | 0,07 ] =005

(Gbu3n4ecKkol  MOArOTOBICHHOCTH THUMHACTOK, HO U
YCHEMIHO OCBOUTH TPYIIy IPOTPAMMHBIX 3JIEMEHTOB,
BHE 3aBHCUMOCTH OT TEXHOJOTHH 00yUeHUS.
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PE3IOME. Makonana yKyB jkapaéHHHM OOLIKApHUII Ba YJIAPHHUHT acocusa KacOuii OMIMM Ba KYHMKMaJIapHU IIAK/UIAHTHPHII Maca-
nmanmapy Kypub unkwiand. bruomexaHuK XycycHsTiIap MaTepHaUIapHH TaXJIMI KHJIHII IIyHH KYpcaTaauKd, akpoOATHK Ba XOpeorpaduk
MalIKJIapHd Oa)Kapulll TEXHHKACHHHUHI PAI[MOHAIUIUTH, OMPHHIIN HAaBOATHA, TypiH TApKUOWHA TypyXJIApHUHT TAacCTypHi dJIeMEHTIapuHH
YKUTUITHUHT Jacnabku OOCKWYIHIa THMHACTHKAYIIIAPHUHT TE3INK-Kyd Taiiéprapaurura OOFINK.

PE3IOME. B craTbe paccMaTpHBaIOTCsl BOIPOCHI YIIPaBIEHHE YueOHO-TPEHHPOBOYHBIM HPOIECCOM U Ha X OCHOBE ()OPMHUPOBAHUE
npodeccHOHANBHBIX 3HAHUH U YMEHHH. AHalM3a MaTepHanoB OMOMEXaHNIECKUX XapaKTePUCTUK MOKa3al, YTO PAIOHAIFHOCTh TeXHU-
KU BBITIOJIHEHUSI aKPOOATHYECKUX U XOpeorpapuiecKuxX ynpaKHEHHH 3aBHCHT, IPEKIE BCEro, OT CKOPOCTHO-CHUIIOBOH MOATOTOBICHHO-
CTH TUMHACTOK HAa HAaYaJIbHOM 3Tare 00y4eHHs MPOTrPaMMHBIX JIEMEHTOB PA3INYHBIX CTPYKTYPHBIX TPYIIIL.

SUMMARY. The d article discusses the issues of managing the educational and training process and, based on them, the formation
of professional knowledge and skills. The analysis of materials of biomechanical characteristics showed that the rationality of the tech-
nique of performing acrobatic and choreographic exercises depends primarily on the speed and strength training of gymnasts at the initial
stage of training program elements of various structural groups.
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Kirish. Bugungi kunda samonaviy jamiyat tezkor faniga integratsiya qilish zarur [1].
yechimlarni talab giladigan global ekologik muammolarga Fizika tabiiy-ilmiy turkumning asosiy fanlaridan biri
tobora ko‘proq duch kelmoqda. Barqaror rivojlanish, bo‘lib, u o‘quvchilar tomonidan ko‘plab ekologik muam-
biosferani saglash va ekologik halokatlarning oldini olish  molarni tushuntirish va tushunish uchun muhim vosita
masalalari xalgaro siyosat va ilmiy tadgigotlarning ustuvor  bo‘lib xizmat qilishi mumkin. Ekologik jarayonlar asosida
yo‘nalishlaridan biriga aylanmoqda. Global isish, atrof-  yotuvchi tabiat hodisalari energiyaning saglanish gonunlari,
muhitning ifloslanishi va bioxilma-xillikning yo‘qolishi  termodinamika, optika va boshqgalar kabi fizik gonunlarga
kabi ekologik muammolar kompleks xarakterga ega bo‘lib,  bo‘ysunadi. Ushbu qonunlarni tushunish atrof-muhitdagi
ularni hal gilish uchun fanning turli sohalaridan bilimlarni  o‘zgarishlar mexanizmlarini, masalan, issigxona effekti,
jalb qilish zarur. Bu jarayonda yosh avlodda ekologik iqlim o‘zgarishi, havo, suv va tuprogning ifloslanish
mas’uliyatli ~ dunyoqarashni  shakllantirishga  xizmat  jarayonlarini chuqurroq anglashga imkon beradi. Masalan,
giladigan ta’lim muhim rol o‘ynaydi. Buning uchun termodinamika qonunlari prizmasi orgali issiglik uzatish
ekologik jihatlarni turli o‘quv fanlariga, jumladan, fizika  hodisalarini o‘rganish o‘quvchilarga global isish sabablarini
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tushunish imkonini beradi, gidrodinamika va optika gonun-
larini  bilish esa ifloslantiruvchi moddalarning suv va
havoda targalish jarayonlarini tushuntira oladi[2].

Shu bilan birga, an’anaviy fizika ta’limi ko‘pincha
hagigiy ekologik muammolar bilan bog‘liq bo‘lmagan
mavhum masalalar va misollar bilan cheklanib goladi. Bu
esa o‘quvchilarning olayotgan bilimlarining amaliy
ahamiyatini va ularning atrof olam bilan alogasini anglab
yetmasligiga olib keladi. Ekologik muammolar kuchayib
borayotgan sharoitda o‘quvchilarda ekologik ongni
shakllantirishga hissa qo‘shish orqali fizik qonuniyatlarni
ekologik kontekstga integratsiyalash imkonini beradigan
o‘qitish metodikasini ishlab chiqish muhim ahamiyat kasb
etad [5;6].

Ushbu metodikaning asosiy yo‘nalishlaridan biri
ta’limda fanlararo yondashuvni amalga oshirish bo‘lib,
unda fizik gonunlar alohida emas, balki hagigiy ekologik
muammolar kontekstida taqdim etiladi. Bunday yondashuv
o‘quvchilarni global muammolarni hal qilishda faol ishtirok
etishga undaydi va ularning tanqidiy fikrlashini rivojlan-
tirishga yordam beradi. Bundan tashqari, fizika va ekologi-
ya integratsiyasi ekologik xavflarni tahlil gilish va baholash
uchun juda muhim bo‘lgan modellashtirish va bashorat
qilish ko‘nikmalarini rivojlantirishga imkon beradi [7].

Ushbu maqolaning maqsadi o‘quvchilarning ekologik
muammolarni anglashida fizika qonunlarini integratsiya-
lashning asosiy yondashuvlari va usullarini ko‘rib chiqi-
shdan iborat. Biz fizik gonunlardan turli xil ekologik
hodisalarni  tushuntirishda ganday foydalanish mum-
kinligini tahlil gqilamiz va o‘quvchilarga atrof-muhit
muammolariga yanada ongli yondashishga yordam beradi-
gan aniq misol va loyihalarni taklif gilamiz. Shuningdek,
maqolada fanlararo yondashuv prizmasi orqali o‘qitish
samaradorligini oshirishga qaratilgan o‘qituvchilar uchun
metodik tavsiyalar taqdim etiladi.

Shunday qilib, ushbu ish o‘quvchilarga nafaqat fizika
gonunlarini o‘zlashtirishga, balki ularni dolzarb ekologik
muammolarni hal qilishda amalda qo‘llashni tushunishga
imkon beradigan ta’lim texnologiyalarini rivojlantirishga
qaratilgan. Global iqlim o‘zgarishi va boshqa ekologik
tahdidlar sharoitida bunday ta’lim yondashuvlari tabiatni
asrash va barqaror rivojlanishni ta’minlash bo‘yicha
mas’uliyatli qarorlar qabul qila oladigan yangi avlodni
shakllantirish uchun juda dolzarb va zarur bo‘lib qolmoqda.

Asosiy gism. Ekologik muammolarni o‘rganishda fizika
gonunlarining integratsiyasi o‘quvchilarga turli ilmiy fanlar
o‘rtasidagi o‘zaro bog‘liglikni ko‘rish imkonini beradi, bu
esa tizimli tafakkurni rivojlantirishga yordam beradi.
Shuningdek, murakkab ekologik jarayonlarni tushunish
uchun zarur bo‘lgan axborotni tanqidiy tahlil qilish
ko‘nikmalarini rivojlantiradi. Masalan, radiatsion issiqlik
almashinuvi jarayonlarining fizik asoslarini tushunish
o‘quvchilarga global isish hodisasini va bu jarayonda
issigxona gazlarining rolini tushuntirishga yordam beradi
[3;4].

Bunday fanlararo yondashuv o‘quvchilarga fizikani
fagat abstrakt modellarni o‘rganuvchi nazariy fan sifatida
emas, balki dolzarb ekologik muammolarning yechimlarini
taklif gila oladigan amaliy fan sifatida gabul gilish imkonini
beradi.

Fizik qonunlar ko‘plab  ekologik jarayonlarni
tushuntirish uchun asos bo‘lib xizmat gqiladi. O‘quv
jarayonida foydalanish mumkin bo‘lgan bir nechta asosiy
misollarni ko‘rib chiqgamiz.

Masalan, termodinamika qonunlari energiya iste’moli
bilan bog‘liq ekologik muammolarni tushunishda asosiy rol
o‘ynaydi. Termodinamikaning ikkinchi qonuniga ko‘ra,
energiyaning har ganday uzatilishi yo‘qotishlar bilan
bog‘liq va oxir-ogibatda energiyaning bir gismi issiglik
shaklida targaladi. Bu tamoyil energiyani tejash bargaror
rivojlanish uchun nima uchun muhimligini tushunish uchun
muhimdir.
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Turli xil energiya manbalarining samaradorligini tahlil
qilish termodinamikaning ikkinchi qonunini qo‘llashga
misol bo‘la oladi. O‘quvchilar ko‘mirli elektr stansiyalari
va quyosh batareyalari kabi turli qurilmalarning foydali ish
koeffitsientini (FIK) hisoblashlari va gaysi texnologiyalar
energiyani tejash va issiglik yo‘qotishlarini minimal-
lashtirish  nuqgtai  nazaridan samaraliroq ekanligini
ko‘rishlari mumkin. Ushbu hisob-kitoblar ularga atrof-
mubhitga salbiy ta’sirni kamaytirish uchun qayta tiklanadi-
gan energiya manbalaridan foydalanish ~muhimligini
tushunishga imkon beradi.

Masala namunasi: Maydoni 100 m? bo‘lgan turar joy
binosini qish davrida isitish uchun zarur bo‘lgan energiya
miqdorini hisoblang. O‘quvchilar materiallarning issiqlik
izolyatsiyalash  xususiyatlarini, atrof-muhit haroratini
hisobga olishlari va masalani yechish uchun termodinamika
gonunlaridan foydalanishlari kerak.

Ishning magsadi - materiallar va isitish tizimlarini tan-
lash energiya sarfi va ekotizimga qanday ta’sir qilishini
ko‘rsatish.

O‘quvchilar laboratoriya uskunalaridan foydalangan
holda issigxona effekti modelini yaratishlari va issigxona
gazlarining turli Kkonsentratsiyalarining yopiq tizimdagi
haroratga ta’sirini tahlil qilishlari mumkin. Ushbu loyiha
o‘quvchilarga iqlim o‘zgarishining sabablari va uni yum-
shatish bo‘yicha ehtimoliy choralarni tushunishga yordam
beradi.

Turli ifloslantiruvehi moddalar qo‘shilganda suvning
tiniqligini  o‘lchash bilan bog‘liq tajriba-sinov ishlari
o‘quvchilarga optika qonunlari va ularning eckologiyada
qo‘llanilishini amalda tushunishga yordam beradi. Tadgiqot
turli suv havzalaridan olingan suv namunalarini tahlil gilish
va ifloslangan suvda yorug‘likning qaytishi va tarqalishi
bilan bog‘liq hisob-kitoblarni 0z ichiga olishi mumkin.

Bunday integratsiyaning amaliy ahamiyati atrof-
muhitga salbiy ta’sirni kamaytirishga yordam beradigan
texnologiyalarni ishlab chigish va bargaror rivojlanish
g‘oyalarini ilgari surish uchun fizik bilimlarni qo‘llash
imkoniyatidan iborat. Natijada, bunday o‘qitish metodikasi
fizika gonunlari va tabiiy jarayonlarni tushunishga
asoslangan bilimlardan foydalanib, global ekologik muam-
molarni  hal qilishda faol ishtirok eta oladigan
o‘quvchilarning yangi avlodini shakllantirishga yordam
beradi.

Endi “Termodinamika va energiya tejamkorlik”
mavzusiga bag‘ishlangan dars rejasini ko‘rib chigamiz.

Dars magsadi:

O‘quvchilarni termodinamikaning asosiy qoidalari bilan
tanishtirish va ularni energiya tejash sohasida amalda
qo‘llashni ko‘rsatish. Termodinamika qonunlari ekologik

muammolar va bargaror rivojlanish bilan ganday
bog‘ligligini muhokama qilish.

Vazifalar:

1. Ta’limiy:

Darsning  asosiy  ta’limiy  vazifalaridan  biri

o‘quvchilarning avval o‘rganib ulgurgan termodinamika-
ning birinchi va ikkinchi qonunlari hagidagi bilimlarini
mustahkamlashdir. Birog, ushbu darsda bu gonunlarning
asosiy goidalarini shunchaki eslatish emas, balki ularning
mazmunini tushunish va amalda qo‘llashni chuqurlashtirish
kerak.

e Termodinamikaning birinchi gonuni (energiyaning
saqlanish qonuni) ga ko‘ra, energiya paydo bo‘lishi yoki
yo‘qolishi mumkin emas, u faqat bir shakldan boshgasiga
o‘tadi. O‘quvchilar ushbu qonun yopiq va ochiq tizimlarda
energetik muvozanatni belgilashi kerakligini tushunishlari
kerak.

e Termodinamikaning ikkinchi qonuniga ko‘ra, ener-
giya uzatish jarayonlari har doim yo‘qotishlar bilan birga
kechadi, energiyaning bir gismi har doim issiglik shaklida
targaladi va bu tizimda entropiyaning (tartibsizlik darajasi-
ning) ortishiga olib keladi.
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Vazifa shundaki, o‘quvchilar qonunlarning ta’riflarini
shunchaki o‘rganmaydilar, balki ularning tabiat va texnika
uchun fundamental ahamiyatini anglaydilar, ular real dun-
yoga qanday ta’sir qilishini va kundalik hodisalarni
tushuntirishga ganday yordam berishini tushunadilar.

Darsning ta’lim dasturi doirasida o‘quvchilar issiqlik
almashinuvining asosiy jarayonlari: konveksiya, issiglik
o ‘tkazuvchanlik va nurlanish bilan tanishishlari kerak.
Ushbu jarayonlar energiyaning atrof-muhitga ganday
uzatilishini va energiyani samarali iste’mol qilish uchun
issiglik yo‘qotishlarini minimallashtirish mumkinligini
tushunish uchun muhimdir.

Darsda o‘quvchilarga issiqlik almashinuvi qonunlari
kundalik hayotga, xususan, uy va binolarning energiya
samaradorligiga qanday ta’sir qilishini ko‘rsatish kerak.

2. Rivojlantiruvchi:

Darsning rivojlantiruvchi vazifalari o°‘quvchilarning
intellektual, kognitiv, ijjodiy va tadgigotchilik
ko‘nikmalarini shakllantirish va takomillashtirishga qaratil-
gan. Termodinamika va energiya tejamkorligiga oid materi-
allar asosida o‘quvchilarda nafaqat bilimlarni o‘zlashtirish,
balki tanqidiy fikrlash, ma’lumotlarni tahlil gilish, yechim
topish va amaliy masalalarni yechishda ilmiy usullarni
qo‘llash qobiliyatlarini rivojlantirishni ta’minlash lozim.

Termodinamika va energiya tejash masalalarini
o‘rganish o‘quvchilardan ma’lumotlarni tahlil qilish, turli
nugtayi nazarlarni baholash va o‘z xulosalarini chiqgarish
qobiliyatini talab qiladi. Buning uchun o‘quvchilarda
tanqidiy fikrlash ko‘nikmalarini rivojlantirish muhim
bo‘lib, bu ularga nafaqat nazariy qoidalarni idrok etish,
balki ushbu qonunlarni qo‘llashning haqiqiy ogibatlari
hagida savollar berish imkonini beradi.

e O‘quvchilar energiya tizimlari va texnologiyalarini
ularning afzalliklari va kamchiliklarini hisobga olgan holda
tanqidiy baholashni o‘rganadilar. Masalan, ular qayta tik-
lanadigan va gayta tiklanmaydigan energiya manbalaridan
foydalanish samaradorligini ko‘rib chiqishlari, atrof-muhit
va iqtisodiyotga ta’siri haqida savollar berishlari mumkin.

e  Ofqituvchi o‘quvchilarga bir vaqtning o‘zida bir
nechta omillarni (masalan, igtisodiy foyda va ekologik
zararni) tushunishni talab giladigan keyslar va vazifalarni
taklif giladi. Bu murakkab muammolarni tahlil gilish, ularni
turli tomondan ko‘rib chiqish va oqilona qarorlar qabul
qgilish qobiliyatini rivojlantirishga yordam beradi.

Topshirig namunasi: o‘quvchilarga energiyani tejash
nima uchun har doim ham kundalik hayotda faol joriy qilin-
masligini muhokama qilishni taklif gilish. Energiyani
tejaydigan texnologiyalarni joriy etishga ganday omillar
(ijtimoty, iqtisodiy) to‘sqinlik gilishi mumkin?

3. Tarbiyaviy:

Darsning tarbiyaviy vazifalari o‘quvchilarda sof akade-
mik bilimlar doirasidan tashqariga chigadigan axlogiy-etik
fazilatlar, qadriyatli yo‘nalishlar va ijtimoiy ustanovkalarni
shakllantirishga garatilgan. Termodinamika va energiya
tejamkorligini o‘rganish o‘quvchilarda atrof-muhit uchun
mas’uliyat hissi, resurslarga ongli munosabatda bo‘lish va
bargaror rivojlanish qgadriyatlarini shakllantirish uchun
ajoyib imkoniyatdir.

Darsning  asosiy  tarbiyaviy  vazifalaridan  biri
o‘quvchilarda energiya resurslaridan foydalanishda ongli
munosabatni shakllantirishdir. Zamonaviy dunyoda ener-
giya, suv va yoqilg‘i kabi resurslardan ko‘pincha nooqilona
foydalanilmoqda, bu esa ekologik va igtisodiy muammolar-
ga olib kelmoqda. O‘qituvchining vazifasi o‘quvchilarga
tabiiy resurslarga ehtiyotkorona munosabatda bo‘lish va
ulardan tejab-tergab foydalanish muhimligini yetkazishdir.

e  O‘quvchilar energiya cheklangan resurs ekanligini
va undan noogilona foydalanish tabiiy zaxiralarning kama-
yishi va atrof-muhitning ifloslanishiga olib kelishini anglab
yetishlari kerak. Bunday tushunish resurslarga ehtiyotko-
rona munosabatda bo‘lishni tarbiyalashga yordam beradi.

e Energiya iste’moli va iglim o‘zgarishi va atrof-
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muhitning ifloslanishi kabi ekologik oqibatlar o‘rtasidagi
bog‘liglikni ta’kidlash muhimdir. Bu esa o‘quvchilarda
ekologik ong va o‘z xatti-harakatlari uchun mas’uliyatni
tarbiyalaydi.

Tarbiyaviy suhbatga misol: darsda shaxsiy odatlar
(masalan, elektr energiyasi, suv, issiglikdan foydalanish)
atrof-muhitga qanday ta’sir qgilishi mumkinligini muhokama
qilish mumkin. O‘qituvchi o‘quvchilarga kundalik hayotda
energiya iste’molini kamaytirish va shu orqali sayyora
resurslarini  saqlashga hissa qo‘shish haqida o‘ylab
ko‘rishni taklif qilishi mumkin.

Darsning borishi:

1. Tashkiliy gism (2-3 dagiga)

e O‘quvchilar bilan salomlashish, darsga tayyorgarlikni
tekshirish.

e Dars mavzusi va magsadini e’lon qilish.

O ‘gituvchi: Bugun biz termodinamika - energiya va
issiglikni o‘rganuvchi fan haqida gaplashamiz. Biz ter-
modinamika qonunlaridan turmushda va sanoatda ener-
giyani samarali boshgarish uchun ganday foydalanish
mumkinligini ko‘rib chigamiz, shuningdek, bu ekologiya
bilan qanday bog‘ligligini muhokama qilamiz.

2. Bilimlarni mustahkamlash (5 dagiqa)

e O‘qituvchi o‘quvchilarning issiqlik o‘tkazuvchanlik,
harorat va energiya hagidagi bilimlarini tekshirish uchun
savollar beradi.

e Avvalgi mavzuni muhokama qilish (agar fizika
bo‘yicha energiya bilan bog‘liq darslar bo‘Isa).

Savollarga misol:

¢ Energiya nima? Energiyaning ganday turlarini bilasiz?

o Issiglik nima va u haroratdan nimasi bilan farg giladi?

o Issiqlik qanday yo‘llar bilan uzatiladi?

3. Yangi material bayoni (25 dagiqa)

3.1. Termodinamikaga kirish (7 dagiga)

e Termodinamika nima ekanligini tushuntirish.

e Termodinamikaning asosiy gonunlari sharhi:

1.  Termodinamikaning birinchi qonuni (ener-
giyaning saglanish qgonuni): yopiq sistemada energiya
yaratilishi yoki yo‘q qilinishi mumkin emas, u faqat
o‘zgartiriladi.

Q=AU+4
bu yerda AU - tizim ichki energiyasining o‘zgarishi, Q -
tizimga beriladigan issiglik migdori va A - u bajaradigan
ish.

2. Termodinamikaning ikkinchi qonuni: issiglik
issiq jismlardan sovuq jismlarga o‘z-o‘zidan o‘tadi; ikkin-
chi tur abadiy dvigatelni yaratish mumkin emas.

d
ds = TQ

bu yerda, s — entrofiya; dQ — issiqlik manbayidan
olingan issiglik miqdori; T — issiglik manbayining mutlag
harorati.

3.2. Termodinamikaning amaliy tatbiqi (8 daqgiga)

e Termodinamikaning birinchi va ikkinchi gonunlari
kundalik hayotda ganday ishlashidan misollar:

e 1-misol: Sovutgich va issiqlik nasosining ishlashi -
termodinamikaning ikkinchi qonunini qo‘llash.

e 2-misol: Yoqilg‘ining yonishi va energiyaning issiq-
likka aylanishi termodinamikaning birinchi gonuniga misol
bo‘ladi.

e Termodinamika qonunlari issiglik yo‘qotish katta
bo‘lgan tizimlarning samarasizligini qanday izohlaydi
(masalan, izolyatsiyasi yomon bo‘lgan eski uylar).

3.3. Energiyani tejash va uning ahamiyati (10
dagiqa)

¢ Energiyani tejashga o‘tish:

e Termodinamika qonunlari energiyadan ogilona foyda-
lanish zarurligini ganday izohlaydi?

¢ Energiyani tejaydigan texnologiyalarga misollar:
uylarning issiqlik izolyatsiyasi, quyosh batareyalari, issiglik
nasoslaridan foydalanish.



e Energiyadan samarasiz foydalanishning ekologik
ogibatlari - global isish, issigxona gazlari emissiyasining
ko‘payishi.

Namoyish: Issiglik izolyatsiyasi (issiq suvni sekin
sovitish) ganday ishlashini termos yoki boshga yaxshi izo-
lyatsiyalangan idish misolida ko‘rsating.

4. O‘tilgan mavzuni mustahkamlash (15 daqgiga)

Agliy hujum:

Mavzuga kirish: O‘qituvchi termodinamikaning asosiy
gonunlari, issiglik uzatish, ish, ichki energiya, entropiya
tushunchalari  haqida  qisqacha ma’lumot  beradi,
shuningdek, zamonaviy texnologiyalarda energiyani tejash
tamoyillarini ko‘rib chigadi.

Aqliy hujum uchun savollar qo ‘yish:

e Turmushda va sanoatda energiya samaradorligini
oshirish uchun termodinamikaning ganday prinsiplaridan
foydalanish mumkin?

¢ Energiyani tejash texnologiyalarining ganday misol-
larini bilasiz va ular termodinamika nugtayi nazaridan
ganday ishlaydi?

o G ‘oyalar yaratish jarayoni:

e Barcha o‘quvchilar masala bo‘yicha fikr bildiradilar,
ma’lum misollarni muhokama qiladilar yoki yangi
texnologiyalarni taklif giladilar.

e G‘oyalar doskada yoki raqamli formatda (interaktiv
doskada, Miro yoki Padlet kabi onlayn resurslar yordamida)
gayd etiladi.

G ‘oyalarni tahlil qgilish va baholash: O‘quvchilar o‘z
takliflarini bildirgandan so‘ng, taklif qilingan g‘oyalar
muhokama qilinadi. O‘quvchilar va o‘qituvchi ularni ilmiy-
lik, gqo‘llanuvchanlik va samaradorlik nuqtayi nazaridan
baholaydilar.

6. Darsni yakunlash (5 dagiga)

o Asosiy xulosalarni umumlashtirish:

e termodinamika qgonunlari energiyani
uchun muhimligini tushuntiradi.

e Energiyadan samarali foydalanish atrof-muhitga
ta’sirni sezilarli darajada kamaytirishi mumkin.

e Energiyani tejash nafagat ekologiyaga, balki iqti-
sodiyotga ham yordam beradi (isitish, sovitish va energiya
iste’moli xarajatlarini kamaytirish).

tejash nima
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O‘qituvchi: Bugun biz fizika va ekologiya bir-biri bilan
ganday bog‘langanini ko‘rdik. Termodinamika qonunlari
energiya iste’moli bilan bog‘liq ekologik muammolarni
yaxshiroq tushunish va hal gilishga yordam beradi.

7. Uy vazifasi (2 dagiqa)

1. Termodinamika darsligidan paragrafni
savollarga javob berish.

2. "Mening uyimda energiyani tejash" mavzusida
mini-loyiha tayyorlash: uyda energiya iste’molini yaxshi-
lash usullarini taklif gilish (masalan, issiglik izolyatsiyasini
yaxshilash, lampalarni energiya tejaydiganlariga al-
mashtirish).

Refleksiya (xohishga ko‘ra, 3-5 daqiga)

e O‘quvchilar bilan darsda wularga nima ko‘proq
yoqganini muhokama qilish.

e O‘quvchilar nimalarni o‘rganishganini va ter-
modinamika bo‘yicha olgan bilimlarini real hayotda qanday
qo‘llay olishlarini baholashlari mumkin.

Kutilayotgan natijalar:

e O‘quvchilar termodinamikaning asosiy qonunlarini
tushuntirib bera oladilar.

¢ Energiyani tejash va ekologik muammolar o‘rtasidagi
bog‘liglikni tushunish.

¢ Energiyadan foydalanish samaradorligini tahlil gilish
uchun fizik qonunlarni qo‘llay olish.

Xulosa. Fizikaning ekologik kontekstga integratsiya-
lashuvi ekologik mas’uliyatli fuqarolarni tarbiyalash
yo‘lidagi muhim qadamdir. Termodinamika va gidro-
dinamika kabi fizika gonunlari ekologik jarayonlarni
tushuntirish va bargaror rivojlanishga yordam beradigan
texnologiyalarni ishlab chigish uchun kuchli vositalarni
tagdim etadi. Ta’lim jarayonida fanlararo yondashuvdan
foydalanish muhim jihat bo‘lib, u nafaqat tanqidiy fikrlash-
ni rivojlantiradi, balki o‘quvchilarda ekologik xavfsiz
yechimlarning ahamiyatini anglashga yordam beradi.

Shunday qilib, taklif etilgan uslubiy yondashuvlar va
ta’lim amaliyoti o‘quvchilarda fizik qonunlar va real
ekologik muammolar o‘rtasidagi bog‘liglikni, shuningdek,
ularning atrof-muhitni muhofaza qilish bo‘yicha global
sa’y-harakatlardagi rolini chuqur tushunishni
shakllantirishga yordam beradi.

o‘qib,
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REZYUME. Maqola o‘quvchilarning ekologik muammolarni anglashida fizika qonunlarini integratsiyalashga bag‘ishlangan.

Muallifning fikricha, fizikani o‘rganishda ekologik jihatlarni kiritish o‘quvchilarga fundamental fizik qonunlar va iglim o‘zgarishi, atrof-
muhitning ifloslanishi va energiya tejamkorligi kabi global ekologik muammolar o‘rtasidagi bog‘liglikni chuqurroq anglashga yordam
beradi. Muallifning ta’kidlashicha, fizik qonuniyatlarni real ekologik masalalar kontekstida o‘rganadigan fanlararo yondashuv
o‘quvchilarda ekologik ongni shakllantirishga yordam beradi.

PE3IOME. CtaTbs noCBsIIeHa HHTETPALMK 3aKOHOB (DM3UKU B OCO3HAHME YYAI[MHUCS KOJIOTMYECKHX mpobieM. Beeaenue skoio-
TUYCECKUX aClI€KTOB B U3YYCHHUE (1)I/I3I/IKI/I, 10 MHEHHIO aBTOpa, IOMOTa€T yJalliuMcCs rny6>{<e OCO3HATh CBA3b MEKIAY beHI{aMEHTaIII)HLIMI/I
d)HSquCKI/IMH 3aKOHaAMH U FJ'IOGa.]'lebIMl/I 3KOJIOTHYECKUMHU npo6nema1vm, TaKMMHU KaK UBMCHCHUEC KJIMMaTa, 3arpsa3HCHUC Opr)Ka}OLHeﬁ
Cpe€anl U 3Hepr0c6epe>1<eHHe. ABTOp YTBEPIKAACT, YTO MB)KI[I/ICIII/IHIII/IHapHHﬁ noaxon, nmpu KOToOpom (1)I/ISI/I‘{ECKI/IC 3aKOHbI U3Yy1al0TCA B
KOHTEKCTC pC€aJIbHbIX OKOJIOTUYECKUX 3a/iay, CHOCOGCTByeT (bOpMMpOBaHI/I}O OKOJIOTUYECKOT'O CO3HAHUA Y yUallluXCs.

SUMMARY. The article is dedicated to integrating the laws of physics into students' awareness of environmental problems. The
introduction of environmental aspects into the study of physics, according to the author, helps students to better understand the
connection between fundamental physical laws and global environmental problems, such as climate change, environmental pollution, and
energy conservation. The author argues that an interdisciplinary approach, in which physical laws are studied in the context of real envi-
ronmental problems, contributes to the formation of students' environmental awareness.
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Key words: blic-questions, brainstorming, innovation method, cooperative partnership, carbonic acids, intuition.

Hazirgi rawajlamwlar  dawiri  tdlimnin  barliq
basqishlarinda ximiya panin oqitiw sistemasin jane de
jetilistiriw, pedagoglardin natiyjeli miynetin qollap-
quwatlaw, ilimiy-izertlew jumislarinin kélemin keneytiw
ham ameliy ahmiyetin asiriw, xaliq araliq jamiyetshilik
penen baylamslardi bekkemlew, somin menen birge,
Ozbekstan republikast joqargl talim sistemasin 2030-jilga
shekem rawajlandiriw koncepsiyasinda amelge asiriwga
tiyisli ~ Mamleketlik ~ bagdarlamasinda  belgilengen.
Birinshiden, texnikanin rawajlaniwi ximik ilimpazlar aldina
teoriyaliq tarepten islep shigariliwi kerek bolgan bir qatar
maselelerdi qoyadi. Bul maselelerdi sheshiliwi 6z
gezeginde ximiya paninin jane de rawajlaniwina sebep
boladi. Ekinshiden, ximiya paninde jaratilip atir§an jana
teoriyalar jane bul teoriyalardi ameliyatqa natiyjeni amelde
qollamiw texnikasi aldina belgili strukturali materiallard1
jaratiw maselesin qoéyadi. Mamleketimizde talim-tarbiya
sistemasin tupten reformalaw, oni zaman talaplari
darejesine koteriw, keleshek ushin barkdmal awladti
tarbiyalaw isleri mamleket siyasatimin tiykargi bagdarina
ayland.

Ozbekstanda alip barilip atirgan reformalardan tiykargi
magset, mamleketimizde salamat ham barkamal, bilimli,
joqari ruwxiy - etikaliq paziyletlerge iye bolgan awladti
qaliplestiriwden ibarat. Us1 maqsetke erisiw ushin hirmetli
Prezidentimiz Sh.Mirziyoyev basshiliginda jana dawirde
jasaytugin, janasha pikirleytugin, jana islep shigariw, social
sharayatlarda iskerlik korsetetugin, zamanagdy kasiplik
uqipga iye bolgan qanige kadrlar tayarlawdin -0'zbek
modeli jamiyette natiyjeni amelde asiriw bolip tabiladi.

Ozbekstannin keleshegi, onin perspektivasi, birinshi
nawbette jaslar tarbiyasina, olardi saglam etip Osiriwge,
milliy ideya, milliy ideologiya ham 6z watanina sadiqliq
ruwxinda tarbiyalawga baylanisli bolip, bul quramali
processti tabisli amelge asiriw garezsiz mamlekettin en
aktual waziypalarinan biri bolip tabiladi. Sol sebepten de
bugingi  kinde jaslardin  talim-tirbiyasi  garezsiz
Ozbekstannin mamleket siyasatinda tGlken ahmiyetke iye
bolip atir.

Hazirgi kinde talim procesine jana pedagogikaliq
texnologiyalardi qollaw tarawdagr ilimiy izertlewler
pedagogika paninde en zarurli waziypalar dan biri bolip
atir.

Oqiw procesinde jana pedagogikaliq texnologiyalardan
onimli paydalamiw oqiwshilardin doretiwshilik aktivligi,
1zleniwshiligi, 6zbetinshe islewge umtiliw1 siyaqlt unaml
jagdaylardr galiplestiriwdin en natiyjeli usili bolip tabiladi.
Sabaq ham laboratoriya shimgiwlardin qizigli, baseki-
tartisqa bay ham sabaqtin mazmunli boliwi, oqiwshilard:
sabaqga qizigtira aliw1 oqitiwshilardan sheberlik ham de
turlishe oqitiw usillarin qollawd: talap etedi.

Organikalig ximiya panin oqitiwda innovciyaliq
texnologiyalardan paydalamiw maselelerine de toqtalamiz.
Atap aytqanda, karbon kislotalar temasina qanday
innovaciyaliq pedagogikaliq texnologiyalardi qollap sabaq
otiwge toqtalamiz. Innovaciya - tilim sistemasindagi har
qanday janaliq, basqasha aytqanda innovaciya - bul talim
sistemasina har qanday janaliqti kirgiziw, qollaw degen
manisti aflatad.

Organikaliq ximiya panin oqitiwda da innovaciyaliq
usillardin tomendegi tarlerinen paydalaniladi:
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1. Kishi toparlarda islew. 2. Aqliy hgjim. 3. Sin
kozgarastan oylaw. 4. Debatlar. 5. Kézqarasim bolsin. 6.
Rolli oymlar. 7. Arnawh bir jagday (jagday ) di tyreniw. 8.
Har kim har kimga uyretedi. 9. Mashqalali oqitiw
texnologiyasi. 10. Venn diagrammasi. 11.
Modifikaciyalangan lekciya. 12. Bumerang ham t.b.

Jogarida keltirilgen innovaciyaliq usillardan har
birewinin mazmuni, qollaniliwi ham abzalligr metodikaliq
adebiyatlarda ken korsetilgenligi sebepli usi tarawga toliq
togtalamiz.

Biz tanlagan izertlew temasi boyinsha pedagogikaliq
tajiriybe-sinaqlardr otkeriw jillarinda innovacion usillardin
modellestiriw, korsetiw, kishi toparlarda islew, Aqliy hgjim
lekciya ham laboratoriya sabaqlarmm Otkeriwde ken
paydalandiq. Sol orinda aytiwimiz kerek, qandayda bir
temada yamasa laboratoriya shimmigiwin oqitiwda bul
usillardin  bir neshe turlerinen paydalanadi, basqasha
aytganda har bir Otkerilgen sabaqta innovaciyaliq
texnologiyalardin bir neshe tari birgelesip juzege shigadi.
Misali, organikaliq ximiyadan ameliy shmigiwlarda
otiletugin “Karbon kislotalar” temasin tiyreniwdi alayigq.

“Aqliy hijim” strategiyasi

Strategiya talabalardi tema haqqinda ken ham har
tarepleme oylaw, 0z quyallari, ideyalarmman unaml
paydalaniwga tiyisli konlikpe, ilmiy tajiriybelerdi payda
etiwge bagdarlanadi. Ol jardeminde islengen shinigiwlarda
qalegen maseleler boyinsha bir neshe original (ayrigsha)
sheshimlerdi tabiw miimkinshiligi tuwiladi. Strategiya tema
dogereginde belgili kdz qaraslardi aniglaw, olarga alternativ
ideyalardi tanlaw ushin sharayat jaratadi.

Innovaciyaliq usillardan tagi biri mashqalali jagday
jaratiw arqali programmanin gandayda bir temasin Otiw,
bunda oqitiwsh1 mashqalali rawajlandiratugin  talim
programmalarin biliwi ham ol jardeminde talabalardin
garezsiz oqiw iskerligin sholkemlestiriw ham tamiyinlew
waziypalari turadi.

Bul usilda jana temani uyreniw sawbet arqali amelge
asiriladi. Bul usilda oqiwshilarda aldin  6zlestirilgen
temadan jana temani 6zlestiriw ushin sistemali ham turaqli
paydalamiw ham de jana tema menen kerekli baylanisti
ornatiw pikirlewdi kobirek aktivlestiredi ham bilimlerdi
puqtalaw  Ozlestiriwge jardem beredi. Bul usilda
oqiwshilardin jana teman: oOzlestiriw procesi, sol waqitqa
shekem belgili bolgan bilimlerdin az-azdan rawajlaniwi, oni
jana jagdaylarga qollaw tiykarinda korinetugin boladi.

Son1 da atap otiw kerek, us1 waqitqa shekem oqitiwshi
barliq oqiw materiald1 6zi bayap, oqiwshilar bolsa tinlawshi
bolatugin edi. Keleshekte oqiwshi iskerligin aktivlestiriw
ham jedellestiriwge tiykarlangan pedagogikaliq
texnologiyalarga oOtiw zarar. Mashqalali talim oqiwshi
shaxsin aktivlestiriwge xizmet etedi. Ameliy sabaq
shimgiwin organikaliq ximiya paninin uglevodorodlar
temasina bagishlap, bul temanm1 oqiwshilar jetkilikli
darejede ozlestiriwleri ushin “Blic-soraw” dep ataliwshi
innovacion metodtan paydalanamiz. “Blic-soraw” (ing.
“blic” — tez, tezlik penen) metod1 berilgen sorawlarga qisqa,
aniq ham tiniq tarizde juwap qaytarihiwin talap etetugin
metod sanaladi. Talim dargaylarinda bul metodqa muwapiq
sorawlar, tiykarinan, oqitiwshi tarepinen beriledi. Berilgen
sorawlarga juwaplar toparliq, jupliq yaki individual tarizde
qaytariliwi mimkin. Juwap qaytariw formasi shimigiw tari,



uyrenilip atirgan temanin quramaliligl, studentlerdin qamtip
alimiwina qarap belgilenedi.

Shimigiwlarda metodti qollaw tomendegishe amelge
asiriladi:

-Oqitiwsh1  uyrenilip atirgan tema, arnawli quram
bolimler manisinin aship beriliwin talap etetugin sorawlardi
islep shigip, oqiwshilar nazerine usinis etiledi

-Studentler berilgen sorawga qisqa muddete aniq, tiniq
juwap

-Topar (jupliq)da islewde bir student berilgen sorawga
juwap qaytaradt (onin toparlaslart juwapti toligtiradi,
(biraq, pikirler takirarlanbawi lazim) .

Metodt1 qollawda temaga sdykes tayanish tusinikler,
tiykarg1 ideyalardin manisi studentler tarepinen awizeki,
jazba yaki suwret (keste, diagramma) tarzinde jaritiliwi
mumkin.

Us1 usilda otilgen tema takirarlap alinadi. Bugan 20
minut waqit sariplanadi. Qalgan waqit dawaminda - aqliy
hdjim usil tiykarinda sabaq dawam ettiriledi:

Ne? Qayjerde? Qashan?

Aqily hujim tartibi ham basqishlari:

Aqily hijimde har qanday pikir inabatqa alinadi. Aqly
hujim ush basqishdan sholkemlestiriledi:

1) Mashgalanin qoyiliw1

2) Ideyalar generaciyasi:

Ideyalar kop boliwi
goyilmaydi.

Sin pikirge jol qoyilmaydi. En abstrakt ideyalar da
inabatqa alinadi. Ideyalar bahalanbaydi. Hamme ideyalar
uliwmalastiriladi.

3) Ideyalar toparlaniwi, tartipke saliiwi ham en
ahmiyetke iyeleri ajiratiliwi.

Har bir oqiwshiga karbon kislotalardin ximiyaliq
qasiyetleri ham alimw usillart  boymsha reakciya
tenlemeleri jazip keliw tapsiriladi. Qadagalaw qolay boliwi
ushin jurnaldag: tartib nomeri boyinsha reakciya tanlawlari
talap etiledi. Ximiyaliq reakciyalardi jaziw procesinde
topardagi jetekshi oqiwshilar atirapina 3-4ew den topar
boliwina ruxsat. Ximiyaliq reakciyanin bariw procesi ham
manisin oqiwshi on1 qanday usilda jaziliwina gqaramastan
juda jagst tusinip algan boliwi shartligi talap etiledi.

mumkin. Bul orinda shegara
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Ximiyaliq reakciyalar naduris islengen tagdirde de naduris
dep sin qilinbasdan, ogan qaytadan imkaniyat beriw talap
quimadi. Bunin ushin  6zinin toparindagr  jetekshi
oqiwshidan maslahat aliw1 usinis etiledi.

Us1 usillarda karbon kislotalar temasindagi bilimler
oqiwshilar tarepinen oOzlestirilip, keleshekte o6zlerinin
omirlik iskerliginde qollaw1 mumkin boladi.

Oqitiwsht oqiwshilardi sabaq procesinde gatnasiwin
esapqa alip, olardin hareketlerine say turde ballar
jardeminde xoshametleydi.

Jogarida korsetip otilgenindey, har bir interaktiv metod
talim-tarbiya sapasin jagsilaw, natiyjeliligin  asiriw,
oqittwsh1 ham talim aliwshilar, oqiwsh1 ham oqiwshilar
topar;, sonin menen birge, jamaat ortasinda oOz-ara
sheriklikti payda etiw, ideologiyaliq ham psixikaliq birlikke
erisiw, bir maqsetke umtiliw, har bir talim aliwshinin ishki
mumkinshiliklerin amelge asiriw, shaxs retinde korinetugin
boliwi ushin zarar sharayatlar ham de ortaliqti jaratiwda
ulken mumkinshiliklerge iye.

Interaktiv metodlar 6z manisine kore bilimlendiriwge
tiyisli yamasa tarbiyaliq magqgsetlerdi amelge asiriwda
belgili darejede natiyjege erisiwdi tdmiyinlesede, biraq,
olardin har biri talim yamasa tarbiya procesinde natiyjeli
tamiyinlew boyinsha tarli mumkinshiliklerge iye. Usmin
sebebinen oqitiwshilar interaktiv metodlardi tanlawda
uyrenilip atirgan tema, yamasa sheshiliwi kerek bolgan
maselege itibar qaratiwlart magsetke muwapiq bolip
tabiladi. Qala berse, interaktiv metodlardin natiyjeliligi jane
de asadi, qashanda, olardi qollamiwda talim oqiwshilardin
jas, psixologiyaliq gasiyetleri, dunyaga koz qaraslari, turmis
tajiriybeleri inabatqa almuwi kerek. Bul oqitiwshilardan
kasiplik sheberligi, ilmiylik, bilimlilik, sezgirligi ham
intuiciyaga 1ye boliwdi talap etedi.

Respublikada  uzliksiz  talim  sistemasimin  turli
basqishlarinda iskerlik alip baratugin oqitiwshilardan har
bir interaktiv metodtin manisi, o6zgesheligi, qollaniliw
shartleri menen toliq tanisip shigiw, ameliy ahmiyetin tuwri
bahalay aliw talap etiledi. Ust maqala bilimlendiriw
tarawinda iskerlik alip baraturgin pedagoglar ushin ameliy
derek bolip x1zmet etedi degen timittemen.
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kimyo faniga bo‘lgan qiziqishlarini orttirish, 0‘z ustida mustaqil ishlash ko‘nikmalarini shakillantirish bo‘yicha metodik usullar va

ularning ahamiyatlari tahlil gilingan.

PE3IOME. B crathe aHamM3UpYIOTCS METOAMYECKHE MPUEMbl U MX 3HA4YEHHUE IJIs HCIOJIb30BaHUS MHTEPAaKTHBHBIX METOIOB B
npernofaBaHuy  npeamera «KapOOHOBBIE KHCIOTBI» M IIOBBIIIEHHS HHTEpeca YyJaUXCs K XHMHH, (OPMHPOBAHHS HABBIKOB

CaMOCTOSITENbHON paboTBhI.

SUMMARY. In the article, the use of interactive methods in the teaching of carboxylic acids, the analysis of methodical methods
and their importance in order to increase the students' ability to work and interest in chemistry, and to form their independent work skills

done.

ONGLI INTIZOM NEGIZIDA AXLOQ FUNKSIYALARI VA MADANIYATI
Sh.S.Usmonova — o ‘gituvchi
Andijon davlat universiteti
Tayanch so‘zlar: axloq funksiyalari, axlogiy ong, axlogiy munosabatlar, axlog madaniyati.
KJ“O‘leBble ¢JIoBa: MOpaJIbHbIC (byHKLlI/II/I, HPAaBCTBEHHOC CO3HAHUE, HPABCTBEHHBIC OTHOIICHMWA, HPDAaBCTBCHHASA KYJIbTYypa.
Key words: moral functions, moral consciousness, moral relations, moral culture.

Axlog — jamiyat, zamon insoniyat tarixi uchun namuna
bo‘la oladigan ijobiy xatti-harakatlar yig‘indisidir. Axloq

inson va jamiyat o‘rtasidagi ob’ektiv aloqadorlik tufayli
kelib chigadigan, har bir shaxsning hayoti va faoliyatini
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boshqgaradigan, tartibga soladigan prinsip va normalar
majmuidir.

Axlog ijtimoiy xodisa sifatida insoniyat jamiyati
vujudga kelishi bilan bir vagtda jamoalar bilan shaxslar
o‘rtasidagi ehtiyoj va manfaatlarga xizmat qiluvchi aloga
tarzida vujudga kelib, o‘zining tarixiy taraqqiyotida:

- insonning tabiiy xislatlarini o‘zgartiruvchi, yaratuvchi
faoliyati shaklida umuminsoniy madaniyatning tarkibiy
gismi;

- jamiyatda yashovchi har bir shaxsni har tomonlama
kamol toptiruvchi ma’naviy-ijtimoiy omil asoslaridan biri;

- kishilarning ichki tuyg‘ularini, hissiyotlarini o‘stirib,
umuminsoniy moddiy va ma’naviy qadriyatlarini anglab
yetish, ularni asrash va kelgusi avlodlarga yetkazib berish
yo‘llaridan eng afzali;

-oila va kundalik turmushda mavjud bo‘lgan oilaviy
burch, o‘zaro hurmat, sadoqat, or-nomus kabi an’analarni
nasldan-naslga, avloddan-avlodga o‘tkazish asosida davom
ettirish vositasi;

—adolatli jamiyat qurish va unda boy-badavlat, tinch-
totuv, baxtli yashash g‘oyasi sifatida muntazam ravishda
rivojlanib kelgan va rivojlanadi.

Axlogning negizini jamiyatning tarkibiy tuzilishi,
xususan, undagi mulkiy munosabatlar, mehnat tagsimoti,
aholining yoshi va ularning ehtiyoj va manfaatlari bel-
gilaydi. Binobarin, O‘zbekiston Respublikasi iqtisodiyo-
tining asosini xilma-xil shakllardagi mulklar tashkil eta-
yotgan bir vaqtda, uni rivojlantirishning ma’naviy-axlogiy
negizlarini:

- umuminsoniy gadriyatlarga sodiqglik;

- xalgimizning ma’naviy merosini mustahkamlash va
rivojlantirish;

- insonning o‘z imkoniyatlarini erkin namoyon qilishi;

- vatanparvarlikni tashkil giladi. Shubhasizki, ana shu
negizlar asosida O‘zbekiston xalqlarining yangicha
mazmundagi ma’naviy-axlogiy dunyosi shakllanadi va
qaror topadi. Bu esa, o‘z navbatida xalqimiz axloqgining
negizini belgilab beradigan asosiy omillardan biri hisobla-
nadi.

Axlogning jamiyat hayotida tutgan o‘rni u bajaradigan
funksiyalar bilan belgilanadi.

Regulyativ funksiyasi — axlogning asosiy funksiyasi
hisoblanadi. Regulyativ funksiya shaxs, xizmat jamoasi,
davlat va jamoat institutlari faoliyatini jamiyatda mavjud
bo‘lgan axloqiy normalar asosida boshqarib turishni
anglatadi. Shu magsadda bir gancha vositalarga tayanadi:
axlogiy prinsiplar, jamoatchilik fikri, axloqiy avtoritet,
an’analar, urf-odatlar va hokazo. Axlog nafagat alohida

shaxs, balki butun jamiyatning ham hulg-atvorini
boshgaradi.
Aksiologik  funksiyasi  (baholash) —  yuqorida

ta’kidlaganimizdek, har qanday axloqiy xatti-harakat u yoki
bu qadriyatlar sistemasi orqali baholanadi. «Axloqiy-
axlogsiz», «yaxshi-yomon» nuqtayi nazaridan Kkelib
chiggan holda xatti-harakatlar, munosabatlar, motivlar,
garashlar, shaxsiy sifatlar baholanadi. Axloq inson
tomonidan qgadriyatlarni o‘zlashtirish, ularni rivojlantirishni
ham nazorat giladi.

Informatsion (bilish) funksiyasi- axlogiy bilimlar hosil
qilishga qaratilgan bo‘lib, axloqiy prinsiplar, normalar,
kodekslar, ijtimoiy-axlogiy gadriyatlar hagidagi
informatsiya manbayi hisoblanadi. Shu bilan birga odatiy
va ekstremal vaziyatlarda, konfliktli va tang holatlarda
axloqiy tanlov masalasiga e’tibor qaratiladi. Demak, axloq
olamni, insonni, uning mohiyatini, hayotining ma’nosini
anglashga yordam beradi.

Tarbiyaviy funksiyasi — har ganday tarbiya tizimi — bu
eng avvalo axlogiy tarbiya tizimi hisoblanadi. Axlogiy
tarbiya axloqiy norma, odat, an’ana, umumiy xulq-atvor
namunalarini aniq tashkiliy tizim holiga keltiradi, axlogiy
bilimlarni axlogiy ishonch-e’tiqodga aylantiradi, konkret
vaziyatlarda axlogiy bilim va ishonch-¢’tiqodni qo‘llashda
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ijodiy yondashuvga o‘rgatadi. Demak, axloq nafaqat norma
va qoidalarga rioya qilishni, balki 0‘z-0‘zini nazorat qilish-
ga o‘rgatadi.

Shu yerda, axlogning alohida funksiyalarini ajratish
shartli xarakterga ega ekanligini gayd gilish lozim. Chunki
real hayotda ular bir-biri bilan uyg‘un holda namoyon
bo‘ladi. Axloq bir vaqtning o‘zida boshqaradi, tarbiyalaydi,
yo‘naltiradi va hokazo. U aksiologik xususiyatga ega.
Ya’ni, axloqiy bilimlar insoniy munosabatlar va ijtimoiy
vogelik hodisalarini baholash asosida vujudga keladi. Bu
baholashning asosiy mezoni kishilarning «nima yaxshi-yu
nima yomonligi» haqidagi tasavvurlari hisoblanadi. Bunday
baholash ham jamiyatga, ham alohida shaxsga xosdir. Shu
tariga axlogiy gadriyatlardan ijtimoiy va individual tizimlar
vujudga keladi. Bu tizimlar bir-biri bilan uzviy bog‘liq
bo‘lib, har bir insonda turlicha namoyon bo‘ladi. Shaxs
faoliyatida ijtimoiy qadriyatlar tizimi ustun bo‘lsa, u
ijtimoiy hayotda faol ishtirok etadi, uning dunyogarashida
jamoatchilik tamoyili ustun bo‘ladi. Aksincha bo‘lsa, inson
o‘zining shaxsiy manfaatlarini ustun qo‘yadi, dunyoqara-
shida individualizm prinsipi ustun bo‘ladi.

Aslida axlogiy ideallar, tamoyillar va normalar Ki-
shilarning adolat, insoniylik, ezgulik, yovuzlik, ijtimoiy
farovonlik hagidagi tasavvurlaridan kelib chiggan. Bu
tasavvurlarga mos keluvchi xatti-harakatlar axlogiy deb, zid
keladigan xatti-harakatlar axlogsizlik deb e’lon gilingan.

Boshgacha gilib aytganda, kishilar fikricha jamiyat va
shaxs manfaatlariga mos keladigan, insonlar uchun foydali
bo‘lgan xatti-harakatlar axlogiydir. Albatta, bu tasavvurlar
tarixiy taraqqiyot davomida o°‘zgarib borgan, turli sinflar,
ijtimoiy guruhlarda turlicha bo‘lgan.

Xususan hozirgi vaqgtda huqugni muhofaza qilish
idoralari kasb axlogida uch turdagi axlogiy norma va
tamoyillarga amal giladi:

1) huqugni muhofaza gilish idoralari kasb axlogining
asosiy mazmunini umuminsoniy axlogiy normalar tashkil
qiladi. Lekin ularning ba’zilari, masalan; jasurlik, burchga
sodiglik, adolatparvarlik asosiy ahamiyatga ega bo‘ladi.

2) bu yerda yana fagat huqugni muhofaza qilish
idoralari xodimlariga xos axlogiy norma va prinsiplar amal
qiladi. Masalan, ma’lumotlarning sir saqlanishi, boshliglar
va bo‘ysunuvchilar o‘rtasidagi o‘ziga xos munosabatlar va
shu kabilar.

3) Shu bilan birga hugugni muhofaza gilishning fagat u
yoki bu xizmatiga taalluqli bo‘lgan axloqiy norma va prin-
siplardir. Misol tarigasida fugarolar bilan ishlash jarayonida
qo‘llanadigan operativ xatti-harakatlar qoidalari, huquqgni
muhofaza gilish xodimlariga konfidensial yordam bergan
fugarolarning sirini saglash va hokazo. Bu qoidalar shakl
jihatidan umuminsoniy qoidalardan farq qilishi mumkin,
lekin o‘zining axloqiy mazmunini saqlab qoladi. Xulosa
qilib aytsak bo‘ladiki, axloq ijtimoiy-tarixiy xarakterga ega.
Shu bilan birga u kasbiy xususiyatga ham ega.

Yugqorida ta’kidlaganimizdek, axloq — inson va jamiyat
o‘rtasidagi ob’ektiv aloqadorlik tufayli kelib chiqadigan,
har bir shaxsning hayoti va faoliyatini boshgaradigan,
tartibga soladigan prinsip va normalar majmuyidir.

Ko‘p asrlar davomida, antik davrlardan boshlaboq
mutafakkirlar axloq haqida juda ko‘p asarlar yozdilar. Ular
axlogning mohiyatini tushunishga, tushuntirishga harakat
qildilar. O‘tgan uzoq tarixiy taraqqiyot davrida axloq
quyidagicha talgin qgilib kelindi:

- kundalik hayot aqgliy tajribasi;

- individning oz xulg-atvoridan gonigishi;

- burchga sadogat ramzi;

- ijtimoiy stabillik va tartibni saglash vositasi;

- ijtimoiy foydani talab giluvchi ijtimoiy hodisa;

- jamiyatda adolatni garor toptiruvchi vosita;

- insonlarning o°‘zaro hamjihatligini ta’minlovchi vosita;

- vijdon ovoziga bo‘ysundiruvchi vosita;

- inson hayotining oliy ma’nosini anglash yo‘li.

Har bir inson o‘zining butun umri davomida o‘zining
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qadriyatlar tizimini, o‘zining xulg-atvor, yomonlik va
yaxshilik, baxt, adolat va boshga axlogiy kategoriyalar
haqgidagi tasavvurlarini takomillashtirib boradi.

Dastlabki axlogiy gonun-qoidalar ana shu tanlovni
ro‘yobga chiqarishga, yana ham aniqroq aytganda, uni
osonrog amalga oshirishga xizmat gilgan. llk axlogiy gqoida
«o‘zingga ravo ko‘rmagan narsani boshqaga ham ravo
«ko‘rmay» mazmunida dunyoga kelgan. Uning hozirgi za-
mondagi o‘zbekchasi «pichoqni avval o‘zingga ur,
og‘rimasa o‘zgaga ur”, “o‘zingni er bilsang, o‘zgani sher
bil” kabi maqollarda aks etgan.

“Axlogning oltin qoidasi” deb atalgan ushbu qoida, biz-
ningcha, eng gadimiy axloqiy talablardandir. Zero xun olish
talabi keyinroq paydo bo‘lgan va insonning asl mohiyatiga
to‘g‘ri kelmaydigan qoidalardan. Dastlabki axloqiy qonun-
goidalar muqaddas kitoblarda o‘z aksini topgan
zo‘ravonlikka zo‘ravonlik bilan javob bermaslik tamoyili
asosida yaratilgan.

Ana shu, inson axloqiy hayotining asosi bo‘lgan qonun-
qoidalar hozir ham o‘z ahamiyatini yo‘qotgani yo‘q.
Odamlar ularni og‘ir majburiyat deb bilmasdan, dil-dildan
bajaradigan zamonning tezroq kelishi uchun tinmay harakat
gilishlari axloxiy taraqgiyotdan dalolatdir.

Axlogning tarkibiy tuzilishi murakkab bo‘lib, quyidagi
elementlardan iborat:

- axlogiy amaliyot-axlogning muhim va belgilovchi
komponenti bo‘lib, insonning xatti-harakatlari orgali
namoyon bo‘ladi. Faqat inson xulg-atvorining xatti-
harakatlarda namoyon bo‘lish orqaligina uning axloqiyligi
haqida tasavvurga ega bo‘lish mumkin;

- insonning faoliyati, inson tomonidan axloq normalari
va prinsiplarining amaliyotga tatbiq gilishi uning axlogiy
tarbiyasi, axloqiy madaniyatining ko ‘rsatkichi hisoblanadi.

Axlogiy munosabatlar — ijtimoiy munosabatlarning
ko‘rinishi sifatida insonlar tomonidan axlogiy (axlogsiz)
xatti-harakatlarni sodir etish jarayonida vujudga keladi.
Axlogiy munosabatlarning obyektiv va subyektiv tomoni
mavjud. Subyektiv tomoni — bu insonning gizigishlari, hiss-
iyotlari. Obyektiv tomoni esa — inson uchun imperativ xa-
rakterga ega bo‘lgan normalar, ideallar, urf-odatlar,
an’analar va boshqa ijtimoiy faktorlar hisoblanadi.

Kishilar axloqiy munosabatga kirishar ekanlar, o‘z
zimmalariga muayyan axlogiy majburiyatlarni oladilar va
muayyan axloqiy huquqlarga ega bo‘ladilar.

Axlogiy munosabatlarning shakllangan tizimi mavjudli-
gi ijtimoiy guruh (xXizmat jamoasi)da mo‘’tadil axloqiy
ruhiy iglimni belgilaydi. Xizmat jamoalaridagi axlogiy
munosabatlar 3 darajaga bo‘linadi:

1) boshliglar va bo‘ysunuvchilar o‘rtasidagi axloqiy
munosabatlar;

2) hamkasblar o‘rtasidagi axloqiy munosabatlar;

3) fuqarolar bilan bo‘ladigan axloqiy munosabatlar.

Axlogiy ong — o‘z ichiga axloqgiy amaliyot va axloqiy
munosabatlarga ta’sir ko‘rsatuvchi bilimlar, qarashlar, hiss-

iyotlar, norma, prinsiplarni gamrab oladi. Shu bilan birga
uyat, vijdon azobi, o‘z xatti-harakatidan achinish yoki
gonigish, hagligini anglash kabi axlogiy hissiyotlarni
uyg‘otuvchi axloqiy o‘z-o‘zini anglash va axloqiy o‘z-
o°zini baholashni qamrab oladi.

Masalan, axloqg bilan din alogadorligi masalasida shuni
aytish mumkinki, mohiyatan din inson hayotining ax-
logiyligini taqozo giladi. Shu bois diniy — shar’iy tamoyillar
va me’yorlar, hadisi sharifdagi o‘gitlar axloq-odob goidalari
bilan chambarchas bog‘liq.Chunonchi,inson eng oliy qadri-
yat sifatida qat’iy muhofaza etiladi. Din insonni ax-
loqgiylashtirishning vositasi sifatida ish ko‘radi. Demak,
diniy tagvo bilan axloqgiy talabning ildizi bir xil.

Axloq bilan san’atning o‘zaro aloqalari ham juda qa-
dimiy. Har bir haqiqiy san’at asarida asosiy ziddiyat ezgulik
bilan yovuzlikning kurashi in’ikos etadi, insonparvarlik,
haqiqatgo‘ylik, to‘g‘rilik, adolat, muhabbat, sadoqat singari
fazilatlar tarannum etiladi, taqdir, o‘lim va o‘lmaslik,
hayotning mazmuni, baxtga erishish singari muammolar
o‘rtaga tashlanadi. Axloqgiy ideal muammosi har bir badiiy
asarda ilgari suriladi.

Lekin ayrim nazariyalar ham borki, ularni axlogsiz deb
atash o‘rinli. Bunga ko‘plab misollar keltirish mumkin.
Masalan, mashhur “Maltus nazariyasi”. Ingliz iqtisodiyot
nazariyotchisi Maltus(1766-1834)ilgari surgan g‘oyaga
ko‘ra, aholi geometrik progressiyaga, iste’mol mahsulotlari
arifmetik progressiyaga muvofiq rivojlanadi. Aholi o‘sib
borib, yer yuzida gashshoqlik, ozig-ovgat yetishmovchiligi
vujudga keladi. Shu bois urushlar olib borish tabiiy hol si-
fatida o°zini oqlaydi. Maltus bu o‘rinda urushni targ‘ib qi-
lish bilan axlogsizlikning eng yuksak ko‘rinishini namoyon
etmoqda.

Axlog madaniyati — kishi madaniyatining tarkibiy va
ajralmas gismidir. Madaniyatli har bir kishida avvalo, odob
madaniyati kamol topgan va odamiylik hislatlari
shakllangan bo‘lmog‘i lozim. Jamiyatda kishining odob
madaniyati ijtimoiy turmush tarzini aks ettiradigan, uning
mazmuniga mos keladigan madaniyatdir.

Kundalik hayotimizda o°zining samimiyligi, odamiyligi,
shirinsuxanligi bilan inson qalbini quvontiradigan, yashar-
tiradigan kishilar juda ko‘p topiladi. Bunday kishilarni el-
yurt sevadi, ular bilan suhbatlashgan odam rohatlanadi.
Buning zamirida shirin, serma’no so‘z qudrati turganini
ta’kidlashni istardik. Ha, so‘z bilan ishning birligi juda kat-
ta tarbiyaviy ahamiyatga ega bo‘lgan va shunday bo‘lib
goladi. Chunki, yoshlarimiz kattalarni kuzatib, ularning o‘z
so‘zlariga vafodorligi, ishi bilan, so‘zining uyg‘unligiga
ganoat hosil gilganlaridan keyingina ularga ergashadilar.

Yugoridagilardan kelib chigib shuni xulosa gilish mum-
kinki, axlog muhim ijtimoiy-siyosiy ahamiyatga molik
bo‘lgan masalalardan hisoblanadi, uni yoshlarimiz ongiga,
turmushiga, yurish-turishiga ganchalik tez singdira borsak,
inson omilini intensivlashtirish uchun shunchalik tez zamin
hozirlagan bo‘lamiz.
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REZYUME Axloq masalasi hozirgi davrdagi muhim tarbiyaviy zarurat ekanligi, shaxsda axlogni shakllantirish va garor toptirish
masalasi muhim ahamiyat kasb etadi. Magolada axlogning funksiyalari va madaniyati hagida nazariy ma‘lumotlar keltirilgan. Axloq
shaxs shakllanishida asosiy hususiyat ekanligi va axlogning tarixiy taraqqgiyoti hagidagi ma’lumotlar yoritib berilgan.

PE3IOME. Bompoc HpaBCTBEHHOCTH SIBIISETCS BAYXKHOI 00pa3oBaTelIbHOIT HEOOXOIUMOCTBIO B COBPEMEHHYIO 310Xy, OOJIbIIIOE 3HA-
YEHHUE UMECT BOIIPOC (1)OpMI/Ip0BaHI/I}I HPABCTBECHHOCTU U NPUHATHUA peHleHI/Iﬁ B JeloBeke. B craThe JAK0TCA TEOPETUYCCKUE CBCACHUA O
(byHKLU/IﬂX U KYJbTYPE HPABCTBEHHOCTH. OCBeIJ_leHbI CBEJICHUA O TOM, YTO HPABCTBEHHOCTDb ABJISACTCA OCHOBHBIM ITPU3HAKOM B CTAHOBJIC-

HHUU YCJIOBCKA U UCTOPHUICCKOM Pa3BUTHUN HPABCTBEHHOCTH.

SUMMARY. The issue of morality is an important educational necessity in the present era, the issue of forming morality and deci-
sion-making in a person is of great importance. The article provides theoretical information about the functions and culture of morality.
The information about the fact that morality is the main feature in the formation of a person and the historical development of morality is

highlighted.
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PSIXOLOGIYA ILIMLERI

BO‘LAJAK PEDAGOGLARNING O‘ZIGA ISHONCHINI RIVOJLANTIRISH BO‘YICHA
QIYOSIY NATIJALAR TAHLILI
A.Dawkeeva — pedagigika fanlari bo ‘vicha falsafa doktori, dotsent
Ajiniyoz nomidagi Nukus davlat pedagogika instituti
Tayanch so‘zlar: pedagog, o‘ziga ishonch, o‘zini 0°zi rivojlantirish, o‘zini 0°zi boshqarish, o‘zini 0‘zi himoyalash, o‘zini anglash.
KaioueBrnle ciioBa: negaror, yBEpEHHOCTh B ce6e, caMoOpa3BUTHUE, CaMOYIIpaBJICHUE, cCaMO3alliuTa, CaMOCO3HAaHUEC.
Key words: teacher, self-confidence, self-development, self-management, self-defense, self-awareness.

Bo‘lajak pedagoglarning o‘ziga ishonchini rivojlantirish
bo‘yicha o‘tkazilgan qiyosiy tadqiqotlar natijalari, ushbu
sifatning shakllanishida bir qancha muhim omillar o‘zaro
bog‘liglikda ekanligini tasdiqlaydi. Tadqiqotlar ko‘rsatdiki,
talabalarning o‘ziga ishonch darajasi, ularning psixologik
tayyorgarligi, ta’lim jarayonida ko‘rsatiladigan pedagogik
yondashuvlar, va shaxsiy o‘sish imkoniyatlari bilan
bevosita bog‘ligdir. O‘ziga ishonchning yuqori darajasi
ko‘proq amaliy tajriba, ilmiy izlanishlar va shaxsiy
muvaffaqiyatlar bilan uyg‘unlashganda shakllanadi. Turli
yondashuvlar bilan amalga oshirilgan giyosiy tahlillar shuni
ko‘rsatadiki, an’anaviy ta’lim metodlari bilan zamonaviy
interaktiv va innovatsion usullarni solishtirish orgali
talabalarning o°ziga ishonchi ganday darajada rivojlanishini
aniglash mumkin.

Tahlillar natijasida, pedagogik jarayonda ko‘proq
jjodkorlik va mustaqil fikrlashni rag‘batlantiruvchi
metodlar qo‘llanilgan guruhda o°ziga ishonchning sezilarli
darajada oshishi gayd etildi. Ushbu metodlar talabalarni
0‘z-0‘zini  rivojlantirishga,  qiyinchiliklarga  bardosh
berishga va o°‘z imkoniyatlarini to‘liq amalga oshirishga
undaydi. Shuningdek, o‘ziga ishonchni rivojlantirishda
guruhda ishlash, mulogot va ijtimoiy faoliyatlarni amalga
oshirishning ham ijobiy ta’siri aniglangan. Qiyosiy natijalar
shuni ko‘rsatadiki, o‘ziga ishonchni shakllantirish uchun
pedagogik jarayonning barcha bosgichlarida har bir
talabaning individual xususiyatlari va ehtiyojlarini hisobga
olish zarur, bu esa ularning kelajakda muvaffagiyatli
pedagog bo‘lib yetishishiga xizmat qiladi.

Biz respondentlarimiz orasidan o‘ziga bo‘lgan ishonch
darajasi past bo‘lgan 180 nafarini tajriba guruhiga ajratib
oldik. Mazkur guruhda 10 ta mashg‘ulotdan iborat trening
dasturimizni qo‘lladik. Buning uchun tajriba guruhini 8 ta
kichik guruhga bo‘lib ishladik. Har bir guruhda 20-23
nafardan talabalar gamrab olindi. Trening
mashg‘ulotlarimiz o°‘zining mazmuniga ko‘ra 1,5 soatdan 3
soatgacha olib borildi. Bunda asosan talabaarning o‘ziga
ishonchini oshirishi uchun kognitiv terapiyadan introspektiv
xususiyatlarni rivojlantirishga e’tibor qaratdik. Psixologik
trening mashg‘ulotidan keyin nazorat tajribasini olib
bordik. = Mazkur tajriba  davomida talabalarning
rivojlantiruvchi  mashg‘ulotlardan keyingi o‘zgarishlari
tahlil qilindi. Quyidagi jadvald aniglovchi va nazorat
tajribasining giyosiy tahlili keltirilgan.

1-jadval. “Bo ‘lajak pedagoglarga o ziga ishonchining
iftimoiy psixologik xususiyatlarini aniglovchi so rovnoma’

>

orgali olingan giyosiy natijalar tahlili (n=450
T Z
Aniglovchi| 52 8
1 QE
Omillar Guruhlar tajriba SS =4
v
M; | M, t p
Tajriba guruhi
O7ziga (n=180) 55| 73 | -21] 0,05
ishonch Nazorat guruhi
(n=270) 56 | 57 | -1,0 | 0,17
Boshgalarga | Tajriba guruhi )
ishonch (n=180) 6993 | -24]005
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Nozorab g™ | 72 | 74 | -13 0.0

Emotsional Ta‘{r'flalggg”“'_ 54| 81| -27|005

bargarorlik Naz(cr)]r:a;%)ruhl 56| 58 | 09| 024
Tajriba guruhi ]

Kognitivlik Naz(gr:z:l%i;%)ruhi 70] 94| -22)005

(n=270) 72| 74 | -10| 0,23

I1zoh: *p<0,05; **p<0,01;***p<0,001.

“Bo‘lajak pedagoglarda o‘ziga ishonchining ijtimoiy
psixologik  xususiyatlarini aniglovchi”  mualliflik
so‘rovnomamizdagi mezonlar bo‘yicha rivojlantiruvchi
trening dasturlarimizdan keyin ahamiyatli farglar gayd
etildi. Jumladan, “O'ziga ishonch” (t=-2,1; p<0,05),
“Boshqalarga ishonch” (t=-2,4; p<0,05), “Emotsional
barqarorlik” (t=-2,7; p<0,05) hamda “Kognitivlik” (t=-2,2;
p<0,05) omillarida sezilarli darajadagi o‘zgarishlar
kuzatildi. Biz rivojlantiruvchi mashg‘ulotlar davomida
talabalarda introspeksiyani kuchayishiga e’tibor qaratib,
individual refleksiyani kuchayishiga olib keldik. Talabalar
O‘zlarini tahlil qilar ekanlar, o‘z shaxslariga nisbatan
konstruktiv. munosabatni shakllanishiga  erishdik.
Mashg‘ulotlardagi  kauzusli topshiriqlar talabalarning
emotsional holatlarini  bargarorlashtirishga, konstruktiv
munosabat o‘rnatish uchun ijtimoiy ko‘nikmalarini
shakllantirishga, o‘zini tahlil qilish orqali o‘z shaxsiga
nisbatan ijobiy emotsional munosabatni tarkib topishiga
xizmat qilgan. Natijada talaba o‘zini adekvat baholab,
o‘ziga ishonchi ortganligi kuzatilgan. Nazorat guruhi
vakillarini  natijalarida ~ ahamiyatli ~ o‘zgarishlarning
kuzatilmaganligi esa biz tomonimizdan taklif etilgan
rivojlantiruvchi dasturning samaradorligini tasdiglab beradi.
Izlanishimizdagi shaxsning o‘ziga bo‘lgan ishonchini
ko‘rsatib beruvchi muhim mezonlardan biri — bu uning
o‘ziga bo‘lgan munosabatidir. Shu boisdan, nazorat
tajribasida “Shaxsning o‘z-o‘ziga munosabatini baholash”
metodikasidan olingan nataijalarni ham tahlil gildik.
2-jadval. “Shaxsning o ‘z-o ‘ziga munosabatini baholash”
metodikasiorgali olingan giyosiy natijalar tahlili (h=450)

S| B
Aniqglovehi | 5 i;:* c
i tajriba N5 =
Omillar Guruhlar S8 <3
&
M; | M, t p
Tajriba guruhi ]
Samimiylik Naz(cr)]r:a&%]%)ruhi A R Rl
(n=270) 73 |75 |-11 (0,10
Tajriba guruhi ]
O‘z-o‘ziga (n=180) 7,2 196 | -25 {005
ishonch Nazorat guruhi
(n=270) 72 | 74| -14 1010
Tajriba guruhi ]
O¢z-o‘zini (n=180) 78 110,2| -25 | 0,05
idora qgilish | Nazorat guruhi
(n=270) | 80 |82 |-1.2 1018
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O¢‘z-o‘ziga | Tajriba guruhi i
munosabatn (n=180) 78 |1L1] -23 10.05
ing aks Nazorat guruhi )
etishi (n=270) | 19|81 |13 012
Tajriba guruhi ]
O‘z-o‘zini (n=180) 72 194 -25 1005
gabul gilish | Nazorat guruhi )
(n=270) 731751 -08 |0,20
Izoh: *p<0,05; **p<0,01;***p<0,001
“Shaxsning  o0‘z-o‘ziga  munosabatini  baholash”

metodikasi orgali rivojlantiruvchi trening dasturlarimizdan
keyin barcha omillarda ahamiyatli farglar qayd etildi.
Jumladan, “Samimiylik” (t=-2,4; p<0,05), “O‘z-o‘ziga
ishonch” (t=-2,5; p<0,05), “O‘z-o0‘zini idora qilish” (t=-2,5;
p<0,05) “O‘z-o‘ziga munosabatning aks etishi” (t=-2,3;
p<0,05) hamda “O‘z-o‘zini qabul qilish” (t=-2,5; p<0,05)
omillarida sezilarli darajadagi o‘zgarishlar kuzatildi.

Tajriba guruhining natijalaridan ko‘rib turibmizki, talabarda
o‘ziga munosabat adekvatlashgan. Bunda bo‘lajak
pedagoglarning o‘ziga munosabatini ijtimoiy determinanti
hisoblangan shaxslararo munosabatlardagi samimiylik
konstruktiv muloqot o‘rnatish ko‘nikmasini shakllantirish
orqali barqarorlashtirildi. Talabalarning o‘ziga ishonchini
ko‘rsatib beruvchi subyektiv omillar, ya’ni o‘ziga ishonch,
o‘zini idro qilish, o‘zini qabul qilish, o‘ziga munosabat
bevosita hissiy hamda kognitiv sohaga korreksiona ta’sir
etish orqali rivojlantirildi. Eng avvalo, bo‘lajak
pedagoglarning o°zi haqidagi tasavvurlari adekvatlashtirildi
va o‘ziga ijobiy emotsional munosabat shakllantirildi. Shu
orqali bo‘lajak pedagogning o‘zini gabul qilishi hamda
o‘ziga bo‘lgan ishonchining ichki asoslari mustahkamlandi.
Nazorat guruhi vakillarining natijalarida o°zgarishlarni
kuzatilmaganligi  biz  tomonimizdan taklif etilgan
rivojlantiruvchi dasturning samaradorlik darajasini yana bir
karra tasdiglash imkonini beradi.
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REZYUME. Bu maqolada o°ziga ishonchini rivojlantirishda “0‘ziga ishonch”, “boshqalarga ishonch”, “emotsional barqarorlik”
hamda “kognitivlik” omillarida qiyosiy natijalarning tahlili hagida ilmiy-nazariy ma’lumotlar berilgan.

PE3IOME. B crathe mpejcTaBicHbl HayYHO-TCOPETHYCCKUEC CBEICHUS 00 aHAIM3e CPAaBHHUTCIBHBIX PE3YJIbTAaTOB 1O (aKTopam
«YBEPEHHOCTH B cebe», «IOBepHUe K APYTHM», «dMOIHOHATBHAS YCTOHUYNBOCTE» U «KOTHUTUBHOCTE» B PAa3BUTHH YBEPEHHOCTH B cele.

SUMMARY. This article provides scientific and theoretical information about the analysis of comparative results in the factors of
"self-confidence", "trust in others", "emotional stability” and "cognitiveness" in the development of self-confidence.

O‘SMIR FUTBOLCHILARNING FAOLIYATIDAGI TO‘SIQ VA QIYIN VAZIYATLARGA PSIXIK BAR-
QARORLIKNI TA’MINLASH ASOSI
A.U.Xaitov — psixologiya fanlari bo ‘yicha falsafa doktori
O ‘zbekiston davlat jismoniy tarbiya va sport universiteti
Tayanch so‘zlar: o‘smir, futbol, to‘siq, qiyin vaziyat, iroda, chidamlilik, tashabbuskorlik, psixik bargarorlik, musobaga, motivatsiya,

stress bargarorlik.

KiroueBrbie ciioBa: MOAPOCTOK, (byTGOJ'[, npendATCTBUE, TPyJAHAs CUTYyallus, BOJISA, BBIHOCJIMBOCTb, MHUIIUATUBA, ICUXUYECKasA yCTOﬁ-

YUBOCTH, COPCBHOBAHUE, MOTHUBAIUA, CTpecCchTOfI‘IHBOCTB.

Key words: teenager, football, obstacle, difficult situation, will, endurance, initiative, mental stability, competition, motivation,

stress resistance.

O‘smir futbolchilarni tarbiyalash va yuqori malakali
futbolchi sifatida voyaga yetishiga zamin yaratish muhim
vazifa hisoblanadi. Yosh futbolchilarni o‘smirlik davrida
jismoniy psixologik rivojlanishiga e’tibor berish ularning
keyingi davrdagi professional futbolchilik faoliyati samarali
bo‘lishini ta’minlaydi [1]. O‘smirlarning futbol bilan
shug‘ullanishi uchun musobaqalardan tashqari faoliyat
bilan bog‘liq bo‘lgan turli to‘siq va qiyin vaziyatlar
to‘sqinlik qilishi mumkin [3]. Bunday vaziyatlarni yengib
0‘tish uchun o‘smirlarning irodasi yordam beradi [4].
O‘smirlarni musobaqalarga irodaviy tayyorlash orqali
ularga ta’sir etayotgan musobaqa faoliyatidan tashqari
to‘siqlarni bartaraf etiladi [2].

O‘smir futbolchilar faoliyatida qanday to‘siqlar yoki
giyin vaziyatlar mavjud ekanligini aniglash va tahlil gilish
talab gilinadi. Ushbu vazifani amalga oshirish uchun futbol
maktab va tugaraklaridagi 511 nafar, (TGda 276 nafar,
NGda 235) o‘smir futbolchilarda olib borilgan tadgigotda
“Futboldagi  to‘siq va  qiyinchiliklar”  mualliflik
so‘rovnomasi qo‘llanilib, TG va NG o‘smir futbolchilar
faoliyatida anig magsad (67,7%), safarga uzoq yo‘l
(88,9%), jismoniy yuklamalar (72,5%), yangi jamoa
(87,2%), turli sharoitda o‘ynash (74,3%), jamoadoshlar
(83,6%), oilaviy garashlar (67,6%), yuqori natijaga ishonch
(67,3%), jarohat olish xavotiri (57,5%) bilan bog‘liq
bo‘lgan asosiy qiyinchilik va to‘siqlar mavjud ekanligi

aniglangan.
O‘smir futbolchilarda ushbu to‘siqlar va
giyinchiliklarga  bardoshlilikni  shakllantirish, doimo

97

magsad uchun olg‘a intilishini ta’minlash uchun TG
ishtirokchilari mashg‘ulotlar jarayonida “Men chidamli
bo‘laman” va “Men kuchli iroda egasiman” psixologik
trening dasturi asosida ularning irodaviy tayyorgarligi olib
borildi. TG ishtirokchilari bilan olib borilgan irodaviy
tayyorgarlik natijasida ularga ta’sir etayotgan aniq magsad
(24,1%), safarga uzoq yo‘l (42,8%), jismoniy yuklamalar
(36,4%), yangi jamoa (36,4%), turli sharoitda o‘ynash
(41,9%), jamoadoshlar (31,8%), oilaviy qarashlar (36,2%),
yuqori natijaga ishonch (18,6%), jarohat olish xavotiri
(28,5%) bilan bog‘liq bo‘lgan asosiy giyinchilik va
to‘siqlarning salbiy ta’siri pasayishiga erishildi.

O‘smir futbolchilarning musobaga faoliyatidan tashqari
vaziyatlarida yuzaga keladigan to‘siq va qgiyinchilik
omillarini yingib o‘tishda ularda shakllangan irodaviy
sifatlar yordam beradi [6]. Futbolda musobaga faoliyatidan
tashgari vaziyatlarida yuzaga keladigan to‘siq va
giyinchilik omillari quyidagi beshta asosiy faktorlarga
ajratildi:

- birinchi faktorga “futbolda aniq magsad bo‘lishi”,
“yuqori natijaga ishonch mavjudligi”, “texnik-taktik
harakatlarni o‘zlashtirish” kabi vaziyatlar kiritilgan bo‘lib
o‘smir futbolchilarning faoliyat maqsadi bilan bog‘liglikni
ifoda etadi.

- ikkinchi faktorga “doimiy jismoniy yuklamalar
bajarish”, “jarohat olishdan xavotir me’yoriyligi”, “trener
bilan ishlash” kabi vaziyatlar ajratilgan bo‘lib o‘smir
futbolchilarning mashg‘ulotlar jarayonida belgilangan
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jismoniy yuklamalarni bajarish, trener bilan mashg‘ulotlar
jarayonida ishtirok etishni ifodalaydi.

- uchinchi faktorga “kundalik rejimga rioya etish”,
“safarlarga uzoq yo‘l bosish”, “turli sharoitlarda o‘ynash
(ob-havo, muxlislar)” kabi vaziyatlar o‘rin olgan bo‘lib,
o‘smir futbolchilarning doimiy faoliyatida mavjud bo‘lgan
va unga rioya etishni talab etadigan vaziyatlar, uzoq
safarlar, musobaqga jarayonidagi turli noqulay vaziyatlar
keltirilgan.

- to‘rtinchi faktorga “yangi jamoaga qo‘shilish”, “ja-
moadoshlar bilan munosabat” kabi vaziyatlar kiritilgan.
Bunday vaziyatlar o‘smir futbolchilarning jamoaga nisbatan
munosabati, yangi jamoaga qo‘shilishda kuzatiladigan
noqulayliklarni ko‘rsatadi.

- beshinchi faktorga “o‘qishdagi o°zlashtirish”, “oilaviy
garashlar”, “futboldan tashgari faoliyat” kabi vaziyatlar
joylashgan. Ushbu vaziyatlar asosan o‘smir
futbolchilarning sport faoliyatidan tashqari bo‘lgan faoliyat
turlari bo‘lgan vaziyatlarni namoyon etadi.

O‘smir futbolchilarning musobaga faoliyatidan tashqari
jarayonlarda yuzaga keladigan to‘siglar va qiyin
vaziyatlarda qaysi irodaviy sifatlarning o‘rni yuqori
ekanligi faktorli tahlil asosida aniglandi. (1-jadval)

1 —jadval. O ‘smir futbolchilarning faoliyatida yuzaga

keladigan to ‘sig va giyinchiliklarni yengish uchun zarur
bo ‘lgan irodaviy sifatlar N=276 (TG)

doimiy uzoq safarlarga borishiga va musobaga jarayonida
yuzaga keladigan turli vaziyatlarga chidamli bo‘lishi, giyin
vaziyatlarda ham kuchli iroda ko‘rsatib qat’iyat va matonat
bilan harakat qilishi ularning faoliyatiga ijobiy ta’sir etadi.

To‘rtinchi  faktor bilan magsadga intiluvchanlik
(r=0,57), sabotlilik va o0°‘z- o‘zini tuta bilish (r=0,69),
to‘siqlarga chidamlilik (r=0,53) irodaviy sifatlari ahamiyatli
bog‘liglikka ega. O‘smir futbolchilarning jamoa bilan
yaxshi munosabatni yo‘lga qo‘yishida va yangi jamoaga
qo‘shilganda jamoaga tez moslashib ketishida maqsadga
intilish bilan harakat qilishi, zarur vaziyatlarda sabotli
bo‘lishi va o‘zini nazorat qilishi, yangi jamoada yuzaga
kelgan qiyinchiliklarga chidamli bo‘lishi ularning ijobiy
bo‘lishini ta’minlaydi.

Beshinchi faktor bilan qat’iyat va matonat (r=0,73)
irodaviy sifati yuqori, magsadga intiluvchanlik (r=0,68),
to‘siqlarga chidamlilik (r=0,67) irodaviy sifatlari ahamiyatli
bog‘liglikka ega ekanligi aniqlandi. Futbolchilarning sport
faoliyatidan tashqari bo‘lgan o‘qish, tugaraklarga borish,
oilada holat, do‘stlar bilan munosabat kabi vaziyatlar ijobiy
bo‘lishi uchun ulardan qat’iyat va matonatli bo ‘lish, doimo
magsadga intilib harakat qgilish, giyinchiliklarga bardoshli
bo‘lish talab qilinadi.

O°smir futbolchilarda musobaga faoliyatidan tashqari
vaqtda paydo bo‘ladigan to‘siqlar va qiyin vaziyatlar
sportchilarning psixik barqarorligiga ta’sir etib, musobaga
jarayonidagi sportchining emotsional barqarorlik, o‘zini
boshgarish, musobaga motivatsiyasi, stabillik-bardoshlilik,
stress barqarorlik komponentlari buzilishiga sabab bo‘ladi.
[5]. Shu sababli to‘siglar va qiyin vaziyatlarni psixik
barqarorlik komponentlari bilan o‘zaro bog‘liqligini
aniqlash orqali ma’lum bir to‘siqni yengib o‘tish orqali
sportchining psixik qaysi barqarorlik komponenti me’yoriy
darajada bo‘lishini aniqlash mumkin. To‘siqlar va qiyin
vaziyatlar hamda psixik barqarorlik komponentlari o°zaro
bog‘ligligi faktorli tahlil asosida o‘rganildi. (2-jadval)

2-jadval. O ‘smir futbolchilarda to ‘siq va giyinchiliklarga
nisbatan psixik barqarorlikni ta 'minlash N=276 (TG)

. 1- 2- 3- 4- 5-
Irodaviy sifatlar faktor | faktor | faktor | faktor | faktor
Magsadga
intiluvehanlik 0,84** | 0,72** | 0,65** | 0,57** | 0,68**
Qat’iyat va K%k K%k K%k * *%
matonat 0,78 0,68 0,71 0,15 0,73
Jur’at va jasorat | 0,62** | 0,61** | 0,69** | 0,16* | 0,49**
Mustaqillik va . o - . o
tashabbuskorlik 0,71 0,54 0,14 0,52 0,61
Sabotlilik va
0‘z- o‘zini tuta | 0,67** | 0,73** | 0,56** | 0,69** | 0,56**
bilish
to'siqlarga | g 2gux | g 5gax | 0 7g%x | 053%x | 0,67%
chidamlilik
iroda kuchi 0,81** | 0,77** | 0,73** | 0,48** | 0,54**

Izoh: *p<0,05; **p<0,01

O‘smir futbolchilarning musobaga faoliyatidan tashqari
jarayonlarda yuzaga keladigan to‘siglar va qiyin
vaziyatlarni yengib o‘tish uchun ahamiyatli bo‘lgan
irodaviy sifatlarning tahlili:

Birinchi faktor bilan magsadga intiluvchanlik (r=0,84),
qat’iyat va matonat (r=0,78), mustaqillik va tashabbuskorlik
(r=0,71), to‘siglarga chidamlilik (r=0,79) irodaviy sifatlari
hamda iroda kuchi (r=0,81) yuqori bog‘liglikni ifodalagan.
O‘smir futbolchilar faoliyatida aniq magsadning mavjudligi
va yugori magsadga intiluvchanlik bilan harakat gilishi,
yugori natijaga ishonch mavjudligi va natija uchun qat’iyat,
matonat bilan harakat qilishi, natijaga erishish yulida
mustaqil qaror qabul qilishi, tashabbus ko‘rsata olishi
lozim. Shu bilan birga futbolchilar to‘siglar va jarohat olish
ehtimoli mavjud bo‘lgan vaziyatlarda chidamlilik namoyon
etishi, irodasi kuchli bo‘lishi kerakligi aniqlangan.

Ikkinchi faktor bilan magsadga intiluvchanlik (r=0,72),
sabotlilik va 0°z- 0‘zini tuta bilish (r=0,73) irodaviy sifatlari
hamda iroda kuchi (r=0,77) yuqori bog‘liglikni ifodalagan.
Futbolchilar doimiy jismoniy yuklamalarni aniq magsadni
ko‘zlagan holda bajarishi va kuchli iroda ko‘rsatishi,
texnik-taktik harakatlarni maqgsadli ravishda egallashi va bu
jarayonda sabotli bo‘lishi, trener bilan ishlash jarayonida
o‘zini nazorat qila olishi, trenerning har bir o‘rgatgan
ma’lumotini o‘z faoliyat magsadiga muvofiqlashtira olishi
samarali natija beradi.

Uchinchi faktor bilan qat’iyat va matonat (r=0,71),
to‘siqlarga chidamlilik (r=0,79) irodaviy sifatlari hamda
iroda kuchi (r=0,73) yuqori bog‘liglikni ifodalaydi. O‘smir
futbolchilarning kunlik belgilangan tartibga amal qilishi,

Irodaviy 1- 2- 3- 4- 5-
sifat_lar faktor | faktor | faktor | faktor | faktor
gamr‘éf;gﬂﬁl 0,71%* | 0,73%* | 0,68** | 0,61** | 0,72**
boshamnish | 083+ | 069%% | 0,72+ | 059% | 0,75%>
m@tﬁgtbsf’l‘ggy 0,87%% | 0,74** | 0.67%* | 0,71* | 0,41%*
SIabiflikc. | o,74%x | 0,61 | 0.73% | 0,75%* | 0,64+
baromer | 072* | 0.68** | 0,70% | 064** | 0,71%%

98

I1zoh: *p<0,05; **p<0,01

O‘smir futbolchilarda musobaga faoliyatidan tashgari
vaqtda yuzaga keladigan to‘siqlar va qiyin vaziyatlarni
yingib  o‘tish  sportchining  psixik  barqarorligini
ta’minlashdagi ahamiyati ko rsatgichi tahlili:

Birinchi faktor bilan musobaga motivatsiyasi (r=0,87),
o‘zini boshqarish (r=0,83), stabillik-bardoshlilik (r=0,74),
stress barqgarorlik (r=0,72), emotsional bargarorlik (r=0,71)
yugori bog‘liglikni ifodalagan. O‘smir futbolchilarda aniq
magsad bo‘lishi, yuqori natijaga ishonch mavjudligi,
texnik-taktik harakatlarni  o°zlashtirishga yunalganligi
musobaga jarayonida sportchilarning psixik bargarorligini
ta’minlashga asos bo‘ladi. Shuningdek, sportchilar
musobaqa davomida g‘alaba motivatsiyasi yuqoriligini
saglaydi, o‘zining taktik harakatlarini boshqgaradi, turli
tashqi ta’sirlarga bardoshli bo‘ladi, emotsional holatini
barqaror ushlaydi, stress ta’sirlarga berilmaydi.

Ikkinchi faktor bilan musobaga motivatsiyasi (r=0,74),
emotsional bargarorlik (r=0,73), yuqori bog‘liglik, o‘zini
boshqarish (r=0,69), stabillik-bardoshlilik (r=0,61), stress
bargarorlik (r=0,68) ahamiyatli bog‘liglikni ifodalagan.
Sportchilarda doimiy jismoniy yuklamalar bajarishga




Ilim hdm jamiyet. ¥26.2024

yunalganlik, jarohat olishdan =xavotir me’yoriyligi  bo‘lishi, yangi jamoaga qo‘shilganda tez moslashib ketishi
ta’minlanganligi, trener bilan ishlash istagi yuqoriligi ~ ularning musobagada g‘alabaga erishish motivatsiyasi
ularning g‘alabaga erishish motivatsiyasini oshiradi va  yuqoriligi, turli tashqi ta’sirlarga yuqori bardoshlilikni
futbol o‘yini davomida emotsional bargarorligini ushlab  saglab golishiga yordam beradi.

turadi. Beshinchi faktor bilan emotsional barqgarorlik (r=0,72),

Uchinchi faktor bilan o‘zini boshqarish (r=0,72), stress barqgarorlik (r=0,71), o‘zini boshqarish (r=0,75)
stabillik-bardoshlilik (r=0,73) yuqori bog‘liglik, musobaga  yuqori bog‘liglik, stabillik-bardoshlilik (r=0,64) ahamiyatli
motivatsiyasi (r=0,67), emotsional barqgarorlik (r=0,68), bog‘liglik, musobaga motivatsiyasi  (r=0,41) o‘rta
stress  barqarorlik (r=0,70) ahamiyatli bog‘liglikni  bog‘liglikni  ifodalagan.  Sportchilarning  o‘qishdagi
ifodalagan. Sportchilarning kundalik rejimga rioya etishi, o‘zlashtirish, oilaviy qarashlar, futboldan tashqari faoliyat
safarlarga uzoq yo‘l bosishga tayyorligi, turli sharoitlarda  turlari ijobiy bo‘lishi wularning musobaqa davomida
(ob-havo, muxlislar) futbol o‘ynash qobiliyati ularning emotsional barqgarorligi, stress bargarorligi, o°zini
futbol o‘yini davomida o‘zining harakatlarini boshgara  boshgarishi me’yoriyligini ta’minlashga asos bo‘ladi.
olish, turli tashqi ta’sirlarga yuqori bardoshlilikni ifoda Xulosa: O‘smir futbolchilarning faoliyatida yuzaga
etish imkoniyatini oshiradi. keladiga to‘siq va qiyinchiliklarga nisbatan chidamlilikni

To‘rtinchi faktor bilan musobaga motivatsiyasi (r=0,71), oshirish, aynigsa musobaga jarayonida sporchilarning
stabillik-bardoshlilik (r=0,75) yuqori bog‘liglik, o‘zini  psixik barqarorligini saqlab qolish hamda oldinga g‘alaba
boshgarish (r=0,59), emotsional bargarorlik (r=0,61), stress  sari intilishini ta’minlashda musobaqa faoliyatida yuqori
bargarorlik (r=0,64) ahamiyatli bog‘liglikni ifodalagan. natijaga erishish uchun asosiy omil ekanligi namoyon
Sportchilarning jamoadoshlar bilan munosabat ijobiy  bo‘lgan.
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REZYUME. Ushbu maqolada o‘smir futbolchilar faoliyatida yuzaga keladigan to‘siq va qiyin vaziyalatning shakllari hamda ta’sir
darajasi aniglangan. Bunday vaziyatlarga sporchilarning chidamliligini oshirish zarur bo‘lgan irodaviy sifatlar belgilangan. Musobaga
jarayonida o‘smir futbolchilar psixik bargarorligini saqlab qolish uchun to‘siq va qiyin vaziyalatning psixik barqarorlik komponentlari
bilan bog‘ligligi ochib berilgan.

PE3IOME. B nanHoli cTaThe OInpeeeHbl BUIBI NPEISATCTBAN U CI0KHBIX CUTYalllil, BOSHUKAIOIINX B AESTEIBHOCTH (PyTOOINCTOB-
MOAPOCTKOB, U YPOBEHb UX BIIMAHUA. Onpez[eneHLI BOJICBBIC Ka4CCTBA, HGOGXOZ[I/IMBIG JJIS1 TIOBBINICHUS yCTOfIQHBOCTH CIIOPTCMEHOB K
MOJOOHBIM CHUTyanusiM. B memsx coxpaHeHHsS ICHXHYECKOH yCTOWYHMBOCTH (YyTOOIHCTOB-TIOAPOCTKOB BO BpEMs COPEBHOBAHHI
BBISIBJICHA CBA3b HpeHHTCTBI/Iﬁ U CJIOKHBIX CI/ITyaLII/Iﬁ C KOMITOHEHTAMH IICUXWYECKOM yCTOfI'{PIBOCTPI.

SUMMARY. This article identifies the types of obstacles and difficult situations that arise in the activities of teenage football players
and the level of their influence. The volitional qualities necessary to increase the athletes’ resistance to such situations have been
identified. In order to maintain the mental stability of teenage football players during competitions, a relation between obstacles and
difficult situations with the components of mental stability has been identified.
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Introduction. The mental development of preschool follows, both terms refer to an emotional response to risk.
children is determined by their emotional stability. Usually,  Fear is the certainty and objectivity of danger, while
not only positive but also negative emotions play an anxiety is latent and subjective [3].
important role in children's emotions, which negatively J.AKelly, a representative of cognitive psychology, in
affects the general psychological state of the child, his his research linked anxiety in children to emotional mani-
activities, including education. As a result, in many cases,  festations. Anxiety in a child is manifested in two opposite
fear or anxiety completely engulfs the child’s conscious-  poles, that is, emerging anxieties (similarity of the elements
ness, thereby limiting his or her behavior and activities. of emergence) and closed (contrast polarity).

Today, as in all times, the upbringing of children, their The similarity of the elements of anxiety is manifested
development into full-fledged, full-fledged adults is an in a number of emotional states, such as fear, excitement,
urgent issue. We will focus on the views and research of  depression, and crying, which are present in the pole. In the
foreign scientists on the concerns that hinder the mental closed (contrast pole), in children, anxiety is manifested
development of the child. internally, not externally in emotional states. For example,

Concepts of anxiety began to appear in bion dictionaries  he says that we can see in situations such as lying, denying
in 1771. Researchers have studied the differences in the  mistakes, slander [2].
mental state of people and the causes of anxiety. Anxiety According to Godefroy, anxiety is a transient condition
manifests itself in different forms in all children, and the in which a person is weakened when faced with an
presence of anxiety is described as a stable condition in this  expected situation. Prolonged exposure to a stressful

child [1]. situation or condition can lead to fatigue as a result of the
We will look at different definitions of the problem of  human body expending too much physiological energy [4].
anxiety in the foreign and local literature. As a result of his research, K. Rogers confirms

K.Horny used the term anxiety as a synonym for the  J.A.Kelly’s views on anxiety in children. including describ-
term “fear” and explained the relationship between them as  ing anxiety as an “emotional reaction to a threat” [5].
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M.Breslav described anxiety as a personality trait that
reflects a decrease in the threshold of sensitivity to various
stressors [6]. Manifested in cases of constant emotional
stress, it emphasizes that fear and anxiety interfere with
children’s normal activities or communication.

In our study, we distinguish two types of anxiety:

1. Personal anxiety is understood as an individual trait
in children, which reflects his tendency to various life situa-
tions, emotional negative reactions that pose any threat to
his personal life. It should be noted that personal anxiety is
one that increases a person’s anxiety and reduces their sus-
tained tendency to respond to such social situations.

2. Situational Anxiety - This occurs at any time related
to a particular situation. He described the condition as a
temporary anxiety condition that appears as a normal emo-
tional and behavioral manifestation in children.

According to psychologists, anxiety in children prevents
the formation of adaptive behavior, leads to the integration
of behavior, and on its basis, adaptability emerges [3].

D.M. Breslav described predictions of possible failures
in a state of anxiety as a forward-looking feeling associated
with anticipation and anticipation, the formation of appro-
priate attitudes and relationships.

Concerns stem from inaccuracies and unforeseen cir-
cumstances, lack of information, and difficulty in predicting
outcomes. Anxiety is a mild form of anxiety that is a com-
mon reaction to uncertainty and in this case performs an
adaptive function in the individual [6].

According to F.B. Berezin, anxiety has shaped the idea
of the existence of a scary series, which includes moving
events [2]:

- Sense of internal tension - represents mental discom-
fort and includes adaptive mechanisms, changes the activity
of the person, and behavioral disorders are not observed.

- Hyperesthetic reactions - can manifest itself in the
form of nervousness and reaction in children. Neutral stim-
uli from the negative emotional side, the separation of nec-
essary and unnecessary stimuli disappear, which increases
the anxiety in them.

- It is impossible to feel an uncertain threat of anxiety,
to determine the nature of the threat and to predict the time
of its occurrence. This raises abstract concerns in children.

- Fear is a lack of knowledge about the causes of anxie-
ty, lack of experience in dealing with or preventing a threat.
While the anxiety identified in a particular object does not
cause the objects associated with the anxiety, the subject is
attempted to eliminate the anxiety by certain actions;

- The intensity (increase, intensification) of anxiety
leads to the realization that it is impossible to control the
emotional state. Anxiety in children is a means of express-
ing emotion. In this case, they lose the disorder of behavior
and purposeful activity.

Levels of anxiety depend on whether children are able
to control themselves in a stressful situation or situation, or
the intensity of its growth. If children have high levels of
anxiety, they may develop symptoms such as autonomic,
humoral, and abrupt behaviors. This can lead to anxiety
syndrome.

Anxiety in children is not a negative trait. A certain
level of anxiety is necessary for the development of human
activity, the natural and obligatory characteristics of the

There are very important questions and contradictions
about the causes of concern. Including;

VI Garbuzov, A. Maslow, K. Horney and many other
scientists have pointed out that the development of anxiety
is a parent-child relationship, a process of improper
education [3].

The dissatisfaction of an older preschooler is character-
ized by an increase, intensification, and dissatisfaction with
their needs. The reason for the development of anxiety is
often a change in the social relationships that exist in a
child with serious problems [3].

E.A. Savina believes that the main reason for anxiety in
children is uncomfortable family relationships and poor
upbringing [7].

First, a child’s anxiety arises as a result of his or her
symbiotic (cohabitation) relationship with his or her
mother. If the mother feels alone with the child and always
protects the child from danger and hardship, she will tie
him to her, and as a result, such a relationship will worry
the child when the child is left without a mother. As a
result, instead of being active and independent, the child
develops dependence and passivity, anxiety and cowardice.

Second, preschoolers experience anxiety and fear as a
result of different demands placed on them by adults,
regardless of their age.

Third, the strict control of the child, the encouragement
to adhere to a system of strict norms and rules, the violation
of which leads to accusation and punishment. In this case,
the child's anxiety arises due to the fear of deviating from
the norms and rules established by adults [8].

In his research, A.M. Prikhojan considered the violation
of social norms to be a cause for concern [9].

In psychology today, the study of anxiety, the gender
aspects of behavior, plays an important role. There is a dif-
ference in the level of anxiety between boys and girls. In
preschool and elementary school age, boys are more prone
to anxiety than girls. Girls often associate their worries with
other people, while boys fear fear of physical injury,
accidents, being away from a parent or family, and similar
punishments [10].

Conclusion

Thus, looking at the concept of anxiety in psychological
and pedagogical research, as well as gender differences and
features of anxiety in preschool children, we can draw the
following conclusions: Distinguish two types of anxiety:
personal anxiety and situation.

Anxiety in children is one of the main parameters of
individual differences and is manifested in subjective
mental disorders.

One of the main causes of anxiety in children is improp-
er upbringing, which is caused by poor family relationships.
Constant situations in the family, such as constantly moni-
toring the child, restricting him, forcing him to comply with
our demands, intimidation, increase the anxiety. We know
that a child learns what we do, not what we say. That's why
we have to educate ourselves first.

Increased anxiety in preschool children leads to
decreased social resilience and impaired psychological and
mental development, which in the future will affect not

child. There is also a personal, individual level of only the next stage of education, but also the formation of
“beneficial anxiety”. personality.
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REZYUME. Ushbu maqolada katta yoshdagi maktabgacha yoshdagi bolalarda ruhiy hodisa sifatida tashvishning turli xil ta’riflari,
xorijiy psixologlar tomonidan «tashvishy» atamasining nazariy tahlili, xorijiy manbalarda turli shakllarda o‘rganilgan tashvishning ilmiy

asoslari tasvirlangan.

PE3IOME. B nanHoii cTaThe ONMMCaHbl Pa3JIMUHbIE OMpEAeIeHHs] TPEBOKHOCTH KaK MCUXUUECKOTO SIBIICHHUS Y CTApIIUX JOLIKOJIb-
HUKOB, TEOPETHYECKUN aHAIN3 TEPMUHA «TPEBOXKHOCTHY 3apyOEKHBIMHU IICUXOJIOTAMHU, HayYHbIE OCHOBBI TPEBOXKHOCTHU, H3y4acMbIe B

pa3nM4HEIX (opMax B 3apyOeKHBIX HCTOUHHKAX.

SUMMARY. This article describes various definitions of anxiety as a mental phenomenon in older preschoolers, theoretical analy-
sis of the term "anxiety" by foreign psychologists, the scientific basis of anxiety, studied in various forms in foreign sources.

PE3YJIbTATHI ICUXOJOT'NMYECKUX I/ICCJIEIlOBAHI/Iﬁ MNPOBJIEM MEXJINYHOCTHBIE
OTHOUWEHUA MJIAJIINX IIKOJHbHUKOB
3.ILKuabrdaeBa — kaHOuoam ncuxoiocsudeckux Hayk, OOYeHm

Hyxyccxuii 2ocyoapcmeennnviii nedazoeuieckutl uHCmumym umenu Ascunusnza
TastH4 cy371ap: MyJIOKOT, IIaxciapapo MyHocabar, IIaXxCHUHT IIAKJUIAHUIIHN, COIMOMETPHS, TapOMsIiCH KUHUH OoJanap, KHIUK MaK-

Tab &muparu Oonanap.

KiarwueBbie ciioBa: OGH.[CHI/IC, MCXKJIIMYHOCTHOC OTHOILICHUA, (1)0pMI/IpOBaHI/Ie JIMYHOCTH, COLMUOMETPpUs, HU30JHUPOBAHHBIC JE€TH,

MJIaIIIMHA MIKOJIbHBINA BO3pACT.

Key words: communication, interpersonal relationships, personality formation, sociometry, isolated children, elementary school

age.

[TpoGnema oOuieHNs SIBISETCS OAHOW W3 LEHTPAIbHBIX
Mpo0JieM COBPEMEHHOW MCUXOJIOTHH. IMEHHO B OOILICHUH
MPOUCXOIUT (POPMUPOBAHHE IJUYHOCTH, €€ BaKHEHUIITNX
CBOWCTB, HDABCTBEHHOM C(epbl, MUPOBO33PEHHUSL.

VYueOHast JEATEIBHOCTh IIKOJBHUKOB HEPa3pbIBHO
cBs3aHa ¢ obOmeHueM. [losToMy HapymieHHs OOIICHUS
IIKOJIPHUKA CO CBEPCTHUKAMM, C YUUTeJIeM OTpakaeTcs Ha
OTHOIICHUM YYEHHKa K ydebe, K OJHOKIACCHHKAM H
(hOpMHUpPOBAaHUN TAaKWX KAa4eCTB KaK CaMOOIICHKA, TPEBOX-
HOCTB, arpPECCUBHOCTh, KOMMYHHMKAaTUBHOCTS [1:19].

MEeXITHYHOCTHBIE OTHOIICHHS BO3HHKAIOT Ha OCHOBE
JUYHBIX CHUMIIATHA ¥ TPUBSA3aHHOCTEH neTeil. PebeHok
CTpPEMHUTCS 3aHATh OIPEJeNIEHHOE IMOJIOKEHHE B Kiacce.
OH 1o - CBOEMY BOCHPHHHMMAaeT U IEPEKHUBAET CBOE
MOJIOXKECHHUE B KJlacce, KOTOpPOE SBISETCS OYCHb Ba)KHBIM
JUTSA HETO.

KnaccHoMy  pyKoBOOWTENI0  HEOOXOIMMO  YMETh
XOpOIIO OPUEHTHUPOBATHCA B JIETCKUX OTHOIICHUSX, 3HATH
COLIMAIIBHO — TICUXOJIOTHYECKHE OCOOCHHOCTH MEXJINY-
HOCTHBIX OTHOIIEHHUH, YTOOBI HAMPABIATH UX M OKAa3bIBATh
HYy>XHO€ BiusgHue [2:86].

B nanHO# cTaThe MBI XOTUM OCTAHOBUTBHCA Ha PE3Yilb-
TaTtaXx TMCHUXOJOTHYECKHX HCCIENOBaHUI TpodsieM o0Iie-
HUS, a TAKKe MEKIMYHOCTHBIX OTHOIICHUH, BOSHUKAIOIINX
B OOILICHMS MEXIy y4Yalluxcs MIaAIIuX KiaccoB. Mccie-
JIOBaHUS NPOBOAWINCH B mkojax T. Hykyca PecryGnuku
Kapakannakcrana ¢ yuamumucs 2-4 KiIaccoB. OTOT
BO3pACTHON MEPHOJ B TCHXOJOTHH XapaKTepHU3yeTcs Kak
MIaamui mWKoapHBINA (7-10 7eT) m MiIagmuiA MoAPOCTKO-
BhIif (11-12 ner).

PesynpraTel Hamero mMccieIOBaHUS IO3BOJSIOT IO —
HOBOMY B3IVISIHYTh Ha CETOJIHSIIHETO MMKOJIbHHUKA, YBUIETh
€ro MPOOJIEMBI ¥ MTOHATH €TO TAKUM, KaKOH OH eCTb.

HaunbGonee 3¢ ¢eKTUBHBIM MCUXOJIOTHUYECKUM METOJA0M
M3YYCHHS] MEXJITMYHOCTHBIX OTHOIICHHA SIBIISIETCS
U3BECTHBII METOJ COLMOMETPUH, O3HAUAIOMMN H3Mepe-
HUE MEXKJIHMYHOCTHBIX OTHOIIEHHH.

Yyamumucss OBITM  TPEUIOKESHBI 3 COIMOMETpHUYE-
CKHX BOIIpOCa:

1. Koro u3 y9ammxcs Bamero Kjacca BbI MPHUIIIACHIN
OBl Ha CBOM JICHb POXKICHHMSI?

2. C KeM U3 yYCHHKOB BAIllETO KJIACCA BB XOTEIHU OBI
CUJIETh 32 OJHOW MapTOi?

3. TlpencraBpre cebe, 4TO Baml KiacC COOMpaeTCs
UATH B IOXOJ B ropel. Koro u3 y4eHHKOB Ballero kjacca
BBI BRIOUPAIT OB KOMaHIUPOM TToX0 187
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Ha kaxnplii Bompoc HyXHO ObulO cienath 2 — 3
BbIOOpa, T.e. HamucaTh (aMWIMk ydamuxcs. MeTon
COLIMOMETPUH  TIO3BOJISIET  BBIACIUTH YETHIPE TPYINIBI B
MEXJINYHOCTHBIX OTHOIICHHSX B 3aBHCHMOCTH OT HOJY-
YEeHHOTO 4Hclia BbIOOpOB. Tak mMmomaaarT, ydaiiuecs ,
HaOpaBmue 50% momnagaer B paspsax Jmaepos, 60 % u
Oosee — momagaeT B pa3psia «3Be3ns», 30- 40 % - B rpynmy
npeAnoYnTaeMsix, 21-29% - B rpynmy «npeHedOperaeMbIx»,
a 10-20% wnM He MOMYYMBIIMX HH  OJHOTO BbIOOpa
MOTIAAAET B pa3psill «H30JIHUPOBAHHBIXY.

Habnromenuss 3a ydamuMuCS MO3BOJSIIOT  YIHTEIIO
BBISIBUTH, K KaKOW IpyIie MOKHO OTHeCTH nx. OnHako He
BCerJja MHEHHE Y4YWTeNs COBIANaeT C pe3ylbTaTaMu

COIMUOMETPUICCKOTO ompoca. Yautens HHOT' 1A
YAUBIACTCA, YTO yqamm‘/ics[, Ka3aJoCh 6BI, CO BCEMH
JaHHBIMU <«3BE3AbI» MNPHU COHUOMETPUYECKOM OIIpoce

MOJIy4aeT HE3HAYUTENIbHOE YHCIIO BEIOOPOB U HA00OpOT
«CcpemHUWi»  yJammiics ~ MOdy4aeT — OOJNIBIIOE HHCIO
BbIOOpOB. Takoif mpocTod, Ha MepBBIA B3IIAA, METOJ
MO3BOJISIET YYMTEINIO0 U3YYUTh OUYEHB CIIOKHBIE B3aUMOOT-
HOILIEHUS B KJIacCe, BBISIBUTH U OIPEIEIUTh MECTO Kax-
JIOTO YYE€HHKa B CUCTEME MEXJIMYHOCTHBIX OTHOIICHHH.

Kaxnp1if Bompoc B COIMOMETPHM BBIOpaH HE cCiydail-
HO U HECeT OrPOMHYIO CMBICIOBYIO Harpy3ky. Tak, Ha
BOTIPOC O JIHE POKACHUS IPHU BBIOOpE ydalnuecs ACHCTBY-
0T IO NIPHUHITUITY «HPABHUTCA». MOTHBOM BBIOOPOB «CHAETH
3a OJHOW maproil», Kak MNpaBWIO — SBISETCS MOTHB
«XOpOIIO YYHTHCS», a MOTHBOM BEIOOpa «KOMaHIHMpa
MOX0/1a» SIBJISIETCS MOTHB — «yMeHHe Trpynmy» [3:18].

KoneuHno, He Bce JeTH MOTYT W JIOJDKHBI  IOJYYUTh
BBIOOPHI IO OHOMY Bompocy. IlpoaHanm3mpoBaB OTBETHI
yYaluxcss Ha BCE TPH  BOMPOCA, MOXKHO MOIYYIHTH
HNpEeJCTaBICHUE O TOM, KAaKO€ MECTO 3aHHMMAeT KaKJbli
YYaluics B CHCTEME MEXIMYHOCTHBIX OTHOUICHHH, Kak
OH ce0sl YyBCTBYET B TOW WJIM MHOW POJIM, a TaKXke Kak
3TO OTpaXkaeTcs Ha €ro OTHOLICHUH K y4eOHOH JesTelb-
HOCTH, K OKPYXXAalOIIMM €ro yJamuMcs, Ha €ro JIMIHOCT-
HBIX KauecTBax.

Tak, Hampumep, Ha BOIPOC «ICHb POXKICHHE» Kak
MIPaBUJIO, YJAIIHecs IOJDKHBI MPOSBUTH MHOTO B3aMMHBIX
BBIOOPOB. Tak momkHO ObITh. ECiM Takux BBEIOOPOB Malio,
TO TO FOBOPUT O TOM, YTO KJIAacC HE APYKHBIN, HE CILIO-
4eHHBIA. W yumrenmro Hamo oOpaTUTh BHHMAaHHE, Ha TO
KaK OpPraHMW30BaTh PadOTy MO CIUIOYCHHWIO YYCHHIECKOTO
KosuekTuBa. Kak mpaBuiio, B IpyKHOM KOJJIEKTUBE Kjlacc
XOpOIIIO 3HAET CBOETO HehOPMaIbHOTO JIHAEpa. ITO JTOIIK-




HBI TI0Ka3aThb OTBETHI HA BOIPOCHI O BBHIOOpPE «KOMaHAMPA
noxozxa». M HaoOOpOT, ecinu 3TOT BOMPOC HE BBISBIACT
Jmjepa, TO MOYKHO CHeNaTh BBIBOJ O TOM, 4YTO y4allHecs
IUIOXO 3HAIOT ApyT Apyra. 1 kak oOBIYHO, KOH(QIUKTHBIN
Kacc. YUWTENb, TONYyYHB TAaKHE PE3YNbTaThl, JOJDKCH
HAWTH CBOM OIIMOKH, MAOIYIICHHBIE B BOCIUTATEIbHOM
paboTe, OpraHW30BaTh COBMECTHYIO JIESTEIBHOCTH yda-
IIMXCS IO O3HAKOMJICHHIO HUX APYT C APYTOM, BOCITUTAHHIO
YyBCTBa YB)KEHHUS JIPYT K JIPYTY.

OTBeyaeM Ha BOMPOCH], TOYEMY OHH BBIOMPAIOT TOTO
WJIN WHOTO YYallerocs, JETH OTMEYaroT, YTO OHM BBIOpAIH
UX MOTOMY, 4YTO OHM BEXJMBBI, J0OPBI, YMHBI, CMEJBbI,
HE CCOPATCSI, SBISIFOTCS JIyYIINM APYTOM.

IIpu oTBerax Ha BONPOCHI, KOTO OHW HE BEIOpaiy OBI
(«Ha IEeHb POXKICHHE», «CHIETh 3a OJHOW MapToil») neTh
OTMEYall, YTO, OHM HE BBIOpany IOTOMY YTO, OHH Hapy-
IAl0T JUCLHUILIMHY B Kiacce, AepyTcs, OO3bIBarOTCS,
HEBOCIIUTaHHBI.

Kcraru, y gereld, monmaBmMX B IpPYyNIy «U30JUPOBAH-
HBIX» B Ta0Oene M0 MOBEICHHIO CTOHUT OLICHKA — «yJOBJE-
TBOPUTCIILHO. OTMeTI/IM, 4TO ACTU C OTpULATCIbHBIMU
YepTaMH XapakTepa HE HPaBHUTCS OONBIIMHCTBY B Kiacce
U BBI3BIBAIOT OCYX/ICHHE JIPYTHUX.

OueHp TIOXO, KOIJla B Kiacce BBIBISIOTCSA ACTH,
MOTABIIHE 110 METOAY COLMOMETPUH B TPYINY «H30JIHPO-
BaHHBIX». C IICHXOJIOTHYECKON TOYKH 3PEHHUS ITOJIOKEHHE
Takoro peOeHKa B KJlacce MOXKHO Ha3BaTh KaK «U3ros
kiacca». Kak mokaspIBaloT HAaONIOAEHUS, TaKWe JCTH
OOBIYHO CHIST 3a MOCIEAHEH MapToH, MaloOOIIUTENIBHBI,
CPBITBI, HE YBepeHHbI B ceOe, 3aMKHYTHL. Ecimu pedeHOk
OyIeT TOCTOSHHO HaxXOIWThCS B Paspsle «U30JIMPOBaH-
HBIX», TO PaHO WM TO3JHO 3TO OYyIeT «TPYAHBIN»
peOCHOK, ¢ HeNpeACKa3yeMbIM [OBEACHHEM, TPaBMHPO-
BaHHBIM IICHUXMKOH M IIETIBIM PSAAOM OTPHLATEIBHBIX
kadecTB. Takoil yuamuiicss 9yBcTByeT ceOs HEHYXHBIM B
Kjacce, OOHMTCS BBIXOJIUTH K JOCKE OTBEYATh, OOIIATHCS
co ceepctHHKaMHu. M 310 He ero BuHa, a ero Oena. Buna
3/IeCh B YYUTENE, BO B3POCIOM, KOTOPHIH HE NMOHHMAeT
MICUXOJIOTHYECKUX OCOOEHHOCTEH JETCKUX B3aWMOOTHOIIIE-
HUM, HE 3HAET, Kak JAEHCTBOBAaTh B TaKOW CUTyaluu U
MIOMOYb MM. A TakuX J€TeH, K COKaJICHUIO, OYEeHb MHOTO,
OHH €CTh B KQXJOM KJacce.

OtpunarenbHbie KaJyecTBa JUYHOCTH  TaKHX
«M30JTUPOBAHHBIXY»  YUYAIUXCS  MOTYT YCHUJIMBATHCS
Omarojaps WX HEONarompusITHOMY  TOJIOKECHHIO, a B

MJIaJIIEM M CTaplieM MOAPOCTKOBOM BO3PacTax MOXET
INPOYHO 3aKPENUThCS B XapakTepe U MEpeiTH B
YCTONYMBBIN AETCKUI HEBPO3.

C noMoLpI0 CHENUANBHBIX TE3MCOB MBI  H3y4daiH
MICUXOJIOTUYECKUE KauecTBa JIMYHOCTH YydYalluXcs H
BBISICHWIN, YTO COLIUOMETPUUYECKUE «3BE3/bl» XapaKTepU-
3YIOTCS CIEIYIOUMMUA JTHYHOCTHBIMH KayecTBaMU:
BBICOKOI CaMOOILICHKOI, yBEPEHHOCTbIO B ceOe, BBHICOKHM
YPOBHEM 0OIIMTENBHOCTH, JKU3HEPAJOCTHOCTBIO,
SHEPTrUYHOCTBIO, TTOCTOSHHBIM CaMOYTBEp)KIECHUEM ceOsl,
JEMOHCTPAaTUBHOCTBIO IIOBEJIEHUS.
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Jlns metel TpymNIbl «M30JIMPOBAHHBIX» OKA3alINCh Xa-
pPaKkTEpHBIMHU  CIEAYIOLIME KadecTBA JIMYHOCTU: BBICOKas
TPEBOKHOCTh, 3aMKHYTOCTh B OOLIEHWH C OJHOKJIACCHH-
KaMH, HU3Kasg CaMOOIICHKAa, HEYBEPEHHOCTb B OOIICHUH,
arpecCHBHOCTb, BIIEYATIUTEIBHOCTb, BPAXICOHOCTH IO
OTHOIICHHIO K OKPY KAIOIIHM.

B 3axmioueHMM MBI XOTenH OBl  ITOPEKOMEHIOBATh
YUUTENI0 HEKOTOPble  MPAaKTUYEeCKHE COBEThI, KOTOPHIE
TIOMOTJIH OBI eMy:

1. TlpunmMaiiTe y4eHHWKa TaKWM, KaKoi oH ecTb. He
HaBs3bIBaliTE €My CBOE MHEHHE M HE 3aCTaBIIAHTE JenaTh
YTO — JTMO0 CHIIOH.

2. VYBaxaliTe TMYHOCTH yYCHHKA. YMEWUTe BCTAaTh, HA
€ro MECTO U MIOCMOTPEeTh Ha CUTYaIUIo ero riaaszamu. Torna
BBl OBICTpEE HalAETE MyTh K €r0 CEpALLy.

3. VYcrpamure w3 Bamero OOIMICHUS C ICTBMHU Te
METO/IbI, KOTOPBIE BBI3BIBAIOT Y HUX MPOTECT UM HETaTHUB-
Hyl0 peaknuio. HacuibCTBEHHBIE METOABI HE TOJIBKO HE
UCTIPaBAT TOJOXKCHHE, a emE OOINbIIe YCWIAT Oe(EKTHI
JIUYHOCTH U TIOBEJICHUN PEOCHKA.

4. Hckmrounte HENpUs3Hb K  JAETSIM U CBOH
OTpHIIATENIFHBIE 3MOLIMH B INPOIECCe OOLICHUS C  y4YalllH-
Mucs. OTpHIIaTeNIbHOE COCTOSIHUE YUMTENs — pas3lpaxe-
HHE, TPEBOTa, 3JIOCTh HEBOJBHO BIHSIOT Ha JIETeH W
3apsHKAlOT MX TEMH JKe dMoIusaMHu. HactpaumBaiitech B
OOIIEHUN C JEeThMHU Ha J00pBIe YyBCTBa, 3apspKaiiTe HX
PalnoCTbiO, CBETOM, TEILIOM.

5. Cobmiopmaiite MpUHOXI PaBEHCTBA M COTPYAHUYE-
CTBa C AETHMHU.

6. He QokycupyiiTe BHIMaHHE Ha HEyaadax ICTEH.
XBanuTe axe 3a caMblii HE3HAUUTENbHBIA ycnex! bynpre
[IeIpbl Ha TOXBAJIbI!

7. TlepBoe 3aMedaHHe nenaiTe BCeT/ia HacIUHE.

8. Kpurukyiite He TMYHOCTH, @ HEJOCTATKH B y4eO-
HOM JesATeIbHOCTM M B mnoBeneHun. Hampumep, Henb3s
TOBOPHUTb «THI JICHTSIH, IUIOXOHW H.T. T». Jlyumie ckasaTp,
YTO «TBOE IOBEAEHHE CTAJO0 NMPUYMHOM IUIOXOH y4eObl u
T.IL.», «l1aBail HogyMaeM, Kak cenarh gydmey. Cropammusas
COBETA y YYEHHKAa, BBl HENPOHM3BOJIFHO IPOBOJIUTE CBOIO
JIMHUIO B BOCIIUTaHHU.

9. He cpaBuuBaiite neteit ¢ keM — JH00, HE CTABLTE
HHUKOTO B rpumep. [loMHUTE, YTO TI1aBHOE — HE PE3YIIbTaTh
JIOCTHXKEHUsI, a BHYTPEHH:SSI CcBOOOJa, yMEHHE CaMOCTOS-
TENbHO MBICIUTh U pacCykiaTb. Torga  MeXaHU3MBI
nmofpaxanus OyayT paborats y nereit apdexruBro. letn
caMH BBIOEPYT NpHUMeEp JUIs TOAPaXKaHUsL.

10. Hcnonmp3yiite pasHbie  (OPMBI  HECIOBECHOM
MOJJIEP)KKA  pebeHKa — yIBIOKY, MOXKaTHE PYKH, MOTJIaXH-
BaHME T10 CIIMHE, 10 TOJIOBE, OOHMMaHKE 3a IJIeYH U.T.J.

Hcnonb30BaHuEe JNaHHBIX COBETOB B II€arOrMYECKOM
MPAKTHKE TIOMOXXET IIOJIHOLECHHOMY Pa3BUTHIO JIMYHOCTH
yuamuxcs. YToObl HOpMaBHO pa3BUBATHCA, JIETSM HYKHA
M000Bb, YBEPEHHOCTh B CBOHMX CIIOCOOHOCTSX, B CBOEH
3HAYMMOCTH TSl HAC B3POCIIBIX.
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PE3IOME. Ma3kyp mMakoiaza KUYUK MakTab €mmmaru OojaJapHIHT MYJIOKOT MyaMMOJIapH Ba Iaxcliapopa MyHocaOaTIapUHHHT
MICUXOJIOTUK TaJAKUKOT Xynocanapu Oepuirad. Taakukornap Kopakanmorucron Pecnybnukacu Hykyc maxpumard makrabmapaa 2 — 4

cuH® YKyBuniapzaa onub GopuiraH.
PE3IOME. B nanHO#f cTaThe IpeACTaBICHEI Pe3yIbTaThl

TIICUXOJIOTHYCCKUX HCCIIeIOBaHUI HpOGHeM O6IIIeHI/I$I, a TaKKC MCK-

JIMYHOCTHBIX OTHOIHGHHﬁ, BO3HHUKAONIHUX B OGIIICHI/ISI MEXAY ydalluXCs MIaAuinX KJIacCOB. HccnenoBanus MMpOBOAUIIMCH B IIKOJAX T.

Hykyca Pecniy6nuku Kapakannakcrana ¢ yyammmucs 2 — 4 K1accos.

SUMMARY. This article presents the results of psychological research on communication problems, as well as interpersonal rela-
tionships that occur in communication between elementary school pupils. The research was conducted in schools of Nukus, Republic of

Karakalpakstan, with 2nd-4th grade pupils.
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PAXBAP KOBUJIUATUHUHI TICUXOJOI'HK TA®CUDPHU
HI.b.CanapoB — ncuxoaozcus haniapu Hom3oou, 0oyenm
Adrcunués nomuoaeu Hyxkyc oaenam nedazocuxa uncmumymu
Tasiny cy3map: pax6ap NCHXOJOTHACH, KOOMIHATIAp, paxOap IIaxcH, HU30JapHU OOIIKapHIl, ¥3-Y3UHN PUBOXKIAHTHPHII, MyBad-

(baxkuATIN MyTaxaccuc, KYHUKMalapHU PHBOXKIIAHTHPHIIL, aMaTHET.

KioueBbie c10Ba: ICUXOJIOTHS YIIpaBJICHUS, CHOCO6HOCTI/I, JIMIHOCTb PYKOBOOUTEIISA, YIIPABJIICHUC KOH(bJ'[I/IKTaMI/I, caMOpa3BUTHUE,

YCHEIIHbIH podecCuoHal, pa3BUTHE HABBIKOB, IIPAKTHKA.

Key words: psychology of management, abilities, personality of the leader, conflict management, self-development, successful spe-

cialist, skill development, practice.

Bomrkapys xapaéHuHM Makcaara MyBOGHK paBHIIIA
amajira OUIMPHII Y4yH paxOap HAopa KWIMIIHHHT Kaich
OyruHuma OynMMImIUIaH KaThbU Hasap MyalsH KOOWIIHST-
mapra sra Oymumm kepak. PaxOap y3uHUMHT maxcuil das3u-
JaTiapy, MycTaxkaM XapakTepH, Ky4JIH upojacH, 6apkapop
xuccuérn Oapua Hapcamapra Ba xaOxamapra HucOaTtaH
Maxcyc KOOWNHATIApH OWJIaH XajK XY KAJIWIIHK OomIKapa
onmamy, xonoc. UyHkuM (aH Ba TEXHMKAaHHHI PHBOXH,
oJamiap/a OHIVIMIMK JapakaCHHUHT IOKCaK KYpPCATKUYH,
OKTUMOMH TaKpHOANapHUHT TabCHPUYaH Ky4H, KUIIWIap-
HUHI MyaiisH OwjuMmiapra osra OSKaHIWUTH paxOapHUHT
KOMWJI WHCOH KaMOJIOTH TIOTOHACHIa KyTapHIMIIHMHU
TaK030 STaH.

Xo3upru 3aMoHAa OYHpPYK, KYPKHUTHII, 3YpiHK OwiiaH
MeXHaTKallJIapra Myomaina Kb OynMaiinu, yHmaid naBp-
Jap WKTAMOUH TypMyIl MaliJOHUAAH aJUIaKadOHIap YHKHO
kerraH. J[aBnat Mukécuaa 103 6epa€Tran JEMOKpaTUK Yy3ra-
pHIUIap, cy3 Ba BIKIOH 3PKUHJINIH, MIUINI HCTHKIIONTa
SPUINTAHINK, MIJUIMH Y3MUTHHN aHTTall, XyKyKHH XuMosi-
JIaHTaHIMK (yKapoJap OHIMHM SHaJa IOKCAIMIIra OO
kemaau. Murnpma Oupunun acp apadacuaa ogamiiap ysua-
PHHHUHT YTMHIIIONI XaMIOPTIAPHIAH JKya KYII )KUXaTIapu
OniaH KeckuH TadoByTIaHAIH.

Ty6 y3rapunuiap HaTIKacuaa ynapiaa MyCTaKWI (HUKp-
Jaml Ba WII IOPWTHLI, [IaXCHH pexalapuHu pyeora
YUKapuIl MyJUlapuHU M3J1all HMMKOHHUATIApU BYKyAra
kengu. byryHrm kynmarm pax0Gap IokTHMOMH Xaérmaru
MyHOca0aTiap, yJapHHHT TY3WJIMIIM Ba MOXUITH OwiaH
SIKUHIAH TaHWII OYnuiy, OOIIKapyB jkapaéHUAA yIapHH
XHcoOTa OJNMIIHYU Tako30 Kwiaan. Tobe Kummiap, nKpoIn-
nap, épaaMumiIap opacuia pax0ap Y3MHHHT Xap TOMOHJIaMa
yCTYBOpJIUTH OwiiaH 00pYy-3bTHOOP, Hy()y3 OPTTHUPHIIH
MYMKHH, aKC XOjJa HIIIa0 YHKApUIIl camapalopiiury,
JIEXKOHYMWJIMK MaxCyJIOpJIUTH, XOJUMIIAPHUHT HXKOANH
¢buKpnamm Tyrpucua cy3 OYIUIIN XaM MyMKHH 3Mac.

Pax6ap maxcu OapkaMOJUIMTH, KaThbHH XapakTepH,
Muumi Kuédacugan Tamkapu Oup Karop KoOuausTIapura
sra OynumM TaOMMi paBuia OOpY KO30HHUINTa IyXTa
HETH3 XO3WpJIAI¥, JaBO3UMHHUHI KEHMHTHM OOCKHWIaph
Y4yH UMKOH sSpaTajid, ICTHKOOJ pexajapiHu pyeora JynKa-
panu. busHuHrYa, Kyiinaa mynoxasa IOpUTHIAIUTaH KOOH-
TuATIIAp paxoap Kajap y4yH XKyla MyXUM XUCOOJIaHaIH.

1. Tamxwunorumnuk KoOwmmmsaTH. Paxbap kaap 6030p
WKTUCOAMETH JaBpuaa VyTa yanaOdypoH, HIIOMIAPMOH,
Myaccaca €KM KOPXOHAHMHI, uaopa €K MIMHMH Mapkas-
HUHT OJJIMJa TypraH Basu(alapHH Makcaara MYBOQUK,
CcOOMTKaIaMIIWIMK OwiaH OaXapUIIHU YIOIITHPA OJHII
MMKOHHATHUra 5ra OYJIMIIN Kepak. TalIKWIOTYWINK TH3H-
MHra TaxMUHaH KyHWALrWiap Kupagd: a) paxOapiuk
KuIa€TraH WNutad YUKapIiiia MOJIMSBHA Ba WKTUCOIWN
MacajalapHd TYTrpU Ba OKWIOHA TAIIKMI KHJIMILIHK,
BakrjgaH OMpo3 mwirapuiad KeTHII XUCCUETH Ba Te3 MakKail
HMKOHHSATH OWJIaH KypoJUlaHa OJIMIUIMK, 0) SHIH rosuiap,
HyHanmunuiap, wouad YMKapuIl TEXHOJOTHSACH, YET I
WIFOP TaXpHOACMHN MaxaJUIMH IIapouTra, XOAWMIIAPHUHT
CaBUSICHTa MOCJANTTHPTaH XOJIJa aMaJINETra TaTONK ATHIII-
nvK; B) (aBKymoqmard unuiab YMKapUI MyaMMOCHHH Te3-
KOpJIMK OWiaH XaJl KWja OWJIMIUIMK, Y3 BaKkTHIa WHIUBH-
nyanl €KH KamMoaBWid Kapop KaOynm stunuimk, Oy Oopama
HYKCOHJIApra KaMpOK My KYHIIIUIMK; I) XOJUMIIAp, HILIa0
YMKApHUII ab30J1apH, YypuHOOCapiap, EpaaMumiap XUCCUETH
Ba MEXHATra IICHXOJIOTHK MYHOCa0aTH XyCyCHATHHHU
0axoJylail OJNMIUINK XaM/la KECKHH y3rapuuuiap sicall y4yH
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MyaiisiH Jopa Ba Tagoupap Kysulanuimk (parGaTiaHTHPHIIL,
JKazojami, TaHOeX OepHill, IBTUPO3 OWITUPHUII, XOTHP-
JKaMITHK, peai Babaaigap OepHil Mypocara KEJIHILIHK); JT)
TOOE KHUIIMIIAp KUHCH, EIIH, aKIUi Ba )KUCMOHHI UMKOHH-
ATHHU XHcoOra onu0 (aosMsITHU TAIIKWI KWIHMIIra oJat-
JaHTaHIIHK; €) MKPOUMIap KOOHMIHSATH, HCTEHI0M, MEXHAT
CTaXW, UHTWININY, KU3UKIIHN, UPOJABHH XYyCYCHSTH, >KOH-
0o3nuru cuHrapu Qasmwiamiapra OMHOaH WII TAKCHMIIAIIHH
Hyira KYWHIUIMK; %) MaxCyJIoT CH}aTH Ba caMapagopIIuru
103aCHJaH Y3ITyKCH3 PaBHIIJA TAMXYPIUK KIJIUIUHK, PEH-
Tabes XyKamuKKa allaHTUPUIN YYyH JAOMMMO KaiFypwuIi-
JHK; 3) KOPXOHAa HCTUKOONM Ba XOXUMJIAp WKTHMOMH
XMMOSICH YIyH XaMHIIIa TaMXyPIIMK KaOuiap.

2. Witmon-apTHKOATa, (Gaon xaéTuil mo3uumsra
HyHanrammuKk KoOWmmsATH. PaxOap HWHMOH-BTHKOJUIH,
MyalssH XaéTUH TO3MLWSIM, MyCTaxkaMm HHMOHIH, cod,
pPOCTTYi, cCaMUMUii, XKOHKYSIp, HHCOHIIAPBAp, BaTaHIapBap
¢daswnaTii MHCOH OYIMOTH - XOOUMIIap Yy4YyH HOpat-
HamyHa BazudacuHu OakapMord Jo3uM. TokH c¥3 OmiaH
ui Oupnury unmad yuKapuin amanuéruna OeBocura Y3
nOoaCHHN TOIICHH, OOIIKAJIap YHUHI XaTTH-XapakaTH Ba
Kumwiap OmiaH MyHocabaTHAa TaKJInA KHJIHIIra OJaTiIaH-
cuniap. PaxOap kopxoHa EkM MyaccacaHMHI KY3rycH,
MabHaBHAT, KQAPHUAT Ba Iaxciapapo MyHocabaT ME30HHTa
aifimancuH. [lokimMK, MachbymusaT, (UAOMAINK HaMyHAacH
TaKJIW/ YYyH 3aMUH XO3HMpJIACHH, OapKaMOJUIUK Y4YyH
WHTWIUII TYHTYCHHH BY)KYy/Ta KEITHPCHH.

3. Hyrkwit koOmmusar. Paxbap caBoaxoH cy3mamra Ba
HOTHKIHUK CaHbaTUTa d5ra OYIuImm ImapT. Y TeBapak-
atpoaaruiap OwiaH Y3IyKCH3 paBHIIAa MyoMayiara Ku-
pumMb TypraHauru Tydaliaum HYTKM HX4aM, MabHOIH,
OXaHrJ0p, MyalsH PHUTM, TEMI, YacTOTalId OYIMIUIUTU
MYXHM axaMmusATra ora. HyTKHMHT >KapaHTIOpJIUTH,
cy3nmamraHja Iays3a, MaHTHKUH ypryra puos KHIHMIIIHK
YHUHT TabCUPYAHIUTMHH OLIKPAJIH.

®dapkynoana, Tacomuduil XoJaTiapia HYTK Cy3Jail,
¢GuKp anMammm Jo3uM O¥yiica, y XOJIa CHpa XHCCHETTa
Oepunmacivk, Y3WHU Kyira oiaud, OXMCTa, JaBO3UMHU Ba
UMTHUE3MHU Ky3 YHIUra KeJITHPUO HYTK (paonusaTHHN amall-
ra OWMpUII 3apyp. MabllyMKH, HYTKHUHT HYKCOHH,
Ma3MyHCH3JIMTH, TabCUPYAHIHMK Japaxacu 3au(iIuru
pax0ap Hy]y3u Ba oOp¥ycHra myTyp eTKa3ajiu.

4. Hydy3 (o6py)ra sra Oynunuiuk. PaxOap y3uHHHT
Hy(y3u OMiaH OOMIKAPIIITHU amajra OUIMpa OJiajii, X0J0cC.
JlekuH bsrajutaHraH JIABO3UM TyO MabHOAArm oOpy Kei-
TUPMaiy, YyHKH KHMIIIIIIApHUHT YHTa HUCOATaH MyHOCa-
Oatu BakIM Xycycusartra sra O0ymamu. bapkapop, xakukuit
Hy(Qy3HH oramiam TaOMWil paBUIIa amaira OIIajH.
Pax6ap ¥3WHHMHT IIaxXCHi XyCyCHSTIapH, OMJIMMIOHIINIa,
aKI-(hapoCaTiIIITy, MYCTaxkKaM HWpPOJacH, CaJlOXHSITH,
UCTEHJOAM, TallaHTH, (QUIOWIINTH, OapKaMOJUINTH,
KaMTapJIMrd, CAaMUMHHINTH, CY3HUHT XaKUKUHIUTH OWIaH
0o0py opTTHpuII yKyBUaHJHMTrura Opummagu. CoXTaiuk,
AKOOMPIIUK, IMIaXCUATIIAPACTINK, cadcaTabo3muK, KaTTHK-
KYJUIMK Xe4 KauOH YMH Hy(y3 KO30HHUIITA OJIMO KeIMaiu.
Paxbap yuyn xap Oup Hapca onawii, MyXTa, TaOWUH,
XYKYKHI, OTaTHA TycTa 3ra OYIUIIN MaKcaara MyBO(UK.

5. TepuentuB (Wapox Kwiauiml) KoOwmmatd. PaxOap
y9yH OMpHHYN Ba MKKHUHYH Japa)kajli Macayianap Oyaumm
MYMKHH 5Mac, YyHKH Xa€T MyalsH KHUCMJaplaH TaIlKWI
TorraH Oynaau, Xynau mry Oouc Oapya Hapcanapra dbTH-
O0op Kwnm kepak. Pax0ap KHCKa BaKT OpaJMTHAa WILIA0
YHKApUII y4acTKajlapy, OyJIUMIIapH, ab3oiap, aMmaiiopaap




Ba €pIamMud XoIuMmJIap Tamkd Kuédacw, WIra Tauépimry,
MeXHaT (aoNUSITHHYU TAIIKWI KWJIUIITA TaXTIWTH, TEXHHU-
KaHMHI' CO3JIMTH, KUIIWIAPHUHT KaUusaTh Oyitnya Mabiy-
MOT oNvII (a3mwiaT Mepuenuusaa y3 upoJacuHu TOmaan
[1]. Kucka BakT mumma yMyMuil XonaT OWJIaH TaHWIIWII -
niuiad YMKapUIIHA KaHAall acocra KyHWII ydyH MyaisH
HEr"3 lo3ara KeNTHpaaW, alpuM OJIIUHAAH Ky3JIaHraH
peskanapra y3rapTUpHILIAP KHPUTHIAIM.

6. [upmaktuk koOwmmsT. PaxOap OeBocuTa memaror
O6ynMaca-na, JIEKHH YHUHT (DaoNusATH MabiIyM axOopoT Ba
xabapiapHu ¥y3ra KHIIIIapra eTKa3ull OwiaH OOFIHKIUD.
Xynau 1wy 6ouc Typiau Toudasaru ogamiapra, Myraxac-
cucimapra Mypakka® Owimmiap, MyaMMmonap xampaa ax0o-
pOTJIapHH OCOH Hyn OWNaH TYIIYHTHPHII YKyBYaHIIUTH
MYTJIAKO 3apyp. AHpUM OMp MyaMMOHH OJIMI KOPOBYJIJIaH
TopTHO TO YpmHOOCapIaprada CHHTIMPHII MYyailssH KOOH-
JUATHA Tako30 dTagu. @aBKyloimarm Xojariap, BakT
TAaKYWIIIMTH pax0aplaH AUAAKTUK KOOWIIMSTra sra OyIui-
JUKHA TaKo30 JTagd. Y Ma3Kyp KOOWIMATHH Maxcyc
MalIKiap, TPeHUHIIap épaaMu OWiIaH KTHMOWIM XaéTHH
Taxpuba OPTUILM OPKAIU drajIaiIu.

7. AxagemMuk KoOmtmaT. X03Upru 3aMOH Tajxabu paxbap
KaJp Xap TOMOHJIaMa KaMoJ TomraH PIICOH OYnumIMHu
Tako30 Kuianu. [laBnaTiapapo, MUIaTIapapo, maxcuapa-
PO, UXTHCOCIApapo amajra OUIMPHUII YI9yH paxoap xap oup
coxaJjaH MHHUMaJ OWiaumuiapra sra OynWIW, yiapaaH y3
YypHuaa MyBaddakusaTiu doiaanaHuu 103uM. MoausBuii,
WKTUCOOWH, MabHABHH, MapKypaBUil, MIJUIAN, coXalapapo
MyaMMOJIap MyXOKaMa KWIMHAa&TTaHga paxOap NIyHYaKH
UIITHPOKYH dMac, Oaku OaXCHHUHT TEHT XyKYKIH ab30CHTa
aiimancuH. MyaMMO MOXUSITHHM TYIIYHCHH, YHTa ¥3 MyHO-
cabaTWHN OMIMUPCHH, TOKM OMMAaJaH TaxCHHJIAP OJMINTa
SPUILCHH.

8. JIukKaTHU Takcumiam KoOwmmusaT. PaxOapHuHr dhao-
JUATH KEHI KYJIaMJId, XyIIM Iy cababmaH y JOKaWIIIKKa
Hyn xyiumm MyMKHH 3Mac. OHr oanuid HapCajgaH JaBiat
axaMHATHTa MOJHMK MyaMMorada Macbhbysl OYJiraHiauru
Tydaiimn paxOap CHHYKOB, TepaH, Ky3aTyBuaH Oup
JABPHUHT ¥3uzna Oup Heda oOBeKTiIapra y3 MyHocabaTHHU
Owngupa ONMIIN JIO3UM. OBTHOOPIMIMK XOJIUMIIApHU
Xymép TOPTTHPAIAHW, MAChYJUIMK 3Ca TapTHO-WHTH30MHHU
MYCTaxKaMJIaiau, JIOKAWIIUK UIUIATH MYXUTHH TapK dTau
[2].

9. Ilcuxomoruk Tamxuc (quarHo3) Koownmmstu. PaxGap
TYpJIM XyCYCHSITIIM MHCOHJIAp OMJIaH XaMKOPJIMK KWIIaJIH,
yJlapHH TapOusIaian, ynapra Uil ypraraay, eTyK MyTaxac-
cHc €KUM MyKaMMaJl maxc cudarnaa KaMmoJl TONTUPaan. Xap
Kalick MHCOHHMHI  KEJa)XarMHW OKWJIOHA  TacaBBYD
KWINIIAaH nOopaT ONIMHAAH OamopaTr 3THII KOOWIHSATH
pax0ap ydyH MyXUM axamusrra sra. Kemaxak y4dyH Kazup-
Jap Taiépiari, yJaapHU JaBO3UMIIapTa KyTapuil kabu Fosi-
JapHUHT Oapyacu pax0ap y4dyH TaIIXHC KOOWIMATHHHU
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TaK030 3TaJy, YyHKH aHWK ME30HJIapra acoCIaHTaHAarnHa
IIaXCHUHT (DAaOIHATH Ba HMMKOHHUSITMHH TYTpH Oaxosar
MyMKUH, Xoisioc. Hykconmapra Hym Kyduim MamiakaT
paBHaKWTa MyailsiH mapaxana 3apap KenTupaiw, OyHman
XOJATJIAPHUHT OJIANHH OJIHII MabKYJI.

10. Myomana Ba MyJOKOT YpHAaTUII KOOWIUSATH.
Pax6ap xap xun €mparu, >KWHCIArd, kacOIard WHCOHIIAp
OmymaH MyYJOKOTTa KHpHImaan. XyAnd Imry cababmaH y
MYJIOKOT MapOMH, MyoMaJla TypJapH, TapKUOIapH, HyTKIH
Ba HYTKCHU3 (C¥3cH3) BocHTanap OWiIaH SKWHIAH TaHUIIH-
M, JTHUK XYCYCHSTIap, MWIUIMH aHbaHamap XaMmaa
MWIIMH pacM-pycymilapra puos KWIHII OpKald Myomala
MaJlaHUATHHYU dTaniad omagu. Xap OWp IIaXCHUHT HHIU-
BUIyaJl XyCyCHUSTIAPHHN XUCcoOTra oMb MyoMmala YpHaTHII
axciapapo MyHOcabaTHH WIHMKJIAIITAPAIM, Y3apo WIIOHY
Ba SIKHHIMK TYHTYCHHHM YWTOTaIW, KUPUIINMIA KUIIWIAp
capuan KeHTaiTHpaawn [1].

11. Tamab0ycra, wxoara WIXOMJIAHTHPLI KOOWIHSTH.
Typmymgarn aipuM KUAMHYIMIUKIAD TYTPUCHAA HOpATIN
MabIyMOTIap KENTHPHII, YTKHHYM 3aXMaT OPTAA KOJHIIH
103aCHAaH Taacajy OepHulll, YIapHUHT OJAMHHU OJHII MyM-
KAHJIUTHHA acociall OpKaJIM IIaxXCHU FDKOATA HIIXOM-
JANITUPUII KOOMIMATH pax0ap Kaap ydyH MYTIaKko 3apyp.
QuAOUIIMK TYUIyCUHU YyWrorum, €nulapia, MyTaxac-
cuciapia Tanad0yc XHCCHHN BY)Ky/ra KEITHPHIN - UILTA0
YUKAPWUIIHN PHUBOKJIAHTHPAAH, IaBlIaT pPaBHOKH YUyH
MachyJIUATIIN KagpJap Taiépiamira Xu3mMar KUiIaau.

12. KoucrpykTie KoOwmmaTd. Wnurad 4ukapum ydyH
SIHT TEXHOJIOTHS YCTHAA (UKD IOPUTHII, TAAKUKOT WIILIA-
PUHM Myira Kynuulll, MyaisH JolKxajap Ba IPOCKUUSIIAPDHU
pEeKaNaHITUPHUIL, yIAPHUHT HATIKAJapUHU  OJIAWHAAH
ajitnmgan ubopar KOOMIUAT paxOap ydyH MYyTJIaKo ILapT.
YKyB-TapOHMsIBUI WIUIAPHU TaKOMMJUIAHTTHPHII, MyTaxac-
CHC MaJIaKaCHHH OIIWPHII, UKKHHYM KacOra HyHalTHpHII,
UCTEHIOIIN ENIIapHA 4eT 31 (QoHmapu Epaamu OuiaH
XOPWXHUH MamilakaTiapra YKuIira r00pHuIl, MyaccacaHu
KaiiTa »UXO037all, MaxCyJOT KYJIaMIIIl KEHraWTUpPHIL,
KymmM4Ya ToBapiap (MoJiap) WOUIA0 YUKApWINHA Hyira
KYWHILTa paXHAMOJIUK KUJIMIIL.

13. T'moctuk koOMMAT. MUnMuil TankuKoTra JaéKaTiiu-
JUK pax0ap ydyH MyXHM axaMusAT KacO STamu. YHHUHT
nbpaT HaMyHacH KOPXOHA, TAIIKWJIOTHUHT WIMHH nabopa-
TOpHATA ailTaHTUPHUINTA 0JIMO Kenaau. TaaKuKoT uiutapura
UKTHJIOPIM KUIIWIAPHU TOPTHII, WHUIA0 YWUKapUIIHH
TaKOMWUIAIITUPUII ~ pax0apfaH THOCTHK KOOWJIHSTHH
tana® >Tagu. PaxOGapHUHT WXOJKOPIUTH OMMAaBHH TYC
oJuiira oMb Kenum MyMkuH [3].

Tapkuiad yTunrad pax6ap MaXCHHUHT KOOMIHATIAPH
MyXUM axaMUsAT JKan0d 3THO, XapakTep, MWUIHA Kuéda
KaHJal posp YiHaca, yjgap XaM XyJIJad LIyHJail KuiiMarra
sragup. YiapHH paxbOapiapa Maxcyc INaKUIAHTHPHII
OuiIaH KaMoJIOT capy eTakJall MyMKHH OYJajy.
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PE3IOME. Ym0y makonaza pax0Oap XOAMMIIAPHUHI OOLIKApyB »kapalHWHIA 3apyp OYyiaraH KOOWIHATIAPHHWHT, MCHXOJOTHK
XYCYCHUSTIAPH TaxJIWJI KWINHAIN Ba YIIaPHHA PUBOXKIIAHTUPHUII BA TAKOMIJIIAIITHPHII OYiirya aMalnii TaBCHsIIap KYpUO YHKHITAIH.

PE3IOME. B naHHOli cTaThe MBI IPOBEJEM aHAIIH3 IICUXO0JIOTHYECKHX 0COOCHHOCTEH, CIIOCOOHOCTEH B MpoIlecce YIpaBiIeHUs, He-
06XOZ[I/IMI)IX JJIA pPYKOBOJAIUX KaAPOB, U PACCMOTPUM MPAKTUICCKUE PEKOMEHAAUH 110 UX PA3BUTHUIO U YIYHHICHUIO.

SUMMARY. This article deals with psychological characteristics, abilities in management process acquired for senior personnel and
consider practical recommendations for their development and improvement.

MADANIYAT VA JAMIYATNING SHAXS PSIXOLOGIK SALOMATLIGIGA TA’SIRI
A.A.Sobirov — psixologiva fanlari bo ‘vicha falsafa doktori
Buxoro davlat pedaaoaika instituti

N dE‘a\If_zll(nch so‘zlar: psixologik salomatlik, muvozanat, uyg‘unlik, farovonlik, mantiqiy qayta ishlash qobiliyati, tanqidiy fikrlash,
ijodkorlik.
J KiroueBble ¢JI0Ba: IICHXOJIOTHUECKOE 300pPOBBE, 6aﬂch, FapMOHI/ISI,6IIaFOHOHy‘II/Ie, CIIOCOOHOCTD K JIOTHYECKOM 06pa60TKe, KpUTHU-
YCCKOC MBIIIJICHHUE. TBODYECTBO.

Key words: psychological health, balance, harmony, well-being,logical processing ability, critical thinking, creativity.

ma’lumotga egamiz. Shu bilan birga uning kelib chiaishi.
mohiyati haqidagi haqiqiy g‘oyalardan juda uzoqmiz, inson
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Kirish:  Neoa buaunai kunda biz  aadimai
mutafakkirlarga qaraganda sog‘liq haqida beqiyos ko‘proq




havotiaa kirib boradiaan., uning havotivligini
ozialantiradigan. o‘zini shaxs sifatida anglavdigan,
havotning ulug‘vor rasmida maviudlik va taadirning
ma’nosini tushunishni belgilaydigan ko‘p o‘Ichovli hodisa
sifatida?

Hozirai vaatda ushbu hodisanina tubiaa kirib, biz ideal
sog‘lig vo‘aligini tushunamiz. garchi uning rivoilanishining
vugori daraiasi semantik vo‘nalishlarni. aivmat ta’riflarini
etarli daraiada shaxsiv ishlab chiaarish, havotnina umumiv
ma'nosini aniglash. havot strategivalari., o‘ziga va
boshaalarga bo‘lgan munosabat va nihovat, maviudliknina
ma’naviv va axloaiv mezonlarini izlash bilan bog‘liq. eng
yugori va doimiv gadrivatlar.

Asosiv aism: O‘auvchiga tagdim etilgan
monoarafivada "salomatlik” fenomeni va unina turlari
"jamivat-shaxs— salomatlik" tizimida ko‘rib chigiladi — bu
airalmas, vagona tizim. Ushbu tizim tarkibiv aismlarining
xarakteristikasi to‘g‘risida savol tug‘ilganda. ularning har
birinina mohivatiga ham, nafagat aloaanina maviudliaioa.
balki ular orasidagi munosabatlarga ham e’tibor qaratish
zarur.

Shunday ailib, ijamivat maasadli va oadilona tashkil
etiloan biroalikdaai faolivat natiiasida varatiloan odamlar
auruhinina oailona tashkiloti deb ishoniladi. Jamivatnina
asosiv tarkibiv aismi inson umumiv ruhnina tashuvchisi
sifatida. iamivatnina muhim xususivati esa til, madaniyat va
taqdirning umumivligiga ega bo‘lgan xaladir.

"Shaxsivat" tushunchasi haaida oapirganda,
V.P.Zinchenko ta'kidlavdi: "shaxsnina hech aandav tavsifi
to‘lig bo‘lishi mumkin emas" (Meshchervakov. Zinchenko.
2004, 323-bet). Shuni ta'kidlash kerakki, taklif ailingan
tizim doirasida shaxs iamivatnina tarkibiv va funktsional
tarkibiv aismi sifatida garaladi. Shu ma'noda. shaxsivat
"biroalikdaai faolivat va aloga iaravonida iitimoiv-madaniy
muhitda u tomonidan olingan shaxsning o‘ziga Xos sifati”
deb hisoblash mumkin (shu verda. 320-bet).

Boshaacha qilib aytganda, shaxsiyvat — bu ma’lum bir
iamivatda shaxsning rivoilanishi mahsuli, va’ni.jamivat
shaxsning  determinatori  bo‘lib. ularning  o‘zaro
bog‘ligligini, o‘zaro bog‘liglik ierarxivasini umumiy va
xususiv sifatda belailavdi. bundan tashaari. bu shaxsning
rivoilanish manbayi bo‘lgan ijtimoiy-madaniy muhitning
xususivatlari.

Jamivat va shaxs o‘rtasida teskari aloga printsipining
namovon bo‘lishi kuzatiladi: jamivat o‘zgarib, shaxsni
o‘zgartiradi va o‘zgargan shaxs jamiyat o‘zgarishini
faollashtiradi.

Ushbu tizim ierarxivasida sog‘lig shaxsning bir gismi
bo‘lib xizmat qiladi, shunga garamay uning rivoilanishini
beleilavdi va shu bilan birga o‘zini o‘zgartiradi. Shuning
uchun sog‘ligni saglashnina rivoilanishi  shaxsning
rivoilanishiga bo‘ysunadi va uni saqglab golish uchun asos
inson tashai va ichki dunvosining uvg‘un mutanosibligi
bilan belgilanadigan o‘zgarishlarning o°zgarmasligidir.
Shuni esda tutish kerakki, muvozanat, uyg‘unlik, farovonlik
va boshaa sog‘lia mezonlari uning saalanishini belgilavdi.
Ammo sog‘liani saglashning rivoilanishi ular o‘zgarganda
boshlanadi va ikkinchisinina manbai jamivat va shaxs
o‘rtasidagi aarama-aarshiliklarnina kuchavishi hisoblanadi.

Shunina uchun «iamivat — shaxs — sog‘lia» tizimi
vagona va airalmasdir, uning tarkibiy aismlari bir-biri bilan
chambarchas bog‘lia va ushbu kitobda tahlil mavzusi
bo‘lgan sog‘lig 0‘z-o‘zidan emas, balki shaxsning sog‘lig‘i,
0‘z navbatida, jamivyatga bog‘lia.

Sog‘lom  shaxs  muammosini hal ailishnina
murakkabligini analagan holda, mualliflar kitobning
mazmuni bo‘vicha mulohazalar va maslahatlar uchun

o‘quvchilarga  minnatdorchilik  va  minnatdorchilik
bildiradilar.
A.V.Shuvalov tomonidan taklif qilingan inson

salomatligi to‘g‘risidagi qoidalarni baham ko‘rish bilan
birga, ular ushbu kontseptsiya mazmunining to‘liq
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chuqurligini 0z ichiga olmasligini ta'kidlash
kerak.Adabivotda maviud bo‘lgan inson salomatligi
mezonlarini umumlashtirib, G.S.Nikiforov (2006) ularni
psixikada namovon bo‘lish turlariga garab ajratdi:
jaravonlar, holatlar va xususivatlar.

Shaxsiv xususivatlardan u ruhiv salomatlik mezonlariaa
quvidaailarni ~ kiritdi:  nekbinlik,  digaatni  iamlash
(bezovtalikning vo‘aligi). muvozanat, axloa (halollik.
viidon va boshaalar). da'volarnina etarli daraiasi. burch
hissi. o‘ziga ishonch. beparvolik (vashirin shikovatlardan
xalos bo‘lish gobilivati). mustaqillik., o‘z-o‘zidan pavdo
bo‘lish  (tabiivlik). mas'ulivat. his-tuyg‘ular hazil.
xavrixohlik, sabr-toaat, 0‘z-0‘zini hurmat ailish. o‘zini tuta
bilish. Ruhiy holatlar sohasida ruhiy salomatlik
mezonlariga quvidagilar kiradi: hissiv baraarorlik (o‘zini
tuta bilish). hissivotlarnina voshiga aarab etukliai. salbiv
his-tuyg‘ularga aarshi kurashish (go‘rquv. g‘azab.
ochko‘zlik. hasad va boshaalar), his-tuvg‘ular va his-
tuvg‘ularning erkin, tabily namovon bo‘lishi, zavalanish
gobilivati, odativ (maabul) farovonliknina xavfsizliai.

Aaliv iaravonlardan ruhiv salomatlik mezonlarioa
auvidaailar kiradi: sub'ektiv tasvirlarnina voaeliknina aks
ettiriloan ob'ektlarioa maksimal daraiada vaainlashishi
(aqliv aks ettirishning etarliligi). o‘zini etarli daraiada idrok
etish, mavzuaga digaatni iamlash aobilivati, ma'lumotni
xotirada saalash, ma'lumotni mantiaiv aavta ishlash
oobilivati. tanaidiv ~ fikrlash., iiodkorlik (iiodkorlik
aobilivati, aal-idrokdan fovdalanish qobiliyati), bilim
o°‘zini. aal intizomi (fikrlarni boshaarish).

Shu bilan birga. so‘nggi villarda tadaiaotchilarnina bir
gator asarlarida «psixoloaik salomatlik» kabi tizimni tashkil

etishda turli tarkibiv aismlarnina intearatsivalashuv
daraiasioa alohida e'tibor aaratilavotoani. ularnina
uveg‘unligi.  konsolidatsivasi va  muvozanati  faol

o‘rganilavotgani quvonarli. Shu bilan birga, asosiv e'tibor
sog‘liani saalashnina ma'naviv tarkibiv aismioa (bilish.
hagigataa intilish, hayot mazmuni va boshaalar) garatiladi,
gumanistik gadrivatlarga (go‘zallik, vaxshi sevgi, adolat) va
ijodkorlik, 0‘z-o‘zini rivoilantirish, insonni intellektual
bovitishga vo‘naltirilean (Volovikova, Galkina, 2014;
Mehmon, 2014; Leonov, 2014; Shuvalov, 2015; va
boshaalar).

Shunday aqilib, bugungi kunda maviud bo‘lgan inson
salomatligi haaidagi g‘ovalarni. tadaigotchilar tomonidan
uning darajalari, uni o‘rganishda ba’zi vondashuvlar haaida
gisaacha tahlil ailish ham kamida bir nechta goidalarni
gayd etishaa imkon beradi:

1) mualliflar tomonidan tagdim etilgan sog‘liani saqlash
darajalari to‘g‘risida umumiy gabul gilingan
tushunchalarning vo‘aligi:

2) hozirai vaagtda inson salomatliai muammosini hal
ailish «differentsial tur» bo‘yicha amaloa oshiriladi, va’ni.
«umumiy salomatlik» ni unina daraialari, turlari va
boshgalarning tobora ko‘payib borayotgan soniga bo‘lish
orgali.;

3) tadaiaotchilar tomonidan tavsiva etilgan sog‘liani
saalash darajalarida umumiylik va farglarni izlash zarurati
paydo bo‘ldi;

4) inson salomatligining turli daraialari haaidaai
g‘ovalarni birlashtirish zarurati pavdo bo‘ldi. uning vazifasi
uni tushunish va baholashning ania, umume'tirof etilgan,
obvektiv va rasmiylashtirilgan ta’riflarini aniglash bo‘lishi
kerak.

Turli xil tarixiv davrlarda maviud bo‘lgan inson
salomatligi haaidagi g‘ovalarni retrospektiv tahlil qilish
juda achinarli natiiani anialashaa imkon beradi: heteroxron
va har xil to‘liglik bilan, ammo vaat o‘tishi bilan va turli xil
iitimoiv-madaniv sharoitlarda «sog‘lia» ta’rifi tobora
bo‘linib bordi. U tobora ko‘proa aismlar va tarkibiy
gismlarni ajratib ko‘rsatdi, ularning ahamivati va bir-biriga
o‘xshamasligini batafsil asoslab berdi, ammo bu hodisaning
mohiyatini hagiqiy anglash hali ham sodir bo‘lmadi.




Shu munosabat bilan, tasavvurda ulkan daraxtning
tasviri paydo bo‘ladi. uning shoxlari umumiy magistraldan
chiaib. bo‘linib. miadoriv ravishda ko‘pavadi. Bu har
aganday rivoilanishning klassik  vo‘li:  umumiydan
xususivoacha. Biroa. biz daraxtning hagiaiv g‘ovasini.
birinchi navbatda. maaistralni «umumiv» nina tashuvchisi
sifatida gabul qilishda. so‘ngra toi. barglar, gullar va
mevalarnina  maviudliaini unina turlarinina  kevinai
avlodlarida «daraxt» tiziminina ushbu tashkilotida havot va
uzluksizlik uchun asosiy shart sifatida shakllantirishimiz
mumkin. Bunina sababi shundaki, rus madanivatida
«sog‘lia». «kuchli daraxty. eman bilan bog‘lia bo‘lib. uning
tanasi o°‘simlik salomatligi metaforasida ifodalangan ma'no.
ichki birlik, vaxlitlik sifatida gabul gilingan (Vasileva,
Filatov, 2001).

Daraxtnina  bunday  xavoliv  aivofasi,  biznina
fikrimizcha, har bir aism, hatto ena muhimi (masalan,
barglar. gullar va boshgalar) butun daraxtning to‘lia
xarakteristikasi bo‘lmagan inson mohivatining airalmas
substrati sifatida sog‘lia haaidagi kundalik tasavvur
daraiasini ania ko‘rsatib beradi. Shubhasiz. shuning uchun
bugungi kunda ania chegaralar va uni o‘lchashning
obvektiv. keng aamrovli mezonlarica ega bo‘lmagan
insonning ko‘p o‘lchovli tizimi sifatida sog‘lianing vaxlit
g‘ovasini varatish uchun sog‘liani saalashni tashkil etishga
ta'sir ailuvchi individual (xususiv) omillarni izchil
birlashtirish kerak.bitta «maaistral»oa intearatsiva ailish.

Antik davr mutafakkirlari umumlashtirishnina turli
darajalarida  sog‘lia  haaidagi  tasavvurlarini  inson
salomatlioinina aisaa og‘zaki «formulalari» shaklida
iovlashtirdilar: «salomatlik — bu jismoniv va ruhiv aarama-
qarshiliklarning uyg‘unligi» yoki «inson va tabiatning
uyg‘unligiy.

Hozirai vaatda avvalai avlodlarnina mutafakkirlari va
sog‘liani saalash tadaigotchilarining tairibasi va ko‘plab
agarashlarini o‘zlashtirgan holda. bir qator mualliflar
sog‘ligni saalash kabi konstruksivaga nisbatan maviud
aarashlarni izlash zarurliaini ta’kidlavdilar, bunina asosida
unina rivoilanishini boshaarish, uni monitorina ailish
tizimlari va usullarini ishlab chiagish, maasadli izlash
mumkin bo‘ladi. uni mustahkamlash va saalash usullari.
Bundan tashaari, hozirai vaatda umumiy bioloaik va
sayyoraviy ahamivatga ega bo‘lgan o‘ta muhim xususivat-
bu zararli ishlab chiaarishlarnina ommaviv rivoilanishi va
joriv etilishi natiiasida vuzaoa kelgan inson hayotinina
alobal yomonlashuvi, shuninadek, stressning bargaror
o‘sishi, havotda va avniasa insonnina kasbiy faolivatida,
shu munosabat bilan amaliy psixoloalarnina ham, nazariv
tadaigotchilarning  ham murojaatlari tobora kuchayib
bormoada sog‘ligni saalash va eng muhimi. inson
salomatligini saglash sohasini yaratish bo‘yicha chora-
tadbirlarni ishlab chigish uchun.
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Ammo, afsuski, juda zarur bo‘lgan murojaatlar, asosan,

jamiyatning sog‘lom a’zolari sog‘lig‘ining mohiyati chuqur

bo‘lib goladi.
shug‘ullanish nimani

anglanmaguncha, fagat shiorlar
Sog‘lomlarning sog‘lig‘i  bilan
anglatadi? V.A.Ananvev muvaffagivatli aytganidek, bu
borada, bu ibora har doim ham, hamma uchun ham
tushunarli emas, aynigsa kundalik pozitsiyalardan, va bu
shuni anglatadiki, asta-sekin, bolalikdan boshlab, o‘z
sog‘lig‘iga ehtiyotkorlik bilan munosabatda bo‘lish,
rivojlanish va ta’lim darajasida. Ushbu hodisaning shaxs
uchun ham umuman jamiyat uchun ham ahamiyatini ochib
berish va sog‘ligni saglash mubhitini varatishda ishtirok
etishni  faollashtirish muhimdir. Shuning uchun inson
salomatliai mezonlarini izlash ularning bilimlari asosida
uning darajasini baholash va uni mustahkamlash usullarini
asoslash mumkin, aynigsa ifloslangan muhitda bo‘lgan yoki
maxsus, qiyin voki o‘ta og‘ir sharoitlarda (masalan,
sportchilarda) kasbiy faolivatni amalga oshiradigan
odamlarda, psixologlarning dolzarb va deyarli muhim
vazifasi.

Xulosa: Biroa, «sog‘lom odam» ning ijodiy
mavijudligini o‘rganish va tushunish (L.G.Tatarnikovaning
so‘zlariga ko‘ra) ushbu tadgigotda uning «umumiy»
sog‘lig‘ining wushbu global jaravonidagi roli nuqtai
nazaridan biz qo‘ymaymiz. Biz ushbu muallifthing hozirgi
zamon muammolariga muvofig insonning vangi modeli —
«sog‘lom shaxs» varatilavotgani haqidagi fikrini go‘llab-
guvvatlaymiz. Tatarnikova yozaanidek,» nafagat insonning

vangi modeli balki wuning sifatli ijtimoiy-mantiaiy
Xususivati — sog‘lom shaxs ham tasdigqlangan "
(Tatarnikova, 2013, 30-bet).

Insonning  psixoloaik  salomatligini  rivoilantirish,

yaratish va shakllantirish uning shaxsivati bilan belailanadi
va u bilan Dbog‘lig bo‘lganligi sababli, bizning
tadaigotimizda biz insonning «umumiy» sog‘lig‘ining
ushbu darajasiga e'tibor garatamiz. Shu bilan birga, biz
gadimgi odamlar tomonidan hayotdagi eng yaxshi
o‘qituvchi giyinchiliklar degan fikrga amal gilamiz.

Ushbu «formula» ga rioya gilgan holda, biz shaxsning
o‘zi ham, uning hosilasi — psixologik salomatlik ham
sotsializatsiya givinchiliklarini yengish natijasida
shakllanadi, degan kuchli g‘ovalarga tayanamiz, vya’ni,
ma’lum bir ijtimoiy — madaniy-tarixiy muhit tomonidan
tagdim etilgan garama-garshiliklar. Sog‘lom shaxsning
xususiyatlari, fazilatlari va fe'l-atvorining shakllanishini
tushunish, o‘z sog‘lig‘ining o‘zini o‘zi qurish, uning ijodiy
o‘ziga xosligi, ma'naviy printsipdan «hayot beruvchi»
hodisa sifatida kelib chiqgan holda, bizning fikrimizcha,
«shaxsning psixologik salomatligi» ta’rifining mohiyatini
tushunishga yordam beradi.
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REZYUME. Insonivat maviud bo'laanliai sababli, asrlar va mina villar davomida insonnina aarashlari va fikrlari ularning
soa‘lia‘iga, unina mohivati, ahamivati, saalash, mustahkamlash usullari va uni varatish sirlarini izlashaa aaratiloan. Darhaaiagat, soa‘lia
har doim aiziaarli hodisa bo‘lib kelaan. ammo har doim ham onali aivmat emas, garchi uning yomonlashishi bilan har bir insonning uni
yaxshilash istaai va hatto vo‘aotish holatida tiklanish istaai ania kuchavaan.

PE3[OME HOCKOIIBKV YCJIOBCYCCTBO CVYIICCTBYCT. Ha NPOTSXKCHUH BCKOB U TBHICSIYEIIETUI B3rJAbl 1 MBICIIHU YCJIIOBCKA 6LIHI/I CO-
CPEAOTOYCHBI HA UX 310POBLE., €I'0 CYIIIHOCTHU, BAXXHOCTHU, crocobax COXDaHEHUs, VKDEIUIEHUS U MOMCKaX CEKPETOB ero co3nanus. Jein-
CTBHUTCIIBHO. 3I0DOBLEC BCCriaa GBIIIO HUHTCEPECHBIM ABJICHHEM., HO HC BCEraa CO3HATEJIBHOMI HEHHOCTBIO, XOTA C €ro YXYIAIICHUEM Y KaXKI0-
'O 4€JIOBCKA ABHO YVCUJIMBAJIOCH CTDEMJICHUC K €I'0 VIIVUHIICHUIO U IaXK€ K BBI3ZAODOBJIICHUIO B CJIvVHa€ VTDATHI.

SUMMARY. Since humanity exists, for centuries and thousands of vears, a person's views and thouahts are aimed at their health, its
essence, sianificance, methods of preservation, strenatheninag and the search for secrets of its creation. In fact, health has always been an
interestina phenomenon, but not always a conscious value, although with its deterioration, the desire of each person to improve it and

even recover in the event of loss has clearly intensified.
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AGRESSIV VA ZO‘RAVONLIK FENOMENOLOGIYASINING PSIXOLOGIK ASOSLARI
Yo.Yusupova — dotsent
Andijon davlat universiteti
Tayanch so‘zlar: agressivlik, tarbiya va shaxs, stress, umidsizlik, xulg-atvor, tajovuz qurboni, «dahshatli va qo‘rqgmas».
KitroueBble cl10Ba: arpecCHBHOCTD, BOCIIUTAHNE H IMYHOCTD, CTpece, GpycTparius, MOBEACHHE, )KePTBa arpecChH, «yXKacHbI U Oec-

CTpAILHBII.

Key words: aggressiveness, education and personality, stress, frustration, behavior, victim of aggression, «terrible and fearless».

Bugungi kunda bolalar tarbiyasiga oiladagi shaxslararo
munosabatlardagi o‘zaro kelishmovchiliklarning ta’siri
keskin ortib borayotgani shaxs psixik taragqgiyotining
pasayishiga olib kelmoqda. Ushbu o‘zgarishlar shaxs xulq
atvorini shakllanishiga salbiy ta’siri jamiyatda o‘zlikni
anglashga to‘siq bo‘lib  shaxslararo  munosabatlar
keskinlashuviga sabab bo‘ladi.

Xulg-atvor deganda shaxs va atrof-muhit o‘rtasidagi
o‘zaro ta’sir jarayoni tushuniladi, bu shaxsning individual
xususiyatlari va ichki faoliyati bilan bog‘liq bo‘lib, asosan
tashqi harakatlar va xatti-harakatlar shaklini oladi. Agressiv
xatti-harakatlar stress, umidsizlik va boshqalarni keltirib
chigaradigan turli xil noqulay jismoniy va ruhiy hayotiy
vaziyatlarga javob berish shakllaridan biridir [1]. Psixo-
logik tajovuzkor xatti-harakatlar individuallik va o‘ziga
xoslikni saqlash, o‘zini o‘zi qadrlash hissi, va intilish dara-
jasini himoya qilishni o‘stirish, nazoratni saqlash va
kuchaytirish bilan bog‘lig muammolarni hal qilish usullari-
dan biridir.

Aksariyat tadgigotchilar tajovuzkorlikni tug‘ma sifat
deb bilishadi. Boshgalar buni sotsializatsiya natijasi deb
hisoblashadi. Ehtimol, tajovuzkorlik - bu shaxsning tug‘ma
xususiyati bo‘lib, u tarbiya va shaxsning rivojlanishi
jarayonida o‘zini buzg‘unchi harakatlarda namoyon qiladi
yoki zaiflashadi va dushmanlik ma’nosiga ega emas.

Shu munosabat bilan biz ba'zi odamlar uchun dun-
yogarash va dunyogarashning doimiy xususiyatlari sifatida
potentsial tajovuzkor idrok va potentsial tajovuzkor talgin
hagida gapirishimiz  mumkin.  Agressivlik - turli
vaziyatlarda tajovuzkor harakatlarga nisbatan bargaror
tayyorlanishni belgilaydi. Ushbu tushunchani «dushmanlik»
tushunchasi bilan aralashtirib yubormaslik kerak. Agressi-
vlik bilan ajralib turadigan, ko‘pincha boshqa odamlardan
tahdid va giyinchiliklarni sezadigan va o‘zlari yoqtirmagan-
larga hujum qilishga tayyor bo‘lgan odamlar boshqa
odamlarga dushmanlik bilan munosabatda bo‘lishlari bilan
ajralib turadi; lekin boshqalarga dushman bo‘lgan hamma
odamlar ham tajovuzkor bo‘lishi shart emas [3]. Shunday
qilib, tajovuzkorlikni tajovuzkor xatti-harakatlarga moyillik
sifatida ko‘rish foydalidir.

Agressivlik - bu tajovuzga tayyorlik, shuningdek,
boshga birovning xatti-harakatlarini dushman sifatida gabul
gilish va talgin qgilish tendentsiyasida ifodalangan shaxsiy
Xususiyatdir.

Agressiya tushunchasi nihoyatda keng ma’noda
qo‘llaniladi. Misol uchun, ko‘plab psixoanalistlar umumiy
tajovuzkor harakatning mavjudligini taxmin gilishadi, bu
xatti-harakatlarning keng doirasini belgilaydi, ularning
aksariyati tabiatan aniq tajovuzkor emas. Agressiya nafaqgat
boshqga shaxsga asossiz hujum sifatida, balki mustaqillikka
intilish yoki oz fikrini baquvvat himoya qilish sifatida ham
ko‘rib chiqiladi. Agressiya ko‘pincha kimgadir jismoniy
yoki ruhiy zarar yetkazishga qgaratilgan xatti-harakatlarning
har ganday shakli sifatida ta’riflanadi. Insonning tajovuzkor
xatti-harakati, ta'rifiga ko‘ra, ijtimoiy o‘zaro ta’sir doirasida
yuzaga keladi [2].

Hozirgi vaqtda ko‘pchilik quyidagi ta'rifni qabul qiladi:
tajovuz (lotincha aggredi - hujum qilish) - bunday munosa-
batni istamagan boshga tirik mavjudotni hagorat gilish yoki
unga zarar yetkazishga garatilgan xatti-harakatlarning har
ganday shakli sifatida kuzatiladi.

Agressiyani jamiyatda odamlarning birgalikda yashashi
normalari va qoidalariga zid bo‘lgan, hujum obyektlariga
(jonli va jonsiz) zarar yetkazadigan, odamlarga jismoniy
zarar yetkazadigan yoki ularga salbiy ta’sir ko‘rsatadigan,

taranglik holatini keltirib chiqaradigan magsadli buzg‘unchi
xatti-harakat sifatida anigrog ta’riflash mumkin [1]. Bu
ta’rif tajovuzni his-tuyg‘u, motiv yoki munosabat sifatida
emas, balki xatti-harakatlar namunasi sifatida ko‘rib chiqish
kerakligini ko‘rsatadi. Ushbu muhim bayonot juda ko‘p
chalkashliklarni keltirib chiqgardi.

Agressiya atamasi ko‘pincha g‘azab kabi salbiy his-
tuyg‘ular bilan bog‘liq; motivlar bilan - xafa gilish yoki
zarar etkazish istagi kabi; va hatto salbiy munosabat bilan -
irgiy yoki etnik xurofot kabi. Bu omillarning barchasi,
shubhasiz, zarar Keltiradigan xatti-harakatlarda muhim rol
o‘ynasa-da, ularning mavjudligi bunday harakat uchun
zaruriy shart emas. G‘azab boshqalarga hujum qilish uchun
zaruriy shart emas; tajovuz to‘liq xotirjamlik holatida ham,
nihoyatda hissiy hayajonda ham namoyon bo‘ladi.
Shuningdek, tajovuzkorlar 0z harakatlariga
yo‘naltirilganlarni yomon ko‘rishlari yoki hatto yoqtirmas-
liklari ham shart emas. Agressiya jabrlanuvchiga zarar yet-
kazish yoki haqorat qilishni o‘z ichiga oladi degan fikrdan
kelib chigadiki, gabul giluvchiga tan jarohati yetkazish
shart emas [4]. Harakatlarning natijasi har ganday salbiy
oqibatlar bo‘lsa, tajovuz sodir bo‘ladi. Shunday qilib, xatti-
harakat bilan haqorat gilishdan tashqgari, kimnidir yomon
ko‘rsatish, kamsitish yoki omma oldida masxara qilish,
kimnidir zarur bo‘lgan narsadan mahrum qilish, hatto sevgi
va muhabbatni inkor etish kabi xatti-harakatlarni ma’lum
sharoitlarda tajovuzkor deb atash mumkin.

Agressiyaning magsadlari. Ko‘pgina tadqiqotchilar tajo-
vuzning hagigatan ham adekvat ta’rifi tajovuzkorning niyati
bilan bog‘liq bo‘lishi kerakligini ta’kidlaydilar. Biroq,
deyarli barcha nazariyotchilar tajovuzning gasddan qilin-
gan harakat ekanligiga rozi bo‘lishsa-da, tajovuzkorlar
boshqalarga zarar etkazishga intilayotganda qo‘yadigan
magsadlarni umumiy tushunish yo‘q [3]. Hujumchilar bi-
rinchi navbatda o‘z qurbonlariga zarar etkazmoqchimi yoki
ular boshga magsadlarga erishishga harakat gilmoqgdalarmi?
Bu tajovuzni ilmiy o‘rganishdagi asosiy savollardan biri
bo‘lib, olimlar unga turlicha javob berishadi.

Barcha tajovuzkor harakatlar umumiy narsaga ega.
Ko‘pgina tadqiqotchilarning fikriga ko‘ra, tajovuzkor xatti-
harakatlarning magsadi har doim boshga odamga gasddan
zarar yetkazishdir. Agressor tajovuz qurboniga zarar
etkazmoqchi. Tajovuzkor jabrlanuvchiga nisbatan shunday
harakat gilayotganini tushunadiki, jabrlanuvchi bunday
muomalaga garshilik giladi.

Agressiya boshga magsadlarga xizmat gilishi mumkin.
Agressiya har doim zarar yetkazish niyatini 0‘z ichiga olsa
ham, bu har doim ham asosiy maqgsad emas. Agressorlar 0‘z
qurbonlariga hujum qilishda boshga magsadlarni ham
ko‘zlashlari mumkin. Askar o‘z dushmanini o‘ldirishni
xohlaydi, lekin uning niyati o‘z hayotini himoya qilish
istagidan  kelib  chigishi ~ mumkin, vatanparvarlik
ko‘rsatishning  bir usuli  bo‘lishi mumkin  yoki
go‘mondonlari va do‘stlarining roziligini olish istagi bilan
bog‘liq bo‘lishi mumkin.

Ko‘pgina ijtimoiy olimlarning fikriga ko‘ra, eng
tajovuzkor harakatlar nafagat tajovuz qurboniga zarar
yetkazish istagi bilan bog‘liq. Umuman olganda, tajovuz-
korlarning hisoblangan, ogilona harakat qilishiga rozi
bo‘lish bilan birga, bu yondashuv tarafdorlari hujumchilar
0°‘z qurbonlariga zarar etkazish istagidan ko‘ra ular uchun
muhimroq bo‘lishi mumkin bo‘lgan boshqa magsadlarga
ega ckanligini ta’kidlaydilar: [6]. vaziyatga ta’sir qilish,
hokimiyatni qo‘llash istagi boshqa shaxs ustidan yoki qulay
(afzal) identifikatsiyani shakllantiradi.
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J.Patterson va J.Tedeshi kabi ba’zi psixologlar tajovuz
ko‘pincha majburlashga qo‘pol urinishdan boshga narsa
emasligini ta’kidlaydilar. Hujumchilar o‘z qurbonlariga
zarar yetkazishi mumkin, ammo ularning harakatlari
birinchi navbatda boshga shaxsning xatti-harakatlariga
ta’sir qgilish urinishidir. Ular, masalan, boshgalarni ularni
bezovta giladigan narsalarni gilishni to‘xtatishga intilishlari
mumkin.

Boshga nazariyotchilar tajovuz shunchaki
majburlashdan ko‘ra ko‘proq narsani oz ichiga oladi, deb
ta’kidlaydilar. Ularning nuqtayi nazaridan, tajovuzkor xatti-
harakatlar ko‘pincha hujumchining kuchi va hukmronligini
saglab qgolish va kuchaytirishga garatilgan. Tajovuzkor jabr-
lanuvchiga hujum gilishi, uning istaklarini amalga oshirish-
ga harakat gilishi mumkin, ammo bu yondashuv tarafdor-
larining fikriga ko‘ra, uning asosiy magqsadi jabrlanuvchi
bilan  munosabatlarda  o‘zining ustun  mavgeyini
o‘rnatishdir. Bu talqin, ayniqsa, oiladagi zo‘ravonlik
muammolariga bag‘ishlangan adabiyotlarda keng tarqalgan.
Eng kuchli oila a’zolari - jismonan kuchli yoki ijtimoiy
mavqge va hokimiyat kuchidan bahramand bo‘lganlar -
odatda ularning qurboni bo‘lishdan ko‘ra, kuchsiz oila
a’zolariga hujum qilish ehtimoli ko‘proq. Bu ehtimol,
kuchlilar kuch bilan o‘zlarining ustun mavqeini saqglab
golishga intilishlari bilan izohlanadi.

G.Toch talqiniga ko‘ra, tajovuzkorlarni asosan
boshgalar ular hagida nima deb o‘ylashlari qizigtiradi.
O‘smirlar to‘dalari va zo‘ravon jinoyatchilar bo‘yicha olib
borilgan tadqiqotlar uzog vaqtdan beri bu shaxslarning
ko‘pchiligi o‘z obro‘si haqida juda xavotirda ekanligini
ta’kidladi  [3]. Ushbu jinoyatchilarning aksariyati
o‘zlarining imijidan juda xavotirda edilar va o‘zlarini
«dahshatli va qo‘rqmas» sifatida «taassurot qoldirish»
uchun ko‘p kuch sarflaganlar va ularning janglari qurbonlar
va tomoshabinlarni hayratda qoldirish uchun mo‘ljallangan
ko‘rgazmalar edi. Shunday qilib, tajovuzkorlik taassurot-
larni boshgarish uchun ham ishlatilishi mumkin.

«G*‘azaby va «tajovuzy» tushunchalarini farqlash ayniqsa
muhimdir. Agressiya holatida biz aniq magsadga erishishga
qaratilgan harakat bilan shug‘ullanamiz: boshqa odamga
zarar yetkazish. Shunday qilib, bu harakat aniq magsadga
qaratilgan. Aksincha, g‘azabning aniq magsadi bo‘lishi
shart emas, balki o‘ziga xos hissiy holatni bildiradi. Bu ho-
lat asosan ichki fiziologik reaksiyalar va noxush hodisalar
natijasida yuzaga kelgan beixtiyor hissiy ifodalar natijasida
yuzaga keladi: vosita reaksiyalari (masalan, mushtlar
sigilgan), yuz ifodalari (burun teshigi va burishgan goshlar)

va boshqalar; Bu vaqtda yuzaga keladigan fikrlar va xotir-
alar ham ma’lum bir rol o‘ynaydi. Bu hissiy oqimlarning
barchasi shaxsning ongida «g‘azaby tajribasiga birlashtiri-
ladi. G‘azab hissiy holat sifatida tajovuzni to‘g‘ridan-to‘g‘ri
«qo‘zg‘atmaydi», lekin odatda faqat jabrlanuvchiga hujum
gilish istagi bilan birga keladi.[5]

Biroq, hissiy tajriba va tajovuzkor istaklar har doim ham
birgalikda harakat qilmaydi. Ba'zida odamlar o‘zlarining
g‘azablanish holatini ongli ravishda bilmasdan, ko‘proq
yoki kamrog impulsiv ravishda boshga odamlarga zarar
yetkazishga moyildirlar.

Dushmanlik boshga shaxsga yoki odamlar guruhiga nis-
batan salbiy munosabat sifatida ta’riflanishi mumkin, bu
uning obyektiga - jabrlanuvchiga nisbatan o‘ta noqulay
baho berishda ifodalanadi.

Biz ma’lum bir odamni yoqtirmasligimizni aytganda,
aynigsa unga yomonlik tilaganimizda, dushmanligimizni
bildiramiz. Bundan tashqgari, dushman odam - bu odatda
boshqa odamlarga nisbatan og‘zaki yoki boshqacha tarzda
salbiy baho berishga ko‘proq tayyor bo‘lib, ularga nisbatan
umumiy nojo ‘yalikni namoyon qiladi.

Demak, tajovuzkorlik, tajovuzkor xulg-atvor, tajovuz-
korlik, g‘azab va dushmanlik bir-biri bilan bog‘liq bo‘lgan
hodisalar  bo‘lsa-da, alohida-alohida  ko‘rinishlarda
namoyon bo‘ladi.

Zo‘ravonlik xulg-atvor erkinligini magsadli ravishda
cheklash, bo‘ysunish, huquqglarni buzish va odamlarga va
ularning birlashmalariga zarar yetkazish bilan bog‘liq
bo‘lib, uni «majburlashy» tushunchasi orgali aniglashga olib
keladi. Zo‘ravonlikning maqsadi shaxsni shunday ta’sir
ko‘rsatuvchining irodasiga bo‘ysundirishdir, shuning uchun
zo‘ravonlik iroda erkinligini egallab olish, hukmronlikni
ta'minlash usullaridan biri sifatida belgilanishi mumkin [4].

Bunday holda, zo‘ravonlik texnologiyasi odamlarni
ma’lum harakatlarni bajarishga majbur qilish  yoki
ko‘pincha to‘g‘ridan-to‘g‘ri jismoniy kuch yordamida
muayyan harakatlardan to‘xtatilishidan iborat.

Jahon sog‘ligni saqlash tashkiloti zo‘ravonlikni o‘ziga,
boshga shaxsga, guruhga yoki jamoaga garshi jismoniy
kuch yoki kuchni gasddan qo‘llash deb ta’riflaydi, buning
natijasida badanga shikast yetkazish, o‘lim, ruhiy jarohatlar,
rivojlanish xavfi mavjud nogironlik yoki turli xil zararlar
belgilanadi. Shunday qilib, zo‘ravonlik deganda, ayrim
shaxslar (odamlar guruhlari) tashgi majburlash yordamida
boshqalarni, o‘z qobiliyatlarini, ishlab chiqarish kuchlarini
va mulkini bo‘ysundiradigan ijtimoiy munosabatlar va tajo-
vuzkor xatti-harakatlar turi sifatida ta’riflanishi mumkin.
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REZYUME. Ushbu maqgolada, psixologiya fanida agressivlik va zo‘rovonlik tushunchalarining ilmiy izohi ko‘rsatilgan. Agressiv

xatti-harakatlar stress, umidsizlik va boshgalarni keltirib chigaradigan turli xil noqulay jismoniy va ruhiy hayotiy vaziyatlarga javob ber-
ish shakllaridan biri ekanligi yoritilgan. Tajovuzkorlik - bu shaxsning tug‘ma xususiyati bo‘lib, u tarbiya va shaxsning rivojlanishi ja-
rayonida o‘zini buzg‘unchi harakatlarda namoyon qgiladi yoki zaiflashadi va dushmanlik ma’nosiga ega emasligi tadgigotlar tahlili
bo‘yicha ko‘rsatilgan.

PE3IOME. B nanHO#i cTaThe NMpe/iCTaBICHO Hay4YHOE OOBSICHEHHE MOHATHI arpeccuy M Hacuius B ncuxosiorud. OObsSCHEHO, 4TO
arp€CCUBHOC IMOBEACHHUC SBJIACTCS OHHOﬁ u3 q)OpM pearnpoBaHus Ha pPa3sjINYIHBbIC He6J'IaFOHpI/I$ITHI>Ie (1)1/131/1‘160}(1/16 U IICUXHUYCCKHUEC KHU3-
HEHHBIE CUTYalllH, BBI3bIBAIONIME CTpecC, QpycTpaunio | T.[. ArpeccHs sIBISIETCS BPOXICHHOH XapaKTEepUCTHKOM denoBeka, KoTopas
MPOABIACTCA B JECTPYKTUBHBIX HeﬁCTBHﬂX WA ocaabeBaeT B MponecCce BOCIIUTAHUA U pa3sBUTHA JTUIYHOCTU M, KaK IOKa3bIBA€T aHAJIU3
UCCIICIOBAaHHM, HE MMECT 3HAUCHHS BPaXIeOHOCTH.

SUMMARY. This article presents a scientific explanation of the concepts of aggression and violence in psychology. It is explained
that aggressive behavior is one of the forms of response to various unfavorable physical and mental life situations that cause stress, frus-
tration, etc. Aggression is an innate characteristic of a person, which manifests itself in destructive actions or weakens in the course of
education and personality development, and it is shown by the analysis of studies that it does not have the meaning of hostility.
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USTAZLAR SHEJIRESI

KAPAKAJIMAK TUWJINHUH )KAHKYWEPU
Aamaca mamemamuk-nunzeucm anvim Maxcem Aiivimoemos XaKKblHoa
A I1a3bL10B — nedacozuxa uruMiepuHuy Kanoudamel, npogheccop,
Kapaxannaxcman Pecnybaukacel xanvlk My2aiiumu
OorcUuHUA3 ambinOaebl Hoxuc mamnexemaux nedazoeukanslx UHCMUmymaol

HAyHbsana xem Oup amam OMpAEH WUIMMIIAa3 OOJIBIN
KeTe anMaiapl. JlereH MeHeH oJapAblH KOMIIWINTH
O3JICpUHUH WJINMIe OOJFaH Tayachl, OMp MaKCeTKe
YMTBUIBIYIIBIIBIFGL, HM3JIICHUYIIMIUTH, «UHHE MEHEH
KYZABIK Ka3bly»Iaphl, IIbIAAMIIBUIBIFBI, TO3UMIIMINIH,
WIAMHHE ayblp XYTUH TapTa OWIUYIEepH, WUCCHUMH,
TeIHOAM ~ MHHHET — uciaeynepu, VakpIT ~ IEHEH
caHacmaynapbl — HOTHIKECHHIE  WIUMMa3  OOJIbIM
JKETWIMCHII KeTKEHUH alaitnamaiina kanansl. COHbIHAH
«KaJaWpIHIIA KAaC KarblM YaKbITTAa MINUMIIA3 OOJIBIM
eKeH» JIeN e3WHe 63 HceHOehae kypenu. bupak, con
«Kac KaFbIM» YaKbITTBIH — OWpHEIIIe XbULIApAsl 63
WIIMHE aJIFaHIIBIFbIHA HAJIBIMAIbI.

bu3 ce3 ermekmn OONBIN aTBIpFaH (PUIIONOTHUS
WIMIIEPUHUH TOKTOpHI, mpodeccop, Kapakammakcran
PecniyOiinkacbiHa MHUIHETH CHHTEH WIMM FaipaTKepH
Maxkcer KammueBnd AWBIMOSTOB — MHUHE YCBIHIAM,
O3WHIIIE «KAC KaFbIM YaKbITTa», aHBIFBIPAFhl 20 JKbULIBIK
ThIHOAN M3NEHUYIIMIUTUHUH  HOTHIDKECHHIE WIIUM
JIOKTOPBl WJIMMHN JI9pEKECHHE Hile OoFaH XaHKyHep
WJIMMITA3JIap I6IH OUpH OOJIBIT CaHAIa bl

busnep crymentr Yakermiapeimbiga (1970-1974)
paxMenii OHBIH okecn K.AWBIMOECTOBTBHI KOPreHOW3.
OHBIH KUTAIIApbIH KUTAIl TYKOHJIAPBIHAH CATHII aJIbIIl
KaifTa-KaiiTa OKbIFaHObI3. KaiiTeic GonraH YaxbITiIapsl
KbliiHaNFaHObI3. «OpHbIHIA Oap OHamap» JereHiei
Kamnber aranpiH ym OanaceiHbiH ga (Makcer, Harmer,
N33eT) wiaMM JOKTOPBI, acHpece Oup OalachbIHBIH
(Harmer)  ©O30ekctan  PecnyOmukacer — WMnmmiep
AKeJIeMISICBIHBIH ~ aKaJieMUTH  OOJIbIN  caliJlaHFaHBIH/IA
KyYyaHBbIIIIKa Ja OeneHreHOu3. OKBITaTyFBIH
CTYJICHTIIEPUMHU3Te MAKTAHBIII €TUI aTHII )KYPreHOU3.

Menng o31M Tamkeur MOMIIEKETIINK
YHUBEPCUTETHUHUH acIUpaHTypachlHIa OKBIFaH
VakpiTinapeiMaa Makcer KamveBrna AHWBIMOECTOB TNEHEH
XaKpIHHAaH TaHbIc OosraHMaH. On col  YakbITIaphl
(1976-1977-0KkpIy KBULIAphI) OH3IEp MEHEH Kartap
acmiupaHTiiap yHuHAE KacallTyFblH eau. bupas
COyOeTIIECHIT TYPaTYFbIH S/IUK.

M.K.AlieiMOeToB  1954-KBITBI
KaJlachIHAa TYYBUIFaH. [TaTaXTHEIMEI3IAFBI
A.CIlymkuH aTblHOAaFrsl yabIyMa OwinnmM  Oepuy
MeKTeOUH 1972-KbUTbl TaMaMIIaraHHaH KeinH, TallkeHT
MOMJICKETIIMK ~ YHHBEPCUTCTUHHH MaTeMaTHKa
(baxyIbpTeTHHE OKBIYFa KUPreH. 1977-KbuTbl Oy OKBIY
opHblH  muTKepun, Kapakanmakctanmga — kaHalaH
ampuiraH  Hekuc  MOMIIEKETIIMK ~ YHUBEPCUTETHHE
KOJUlaMa MCEHEH KEeJHIl, JOCJICNKH MHUHHET >KOJIBIH
OacnaraH.

1987-xpmel - O30ekctan  Mnumiep AxaIeMHsCH
A.Hayaiibl aThIHOaFbl THJI XOM OJcOUAT HHCTUTYTHI
JKAHBIHAAFbl KOHMTEJIIECTUPWITEH WJIMMHUH  KEHEecTe
«Kapaxkanmax Ty OTUITCTHKAITBIK TEKCTIEPUHHUH
JIEKCHUKACHI XoM MOP(hOJIOTHUSACHIHBIH JIUHTBO-
CTaTHCTUKAIIBIK aHAITU3M TEMachl OoMBIHIIIA
KaHJIUAATIBIK  JIUCCEPTAMACHIH  TaOBICIBI  JKaKJam
meIKkad. JKaknmanran Oyn muccepranmsiga Kapakaimak
XalKpl Oacrma ce3WHAE TNaiJanaHbUIbIl  KUSATHIPFaH

1-saBapna  Hexkwc
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MyOMMLIUCTUKAIBIK ~ TEKCTIEPAUH  JIMHTBUCTHKAJIBIK-
uHboOpMaIMIIBIK 0a3ajmapbl MEHEH ycbl OasajapAarsl
ce3 (QopMamapblHBIH JKacalbly MEXaHU3MIICPUHHUH
MOJIEIUICPHH 630CTHHIIIE KaAPATHIYFa CPHCEIH.

WnumMnazaely sxakian MbIKKAH JUCCepTaltsl TEMachI
Poccust anpIMiapblHBIH @ KbI3BIFBIYIIBUIBIFBIH ©3UHE
tapragsl. Hotumibkene 1988-xbuisl MockBaga Oouiblm
oTkeH  TypKoJIOTUS  KOMHUTETHHHH  IUIEHyMbIHJA
«Typxuit TUJUIEPANH MaImHa (hoHIBI XOM
TYPKOJIOTUSIIBIK, ~ H3EPTICY/IE  KOMIBIOTEPICCTUPHY»
CEKIIMSACHIHBIH OFOPO aF3achl OOJIBIN caliTaHaIbl.

M.K.A#fbIMOETOB KaHIWAATIBIK WIMMHUKA Jopexe
MeHeH InekjeHun kamMmaabl. On okecu Kamnbl ara
CUSIKJIBl WIMMHUH €H OWMHWK IIOKKBICHIHA IIBIFBIYIBI
OpMaH eTTH. YCbl OpMAaHJIAPAbl HCKE  ACBIPBLY
Makceturne 1994-1995-xkpuurapna  Cankr-IletepOypr
KajacblHAarbl  ['eplieH  aThlHOarbl  IIET  TUJUIEP
MEJAarOTUKANBIK ~ YHHUBEPCHUTETUHUH  JOKTOPaHTYpa
KYpPChIHIa OMJIMM XM TOXUPUHOETepUH KETHITUCTUPHIL
Oaperyabl nayam ettu. TeiHOAN U3NEeHIN.

Bupkanmma KeIMBIHIIBUTBIKIAPAEI OachHAH KEITHPIIH.
CruneHanschH 0Oana-IarachklHa, KON KHpeWre, ©3MHe
JKeTkepuyne ne KeiiHanapl. On  VakpITiapaa MeH
MEeJAaroTUKANBIK ~ WHCTHTYTTHIH  bacnmayelm — Tonmm
METOJIUKACHl (paKyIbTETUHAE ACKaH OOJBII UCICUTYFbIH
equM. COHIIBIKTaH OJI Tedmnapa YyakplTiapaa KeJuil
O©3WHHUH KOJI KHpPEHIU YHemIley MaKCeTHHIE xaT-xabap
TACBIUTYFBIH pPEUCIEpAe, CYYBIK KEpIepAae OThIPHII
Cankr-IletepOypr, Tamkent KamamapelHa  Oapsim
KEITeHJIEpUH  alThIl ~ OTBIPATYFbIH  €AU.  YCBHI
KaFJainappl eCUTKEHHEH KeWnH Oumsnep Makcerke
apa-Typa YHHMHE JeMallbicCka KeNTreH YaKblITJIapblHaa
(dakympTeT CTyIeHTIEpHHE caarbail caaT OKBITHII
OepuyTre MYMKHHIIIIINK KapaThIll OCpPeTYFbIH CIUK.

Jleren MEHEH KaHIIa KBIMBIHIIBUIBIKTAPFa
KapamMacTaH TOKCAHBIHIIBI JKbULTAPABIH aKbIpiapblHa
kemun M.K.AWbIMOETOB rymaHMTap HIMMM TapayblHAA
KO3re KOpHUHE Gacmampl. ByHblH  TUIKapFbl
ce0OeriepuHeH OUPH, OHBIH Kapakaimak THJI OWIMMUHECH
0acka TYPKOJIOTHSIHBIH €H ayblp, KypaManbl XoM
OpainibIK MalllKajdaxapbl OOMBIHIIIA H3epTIICY
KYMBICIIAPbIHBIH ~ HOTHUIDKENEPUHE €pUCUYH MEHEH
TBHIFBI3 OAMIAHBICIIBI O0JIIbI. AHBIFBIPBIK €TUI ATKaH/A,
ol TYPKHA THJUIEPIH KIIACCU(DUKAIHMSITBIK
MAIKATAChIH IICMINY >KOJBIHIAFbI ©3WHE TOH OOJIFaH
METOJyIap/Ibl JKapaTa ajabl.

MuiiHeTnepyn 3as  KETIEIH.
Oarnapiapaarsl u3epTiey KYMBICTIAPBIHBIH
HoTHibKenepu  1997-KbIIb O36ekcran  Mnmmiep
akanemusicel Xamun CynaiiMaH —aTbIHAAFbl  WIIUM-
u3epTiiey UHCTUTYTHI )KAHBIHJIAFbl KOHHUTeJIECTUPHITEH
apHayJIbl KEHECTe «Typxui TULIEPAUH
KBaHTUTATUBIMK-THUIIOJIOT USUIIBIK YKaKBIHJIBIFBIH
aHBIKJIAYJIaFBl  TIpobJieManap XoM METOAJIap»  atibl
TEMachl OoWbIHIIIA KaKJaraH JIOKTOPITBIK
JIUCCEPTAIMACHIH/IA TOJIBIK COYIICTICHTUPUIICTH.

AnpIMHBIH ~ OyHmald — u3epriey  HKyMBICHIHJAFbI
epuCUiIreH YHaMJIBI HOTHIDKenepre Poccus

Bbynpmaii Kypamaisbl




denepanusachiHa XbI3MET KOPCETKEH WM FalpaTKepH,
mpo¢d. P.I'.[lnorpoBckmiine YIKEH KbI3BIFBIYIIBUIBIK
OSITafbl. On M.K.AlibIMOETOBTBIH JIOKTOPJIBIK
JTUCCEePTALMACHIHBIH, ~ THHKApFbl OenuMiepuH 0OatTbic
EBpona TwiepuHe —aymapbly — 30pYpAMIMH  aTall
KepceTean. byHHaH 0acka JHUCCEPTAHTTHIH WIIUM-
u3epTiey JKyMBICTApBhIHA KOIUlereH OeNrwuiy, THil
OWJIMMUHHH UPU KOHUTEJIEPH JKOKaphl Oaxa oepey.

A5, XaJnplKapajiblK KbIPFBI3-TYPK YHMBEPCUTETUHHUH
npodeccopsl Tammonar CanpikoB 6oJca
«duccepTaHTThIH M3epTiiey yChULIAPhIHBIH ©3TelIeUru
COHHaH H0apart, OJI AJbIH aja MPOrpaMMalacThIPbUIFaH
TEOPUAIIBIK-METOAUKAIIBIK KOpCeTIeNepaeH ayaaK TypAe
0acka JKyMBICJIapFa EJHMKIEMECTCH, OWIFope3 aJIbIll
OapaTyFBIHIIBIFBIH OAKAWMBI3) - IETT KOPCETCIH.

M.K.A#ibIMOETOB ~ WIIMMUH-TEXHUKAJIBIK TEPMHUHO-
JIOTUSUIBIK CO3IUKIIEpAH Iy3UyTe Jie OeJiceHe KaTHACTHI.
Byn cesmukinep ©Oacmace3  XBI3METKEpIIEpU XM
JUHTBUCT-JICKCUKOTpadiap YIIBH MaifaraHbUIaTyFbIH
oXMUIeTIIN oeOuATIap KaTapblHaH OPBIH Akl

M.K.A#ibIMOETOBTHI KapakaJlliak THJIH TeKCTICPUHUH
JIUHTBUCTUKANBIK-UH(POpPMaUsUIBIK 0a3achlH KapaTKaH
OMpUHILIM aJbIM ChIIAaThIHIA ecaruiaca Oonaapl. Cededu,
OHBIH TYPJIU JKaHpIiap OOMBIHINA Ay3TeH al(aBUTU, KepH
a(haBUTIM XoM MEHIITUKIIN KAHIUTHKIIN CO3THKICPUHIH
KeJeMU SpbIM MWUIMOH C63 KOJUIAaHBICIAapblHAH aChIIl
KeTTH. byHnmail kememiern w3eprTiey >KyMBICIAPBIHBIH
KeJeMU apKalibl KapakaJak TUJIMHUH TYpIH
JKaHPJIAPBIHBIH €63 (opMaiap ITU3UMIIEPHUH KEITHPHII
meFapelyra  epuctd. CoHpaii-ak, OyHmail ausumiep
apKaJbl Ooica Kapakairak TWIMHIETU  CO3
(opMaNapeIHBIH JKacalbly MEXaHU3MHUHHH  MOJCIHH
JKapaTeIyFa epUCTH, Kaia Oepce, OyHIal KOPUHHCTETH
MEXaHU3MIIEpJNH KeH (pOHT OOWBIHINA CTAaTHCTH-
KaJIbIK aHAIHU3IIEPUHE JIe WINMUH KyyMaK Oepuiau.

Nmumnas OTKEH acup  JayamblHIA  KbI3bUI
UMIIEPUSHBIH MIJDIHN THIDIEP TYPMBICBIHA ANbIN OapraH
CHSCATBIHBIH THUHKApFBl OaFgaphlH ambin Oepuyre 1e
epucTH. Artam aWTKaHma, apab Ka3bplyblHAH JIATBIH
Xa3blyblHA OTHUYJIEpU, JAaThIHHAH Oo0Jica KHUPUIUTHIIAFa
oTHyH, Kama Oepce €KM THUIMIHK CHICAThIH
payaxJaHABIPby CHACATBIHBIH Ma3MYyHBIHAA allbII
Oepru. JXXyprus3mwium ateiprad Oyn cuscaT y3akK Kbuniap
JIayaMbIHIA S>KACHIPBIH TYPAC ajbIll OapbUIFaHIIBIFBIH
aTam OTTH. XaKbIMKaThiHIA Ja, OyHJal >KachIpbIH
TYPJETH cUsicaT FOPE3CU3IHK KbIJUIapblHA JEHUH Nayam
eTTH.

M.K.A#ibIMOETOB XO3UpPIrH KYHT€ Kenunm Oup KaTtap
KHTaIIapabl 0acma Ces3Je JKOpHsUIayFa epUcTH. ATar
aiiTkanna, «KBaHTUTAaTHUBHAsE THIIOJNOTHA TIOPKCKOTO
tekcray (2012-x), «MuWUMA A9CTYPAUH CTPATETHSUIBIK
Oarmapiapbl  XaKKbIHIAFbl ~ 0a3plOMp  Mocenenep»
(2013-x), «JIMHrBUCTHKAJIBIK UHGOPMATHKAHBIH
CEeMHOTHKANBIK THHKapiaps» (2013-x), «AHa THIAN
OKBITBIYABIH ~ oxMmuilernun  macenenepu»  (2013-x),
«KurupmainaHibsl ocup Kapaxkajinak TepMUHOJIOTHICHD)
(2013-x), «Cemuotukay (2014-x), «Tun-MuIeTTHH
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KenOeTH, MHJUTMHA CaAbIKIBIKTBIH HbIIaHb (2014-%k),
«Kana oynmanm cabakibIKIApbIHIA JTOPETHYIIHICPINH
00pasbIH jkapatery Maceeaepm» (2024-x) x.1.0.

Wnumnas e3mnuH «Kapakanmnak TUIMHMH — KaHa
Tapuiixel ~ OoifbiHmIa  ouepkiepy (2021-x) amibl
MUHHETHHJE KapaKallak TWIMH W3epTIereH IIeT eJUId
alpIMIIap  XaKKbIHIA  MarlblyMaTiapael  Oepuyre
epucenu. MoceneH Kapakaqmak TWIH XaKKbIHIAFBI
MafFiplymMaTaapapl 3 mwuiHeTaepunae  1730-Kbuibt
skopusunarad [1.M.Ta66ept, Ctpannen6epr, 1806-KbuUIbI
X.Apnenynr,  1823-xbinel  Knmampor,  1917-xbuisl
A.M.bense, 1930-xpme1  C.E.ManoB, 1952-KbUIbI
H.A backakoB, 1968-xpemme1 B.K.Metbioc, K.I'.Menrec,
E.Jl.IlonvBaHOBIapAbIH  OepreH  MariablymMatiapblHa
TOKTAJIBI OTEAH.

CoHblH MeHeH Oup Karapga IIeT el XM
pecryOIuKamMBbI3 KypHaJUIapbIHIa oup Karap
Makajanap/bl KopUsIaapl. OcUpece oJapIblH HIIUHIC
«KurupManaHIIel oCHp MWIUIMHA >Ka3bIyIapbIHIAFBI
CHSICHH MamIKananapy, «MoMIIEKEeTITHUK THI XaKKbIHIAFbI
cusicHit Ke3Kapaciapy, « IMiIaMbI31arsl MOIEpHU3AMNS —
Ioyup Tanadb», «Xo3UPrd Kapakallak oneOusITTaHbIY
WIMMH Kall Jopexene payaxiaHOakTa» XoM T.0.
Makajanap ©3WHHH OXMHUETHH XO3UPrH KYHIe NeHUH
JKOFaJITKaH eMec.

bacnaysmm OMITUMIICHIUPHUY METOIUKACHI
KadenpacklH OacKapely ITOYHPHHIEC OKBIY IPOIECHH
rIo0aIBIK  MalllKajalap MEHEH OaillaHbIChbl Typhae
anein ~ Oapblyra epuce anapl. ATan  aliTKaHza,
«JluHBUCTUKANBIK ~ WH(OPMATUKAHBIH CEMUOTHKAIBIK
Tuiikapnape», «CemuoTnka», «ATa-aHamap MeEHEH
ucnecny», «OKBIYIIBUTAD JKOMOOITH MEHEH JJOCIBIK
KaTHacTa OOJBIY», «OKBIYIIBUIAD IKOMOOTHHHUH Kac
O3 CIICIINKIICPH IICUXOJIOTHUACHD» CBIAKJIbI TaHJ'IaS'/
ITOHJIEPUHUH ecaObIHaH apHayIIbl Kypcaapasl
MI6JIKEMIIECTUPUY apKallbl Kadenpa >XoModTH ©3WHHH
WIAMAA XOM WIMMHH-METOTUKAIBIK OaraapblH sKapaTa
01158

On e3WHWH [OOPETUYIIMINK XOJBIH KOPKEM ©Hep
Tapaybl MEHEH Je¢ OaliaaHbBICTBHIPABI. ATam aWTKaHIa,

AJIBIMHBIH CHeHapI/Iﬁ ABTOPJIbIFbIHIA JKapaTbUIraH
«Kapakanmak ¢GonabKIope», «YJIKEMHU3 FO3UIHECH»
XYAOKSTIH ~ (QUIBMIIEPH  pecIyONHUKaMBI3 — PYYXBIid

aFapTHIYIIBUIBIK  KYMBICIAPBIHBIH, KaTapblHAH OPBIH
aJIJIbL.

O36¢ekcran Pecnyonmukacel Munuctpiaep KaOuneru
xanbiHAarbl JKokaprel Attectanusa KoMuccusicbiHa eKku
MOpTe OSKCIEPT KEHECHHWH ar3achl OOJBIN CaiiflaHIlbL.
Xo3upru  VakpITTa  KOHHUIEIECTUPWIT€H  WIUMHUN
KEHECTHH J>KyMBICIIBI TOTApbIHA KATHACHIN, WIUMHUI
JIOpEXKENU KaJupiapAbl Taspiayra ©3 YJeCHH KOCHI
KHSTBIP.
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Ozbekstan Respublikasi Prezidentinin «Belgili qaraqalpaq shayir1 ham oyshil
Ajiniyaz Qosibay ulinmn tuwilganinin 200 jilligin ken turde belgilew haqqinda»g1 qarar
tiykarinda sholkemlestirilgen Ajiniyaz muzeyi 15-noyabr kini saltanath tarde ashildi.

Xosh xabar!
NMPIdin 16 studenti Prezident ham ataghh mamleketlik
stipendiyalar tanlawinini jenimpazi boldi

- Ozbekstan Respublikas1 Prezidenti mamleketlik stipendiyasimin jenimpazi M.B.Mubarakova,

- Nawayr  atindagit  mamleketlik  stipendiyasinin ~ jenimpazlart ~ R.N.Maxsutbaeva,
S.X.Xanmuratova, O.B.Rimbaeva, = A.X.Narbaeva, @ A.O.Kudyarova, H.J.Palvonnazarova,
Q.M.Usanova, A.Q.Berdimuratova, G.B.Nauruzbaeva, R.B.Eshmatova.

- Islam Karimov atindagi mamleketlik stipendiyasinin jenimpazi G.T.Imamova,;

- Ibrayim Yusupov atindagi mamleketlik stipendiyasinin jenimpazi G.K.Yuldashova;

- Tolepbergen Qayipbergenov atindagr mamleketlik stipendiyasinin jenimpazi U.M.Umirbaeva;

- Babur atindagi mamleketlik stipendiyasinin jenimpazi B.A.Eshniyazov;

- Pahlavon Mahmud atindagi mamleketlik stipendiyasinin jenimpazi M.A.Turganbaev.
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M.Q.Ayimbetov 70 jasta

M.Q.Ayimbetov 1954-jil1 Nokis galasinda tuwilgan.
Paytaxtimizdagi ~ A.S.Pushkin atindagi mektepti 1972-jilh
tamamlap, Tashkent mamleketlik universitetinin matematika
fakultetine oqiwga kirdi. 1977-jili bul ogiw ormn pitkerip, &
Nokiste janadan ashilgan universitetke jollama alip, daslepki
miynet jolin baslad:.

1987-jih Ozbekstan Ilimler akademiyasi A.Naway1
atindagi til ham adebiyat institut: janindagi ganigelestirilgen <) :
ilimiy keneste «Qaragalpaq publicistikaliq tekstlerinin leksikasi ham morfologlyasmm lingvo-
statistikaliq analizi» temasi boyinsha kandidatliq dissertaciyan: tabish jaglap shigadi. Jaglangan
bul dissertaciyada qaraqalpaq publicistikaliq tekstlerinin lingvistikalig-informaciyaliq bazasi
menen s6z formalarinin jasaliw mexanizmlerinin modellerin jaratiwga erisedi.

1997-jili  Ozbekstan Illimler akademiyas: Xamid Sulayman atindag1 ilim-izertlew instituti
janindagi qanigelestirilgen arnawli keneste «Turkiy tillerdin kvantitativlik-tipologiyaliq

jaqmligin aniglawdagi problemalar ham metodlar» atli temasi boyinsha jaglagan doktorliq
dissertaciyasinda tarkiy tillerdin klassifikaciyaliq mashqalasin sheshiw jolindagi metodlardi islep
shigti.

M.Q.Ayimbetovti garagalpaq tili tekstlerinin lingvistikalig-informaciyaliq bazasin jaratgan
birinshi alim sipatinda esaplasa boladi. Onin turli janrlar boyinsha duzgen alfaviti, keri alfavitli
ham menshikli jiyilikli sézliklerinin kolemi yarim million s6z qollanislarinan asip ketti.

Ozbekstan Respublikasi Ministrler Kabineti janindagi Joqargi Attestaciya Komissiyasina
eki marte ekspert kenesinin agzasi bolip saylandi. Hazirde ganigelestirilgen ilimiy kenestin
jumisshi toparinda ilimiy darejeli kadrlardi tayarlawga 6z ulesin qospaqta.

Ilimiy miynetleri: «Kvantitativnaya tipologiya tyurkskogo teksta» (2012-j), «Milliy
dastardin strategiyaliq bagdarlart haqqindagi bazi bir maseleler» (2013-j), «Lingvistikaliq
informatikanin semiotikaliq tiykarlari» (2013-j), «Ana tildi oqitiwdin ahmiyetli maseleleri»
(2013-)), «Jigirmalanshi asir qaraqalpaq terminologiyasi» (2013-j), «Semiotika» (2014-j), «Til-
millettin kelbeti milliy sadigliqtin nishani» (2014-j), Qaraqalpaq tilinin jana tariyxi boyinsha
ocherkler (2021-j), Jana awlad sabaqliglarinda doretiwshilerdin obrazin jaratiw maseleleri
(2024-).

- M.Q.Ayimbetovtin doktorhq dissertaciyasimin tiykargi bolimlerin

batis Evropa tillerine awdariw zarur.
Rossiya Federaciyasina xizmet korsetken ilim gayratkeri,
prof. R.G.Piotrovskiy

- «M.Q.Ayimbetovtin izertlew usillarimin ozgesheligi sonnan ibarat,

ol aldin ala programmalastiriigan teoriyaliqg-metodikaliq korsetpelerden

awlaq turde basqa jumislarga eliklemesten, biygarez alip baratuginligin
bayqaymizy.

Xahqarahq qirgiz-tark universitetinin

professor1 Tashpolat Sadiqov
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Diqqat, jazihw — 2025!

Hurmetli, jurnal oqiwshilar1! Eger, Siz ilim, tdlim-tdrbiya hdm oqitiwdin janha
zamanagOy usillari, janaliglart menen 6z waqtinda jaqinnan tanispagshi, 6zinizdin ust
tarawdag1 jetiskenlikleriniz ham oy-pikirleriniz benen ortaglaspaqshi bolsaniz,

«Ilim ham jdmiyet» jurnalina 2025-j1l ushin jaziliwga mirat etemiz.

Bizin jurnalimizda barliq tarawlar boyinsha ilimiy, ilimiy-metodikaliq maqalalar

jariyalanadi.
«Ilim ham jamiyet» jurnali Ozbekstan

ilimiy basilimlar dizimine kirgizilgen:
- 01.00.00 — fizika-matematika ilimleri;
- 03.00.00 — biologiya ilimleri;
- 05.00.00 — texnika ilimleri;
- 07.00.00 — tariyx ilimleri;
- 10.00.00 — filologiya ilimleri;
- 11.00.00 — geografiya ilimleri;
- 13.00.00 — pedagogika ilimleri;
- 19.00.00 — psixologiya ilimleri.

Respublikas1 Ministirler kabineti janindagi
Joqar1 Attestaciya Komissiyast kollegiyasinin garart menen tomende korsetilgen
panler boyinsha ilim doktor1 darejesin aliw ushin maqalalar jariyalaniwi tiyis bolgan
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